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Introduction

The paper is a literature review, which aims to describe the main characteristics
of teacher-student communication, as well as the concept of a crisis situation
based on the available literature. Based on this, the paper can be divided into
three parts: the first part is about communication in general, the second is about
teacher-student communication at school, and the third part is about the main
characteristics of the crisis and crisis situation. All three topics have a very ex-
tensive literature base, so they are presented without the aim for completeness,
reflecting merely on some main literature sources. The author is looking for the
answer to whether it is justified to change the communication or to look for
new communication strategies in a life situation affected by a crisis.

Communication

The tool of human communication is language, through which thoughts are
expressed. Psychology separates two basic forms of language use: compre-
hension and production (Pléh 1984. Atkinson and Hilgard 2005). Both forms
appear during the individual's act of communication. On the one hand, one
interprets what one hears, and on the other hand, one conveys their own
thoughts to others using a system that ranges from speech sounds to sentences
(speech). Of course, communicating with the help of language, through verbal
signals, is not the only way to establish contact. Non-verbal, mimic signs are
the basic means of conveying information and conveying emotions. At the
same time, mimicry itself can trigger a given behavior or emotion from the
receiving person (Atkinson and Hilgard 2005). Psychology considers thinking
and the expression of thought (through speech) as a specific characteristic of
human thinking (Kelemen 1970). Pedagogy also mentions the close relation-
ship between thinking and communication. During cognitive communication,
the thinking process takes place, and learning and knowledge acquisition also
take place within its framework (Nagy 2000. Sz6ke-Milinte 2012).
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Warren (1966) interprets communication at the level of consciousness.
According to this, communication is the creation of contact between two con-
sciousnesses. It does not limit it to verbal and non-verbal signals, but examines
it in a complex way (Horanyi 2003). Barnlund (1970) talks about the task of
models, when he means the representation and description of a given object or
event based on its external characteristics. He separates the models, on the one
hand, according to their content, and on the other hand, in terms of what they
are made of. Regarding the latter, the model can be plastic or symbolic. He inter-
prets communication not as a reaction in a given situation, but as a transaction.
This transaction in this context is necessary to achieve the goals of the individ-
ual. It discusses communication according to the following concepts: dynamic,
continuous, circular, unrepeatable, irreversible (Horanyi 2003).

Csepeli (1986) considers human communication to be multidimen-
sional, as it completely interweaves human relationships. Similar to Barlaund's
(1970) approach, he talks about the dynamics of human communication. It
emphasizes the dependence of communication on the person, context and
current situation. The problem of understanding and interpretation is also
based on this (Balazs 2000. Horanyi 2003).

Zrinszky (1990) shows the divisions of communication following Tamas
Szecsko, when he examines the characteristics of interpersonal and intraper-
sonal communication. Complementing the sociological approach with a psy-
chological approach, the individual's internal and external (with others) com-
munication appears. The problem of internal (intrapersonal) communication
is raised by Vygotsky (1956) when he examines the identity or difference be-
tween inner speech and thinking. Although he admits that certain parts and
domains of thinking and inner speech are the same, the two activities can still
be distinguished according to essential elements. Among the characteristics of
inner speech, he classified speech without sound, sentences that are not fin-
ished aloud, and verbal memory (repeating or reciting a text without sound).
It also differs from external speech activity with others in its structure and
syntax, since in the case of internal speech we cannot speak of well-structured,
carefully constructed sentences (Csepeli 19806. Zrinszky 1990).

Béla Buda (1986) describes that if we talk about different approaches
to communication, we have to refer to verbal and non-verbal communication
(Buda 19806). Both types appear during classroom communication (N. Kollar-
Szabo 2004). Signs of non-verbal communication are expressed by facial ex-
pressions, movements and posture. Regarding the intention, we can talk about
direct and indirect communication. Direct, i.e. intentional communication is
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communication controlled by the will of the communicator. Indirect, i.e. un-
intentional, communication is communication that takes place regardless of
whether the communicator wants the information or signal transmitted in this
way to be expressed. Here, from a socio-psychological approach to commu-
nication, the organization of the individual's psyche, the personality and the
Self play a role. The Self is responsible for consciously controlled processes,
however, indirect communications serving the interest of the whole personal-
ity are expressed independently of its control. It can be said that direct and
indirect communication are realized together during personal interactions that
occur during everyday life (Buda 1986).

School communication

Speaking of communication models, it is worth referring to the character-
istics of communication that can be observed in an organizational context,
more precisely in a school context. Kozma (2001) mentions the school as an
organization on the one hand as an organization that cooperates and works
with other organizations. On the other hand, the organization itself is made
up of smaller organizations and subunits. These can also be described based
on the relationship system and internal relations of the subunits and internal
organizations. The school is basically made up of the relationships between
teachers and students, as well as the interconnection of the two groups. Of
course, this is accompanied by the relationships with the various organiza-
tional units within the school and the relationships that appear within them,
e.g.: technical staff, management. Based on the relationships of the organized
organizational units, it describes four types of organizational schemes:

1. The school can be described based on the interactions and relation-
ships between the student and the teacher.

2. The school can be considered as a kind of "pedagogical workshop",
based on the joint work of the teachers working there. It is described from the
point of view of the cooperation of the work groups working in it.

3. The office scheme interprets the school according to the hierarchical
system of offices, it is structured and operates on the basis of the subordi-
nate-superior relationship.

4. The plant or production analogy is significantly different from the of-
fice scheme, however, it differs from it only in one essential point. In the offi-
cial hierarchical system, the education and status of the individual determines
the place occupied by them. According to the business analogy, performance
determines position.

INTERNATIONAL ACADEMIC CONFERENCE



70 Mo1r.NAR, NIKOLETTA

Examining these, it can be said that none of them fully present the
everyday functioning of the school. Each scheme suits them, however, from a
different perspective and in different situations. While the functioning of the
school can be described on the basis of the teacher-student relationship sys-
tem in terms of classroom communication, e.g. the cooperation of teachers
is also an essential element of the school relationship system (Kozma 2001).

In order to explore and understand the connections between communi-
cation and the crisis situation, it is necessary to review their essential elements
and characteristics. From the point of view of the paper, in the case of com-
munication, the investigation of the interaction between teacher and student,
the relevant information provided by previous research and the available lit-
erature will be reviewed.

An overview of the general elements of communication can provide
useful help for examining classroom communication (Szit6é 1987).

Looking at its direction, it moves from the side of the communicator
(transmitter) to the receiver (receiver), including the reaction and feedback of the
receiving person (Szitd 1987. N. Kollar-Szabé 2004). Szit6 (1987) writes in detail
about the elements of the communication process, making its essential elements
clear. Based on this, the elements of the communication process are as follows:

1. The initiator. In the majority of school communication, the teacher is
the initiator of the communication, therefore his personality, style and domi-
nance are decisive.

2. Encoding. This is the transformation of the message into a signal.
The signal can be verbal or non-verbal (words, facial expressions, movements).
It is essential that the initiator is able to assess his own communication charac-
teristics and the competences of the receiving person or that he knows them
propetly. This is the key to successful messaging,

3. Transfer. Transmission is the creation of communication from the
direction of the transmitter.

4. The message itself transmits the information to the receiving person.
messages can be divided into primary and secondary messages. The primary
message is the communication that the initiator considers to be the most im-
portant information and wishes to convey it in the most efficient way possi-
ble. The secondary message confirms and supports the primary one (usually a
non-verbal signal, movement, etc.). It is important to remember that these are
voluntary transmissions, which may be accompanied by unintentional signs
on the part of the communicating party that may further strengthen the mes-
sage or possibly interfere with understanding (e.g. inappropriate emphasis,
uncertain facial expression during a statement, etc.)
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5. The communication channels are understood as the routes through
which the message is transmitted. Interpersonal and intrapersonal commu-
nication were discussed earlier. The communication channels are different
for the two types of communication. During the internal communication of
the individual, the nerves and muscles transmit the message, however, during
interpersonal contact, the message transmission takes place with visible or
audible (auditory or visual) channels, or with their combined presence.

0. The communication climate can be accepting or rejecting, which is based
on the previous experiences and impressions of the sender and the receiver.

7. During reception, a person chooses the ones relevant to them from
among the stimuli they receive through their selective attention.

8. The decoding process is the reverse of encoding, i.e. the transfor-
mation of the message/code into signals that the recipient interprets. Ac-
ceptance and interpretation depend significantly on the customer's previous
experiences, schemas, and prior knowledge. Flexible schemes greatly help the
absorption of new information, which is of particular importance during the
teaching-learning process. It is important for the teacher to recognize how
they can communicate the information they want to communicate most ef-
fectively to the students.

9. The responding person is essentially the receiver who gives feedback
after receiving the communication. Of course, the reaction may fail, in which
case the communication is considered incomplete. During classroom commu-
nication, the receiving person can react to what is communicated immediately
(usually orally) or in a delayed manner (usually in writing).

10. The feedback is directed from the initiator to the recipient based on
the reaction received. The feedback can be positive (the receiver understood
the message), negative (in the absence of a reaction) or ambiguous (in the
case of an uncertain reaction, difficult to interpret). In the teacher-student
relationship, concrete, verbal feedback from the teacher can be considered
characteristic (praise, criticism). Most of the time, the student sends non-
verbal signals to the teacher, except in the case of verbal feedback specifically
requested by the teacher (e.g. student response) (Szité 1987).

Related to the teacher's dominance and initiating role, it is worth men-
tioning the research of Agnes Antalné Szabé, which write about the impact
of teacher communication on students and the development of student com-
munication. It can be said that the teacher plays a dominant role in the lesson,
so his communication, for example, serves the students. From a pedagogi-
cal point of view, the teacher's statements have different pedagogical goals.
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The teacher's communication determines, on the one hand, the course of the
lesson, and on the other hand, the student's behavior and current manifesta-
tions (Antalné-Raatz 2002. Antalné 2008. Antalné 2013.) Educational psy-
chology also writes about the teacher's role as an initiator during classroom
communication (Kelemen 1970. N. Kollar-Szabo 2004).

One of the specific features of teacher-student communication is the
planning of teacher communication. From this point of view, the following
types can be listed:

- planned speech

- partially planned speech

- spontaneous speech

Within the framework of the lesson, the teacher tries to plan what
they will say, but depending on the situation, they can modify or supplement
parts of it. In addition, the situation may require the creation of commu-
nications that the teacher did not plan in advance at all (Goésy 2005, Raatz
2005, Asztalos 2015).

The concept of crysis
Crisis is not a new concept. This is proven by the fact that we already find the
word in the ancient Greek language. It can be said that the form used today
also originates from the ancient Greek "krizei" version. The concept is used
in the literature with two different meanings. One term is stalling, the other
is turning. However, in the case of both interpretations, a common element
appears in the course of the crisis, the turning point (Béna 2015).

The concept of crisis is extensively dealt with in mental health. Along
with this, the term also appears in the psychiatric glossary. It can be said that
research in the fields of psychology provides extensive information about the
concept of crisis and its effects on people. The crisis is interpreted as a possi-
ble source of spiritual or psychological illnesses, as a kind of problem causing
confusion (Buda 1994).

Hamvas (19306) interprets the crisis in a person's life as a kind of thing
to be overcome, as a blockage. He characterizes the concept as stagnation in
the context of the transition from one phase of a person's life to another.
According to the definition, this blockage can arise from different things de-
pending on the person's character and circumstances. It can happen because
the individual does not consciously want to move to the next phase of their
life, maybe because of something they cannot move on from, or because they
are simply afraid of what comes next (Hamvas 1936, 2013. Béna 2015).
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The development model that established the concept of developmental
crisis was created by Erikson in 1950. This model is dynamic, the develop-
ment also includes the stages of adult life. As a result of this approach, crisis
situations can be divided into two groups: accidental (triggered by an event,
random) and developmental (related to a new stage of life) (Hajduska 2010).

The definition of Cumming and Cumming (1962) distinguishes three
groups of crisis. These are the following:

- The ones that cannot be avoided. These include e.g, biologically deter-
mined crises (adolescence, etc.).

- Crises that are partially or to a certain extent avoidable. The specialized
literature classifies emigration or mobility for a part of society as a partially
avoidable crisis.

- Crisis situations caused by accident. This group includes disasters and
accidents (Hajduska 2010).

Based on the above, it is not surprising that disaster management pro-
vides extensive literature on crisis situations and their management. They deal
in detail with the concept of crisis communication. Crisis communication
should not be confused with communication in a crisis situation. Crisis com-
munication and its scope of issues refer to the communication of the crisis
itself, of the event that occurred. In terms of its nature, it is an information
intermediary, mainly social-related communication. The concept also appears
in the literature dealing with corporate and organizational operations, where
the focus is already on mitigating possible damage and the consequences of
the crisis (Bolgar-Szekeres 2009).

The crisis affects the behavior of both individuals, and groups and
communities (Pintér 2018). Recently, the investigation of interactions in cri-
sis situations and crisis-influenced life situations has become more and more
relevant. It can be said that communication as interaction is an activity influ-
enced by behavior (Szecské 1974).

The crisis situation has an influencing effect on human behavior. The
impact of the crisis on people can be manifested in behavior in many different
ways, among them conflicting forms of behavior can also appear:

* complete inactivity

* withdrawal from the social sphere

* emotional outbursts (crying, laughing),

¢ unreasonable intolerance, aggression

* noticeable talkativeness or silence,

* hyperactive behavior (Bolgar-Szekeres 2009).
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A change in circumstances and behavior can lead to a change in the
previous communication practice (Pintér 2018).

Based on the literature, it can be said that human communication has
many specific characteristics. Thanks to this, it can be approached and exam-
ined from an extremely wide range of angles. Communication in the class-
room, as well as teacher-student interaction, is a specific communication situ-
ation, usually dominated by the teacher. The concept of crisis is not new, its
origins go back to ancient times. The significant impact of the crisis on hu-
man life and its development can be observed. Its effects on human behavior
should be highlighted, as it is directly related to the person's expressions and
speech behavior in the group. Based on this, it can be concluded that the crisis
situation calls for changes in previous communication practices and new com-
munication strategies.
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