Multikulturalizmus és diverzitas a 21. szazadban
Nemzetkozi tudoméanyos konferencia
Beregszasz, 2018. marcius 27-28.

[TonmikyIbTYpHICTh Ta pi3HOMaHITHICTh y 21 CTOMITTI
MixHapoHa HayKOBO-TIpaKTUYHA KOH(pEPEHITis
beperose, 27-28 6epesns 2018 poky

Multiculturalism and Diversity in the 21 Century
International Academic Conference
Berehove, March 27-28, 2018

Absztraktkotet
30ipHUK Te3 AOMOBiACH

Book of Abstracts



MULTIKULTURALIZMUS ES DIVERZITAS
A21.SZAZADBAN

Nemzetk6zi tudomanyos konferencia
Beregszasz, 2018. marcius 27-28.

Absztraktkotet

Szerkesztette:
Nagy-Kolozsvari Eniko — Kovdcs Szilvia

,»RIK-U” Kft.
Ungvar
2018



VIK: 061.3
- 79

A kiadvany a 2018. marcius 27-28-an Beregszaszban megtartott a II. Rakoczi
Ferenc Karpataljai Magyar Foiskola Filologia Tanszéke €és az Ungvari Nemzeti
Egyetem Torténelem és Nemzetkdzi Kapcsolatok Karanak Multikulturalis Oktatas
¢és Forditas Tanszéke altal rendezett Multikulturalizmus és diverzitds a 21. szdzad-
ban cimii nemzetkdzi tudomanyos konferencia absztraktjait tartalmazza.

Késziilt a II. Rakoczi Ferenc Karpataljai Magyar Foiskola
Kiadoéi Részlegének mithelyében

Szerkesztette:
Nagy-Kolozsvari Eniké — Kovacs Szilvia

Korrektara: Grica-Varcaba Ildiko, Lorine Marianna, Kordonec Olekszandr
Tordelés: Totin Viktoria, Dobos Sandor

Boritoterv: Kolozsvari Istvan, Dobos Sandor

A boriton lathato fotot készitette: Jablonyko Tamdas

ETO-besorolas: a II. RF KMF Apaczai Csere Janos Kényvtara

A kiadasért felel: Orosz Ildiko, Dobos Sandor

A kozolt absztraktok tartalmaért a szerzok a feleldsek.

A tudomanyos rendezvényt és a kiadvany megjelenését tamogatta:

Megvaldsult :
a Magyar Kormany Es
BETHLEN GABOR

. .2
tamogatasaval MINISZTERELNOKSEG Alap
NEMZETPOLITIKAI ALLAMTITKARSAG

Kiadé és nyomdai munkak: ,,RIK-U” Kft.
88000 Ungvar, Gagarin u. 36. E-mail: print@rik.com.ua
Felelds vezetd: Sztanyisevszkij Jevgen

ISBN 978-617-7692-09-5
© Nagy-Kolozsvari Eniké — Kovacs Szilvia, 2018
© A szerzok, 2018



HOJIIKYJABTYPHICTD TA PI3BHOMAHITHICTb
Y 21 CTOJITTI

MixxnapoaHa HayKOBO-TIPaKTHYHA KOH(PEPEHIis
beperoge, 27-28 6epe3ns 2018 poky

30ipHUK Te3 10MoBiael

3a penakiriero:
Enixe Haow-Konoowcsapi — Cinveis Kosau

TOB «PIK-Y»
Yxropon
2018



VIK: 061.3
- 79

30ipHUK MICTUTb TE3H JIOTOB1Ieit MXkKHApOJHOT HAYKOBO-IIPAKTHYHOT KOH(EpeHIii
«[TonmikynbTypHicTh Ta pizHOMaHITHICTE y XXI cTOmiTTi», sika BinOynacs 27-28
oepe3ns 2018 poky B M. beperose. Opranizaropamu koHdpepeHItii ctanu kadeapa
¢inonorii 3akaprarckkoro yropcekoro iHctutyty im. @. Pakoni II i xadenpa
MOJIKYJIBTYpHOT OCBITH Ta mepekiany (GaxkylbTeTy icTopii Ta MIiXHapOIHUX
BITHOCHH Y>KIOPOJICHKOTO HAI[IOHAJILHOTO YHIBEPCHUTETY.

[TinroroBneHO y BUJABHUYOMY BiIijIi
3akaprarcbKoro yropchbkoro iHcTuTyTy iM. @epenna Pakori 11

3a penakiii€ero;
Enixe Haoo-Konoowceapi — Cinveis Kosau

Kopexrypa: Invoixo I piya-Bapyaba, Mapianna Jlespiny, Onexcanop Kopooneyw
Bepctka: Bikmopis Toemin, Onexcanop JJobow

Oo6xknanunka: luumean Konoosceapi, Onexcandp Jlobowt

ABtop (oto Ha 00knaguHIl: Aramoniti AbnonbKo

VIK: bibniomeuno-ingopmayivinuii yenmp ““Onayoi Yepe HAnows” npu 3VI1 im. @.P. 11
BinnoinansHuii 3a Bumyck: Livoiko Opoc, Onexcanop J{obow

3a 3MmicT Te3 BiAMOBIJAIBHICTh HECYTh ABTOPH.

IIpoBenenns koH(epeHiii Ta IpyK 30ipHUKA 3/1ilicHEHO 32 MIATPUMKH:

Megvaldsult :
a Magyar Kormany Es
I ta mogatéséval MINISZTERELNOKSEG BETHL%pQABOR

NEMZETPOLITIKAI ALLAMTITKARSAG

Bunapuunrso ta nomirpagivni nociayru: TOB «PIK-Y»
88000, m. Yxropogn, By:1. ['arapina, 36. E-mail: print@rik.com.ua
Ienepanbuuit tupekrop: CraHimeBcbkuii €BreH BiktopoBuy

ISBN 978-617-7692-09-5
© Enike Hagb-Koso:xpapi — CinbBist Kopau, 2018
© ABTopm, 2018



MULTICULTURALISM AND DIVERSITY
IN THE 215" CENTURY

International Academic Conference
Berehove, March 27-28, 2018

Book of Abstracts

Edited by:
Eniké Nagy-Kolozsvari — Szilvia Kovacs

"RIK-U” LLC
Uzhhorod
2018



VIK: 061.3
- 79

The publication includes papers presented at the international academic conference,
“Multiculturalism and Diversity in the 21% Century” held on 27-28 March, 2018
in Berehove. The academic event was organised by the Department of Philology
of Ferenc Rakoczi 11 Transcarpathian Hungarian College of Higher Education and
the Department of Multicultural Education and Translation, Faculty of History and
International Relations of Uzhhorod National University.

Prepared at the Publishing Department of
Ferenc Rakodczi 11 Transcarpathian Hungarian College of Higher Education

Edited by:
Eniko Nagy-Kolozsvari — Szilvia Kovacs

Proof-reading: Ildiké Grica-Varcaba, Marianna Lérinc, Olekszandr Kordonec
Makeup: Viktoria Totin, Sandor Dobos

Book cover: Kolozsvari Istvan, Sandor Dobos

Book cover photograph by Tamdas Jablonyko

Universal Decimal Classification (UDC): The Apdczai Csere Janos Library of
Ferenc Rakoczi Il Transcarpathian Hungarian College of Higher Education
Responsible for publishing: /ldiko Orosz, Sandor Dobos

Authors are responsible for the content of abstracts.

The international academic conference and the publication of abstracts sponsored by:

Megvaldsult :
a Magyar Kormany Es
BETHLEN GABOR

. .2
tamogatasaval MINISZTERELNOKSEG Alap
NEMZETPOLITIKAI ALLAMTITKARSAG

Publishing and printing: ”"RIK-U” LLC
88000 Uzhhorod, Gagarin Street, 36. E-mail: print@rik.com.ua
Responsible manager: Jevgen Stanyisevskiy

ISBN 978-617-7692-09-5
© Eniké Nagy-Kolozsvari — Szilvia Kovéacs, 2018
© Authors, 2018



TARTALOM - 3MICT - CONTENTS

AFSHAR, NAEIMEH: EFFECTS OF L1 DOMINANCE ON THE ACQUISI-
TION OF ENGLISH SOUNDS BY TURKISH/PERSIAN BILINGUALS ......... 15

ALBERT AGNES: KREATIVITAS ANYELVOKTATASBAN ..o, 16

ALKHRISHEH, HAZIM: MOTIVATION, ATTITUDE AND EFFORT
TOWARDS LEARNING ENGLISH: THE CASE OF MUTAH

UNIVERSITY JORDANIAN MALE AND FEMALE STUDENTS......cccooeuu..... 20
ANDREYKO, VITALIY: HOBA TAPAJIJUTMA YECBKO-CJIOBAILIBKOT'O
MDKJIEPXXABHOI'O CITIBPOBITHHLITBA SIK IIPVKJIAJI LIMBUIIBO-
BAHOT'O CHIBICHYBAHHS IBOX KPATH ...t 22
BALINT, EMMA JULIA: DIVERSITY OF MENTAL ILLNESSES IN THE
HISTORY OF SOCIAL MEDIA IN THE 215T CENTURY .....ccocovovviiveeririninnann. 27

BANYAS, VOLODYMIR / BAHAC, B. B.; BAHAC, H. 10.: MAJIOBIJJOMUI
IBAH ®PAHKO: ITOBICTb «MICISI» (O 130-JITTH BIJ YACY
TMEPIIOT ITYBIITKALIID) ... 30

BARANY, ADALYBERT: BIJIUB HOI[IUI71 IPYTOI CBITOBOI BIMHU HA
CBITOIJIS 1 IMPE KEPTECA TA MOTI'O BIIOBPAYKEHHS B POMAHI
CBHEJTOTIEHICTD c.eeeeeeeeeeeeee et e et s seeeeeeeseeeeneeas 33

BARANY ERZSEBET: KORSZERU KETNYELVU SZOTARAK ALKALMA-
ZASA A KARPATALJAI MAGYAR ISKOLAK UKRAN NYELV ORAIN......... 36

BEREGSZASZI ANIKO: AMAGYAR NYELV ERETTSEGI VIZSGA TARTAL-
MA MINT NYELVI TERVEZESI KERDES A KARPATALJAI MAGYAR
ISKOLAKBAN ..o e e e e ee e e ses s 40

BODOR VIKTORIA: A DIALEKTOLOGIAI ISMERETEK ALKALMAZA-
SANAK FONTOSSAGA AZ OVODAI ANYANYELVI NEVELESBEN
(EGY EMPIRIKUS FELMERES EREDMENYEI ALAPJAN).....o.ovviveenann. 43

BOGNAR, CSABA: UNIFORMIZED MULTICULTURALISM: WORLD
STATE, UNIVERSAL LEGAL SYSTEM AND ARTIFICIAL

INTELLIGENCE AT THE DAWN OF CYBORG BEING........cccccccoiiiiiiiiiinne 48
CHONKA, TETYANA: KVJIbTYPHI HIHHOCTI CYYACHOTI'O CYCIHIIbCT-
BA YV TBOPAX CYUACHUX VKPATHCHbKUX MUCbMEHHUKIB.................. 53

CSASZAR ISTVAN: SZOVIET-MAGYAR KAPCSOLATOK 1964-TOL NAGY-
KOVETIJELENTESEK ALAPJAN, KULONOS TEKINTETTEL A KAR-

PATALJAT MAGYARSAGRA ....oooeeoeoeeeeeeeeeeeeeeeeeeeee oo 60
CSERNICSKO, ISTVAN: BILINGUAL EDUCATION MODEL FOR THE
MINORITIES: ALWAYS THE BEST SOLUTION?.....ovieoeeeeeeeeeeeeeeeeeeeenn 62

CSILLIK, EVA: EFFECTIVE PRACTICES FOR MEETING THE
LEARNING NEEDS OF °‘SUPERDIVERSE’ MULTI-LANGUAGE
LEARNERS IN EARLY CHILDHOOD CLASSROOMS .......cccccoiiiiniiiiiinne 70

DEMCHENKO, INHA: TIOJIIKYJIbTYPHA OCBITA THO3EMLIIB — MAM-
BYTHIX ®AXIBIIB ABIAITIMHOT TATIY3L.....oooviiieieeceeeeeeeeeeeeeee e, 73



DOBOS, SANDOR: OFFICIAL REGULARIZATION OF SETTLEMENT
NAMES ON THE TERRITORY OF PRESENT-DAY TRANS-
CARPATHIA IN THE ERA OF THE FIRST CZECHOSLOVAK

REPUBLIC (1919=1938) ... eee e 79
DUDICS LAKATOS KATALIN: MIT NEVEZNEK NYELVJARASNAK A
KARPATALJAI MAGYAR ISKOLAKBAN?......c.oomioimieieeeeeeeeeeeeereeeeeen 85

FABIAN, MARTA: LISTENING STRATEGIES USED BY MONO- AND
BILINGUAL MAJORS OF ENGLISH AT THE F. RAKOCZI II

TRANSCARPATHIAN HUNGARIAN INSTITUTE ...oveeeeeeeeeeeeeeeeereeae 88
FABIAN NEMETH, BEATA: LINGUISTIC LANDSCAPE AS A WAY OF
PUBLIC COMMUNICATION IN VINOGRADOVO ..o 91

FAILASOFAH, FAILASOFAH: STUDENTS’ CRITICAL LITERACY
DEVELOPMENT: A STUDY OF TEACHERS’ INSTRUCTIONAL
PRACTICES .ttt e ettt ee st eseseeeteeeeeeeeaeaeseseeeeseeeeseseseens 94

FEISAL, AZIEZ: DEVELOPMENT OF ENGLISH AS A FOREIGN
LANGUAGE IN AN ISLAMIC BOARDING SCHOOL IN
INDONESIA: ADYNAMIC SYSTEM PERSPECTIVE ..o 95

FODOR, KATALIN: EFL TEACHERS’ TECHNOLOGICAL USE:
POSSIBILITIES, ROUTINE AND EXPECTATIONS OF GENERATION Z......... 96

GALADEL: AVALLASTKOLCSONHATASOK NYOMAI ANEPI KEZIRATOS
FUZETEKBEN. ...t eteeeeee ettt ettt et s s eeeeeeeteeese s e eneeeeeeeens 100

GAZDAG VILMOS: AZ OROSZ ES UKRAN KOLCSONSZAVAK KARPATAL-
JAI MAGYAR NYELVJARASOKBAN VALO ELTERJEDTSEGEROL

ES ALAKVALTOZATAINAK LETREJOTTEROL ...ovoooeeeeeeeeeeeeeen 106
H. TOTH ISTVAN: HOZZAJARULAS A KARPATALJAI HELYESIRAS-TANI-

TAS MINDENNAPJIATHOZ ..ot e e eseeeseeeseeesens 112
HIRES-LASZLO KORNELIA: NYELVI TAJKEP BEREGSZASZBAN .....oovvee.. 113
HNATYK, KATALIN: NEW WINDS IN FOREIGN LANGUAGE TEACHING

IN TRANSCARPATHIA ..ot e e ee et s e eeeeeeeeeneenn 118

T'OPBAT, IPHHA JIFOBA: KYJIbTYPHE PO3MAITTS I TPAHCKOPJOHHE
CHIBPOBITHUIITBO, BIJIOBPAXEHI B KVJIBTYPHIHN JIIAJIBHOCTI

ITOBITOBOTO MVY3EI CATY-MAPE ..o oeoeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeereenene 123
HUSZTI, ILONA: REALISATION OF REFLECTIVE TEACHING DURING
THE TEACHING PRACTICE OF ENGLISH MAJOR STUDENTS................. 127
ILLES, EVA: MONOLINGUALS IN A MULTILINGUAL LANDSCAPE................ 132
KARMACSI ZOLTAN: EGY KARPATALJAI GASZTROFESZTIVAL
NYELVI TATKEPE .ot ese e eeneeen 136
KESZ BARNA: MULTIKULTURALIZMUS A SZOVJET HADSEREGBEN
—~ KARPATALJAI MAGYAR KATONAK BESZAMOLOI ALAPJAN ............ 140
KESZ BARNABAS: INTERETNIKUS JELENSEGEK A KARPATALJAI MA-
GYARSAG TARGYI KULTURATABAN ... 146

KESZ MARGIT: INTERKULTURALIS KOLCSONHATAS A KARPATALJAI
FOLKLORBAN SZAKRALIS SZOVEGEK ELEMZESE ALAPJAN ............ 150



KESZ REKA: KULTURAK TALALKOZASA KULFOLDON MUNKAT VAL-

LALO KARPATALJAI NOK NARRATIVAI ALAPJAN ..o 155
KHAVAVCHAK, OLEG: EMOTUBHUI JUCKYPC «ICTOPIi PYCIB».................. 162
KONTRA H., EDIT: FLIPPED CLASSROOMS IN APPLIED LINGUISTICS:

PROMOTING 215T CENTURY SKILLS FOR LEARNING.......ccocoovreerrennn 169

KORDONETS, OLEKSANDR: MOTUB CMEPTI Y HOBEJIAX «3BUYAI-
HA ICTOPIS» B. JIETIKOTO TA «3ATTMCKW HEJYXKOT JIIOJJUHU»

O. TITTEOTITA .ottt s et e et ee e e e e et ee e tese e eeeeeenas 173
KOVACS SZILVIA: AUTONOM NYELVTANULAS ES NYELVTANULASI

STRATEGIAK HASZNALATA ...t 180
KOZMACS ISTVAN: KIS HAL A NAGY TENGERBEN VAGY NAGY HAL

A TOBAN? A KISEBBSEGI IRO DILEMMAUTA ......ooooeeeeeeeeeeeeeeeeeeeer 182

KYCHAK, OKSANA: JTIOAMHA 3AKAPIIATCHKOI'O ITOPYBIAOKA: I1O-
JIIKYJIBTYPHICTD, ITAPAJJUI'MU ITPUKOPAOHHSA TA MICLIEBI

MEHTAJIBHI KOPJTIOHU B IIEHTPI €BPOTI! ........c.ovvevieeeeeeeeenn 183
KYSHARI, BETTINA: POJIb HATO V ®OPMYBAHHI CYYACHUX MIXKHA -

POIHUX BIIHOCHH .....ooooiviiiieieeeeeeeeeeeeeeeeee e 190
LEBOVICS VIKTORIA: NAGYITO ALATT A TOLMACSOLAS ...oooovvereeerean, 194
LECHNER ILONA: AKXONTEXTUS SZEREPE A FORDITASBAN .......ccocevvvvnnn. 196

LIBAK, NATALIA: HEOJIOT'I3MU V «BEJUKOMY TJIYMAUHOMY
CJIOBHUKY CYYACHOI YKPATHCBKOI MOBU» 3A PEJAKIIEIO

BT, BY CEIL oottt ettt ettt ee et ee e e eaeneneeas 200
LIZAK, KATALIN: EFL INSTRUCTION IN THE 215" CENTURY: MEETING

THE CHALLENGES ... oottt et s s eeeee e eee s eeeeenes 203
LORINCZ, MARIANNA: CONCEPTUALIZING EFFECTIVE TEACHING............ 208
LYASHYNA, ALLA: IESIKI OCOBJIUBOCTI IIATOTOBKU TTEPEKJIAJIA-

YIB V [OJIKYILTYPHOMY CEPEJIOBUIIIL ..ot 214

MADI, GABRIELLA: LANGUAGE, POWER, ASSIMILATION, AND
MINORITIES IN  MULTILINGUAL SPACE (BASED ON

CONTEMPORARY HUNGARIAN NOVELS)....cooiiiiuiieeeeeeeeeeeeeee e, 218
MAJOR, EVA: THE TRUE MYTH — CAN A UNIVERSITY LECTURE BE

INTERACTIVE? oot ettt e ettt s et ee e e s e e eeens 220
MARHITYCH, DIANA: YI'OJIA TIPO ACOLJIALIIO VKPAIHU 3 €C:

IMTPOBJIEMU TA ITEPCITEKTUIBI ...ttt 224
MARKU ANITA: NYELVI TAJKEP: AZ INTERNETES MEMEK KARPATAL-

JAI MAGYAR VONATKOZASAT ..ot 229
KOGA, MASAYUKI: ICTOPIS 1 [IEPCIIEKTUBY PO3BUTKY BIJIHOCUH

MDK STTOHIEHO TA YKPATHOFO ..o 233
MATE REKA: KOZEPPONTBAN A NYELVTANULO: TOBBNYELVUSEG

A GYAKORLATBAN ...ttt et ee et eeese e seeseeseseeeee 236

MEDGYES, PETER: THE NATIVE/NONNATIVE CONUNDRUM REVISITED....... 239



MELEHANYCH, HANNA: CTPATETTYHE 3HAYEHHSA TPAHCKOPIOOH-
HOTI'O CIIBPOBITHUILITBA JJIS1 CTAJIOI'O PO3BUTKY PEI'TOHIB

VKPATHU (HA TIPUKJTA I BAKAPIIATTS) ..o, 240
MILLISITS MATE: A HOLLAND-MAGYAR REFORMATUS KAPCSOLA-

TOK EVSZAZADAT ..ot 245
MOLNAR D. ISTVAN: A NYELVI OSSZETETEL VALTOZASA KARPAT-

ALJA TERULETEN 1880—1910 KOZOTT ..o 246
MOLNAR JOZSEF: AZ ANGOL NYELV ISMERETE KARPATALJAN - A

2001-ES UKRAJNAI NEPSZAMLALAS ADATAI ALAPJAN ..o, 249
MONUS DORA: DRAMAPEDAGOGIAI MODSZEREK AZ ANYANYELV-

OKTATASBAN ..o e e e e e s e e e e s s s e eeeeeeees 254

MOSKALENKO, OLENA: KPOC-KVJIPTYPHE CIIIJIKYBAHHSA SIK YWH-
HUK BITJIMBY HA [TIPO®ECIMHY AHIJIOMOBHY KOMYHIKALJIO..... 258

MOTRUK, VIKTOR: YATAHHS K BAXJIMBUI METO/I ITIATPUMAHH A
I PO3BUTKY HABYAJIbBHO-®AXOBUX MOTHBIB YCHOI'O MOB-
JIEHHA V CTYAEHTIB HEMOBHUX CIELIAJBHOCTEN (HA MA-

TEPIAJIT ®PAHITY3BKOT MOBH)......ooovieieiieeeeeeeeeeeeeeeeeeeeeee e 262
MYSHKO, ANATOLIY: OTHIISTHIIS TA HATO ..o 267
MYSHKO, SVITLANA: BUBUEHHS KYJIbTYPU 1P BUKJIAJTAHHI THO-

BEMHIIX MOB ..ottt ettt ettt et e e e e et e e e e eeeees 273

NAGY-KOLOZSVARI ENIKO: INTERKULTURALIS KOMPETENCIAK
FEJLESZTESE IDEGEN NYELVU GYERMEKIRODALOM SEGITSE-

NEMES, ZSOLT: TEACHING HUNGARIAN IN THE US HUNGARIAN
WEEKEND SCHOOLS: HERITAGE OR FOREIGN LANGUAGE
APPROACH? ..ottt et ee et et ee e e eeeeeeene 278

NSHIWI, DARIN: THE IMPACT OF MULTI-COMPETENCE APPROACH
ON LEARNING VOCABULARY AND SPEAKING SKILLS OF A

THIRD LANGUAGE BY SYRIAN ADULT LEARNERS ..o 279
NYLABOVICH, YANA: YKPATHCBKO-CJIOBAIILKI HEBIJIIOBIJJHOCTI

IIEPEKJIAJTY B KOHTEKCTI KATEI'OPIi UMCJIA IMEHHUKA ............... 280
OVEGES ENIKO: NYELVI ELOKESZITO EVFOLYAM: A MEGOLDAS A

MAGYAR NYELVOKTATAS PROBLEMATRA? ..o, 284
VIRAG, PAUL: CIIBXUTTS TA BATATOETHIYHE CITIIBPOBITHULITBO

B IHHOBITI CATY-MAPE Y XXI CTOJITTI «.oveeeeeeeeeeeeeeeeee et 289
PELESKEI, VIKTORIA: MULTICULTURAL PERSPECTIVES IN FOREIGN

LANGUAGE EDUCATION IN CANADA ..ottt 292
PENCKQFER JANOS: SZEMELYESSEG, ONELETIRAS-JELLEG, ,KAR-

PATALJAI OLVASAT” BALLA LASZLO ELETMUVE ALAPJAN............... 298

PILIPENKO, GLEB: CEPBCKUI1 43bIK B BEHIEPCKMX IIKOJIAX BO-
EBOJIMHBI: OCOBEHHOCTHU ®OPMHWPOBAHUA JIMHIBHUCTH-
YECKOM KOMITETEHIIM . ...t 301



W. PILLAR, GRANVILLE: A CRITIQUE OF HEMISPHEROLOGY,

MODALITY PREFERENCE AND LEARNING STYLES ..o, 308
PITRA, NELYA: HIMELIBKUI MYJIBTUKYIIBTYPAIIIBM ..o 315
POLYOVIY, MYKOLA: TIEPCIIEKTUBU EBOJIIOLIi KYJILTYPHOT'O PI3-

HOMAHITTS CBITY 1O CEPEJVHU XXI CTOITT «.oveoceeeeeeea 318

POPOVYCH, NATALIA: PEJITTMHA TEPMIHOJIOTISL ¥V MEPEKJIAAX
IHO3EMHUMU MOBAMMU (HA ITPUKJIAAI ITEPEKJIAAIB JIABHBO-

TPELBKOT TEPMIHOJIOTTD) ... 323
IEBCE, AH/IPEA: TPYJTHOLLI, 11O BUHUKAIOTbH V ITPOLIECI CITIJIKY-

BAHHS YKPATHCBKOIO MOBOIO YTOPIISIMU ..., 327
PUSKAS VERONIKA: ISKOLAI NYELVI TAJKEP NAGYBEREGEN ........o.......... 330
R. FEDOR, ANITA: INVESTMENT INTO HUMAN CAPITAL BY WOMEN

WHO ARE TEMPORARILY AWAY FROM LABOUR MARKET................... 334

SHELEMBA, MYKHAYLO; SHELEMBA, MARTA: BIIJIUB YTOPCBKOI'O
YUHHUKA HA OCOBJIMBOCTI MAPTIMHOI KOHKYPEHIIII B 3A-

KAPITATCBKIT OBJTACT Lo s 338
SHPENIK, KATERYNA-MARIA: LANGUAGE POLICY OF THE EUROPEAN

UNTON .ottt et e et e e et et e e eaeaeeeee et ee et eeeeeseseeeee e eeeeeeeeenenenas 346
SHPENIK, SILVIA: USING SOCIAL MEDIA IN TEACHING FOREIGN

LANGUAGES . .ottt ettt et et et s et eeeeeeeeeaeeeaeeeee et eeeeeaeas 351
STEFUCA, VIKTORIA: TPYIHOILI YKPATHCBKO-YIOPCHLKOT'O ITIEPE-

KITAJLY BITACHIIX HABB ...t 355
SZABO, NOEMI: CROSS-LINGUISTIC INTERACTION IN THIRD LAN-

GUAGE LEARNING ..ttt ettt et s et eeeeeeeeeseseeeeeeeeeeeeseaens 357

SZAMBOROVSZKYNE NAGY IBOLYA: NEMZETISEGI DIVERZITAS
KONTRA BIRODALMI UNIFORMIZALAS. A SZOVJET OKTATAS-
POLITIKA JANUS-ARCUSAGA (1953-82 KOZOTT) ..o, 359

SZILAGYI LASZLO: EGYNYELVU ES TOBBNYELVU KORNYEZET-
BEN FELNOTT TANULOK NYELVTANULASI STRATEGIAI
ANGOLORAN <ottt r e 361

TASKOVICS OKSZANA: KOZOSSEGI OLDALAK A NYELVOKTATASBAN......365
TODOROV, THOR: CYUACHI TEOIIOJITUYHI BUKJIUKU IJIS LEHT-

PAJIBHO-CXIJTHOT EBPOIIH ..o eeeee e 368
TODOROVA, ANNA: EASTERN PARTNERSHIP AND EXPANSION: THE
UKRAINIAN PERSPECTIVE ...t eeeeeeeeeeeeeeee e eeeeees s 373

TODOROVA,  NATALIA: INTERCULTURAL COMMUNICATIVE
COMPETENCE AND CRITICAL CULTURAL AWARENESS:
IMPLICATIONS FOR THE UKRAINIAN ESP CONTEXT evovveeeeeeenn. 379

TOTH ENIKO: A MAGYAR NYELV MEGJELENESE GECSE NYELVI TAJ-
KEPEBEN ..ot e et ee et ee e et s eeeeeeeseeees 384



TYSHCHUK, ALLA: OCOBJIMBOCTI BUKJIAJJAHHS ICTTAHCHKOT MOBU

V BH3 VKPATHI: 3MICTOBHO-OPIEHTOBAHUM MIAXI.......coooveeennn 387
US, HANNA: TEPMIH « IUTUHA» B TEPMIHOJIOT'Ti CIMETHOI'O TIPABA:

HTAPAJIUTMAJTIBHUI BUMIP.....ooooeeeeeeeeee e eeeeons 392
USTYCH, SERHIY: CYUACHI TPAHCKVJIBTYPHI TEHJAEHLII I 3AKAP-

TEAT TS oottt ettt e ettt s s e e eeeeeeeeeeas 396
USTYCH, SERHIY; BENCHAK, OLESYA: CYTHICTb, ®YHKI[IOHYBAH-

HS TA PO3BUTOK CYYACHUX TPAHCKOPJOHHUX CUCTEM ............. 397

VANCO, ILDIKO: THE TEACHING OF THE SLOVAK LANGUAGE
IN SCHOOLS WITH HUNGARIAN AS THE LANGUAGE OF

INSTRUCTION IN SLOVAKIA: GENERAL OVERVIEW ......ooiveerreeann. 401
VOVKANYCH, IVAN: TIOJIKVYJIBTYPHICTD YV BUKJIAJJAHHI ICTOPII ............. 402
VRABELY, TAMAS: MULTICULTURAL EDUCATION: WAYS AND

METHODS OF IMPLEMENTATION IN UKRAINE ...coooviiiieeeeeeeeeeeen. 403
VRAUKO, TAMAS: CODE SWITCHING IN HISPANIC-AMERICAN

NARRATIVES oottt seeees e ese e s eee e eeseeeeeeeseeeeens 407
WAWRZONEK, MICHAL: ICTOPUUYHA TIAM’SITb K MDKHAPOJHA

[IPOBJIEMA — HA TIPUKJIA I TTIOJIBIII, YKPATHU TA I3PAIJIA ............. 408

WOLEK, ARTUR: OFFICIAL USE OF MINORITY LANGUAGES:
BETWEEN SYMBOLIC POLITICS AND LOCAL PUBLIC POLICIES ........ 413



62 MULTICULTURALISM AND DIVERSITY IN THE 215" CENTURY

BILINGUAL EDUCATION MODEL
FOR THE MINORITIES: ALWAYS
THE BEST SOLUTION?

Csernicskd, Istvan

Ferenc Rakoczi II Transcarpathian Hungarian
College of Higher Education
Beregszasz/Berehove, Ukraine

Ukraine

Introduction
The Law of Ukraine “On Education” introduces bilingual education for rep-
resentatives of national minorities. It seems that the Ministry of Education
and Science of Ukraine managed to cut the Gordian knot of minority educa-
tion: the Ukrainian Government found the educational model which simul-
taneously ensures the preservation of ethno-cultural identity and facilitates
social integration. According to the conclusion of the Ministry of Education
and Science of Ukraine, by introducing bilingual education, it is possible to
solve the education problems of Ukraine’s minorities. However, our views
are rooted in our research, which we have been conducting for about twen-
ty years, investigating the Transcarpathian Hungarian educational system
according to various criteria. In our study, we explain that the question of
minority education is impossible to be removed from the complex context
in which it operates.

1. Relationship between mother tongue education and language
maintenance in Ukraine based on statistical data
The Hungarian education system is one of the most developed ones in
the whole of Ukraine. According to the education model now applied
in Transcarpathia, every subject is taught in the learners’ mother tongue
(Hungarian) in the schools with Hungarian language as the means of
instruction; the state language and one or two foreign languages are separate
school subjects. According to the data of the Ministry of Education and
Science of Ukraine' and those of the Transcarpathian Hungarian Pedagogical
Association?, instruction in Hungarian is carried out in 70 kindergartens

! http://old.mon.gov.ua/ua/activity/education/56/694/zagalni-vidomosti/ (30-07-2015).
2 http://kmpsz.uz.ua/oldal/iskolak.html (16-06-2015).
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and 70 general secondary schools in the region. In another 32 general
secondary schools, instruction is carried out in Ukrainian and Hungarian
(in parallel forms, one is taught in Ukrainian, the other in Hungarian). More
than 15.000 children study in schools with Hungarian as the language of
instruction. Students can obtain a degree in several majors after studying in
Hungarian both at Uzhhorod National University and at Ferenc Rakoczi 11
Transcarpathian Hungarian Institute.

If we examine the data presented in Table 1 and Figure 1, we can
notice an interesting connection (Csernicskd & Ferenc 2010: 340-342). In
the rest of Ukraine as well as in Transcarpathia, the nationality and mother
tongue coincide mainly in those nationalities which have a school network
teaching in the pupils’ first language (Russians, Romanians, and Hungari-
ans); however, in the case of those national minorities that do not have their
own schools (or only partly), the ratio of those speaking another first lan-
guage than the language of their ethnicity is significantly higher (Gypsies,
Byelorussians, Germans, and Slovaks).

The data shows the correlations of language identity, language main-
tenance and the language of instruction demonstrating the language of the
majority (Ukrainians) and those of the 13 minority communities.

Figure 1. The ratio of those considering the language of their nationality
as their mother tongue in the whole of Ukraine and in Transcarpathia (2001 census data)
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Table 1. The languages of 13 minority communities
of Ukraine at various levels of education

Mother
tongue | Mother Mother
%gtl:leg Instruc- t]\ﬁl e?r_ Mother | as the tongue tongue Mother
o iIgl tionof | " oo | tongue lan- as the as the tongue
Minority ro- National aS(g) - | as com- guafge language | language | taught
language s C% ool culture, i onapl pulso -0 ofin- | ofinstruc- | in high-
educa. | tradi- | cp o1 | school | instruc- | struction | tion in er edu-
ton tions | oot subject tion (Forms | technical | cation
] (Forms | 5-11) training

Byelorussian +
Bulgarian + + + + + +
Gagaus + + +
Greek + + + +
Yiddish + + + +
Crimean Tatar + + + + + +
Polish + + + + + + +
Hungarian + + + + + + + +
Moldavian + + + + + + +
GermaHS * * % * 3k % %
Russian + + + + +
Romanian + +
Slovak + +

The data demonstrates that language shift is at an advanced stage in
communities which do not have their own schools, where the instruction
is in the students’ mother tongue. In spite of the fact that Byelorussians are
the second largest minority (behind the Russians) in Ukraine, there are no
schools with Byelorussian as the language of instruction and only 19.79%
of them claim that their ethnicity is the same as their first language. In con-
trast to the Byelorussians, Romanians and Hungarians, for instance, are de-
voted both to their language and to their schools. It is, of course, not easy
to decide whether the high number of people who maintain their own lan-
guage coincidentally can also learn in their own language or whether they
are devoted to their schools because they are also devoted to maintaining
their mother tongue. However, it is quite probable that the two indicators
correlate and reinforce each other.

3 Taught as a foreign language.
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2. Language skills as an essential element of integration
As a rule, minorities have three options: integration, assimilation or seg-
regation. The necessary instrument of integration is bilingualism: having
a command of the majority language ensures the opportunity of full-scale
participation in social life, while mother tongue maintenance ensures the
preservation of one’s own identity and culture. The Ministry sees the path to
integration and to acquiring the necessary language skills for it in the intro-
duction of bilingual programmes. Bilingualism is also a stage in the process
of assimilation, but only as a transitional phenomenon. It is only present un-
til the minority community gradually undergoes a complete language shift
and becomes a new part of the monolingual majority community, generally
taking over the new culture and identity as well (or perhaps also maintain-
ing some marginal elements of their former culture and identity). Segre-
gation does not require bilingualism. But first language monolingualism,
consequently, does not facilitate either horizontal or vertical mobility; it
isolates the individual in his own community.

The Ministry points out that pupils of Transcarpathian schools with
Hungarian as the language of instruction do not acquire the state language at
a level required for a successful social integration. The results of several in-
vestigations also support this claim (Csernicské 2011). Although Transcar-
pathian Hungarian schools are successful in reproducing ethno-linguistic
identity, their pupils do not acquire the state language at a level that enables
their successful social integration into the Ukrainian society. It seems that
schools teaching all the school subjects in Hungarian “lock up” Transcar-
pathian Hungarians in a (language) ghetto. However, the situation is more
complex than that.

Several unanswered questions have emerged related to the education-
al model described above. For example: what will happen to the child whose
knowledge of Ukrainian is poor but is excellent at mathematics, and vice
versa, the child who speaks the state language very well, but the multiplica-
tion table already causes great difficulties for him? What kind of textbooks
should be used: Ukrainian ones, their Hungarian translations, or both? If
both should be used, who will finance the purchase of the second textbook:
the state or the parents? Will there ever be bilingual textbooks, visual aids or
teaching materials needed for bilingual education? Who will deal with the
teachers’ language training and development?

The model of bilingual education has several positive elements. Un-
fortunately, however, the Ukrainian state has not created the necessary con-
ditions for its successful and efficient application.
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(1) The Ministry of Education did not initiate that higher education-
al establishments introduce changes in pre-service and in-service teacher
training. It means that the state prepared neither the language teachers nor
the subject teachers for the practical use of the bilingual educational model.

(2) Bilingual textbooks have not been prepared. Neither has the state
commissioned authors or publishers to devise and edit such books. The
government wish to implement bilingual education based on monolingual
textbooks.

(3) The curriculum, textbooks, and requirements of the subject
‘Ukrainian Language’ have not changed.

(4) The impact of using two languages as the means of instruction on
the acquisition of the subject content is not known. From the guidelines of
the ministry, it seems that the most crucial objective in minority bilingual
programmes was to have the pupils acquire the state language at an ad-
vanced level, while the content subjects would be of secondary importance.

(5) There are no clear-cut guidelines whether to take the learners’ lan-
guage skills into account or not when giving marks in, say mathematics or
biology. This way, it might happen that in one school teachers will act in
one way, while in another, they will act in a different way. There may be
schools where the pupils’ knowledge of Ukrainian will play a significant
part in their mark in chemistry, while in another school; this factor will not
have any impact on the pupils’ marks.

In addition to the inadequate preparation of bilingual education, some
other concerns also arise. The biggest problem is that the programme is rec-
ommended by the ministry only in schools for national minorities; majority
schools continue to apply only a single language of instruction: Ukrainian.
It is also quite problematic that the development and the maintenance of
minority mother tongues are not stated in the documents on bilingual edu-
cation programmes in any way whatsoever, not even as an intention. This
suggests that the maintenance of these languages is not among the objec-
tives of the state.

Introducing bilingual education exclusively in minority schools in-
terprets the integration of minorities in the way that everyone has the same
right to study in the state language and accomplish himself in the state lan-
guage (Csernicsko & Ferenc 2010).

Fishman (1988/1992: 169) calls this type of integration as ‘We-on-
ly-want-to-liberate-them-from-their-ethnic-self-imprisonment’ syndrome.
Many experts (e.g. Skutnabb-Kangas, Kontra & Phillipson 2006) do not
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agree with this interpretation. Skutnabb-Kangas (1990: 13) does not rec-
ommend the application of the transitional education programme, with the
rationale that “A transitional programme is a more sophisticated version of
submersion programmes, a more ‘human’ way of assimilation.”

We totally agree with Ministry of Education and Science of Ukraine
in that Transcarpathian Hungarians have to master the Ukrainian language
for their own sake. We also agree that the language skills in Ukrainian of
those who study in Hungarian schools is insufficient, and that the quality of
teaching Ukrainian is bad in most of these programmes. But the Minstry of
Education not asks the question: why is the standard of teaching Ukrainian
in e.g. Transcarpathian Hungarian schools so low?

The right to learn a language is a fundamental human right (Skut-
nabb-Kangas 1999: 58). It seems, however, that quarter of a century inde-
pendence was not enough for the Ukrainian state to create the necessary
conditions for the Hungarians living in the country to exercise this right
even during her quarter-century-long independence (Csernicsko 2015).

3. Consequences of low-efficiency language teaching
Language teaching in Transcarpathian schools with Hungarian as the lan-
guage of instruction is not at all efficient. A significant part of Transcar-
pathian Hungarian parents see this education as a segregation programme
(Skutnabb-Kangas 1990: 14) that stops their children from successful inte-
gration and social mobility. Because of the low standard of teaching Ukrain-
ian, more and more parents decide to have their children attend schools with
Ukrainian as the language of instruction (Csernicsko 2013: 411-424). This
is the so-called “submersion” or ‘sink-or-swim’ model (Skutnabb-Kangas
1990: 13). Skutnabb-Kangas & Dunbar (2010) call this form of education
a dangerous educational model for minorities, as it does not help maintain
the ethno-linguistic identity of minorities; neither does it help form additive
bilingualism. What it serves is assimilation. The segregation programme,
however, does not help social integration either, as it does not result in ad-
ditive bilingualism.

Our mutual responsibility and interest — that of the Ukrainian state
and of Transcarpathian Hungarians — is that the schools with Hungarian as
the language of instruction should facilitate integration rather than segrega-
tion, and that the education system fosters prosperity in the students’ home
country rather than prompts them to emigrate.
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Conclusion: how could the problem be solved?

There is no dispute between the Ministry of Education and Science and
us in the notion that learning the state language is important and useful
for Transcarpathian Hungarians. However, we firmly believe that learn-
ing the Ukrainian language is not the main goal. Acquisition of the state
language is only the means of social integration. We are also certain that
while preserving Hungarian schools, we have to find the educational mod-
el that facilitates the goals: maintaining ethno-linguistic identity and the
acquisition of Ukrainian at a level that makes successful social integration
possible. On the other hand, we are also sure that besides these two goals,
teaching all the other school subjects at a high level is of equal impor-
tance. We must not allow that teaching and learning Ukrainian gain higher
importance than good quality school education, as in a well-functioning
state, the command of the state language is not the main requirement of
social integration.

Instead of bilingual schooling, we would like to preserve the “lan-
guage shelter (maintenance)” educational programme recommended by
Skutnabb-Kangas (1990: 13—14). We are convinced that teaching Ukrainian
in Transcarpathian schools with Hungarian as the language of instruction
can only then be effective and fruitful if the state is willing to cooperate with
the experts of the Hungarian minority.
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