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VY BiCHMKY BMIIIIEHO HAYKOBUH JOPOOOK BIIOMUX YKPAiHCHKHUX 1 3apyODKHMX YYEHUX B HaIlpsiMi aK-
TyaJtizaiii HapoHOIeIaroriyHoi ckapOHHMIIl 3 mpobieM GopMyBaHHS 370pPOBOTO CIOCOOY KUTTS JiTeil Ta
MOJIO/Il Y Cy4aCHHUX HAaBUAJIBHUX 3aKJIaJax, a TAKOXk HABEJCHO Pe3yJbTaTH aHATi3y PETPOCIEKTUBH IOPY-
HIEHUX MPOoOJIeM B pycili rio0aiizariii OCBITH 1 MIATOTOBKH MOJIOJI 10 aKTUBHOI KUTTEAISUTBHOCTI.

IIpencraBneni pe3ynpTaTd HAYKOBUX JOCIIKEHb PI3HUX HAMNpPSAMIB IE€AAarorivHoi HayKu MOXYTb Oy-
TH BUKOPHMCTaHI HAayKOBISIMH, acIlipaHTaMH, I€AaroraMu i cTyJeHTamu. BiCHMK po3paxoBaHO ¥ Ha BCIX
THX, JUIs1 KOTO O3HA4YeHi MPOOJIeMH CTaHOBJISTh HAYKOBHH iHTEpEC.

The given newsletter contains scientific works by well-known Ukrainian and foreign scholars towards
actualization of folkpedagogical heritage outlining the problems of formation of a healthy way of life of chil-
dren and the youth in modern educational establishments and shows the results of retrospective analysis of
given problems towards globalizations of education and preparation of the youth to active life.

The results of scientific researches of different tendencies of Pedagogical science can be used by
research workers, graduate students, teachers and students. This bulletin is also intended for everyone,
who is interested in the noted problems.
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In article introducedautor’s development of ontological models curriculum.

The main stage in the life cycle of ontology is the ontology construction, which performance depence on
the technique used. The purpose of research the presentation of its own ontological model and the intercon-
nections in the limited system DITA.
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YK 159.922.7 Emoke Berghauer — Olasz
BBK 88.48
GRAPHIC REPRESENTATION OF THE TRAUMATIZED CHILDREN’S FEELINGS

Ha niocmasi oumsauozo mManionka ModcHa U3HAYUMU, 83AEMUHU OUMUHU 3 OAMbKAMU 6 POOUHT MA 3
OOHONIMKAMU 8 OUMAYOM) CAOKY.
Jlo nputinsamms Oumuny Ha HAGYAHHA 00 WIKOIU, Neda20cu i NCUXoL02u NPOCIMb ii HAMAII08amu mpa-

ERNT

Oouyivini mecmu: “‘Most poouna”, “BIJI” (6younox, depeso, moduna) ma iwwi. 3a 00noM0o2010 MANIOHKIE MO-
JHCHA QOCTIONCYBAMU 0COOUCMICMb, Oibule 008I0AMUCS NPO iT 6HYMPIWHIN C8IM.

Knrouosi cnoea: manionok, npeuiemamuyni emanu po3eumiy, emoyis, mpasma.

While at an older age a repeated trauma destroys the developed personality structure, a trauma
experienced by a child distorts and disrupts the personality itself. The divorcing or divorced parents’
children have to cope with a great adaptation task, for they have to find confidence in the surrounding
where they have become defenceless. This surrounding can cause such abnormal mental states that
terminate the usual ties between body and soul, reality and unreality, knowledge and recollections, thus
leading to numerous body and psychological symptoms [4]. Although the children undergo similar
difficulties, each of them experiences the events of the “outside world” in a different way. Their feel-
ings are often contradicting and disturbing for the nearby adult. In the process of observing the child’s
development, emotional fluctuations the adults unwillingly project their own experience, emotions.
Therefore it is not an easy task to review the creations to determine the emotional problems. This fits
perfectly to the children at the preschematic stage of development as far as at this very stage it is ex-
tremely difficult to reveal the emotional state on the basis of a drawing. The child’s emotional prob-
lems are not simple, quite often they are complex.

As far as the inner side of the children’s personality can be seen on each drawing they make, the
emotional fluctuations emerging in trifles after the divorce are reflected in the same way. In the process
of analyzing the drawings it is plausible to take into account the expressive intention, whether it de-
scribes moving, whether the reality and the drawing proportion are consistent, whether the children
depict reality or reflect the fantasy formed in their minds, or even their dreams.

Starting with the age of four years old the preferred theme is drawing a human figure [2; 3], thus
on the basis of the drawings of the divorced parents’ children (especially on family drawings) one can
see the decomposition of the family structure.

Of great emotional significance on children’s drawings is the size of various animated forms and
figures. Thus, it is important to enumerate the animated exaggerated details of family and human draw-
ings. As far as they only start to feel proportion at this age, they draw larger those subjects they
consider important, thus we can find emotionally exaggerated elements [6]. In a number of cases we
can clearly see the child’s distress level as well. In their drawings of humans the children draw those
people smaller who cause fear and distress as a kind of protection. In this case the persons’ exaggerated
smallness can be interpreted as a defensive reaction. Sometimes the children draw small figures to hide
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themselves from the adults that seem too frightening to them [5]. There is a point of view in the profes-
sional literature stating that size represents importance on children’s drawings. On the basis of this hy-
pothesis Craddick asked the children to draw a Christmas tree many times. The main point of the re-
search was that the Christmass tree was drawn several times before and after the Christmas holidays
from October to March. The results showed that the children drew a larger tree in November and De-
cember than in other months. This research made it clear to him that the size represented the signifi-
cance of the depicted tree to the children. We can also draw a parallel between size and performance
motivation. Silvern and his colleagues regard that the children with a higher performance level drew
themselves significantly much bigger than those with a lower performance level. In the drawings of
mentally retarded children (IQ level ranges from 35 to 80) the size of people grows with the intelli-
gence quotient level [9].

While analysing the interpretations of traditional family drawings we find that the size of a par-
ticular family member reflects his/her importance [9].

Many children do not depict on their drawings the parent who lives separately after the divorce,
instead they draw the people that bring them up, often doing that emotionally, with exaggerated details,
e.g. an enormous hand, a large mouth, etc.

Even if they draw the separately living parent, he/she is often drawn at a distance from the rest
of the family members. Quite often they try to show the distance between themselves and the sepa-
rately living parent in dark colours.

The majority of children that took part in the experiment drew the seven most common parts of
the body (head, eyes, feet, body, hands, mouth, nose), however, they were less elaborated in form than
the those on their friends’ pictures.

The houses are drawn in the same way. As far as all living beings and non-living objects possess
a “challenging characteristic” we can easily apply human qualities to a well designed and constructed,
or, on the contrary, ugly, prison-like house, e.g.: cosy, friendly, inhuman [2]. The children’s drawings
of houses show how they view their home: as one offering safety and serenity, or as one offering isola-
tion, gall. The house where the children experienced isolation and gall is drawn colourless or dark.

The feeling of isolation is mostly reflected by drawing bars on windows or drawing no windows
and doors at all.

On some child drawings one can see irrelevant, unnecessary details meaning the person’s (in this
case the child’s) insufficient feeling of protection, in general — distress [10]. Similarly irrelevant detail
is a bird in the Sun drawn by a four-year old boy on his picture of a house. The more organized these
details are, or the more connected they are to the topic of the picture, the more obvious is the fact that
their distress is under control. These details bear pathologic significance if they distract the person’s
attention from the theme of the drawing, or even hide it [9].

Among the pictures of natural objects one can highlight the drawings of trees that are of tremen-
dous significance for the identity. It easily and truly reflects the personality of the author (see Karl
Koch’s description of personality analysis, the Tree-test, the House-Tree-Person test) [9].

One can see aggression, impulsivity on the drawings of trees by divorced parents’ children. It is
seen in too dark, pressing, several times drawn lines. On one child drawing one can notice that there is
almost a hole in page for drawing due to the pressure and severally drawn lines.

The children of the parents that underwent a trauma quite often draw their surroundings ob-
scurely and in grey colours. In this case the drawing of the tree will be monotonous or black.

Some psychologists consider that the source of aesthetics in child drawings is emotional cumula-
tion [3]. In the process of such cumulation — that is more like a dream — the drawing merges more con-
tent and experience. This 1s the way to fully reveal the child’s emotional world and experience, the
actual psychological status. However, one should also note that the child’s graphic presentation is an
excellent ground for artistic expression. Arnheim states that expression helps in trouble to understand
the circumstances of human existence and face its fearful featured ..., like the creator of a meaningful
order gives the chance to escape from the disturbing influence of the outward reality [1].

To understand the symbolic content of drawings one needs to take into account such structural
elements as the quality of the line, the use of colour, figures, and size as well as the ability to combine
the above-mentioned elements into one whole, and the latter’s presentation in space [2].
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In the analysis of the expression of emotions of utmost importance is the understanding of colour
usage. The people usually have their own interpretation of colour which is mostly influenced by culture
and the society though quite often they have personal meanings as well. There are children that do not
like using colours while drawing; therefore it would be plausible to mention the development norms of
colour usage at a certain age. At the initial stages of creative development (from eighteen months to four
years old) the children usually do not realize the use of colours. At this age they mostly use the colour
they like most, or stretch for the pencil that lies nearest, though it happens quite often that in trying to
imitate an elder brother or sister they use a ball pen for creation. At a later age (from four to six years old)
the use of colours is subjective, though some children start experiencing colour. From six to nine years
old is the stage when the schematic use of colours grows, the children can form a small system of using
colours in their drawings (brown trunk tree, with red fruit, and a blue flower beside it, or the clothes on
family drawings, the colour of hair function as a distinguishing feature). The older children (from nine
years old) start to fully make use of colour to present more elaborated forms and figures.

There have been numerous researches dealing with the relation between the use of colours on
drawings and a concrete feeling. The red colour is said to symbolize aggression, anger, hatred, as well
as passion, excitement, vitality. The red colour can be dominant for both younger and older children.
The yellow colour can be usually associated with energy, light, and positive feelings, while the blue
can be connected with peace or depression, or even reserved character. The excessive use of black
causes mostly negative feelings, thus meaning fear, grimness or doubtfulness.

Alschuler and Hattwick agree in their early investigations that younger children prefer warm
colours like red and orange, while older children prefer cold colours like blue and green due to their
more developed control [5].

In child therapy of special importance is depression, since the children mask it with a different
behaviour. The children suffering from depression look sad, reserved, though there exist other manifes-
tations as well. Depression can be recognized in such feelings as hopelessness, worthlessness, emascu-
lation, remorse. However, the trifles usually show nothing in the behaviour, they do not seem sad or
oppressed. Many children become indignant, irritated or aggressive, which fact is often estimated as
bad behaviour, especially if this causes difficulties in communicating with their friends or the family.
Some depressed children express their frustration in terrorizing animals, encopresis, enuresis, and py-
romania [7]. Mostly such features are considered depressive on drawings as exaggerated smallness,
abnormally uncertain lines, lack of details. There are cases when a depressive child uses only part of
the space intended for drawing. If depression is combined with low self-assessment the children depict
themselves in the form of a silhouette, prefer the violet and brown colours [8]. There are cases when
isolation is clearly seen on the drawings, in other cases it is hidden. An excellent example is a girl’s
drawing who depicted their house gloomily and sadly with the rain falling.

Nowadays due to the media more and more family violence, maltreatment, neglect, sexual
abuse, terror, and disaster influences are revealed. A question arises: how does the child overcome
these traumas? Children that have experienced these and similar cases find themselves in the middle of
various emotions. They can hardly overcome neglect, pressure, fear, loneliness, depression, and last but
not least uncertainty [4]. Quite often the feeling of loss is connected with the loss of a parent or a
guardian that exercises numerous influences on the child. The symptoms of Post-Traumatic Stress Dis-
order include the termination of the previously liked activities, emotional isolation, and short-term vi-
sion of future. The somatic complaints are often accompanied by the child’s regression, isolation, and
persevering dreams. The children’s creations are used to give way to their trauma, communication feel-
ings, grief, bereavement, and loss, for in the activity — in this case in drawing — the non-gratified stress
is kept by the children within themselves till it is manifested in drawing [3]. The best way to relieve the
tension is communication via drawing for the cause of the trauma is often depicted on children’s draw-
ings long before it is expressed in words. It does happen, however, that due to fear not the story is de-
picted, especially if the trauma included physical or sexual harassment. In the drawings of such chil-
dren the trauma-causing matter does not appear on drawings, very often the experienced events are
depicted in a metaphorically or emotionally gaunt expression [5].

Quite frequent is the case when the children’s drawings include visualized fantastic elements.
Here the trifle going beyond reality visualizes a dream that can only be achieved and become true via
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drawing. In this case we can see a fantastically rich colour usage, numerous smiling, enchanting ele-
ments that represent safety to the child.

Creation is an important element of the child’s emotionality and an important factor in its under-
standing. The majority of child therapists using drawing as a method have experienced what a strong
modality the creative expression has on the traumatized, confused, and bereaving children. All this is a
good chance to make the children accept the confused feelings that can have disastrous effects on them.
As far as creative manifestation is a well-known way of expressing feelings the majority of therapeutic
treatment 1s focused on overcoming emotional crisis, trauma or disturbance.

Arnheim, R.: To the rescue of art. Berkeley: University of California Press, 1992.
Feuer Maria: A gyermekrajzok fejlodéslélektana. Akadémiai Kiado, Budapest, 2000.
Gerd Zsuzsa: A gyermekrajzok esztétikuma. Flaccus Kiado, Budapest, 2003.
Herman, Judith: Trauma és gyogyulés. Hattér Kiado — Kavé Kiado -NANE Egyesiilet, Budapest, 2003.
Malchiodi, C. A.: A gyermekrajzok megértése. Animula Kiado, Budapest, 2003.
Meérei F. — V. Binét A.: Gyermeklélektan. Medicina Kényvkiadd RT, Budapest, 2004.
Ranschburg Jend: Pszicholdgiai rendellenességek gyermekkorban. Nemzeti Tankonyvkiadd, Budapest, 1998.
Sehringer, W. — Vass Z. (szerk.): Lelki folyamatok dinamikaja. Flaccus Kiad6, Budapest, 2005.
Vass Zoltan: A rajzvizsgalat pszicholdgiai alapjai. Flaccus Kiado, Budapest, 2003.
10. Buck, J. N. (1992). (Revised by Warren, W. L.). House-Tree-Person Projective Drawing Technique Manual and
Interpretive Guide. Los Angeles: Western Psychologlcal Services.

VXA N R WD —

While at an older age a repeated trauma destroys the developed personality structure, a trauma
experienced by a child distorts and disrupts the personality itself. The divorcing or divorced parents’ children
have to cope with a great adaptation task, for they have to find confidence in the surrounding where they have
become defenceless

As far as the inner side of the children’s personality can be seen on each drawing they make, the
emotional fluctuations emerging in trifles after the divorce are reflected in the same way. In the process of
analyzing the drawings it is plausible to take into account the expressive intention, whether it describes moving,
whether the reality and the drawing proportion are consistent, whether the children depict reality or reflect the
fantasy formed in their minds, or even their dreams.

Key words: drawing, preschematic stage of development, divorced parents’ children, emotion, trauma.

YK 372.464 Katona Krisztina
BBK 74.200.541.1
KINCSKERESO KISKODMON KOMPETENCIA ALAPON KOZELITVE

Y ecmammi nazonoweno na sadiciusocmi 6NJUBY 6UXOBAHHA Yumaia Ha OCHO8I neputoco 3060aHHS
0OMAUWHBbO20 YUMAHHS, BUXOOSAHU 3 MO20, WO CbO2OOHI ICHYIOMb OYMKU nedazozie, 6amvKie max i Y4Hi 3 npu-
800y 11020 GKIIIOYEHHS 11020 00 neperiky 0008 a3K08ux 0 eusuenns meopis, y m. 4. Mopa @epenya “Manuti
KOJMCYWOK — wiykay ckapbis”. Poe’szanns yici cynepeunusoi npobiemu agmop yoauae 8 po3pooyi KoMnpomi-
cy: mi, xmo ebauae nompedu y 6UGUEHHI YUHAMU YbO20 MEOPY, He NOGUHHI 3ANUULAMU IOHUX YUMAYie cam Ha
cam i3 meopom, 60HU NOBUHHI 06pamu CNnilbHe YUMAaHHs 3 HACmMynHum O62060p€HH}ZM, wo € oocuma mpuea-
UM Ma CKAAOHUM npoyecom. Y cmammi 062pyHmosano ioei oo CniibHo20 ONpaylo8anHs meopy 6 mMemo-
OUYHITl pO3pOOYI camoeo aemopa, Koau 1020 0CHOBOIO € PO3GUMOK KOMNEMEHYI.

Knrouosi cnosa: oumsua nimepamypa, KomnemeHyii, onpayro8anHs OUMsa4020 meopy.

1. Az éltalanos iskoldkban folyd oktatd-neveld munkat a Kozoktatasi torvényen kiviil a Nemzeti
alaptanterv, valamint a raépiild helyi tantervek hatarozzdk meg, a kozéjiik szabalyozoként ékelddd
kerettanterv(ek) segitségével. A Nemzeti alaptanterv, amelynek 6 funkcioja a kozoktatas tartalmanak
elvi, szemléleti megalapozasa, miiveltségi tartalmakban gondolkodik, és a kompetencia alapu oktatast
helyezi el6térbe mar a 2003-as valtozatatdl kezdédden. A jelenleg érvényes 2007-es NAT-ban tehat
nem Uj gondolat a kompetencia alapti oktatas-nevelés-fejlesztés, a NAT 2003-as valtozatdhoz képest
viszont meg kell jegyezniink, hogy ebben a dokumentumban az ismeretek kdzvetitésén tul a készségek
fejlesztésének, valamint az attitidok formalasanak a kozoktatds megvalosulasanak folyamataban
betoltott szerepe tovabb erdsddik. Az eurdpai unids torekvésekhez igazodva ugyanis szabalyozasi €s
fejlesztési prioritas lett egy olyan kompetencia-keretrendszer megalkotasa, amely a gazdasag vilagaban
¢s a modern tarsadalomban torténd boldogulashoz, a tudas megszerzéséhez és megujitasahoz, az
¢lethosszig tarto tanulas paradigmajahoz, a miiveltség igényének kialakuldsdhoz, valamint a személyes
onmegvaldsitashoz sziikséges kompetenciakat tartalmazza. A fejlesztési feladatok és az elérendd célok
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3SMICT

ICTOPIA NEJAT'OI'IKA

xadep Moxammen Hyp. Menuko-nienaroriqaa ckiaaoBa mpodeciifHoi miaroToBKu
BUXOBATEIIIB IUTIYUX CaIKIB ﬁopnaﬂii: CTaH 1 MePCTICKTUBH

Jleresa IBerra. [IpoOnemu BUBYEHHS “p1IHOTI MOBK’’ B YMOBAX IOJIIETHIYHOTO PO3BUTKY
HIKUTbHULITBA Ha 3akapnarTi (mo4aTtok XX CTOIITTS)

Hoc JIro6oB. IligroroBka BumnTens No4aTkoBoi HIKoau B Kanai: momikyaIbTypHUI acrekt
Manifiuyk Okcana, Ouaiiinuk Ouiecs. HarionaisHe BUXOBaHHS MOJIOA1 KP13b IPU3MY

i1eit Bonoaumupa MaripkiBa

Bpayn Jlacio. TpaauiiiiHi icTOpUYHI HOIJISAM Ta HOBI LUIAXU Y BUKJIAIaHH] IpeaMeTa
“IcTopis Ykpainu” B 3arajlbHOOCBITHIX HaBUAJIbHUX 3aKJIaJax

Jom0i Mapis Onpien. Pozaymu npo qutuny XIX-ro cronirts: icTopis 3aTpUMKH

PO3YMOBOTO PO3BUTKY

Hom6i Ouine. 3mMiHa mapaaurMu B TOCT1DKEHH] ATOTOBKH T€1aroriB Ha OCHOBI

JDKEpert ICTopii eAaroriku

Henei Tepe3sa. baraToCTOPOHHICT MDKKYJIBTYPHHX acIEKTiB POTPaM MirOTOBKH

BUMTEJIIB IOYATKOBUX Ta cTapiuXx KinaciB y HipeapXxa3pChbkii BUILIHN 1IKOJT

Kimne KamBoki Pexa. Ynposapkenns nenaroriku @peHe B yropcbKux AOMIKUIBHUX 3aKIa1axX
JlenTBopcki AnHa. Tpaauiii Ta IHHOBAIIII B ITIATOTOBII BUXOBATENIB IOMIKUTFHIX HABYATBHUX
3aKJ1a/liB 3 CIIOBAIbKOIO MOBOIO HABUaHHS 32 OCTaHHI 11" IT/IECST POKIB

BUIIIA HIKOJIA

I'opuakoBa Oubra. CouiabHO-IICUXOJIOTTYHI MEXaHI3MH YIIPABIIIHHS HOJIIKYJIBTYPHUM
OCBITHIM MPOCTOPOM BHILOTO HABYAIBHOTO 3aKJIa Ty

JanxiB Ipuna. [liggumenns npodecioHanizMy BUKJIaada BUIIOT KO Ta HOTO BIUTUB
Ha AKICTb POQECIHHOT MITOTOBKYU CTY/AEHTIB

€pmaxosa CsiTi1ana. [HTepakTUBHI JUIAKTUYHI 3aCO0M BUIIEPE/DKYBAIbLHOI'O PO3BUTKY
TBOPUOI IHIMBIAYaTHHOCTI MAOYTHIX BHUKJIQa4iB BUIMX TEXHIYHIUX HABUYATHHUX 3aKJIA]IIB
Kpagensp JI1060B. Camopediexcist — BayKmMBa CKI1a10Ba MPoQeCciitHOro CTaHOBJICHHS
MaiOyTHBOTO TIearora

Ky3bma-Kauyp Mapisi. Kpae3HaBcTBO sik KOMIOHEHT NpodeciiiHOI MIr0TOBKY MailOyTHBOTO
YUUTENSI IOYaTKOBUX KJIACiB

Jlanak Haraumisi. [HK/1I03MBHA OCBITa B KOHTEKCTI Cy4aCHUX BUKIIMKIB CYCILIbCTBA
Haymenko Tersina, Crenenxo Ipuna. Buxopucranus IKT-TexHosnoriii B MogepHizarii
3MicTy IpodeCiifHOT OCBITH MalOYTHIX IeIaroris

Caiiya din Aoxyn Camam. MikKyIbTypHA KOMIIETEHTHICTB sIK aTpu0OyT negarora XXI cromirrs
ToBkaneun I'anna. KoMmyHikaTMBHO-MOBIIEHHEBA KOMIIETEHLIIS Y ITpodeciiiHOMY
CIUIKYBaHH1 MaiOyTHIX (axiBIIiB

Tpodanosa Tersina. '0TOBHICT, MAliOYTHIX YUUTENIB 10 (OPMYBAHHS PENPOTYKTUBHOTO
3JI0pOB’Sl YYHIB 3araJIbHOOCBITHBOT IIIKOJIH

Xoma Ouabra. [legaroriyaa nmpakTuka K 0J1Ha 13 CKJIQJIOBUX MIATOTOBKH MaiOYTHIX
YUYUTENIB [TOYATKOBUX KJIACIB

Banorne bakk Aapian. [locnipkeHHs cipuiiMaHHs CIIUIBHOTO BUXOBAHHS B KOJI
nesaroriB 1OWKUIbHUKIB M. [1lonpon

Xyecri Lnona. Poss neaaroriyHoi mpakTHUKY YIS CTYJICHTIB Y MPOLEC iX CTAHOBJIEHHS
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