Ferenc Rakoczi Il Transcarpathian
Hungarian College of Higher Education

Challenges and Effects
of Crisis Situations
on Education

A~ N O N

SELECTED
PAPERS

Berehove,
30-31 March 2023

International Academic Conference



BUKAMKN CYYACHOI OCBITU
3YMOBAEHI EKCTPEMAABHMMI
VYMOBAMUM ®VHKIIIOHYBAHHA

MixHApPOAHA HAYKOBO-IIPAKTHYHA KOH(EPEHIIisA
Beperose, 30—31 6epesns 2023 poky

30ipHUK HAYKOBHUX IIPAIh

KRIZISHELYZETEK
HATASA ES KIHIVASAIL
AZ OKTATASBAN

Nemzetkézi tudomanyos konferencia
Beregszasz, 2023. marcius 30-31.

Tanulmanykotet

CHALLENGES AND EFFECTS
OF CRISIS SITUATIONS
ON EDUCATION

International Academic Conference
Berehove, 30-31 March, 2023

Selected papers



3AKAPITATCBKUIM VIOPCBKUM IHCTUTVT
IMEHI ®EPEHILIA PAKOLII 11

BUKAHWUKHU CYUYACHOI OCBITHU
3YMOBAEHI EKCTPEMAAbBHVMU
YMOBAMM ®YHKIIIOHYBAHHA

MixHAPOAHA HAYKOBO-IIPAKTUYHA KOH(DEPEHIIifA
beperose, 30-31 6epesns 2023 poxy

30IpHUK HAYKOBUX IIPAIb

3VIim. OPEPEHIIA PAKOILII 11
beperose
2024



YAK 370:061.3
B 41

30ipHIK HAYKOBHX ITPAIlb MICTHUTH MATEPIAAN MIKHAPOAHOI HAyKOBO-IIPAKTHYIHOI KOH(MepeH-
i «BEKAMKH Cy9acHOI OCBITH 3yMOBAEHI EKCTPEMAABHUMI YMOBAMH (DYHKITIOHYBAHHM», AKA
BiaOyaaca 30-31 Gepesus 2023 poky B M. Beperose. Oprauisatop kondepeHiiii — kadeapa
IIEAATOTIKH, IICHUXOAOTL], ITO9aTKOBOI, AOIIKIABHOI OCBITH Ta YIPaBAIHHSA 3aKAGAOM OCBITH
3aKapIaTchKOro yropchbkoro incrutyty imeni @epenra Pakori 1.

PekoMeHAOBAHO AO BUAAHHSA Y APYKOBaHii Ta eaekrponHiit popmi (PDF)
pimrennam Baenoi pasn 3akaprarcekoro yropepkoro inctutyry imeni ®epenra Pakori 11
(mpoTokoa Nel Bia «25» ciwrsa 2024 poxy)

ITiaroroBA€HO AO BUAAHHSA KaDEAPOIO IIEAATOTIKY, IICHXOAOTLI, TOYaTKOBOT, AOIIKIABHOL
OCBITH Ta YIPABAIHHSA 3aKAAAOM OCBITH CITIABHO 3 BuaaBHmamm BiaairoM
3axapIraTcbKoro yropceokoro incrutyty imeni ®@eperiia Paxorri 11

3a peaaxIiero:
Enmvosxe Bepexayep-Onac, Coa 1 ymmepep, Lndixo I peba ma Kamanin Ilosnoi

Texniune peaaryBanus 1a Bepcrka: Oexcandp Aobout, Aacao Bescoen ma Bisiern Tosm
Kopexrypa: Liwdixo I piya-Bapyaba, Lidixo I peba ma Kamepuna Aisax
Awmsaitn oOoxaaamakm: Bisien Tosm
VAK: Bibniomexa im. Onayoi Yepe Arnoma npu 3Y1 im. O.Paxoyi 1T

BianmosiaaAbHmIil 32 BHITyCK:
Ouexcarndp Aobom (Hagaspauk Buaasuarraoro Biaaiay 3VI im. ®.Paxori II)

Marepiaan HayKOBOTrO BHAAHHSA perter3oBani HaykoBoro paasoro
MIKHAPOAHOI HAYKOBO-IIPAKTHYHOI KOHQepeHIIii.

3a 3MiCT HAYKOBHX IIParib BIAITOBIAAABHICTD HECYTh aBTOPH.

ITpoBeaeHHA KOH(pEPEHIIil TA ADYK BUAAHHA 3AIMCHEHO
3a MATPUMKH YPAAY YTOPIITUHU.

ESZOLT
A MAGYAR KORMANY
TAMOGATASAVAL

-

BETHLEN GABOR
Al'ap

MINISZTERELNOKSEG
NEMZETPOLITIKAL ALLAMTITKARSAG

BupasaunTBo: 3akaprarcekuil yropeekuii iHcruTyT imMeni ®epenra Pakori II (aapeca:
11a. Kormyra 6, M. Beperose, 90202. Eaexrponna morura: foiskola@kmfuz.ua; kiado@kmf.uz.ua)
Apyx: TOB «PIK-V» (aspeca: Bya. Kaprratcskol Vpairu 36, M. Vaxropoa, 88006. Eaexrporna
monrra: print@tik.com.ua)

ISBN 978-617-8143-15-2 (rmairypxa)

ISBN 978-617-8143-16-9 (PDF) © Asropu, 2024
© Peaaxropu, 2024

© 3axkapriarcekuii yropcbkuii iHcruryT imeni ®@eperria Paxorr 11, 2024



II. RAKOCZI FERENC KARPATALJAT MAGYAR FOISKOLA

KRIiZISHELYZETEK
HATASA ES KIHIVASAI
AZ OKTATASBAN

Nemzetk6zi tudomanyos konferencia
Beregszasz, 2023. marcius 30-31.

Tanulmanykotet

II. Rakocezi Ferenc Karpataljai Magyar Féiskola
Beregszasz
2024



ETO 370:061.3
K-95

A kiadvany a 2023. marcius 30-31-én Beregszaszban a II. Rakoczi Ferenc Karpataljai Magyar
Féiskola Pedagogia, Pszichologia, Tanito, Ovodapedagégia, Oktatasi Intézményvezetés Tan-
széke altal rendezett Krizishelyzetek hatdsa és kibivdsai a3 oktatdsban cim@ nemzetkozi tudoma-
nyos konferencian elhangzott eléadasok szerkesztett anyagat tartalmazza.

Nyomtatott és elektronikus formaban (PDF-fajlformatumban) térténé kiadasra javasolta
a II. Rakéczi Ferenc Karpataljai Magyar Féiskola Tudomanyos Tandcsa
(2024. januar 25., 1. szamu jegyz&konyv).

Kiadasra el6készitette a I1. Rakoczi Ferenc Karpataljai Magyar Féiskola Kiadéi Részlege
és Pedagogia, Pszicholégia, Tanito, Ovodapedagégia, Oktatasi Intézményvezetés Tanszéke.

Szerkesztette:
Berghaner-Olasy, Emike, Hutterer Eva, Greba 1ldikd és Pallay Katalin

Miszaki szerkesztés és tordelés: Dobos Sandor, Vegsdel Laszlo és Toth Vivien
Korrektara: Gricza-1arcaba Ildikd, Greba 1ldikd és 1izik Katalin
Boritéterv: Toth 1Vivien
ETO-besorolas: a II. RE KMF Apdczai Csere Jdanos Konyvtara

A kiadasért felel:
Dobos Sandor (a 11. Rakoczi Ferenc Karpataljai Magyar Féiskola
Kiadéi Részlegének vezetdie)

A kotetben talalhaté tanulmanyokat a konferencia Tudomanyos Tanacsa lektoralta.
A ko6z06lt tanulmanyok tartalmaért a szerzSk a felelGsek.

A konferenciat és a kiadvany megjelentetését
Magyarorszag kormanya tamogatta

=

-

BETHLEN GABOR
Al'ap

Kiado: II. Rakéczi Ferenc Karpataljai Magyar Féiskola (cim: 90 202, Beregszasz, Kossuth
tér 6. B-mail: foiskola@kmf.uz.ua; kiado@kmf.uz.ua)

Nyomdai munkalatok: ,,RIK-U” Kft. (cim: 88 006 Ungvar, Karpati Ukrajna u. 36. E-mail:
ptint@rik.com.ua)

ISBN 978-617-8143-15-2 (keményfedelii)
ISBN 978-617-8143-16-9 (PDF) © A szerz8k, 2024
© A szerkesztdk, 2024
© II. Rakoczi Ferenc Karpataljai Magyar Féiskola, 2024



FERENC RAKOCZI 1T TRANSCARPATHIAN HUNGARIAN COLLEGE
OF HIGHER EDUCATION

CHALLENGES AND EFFECTS
OF CRISIS SITUATIONS
ON EDUCATION

International Academic Conference
Berehove, 30-31 March 2023

Selected papers

Transcarpathian Hungarian College
Berehove
2024



UDC 370:061.3
K-95

The publication contains materials of the international academic conference on Challenges and
Effects of Crisis Situations on Education, organised by the Department of Pedagogy, Psychology,
Primary, Pre-School Education and Management of Educational Institutions of the Ferenc
Rakoczi II Transcarpathian Hungarian College of Higher Education in Berehove on 30—
31 March 2023.

Recommended for publication in printed and electronic form (PDF file format)
by the Academic Council of Ferenc Rakoczi II Transcarpathian Hungarian College
of Higher Education (record No. 1 of January 25, 2024)

This volume of conference materials has been prepared by
the Department of Pedagogy, Psychology, Primary, Pre-School Education
and Management of Educational Institutions and the Division of Publishing
of Ferenc Rakoczi IT Transcarpathian Hungarian College of Higher Education

Edited by:
Emike Berghaner-Olasz, Fva Hutterer, lidikd Greba and Katalin Pallay

Technical editing and pagination: Sandor Dobos, 1.dszld 1ezsdel and Vivien Toth
Proof-reading: Iidikd Gricza-V arcaba, Ildikd Greba and Katalin 1izik
Cover design: Izvien Toth
Universal Decimal Classification (UDC): Apdczai Csere Jdnos Library of Ferenc Rakoczi 11
Transcarpathian Hungarian College of Higher Education

Responsible for publishing:
Sdndor Dobos (head of the Division of Publishing of Ferenc Rakoczi I1
Transcarpathian Hungarian College of Higher Education)

Selected papers were proofread by the Scientific Board
of the international academic conference.

Authors are responsible for the content of the conference materials.

The conference and the publication of selected papers
sponsored by the government of Hungary.

=

-

BETHLEN GABOR
Al'ap

Publishing: Ferenc Rakoczi I Transcarpathian Hungarian College of Higher Education (Address:
Kossuth squate 6, 90202 Berechove, Ukraine. E-mail: foiskola@kmf.uz.ua; kiado@kmf.uz.ua)
Printing: “RIK-U” LLC (Address: Carpathian Ukraine Street 36, 88006 Uzhhorod, Ukraine.
E-mail: print@tik.com.ua)

ISBN 978-617-8143-15-2 (hatdback)

ISBN 978-617-8143-16-9 (PDF) © Authors, 2024

© Editors, 2024
© Ferenc Rakoczi IT Transcarpathian Hungarian College of Higher Education, 2024



A KONFERENCIA TUDOMANYOS TANACSA

Dr. habil. Barczi Zsoéfia egyetemi docens, dékan — Nyitrai Konstantin
Filozéfus Egyetem, K6zép-Eurdpai Tanulmanyok Kara (Szlovakia)

Prof. Dr. Bida Olena egyetemi tanar, tanszékvezetd — 11. Rakoczi Ferenc
Karpataljai Magyar Féiskola, Pedagogia, Pszicholégia, Tanito, Ovoda-
pedagdgia, Oktatasi Intézményvezetés Tanszék (Ukrajna)

Prof. Dr. Csernicské Istvan egyetemi tanar, az MTA tagja, rektor —
I1. Rakécezi Ferenc Karpataljai Magyar Féiskola (Ukrajna)

Dr. Grabovac Beata rendkiviili egyetemi tanar — Ujvidéki Egyetem, Ma-
gyar Tannyelvd Tanitoképz6 Kar (Szerbia)

Prof. Dr. med. Grezsa Ferenc cimzetes egyetemi tanar — Karoli Gaspar Re-
formatus Egyetem, Pszichologiai Tovabbképzé Kozpont (Magyarorszag)

Dr. habil. Hanak Zsuzsanna egyetemi docens, intézetvezetd — Eszter-
hazy Karoly Katolikus Egyetem, Pszicholégia Intézet (Magyarorszag)

Dr. habil. Hives-Varga Aranka egyetemi docens, intézetvezet6 — Pécsi
Tudomanyegyetem, Neveléstudomanyi Intézet (Magyarorszag)

Prof. Dr. Komar Olga egyetemi tanar — Pavlo Ticsina Umanyi Allami Peda-
gogiai Egyetem, Az Elemi Iskolai Oktatas Mddszertana és Innovacios
Technologiak Tanszék (Ukrajna)

Dr. habil. Lidia Marszatek — Mazéviai Akadémia, Plock (Lengyelorszag)

Dr. Orosz Ildiké féiskolai docens, elndk — II. Rakoczi Ferenc Karpataljai
Magyar Foiskola (Ukrajna)

Prof. Dr. Osadchenko Inna egyetemi tanar — Nemzeti Bioeréforras- és
Természetgazdalkodasi Egyetem, Szocialis Munka és Rehabilitacié Tan-
sz€k (Ukrajna)

Prof. Dr. Prima Raisza egyetemi tanar — Leszja Ukrajinka Volinyi Nem-

zeti Egyetem, Az Elemi Iskolai Oktatas Elmélete és Modszertana
Tanszék (Ukrajna)

Prof. Dr. Pusztai Gabriella egyetemi tanar, az MTA tagja, intézetve-
zet6 — Debreceni Egyetem, Nevelés- és Mivel6déstudomanyi Intézet
(Magyarorszag)

Prof. Dr. T6th Péter egyetemi tanar — Selye Janos Egyetem, Neveléstu-
domanyi Tanszék (Szlovakia)



HAYKOBA PAAA KOH®EPEHIIII

Bapni 7Kodia, AoKTOp rabiAlTOBaHHH, AOIIEHT, ACKAH (DaKyABTETy IIEH-
TPaABHOEBPOIIEHCHKHX CTYALH VHiBepcuTery Kocrauruaa Pirocoda B
Hirpi (Caosaxis)

Bina Oaena AHaTOAiIBHA, AOKTOP IIEAATOIIYHUX HAyK, IPOdecop, 3aBiA-
yBad KadpeAPH IIEAATOTIKH, IICUXOAOT1], ITOYaTKOBOT, AOIIIKIABHOI OCBITH
Ta YIPAaBAIHHA 3aKAAAOM OCBITH 3aKapIIaTCbKOTO YTOPCHKOTO IHCTHTYTY
imeni @epenra Pakori II (Vkpaina)

I'apax ZKysxanHa, AOKTOp rabIiAITOBAHHI, AOLEHT, AHPEKTOP IHCTHTY-
1y ncuxoAorii Karoaurpkoro yuiBepcurery imeni Kapoas Ecreprasi

(Vroprmiuna)
I'iBerm-Bapra Apanka, AOKTOp rabiAITOBaHHIH, AOLIEHT, AUPEKTOP IHCTHTYTY
OCBITHIX, eAaroriyaux Hayk [leucpkoro yuiBepcurety (Yroprmmna)

I'paGoBar beara, kaHAHAAT IICHXOAOTIYHUX HAYK, AOIEHT KadpeApH coIli-
aApHUOX 1 rymMaHiTapHEX Hayk HoBOcaackkoro yuiepcutery (Cepbisn)

I'pesxa @epenn, ricuxiatp, mpodecop HCTUTYTY HICASAUIIAOMHOI IICHXOAO-
rignoi ocsitn Pedopmarcekoro yriBepcurery imeni I'armmrapa  Kapoad,
Ircruryr ncuxoaorif (Vroprmmma)

Komap Oabra AHaTOAiTBHA, AOKTOP IEAATOITIHUX HAYK, IIpodecop, 3aBiA-
yBaud KadeApr (paxOBUX METOAUK Ta IHHOBAIIMHHIX TEXHOAOIIH y ITO-
YATKOBIM ITTKOAI Y MaHCBKOI'O ACP/KaBHOTO IIEAATOITYHOTO YHIBEPCHTE-
1y imeni [TaBaa Tuunnn (Vkpaina)

Mapmasex Aiaif, AokTop radiairoBanuii, mpodecop MazoBerpkoi akase-
Mmii B [Taormeky (IToabrma)

Opoc Iapaixo IMpiiBHA, KaHAMAAT IEAATOTIYHUX HAYK, AOLEHT, IIPE3U-
ACHT 3aKapHIaTChbKOro yropchbkoro iHctutyTy iMeni ®@epenna Pakori 11
(Vkpaina)

Ocaauenko Inna IBaniBHA, AOKTOpP IEAArOTiYHHUX HayK, Hpodecop kade-
ApH coIiaAbHOI poOoTH Ta peabiaitanii HarionaapHOTO yHIBEpCHTETY
Giopecypcis i mpupoAoKopucTyBanua Ykpaiau (VkpaiHa)

ITpima Paica MukoaaiBHA, AOKTOP IIEAATOITIHHUX HAyK, IIpodecop, 3aBiA-
yBad KadpeApH Teopil 1 METOAMKH IT0YaTKOBOI OcBiTH BoAnHcpKoOro Ha-
nioHaAbpHOIO yHiBepcutery iMeni Aeci Yipaiuku (Vipaina)



ITycrai I'aGpieasa, AOKTOp II€AArONYHUX HAYK, IPOdECop, YACH YTOPCHKOI
axkaaemil Hayk (YAH), aupekrop incturyry ocsitu 1 kyaptypu Aebpe-
IIEHCBKOTO YHiBepcHuTeTy (YTOPIITHHA)

Tost IleTep, AOKTOpP IEAATOTIYHUX HAYK, IPpOdecop KadeAPH OCBITHIX, I1e-
Aarorigaux Hayk YHiBepcurery iMeHi Sxommra [Ilee (CaroBaudnna)

Yepanuko Creman CrenmaHOBHY, AOKTOpP IYMAHITAPHUX HAyK, IIPO-

decop, uaern Vropcekoi akapsemii Hayk (YAH), pexrop 3akap-
IIATCBKOTO  yropcbkoro imcturyry imeni @Pepenma Pakomi 11

(Vkpaina)



SCIENTIFIC COUNCIL OF THE CONFERENCE

Zsofia Barczi, DSc, professor, dean — Constantine the Philosopher Uni-
versity in Nitra, Fakulte stredoeurépskych stadii (Slovakia)

Olena Bida, DSc, professor, head of department — Ferenc Rakoczi 11
Transcarpathian Hungarian College of Higher Education, Department
of Pedagogy, Psychology, Primary, Pre-School Education and Manage-
ment of Educational Institutions (Ukraine)

Istvan Csernicsko, DSc, professor, full member of the Hungarian Acad-
emy of Sciences (MTA) rector — Ferenc Rakoczi II Transcarpathian
Hungarian College of Higher Education (Ukraine)

Beata Grabovac, PhD, associate professor — University of Novi Sad, Hun-
garian Language Teacher Training Faculty, Faculty of Social and Hu-
man Sciences (Serbia)

Ferenc Grezsa MD, honorary professor — Karoli Gaspar University of the
Reformed Church in Hungary, Institute of Psychology (Hungary)

Zsuzsanna Hanak, DSc, professor, director of institute — Eszterhazy
Karoly Catholic University, Institute of Psychology (Hungary)

Aranka Hives-Varga, DSc, professor, director of institute — University of
Pécs, Faculty of Humanities and Social Sciences, Hungary (Hungary)

Olha Komar, DSc, professor, head of department — Pavlo Tychyna Uman
State Pedagogical University, Department of professional methods and
innovative technologies in primary school (Ukraine)

Lidia Marszatek, DSc, professor — Akademia Mazowiecka w Plocku (Poland)

Ildik6 Orosz, PhD, associate professor, president — Ferenc Rakéczi 11
Transcarpathian Hungarian College of Higher Education (Ukraine)

Inna Osadchenko, DSc, professor — National University of bioresources
and nature management of Ukraine, Department of social work and
rehabilitation (Ukraine)

Raisa Prima, DSc, professor, head of department — Lesya Ukrainka Volyn
National University, Department of Theory and Methodology of Pri-
mary Education (Ukraine)

Gabriella Pusztai, DSc, professor, full member of the Hungarian Academy
of Sciences (MTA) director of institute — University of Debrecen, Insti-
tute of Educational Studies and Cultural Management (Hungary)

Péter Toth, DSc, professor — J. Selye University, Faculty of Education (Slovakia)



TARTALOM / 3MICT / CONTENT

Empirikus és neveléstorténeti kutatiasok eredményei | Pesyavmaniu emnipuunux
ma icmopuro-nedazoziunux docaidncens | Results of empirical and educational

DESEOTICAL TOSCATTN covvvvvevoveeeeeeeeaeeerereeeseteeeeeaeseseseeestesaessaessveste st essesssessse st esasoaes

Boldizsir Boglirka — Cseri Kinga— Sipos Judit: MAGYAR ES SZLOVAK
EGYETEMISTAK TANULASI ES ELETVITELI VALTO-

ZASAINAK VIZSGALATA A VILAGJARVANY IDEJEN..

Csodri Zsdfia: A KARPATALJAT TANITOKEPZES SZERVEZE-
ST ES PEDAGOGIAI ALAPJAI A CSEHSZLOVAK KOZ-

TARSASAG IDEJEN (1919-1938) w...oooorrvveeeererreriensrreensssie

Tndntsy-Pap, Agnes — Szildgys, Barnabis: THE SEARCH FOR GREEK
CATHOLIC IDENTITY THROUGH UPBRINGING AND

EDUCATION....citiiiiiiniiitticiereieiesistteeeeseteeseseseeeesesesesesessenes

Kinezerova Adriana — Szabo L. David: A PANDEMIA HATASA AZ
ERASMUS+ MOBILITASOKRA A SELYE JANOS EGYE-

Molndr, Nikoletta: TEACHER-STUDENT COMMUNICATION

CHARACTERISTICS AND THE CRISIS SITUATION..........

Pallay Katalin — Nagy-Fiizesséry Bernadets: A 11. RAKOCZI FERENC
KARPATALJAT MAGYAR FOISKOLA ES AZ UNGVARI
NEMZETI EGYETEM MAGYAR HALLGATOI KOZOT-
TI TARSAS KAPCSOLATOK OSSZEHASONLITASA ES
EZEK HATASA A KET INTEZMENY HALLGATOINAK

EREDMENYESSEGERE ..o esveeveeses s ees s

Szabé 1.. Ddvid — Sykora Hernidy Katalin: A KOMMUNIKACIOS
KOMPETENCIA MEGJELENESE A SZLOVAKIAI ES
A MAGYARORSZAGI ALTALANOS ISKOLAS OLYAN
PEDAGOGIAI DOKUMENTUMOKBAN, AMELYEK A

DUALIZMUS KORSZAKAVAL FOGLALKOZNAK..........

Szalay Igndc: A MASODIK VILAGHABORU ELOTTI MAGYAR KO-
ZEPISKOLAI TORTENELEMKONYVEK ILLUSZTRACIOI

Varga, Aranka: VULNERABLE GROUPS IN CRISIS SITUA-
TIONS: HOW TO SUPPORT ROMA STUDENTS’ COP-

ING STRATEGIES ...

Vineze Tamds Andris: MAGYAR ARISZTOKRATA HOLGYEK
PEDAGOGIAI TEVEKENYSEGE A XX. SZAZAD ELSO

FELEBEN ..o ves e s es s s sees s esess s ssessass s sessessess s e



Oktatdsszervezési és tavoktatdsi tapasztalatok | Aocsio opearizayii ocsimmsozo
npoyecy ma ducmanyiiinozo rasuanns | Educational management and distance

LOATTING EXPEITIENCES ..ottt

Andl, Helga — Laki, Tamasné: "WE ARE IN THIS TOGETHER"
— DISTANCE LEARNING EXPERIENCE IN SMALL

SCHOOLS IN A PANDEMIC IN SPRING 2021 ......cccccovuruneee.

Andpycux Ilasno: BUKOPVICTAHHA CVUYACHUX LIMPPOBUX

OCBITHIX PECVPCIB V 3AKAAAAX BUITIOT OCBITU.

Bernbardt, Rendta: SECONDARY SCHOOL STUDENTS” VIEWS
ON DIGITAL EDUCATION IN RELATION TO ON-

LINE OPPORTUNITIES IN HIGHER EDUCATION..........

Yuuyk Anmonira — Kyuaii Ozexcandp — 1ymmepep Cea — Bisasep Bixmopia:
HEOBXIAHICTb 3ACTOCYBAHHS AMCTAHILIINHO-
'O HABUAHHS B VKPAIHI B YMOBAX ITAHAEMII 1

BOEHHOI'O CTAHY ..ottt

Dezsd, Rendta Anna: "ALL’S WELL THE END’S WELL"? CHAL-
LENGES AND LESSONS LEARNT OF AN INTERNA-
TIONAL PEDAGOGY BACHELOR PROGRAM INTRO-
DUCED IN THE MIDDLE OF THE COVID 19 PANDEMIC

Dudis Janos — Holovdcs Jozsef ONLINE INFORMACIOS REND-
SZER KESZITESE AZ OKTATASI FOLYAMATOK ADMI-
NISZTRATLLASARA A 1I. RAKOCZI FERENC KARPATAI -

JAT MAGYAR FOISKOLA RESZERE......ccvvvvveeesisnnnnressissnnnns

Furcsa, Lanra: PERCEIVED BENEFITS OF ONLINE ORAL EX-

AMINATIONS AT UNIVERSITIES ......ccocoviiiiiiiniiaee,

Fabiin Mdrta — Bdrany Erzsébet — Lechner liona — Huszti Tiona: A RA-
KOCZI-FOISKOLA HALLGATOINAK ATTITUDJE A

(NYELV)TANULASHOZ A TAVOKTATAS SORAN...........

Keeskés Judit: KIHIVASOK ES LEHETOSEGEK A MAGYAR
ALAPSZAKOS KOZOS KEPZES FINNUGOR NEPEK

ES NYELVEK C. TARGYANAK OKTATASABAN...............

Magyar, Agnes: HOW HAVE SECONDARY SCHOOL STUDENTS

EXPERIENCED DIGITAL WORK SCHEDULES?...............

Prescott-Pickup, Francis ]: DISTANCE LEARNING DURING THE COV-
ID-19 PANDEMIC: THE EXPERIENCE OF STUDENTS IN

A LARGE HUNGARIAN UNIVERSITY ...coooviiieieieieirininiiaee

[paoxo O.excandp: OPTAHIBALILT CAMOCTIMHOT POBOTHU
CTYAEHTIB 3A AOTIOMOTI'OIO AMCTAHIIINIHOT'O

HABUYAHHSA ..ottt

....... 225



Okitatdstechnoldgiai  innovdcick | Innosayitini  mexnonoi 6  cyvacromy
ocsimvomy npocmopi | Innovative educational technologies ................c.ceveeveuneunanee. 251

Avrva, Valéria — Markus, Fva — Trentinné Benkds, Eva: APPLICATION
OF EARLY LANGUAGE TEACHING METHODOLOGY
IN DIGITAL EDUCATION. A RESEARCH PROJECT BY
THE HUNGARIAN ACADEMY OF SCIENCES AND
THE FACULTY OF PRIMARY AND PRESCHOOL EDU-
CATION, EOTVOS LORAND UNIVERSITY ..cvovooveererernererrenne 253

Baksa Adrien— S 3tojka Miroszliv: APROBLEMAMEGOLDO GON-
DOLKODAS TANITASA-TANULASA MATEMATIKA-
ORAN e eee e ee e es s s s s s s es e s s s sees s e s ssassseens 267

Csmeska Petra — Csopik Eva: AZ OLVASAS TRANTI ATTITUD
VIZSGALATA AZ ESZENYI BAZISISKOLLA AIL.SO TA-
GOZATOS TANULOINAK KOREBEN ..o, 275

Jaskiné Gacsi, Maria: GAMIFICATION — TESTS OF STRENGTH
IN THE DIGITAL SPACE FROM AN EDUCATOR'S PER-
SPECTTIVE ...ttt 283

Gonda, Zsuzgsa: THE FEATURES OF TEACHING METHODS
IN ONLINE HUNGARIAN LANGUAGE AND LITERA-
TURE LESSONS DURING PANDEMIC.........cccocoiniiiiininiiininianes 295

Hoxob Andpes: PO3BUTOK TBOPUMX 3AIBHOCTEN AITEN
AOILIKIABHOI'O BIKY 3ACOBAMM TEATPAABHOI
TTEAATOTTK oo s ees e see s sses e see s ees e seeseenens 307

Molnér, Akos — Prisztéka, Gyingyvér: THE POSSIBILITY OF A NEW
TREND IN THE TEACHING OF PHYSICAL EDUCA-

TION IN SCHOOLS .c.c..vvvveereveissenesssssssssssssssssssssssssssssssssssssss 313
Nagy Béla: A GENETIKA ONLINE OKTATASANAK SAJATOS-
SAGAT ot 327

Nagy-Kolozsvari, Enikd— Fabidn, Mdrta— Huszti, Iona: USING GAMES
IN THE YOUNG LEARNER ENGLISH CLLASSROOM IN

TRANSCARPATHIA ..ottt 333
Papp, Bedta: HUNGARIAN-ITALIAN BILINGUAL EDUCATION
IN THE LIGHT OF PUBLIC EDUCATION POLICY ................. 343

Papp Gabriella: ONLINE FELULETEK OSSZEHASONLITASA
OKTATASSZERVEZES ES E-TESZT SZERKESZTESE
CELJABO L uuc.ovooooeesecvisieeesssssssssessssssssssssssssssssssssssssssssssssssssssssssssssnes 351

Tadeyeva Maria — Tadeyev Petro — Pavlovics Judit: INNOVACIOS TECH-
NOLOGIAK FEJLODESE A TEHETSEGGONDOZASBAN........359



Szabd 1. Ddvid: A KOMMUNIKACIOS KOMPETENCIA DIGI-
TALIS FELADATOKKAL VALO FEJLESZTESI LEHE-
TOSEGEI AZ ALTALANOS ISKOLA 7. EVFOLYAMAN
A DUALIZMUS KORSZAKANAK TANITASAKOR ..., 367

Az ukrajnai oktatds helyzete a pandémia és a haboris koriilmények kizott
| Cmarn ocsimu 6 Yipaini 6 ymosax nandemii ma siinu | The educational
situation in Ukraine during the pandentic and war..................ccveceveeveccurecenennnan. 379

Baopucvorox Maxcum: TICIXOAOT'O-TTEAAT'OI'TYHI YMOBM B-
KOPUCTAHHS LIM®POBUX OCBITHIX TEXHOAOTTI
B 3AKAAAI ®AXOBOI ITEPEABUIIOT OCBITH V ITPO-
LIECI TTIATOTOBKU MAVMBYTHIX VUUTEAIB [TOYAT-
KOBOI HIKOAW AO TTPOPECIMHOL AITABHOCTT............... 381

Bacromina Temana: OCOBAVIBOCTI OPI'AHI3ALIII HAVKOBO-
AOCAIAHUILIBKOI AIIABHOCTI CTYAEHTIB CIIE-
LHIAABHOCTI 013 [ TOYATKOBA OCBITA» ..ot 387

Bucouarn Aecs: OCOBAMBOCTI BUKAAAAHHA THTEI'POBA-
HOTO KVPCY “I AOCAIAJKVIO CBIT” V ITIOYATKO-
BIV IIIKOAL oo s sssss 395

Nocarda Taruna: BAKOPUCTAHHS THTEPAKTUBHUX TEX-
HOAOTTV HABUAHHSA V TTIATOTOBLII MAMBYTHIX
VUUTEAIB TTOUATKOBOT IITKOAM oo 401

Asavixo Bixmapia — Asavixo Bimasii: TPAHCOOPMAIIIA THHOBA-
LIMHUX TEXHOAOI'TN B 3AKAAAAX BUILIOT OCBITU
B [MEPIOA 3AIMICHEHHS OCBITHBOI AIIABHOCTI B

VMOBAX BIMICBKOBOI'O CTAHY ..ot eeeeeseeseeseeesvesesenen 405
Sonomaperxo Temana: A\OCBIA ®AXOBOI ITIAIOTOBKU MAVBYT-
HIX VUUTEAIB ITOYATKOBOI IIIKOAM V HOPBEITI.............. 411

Kim Tasuna: HAVKOBI AOCAIAJKEHHSA MAMBVTHIX I1E-
AATOTTB: OPIEHTALIIA HA TIOHIVKOBO-AOCAIA-
HUILIBKY AIAABHICTD MOAOAIIINX IIIKOAAPIB............... 417

Koaonmieys Amumpo — lsamnesuy Coeer — Tepmuuna Taicia: POSBITTOK
EMOILIIMHOI KVABTVPU TTEAATOI'IB ITIA YAC BO-
CHHOTI O CTAHY e e et e eaeeeeeeseeesreeaeeeneen 425

Aasapero Hamanis — Konomieys Anna — 2Kosrun Ozecn: MOAEPHI3A-
LI 3BMICTY [TEAATOITYHOI OCBITHM B VMOBAX HAA-
BBUYANHIUIX CUTYALIIN «..oooovoeeveveeseeseeeseveeeevees e 431

Opoc Lasdiko — bida Oaena — Kyuai Temana: OCBITA B EKCTPE-
MAABHNX YMOBAX: AHAAI3 TTPOBAEM I HACAIA-
KIB ITAHAEMII B YMOBAX BOEHHOT'O CTAHYV .................. 435



Ocepeduyx Oavea: OPIAHISALITIA TTAPTHEPCTBA BHMKAAAAYIB
I CTYAEHTIB V BUILIN OCBITI 3 METOIO SIKICHOT'O
MOHITOPHIHITY ..ottt 443

Cunadii 1sarn — Mapureys Haoza: TITABULITEHHA [MPO®ECINHOI
MAMCTEPHOCTI BUKAAAAUIB TAOBAABHOT O BU-
MIPY AEMOKPATUS3ALIL OCBITH ..o 449

Xusmenax Inna: TIPOBAEMATHKA HAVKOBUX TTEAAT'OI'TY-
HNX AOCAIA’KEHD V CVHACHUX YVMOBAX ®VHK-

LIIOHYBAHHS OCBITHBOI CUCTEMU VKPATHM................ 455
Yonax Csa: MOBAEHHEBA KOMITETEHTHICTD B ITOAIKY Ab-

TYPHOMY CEPEAOBUILLL......cococeeiiiieiiieirieeieeeieeeenseeeneeneaes 463
Ilyka Taruna: OCHOBHI TTPUHLIWITM OPIAHI3ALIIL BU-

KAAAAHHA AVICLIUTTAIH 3A BUBOPOM.......covviiicicicinnne 469

Inklizid — lelki egészséy — egészségtudatossag — perspektivik | Inxamnsin —
necuxciune 300pos's — yceidomaere cmasaenna 0o 300pos’s — nepenexmusu |
Inclusion — mental health — health awareness — Perspectives..........cvvecvevecrcerecnn. 477

Ampomgeno Temana: POPMYBAHHA 'OTOBHOCTI KEPIBHI-
KIB 3AKAAAIB 3ATAABHOI CEPEAHBOI OCBITU AO
BITPOBAAKEHHS IHKAIO3MBHOI OCBITU: TEOPE-

TUUHT ACTTEKTH «...ooooovvvmmnsseeeeessssssssnsesssssssssssssssssssssssssssssssssnes 479
Berghaner-Olasz Emike: MENTALHIGIENES TAMOGATO CSO-

PORT LEHETOSEGEI A FELSOOKTATASBAN........cccoomrrvvvvenns 485
Birg Brigitta: RAJZFEJLODESI SAJATOSSAGOK OVODAS- ES

KISISKOLASKORBAN .......ooooimerrvvvessnsesssssssssssssssssssssssssssssssssessssnes 497

Biis Agnes — Biis Eva — Kovdes-Bogya Tiinde — Szintainé Bardth Anita:
SZEREPKONFLIKTUSOK A FELSOOKTATASBAN A PAN-

DEMIA IDEJEN ......ovoooenveiesssesssssssssesssssssssssssssssssssssssssssssssssssssssnnns 507
Ceglédi Timea — Fekete Dorottya — Pusztai Gabriella: FRTEKEK A REZI-
LIENS PEDAGOGUSOK ELETUTJAIBAN.......ccooommrrvvverrrrrrrienns 517

Csehil Aniké: TESTI ES LELKI EGESZSEG, SPORTOLASI SZO-
KASOK A FOISKOLAI CAMPUSON A PANDEMIA IDO-

SZAKABAN ..o ee e es s es e s s e s s s s ss s ses s ses s e s s s s s s 523
Erdei, Rébert: A PROGRAMME TO FOSTER RESILIENCE
AMONG KINDERGARTEN CHILDREN ..o 531

I peba Lndixo — Ilenenvo Temana — I aspunrox Liona: BY ATHI' B OCBIT-
HbOMY CEPEAOBHMIIII TA BITAMB PIBHMX ®AKTO-
PIB HA MTOT'O PO3BUTOK ...cccveereeerereeesneeessseeesssssssessssssseens 539



Hanik Zsuzsanna: ALLAPOT- ES VONASSZORONGAS VIZS-
GALATA EGYETEMI HALLGATOK KOREBEN. ..., 545

Kiss Magdaléna: TANART ATTITUD A VAKOK OKTATASABAN.........553

Kondé Zoltin — Kovcs Judit: A COVID-TAPASZTALATOK OSSZE-
FUGGESE A COVIDDAL KAPCSOLATOS IMPLICIT
BEALLITODASOKKAL......coooosiiccmvvnrrssssssmseesesssssssmssesssssssinnssesesss 561

Kés Nora: KRIZISHELYZETBEN ADODO TRAUMA TERAPIAJA......571
Lestyin Erzsébet: KRIZISHELYZETEK MEGOLDASA PEDAGO-

GIAI MODSZEREKKEL w.coovoeeeeeseeeseeeeeeeeeeeeseeeseseseeeseseseeesesesenens 579
Muxatinosuy Kpucnmuna: TEHAEHLIT PO3BUTKY IHKAIO3UB-
HOI OCBITHU B ITOYATKOBIH IIIKOAI VI'OPLIIMHMN............ 587

T Ticnax Basennmuna: THKAFO3LA TTIA YAC BIMHU: AK ITIATPUMA-
TU AITEN 3 OCOBAVMBUMM OCBITHIMU I[TOTPEBAMU........ 593

Sandor Zita: COVID-19JARVANY MEGELESE ES BIOPSZICHO-
SZOCIALIS HATASA EGYETEMI HALLGATOK KOREBEN.......599

Simon Gabriella: AZ. ONLINE OKTATAS HATASAI A PANDEMIA
ALATT, LEHETOSEGEINK .....oovoeveeeeeeeeeeeeeeeeeseeeeseeeeeeseeeseseessseen 615

Sité Eva: TAPLALKOZASI SZOKASOKAT BEFOLYASOLO
TENYEZOK KISISKOLASKORBAN A PANDEMIA IDE-
JE ALAT T oo ssssssssessssssssssssssssssssssssssssssssssssssssssssssssssssnsss 625

Sykora Hernddy Katalin — Horvdth Kinga — Pribék Ldszld — S3ab 1. Ddvid:
A TAVOKTATAS HATASA A TANARI ENHATEKONYSAGRA........ 635



VULNERABLE GROUPS IN CRISIS SITUATIONS:
HOW TO SUPPORT ROMA STUDENTS’
COPING STRATEGIES!

Varga, Aranka

University of Pécs
varga.aranka@pte.hu

Abstract
Crises occurring in each life-stage, are unavoidable conditions for personality
development, as crisis is a natural part of human life. However, there are crises
which are caused by unexpected life events, threatening or painful situations.
Since the course of each crisis affects the individual's later life, the strategies
used to cope with it are essential. Vulnerable groups are more exposed to
situations leading to crisis, and they also need special attention and equitable
support for a positive outcome. From among vulnerable groups, the presenta-
tion discusses Roma students in different life situations. Relying on research
results, obstacles to their educational success are explored, and conditions
leading to their resilient life paths are in the focus. The presentation covers ex-
traordinary situations, such as war and the pandemic, presenting the difficulties
that particularly affect Roma students. In addition, recent data are presented
that numerically indicate that the phenomenon of early school leaving affects
Roma students excessively. In the presentation, twenty-year long research will
be covered, that accompanies Roma people into their adulthood, who grew up
in segregated villages. Through their stories, we can learn about life situations
full of obstacles and identify individual and social strategies that helped them
resolve all these crises. Also, the result of a study examines successful coping
mechanisms that aids individuals who deal with difficult situations and it points
towards supporting factors of resilience. Analyzing the life path of Roma uni-
versity students, the importance of psychological and social capital and the
supportive power of an inclusive environment become transparent. Finally, the

!'The paper is based on the plenary lecture given at the International Conference at the Ferenc Rikoczi
II. Transcarpathian Hungarian College in Berehovo on 30 March. This study was funded by the Na-
tional Research, Development and Innovation Office, Hungary, SZKF-11-2021, and by the Research
Program for Public Education Development of the Hungarian Academy of Sciences. The funding
supported the research of the "Educational Opportunities”" Research Group.
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first results of an ongoing research and development are presented. Mentot-
ing programs of ten small schools in Hungary are introduced, where teach-
ers help Roma students from small villages to choose successful career paths.
The program exemplifies how dedicated educators working with students in a
mentoring role achieve the prevention of dropout among disadvantaged Roma
students and the development of their ability to cope with difficulties.

The study focuses on Roma pupils from vulnerable groups in different
life situations. Two crisis situations — pandemic and war — especially highlight
the increasing disadvantages. In addition, by looking at everyday situations, it ex-
plores the following questions, based on research findings; what are the barriers
to school success for Roma pupils and what conditions lead to resilient life paths?

Difficulties in crisis situations

A crisis is a situation in life when the psychological balance of the individual
is threatened. Confronting and resolving the situation becomes a priority for
the individual, but the problem cannot be avoided or resolved (Kaplan 1970).
There are longer-term crises, associated with specific life stages, which are an
inevitable condition of personal development and a natural part of human
life. Erikson (1968) describes the characteristics and possible outcomes, posi-
tive or negative, of the eight stages of human development. Development
and the crises that accompany it are influenced by biological, psychological,
and social factors and accompany the individual from birth to death. Beyond
these, however, there are crises caused by unexpected life events, threaten-
ing or painful situations. The threatening circumstance leading to a crisis are
most often external, often in the form of an unexpected event. This can be
the loss of a loved one or a surrounding war. The crisis causes the individual
to feel threatened and hopeless. As the course of any crisis may affects the
individual's later life, it is important to know how to cope with it. Vulnerable
groups are more exposed to situations that lead to crisis, and they also need
special attention and equitable support to ensure a positive outcome.

Vulnerable groups include people with disabilities, people with social dis-
advantages, minority groups and refugees, at the same time gender and age dif-
ferences can also increase vulnerability. The situation of people in vulnerable
groups is strongly influenced by the attitudes and culturally rooted norms of
the social environment and the way in which equitable support is provided. If a
person is vulnerable in more than one way, his or her disadvantages can multiply
and become permanent. In the resulting intersectional situation, group effects
intersect and are difficult to disentangle (Collins 1990, Asumah & Nagel, 2014).
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Emphasizing two disconcerting situations of our time - pandemic and
war - we explore what opportunities Roma youth have, highlighting the dif-
ficulties they face in particular. Kende and colleagues (2021) explored the ex-
pertience of digital education for disadvantaged pupils in Hungary during the
first phase of the Covid 19 pandemic. A high proportion of disadvantaged
pupils examined in this study were Roma. The study used an online question-
naire completed by teachers (N 425) and interviews with school leaders and
NGO leaders. They found that a higher proportion of disadvantaged (includ-
ing Roma) pupils were excluded from digital education. "Lack of adequate
learning space and skills for independent learning were cited by teachers as
fundamental barriers in higher rate than the lack of internet access and ICT
tools. The situation of disadvantaged and Roma pupils living in rural areas
seems particularly worrying. Where there was no disconnection between the
school and the pupils, digital education was still not delivered for the reasons
outlined above; disadvantaged pupils often received only paper-based weekly
lessons and assignments. Without parental support, they were probably un-
able to learn and develop propetly during this period." (Kende et al. 2021, 93)

During the period of war in Ukraine since the beginning of 2014, sev-
eral reports (ADC Memorial 2022) have been produced to monitor the situa-
tion of the Roma minority in the conflict zone. These include a human rights
report and a photo report, which provide a detailed and illustrative account of
the particularly difficult situation of the Roma group in the war zone. Many
could not leave the settlements directly affected by the war without money
and documents, or if they did, they left without anything. Roma who left
the country because of the war often faced xenophobia and prejudice in the
countries where they arrived, in addition to the difficulties of life in general as
refugees. Several NGOs in Hungary have been working to provide adequate
accommodation and care for Roma arriving from Ukraine. Romaversitas in
Hungary has launched a program for educational inclusion for Roma refugee
children in Ukraine, working with several NGOs.

Everyday failures and successes
In addition to the exceptional situations described above, there are other
phenomena that put pupils from vulnerable groups at particular risk. Early
school leaving is a lifelong decision that affects Roma pupils in multiple
ways. The official definition of early school leaving is those aged 18-24 who
do not have upper secondary education (ISCED level 3, vocational or bac-
calaureate) and are not in education or training. Early school leaving (ESL)
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as dop-out is used as a status, an event, and a process. It is a status because
the individual does not continue the educational pathway and does not ob-
tain qualification. It is an event because there is a specific time and an action
when it happens. Process, because it is usually not linked to a single moment
in time but a combination of several factors contribute to it. Analyses look-
ing for the causes of early school leaving (Lyche 2010, De Witte et al. 2013,
Gonzalez-Rodriguez et al. 2019) have categorized factors at the individual,
peer, family and school level, whose combined effect is the determining fac-
tor. Some causes are stronger than others, such as absenteeism, low school
performance, peer role, family structure, economic status, and emotional
background. In addition, it can also be found that certain social groups are
generally more at risk of dropping out (due to their family background,
ethnicity) (Fehérvari et al. 2022). In the long and multi-factorial process of
school disengagement and drop-out, a distinction can be made between 'pull’
and 'push’ effects. Pull effects may be related to labor market opportunities
and the low prestige of formal education, while push effects are related to
factors associated with the school system. Examples include repetition of
years, segregation, premature decision making, significant differences be-
tween levels or difficulties in making transitions. At the institutional level, a
poort school climate and inadequate pedagogical practices are problematic
and have a repulsive effect (Imre 2016).

Our twenty-year research followed the life paths of disadvantaged
Roma young people growing up in segregated settlements in Hungary, and
aimed to explore their situation, ideas and opportunities at different stages
of their lives (Varga,2018). We sought to find the reasons for the develop-
ment of opportunity gaps through the development of their fate. Follow-
ing their life trajectories from 1995 onwards, we investigated how family,
community, school, and social environments determine individuals' school
careers and adult prospects. We were interested to see how;, after the change
of regime (1989), the birth of a child at home determined life chances,
what barriers or equalizing opportunities were available? We investigated
the reasons along the lines of the capital accumulation (Berry 1974, Adler
1975, LaFromboise & Gerton 1993) specificities of bicultural socialization
in Hungarian Roma communities. The monolingual Roma families of a
settlement in the Northern Great Plain and the bilingual Boyash Gypsy
community of a small village in the South Transdanubian region of Hun-
gary exemplify the difficulties in coping with the combination of a segre-
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gated village environment, poverty and exclusion due to minority group
membership. We had assumed greater difficulties and lesser successes at
all points in the life course of the Roma people studied, but we had not
anticipated that over time we would see such a wide gap between the life
chances of the two Roma communities. Our questionnaire and interview
data were collected at milestones in the life course (school entry, school
transition, adulthood) where it was possible to capture differences in op-
portunities with their underlying causes, positive or negative. Building on
this, we have seen that successful bicultural socialization is associated with
longer schooling if embedded in an inclusive environment (Varga 2015).
An inclusive environment is based on an equal opportunities approach
and argues that minority groups lack capital. Indeed, minority communi-
ties possess capitals (aspirational, familial, social, navigational, linguistic,
resilient) that members of these groups can mobilize to survive (Oliver
& Shapiro 1995). The intertwining and interdependence of community
capitals (Yosso 2005) and equitable external supports (Varga 2015) also af-
fects the success and mobility of the minority group, as we experienced in
the South Transdanubian community of our research. The mobilization of
Roma community resources and cooperation with the helpers and organi-
zations working in the settlement for decades resulted in successful cop-
ing with the difficult situation and resilience for both individuals and the
community. The lack of all these was also revealed in the other settlement
studied - in the North of the Great Plain - where we found a resurgence
of poverty and school drop-out. While in one of the settlements schooling
and with-it social mobility started to take off at a level that exceeded both
the parents' education and the Roma average, in the other settlement the
examined individuals’ educational levels barely exceeded the parents' edu-
cation, and stayed far below the national and Roma averages.

The reasons for early school leaving in the two Roma communities
studied are shown in Table 1 and are in line with prior literature. Where com-
munity capital and external support coincided (South Transdanubian com-
munity), fewer Roma started families early, more continued their education
and were more willing to start school again despite dropping out. In contrast
to the Northern Great Plain community, where early family formation as a
'pull effect’ was associated with a lack of school support (a 'push effect). The
fact of early school leaving reflects the lack of community and external sup-
port resources.
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Table 1. Causes of Roma drop-outs in the survey (Source: Varga, 2018)
Reasons for early school leaving
. Drop- | p h:
Accessible Oty nes g
out, but prevented Family Startl'ng Behavior/
school ? |a family/
h successful|  him from problem/ . learning
jpele o having
restart | continuing |employment| . problems
. . children
his education
Roma Men | 9 2 2 1 2 0 2
community
in South Women | 8 4 1 1 0 2 0
Trans-
danubia .y 17 6 3 2 2 2 2
(N:17)
Roma Men |18 3 0 2 2 6 4
community
in the Women | 10 1 0 2 0 8 0
Northern
Great all 28 4 0 4 2 14 4
Plain (N:28)

An example of successful coping with difficulties, resilience (Masten
2001), is illustrated by our research among Roma students. In our study, we
analyzed the life paths of university students from disadvantaged family back-
grounds, most of whom came to university from Roma communities as first-
generation intellectuals. They all form a community of Roma students in a
Roma specialized college, helping each other to take advantage of the many
forms of support offered by the organization. We were curious to know what
has supported the successful school careers of those in this community. We
looked for the reasons in the resources of their family environment (Yos-
so 2005), the support of different schools, teachers, professionals, and peer
groups (cultural and social capital), and the individual's own psychological
capital. Psychological capital focuses on factors at the personal level as condi-
tions that fundamentally influence achievement. Its constituent elements are
the positive psychological attributes of the individual, such as self-confidence
(Bandura 1998), optimism (Seligman, 1998), hope (Luthans et al. 2004) and
resilience (Masten 2001), which are intertwined and interact with each other.
Our previous research among Roma students has also shown that psycho-
logical capital is a determinant (Varga et al. 2020). The students in the con-
trol group were further divided into three groups according to their socio-
economic background, thus the results of four groups were compared. The
results showed that the students had significant external and internal capital
in all areas except financial capital, which was offset by the social capital pro-
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vided by their school and university. An important finding is that there is no
difference in the supportive role of the family between Roma students and
students from the highest socio-economic status control groups. This indi-
cates that the social capital available in Roma families was mobilized and that
it influenced the school path in line with external support. Students who were
members of Roma student societies had high psychological capital that we
could capture in interest/motivation and diligence/perseverance (Figure 1).
This suggests that the external support factors for resilience were based on
high self-efficacy, or that external resources became internal during successful
progress. Analyzing the life paths of Roma university students revealed the
importance of psychological and social capital and the supportive power of
an inclusive environment.

family motivation and pattern  pmmmmmpenseneeseeeenssnnesnnmssnnn

family support for leaming e i i o mm——

adequate financial support AR L LY Y -

inclusive school dimate yewupeprrrpa—— L

supportive teachers (elementary level) mmmmmmnmnmnnmnnmns

supportive teachers (high school level) P T

supportive friends or classmates AANEREEENANARENNNN

personal interest and Motivation s mE DD S

own diligence and Perseverance  ww wu uow N MW NN NN A

0,0% 10,0% 20.0% 30.0% 40.0% 50.0% 60.0% 70.0% 80.0% 90,0%

W Student Society Member Control 1 #&Control 2 & Control 3

Figure 1. Factors supporting the school journey
of the students surveyed (Source: Varga et al. 2023)

Closing words
Through some examples of research, we have seen that Roma students are
exposed to risks in both extraordinary situations and everyday life that have
a major impact on their fate. We have also seen that there are possibilities
to compensate for their difficulties and to achieve individual and commu-
nity resilience and mobility. This requires an inclusive environment, where the
community resources of students from bicultural backgrounds can flourish,
intertwined with external supports and their self-efficacy. This approach is the
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basis of an ongoing research and development project® that aims to develop
successful career guidance practices for disadvantaged Roma children over
a four-year process. A mentoring program has been launched in ten small
schools in Hungary, where teachers, in cooperation with parents are benefit-
ing from such support programs at Roma secondary schools and in student
societies to provide a multi-faceted approach to help Roma pupils in rural
areas make successful career choices. The program aims to prevent disadvan-
taged Roma pupils from dropping out of school and to build their resilience
through community collaboration, with dedicated teachers working with stu-
dents in a mentoring role.

* https:/ /btk.pte.hu/en/for-educational-opportunities
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