U) UNICHECK

BnacHuK BOKyMEHTY: ID nepeBipku:

Moua AHgpi AHapiioBuY 1002767830

[aTta nepeBipku: Tun nepesBipku:
06.05.2020 08:21:32 EEST Doc vs Internet + Library
[ara 3BiTy: ID kopucTtyBava:
06.05.2020 08:29:49 EEST 92712

Hazea gokymeHTy: MeTpywmnHeub AHAPIN Muxannosuy

ID channy: 1002782104 KinbkicTe cTOpiHOK: 67 KinbkicTb cniB: 22841 Kinbkictb cumBoniB: 155834 Po3mip danny: 1.83 MB

17.8% CxoxicTb

Hanbinbla cxoxictb: 2.59% 3 mkepeno http://tjl.nccu.edu.tw/main/uploads/11.2__.1_2_.pdf

16.8% CxoxicTb 3 IHTepHeT oxepenamm ‘ .......................................................................................... Page 69
2.71% TekcToBi 36irm no bidnioTteui akayHTy - ................................................................................... Page 74

0% UuTar

He 3HanaeHo XogHUX uuTaT ‘

0% Buny4yeHb

BunyueHuit TekcT BiACYTHIN I

NMNigmiHa cumBoOnNiB

3amiHa cumBonie _




3ATBEP/I’DKEHO

Buenoto payoro 31

IIporokon Ne ,,3” Bix ,,20” kBiTHS 2017 p.
®-KM-2

MiHicTepcTBO OCBITH | HAYKHM YKpaiHu 3akapnaTcbKuid yropcbkui iHCTUTYT iM. DepeHna

Paxoui I Kageapa ®isoaorii

Peectpaniiianii Ne

KBaunigikauiiina poo6ora

HIJIXOIU CTYAEHTIB 10 HABUAHHS AHTJIOMOBHOI JIEKCHUKH TA iX
3BA30K 3 YCIIIIIHICTIO

Herpymmnus Anapis MuxaiijioBu4ya
Cryanenta [V-ro xkypcy
CreniansHicts 014 Cepenns ocBita. MoBa i jiTeparypa (aHTIiiChKa)

OcgiTHiii piBeHb: OaKaaBp

Tewma 3aTBep pKeHa Ha 3aciaHHI Kadeapu

ITporoxon Ne 2 /2019.09.26.

HaykoBuii kepiBHUK: Kkanja. ¢t H. Bpadeas T. T.
KoncynpranT: cr.BuKJI. Jlizak K.M.
3aBigyrounit kadeaporo hinonorii: a-p dinocodii bepercaci A. ®.
Po0ota 3axuiieHa Ha OLIHKY , & » 2020 poky

ITpoTtokomn Ne /2020



3ATBEP/I’DKEHO

Buenoto payoro 31

IIporokon Ne ,,3” Bix ,,20” kBiTHS 2017 p.
®-KM-2

MiHnicTepcTBO 0CBiTH | HAyKH YKpaiHu
3akapnarcbkuil yropcbkuii iHcTutyT iMm. @epenna Pakoui 11

Kadeapa Pinoorii

Ksanidikauiiina podora

HIAXOAM CTYAEHTIB 10 HABYAHHSI AHTJIOMOBHOI
JEKCHUKH TA iX 3BSI30K 3 YCHILIHICTIO

OcBiTHiii piBeHb: OaKayaBp

Bukonas: crynent IV-ro kypcy
CrenianeHocti 014 Cepenns ocBiTa
Moga 1 niTeparypa (aHriiiicbka)
IHerpymunens A. M.

HaykoBwuii kepiBHUK: KaHA. (pin. H. BpaGeas T. T.
Koncynprant: cr.BukiI. Jlizak K.M.
Peuensenr: a-p. ¢in. n.9epunuxo C. C.

beperoso
2020



3ATBEPI’KEHO
Buenoto payoro 31
IIporokon Ne ,,3” Bix ,,20” kBiTHS 2017 p.
®-KJIM-2
Ministry of Education and Science of Ukraine

Ferenc Rakoczi II Transcarpathian Hungarian College of Higher Education

Department of Philology

STUDENTS’ APPROACHES TO VOCABULARY LEARNING AND THEIR
RELARIONSHIP TO ACHIEVEMENT LEVEL

Bachelor’s Thesis

Presented by: Andras Petrusinec

aqth year student

of the Philology Department
Speciality 014 Secondary Education
Language and Literature (English)

Thesis Supervisor: Tamas Vrabely, Ph.D.

Consultant: Katalin Lizak, senior lect.
Second Reader: Istvan Csernicsko, Dr. habil.

Beregszasz — 2020



3MICT
B TV h et e e 6
PO3UI 1. TEOPETUYHA OCHOBA JOCJIIIKEHHS. ..o 9
1.1. BaXTUBICTD JIGKCHKHU B OBOTOIHHT MOBOFO ........ovoveiveiieiiieniieiisisesiesiessessessesssssesse s ssesenes 9
1.2. TUIU CIIOBHUKOBOTO BATIACY .....ovuvvvrieeiaeeniaiseesesesseesssessssessssssessesssessssessessssessessssessssssessssssessnens 11
L2010 AKTHBHEI ...t 11
L.2.20 TTACHBHE ... 12
1.3, POBMIP JICKCHK ...ttt 12
1.4 BHAHHS CITOBA.........ouiimiiaiiii it 13
1.5. ITo614HE Ta HABMHCHE BUBUCHHS MOBH........c..ouuiurienienitnceneeeeeeeseeseesssssessessessessessessessessessessesanes 16
PO3/ILI 2. CTPATETII PO3LIMPEHHS CJIOBHUKOBOI'O 3AIIACY ... 19
2.1. CTPATETIT BUBTCHHS MOBH .........oocovorveieeiiereniissssessssessessessessesssssessssssssessesssssesssssessesssssessssssssessnes 19
2.2. TlepeKOHAHHS HIOJI0 BUBUCHHS MOBH ........oovmiveieininiaissiisessesssssssessessssessessssessessssessssessesssens 23
2.3, VCIIIIHIE YUCHD ....covrveeirirceeiaecteseseese ettt sttt 25
2.4. CTpaTeril BUBUCHHS JICKCHKH ........o.cooveirrerrereesessseessnssssssssesssssssesssssssessssessessssessesssssssessssessssssens 26
2.5. CTpAaTeril HABUAHHST JICKCHIIIL ...........ovovvoieereereeiesssessssessess s s ssessessessessessessesse s ssessessessessenseseenes 30
PO3/UI 3. EKCITEPUMEHTAJIBHE JOCJIIKEHHS ..o 33
3.1. VUACHUKHU TOCTIIIKEHHSI. ......veeeeeeeeeeeeeeeeeeeeeeeeeee et teseeeeeeeeeeeeeeeeeeseseeseseeeseeeeeeeeseseseseteseesaeaeaeeeenaeas 34
3.2. THCTPYMEHTH JOCTIIIKEHHS .....coovvoieeienianianieieeiseese s ssessesse st essessessessessessessessessessessessessessessessessessees 34
3.30 XL JIOCTIIIAKEHHST ..o veooeeeeeee s s s s sse s s sse s s s e s s e st nsess e ssanies 34
3.4. Pe3YIBTATH HOCTIIIKEHHS ......oovoveieieiiseiseieiseieseeise sttt 35
3.4.1. JIOCBIZ Y BUBUCHHI MOBH........cooiumieieieiaiaiaesessessessessessessessessessessessessessessessessessessessessenens 35
3.4.1.1. MoBHHI1 OCBi yYHIB 3 BUCOKHM PIBHEM BOJIOJIHHS MOBOIO .................... 36
3.4.1.2. MoBHU# AOCBI/ YUHIB 3 XOPOIIUM PIBHEM BOJIOJIHHS MOBOIO.................... 37
3.4.1.3. MoBHU# AOCBIJI YYHIB 3 CTAOKUM PIBHEM BOJIOAIHHS MOBOIO .................... 38
3.4.2. VCIIIIHEI YUEHD «....ooveeiriicirirecesieeessis sttt sttt 38
3.4.3. CTPATETIT BUBUCHHS CITIB......ouvereeieeenreseeseeseesesesessessssssessesssesessssssessesssessesssssesssessessssnees 41
3.5 OOTOBOPEHHS TA BUCHOBOK...........covuevriveisisiseississessesessesssssssessssesssssssessssesssssssessesssesssssssesssssssessnsns 44
BIICHOBK ..o 47
CITMCOK BUKOPUCTAHUX JIKEPEJIL ..o 49
PESBHOME ... ..ot 52
JIOJTATOK A .ot 54
JIOJTATOK B ...t 58
JIOJTATOK Bttt 61

JHOITATOK T bbbt 62



CONTENTS
INTRODUCGTION ...ttt 6
PART 1 THEORETICAL FRAMEWORK FOR THE STUDY .....cocooiiiiinieeeeeeeeeee e 9
1.1 The Importance of Vocabulary in Language ACqUiSItion.......c..cccooeveirinieniininininieinenss 9
1.2 Types 0f VOCADUIATY ........oviiiiiiiii s 11
1.2.1 ACHIVE/PTOAUCLIVE ...ttt 11
1.2.2 PaSSIVE/RECEPIIVE ... 12
1.3 VOCADUIATY SIZC......ooiiiiiiiiii st 12
1.4 KNOWING @ WOTA ......coiiiiii st 13
1.5 Incidental and Intentional Learning..........c..cccooeuoevoieiiioiiiiieieieeeee e 16
PART 2 VOCABULARY ACQUISITION STRATEGIES .........cooooiiiiieeeceeeee e 19
2.1 Language Learning Strat@@ICs ...........coocoieiuiiiuiuieriieiieiieiie et ssenens 19
2.2 Language Learning BeliefS.........c..cocoiiiiiiiiiee s 23
2.3 The Successul LEAINET .........ooiiiiiiiiiii st 25
2.4 Vocabulary Learning Strat@ZIes ..........cowruiiririnrieineieiesiseieeseeieesssessesessse s ssesssseons 26
2.5 Vocabulary INStruction STrAt@EIES ...........cocoveiuiueieriieiiiieiieiieiieeieeie s 30
PART 3 EXPERIMENTAL RESEARCH .......ooiiii et 33
3.1 PArtICIPANTS ... 34
3.2 Research INSIIUMENTS .........o.coiiiiii e 34
3.3 Procedure of the ReS€arch ... 34
3.4 Findings of the RESEArCh...........ccoouoiiiiieii e 35
3.4.1 Language EXPETIENCE .........ccoviuiiiiiieiiciciciseiecee sttt 35
3.4.1.1 Language Experience of Learners with a High Level of Proficiency ........... 36
3.4.1.2 Language Experience of Learners with a Good Level of Proficiency.......... 37
3.4.1.3 Language Experience of Learners with a Poor Level of Proficiency............ 38
3.4.2 Successful Language Learner ..o neeens 38
3.4.3 Vocabulary ACQUISTHION ..ottt 41
3.5 Discussions and FINAINES...........cccoooieiiiriiiieieeee e 44
CONCLUSTON ...t 47
REFERENCE LIST ..ot 49
SUMMARY ..o 52
APENDIX A oot 54
APENDIX Bt 58
APENDIX €.t 61

APENDIX D oo 62



INTRODUCTION

Language learning can be a challenging and exciting task, especially for those who learn it as a
foreign language. Every single language consists of sounds, words, and grammar. Grammar
provides the overall patterns, and words are the basic materials to put into these patterns. Based on
this fact, it becomes clear that vocabulary learning is an inevitable part of language acquisition since
without words communication cannot be established. Learners’ ability of listening, speaking,
reading, writing and translating is all influenced by vocabulary. Hence, vocabulary is a key to
understanding a foreign language. David Wilkins, who is a famous English linguist, claims that
“without grammar very little can be conveyed, but without vocabulary nothing can be conveyed”
[56, pp. 111-112]. According to Jeremy Harmer “If the language structure is compared to the
skeleton of language, then the words are important organs, flesh, and blood” [24, p.154]. Therefore,
to acquire a language, a large number of vocabulary accumulation is crucial. Thus, learners who
want to be able to communicate effectively have to use different methods and strategies.

Learning new words is not an easy task, it is time consuming, it needs dedication and hard work.
However, being familiar with different strategies and methods significantly reduces the required effort
and amount of time spent on learning words. All these strategies are determined and affected by the
learner’s belief about the language. This belief implies general assumptions and conception of how a
foreign language should be learned. A successful language learner has a positive belief and attitude
towards the language being learned. Usually, these learners are motivated, diligent and persistent
enough not to give up learning, and what is more, they are not afraid to make mistakes.

Recent studies in the current field of linguistics have shown that vocabulary knowledge and
understanding or using language are strongly connected. In general, researchers have found that
word knowledge can predict how well learners will be able to comprehend or convey information,
and limited vocabulary can strongly prevent learners from performing well in a particular language.
Therefore, having an impressive vocabulary may be a key to a high language proficiency. In order
to learn more efficiently, each language learner should not only have knowledge about the strategies
that can help them study more effectively, but also choose and apply a particular individual
strategy. Thus, it is obvious, that the importance of this topic is relevant and worth studying in an
effort to provide students with some tools to help them become successful language learners.

As a result, the object matter of this paper is the investigation of the learners’ beliefs and
vocabulary learning strategies.

The subject matter of this paper is to provide useful information about strategies used by

successful and less successful learners.
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The paper is aimed to provide a theoretical background related to effective vocabulary
learning. Moreover, it will provide information about successful and less successful language
learners and identify the different vocabulary learning strategies used by them.

The tasks set forth in the present paper include defining the notion of a strategy and listing
its main components based on the latest findings and literary sources. In addition, it will outline the
concept of successful and less successful language learners and finally, highlight the strategies used
by them.

Accordingly, the hypothesis in the present research study may be defined as the ability of the
successful language learner to choose and use the best possible particular language learning strategies.

The theoretical value of the study lies in the fact that it collects information about
vocabulary, types of vocabulary and their importance as well as summarises the data about how it
can be increased or developed with the usage of diverse learning strategies.

The practical value of the paper is providing different strategies and presenting their
advantages as well as giving examples of how to use these strategies in practice.

A number of scholars both native and in the English speaking countries have investigated
the topic under investigation. Scholars like Harmer [21], Hubbard [36], and Wilkins [48]
enlightened the importance of vocabulary. Similarly, scholars such as Nation [33], Harmer [21],
Laufer [8], and Meara [27] investigated the types of vocabulary. Also, significant investigations
were introduced by Rubin [22], Oxford [38], Schmitt [32], Milton [18], and Meara [27] who tried to
reveal, enlist and classify the most effective language learning strategies. Besides, Naiman [31] and
Thompson [41] had a common aim to present those characteristics and features that a successful
learner has to possess. All of these scholars added some prominent aspects into today’s set of
knowledge on the investigated problem.

The first and second parts of the study will be compiled with the method of analysis of
literary sources. Classification will be applied to define what vocabulary is and what is necessary to
know about it; systematization and generalization will be used throughout the paper as it is
inevitable in the classification of the data.

The third part of the paper contains an experimental research. This part is the research part of the
year paper. Part three will be carried out based on a questionnaire survey that collects data about
learners’ language experience, their success in language learning, and the usage of different learning
strategies. The results obtained from the questionnaire will be represented in several diagrams.

The current paper consists of an introduction, three parts, a conclusion, a summary in
Ukrainian, and an appendix. The first part deals with the theory of vocabulary knowledge. The

second part discusses the language learning strategies and their main types, the strategies applied by
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successful learners as well as their characteristics and their beliefs about learning itself. The third
part contains the experimental research conducted in Beregszasz, Transcarpathia region.

Vocabulary enables to express and interpret thoughts. Hence, a limited vocabulary may
cause a limited vision or perception. Therefore, it is beneficial to use different strategies that enrich
learners’ vocabulary thus expanding their field of view as well as making them able to become

successful language learners.



PART 1
THEORETICAL BACKGROUND

It 1s widely agreed that every language is mostly based on words and grammar structures. Thus,
vocabulary learning is crucial in language acquisition since without words communication cannot
take place. However, vocabulary affects not only communication, learners’ ability of listening,
speaking, reading, writing and translating is all influenced by vocabulary. Hence, vocabulary is a
key to understanding a foreign language.

The first part of the current paper tries to demonstrate the importance of vocabulary learning
as a part of understanding a foreign language; it also tries to define the exact meaning of vocabulary
and demonstrate its main types and their roles. Furthermore, the study investigates two key factors:
the depth and the size of vocabulary knowledge. Finally, the first part illustrates what to know a
word means and describes the different stages of knowing a word. Finally, incidental and

intentional learning are also clarified.

1.1 The Importance of Vocabulary in Language Acquisition

Language acquisition is an active procedure that requires, on the part of the learners, to regularly acquire
vocabulary of the target language. Acquiring appropriate words to build one’s mental library of lexicon
is essential in order to use the language properly. It is generally accepted that a well-developed
vocabulary is one of the main keys for successful communication in language. People’s language is
based on vocabulary, which consists of three basic language units: pronunciation, vocabulary and
grammar. Grammar provides the overall patterns, and vocabulary is the basic material to put into these
patterns, because there is no language without vocabulary. Learners’ ability of listening, speaking,
reading, writing and translating is all influenced by vocabulary. As it can be seen, vocabulary is
undoubtedly important; therefore, it is reasonable to continue with its definitions.

A number of linguists defined vocabulary in a similar way. According to Philip Hubbard [36],
vocabulary can be defined as a powerful carrier of meaning. Additionally, Linda Diamond and Linda
Gutlohn [25] suggest that vocabulary is the knowledge of words and their meanings. This means that
without establishing a developed vocabulary base first, comprehension and use of a language will not be
achieved. Accordingly, learners should be able to recognise words and know their meanings as well.
Thus, when a learner is effectively able to recognise and use a word in different contexts, speak, write,
pronounce the word well, he/she has the knowledge and meaning of that word [17]. An English teaching
expert, Jeremy Harmer, in his book [21] mentioned that if the language structure is compared to the

skeleton of language, then the words are important organs, flesh and blood. To acquire a
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language, a large number of vocabulary accumulation is crucial, and the lack of vocabulary will
seriously limit the language level of learners [21]. Another famous English linguist, David Wilkins
[48] said that without grammar very little can be conveyed, but without vocabulary nothing can be
conveyed.

From the definitions above, it can be concluded that in general, vocabulary is the total number
of words that are needed to communicate and express the speakers’ ideas, feelings and thoughts.
Besides, vocabulary is indispensable in order to acquire a particular language. This is one of the
most important reason why it is necessary to learn and broaden vocabulary.

After defining and clarifying the meaning of vocabulary, the following step is to represent
its importance and its indispensable role in language acquisition. The knowledge of word meanings
and the ability to use that knowledge efficiently are recognized as important factors in reading and
listening comprehension, speaking and writing fluency. Thus, vocabulary knowledge helps learners
with language comprehension. Generally, linguists agree with the fact that vocabulary knowledge is
the heart of language comprehension and use. In order to understand a text successfully, learners
must have adequate word knowledge. It is evident that the comprehension of a language depends on
the amount of words that are known in that language. Also, learners need to have sufficient word
knowledge to understand what they read. Learners can understand the message of a text only if they
know the meaning of most of the words used in it. Without knowledge of the key vocabulary in a
text, a learner may have serious trouble in understanding or misunderstanding the message that is,
word knowledge is crucial to reading comprehension and determines how well learners will be able
to comprehend the texts they read. As a result, having a large amount of vocabulary knowledge is
essential to language comprehension for learners. In addition, vocabulary helps learners with
language production. Philip Hubbard [17] states that the more words a learner knows, the more
precisely that learner can express the exact meaning he/she wants to. Based on this view, to
communicate effectively learners need to know a large number of word meanings. This is to say
that vocabulary is an essential component to determine how much a learner is able to communicate
successfully. Though vocabulary affects not only the communication skill, but writing skill is also
highly influenced by the learner’s vocabulary accumulation and knowledge. Therefore, vocabulary
knowledge can be considered as a key factor to ensure that written production is understandable and
meaningful or even can occur. If there is no proper word accumulation, writing results will not be
understood or even cannot be accomplished. Moreover, vocabulary knowledge is a prerequisite for
listening comprehension, and listening can serve as a useful source for vocabulary acquisition.
Higher vocabulary knowledge can make listening easier because learners can guess the
incomprehensible word from the context and with better vocabulary knowledge learners know the

correct utterance which makes the understanding easier [8].
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1.2 Types of Vocabulary

It has been clarified by experts such as Nation [33] and Laufer [8] that there are two main types
of vocabulary: active/productive and passive/receptive vocabulary. One of the world-famous linguists,
Jeremy Harmer [21], also distinguished between these two types of vocabulary. The first type of
vocabulary refers to the one that the learners have been taught and that they are expected to be able to
use. Meanwhile, the second one refers to the words which learners will probably recognize when they
see them, but which they will perhaps not be able to pronounce or use correctly. Productive knowledge
is usually associated with speaking and writing while receptive knowledge is associated with listening
and reading. Based on Webb’s studies, very often it has been observed that there is no flawless division
made between productive knowledge and receptive knowledge. In other words, during listening and
reading, the learner also displays productive knowledge [44].

Most prominent researchers in this field have different beliefs about receptive and productive
vocabulary. They have been arguing whether this distinction is dichotomous, or whether it constitutes a
continuum. For some, like Teichroew [28], receptive and productive knowledge are placed on a
continuum. According to this theory, receptive knowledge gradually moves towards productive mastery
as a result of learner learning more about the lexical items, but the threshold at which receptive
knowledge becomes productive is not clear. This theory was accepted by Faerch et al. [16] and Rolf
Palmberg [40]. For Meara [27], on the other hand, the two types of knowledge represent different types
of associational knowledge and therefore cannot be a continuum. He proposes a lexical organisation in
which productively-known words are connected to a productive item, whereas receptively-known words
are not connected to any words in the lexicon [47]. According to Webb
[44] study of the word receptively only gives impact at the meaning in receptive. While learning
vocabulary in productive way, the results accounted for receptive and productive knowledge as
well. The following sub-points clearly present the differences between the two types of vocabulary

knowledge.

1.2.1 Active/Productive

Productive or active vocabulary knowledge can be defined as the words that are understood and can be
pronounced and used by learners. In fact, learners can use these words in speech and writing well. Based
on Webb’s view, productive vocabulary can be regarded as a process of active word use because
learners can generate utterances to express their feelings, thoughts or is used to create different images

which perceived by others [45]. In this way, productive knowledge entails being able



12

to use the word to express its meaning, being able to say and write the word, and being able to use

the word correctly in an original sentence [7].

1.2.2 Passive/Receptive

In his work published in 2005, Webb claimed that receptive vocabulary knowledge is known as the
understanding of a word by learners during reading a text or listening to an audio file. Learners
know and recognize the meaning of words in the text they have read, but these words are not used
in their speaking and writing, or they simply cannot pronounce them [45]. In this way, receptive
knowledge entails knowing the word’s L1 equivalent, being able to recognize the word when heard

and/or seen and/or written, and knowing the word’s associated concept [7].

1.3 Vocabulary Size

Vocabulary knowledge is mainly and fundamentally divided into two dimensions: size and depth.
Depth of knowledge in contrast to size of knowledge was introduced as one dimension of
vocabulary knowledge by Anderson and Freebody [6] in 1981 as follows:

“The first dimension may be called ‘size’ of knowledge, by which we mean the number of
words for which the person knows at least some of the significant aspects of meaning ... [there] is a
second dimension of vocabulary, namely the quality or ‘depth’ of understanding. We shall assume
that, for most purposes, a person has a sufficiently deep understanding of a word if it conveys to
him or her all of the distinctions that would be understood by an ordinary adult under normal
circumstances.”

In other words, size refers to the number of words one knows and typically is measured by
scores on vocabulary size tests such as the Eurocentres Vocabulary Size Test. However, Schmitt
suggests that, in addition to knowing a large number of words to function well in a language, one
must also know efficiently about each individual word in order to use it well. This is referred to as
depth of vocabulary knowledge, and it is as important as vocabulary size [32].

As it was previously mentioned, the size of vocabulary knowledge is considered as referring
to the number of words that language learners know at a particular level of language proficiency. It
is an important component of fluency in speech and learners themselves associate progress in
language learning with an increase in the number of words they know [8]. The critical importance
of vocabulary knowledge in reading comprehension and language activities, in general, has led to
several studies on the number of words or word families which one needs to know, and also on the

average vocabulary size of various groups of people. Two key findings on vocabulary size seem to
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emerge. In the first finding it is claimed that foreign language learners of English need to know about
2800-3000 word families for minimal comprehension and 5,000 word families for reading for pleasure
[13]. Nonetheless, more recent research, including Nation’s research conducted in 2000, indicates that
learners must know 98-99% of words in a written text for sufficient comprehension, which means that
they need to know 8,000-9,000 word families to be able to read a variety of texts in English. The second
finding is based on several studies which showed that the English vocabulary size of a university
undergraduate is in the range of 14,000-17,000 word families. These findings seem to show a huge gap
between the vocabulary of a non-native speaker and the vocabulary native speakers of English have, but
this is true only when looking at the raw number of word families known. It is important to remember
that common words make up a very large percentage of the words in a typical text, and do more work.
For example, the 3000 most common word families in academic English make up approximately 87.8%
of the words in a typical academic text. While the next 1000 most common words make up only about
1.2% of the words in a typical academic text. So, even though non-native speakers know far fewer
words off a list than a native speaker, they know nearly as many words off a page [13]. However, it is
not superfluous to know many words and have broad vocabulary. Learners need to have a proper
vocabulary size to use a language effectively. To accomplish certain tasks in foreign language such as
reading a book, watching a film, listening to music, communicating with a speaker face-to-face or via an
online chat, or engaging in a discussion, learners need to have well developed vocabulary. Nonetheless,
reading novels or newspapers require relatively more vocabulary than watching movies or engaging in

conversations.

1.4 Knowing a word

Probably a large number of scholars agree that learning vocabulary is an essential part of mastering
a foreign language. The basic component of any language is words and phrases. While learning a
new word, many people may consider about what exactly means to know a word. Certain
conclusions have come to by reflecting on the nature and organization of mental lexicon. Many
psychologists claim that people store representations of words in a mental dictionary. It is
hypothesized to contain all the information that we know about a word, including its pronunciation,
meaning, written appearance and the syntactic roles. According to Nation’s [34] opinion, when
people know what the word is, people then have all the information about it, such as spelling and
pronunciation. Most researchers agree that lexical knowledge is not an all-or-nothing phenomenon,
but involves degrees of knowledge. For example, Paul Nation [34] suggests it should be constructed

as a continuum, consisting of several levels and dimensions of knowledge.
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In linguistics, a word is the smallest element that can be uttered in isolation with objective or
practical meaning. According to Long, depending on how you define knowing, you will have very
different ideas about what constitutes a learner's knowledge of words, and statistical counts of a
learner's vocabulary size will then also vary according to the definition of knowing used [29]. Most
words in English are polysemantic, that is, have several meanings. For instance, the word ‘shovel’
can be the instrument or the action. Laufer indicates that within the meaning of a word, all words
have a denotation and a connotation. The denotation refers to the most basic meaning of the word.
In contrast, a connotation is an idea that is suggested by or associated with a word. For example, the
word “dog” means a domestic animal, but it can also mean an unpleasant, contemptible, or wicked
man. While denotation is fairly straightforward, connotation can vary. The connotation of a word
can change from negative to positive. For example, the word ‘celebrated’ has positive connotation,
whereas the word ‘notorious’ has negative. The connotation of a word can even vary from culture to
culture, even when two culture or group of people speak the same language. To some, hearing “You
look so thin!” would be a positive statement while others could understand it in negative way, as a
kind of offence. That is why new words should be learned carefully [8].

Paul Nation’s framework is one the best ways to represent what knowing a word includes. It
has the best specification of the range of so-called word knowledge aspects to date with each having
receptive and productive levels of mastery [32]. The following table presents what it means to know

a word based on Nation’s points of view (see table 1.4.1):
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Table 1.4.1 Knowing a Word [33]

Aspect Component Receptive Knowledge Productive Knowledge Description Example
Spoken What does the word How is the word pronounced? Spelling form: The teacher says Spelling form—-J O B
sound like? words or phrases and the learners
How is the word written and write them down. After that, the Pronunciation form: [d3pb]
Written What does the word spelled? teacher checks their spelling.
Form look like? Pronunciation form: The teacher
What word parts are needed to writes words on the board and the
Word Parts What parts are express meaning? learners have to pronounce those
recognizable in this words. After that, the teacher
word? evaluates the learners’
pronunciation.
Form and What meaning does this | What word form can The learners search for the Job — [Noun/Verb]
meaning word form signal? be used to express meanings of the given word. - a paid position of regular
this meaning? employment.
What is included in this - a task or piece of work,
Meaning | Concepts and concept? What items can the concept refer especially one that is paid.
referents to? - do casual or occasional work.
What other words - buy and sell (stocks) as a broker-
does this make people What other words could people dealer, especially on a small scale.
Associations think of? use instead of this one?
Grammatical In what patterns does In what patterns must The teacher writes down a word Collocations:
functions the word occur? people use this word? and the students have to find Prep.: in a job, on the job, out of a
collocations to it. job, job at, job for.
Adjective: Good job, Interesting
Word detectives: A learner reports | job, Dream job, Ideal job, Boring
Collocations What words or types What words or types on a word has been found. They job, Challenging job, Difficult
of words occur with of words must people talk about the meaning, spelling, | job, Highly-paid job, Well paid
Use this one? use with this one? pronunciation, word parts, job, Badly paid job, Full time/Part
etymology, collocates and time job, Regular job, Holiday
grammar of the word. job, Permanent/Temporary job
Constraints Where, when, and Where, when, and etc.
on use how often would how often can people Verb + Job: Have a job, Look for
(register, people expect to meet use this word? a job, Apply for a job, Find a job,

frequency . . .)

this word?

Get a job, Lose a job, Give up a
job, Advertise a job, Do a job.
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A very common definition of knowing a word can be found within the ‘Meaning’ section of
Nation’s table. This rests on the idea that a word is known if the learner can attach a meaning, such
as an explanation or a translation, to a foreign language word. The table draws attention to a further
distinction — receptive and productive or passive and active word knowledge. The distinction here
lies in the difference between the words you can handle in the context of reading or listening to
speech, and those you can call readily to mind when you need to speak or write in the foreign
language. Usually the additional context information which comes with written or spoken language
means that a learner's passive or receptive vocabulary appears to exceed the productive or active
vocabulary. The relationship between the two types of knowledge is not clear, and may vary
according to a variety of individual learner characteristics. However, Waring suggest that
productive vocabulary size is about 50% of receptive vocabulary size; and presumably one is a
subset of the other [16]. For Nation, word knowledge includes both active and passive knowledge

such as: knowledge of form, knowledge of meaning and knowledge of use [47].

1.5 Incidental and Intentional Learning

Based on Long’s point of view, learning is the acquisition of knowledge or skills that learners gain
via experiences, studies or when they are taught. There are two popular views on what it means to
learn a foreign language. One view claims that it means months and even years of “intentional”
study, involving the trying to memorise consciously of thousands of words (their meaning, sound,
and spelling) and dozens of grammar rules. While the other view claims that much of the burden of
intentional learning can be taken off the shoulders of the language learner by processes of
“incidental” learning, involving the “picking up” of words and structures, simply by engaging in a
variety of communicative activities, in particular reading and listening activities, during which the
learner’s attention is focused on the meaning rather than on the form of language [30].

Kerka in her work describes incidental learning as an unintentional or unplanned learning that
results from other activities. It occurs in many modes such as in the workplace, when using computers,
in the process of completing a task. It can happen in many ways: through observation, repetition, social
interaction, trying to solve a problem, by watching TV, talking to colleagues or experts about tasks,
mistakes, assumptions, beliefs, and attributions. Incidental learning is often not recognized or labelled as
learning by learners or others [42]. In addition, as claimed by Nation, incidental learning sometimes can
be considered a social process. It may require people to participate with others. Incidental learning has
also been described as implicit when knowledge is acquired independent of conscious attempts to learn
[33]. Long claims that most foreign language learners use incidental learning in connection with the

learning of vocabulary through reading. It is widely believed that
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most people in literate societies enlarge their vocabularies through reading, focusing on the meaning
of words and texts, rather than through the conscious, intentional memorization of lists of word
forms and their meanings [30].

While incidental learning is unintentional or unplanned, intentional learning is described as
the having the intention to learn the material and to commit it to one’s memory. It explains the
study conditions where participants are forewarned that they will be tested on material which they
should know. Participants in an intentional learning task are told in advance that they will be tested
after the learning phase; they will try to store the word information that is to be learned in a form
perceived as a transferable to the test situation. And processing instructions during the learning
phase in an incidental learning setting may or may not be conducive to successful transfer to the test
situation. Although learning in everyday life is both incidental and intentional, intentional learning
instructions produce better recall and recognition performance than incidental learning instructions.
Incidental learning offers no guarantee for the retention of the link between the word’s form and its
meaning. In other words, guessing from the context does not necessarily result in long-term
retention. As a result, even if learners happen to acquire a word incidentally from reading passage,
it is likely that they will be quickly forgotten after a week.

In the opinion of Nation, both incidental and intentional attention have various levels of
quality, ranging across noticing a word, retrieval of knowledge gained from previous meetings,
meeting or using the word in ways which are different from the previous meetings or use, and
elaborating on knowledge of the word beyond its contextual uses [34]. The following table presents
the difference between incidental and intentional learning based on Nation’s points of view (see
Table 1.5.1):

Table 1.5.1 Extensive Reading and Vocabulary Learning Conditions [34]

Number of meetings Initial occurrence/Repetition

Quality of attention

Incidental attention

Intentional attention

Noticing

Guessing from context

Dictionary look-up

Receptive or productive

retrieval

Re-occurrence of words in a
text or other texts.

Repetition through repeated
reading of the same text

Putting words met during

reading onto word cards and
learning using the cards

Varied meetings (receptive)

or varied use (productive)

Meeting words in varied

contexts

Consulting a concordance

while reading
Reading with resources
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Number of meetings Initial occurrence/Repetition

Receptive or productive Applying a dictionary Applying the dictionary
definition to a particular

elaboration textual context

strategy

Nation indicates that these levels of quality are largely cumulative in that retrieval also
includes noticing, and varied use includes retrieval and noticing. Elaboration certainly includes
noticing and may include retrieval if the elaborated words have been met before. Because deliberate
elaboration can involve decontextualized instances of words, deliberate elaboration does not
necessarily include varied use. Vocabulary learning from extensive reading is primarily affected by

repetition and varied meetings [34].

In conclusion, a well-developed vocabulary knowledge is a major key to acquire a particular
language, and without that wide knowledge it cannot be successfully used. Vocabulary has an
influence on all the four skills, therefore it can be considered as the heart of a language. The lexical
knowledge of a person can be defined as words accumulated and known by the language user. It has
two types: active and passive. Active vocabulary contains words which a speaker mainly uses
commonly and can use easily without any hesitation, and passive vocabulary, which is larger than
active, can be defined as words which are only partly known by a speaker. For example, the speaker
can recognise the words, but cannot pronounce it correctly, or cannot write them. Usually these
words are less frequent in everyday speech or simply they can be replaced by its synonyms.

Besides the two types, vocabulary is subdivided into two dimensions: size and depth. Size is
the overall words known by a user while depth is the overall knowledge of these words. In other
words, size focuses on quantity, depth focuses on the quality of knowledge. The state of
development of one’s vocabulary can be measured according to depth of vocabulary. Depending on
how one define knowing a word, one will have very different results. Generally, a word is acquired

when the speaker knows the meaning, form, and its use.
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PART 2
VOCABULARY ACQUISITION STRATEGIES

The process of learning words of a language is referred to as vocabulary acquisition. If a learner
wants to become a proficient language user, to acquire wider and deeper vocabulary knowledge is
indispensable. Though learning new words is a time consuming and challenging task, but being
familiar with different strategies and styles reduces the required effort and time. Learning styles are
general methods through which learners adopt the knowledge, while learning strategies are specific
techniques used by a learner. All these strategies are determined and affected by the learner’s belief
about the language. This belief implies general assumptions and conception of how a foreign
language should be learned. A successful language learner has positive belief and attitude towards
the language being learned. Usually, these learners are motivated and persistent enough not to give
up learning, and what is more, they are not afraid of making mistakes.

The main purpose of this part is to present different vocabulary learning methods and strategies
that contribute to acquiring a foreign language. Also, it tries to present the attributes, beliefs of a

successful language learners, and how these learners can achieve even more success in this field.

2.1 Language Learning Strategies

Rebeca Oxford, who is a prominent scholar in this field, claims that learning strategies represent one of
the key determinants of language acquisition and educational achievement. Language learning styles
and strategies are among the main factors that help determine how and how well learners learn a second
or foreign language. According to her, learning styles are the general approaches — for instance, auditory
or visual — that learners use in acquiring a new language or in learning any other subject. In contrast,
learning strategies are conscious specific actions, behaviours, steps, or techniques that used by learners
to enhance their own learning. These strategies can be such as seeking out conversation partners, giving
oneself encouragement to accomplish a difficult language task, or simply watching special TV
programmes in the target language. She suggests that when the learner consciously chooses strategies
that fit his or her learning style, these strategies become a powerful toolkit which contributes to
acquiring the chosen language. The notion of consciousness and the element of choice is important here
because this is what gives a strategy its special character [37]. Joan Rubin [22] in her study, in which
she observed language learners while they were learning, and interviewed them, suggested that
successful language learners used different strategies from unsuccessful ones. Another study prepared
by Neil Naiman et al. [31] revealed that good language learners used at least five groups of learning

strategies. The five groups of strategies were the active
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task approach, the realisation of language as a system, the realisation of language as a means of
communication and interaction, management of affective demands, and monitoring of second
language performance. Hence, the proper choose of strategy plays a major role in success of
language learning [9].

The reason why some foreign language learners are able to learn faster and can achieve
better results in their attempts while others are unsuccessful has been one of the main questions
asked many language researchers. To answer the question, many of them have introduced several
international second and foreign language learning strategy classifications. The differences between
them are primarily due to different research methods or measuring strategies at different language
tasks and in different contexts. Differences of strategy classification appeared concerning to which
category or strategy group the individual belongs in and which strategies form the learner’s
preference. The most frequently referenced classifications of learning strategies in foreign language
literature are classifications by Joan Rubin, Rebecca Oxford, O’Malley et al. (see Table 2.1.1).
Some of the classifications do not provide a detailed categorisation of single strategies; they only
mention some examples from a group of strategies.

Table 2.1.1 Language Learning Strategies [23]

Authors Strategies classification

Direct strategies, that is learning
strategies: cognitive and

Rubin (1975) metacognitive

Indirect strategies: communication
strategies, social strategies

O’'Malley et al. Metacognitive, cognitive and socio
(1985) affective

Direct strategies: memory, cognitive,
compensation.

Indirect strategies: metacognitive,
affective, social

Oxford (1990)

Focusing on selected aspects of new
information, analysing and monitoring
O’Malley and Chamot (1990) information, organizing and
elaborating on new information,
evaluating

Management and planning strategies,
cognitive, communication
experimental,

interpersonal and affective

Stern (1992)

One of the earliest researchers in this field, Joan Rubin, identified two kinds of learning

strategies: those which contribute directly to learning(direct), and those which contribute indirectly



21

to learning(indirect). The direct learning strategies are divided into six (clarification/verification,
monitoring, memorization, guessing/inductive inferencing, deductive reasoning, practice) and the
indirect learning strategies are divided into two types (creating opportunities for practice,
production tricks) [9]:

Table 2.1.2 Rubin’s Strategy [22]

Clarification/verification — the learner asks
for examples of how to use a word or
expression, asks for the correct form to use,
etc.

Monitoring — the learner corrects his/her or
other’s mistakes, notes their sources,
observes and analyses language use.
Memorization — the learner attempts to
Processes which may contribute directly to | acquire words or other language elements
learning through associations, etc.
Guessing/inductive inference — the learner
tries to guess the meaning or general rules of
language.

Deductive reasoning — the learner looks for
and uses general rules.

Practice — the learner experiments with the
new elements of language.

Creating opportunities for practice — the
learner creates situations with native
speakers to practice, spends extra time in the
language lab.

Production  tricks —  related to
communication focus, the learner uses
circumlocution, synonyms.

Processes which may contribute indirectly
to learning

Oxford’s opinion about strategies was quite similar to Rubin’s. Oxford also distinguishes two
main group of strategies (direct and indirect), however, she defines differently than Rubin and
Oxford’s strategy comprised of six other groups further divided into additional subgroups which are
further subdivided. Oxford’s detailed taxonomy originates in the attempt to integrate all known
strategies into a single taxonomy. She linked her taxonomy of strategies to four language skills —
reading, writing, speaking, and listening. Some strategies in her taxonomy (especially memory and
metacognitive strategies) reflect various learning styles and good learner’s strategies [39]. Oxford’s

classification is the following:
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Table 2.1.3 Oxford’s Strategy [39]

Main group Strategy group Subgroups
Creating mental linkages,
applying images and
sounds, reviewing well,
employing action
Practising, receiving and
sending messages,
Cognitive analysing and reasoning,
creating structures for
input and output
Guessing intelligently,
Compensation overcoming limitations
in speaking and writing
Centralization learning,
arranging and planning
your learning, evaluating
your learning
Lowering your anxiety,
Indirect Affective encpuraging your'self,
taking your emotional
temperature
Asking questions,
Social cooperating with others,
empathising with others

Memory

Direct

Metacognitive

While Rubin and Oxford divided strategies between direct and indirect, O’Malley and his
colleagues had different opinion. According to them, there are three major types of learning
strategies, in accordance with the information-processing model of learning: metacognitive
strategies (performing an executive function), cognitive strategies (functioning operatively), and
socio affective strategies (performing social-mediating function) [38]. They have classified their
strategies in the following way:

Table 2.1.4 O’Malley et al. Strategy [38]

Groups Subgroups Learning Strategy
Advance organisers, directed
attention, selective
attention, self-management,
functional planning
Monitoring Self-monitoring

Evaluation Self-evaluation

Repetition, resourcing,
translation, grouping, note
taking, summarising,
deduction, recombination,
translation, imagery and
auditory representation,

Planning
Metacognitive

Cognitive
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keyword method,
contextualisation,
elaboration,
transfer, inferencing

uestion for

. . clarification
Socio affective

Cooperation
Self-talk

Hans Heinrich Stern’s [9] opinion about language learning strategies was different, though
in some points it is similar to other’s opinion. He introduced his own taxonomy of strategies.
According to him there are five main language learning strategies. He classified language learning
strategies in the following way:

Table 2.1.5 Stern’s Strategy [9]

Management and Planning Decide what commitment to make to language
learning, set own reasonable goal, decide on an
appropriate methodology, select appropriate
resources, monitoring progress, evaluate
achievements.

Cognitive Strategies Clarification/verification, guessing, inductive
inferencing, deductive reasoning, practise,
memorization, monitoring

Communicative—Experimental Strategies | Circumlocution, gesturing, paraphrase, repetition,

explanation.
Interpersonal Strategies Monitoring and evaluating own progress.
Affective Strategies Trying to create positive attitude towards the

foreign language and towards its culture.

As it can be seen, even though many researchers investigated this field, in some points they
had similar concepts. They divided strategies mostly into those which affect learners directly, and
those which affect them indirectly. Language learners use these strategies to facilitate the

acquisition of the language. They help to use, store and recall information.

2.2 Language Learning Beliefs

Language learning beliefs guide actions taken by the learner. These beliefs about language learning

affect the learner’s approach and strategy use importantly. Positive beliefs may extend the quantity



24
and quality of strategies used by learner. On the other hand, negative beliefs may cause the opposite
effect and decrease the chance of success. It is generally agreed that individual language learners have
different beliefs about how language is learned. Individual beliefs about language learning may
consciously or unconsciously influence learners’ approaches to language learning. To maximize
learning, it is very important to consider both the beliefs of language learners about learning a language
and the factors affecting these beliefs. As Horwitz [14] claimed, it is important to understand learner
beliefs to better understand learner approaches to language learning and to better plan language
instruction. In general, beliefs about language learning consist of general assumptions that learners hold
about themselves as learners, about factors influencing language learning, and about the nature of
language teaching. Every learner has some presumptions about what language learning is and how a
foreign language should be learned and these beliefs play an important role in learners’ experience and
their success or failure as language learners. Empirical findings have demonstrated that beliefs that
language learners have about a target foreign language and its culture affect their attitudes towards that
language and together with other variables affect learners’ motivation. It is generally acclaimed that
some beliefs are beneficial to learners while others argue that some beliefs can lead to negative effects
on language learning. For instance, Mantle-Bromley [10] suggested that learners who have positive
attitudes and realistic language-related beliefs are more likely to behave in a more productive way in
learning than those who have negative attitudes and mistaken beliefs. White [11] asserted that language
learners’ expectations developed prior to their experiences are also influenced and shaped by their
beliefs. With other words, learners’ beliefs, which are formed through their experiences, guide them in
their conceptualizations of language learning and influence the approaches they adopt to foreign
language learning. If they believe that languages can only be learned through translation and explanation
or learning vocabulary and grammar rules, they will expect the language instruction to be based on
translation and explanation or learning new words and grammar rules, in other way they will reject any
approach adopted by the teacher which does not correspond to this expectation [15]. Understanding
learners’ beliefs — including beliefs about the required time to acquire the language, the difficult aspect
of the language, the right age to start language learning, the roles of grammar and vocabulary in
language learning and other features of the learning process
— is essential. Learners’ beliefs are likely to be the following:

* Learning consists of acquiring a body of knowledge.

*  The teacher has this knowledge and the learner does not.

» It is the role of the teacher to impart this knowledge to the learner through such
activities as explanation, writing, and example.

*  The teacher will be given a program in advance.
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* Learning a language consists of learning the structural rules of the language and the

vocabulary through such activities as memorization, reading, and writing.

In conclusion, as Horwitz [15] claimed that negative or wrong beliefs about language
learning might lead to less effective language learning strategies and consequently less successful
learners. These beliefs may influence the actions learners take to learn a foreign language, their
motivation level, and their strategy choice. A learner with positive attitude towards the language
and its culture may use more strategies during learning and may spend more time to achieve the
desired language level. Thus, positive attitude, effective strategies, and the time spent on learning

increases the chance to become a proficient language user.

2.3 The Successful Learner

When a learner tries to acquire a foreign language, there are very different ideas about what is important
to be learnt and how best to learn it and much more depends upon the context and aims of the learner.
Traditional approaches to language learning often focus on knowledge about the foreign language and
involve learning new words and learning the grammar of that language. However, Philp indicates that
foreign language learning covers much more than grammatical or lexical knowledge: it involves
developing the communication skills in ways that are appropriate to the ‘who, what, when, where and
why’ of communicating [19]. Hence, everyone can become a successful language learner if one wants.
All it takes to put sufficient time into learning and have a strong willingness. Based on Rubin’s and
Thompson’s opinion, a successful lifelong learner is one with a hunger for literacy, a desire for skill
advancement, strong motivation and untiring perseverance. These learners are usually motivated to learn
and they believe that they are capable of learning. Typically, they have a high tolerance for ambiguity,
are patient with themselves, aware of their own learning styles and cognizant of effective learning
strategies and they are not afraid to ask questions or make mistakes. Most of successful learners have
good organizational skills and willingly accept suggestions of how to become even more organised. The
good language learners are either aware of how to record, remember and retrieve new information, or
quickly learn the skills, and they readily seek opportunities to use it [41]. Nevertheless, some learner
might be naturally better because they may possess certain cognitive abilities, to a higher degree than
average, which give them an aptitude for learning. Language aptitude includes the ability to recognise
patterns in language and infer rules that seem to underlie these patterns to notice for example the
different functions words have, and recognise how meaning is expressed. Also, it can include, for
example, the ability to hear and discriminate between different sounds, and imitate them accurately.
Aptitude has advantages for listening and speaking, reading and writing. Learners with high aptitude in

any or all of these areas can learn more quickly and more
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efficiently than others. Luckily, aptitude is just one of many attributes possessed by a successful learner,
hence the motivation is another factor that contributes to becoming a successful learner. Motivation can
be considered one of the most important factors determining success in learning and with motivation,
encouragement and support, anyone can become a better learner. Motivation has often been described as
the driving force behind learning, pushing people to greater effort in the face of adversity, helping to
sustain that effort and not to give up. Motivated learners try to learn not just at lessons, but they are
ready to work independently. Thus, successful learners are often those who are autonomous in their
learning — they are not dependent on the teacher alone, but take initiative in how they manage their
learning. In addition, Thompson claims that good language learners are capable of learning without a
teacher’s guidance, but when a teacher is available, they are able to use him as a resource and benefit
from the relationship. Rather than seeing the teacher as ‘all-knowing’ and someone never to be
questioned, these learners see the teacher as a facilitator or an equal partner
[41]. Furthermore, they involve themselves in language use beyond the classroom in ways that are
personally appealing to them. For instance, they read or watch films on the target language; they
join a club or use social media to practise language; they keep a language diary and find ways to
practise new words, expressions, pronunciation and they have a positive view of the target language

and its culture and they are able to imagine themselves as capable language users in the future [19].

2.4 Vocabulary Learning Strategies

One of the most important challenges that learners will face during the process of foreign language
learning is learning vocabulary. Vocabulary has been recognized by scholars as inevitable to
language use in which deficient vocabulary knowledge of the learners led to difficulties in foreign
language learning. Thus, in the case of learning the vocabulary in foreign language, learners need to
be introduced with vocabulary learning strategies. Vocabulary learning strategies are steps taken by
the language learners to acquire new English words. There are a wide range of different vocabulary
learning strategies from which learners can choose on their own way. However, learners not just
need to know about these strategies, but they have to master them in order to know a great amount
of words. Variety of the vocabulary learning strategies have been suggested, but this paper intends
to describe the strategies by Schmitt [32] because he combined the classification of strategies for
language learning and the classification of specific vocabulary learning strategies. Thus, he
distinguishes two main groups: the discovery strategies that are used to receive the initial
information of new words and to understand their lexical meaning, including decision strategies and
social strategies; and consolidation strategies are mainly composed of memory strategies, cognitive

strategies, and metacognitive strategies.
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Table 2.4.1 Schmitt’s Vocabulary Learning Strategy [32]

Strategies for the discovery Determination strategies

of a new word’s meaning Social strategies

Social strategies
Strategies for consolidating a
Memory strategies
word once it has been N '
Cognitive strategies
encountered
Metacognitive strategies

Determination strategies are individual learning strategies while social strategies are
strategies which contain of using social connections to help learning. This strategy includes
cooperating with proficient users of the target language to enhance one’s vocabulary. Also, this
strategy expands one’s cultural knowledge about the particular language. The main advantage and
disadvantage of this strategy that it requires a proficient speaker which sometimes hard to be found.

Memory strategies are strategies that assist learners to recall and remember vocabulary
efficiently and effectively. Memory strategies consist of the following: grouping and
correlating/elaborating. Grouping can be described as gathering words to be learned in an
expressive way, for instance, gathering words together based on parts of speech, subject relationship
and dissimilarity and similarity in meaning. Correlating or elaborating means linking new
vocabulary to another thing similar in mind, building connection in a meaningful way to enable
memory. For example, recalling the new words through imagining the page number or location of
the number in that page.

Cognitive strategies are used by learners while directly performing on the target language.
Cognitive strategies indicate two phases used in problem solving or learning that need direct
examination and conversation. The main cognitive strategies are:

* Repeating — writing or saying the new words again, listening to the same words
numerous times.

* Reasoning deductively — determinedly using overall procedures to work out the
meaning of uncommon vocabulary (for instance, working out the meaning of
'dissatisfy’ from the meaning of the prefix 'dis-' and the meaning of the adjective

'satisfy").
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* Translating — shifting the meaning of language, word into a comparable meaning of
mother-tongue language.
* Highlighting — colouring or highlighting the essential words while reading the text and
finding their meanings.

Metacognitive strategies require the learner to control performance, plan and assess general
development. Metacognitive strategies include learners in:

*  Overviewing and connecting with previously recognized material — overviewing and
connecting words with previously learned is widely the key to vocabulary learning.

* Paying attention — making decision in advance to imitate to one’s vocabulary
learning in general and to choose and concentrate on related vocabulary tasks.

* Organizing — building satisfactory physical environment to enable vocabulary
learning.

* Self-monitoring — classifying mistakes in the sequence of vocabulary learning by
examining whether one is learning properly or incorrectly.

* Self-evaluating — assessing the consequences of vocabulary learning by examining
whether or not one has made more progress than before.

After selecting the particular topic to be learned, the next step is to select the appropriate
activity through which the topic would be learned. One of the best activity is creating a word map.
This technique belongs to the memory strategies as it highly affects memory while learning. It
involves learning and memorising thousands of new words. While using this technique, learners use
their sight to recognize many new words or expressions. The word map technique is useful for
getting a general concept of definitions. It focuses on three questions, “What is it?”, “What is it
like?” and “What are some examples?”. This generative vocabulary strategy enables students to
figure out the meaning of new words, expressions, or even structures.

Figure 2.4.1 An Example of a Word Map by Schwartz and Raphael [51]:

Word Map Diagram

What is it? What is it like?

food cold

creamy

ice cream delicious

hard/soft

chocolate

vanilla slrawbc‘rry butter pecan

What are some examples?
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The second rewarding and quite similar activity is creating a word web which is also a
subtype of memory strategies. This activity will help learners to cover several aspects of a word. A
standard word web consists of one main circle and six subordinated circles connected to the main
one. The main circle should contain the target word which one wants to learn. The subordinated
circles should contain information such as: “Definition”, “Synonyms”, “Word parts and meanings”,
“Additional meanings”, “An example with the target word”, and “Part of speech” [26]:
Figure 2.4.2 An Example of a Word Web [26]

speed up,
go faster,
gain momentum

to move
wmore quickly

ac: toward

celer: wmove faster
ate: having the
quality of

(verb) to cause
something fo
happen sooner

He accelerafed when
he saw the danger
approaching.

Another good technique for vocabulary learning is learning from word cards. This is a
relatively good technique, which requires to learner to use memory, yet it is not so frequently used.
It requires a learner to write down a foreign word on one side of the card, and its translation on his
mother tongue on the other one. After this the learner goes through a set of cards and tries to recall
its meaning. It helps learners with learning the written form of the word, learning the concept of the
word and making connections between word form and meaning. However, it is a form of
decontextualized learning, which means that there is no context to help learners to understand the

meaning and usage of the words, and someone may find it boring.

2.5 Vocabulary Instruction Strategies

As stated by Stowe, understanding the nature of vocabulary is important to the process of selecting
appropriate instructional strategies that enable learners to master the vocabulary they need to learn

to read and to read to learn [26].
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Vocabulary knowledge is complex. It consists of function words and content words.
Function words are common words, such as do, which, and to. Content words include nouns, verbs,
adjectives, and adverbs. Further, content words are subdivided into concrete and abstract words.
Concrete words, such as building, can be taught using an object or showing a picture. Abstract
words, like harmony, are more easily taught using examples. Finally, words may be considered to
belong to either general vocabulary or technical vocabulary. General vocabulary refers to words,
such as giant, that are not directly associated with a particular content area, while technical
vocabulary, like mitosis, is associated with a specific content area, subject, or topic.

Wide reading(indirect) and direct vocabulary instruction are the two most commonly used
methods of vocabulary instruction. Wide reading approach, which allows learners to choose their own
literature, is the key to increasing vocabulary. While wide reading has advantage, a more specific
strategy of narrow reading is often used with language learners. This strategy, which, according to
Pendergrass, narrows the learners’ selection by genre, author, or other criteria, is more suitable for
addressing their needs [20]. Using this method, learners read for 10 to 20 minutes from books they have
selected themselves based on reading level and personal preference. Learners’ vocabulary who use this
method will be incidentally increased as they are exposed to new words in a natural way. It is believed
that those learners who regularly read for 25 minutes daily at a rate of 200 words per minute would
encounter around a million words per year, between 15,000 and 30,000 of which are estimated to be
unfamiliar. If only one in 20 unfamiliar words is learned, the increase in vocabulary is between 750 and
1,500 words annually and this is quite good numbers [20]. But, in order to use wide reading
successfully, learners should read different types of text at different levels. For instance, books or
articles that are simple and entertaining, and other different texts that are challenging and more
complicated. Learners will not be able to comprehend text that has more than 10 % unfamiliar words; on
the other hand, they will not encounter many new words if they read text that is below their proficiency.
Thus, the most important in this method is to select the appropriate text.

The National Reading Panel found that there is no one best method for vocabulary instruction.
According to them vocabulary should be taught directly and indirectly. Direct instruction means
teaching specific words, such as pre-teaching vocabulary prior to reading a selection. Another example
of direct instruction involves the analysis of word roots and affixes (suffixes and prefixes). A good
approach for this method is to generate images to remember new words. When learners connect new
words with images, the word knowledge gain is higher than when images are not introduced. Learners
who learn content related words experience a greater increase in vocabulary
[20]. Although it is impossible to specifically teach all of the new words, it is useful to provide direct
instruction in some words. This includes pre-teaching key vocabulary prior to reading a selection. This

usually words that are related to the text, useful to know in many situations, and that are
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uncommon in everyday language but recurrent in books. What is more important, learners must be
provided with instructions how to use a dictionary correctly and how to find the correct meaning of
the word. According to the Texas Centre for Reading and Language Arts [46] to choose the right
definition, the student must:

* Use background knowledge about the content in the text
* Have a sense of the grammatical use in the text
* Read and understand each definition

At the same time, students need to become aware of how written language is different from
everyday conversation. They should be familiar with the distinctive structures of written language
such as compound and complex sentence structures, phrasing within sentences, how punctuation is
used to signal phrasing, and paragraph structures. A good method for this is to point out examples
of interesting metaphors, similes and other forms of figurative language. Vocabulary instruction,
however, must include indirect instructions too. Hereby exposing learners to lots of unfamiliar
words and having them read a lot. The growth of word knowledge requires multiple encounter word
in different context. Every time we encounter a word in context, we remember something about the
word. As we encounter a word repeatedly, more and more information accumulates about that word
until we have a vague notion of what it means. More encounters lead to wider knowledge. Thus,
learners construct links between new information and previously known about word. Dale and
O’Rourke [12] proposed a model of four levels of word knowledge. This model can be used by
learners in order to become more aware of the new words they encounter. They can rate their
knowledge by sorting new words into a table according to Dale and O’Rourke model:

1 Thave never seen it before.

2 Thave heard about it, but I do not know what it means.

3 Irecognize it, but I do not know what exactly means in this context.
4 Tknow it.

Also, the two methods, direct and indirect, can be combined, thus they may provide higher
efficiency. For instance, learners who study around 10 new words per week or 400 new words per
year, if they master 75% of these words, the annual increase in vocabulary is around 300 words. If
learners combine both direct and wide reading(indirect) method, annually they can learn up to 1500

words in average [20].

In conclusion, supporting the view of David Wilkins and Jeremy Harmer, it can be concluded
that vocabulary is the most important element in learning a foreign language well as it affects learner’s
ability of listening, speaking, reading, writing and translating. In order to have a wide vocabulary

knowledge, learners should use different strategies. These strategies boost learner’s word
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accumulation. Accordingly, scholars like Rubin [22], Oxford [37, 38, 39], Schmitt [32], Milton [18]
or Meara [27] investigated this field of knowledge and presented different strategies that contribute
to learners’ advancement. Learners can choose from a wide range of strategies including learning
from context, creating word maps/word webs, learning by translation and so on. Thus, everyone can
find a strategy that fits him/her perfectly. However, the more strategy a learner uses, the more
he/she becomes a proficient language user. These strategies and the learner’s chance of becoming
successful are all influenced by his/her beliefs. Based on Naiman’s [31] and Thompson’s [41] view,
in order to be successful in language learning, the learner should possess several features. Such
features like strong will, patience or desire for advancement are crucial to become successful.
However, this is not so simple. Besides those features, of course, this is a process involving several
other things as well. It should be made clear that before a language is being learned, the learner has
basic assumptions about the learning process. Based on these assumptions, he/she chooses the
strategies that fits his/her requirements. Nevertheless, it is also important to have a positive attitude
towards the target language and its culture. Without motivation and a positive attitude, the learner
would not be able to endure the difficulties of learning and probably would give up without even

trying to acquire the target language vocabulary successfully.



33

PART 3
EXPERIMENTAL RESEARCH

Vocabulary learning and its development is a crucial and inevitable part of any existing language. It
is a constituent part of any language due to the fact that without vocabulary people cannot form
meaningful sentences or understand each-other, and this fact alone highlights the necessity of
vocabulary learning. A well-developed vocabulary is essential for successful foreign language use
and plays an important role in the formation of complete spoken and written texts. Thus, it becomes
clear that the more words you know, the more successful you are in language use. Nevertheless,
vocabulary is much more than just single words. It also includes lexical chunks, phrases of two or
more words, such as “Good evening” and “Nice to see you,” which convey a particular meaning the
way individual words do.

As far as the present research is concerned, it is important and beneficial to investigate it as the
results might be beneficial for those who wants to acquire wide vocabulary. For this purpose, various
authentic materials are available for learners including different books, films, videos, songs, games, and
so on. Nowadays, the multimedia platforms are widely used among learners, and they are advantageous
because learners can practise listening, reading, writing and even speaking simultaneously. In addition,
they can provide learners with a great joy, and learners may learn in a more exciting way. Still, possibly
one of the most beneficial and most effective technique is reading. This is due to the fact that with
reading learners can see how words live in a context, or how they are connected to each other. During
reading, the reader meets large number of words. Nevertheless, other techniques, strategies are also
worth to be used and students, especially those who want to achieve great success in learning, should be
aware of other ways as well as combining them and using several during learning. For this reason, one
of the main aims was to obtain data about learners’ opinions and views. To achieve data an empirical
research was designed and carried out.

While investigating the topic, the following hypotheses were formulated:

— Most of the learners with poor proficiency are not sufficiently aware of the
importance of the English language.
— Learners with poor proficiency are not motivated enough to become good language
learners, who are willing to put time into learning and becoming successful.
— The major difference between successful and less successful learners is the motivation
and willingness to achieve success.
In order to refute or verify the aforementioned hypotheses of the research, a study was carried out

involving students of senior classes in two secondary schools with Hungarian language of instruction
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in Transcarpathia. In the following parts of the paper the results relevant to the present study are

reported.

3.1 Participants

For this study two secondary schools with Hungarian language of instruction in Beregszasz were
selected. Sixty participants took part in the research, from which twenty-five were boys and thirty-
five were girls. Each of them were aged between 13 and 14. The 9th grade was selected because
they are supposed to be aware of different vocabulary learning strategies. By the end of the 9th
form, they may have a very basic repertoire of words and simple phrases and they can understand
and use familiar everyday expressions related to their personal and educational background. This
includes personal information, housing, daily life activities, curricular subjects, classroom
equipment, classroom commands, etc. Likewise, they use basic expressions to elicit information as

well as socialize, link words or groups of words with very basic linear connectors.

3.2 Research Instruments

In order to conduct this research a quantitative survey was carried out. Therefore, a questionnaire
was developed as a measurement to obtain necessary data. This type of method was used because
questionnaires provide a relatively cheap and quick way of obtaining reliable information from a
number of participants. The questionnaire was based on Oxford’s learning strategies, and it can be
divided into three different sections each of which measures different types of the learning process.
The first section measures students’ general attitude and their own language experience. The second
section measures their success in language learning. The third section is aimed at measuring the
usage of different vocabulary learning strategies. The questionnaire mainly contains Liker Scale

questions, but multiple-choice options and open-ended questions were also included into it.

3.3 Procedure of the Research

First of all, the selected schools were visited and to decide on an appropriate appointment with the
teachers. After agreeing on the time of conducting and the length of time required to complete the
questionnaire, the investigator visited the classes in December and started conducting the research.
The procedure of the research was simple and it took the learners about 35 minutes to complete all

the questions.
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The questionnaires were handed out to the pupils who, prior to it, were provided with an oral
explanation about the reasons of the questionnaire. Also, clear, accurate and all the necessary
instructions to conduct a successful survey were also given. During the instruction, the anonymity
of the learners was highlighted to avoid unnecessary worries about the survey. Likewise, it was also
explained that there was no wrong answer to the questionnaire. In addition, they could ask for help
if they had any problems during the procedure. After filling in the paper, the questionnaires were

collected and analysed through the month of January.

3.4 Findings

As mentioned above, 60 learners participated in the research. Each of the students has been learning
English for seven years. The grouping was based on self-admission of the learners that implied their
proficiency in the English language. According to this, learners were divided into three groups:
good, fair and poor based on their self-estimation. After the analysis, it became clear that 30
learners (50 %) claimed that their proficiency was good, 19 learners (32 %) claimed that their

proficiency was fair, and 11 learners (18 %) claimed that their proficiency was poor.

3.4.1 Language Experience

Taking into consideration all the three groups, it can be concluded that developing speaking skills is
found to be the most difficult aspect of language learning (all the results are shown in Diagram
3.4.1). Not only more than one third of learners claimed that this was the most difficult part of
learning, but also the representatives of all the three groups shared this point of view. According to
the majority of learners, developing correct pronunciation is almost as difficult as broadening
vocabulary. Besides, developing listening skills among learners with good proficiency turned out to
be a difficult aspect of language learning. This can be explained by the fact that most of the schools
are not equipped with proper equipment, and sometimes this can make the comprehension process
either more difficult or unrealizable. Surprisingly enough, none of the learners with poor language
proficiency thought that developing listening skills was the most difficult part of language learning.
An explanation to this result might be the fact that these learners are usually not attentive and are
not even interested in comprehending the particular audio file. Lastly, almost the same number of
learners with fair language proficiency and learners with good proficiency claimed that grammar
was the most difficult aspect of language learning.

In conclusion, investigating the learners’ point of view in general, it can be openly stated that the

most difficult aspects of language learning are developing speaking skills (37%), vocabulary



36
(22%) and pronunciation (17 %). Investigating only the learners with good language proficiency, it
turned out that speaking skills (33%), listening skills (20%), and vocabulary (20%) are the most
difficult aspects for them. The position of learners with fair proficiency is broadly in line with that
of the learners with good proficiency, with the exception of pronunciation developing and grammar.

Diagram 3.4.1 Difficult Aspects of Language Learning
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3.4.1.1 Language Experience of Learners with Good Language Proficiency

During the first stage of data analysis, the learners’ attitude towards English and their general
opinion about the language itself were analysed. According to the learners’ statements, 26 pupils
out of 30 are interested in English language. 7 % (2 out of 30) of the learners think that English is a
very difficult language, 30 % (9 out of 30) think that English is a difficult language, 43 % (13 out of
30) of the learners think that English is a language of medium difficulty, and 20 % (6 out of 30) of
them think that English is an easy language. After analysing the sixth question, it turned out that
their most common reasons to learn the target language are the followings:

*  “I'm interested in it and I think that’s important in my life.”

*  “I'would like to use English to communicate with other people.”

* “I want to become a pro football player.”

* “Iwant to live and work in England.”

*  “To understand different computer games.”
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* “I want to be able to speak English for travelling.”

* “Because English is necessary to find a good job.”

*  “Because I want to take a language exam.”

*  “My dream is to find a job where I can use English and my mother tongue as well.”
» “I want to be a translator in the future.”

The following question investigated the learners’ difficulties in learning English; its main aim
was to point out their most problematic aspects in the process of acquiring the language. The results are
shown in Diagram 3.4.1. Based on their answers, it can be concluded that most of the learners (33 %)
agree that developing speaking skills is most difficult in learning a foreign language. Pronunciation
(20%) and listening (20 %) rated second in the list, both are closely related to speaking. However,
vocabulary and grammar cause difficulties only to 13 % of the learners. Vocabulary is one of the most
comprehensive and difficult aspects of English for foreign learners to master, although, in our case it
turned out that learners can handle both of them without serious drawbacks.

The next question investigated the attitude of the learners towards the language itself. After
analysing this question, it can be concluded that 25 learners out of 30 have positive attitude towards

English, and 5 learners have neutral attitude.

3.4.1.2 Language Experience of Learners with Fair Language Proficiency

Fortunately, this group became the second largest among the three under investigation. 19 learners
out of 60 claimed that their knowledge of English is fair. 14 learners considered English to be a
language of medium difficulty, 4 learners claimed that English is an easy language, and only 1
person stated that English is a difficult language. In addition, 12 learners have positive attitude
towards the language, and 7 learners have neutral attitude. Nevertheless, all the students have their
reason to learn language. Here are some examples:

*  “Because it is necessary almost everywhere.”

e “To play video games.”

*  “In order to know a foreign language.”

* “I want to work abroad.”

* “Because I want to visit my relatives in the USA.”

The next question tried to reveal the difficult aspects of language learning that students face

during their studies; its main aim was to point out their most problematic aspects in the process of
acquiring the language. The results are shown in Diagram 3.4.1.1. Just as in the first group, it is clearly

noticeable that speaking skills are the most difficult part of a foreign language learning process, and
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perhaps this skill requires the most efforts from the learners to develop well. Broadening vocabulary

causes significant difficulties just as in the first group.

3.4.1.3 Language Experience of Learners with Poor Language Proficiency

Unfortunately, there are some students who, in one way or another, think that their proficiency in
English is poor. Although there are relatively few of these students, 11 to be exact, it must be noted
that not all students today can realise the importance of English. Generally speaking, these students
have negative (7 out of 11) or neutral (4 out of 11) attitude towards the English language.
Nevertheless, these learners are aware of the importance of English, yet in practice they show
relatively little interest in it. When they were asked to explicate their main reasons for learning
English, it turned out that most of these learners have their plan for future where the usage of
English language is necessary. The most common reasons are the following:

*  “In order to be able to communicate with others.”

*  “To understand different video games.”

* “To watch films and listen to songs.”

*  “To work abroad.”

3.4.2 Successful Language Learners

The following section begins with a Likert Scale table containing 16 questions that intend to find
out how successful the learners are in language learning. This part tries to measure their willingness
to learn the language, their motivation, anxiety etc. The results are shown in Diagrams 3.4.2.1;
3.4.2.2;3.4.2.3 (See Appendix B).

Following the analysis of the 16 questions, we can see that there is a significant difference
between a good learner and a bad learner. However, the difference between a good learner and a
moderately good learner is not that great. At least that is what the data show. According to the data, the
biggest difference between a good learner and a bad learner is motivation and willingness. Most of the
good learners are motivated, and they believe that one day they will ultimately learn to speak English.
What is more, they believe that they have good language learning skills, and as far as they are
concerned, they are capable of learning a foreign language. In contrast, bad learners struggle with
motivation and willingness to put enough time in learning. These learners do not consider themselves
good language learners, and they do not believe that one day they will be able to speak in English. In
addition, they do not even believe that language learning is for everybody. Surprisingly, the majority of

moderately good learners share this point of view, that is, they share the opinion that not everybody
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is capable of learning a foreign language. What is even more surprising is that moderately good
learners believe that they have good language learning skills, yet they are not self-confident, and
they do not believe that one day they will be able to speak in English. However, not just this is the
difference between the representatives of the three groups. From the analysis, it turned out that good
learners look for as many opportunities to practice language inside and outside the classroom as
they can. Fortunately, moderately good learners showed similar tendencies. In contrast to this, bad
learners showed significant differences once again. Generally speaking, they are not interested in
learning English neither inside nor outside the classroom. Nevertheless, bad learners and
moderately good learners have some tendencies in common. Both of representatives of the two
language groups share a negative feature, namely that they do not analyse and observe their
progress in learning. Presumably the reason for this might be that moderately good learners show
little or not enough tendency for getting better while bad learners do not show such tendency at all.
Obviously, good learners possess this tendency. They are happy to do enough for development and
are willing to put more energy into progress. Nothing proves this better than the fact that most of
the good learners look for patterns and connections between words. Moreover, they are willing to
try everything to get meaning across, what is only a positive fact. Fortunately, the same applies for
moderately good learners too, but this is no longer the case with bad learners. Representatives of
this group do not look for patterns or connections between words, and they are not willing even to
start a conversation in English. Although this is sometimes noticeable in moderately good learners
as well, it is much less common among them. Nevertheless, what is common to the majority of the
three groups is that they do not enjoy grammar exercises.

Considering all these, it is evident that there are significant differences between good and bad
learners. Their level of motivation and willingness is in two separate dimensions. As it is known,
motivation and willingness are one of the major factors that determines the success of learning.
Unfortunately, bad learners and moderately good learners have many motivational problems. The lack
of willingness and motivation might be connected to the fact that the learners with poor language
proficiency do not use the advantage of practising English inside and outside the classroom. The neglect
of practise outside the classroom is rather disappointing. They could use the advantage of the Internet,
different authentic materials, and even they could join in online free language courses. The variety of
tools and methods is wide, yet the learners show no intention and interest in using their beneficial
possibilities. Moreover, learners with poor proficiency and a significant part of learners with fair
proficiency do not pay much attention to analysing their own or others’ speech. They do not have
enough willpower to improve their speaking skills which have an impact on their language skills and
their present level of English. In contrast, learners with good proficiency show no signs of lack of

motivation or willingness. As a result, their proficiency and knowledge is at a much higher level.
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In spite of all these, besides Liker Scale questions, this section also included an open-ended
question in which the learners were asked about the characteristics of a good language learner.
Surprisingly, the representatives of all the three groups answered this question in a similar way.
Here are the most common responses:

. “They are motivated, self-confident, hard-working, and have good language learning
skills.”

. “A good language learner is somebody who likes the language and knows how
important it is in their life.”

. “Have good language skills and try to improve their knowledge of English.”

. “A good language learner is motivated, s/he is a good reader, self-confident, hard-

working, and self-conscious.”

. “A learner who is born with good language skills and who is interested in the
language.”
. “A learner who reads at least 1-2 hour(s) every day or tries to speak the target

language on a daily basis.”

. “Somebody who is motivated, constantly observes the language in use, patient,
interested in the language and its culture, and does not take it too seriously, just does it for his/her
pleasure.”

Based on the data obtained through questionnaires it may be concluded that the bad language
learners are aware of what characteristics they need to have to become a good language learner, yet they
do not put enough effort and time to acquire these characteristics. They do not show sufficient
motivation towards the language and the language learning itself. All of the characteristics mentioned by
the learners have been stated in the second part of the paper (see 2.3) as a major factor in learning. The
results of our findings support Sandee Thompson’s opinion about the good language learners. In her
study [41], she mentioned similar characteristics of good language learners.

The last question in this section was a half-open question in which they had to choose
between seven possible answers, but if the student wanted, s/he could write their own answer as
well. In the question they were asked about vocabulary learning. They could choose more than one
answer. The results are shown in Diagrams 3.4.2.4; 3.4.2.5; 3.4.2.6 (See Appendix C).

This section reveals that a large percentage of successful students responded that vocabulary
expansion was interesting. It also turned out that this group of learners consider expanding their
vocabulary important because they are aware of its usefulness and also like this activity.
Unfortunately, however, only relatively few learners have indicated that they like learning more

words than the teacher assigns for homework. Furthermore, it appeared that only three learners have
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their own ways (watching educational YouTube videos) to remember new words or expressions.
Lastly, two learners claimed that they felt bored or frustrated while learning vocabulary.

Moderately good learners also think that vocabulary expansion is an interesting and
important activity, yet these learners are much less fond of vocabulary expansion. A total of three
students indicated that they like learning new words, and also three indicated that they learn more
words than the teacher assigns for homework. In addition, it turned out that another three learners
motivate themselves in their own way, but refused to name these methods. Finally, only one learner
claimed that they felt bored or frustrated while learning vocabulary.

Unfortunately, the results of the bad learners were not as promising. Although five learners
claimed that learning vocabulary was interesting, and they were motivated to learn vocabulary,
none of them wanted to learn more words than the teacher assigned, and presumably they did not
even strive to learn words. In addition, relatively many learners feel boredom or frustration while
learning new words.

In conclusion, it is reasonable to assume that a fair proportion of good learners like learning
new words and are much more positive about it than less successful or bad learners. Obviously, this
is one of the factors that explains the difference in the level of knowledge between them. What is
surprising is that bad learners are aware that they will not develop their language skills without
learning new words, but for some reasons they are unwilling to do so. Perhaps the explanation for

this is the negative attitude or lack of motivation and will power as mentioned earlier.

3.4.3 Vocabulary Acquisition

The last section of the questionnaire intends to measure the usage of different strategies favoured by
the learners. This section and its questions were based on Oxford’s Taxonomy of Language
Learning. According to it, learning strategies are divided into memory strategies, cognitive
strategies, compensation strategies, metacognitive strategies, affective strategies, and social
strategies. Consequently, the questions were based on it. The results of the findings are presented in
Tables 3.4.3.1;3.4.3.2;3.4.3.4;3.4.3.4;3.4.3.5; 3.4.3.6 (See Appendix D).

Taking into account memory strategies, one can see that the vast majority of learners with
good proficiency prefer these strategies. They like cramming English words which is not the best
method of learning, but along with other memory strategies it can enhance their knowledge. In addition,
these learners like to learn word collocations that help them see how to use words in context properly.
Moreover, based on their answers, it can be stated that the students do not only learn the words but also
form new sentences with them and try to associate the newly acquired knowledge to the previously

learned one. With this method they can learn the words much faster and more
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effectively. Apparently, not all of the strategies have gained high popularity with good learners. For
instance, learning through vocabulary card method, learning synonyms, or linking words to their
opposite meaning gained relatively low popularity even among good learners. Similar results were
shown by learners with fair language proficiency knowledge. The only difference between good and fair
learners is that good learners are in most cases capable of high performance, using a wider scale of
strategies, and spend more time with learning, while fair learners are not always able to do so. Not all of
those students tend to use these strategies as often as good learners, or if they do so, not always.
However, a significant percentage of fair learners still give positive feedbacks. However, learners with
poor proficiency think in a different way. Answers of these learners represent their attitude as well as
their proficiency in language. In most cases they give negative answers, and the vast majority of them
do not even use any of these strategies. The only significant common feature among the representatives
of the three groups is that none of them like learning through vocabulary card method.

However cognitive strategies gained higher popularity than memory strategies, the significant
differences between the three groups of learners still visible. Evidently, learners with good proficiency
use a much wider strategy in this case as well. A considerable number of learners with good proficiency
claim that they practice the sounds of English, and they pronounce or write new words several times. In
addition, it turned out that these learners seek the opportunity to practice speaking in English, thus they
start conversation in English during classes. Surprisingly, they have positive attitude towards reading in
the target language, which is, in fact, one of the best methods of vocabulary broadening. Furthermore, it
is relatively popular among good learners to take notes and highlight the most important information,
and write notes/summaries or messages in English. Through this technique, they can practice and
improve writing skills, which is quite important. Likewise, learners with fair language proficiency
showed similar results. Actually, good learners and fair learners differ in two important cases with
regard to the answers given in the questionnaire. Fair learners do not consider practicing English sounds
as important as good learners, thus they practice them less, and fair learners do not put as much
emphasis on writing skills. Unfortunately, learners with poor proficiency showed their negative
tendency again. They mostly showed disinterest in almost all the listed techniques except watching films
in English with or without subtitles. The latter technique gained the highest popularity among all the
learners, but still several learners with poor proficiency claimed that they were not interested even in
watching films in the target language.

Based on the outcomes, it turned out that the most divisive strategy is compensational. In this
case even the learners with good proficiency tend to show partly negative attitude towards these
techniques. Perhaps the most popular technique used by good learners in this category is paraphrasing
sentences. Using gestures and making guesses from the context turned out to have relatively good

indicators, although many learners do not use it. Nevertheless, this is only one technique that makes
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division among representatives of this group. Unfortunately, the vast majority of learners do not
consider guessing an effective way of identifying the word and they do not apply this method. It is
not a common technique loved by learners with good proficiency. Similarly, the other learners
under investigation have the same negative attitude towards it. Learners with fair proficiency
showed identical responses. There is only one positive feature about the students in this case, which
applies to all learners: they claimed not to avoid communication in English.

Although metacognition plays a key role in successful learning, not all of the learners are
aware of this fact. Luckily, learners with good proficiency showed relatively positive scores. Two
thirds of the good learners claim that they think about their progress in learning English. However,
only 12 out of 30 learners with good proficiency claimed to have clear goals for improving English
skills. It was rather surprising because when they were asked about their reasons for learning
English in section 1, most of them showed to have some aims. Besides, 50 % of the good learners
claimed that they tried to find out how to be a better learner. They try to find out the most effective
ways to use English, and they use their own mistakes to improve their progress. Fair learners on the
other hand, claimed to have neutral attitude towards thinking about their own progress. This fact
alone can take its toll because this might suggest that they are not immersed enough in learning.
Although there are some positive scores in this area, not always and not in every case. In contrast to
this, learners with poor proficiency showed no interest in improving their knowledge, seizing
opportunities and achieving success in this field.

Investigating affective strategies, the results showed that the vast majority of good learners
[2/3] try to relax when they feel tense or nervous during learning. They use music to cope with
stress, and they try to encourage themselves. Sometimes they even give themselves a small reward
when they perform well. While feeling frustration or stress during learning, almost half of the
learners with fair proficiency chose to relax. They, too, use music to relieve stress and if they are in
mood, they give themselves a small reward. Learners with poor proficiency repeatedly showed
negative attitude towards these techniques too. They do not encourage themselves, they do not use
rewards, and even listening to relaxing music gained relatively negative scores.

The last section of this part dealt with the usage of social strategies. Good learners try to
engage in conversations, try to practice and use their English as much as possible, though they do
not really like to be corrected by others when they make a mistake. In addition, they try to learn
about culture of the English speaking countries. Most of the learners with fair proficiency share the
same point of view, however there are also differences. Not surprisingly, these strategies did not get
the bad learners’ attention either. Unfortunately, they showed negative attitude towards learning in

every aspect of this research.
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3.5 Discussion and Findings

After analysing all the questions, the following important conclusions can be drawn. 25
learners with good language proficiency out of 30 claimed to have a positive attitude towards
learning, and 5 learners claimed to have neutral. This positive attitude of the learners is clearly
visible throughout their learning process. Not only have they positive attitude, but also they have
motivation and willingness to learn and advance. They are self-confident and have their own goals
of learning this language. Mainly they want to learn English because it may provide them a better
job and an easier life in the future. For this reason, they are willing to overcome the difficulties of
language learning and their own laziness. They purposefully put enough time in learning which is
clearly noticeable on their achievements or performance. The representatives of this group use a
wide scale of techniques that help them to acquire the language more easily. Besides traditional
cramming, these learners try to learn how the words live in a context, that is, they learn
collocations, synonyms, they try to connect them to the previously learned words, and most
importantly they form sentences with them. They put emphasis on practising the sounds of the
language. For this reason, they watch films in English, listen to music, or simply read and engage in
conversations as much as possible. Nevertheless, their commitment does not cease to exist within
the classroom. They are happy to practice English while at home. In this case, they tend to write
small letters or simply summaries about the most important information that was mentioned in
class. Besides, they use the advantage of the Internet to learn the language in a more entertaining
way. In addition, they try to get familiar with British or American cultures. Despite all these hard
work, these learners know when to take a step back and when it is time to have a short break. They
know when they are tense or frustrated, and they try to overcome this so that it does not come at the
expense of success. Finally, these learners believe that one day they will be able to speak in English.

As for learners with fair proficiency, they show similar qualities to good learners with the
exception that they cannot perform as intensively as their peers can. 12 out of 19 learners claimed to
have a positive attitude towards language, while 7 claimed to have neutral. They are relatively motivated
towards learning English, although not always and not in every case. Sometimes these learners cannot
cope with laziness or stress. Besides, occasionally, they are struggling with lack of self-confidence and
perseverance. They tend to doubt that they are capable of acquiring the English language, and
sometimes they show little or not enough tendency for getting better. However, they use a moderately
fair scale of techniques that can enhance their knowledge. Yet it turned out that they use these strategies
not as regularly as learners with good proficiency. They are aware of the importance of vocabulary and
its broadening. They have some goals for the future that are connected to the English language. Thus,

these learners partly try to seize opportunities to practice English inside
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and outside the classroom. Nevertheless, learners with fair proficiency tend to neglect evaluating
and observing their improvement while learners with good proficiency do not. In addition, they do
not put enough time and effort into their studying and progress.

The unsuccessful learners share one common characteristic — the irrelevance of learning
English. 7 out of 11 learners claimed to have a negative attitude towards English, and 4 claimed to
have neutral. The vast majority of learners with poor proficiency learn English only because it is a
mandatory subject. These learners have negative and neutral attitude towards the language, and low
level of motivation, which restricts them in strategy usage. Presumably, these learners hardly even
use simple strategies, and they are hardly even attentive at classes. Usually, they feel frustration and
boredom during the classes. What is surprising, most of these learners are aware of the
characteristics of a successful language learner, yet they show little or no interest in acquiring these
characteristics and thus become better. In addition, they are uninterested in the target culture. They
do not try to get better learners, and they do not show interest towards learning English, yet again
all of them know the importance of this language. They are aware that knowing this language could
provide them a better life in the future, but they do not want to do something about it. The only
method that they tend to use during learning at some level is watching films in English with or
without subtitles and taking notes during classes, but taking notes cannot be considered as a
significant activity as it is mostly compulsory.

As it turned out from the data, not only the right use of strategy but also the right attitude is
essential to success. It is not enough to just choose the right strategy, one needs to have faith,
perseverance and motivation. Apparently, most of the less successful students lack it. They do not
put enough emphasis in learning, do not invest enough time into learning and are not persistent
enough to be truly successful language users. They can understand the importance of the English
language in theory, but in practice they do not do enough to be truly successful. Many times they
give up too soon, many times they do not even start. As a result, they soon become demotivated and
start thinking that this is not for them. In contrast, successful students develop in all areas and never

give up. They are always trying to learn something new about the language.
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CONCLUSION

Since without a well-developed vocabulary one’s ability of speaking and comprehension is
restricted, it is worth knowing different strategies to enlarge the accumulation of words. Several
scholars have tried to provide valuable knowledge to this issue, however, this problem has not been
much in the centre of attention in Transcarpathia. For this reason, this paper might be a useful
starting point for further research.

The main aim of the present study was to give a comprehensive overview on vocabulary
learning strategies as well as investigate learners’ attitude towards achieving success in language
learning. While analysing the theoretical background, it became apparent that this issue was deeply
investigated in the previous century by a number of prominent scholars. However, little attention
with regard to it has been paid to in our region. Thus, one of the main reasons of our investigation
was to find out what vocabulary learning strategies were used by the participants of this study and
how successful they were in learning English as a foreign language.

Based on academic literature, vocabulary is proved to be a dominant factor that determines
the success of acquiring a language. This factor may be explained by the fact that it has a high
influence on all the four language skills. Vocabulary itself is subdivided into two types: active and
passive. Active vocabulary includes words that are used usually by the speaker, while passive
vocabulary includes words that one knows, but rarely uses. As active and passive vocabulary is
inseparable, in order to use a language effectively, one should have a well-developed active and
passive vocabulary at the same time. For this reason, learners should use variations of strategies that
will contribute to the advancement of active and passive vocabulary as well. These strategies have
positive effects on learner’s vocabulary enrichment thus increasing the learners’ overall
performance. Fortunately, they have the opportunity to choose between strategies that influence
them directly, or strategies that influence them indirectly. Usually, this choice is determined by the
learner’s belief, knowledge and assumptions about learning itself. However, of course, not only the
right choice of strategy is essential for language acquisition, but the responsible attitude as well as a
proper mindset. In general, a successful learner is one with an overwhelming desire for
improvement, with high motivation, and untiring perseverance.

The main aim of the paper was to provide theoretical information relating to vocabulary
learning as well as defining it and its main components. Moreover, this paper tried to provide
information about successful language learners in general and present various vocabulary learning
strategies from both theoretical and practical points of view.

To achieve the main aim of the study and obtain sufficient data, an empirical research was

designed and carried out. The following findings have emerged from the study:
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— The first hypothesis of the research was that most of the learners with poor proficiency
are not sufficiently aware of the importance of the English language. As opposed to the
expectations, this hypothesis was disapproved. Learners with poor proficiency are aware of the
importance of English. Several learners claimed to have plans for the future where the use of
English language is necessary. Besides, they acknowledged that knowing English language could
provide them with better opportunities in life, yet, in practice, they were not interested in acquiring
the language and their tendency for improvement was very low.

— The second hypothesis was that learners with poor proficiency are not motivated enough to
become good language learners, who are willing to put time into learning and becoming successful. This
hypothesis was confirmed. The results of the research have shown that most of the learners with poor
proficiency are demotivated. This finding might be related to several factors. First, such factor might be
that, although learners are able to realize the importance of the English language, they do not invest
enough time to master it, but they rather spend their free time with more funny but less useful things.
The second factor might be the lack of self-confidence and the difficulties students face in the process of
learning the language. They were strongly convinced that they were unable to master the English
language, and, in addition, they had a rather negative viewpoint about language learning. Moreover,
they believed that English was more of a difficult or a language of medium difficulty than an easy one.

For this reason, maybe they would require more attention in classes.

— Finally, the third hypothesis was that the major difference between successful and less
successful learners is the motivation and willingness to achieve success. Perhaps if we look at the
data, we can see that a successful learner invests much more time into learning than their less
successful peers. However, they do not only overtake less successful learners in invested time but in
strategy use as well. A successful student always strives to immerse in the English language in as
many ways as possible, while a less successful student does not. In order to not get confused, they
are also trying to be better, they are learning too, but not so intensely. As a result, their motivation
and willingness are not so high and strong enough to become truly successful. Thus, this hypothesis
can be confirmed.

Taken together, these results suggest that language learning is indeed a difficult and time-
consuming process. However, for those who really want to learn a particular language, there is
always a way to reach the goal. This is also supported by the fact that, unlike learners with poor or
fair proficiency, who do not spend as much time and energy on learning, successful learners have
several characteristics that help them to overcome difficulties. Moreover, these learners use diverse

strategies, which might not be possible without sufficient motivation and willingness.
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PE3IOME

OcHOBHA MeTa IIbOTO JOCIIKEHHS MOJisiraja B TOMY, 00 JaTH KOMIUICKCHHM OIS CTpaTerii
HaBYaHHs CJIOBHHMKOBOIO 3aracy, a TaKoX JOCTIIUTH CTaBJICHHS Y4YHIB JO JOCSTHEHHS YCIIIXY B
HaBYaHHI MOBH. AHaNI3yl0Ud TEOPETUYHY OCHOBY, CTaJO0 OYEBHIHUM, IO I[€ MUTAHHS TIHOOKO
JOCITIJDKYBAJIOCS y TIOTIEpeIHbOMY CTOJIITTI. [IpoTe y HamoMy perioHi Majao XTO MPHUIUISB yBary
IbOMY NUTaHHI. TaKuM YHMHOM, OJHIEIO 3 TOJOBHHUX MPUYMH HAIIOTO JIOCTI/KEHHS € 3'SCYBaHHA
TOrO, SIKI CTpaTerii HaBUaHHsS CIiB BHUKOPHUCTOBYIOTHCS YYaCHMKAMH LBOTO JOCIHIKECHHS Ta
HACKUIbKH YCHIIITHO BOHHM BUBYAIOTh aHTIIIMCHKY MOBY SIK 1HO3€MHY.

PesynbraTi naHUX MiATPUMYIOTH i7€0, 1110, HE3BaKAIOUYM HA TE, 110 BUBYCHHS MOBH HE €
JIETKOIO JiSTTbHICTIO, BUKOPUCTAHHS PI3HUX CTpaTerid MO)Ke 3MEHIIUTH HEOOXITHUH Yac JJIs HOro
ormanyBaHHs. Lli cTpaTerii MalOTh MO3UTUBHUN BIJIMB Ha 30aradeHHsi CIOBHHUKOBOTO 3aracy y4HS,
0 TIBHUIIYE TXHI Pe3yabTaTH.

Crimparouuch Ha aKaJeMiuHy JITepaTrypy, CIOBHHUKOBHUI 3amac BUSBISAETHCS TOMIHYIOUUM
(dakTopoM, 110 BU3HAYAE YCIIX Y OBOJNIOAIHHI MOBO0. Lle#t (hakTop Moxke OyTH MOSICHEHUH THM, 10
BiH Ma€ BHCOKHI BIUIMB Ha BCi YOTHPU MOBHI HaBW4KH. Cama JeKCHKa PO3IUIIE€ThCS Ha JBA THIIU:
aKTUBHUM Ta macuBHUM. J[0 aKTUBHOI JIEKCHKH HAJIEKATh CJIOBA, SIKI 3a3BUYail BUKOPUCTOBYIOTHCS
9acTo, TOMI SIK NACHBHA JIEKCHKA BKIIOYA€ CJIOBA, SIKI JIIOJMHA 3HAE, aJleé PIAKO BHKOPHCTOBYE.
OCKIJIbKM aKTHBHA Ta MAacUBHA JIEKCUKA HEBIAUIbHI, 111 €(pEKTUBHOTO BUKOPUCTAHHS MOBU CJIiJ{
MaTy OJIHOYACHO JI0Ope PO3BMHEHUN aKTMBHUM Ta MaCUBHUM CIIOBHMKOBUH 3amac. 3 Ii€l MPpUYUHU
Y4HI TOBUHHI BHUKOPUCTOBYBAaTH BaplaHTU CTpaTeriid, sKI TAaKOX CIPUATUMYTh MPOCYBAHHIO
aKTHBHOI Ta MAaCHBHOI JIeKCHKH. Lli cTpaTerii mo3UTHBHO BIUIMBAIOTH Ha 30aradeHHs CIIOBHUKOBOTO
3amacy y4HiB, THM CaMHM IIIJIBUILIYIOUM 3arajbHy e€()eKTHBHICTh Y4HIB. Ha miacts, BOHM MarThb
MO>KJIUBICTh BUOMPATH MIXK CTpATErisiMH, 5Kl BIUIMBAIOTh HA HUX Oe3mocepeHbo, abo CTpaTerisiMu,
10 BIUIMBAaIOTh HAa HUX OIOCEPEAKOBAHO. 3a3BHuail el BHUOIp BHU3HAYAETHCS 3HAHHSAMU Ta
MPUITYIIEHHSIMHA 1010 caMoro HaB4aHHs. OJHAK, 3BUYAaHO, /I OBOJIOIHHS MOBOIO BRKITUBUI HE
TUIBKA TpaBWIBHUNA BHOIp cTpaTerii, ajne il BIANOBIAAJbHE CTABJICHHS, a TaKOX BIANOBIIHE
MUCIIeHHS. B3arami, ycHmimHWHA CTYAEHT - [ JIIOJWHA 3 BEJIMYE3HWM TIParHeHHSIM [0
BJIOCKOHAJICHHSI, 3 BUCOKOIO MOTHBAIIIEIO Ta HEBIIMHHOO HATIOJIETIIUBICTIO.

OCHOBHOIO METOI0 JAHOTO JOCT/KEHHs Oyno HaJaHHsS TeopeThyHoi iHdopmarii, 1o
CTOCYEThCS BHBUYEHHSI CJIOBHHKOBOTO 3alacy, a TaKOXX BH3HAYCHHsS HOr0 Ta OCHOBHHUX
KOMITOHEHTiB. binbiie Toro, gaHe MOCHiIKEHHS HaMaraeThCs HaAaTHh iH(OPMAILI0 MPO YCHIlIHEe
BUBYCHHS MOB 3arajloM Ta HaMaraeThCsl TMPEICTAaBUTH Pi3HI CTpaTerii HABYaHHS JIGKCHKH 5K 3

TCOpeTI/I‘{HOI, TaK 13 HpaKTI/I‘-IHO.f TOYKH 30pPY.
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JI1st OCSTHEHHS OCHOBHOI METH JIOCIIKEHHSI Ta OTPUMAaHHS JaHUX Oylo po3pobiieHO Ta
MIPOBEICHO EMIIIPUYHE JOCIIIKESHHSI.

[Teprioro TinoTe3010 MOCHTIKEHHS OYII0 Te, 10 OUIBIIICTh YUYHIB, SKI MalOTh ClIa0Ke BOJIOAIHHS
MOBOIO, HEJOCTAaTHHO YCBIJIOMIIIOIOTh Ba)KJIMBICTh aHIUIIMCHbKOI MOBH. Ha BiaMmiHy BiJ OYiKyBaHb, L
rinore3a BHUABHWIACS XHOHOIO. YYHI 3 HHU3BKUM pIBHEM BOJIOAIHHS YCBIJOMIIIOIOTH Ba>KJIHMBICTb
aHriiicekoi MoBU. Kisbka y4HIB CTBEpKYBaJIH, [0 MAIOTh TUJIAHU HA MaOYTHE TaM, Je
€ HEOOX1/IHICTh BUKOPHUCTAHHS AaHIJIINChKOI MOBU. KpiM TOro, BOHM BH3HAJIM, IO 3HAHHA
AHTJIIMCHKOT MOBH MOX€E 3a0€3MEeUUTH M Kpallli MOKJIMBOCTI B JKHTTI, MPOTE HA MPAKTHUIl BOHU HE
OyJu 3aliKaBJieHI B OBOJIOJIIHHI MOBOIO, 1 X TEHCHIIiS O BIOCKOHAJICHHS OyJ1a Ty»e HU3BKOIO.

Jpyra rinore3a mojsraia B TOMY, IO y4Hi, fKi MalOTh IOTaHO BOJIOJIIOTH MOBOIO, HE €
JOCTaTHHO BMOTHBOBAaHUMHU, 100 CTaTH XOPOIIMMHU BHBYAIOUMMHU MOBH, SIKi TOTOB1 BKJIACTH Yac Ha
HaBYaHHS Ta JOCATHEHHS ycmixy. Llg rimote3a miaTBepakeHa. Pe3ynbraTtu AOCHiKEHHS MOKa3allu,
o OiMBIIICTh YYHIB 13 cIaOKUM piBHEM 3HaHHS € JeMOTHBOBaHMMHU. Lleil BUCHOBOK Moke OyTH
MOB'sI3aHMN 3 KiTbkoMa QakTopamu. [lepmmmM Takum ¢pakTopoMm Moxke OyTH Te, 11O, Xo4a Il Y4HI
3/1aTHI YCBIJIOMHUTH BaXKJIMBICTh AHTJIIHACHKOI MOBH, BOHU HE BKJIAJIAIOTh JOCTATHHO 4Yacy s
OBOJIOAIHHS HE0, a IIBHUJIIC MPOBOASTH CBi BUIBHHUM Yac 3 OUIBII PO3BaKaIbHUMH, aje MEHII
KOopucHUMHU peuamu. [pyrum (akTopom mMoske OyTH BiICYTHICTh BIIEBHEHOCTI B €001 1 CKJIaJHICTh
MOBU. BoHM Oynu TBEp/10 MepeKoOHaHi, o HE B 3MO31 OBOJIOIITH aHTIIIHCHKOI0 MOBOIO, 1, KPIM TOTO,
MaJIi JIOCUTh HETaTHBHY TOYKY 30py IIOJO BHBYCHHS MOBHU. Biibllle TOTO, BOHM BBaXKaJIH, IO
aHTTIiChKa MOBA SIBJISETHCS OLIBII BaXKKOIO 200 MOBOIO CEPEHBOT CKIAJHOCTI, HIXK JIETKOI0. 3 1€l
MIPUYMHU, MOXKJIMBO, BOHM BUMaraTUMYTh O1JIBIIIOL yBaru Ha 3aHATTSX.

Tpers rinoresa nosdrana B TOMY, 110 TOJOBHA BIAMIHHICTh YCHIITHUX Ta MEHII YCIHIIITHUX
YUHIB - 1€ MOTUBalis Ta Oa)XaHHs JOCIATTH ycnixy. MoiIHMBoO, SKIIO MU IOJMBUMOCH Ha JjaHi, TO
no0avyrnMo, M0 YCHIIIHUN Y4YeHb BKJIajae HabaraTo OibIIe Yacy B HaBYAHHSA, HIK MEHII YCIIIIHI
OJTHONIITKH. YCHIIIHUNA CTYJIEHT 3aBXKAM MparHe 3aHypPUTUCS B aHTIINCHKY MOBY SIKOMOTa Oijbliie,
TOAl SK MEHII YCHIIMIHMM CTYAEHT LbOrO0 HE poOUTH. AJie Clijf 3a3HAUYUTH, LI0 BOHU TaKOXK
HaMararThCsl OyTH KpalliMu, BOHU TEK HABYAIOTHCS, aJie HE TaK IHTCHCHBHO. Sk pe3ynbTar, IXHs
MOTHBAIIiSl Ta TOTOBHICTh HE € HACTUILKU BUCOKUMH Ta CUILHUMHU, 00 CTaTU CIIPaBAl YCHIIITHAMH.
TakuMm 4MHOM, IO TIMOTE3y MOKHA MiATBEPIUTH.

VY CyKymHOCTI 111 pe3y/ibTaTH TOBOPATH MPO TE, 1[0 BUBYEHHS MOBH - II€ CITPaBl CKJIATHUH 1
TPYJIOMICTKHI Tpolec, NpoTe A THUX, XTO NIHCHO XO4€ BUBUYMUTU MEBHY MOBY, 3aBXKJIU € CIOCIO

JJIs1 JOCATHCHHSA MCTH.
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APENDIX A

QUESTIONNAIRE

Thank you for agreeing to take part in this important survey about learning English vocabulary. The
survey takes about 15 minutes to complete. Your responses will only be used for survey purposes and
all your answers will be kept confidential. Please note that there are no right or wrong statements.

1 Age: ......... years old

2 Gender Male Female

3 How long have you been learning English? ...,
4 Are you interested in learning English? ...

5 How do you evaluate your proficiency in the English language? Choose one that applies to
you.

poor good fair excellent

6 What are your main reason for learning English? ...

7 Which of the options best matches your opinion? I have found English to be ..... to learn.
Choose only one.
a) a very difficult language
b) a difficult language
¢) alanguage of medium difficulty
d) an easy language
e) avery easy language

8 What do you find most difficult while learning English? Choose the one that applies to
you.

a) Speaking skills
b) Listening skills
¢) Reading skills
d) Writing skills
e) Grammar

f) Pronunciation
g) Vocabulary

9 I have a ... attitude towards the English language and culture. Choose one that applies to
you.

positive neutral negative

10 How do you feel about the followings? Put an ‘X’ in the column that most applies to you.
(1 — totally disagree, 5 — strongly agree)

|Statement | 1| 2| 3| 4| 5|
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1 |1 am willing to guess and I am comfortable with uncertainty.
2 [T am willing to try everything to get meaning across and communicate in the
target language (e.g. use gestures, miming if necessary).
3 |l am not afraid of making mistakes and taking risks.
4 |[Ilook for patterns (e.g. grammar — looking for the connection among
different elements) in the English language all the time.
5 | I constantly look for opportunities to practice the language) inside the
classroom.
6 | I constantly look for opportunities to practice the language (e.g. TV, radio,
native speaker) outside the classroom.
7 | I analyse my own speech and the speech of others.
Statement 4 5
8 | I use mnemonics and other memory strategies to recall what I have been
learned.
9 |1 constantly observe and assess my use of the language to improve my
knowledge.
10 | I enjoy grammar exercises.
11 | I don’t usually get anxious when learning English.
12 | I am intelligent and I have an above-average 1Q.
13 | I have good language learning skills.
14 | I am self-confident and motivated.
15 | I am good at learning languages.
16 [ I believe that I will ultimately learn to speak English very well.
17 [ I have my own ways to motivate myself.
18 [ I think everyone can learn to speak a foreign language.
11 In my opinion, a good language learner is somebody who ..... . Mention different
characteristics.
12 Which of the options best matches your opinion? More answers are possible.
a) Learning vocabulary is interesting.
b) Ilike to learn more words than my language teacher assigns us to learn.
¢) [’m motivated to learn vocabulary because it is extremely important for learning English.
d) [Ilike learning vocabulary.
e) I feel bored or frustrated while learning vocabulary.
f) Thave my own ways to motivate myself in vocabulary learning.
g) Ihave my own ways to remember the words, expressions I learn.
D) OTNCIT o ettt e et b e e taeebe e beesbeenteeeaaeebeeraens
13 How often do you do the followings? Put an ‘X’ in the column that most applies to you.
(1-never, 5-always)
Ne | Statement 4 5
1 | Itry to connect new words with previously learned ones (relationships
between what I already know and new information).
2 | I learn word collocations (e.g. get a job, make money, etc.)
3 | I make up a phrase or a sentence containing the word.
Ne | Statement 4 5
4 | Itry to visualise the image of the new word in my mind.
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I make vocabulary cards.

(o)

I make a word map.

I remember new English words or phrases by remembering their location on
the page, on the board, etc.

I compare the new words with their related synonyms and learn them based
on their use in context.

I link the word to its opposite meaning (e.g. big-small).

I memorize Hungarian/Ukrainian-English / English-Hungarian/Ukrainian
word lists.

11

I say or write new English words several times.

12

I practice the sounds of English.

13

I start conversations in English.

14

I watch English films with or without subtitles.

15

I read for pleasure in English.

16

I write notes, messages, letters, or reports in English.

17

I look for words in my own language that are similar to new words in
English.

18

I try to analyse and correct my mistakes.

19

I try to take notes and highlight the most important information about a word.

20

I make summaries of information that I hear or read in English.

21

To understand unfamiliar English words, I make guesses from the context.

22

When I cannot think of a word during a conversation in English, I use
gestures, mimes.

23

I try to paraphrase or use similar words if I forgot the word.

24

I try to guess what the other person will say next in English.

25

If I can’t think of an English word, I use a word or phrase that means the
same thing.

26

I try to avoid communication in English.

27

I try to find as many ways as I can to use my English (speaking, writing,
reading, etc.)

28

I notice my English mistakes and use that information to help me do better.

29

I try to find out how to be a better learner of English.

30

I plan my schedule so I will have enough time to study English.

31

I look for opportunities to read as much as possible in English.

32

I have clear goals for improving my English skills.

33

I think about my progress in learning English.

34

I try to relax whenever [ feel afraid of using English.

35

I encourage myself to speak English even when I am afraid of making a
mistake.

36

I give myself a reward or treat when I do well in English.

37

I listen to relaxation music.

38

I notice if | am tense or nervous when I am studying or using English.

39

I talk to someone else about how I feel when I am learning English.

40

I try to have conversations with people who speak English (e.g. teacher).

41

If I do not understand something in English, I ask the other person to repeat.

42

I ask English speakers to correct me when I talk.

43

I try to practice English with other students.

44

I ask questions in English.

45

I try to learn about British and American culture.

Thank you for your help!
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Diagram 3.4.2.1 Learners’ Attitude towards Learning English (Good)

I think everyone can learn to speak a foreign language.

I have my own ways to motivate myself.

I believe that I will ultimately learn to speak English
very well.

I am good at learning languages.

I am self-confident and motivated.

I have good language learning skills.

I don’t usually get anxious when learning English.

I enjoy grammar exercises.

I constantly observe and assess my use of the language to
improve my knowledge.

I analyse my own speech and the speech of others.

I constantly look for opportunities to practice the
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I am not afraid of making mistakes and taking risks.

I am willing to try everything to get meaning across and
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[ am willing to guess and I am comfortable with
uncertainty.
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Diagram 3.4.2.2 Learners’ Attitude towards Learning English (Fair)

I think everyone can learn to speak a foreign language. | 10 | 3 | | 1]

I have my own ways to motivate myself. | 5 | 6 | | 2|

I believe that I will ultimately learn to speak English .I = | T -_]
very well.

I am good at learning languages. .I 5 | 8 I-] 2 |

I am self-confident and motivated. |21 8 | | 1]

I have good language learning skills. [ T2 [ 3 T 6

I don’t usually get anxious when learning English. [ 5 | 6 | | 2]

I enjoy grammar exercises. || NNGNGNEzNZ] 8 | EN 7 |

I constantly observe and assess my use of the language to | 5 13 7 ]

improve my knowledge.

I analyse my own speech and the speech of others. _.I 2 | 5 ] 3 |

I constantly look for opportunities to practice the |
language (e.g. TV, radio, native speaker) outside the...

I constantly look for opportunities to practice the -I
language inside the classroom.

I'look for patterns (e.g. grammar — looking for the
connection among different elements) in the English -I g I 6 [ 2]
I am not afraid of making mistakes and taking risks. -l 5 | 6 | | 1
I am willing to try everything to get meaning across and .I
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communicate in the target language (e.g. use gestures,...

I am willing to guess and I am comfortable with
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uncertainty.
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Diagram 3.4.2.3 Learners’ Attitude towards Learning English (Poor)

I think everyone can learn to speak a foreign language. |HNESSSEEEE N NN 1 2| 1]
I have my own ways to motivate myself. [ 4 [ 4 | |

I believe that I will ultimately learn to speak English
very well. _] g l 2
I am good at learning languages. | 3 | 6 -] 1|

I am self-confident and motivated. _-] 6 _]
I have good language learning skills. || GGG 3 [ 3 ==

I don’t usually get anxious when learning English. _-] 2 | 5 | 1]

I enjoy grammar exercises. | T ] 2 ] | | 1]
I constantly observe and assess my use of the language to “
improve my knowledge. = I 3 -]
|
|
I
|

I analyse my own speech and the speech of others. __-l 2 | 2

I constantly look for opportunities to practice the

language (e.g. TV, radio, native speaker) outside the...

language inside the classroom.

I constantly look for opportunities to practice the I
! 1 ] 3
|

I look for patterns (e.g. grammar — looking for the
connection among different elements) in the English ...

I am not afraid of making mistakes and taking risks. “ | 1] 5

I am Willipg to try everything to get meaning across and __I 3 I 5 _]
communicate in the target language (e.g. use gestures,...
|

[ am willing to guess and I am comfortable with
uncertainty.
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APENDIX C
Diagram 3.4.2.4 Learners’ Beliefs about Vocabulary Learning (Good)

| have my own ways to remember the words,..._-
| have my own ways to motivate myself in vocabulary... 0
| feel bored or frustrated while learning vocabulary. 2
| like learning vocabulary.
I’'m motivated to learn vocabulary because it is important.
| like to learn more words than my language teacher...

Learning vocabulary is interesting.

Diagram 3.4.2.5 Learners’ Beliefs about Vocabulary Learning (Fair)

| have my own ways to remember the words, expressions |

learn. 0
| have my own ways to motivate myself in vocabulary
learning. 3
| feel bored or frustrated while learning vocabulary. 1
| like learning vocabulary. 3
I’'m motivated to learn vocabulary because it is important. 40
| like to learn more words than my language teacher
assigns us to learn. 3
R L B L ———
0 2 4 6 8 10 12 14

Diagram 3.4.2.6 Learners’ Beliefs about Vocabulary Learning (Poor)

| have my own ways to remember the words, expressions |
learn. 0

| have my own ways to motivate myself in vocabulary
learning. | |

| feel bored or frustrated while learning vocabulary.
| like learning vocabulary.

I’'m motivated to learn vocabulary because it is important.

| like to learn more words than my language teacher
assigns us to learn. 0

Learning vocabulary is interesting.
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Table 3.4.3.1 Usage of Memory Strategies

Ne | Statements Groups of learners 1 2 3 4 5
1. |Itry to connect new words Good 5 6 10 9
with previously learned ones. .
Fair 1 2 7 5 4
Poor 6 5
2. |Ilearn word collocations (e.g. |Good 2 13 |10 5
get a job, make money, etc.) .
Fair 2 4 6 5 2
Poor 3 5 2 1
3. [Imake up a phrase or a Good 5 7 4 11 3
sentence containing the word. -
Fair 4 3 5 3 4
Poor 4 3 1 1 2
4. [Itry to visualise the image of |Good 5 10 |8 7
the new word in my mind. _
Fair 1 6 7 5
Poor 4 4 1 2
5. |I make vocabulary cards. Good 16 (3 6 2 3
Fair 9 4 3 3
Poor 10 |1
6. |l remember new English words | Good 6 3 5 12 4
or phrases by remembering .
their location on the page, on Fair 2 3 3 4 3
the board, etc. Poor 5 4 (2
7. |1 compare the new words with |Good 6 11 |5 7 1
their related synonyms and -
learn them based on their use | & 3 4|4 > 3
in context. Poor 5 7 2 7
8. |Ilink the word to its opposite |Good 6 6 10 |6 1
meaning (e.g. big-small).
g(e.g big ) Fair 1 7 5 5 1
Poor 1 7 1 2
9. |[I memorize Good 5 |5 11 9
Hungarian/Ukrainian-English / | Fair 4 |3 4 8
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English-Hungarian/Ukrainian
word lists.

Poor
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Table 3.4.3.2 Usage of Cognitive Strategies

Ne | Statements Groups of learners 1 2 (3 4 5
1. |Isay or write new English Good 1 |4 14 |11
words several times. -
Fair 3 1 |6 4 5
Poor 3 5 12 1
2. |I practice the sounds of Good 7 |6 7 10
English. .
Fair 6 |9 3 1
Poor 5 1 |3 2
3. |I start conversations in Good 7 |6 9 8
English. .
Fair 6 |2 7 4
Poor 4 2 |3 1 1
4. |I watch English films with or | Good 6 7 17
without subtitles. _
Fair 4 2 |1 7 5
Poor 5 1 1 4
5. |Iread for pleasure in English. |Good 5 8 10 |7
Fair 6 |5 3 5
Poor 9 1 |1
6. |I write notes, messages, letters, | Good 5 3 |8 5 9
or reports in English. -
Fair 4 4 |4 5 2
Poor 9 2
7. |Ilook for words in my own Good 4 10 13 |3
language that are similar to :
new words in English. Fair 7 2 6 4
Poor 4 5 1 1
8. |l try to take notes and highlight | Good 12 (11 |7
the most important information |Fair 2 3 15 6 3
about a word.
Poor 4 2 |4 1
9. |I make summaries of Good 3 4 (10 |8 5
information that I hear or read -
. . Fair 3 6 |4 5 1
in English.
Poor 4 1 |2 4
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Table 3.4.3.3 Usage of Compensation Strategies

Ne | Statements Groups of learners 1 2 |3 4 5
1. |To understand unfamiliar Good 6 515 3 11
English words, I make guesses .
from the context. Fair 2 2|7 3 3
Poor 4 2 |4 1
2. |When I cannot think of a word |Good 6 515 6 8
during a conversation in
English, I use gestures, mimes. |Fair 4 9 3
Poor 2 1
3. |Itry to paraphrase or use Good 5 1 (11 10 |3
similar words if I forgot the .
word. Fair 2 6 |5 6
Poor 10 1
4. [Itry to guess what the other Good 7 7 18 6 2
person will say next in English. | Fair 5 4 |6 4
Poor 9 1 |1
5. |If I can’t think of an English | Good 6 3 |8 7 6
word, I use a word or phrase .
that means the same thing. L 6 4|4 3 2
Poor 6 2 |3
6. |[Itryto avoid communication |Good 9 8 19 4
in English. -
Fair 6 7 6
Poor 4 5 |1 1
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Table 3.4.3.4 Usage of Metacognitive Strategies

Ne [Statements Groups of learners 1 2 3 4 5
1. |Itry to find as many ways as I |Good 6 5 5 3 11
can to use my English .
(speaking, writing, reading, Fair 3 2 7 5 2
etc.) Poor 2 2 |4 |1
2. |Inotice my English mistakes |Good 6 5 5 8 6
and use that information to -
help me do better. Fair 2 3 ? 3 2
Poor 5 2 3 1
3. [Itry to find out how to be a Good 4 1 10 (10 |5
better learner of English. -
Fair 1 6 5 6 1
Poor 10 |1
4. |I plan my schedule so I will Good 6 3 8 6 7
have enough time to study -
English. Fair 3 4 |6 4 |2
Poor 9 1 1
5. [Ilook for opportunities to read |Good 6 3 8 7 6
as much as possible in English. | Fair 6 4 |4 3 2
Poor 6 2 3
6. |l have clear goals for Good 6 3 9 3 9
improving my English skills.
P 8y =he Fair 6 1 3 6 3
Poor 3 5 2 1
7. |1 think about my progress in Good 3 7 10 |10
learning English.
Fair 2 10 |5 2
Poor 6 2 1 2
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Table 3.4.3.5 Usage of Affective Strategies

Ne | Statements Groups of learners 1 2 |3 4 5
1. |Itry to relax whenever I feel Good 5 15 10 |10
afraid of using English. .
Fair 4 17 7 1
Poor 3 1 |4 3
2. |I encourage myself to speak Good 8 |7 10 |5
English even when I am afraid .
of making a mistake. Fair 316 3 3
Poor 6 4 1
3. |I give myself a reward or treat |Good 3 8 |5 2 12
when I do well in English. .
Fair 4 2 (3 6 4
Poor 8 2 1
4. |1 listen to relaxation music. Good 2 |4 8 16
Fair 4 5 |2 3 5
Poor 4 1 |3 1 2
5. [Inotice if I am tense or Good 4 4 |7 10 |5
nervous when I am studying or |—
using English. Fair 8 303 4 I
Poor 5 1 |1 2 2
6. |Italk to someone else about Good 3 6 (10 (8 3
how I feel when I am learning -
English. Fair 5 4 |5 5 1
Poor 7 4




66

Table 3.4.3.6 Usage of Social Strategies

Ne | Statements Groups of learners 1 2 |3 4 5
1. |Itry to have conversations Good 3 (9 9 9
with people who speak English [Fair 3 2 |6 8
(e.g. teacher).
Poor 8 1 2
2. |If I do not understand Good 3 3 |7 11 |6
something in English, I ask the .
other person to repeat. Fair 3 3015 5 3
Poor 5 2 |1 2 1
3. [T ask English speakers to Good 6 4 (12 |5 3
correct me when I talk. _
Fair 3 5 |4 6 1
Poor 8 1 (2
4. [Itry to practice English with | Good 2 3 |11 |5 9
other students. _
Fair 4 4 |4 5 2
Poor 6 4 |1
5. |l ask questions in English. Good 6 |9 5 10
Fair 3 3 10 |3
Poor 9 2
6. |[Itry to learn about British and |Good 5 3 |6 5 11
American culture. -
Fair 3 3 (3 6 4
Poor 5 4 2
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