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The research group

The following paper is an interim report of the research project carried out
by the Childhood Digital Language Teaching Research Group, consisting of
members of the Department of Foreign LLanguages and Literature at the Fac-
ulty of Primary and Preschool Education, E6tvos Lorand University (ELTE
TOK). The group was established in response to the call Research Programme
Jfor Public Education Development by the Hungarian Academy of Sciences. The
research investigates the effects of emergency online teaching on the subse-
quent classroom practices of primary language teachers. The leader of the
research group is Professor Emeritus Péter Medgyes (MTA.ELTE. TOK.ide-
gennyelv@tok.elte.hu).

Introduction

The research project was initiated by the Hungarian Academy of Sciences
and examines the effects of the sudden change to emergency online teach-
ing due to the lockdown measures prompted by the corona virus pandemic
in 2020 on the methodology of primary language teachers after returning to
face-to-face education. At the time of the pandemic, research interest imme-
diately turned to online education around the world (Li & Lalani, 2020; Mooz-
house & Kohnke, 2021) and in Hungary too (Baloghné Nagy, Miskei-Szabo
& Radvai, 2021; Fenyédi et al., 2021; Miskei-Szabo, 2021; Thékes 2021; Tren-
tinné Benké & Kovacs, 2021; Herman et al., 2022). Some research focused
on students (Cheung, 2021) and on teachers’ digital competences (Wong and
Moorhouse, 2021) while others on teachers’” well-being and coping strategies
(Gudmundsdottir & Hathaway, 2020; Maclntyre et al, 2022; Song, 2022).
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The research hypothesis of the group was that the innovative pro-
cedures, the new knowledge and the experience gained during the online
phases could be effectively applied after face-to-face classroom teaching had
resumed, provided that the teaching methodology and the new digital skills
complemented each other. The aim of the current project, started in Sep-
tember 2021, was to carry out research primarily concerned with the teach-
ing methodologies and practices of primary language teachers before, during
and after emergency online education. The research aim was twofold: first, to
examine how teachers managed to adapt their classroom methodologies into
their new online /digital routine, and second, to shed light on how teachers
were able to adapt their new digital experiences once they returned to offline
teaching. The article focuses on surveying and exploring teachers’ views, at-
titudes, online language teaching experience, how these expanded their meth-
odology tools or repertory and developed their professional competences.
These questions were triangulated by metaphor research (Lakoff & Johnson,
1980), whereby the participants were asked to explain the metaphors they sup-
plied to characterise online teaching during the emergency online education
process and at the time of filling in the questionnaire.

The resultant compilation of professional methods and best practices
is planned to be published to support the work of primary language experts
in public education.

Piloting the questionnaire
The data for the research was gathered through a nationwide survey com-
prising an online questionnaire and thirty teacher interviews conducted with
volunteering participants. In this paper we shall limit our discussion to some
of the data collected through the questionnaire.

The questionnaire was developed by two groups of our researchers,
working in parallel. A long process of cooperative planning preceded the fi-
nalisation of this research tool: since the aim of the research was to carry out
a nationwide survey filled in by a high number of teachers, it was essential to
create a research tool which would be effective, easy to use and motivating,

At the beginning of the research an alumni group on Facebook was creat-
ed, inviting former students and graduates of the department to join in. The aim
of setting up the group was to create a dedicated professional community who
can participate in both the research in the piloting process of the survey and the
digital teachers’ resource kit, wich will be developed by the research group.

INTERNATIONAL ACADEMIC CONFERENCE
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Piloting the questionnaire took place in two stages: the questions were
first answered and examined by the researchers themselves, followed by ten vol-
unteering teachers from the Facebook group to do the same. These teachers
agreed to fill in the questionnaire and simultaneously make verbal comments,
which were recorded. The piloting teachers were mainly concerned about the
amount of time necessary to complete the questionnaire. Several of them ex-
pressed their worry overworked teachers might not be motivated enough to
spend forty minutes to work on the questionnaire. Thus, after a careful examina-
tion, we decided to delete a number of questions and move some of them into
the interviews. The piloting teachers also pointed out a number of technical is-
sues, such as the need to modify the order of questions, problems with wording,
the length of some questions and the need to increase the number of options in
multiple choice questions. On the positive side, the piloting teachers expressed
their appreciation of the clear and logical structure of the questionnaire.

A team of five researchers evaluated the feedback collected during this
piloting stage and then finalised the questionnaire. By March 2022, the ques-
tionnaire was ready to be circulated.

The structure of the questionnaire
Theintroductory part of the questionnaire gave information about the research
project and its goals. The first questions inquired about the personal data of
the participants: their gender, age, qualifications, the foreign language(s) they
taught, as well as the classes and school type they worked in, the structure of
language education at their school, the length of their work experience, and
the region and type of settlement where their school was situated.

The professional questions were sorted into three blocks. The first one
concentrated on the first phase, i.e., the urgency of online education in the
spring of 2020: how the teachers experienced the swift change, their concerns
and estimation of being prepared for the task and whether they regarded
this as an opportunity for professional development. Data was also gathered
about whether they were able to use online platforms and if they were, which
ones they had been using eatlier, the types of problems they faced (technical,
lack of digital competences or teaching materials, classroom management,
etc.) and who they could turn to for help.

The second block of questions inquired about issues related to online
teaching in general: positive experiences, student feedback, communication
with their students, and assessment.

INTERNATIONAL ACADEMIC CONFERENCE
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The third block of questions focused on language teaching: the most
frequently used methods, work forms and resource materials in the pre-covid
face-to-face teaching before 2020. A few questions were asked to find out
about the experience the teachers had gained during online teaching; for ex-
ample, which online teaching applications were the most popular in 2020/21.
A set of questions concerned the language teaching methods that were af-
fected by their online/distance education experiences and the extent thereof.
Additionally, information was elicited about whether the teachers continued
to use digital teaching applications and learning management systems in their
face-to-face teaching later on.

Administering the questionnaire

In an effort to fulfil the goal of the research project and gather representa-
tive data at a nationwide level, the questionnaire with an accompanying letter
was distributed to every Hungarian primary school. The questionnaire was
circulated through www.kerdoivem.hu, an online survey tool. The contact de-
tails of the schools were collected from the publicly available data bank of
Klebelsberg Centre for Education. In April 2022, the invitation to participate
in the research project and to fill in the questionnaire was sent out to a total
of 2500 schools in Hungary. By July,706 responses were received. This can be
regarded as a relatively high return rate, especially in view of the fact that the
level of ‘survey fatigue’ is strongly felt by school teachers as they are all too
frequently approached to do similar tasks.

Results
In the following section some of the initial results of the survey are presented.

Personal data
As can be seen from Table 1, only one third (32,5%) of the respondents
holds a primary language teacher qualification, while the majority are language
teachers or minority language teachers (65%). It is reassuring to see, however,
that the ratio of unqualified teachers is insignificant, below one percent.

Table 1. Question 2: What is your qualification?

Primary teacher with language specialisation 196 — 25.1%
Minority language primary teacher 58 = 7.4%
Minority language teacher 23 I 2.9%
Language teacher 482 e 61.7%
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Table 1 (continued)

Unqualified 5 - 0.6%
Other 17 | 2.2%
Total 781

Next, teachers were asked to indicate the language(s) they teach at school,
hence the number of responses to this question is higher than that of the
participants (Table 2). It seems that in Hungarian primary education English
and German are taught almost exclusively. The overwhelming majority (64%)
of the respondents teach English as a foreign language, about one fifth (21%)
teach German as a foreign language, and 13% german as a minority language.
Only 12 teachers (2%) indicated that they teach other languages: French, Slo-
vak, Romanian and Russian.

Table 2. Question 3: Which language do you teach?

English as a foreign language 453 e 64.2%
German as a foreign language 151 s 21.4%
German as a minority language 90 B 12.7%
Other 12| 1.7%
Total 706

The data in Table 3 shows that the majority of the respondents (86%) teach
in the lower primary section.

Table 3. Question 4: Which grades do you teach in?

1-4 143 [ 20.3%
5.6 102 | 14.4%
1-6 56 ] 7.9%
1-8 405 e 57.4%
Total 706

In response to their experience, experienced teachers are in definite majority:
71% of the respondents hold ten or more years of teaching experience (Ta-
ble 4). This ratio confirms the ongoing professional discussion on the aging
population in the Hungarian teaching profession.

Table 4. Question 6: For how many years have you been teaching
foreign/minority languages in grades 1-6?
1-3 66 | 9.3%
4.9 130 — 18.4%

INTERNATIONAL ACADEMIC CONFERENCE
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Table 4 (continned)

10-20 197 — 27.9%
20+ 313 — 44.3%
Total: 706

The participants are fairly evenly spread out between the five types of settle-
ment listed in the survey (Table 5). Willingness to participate in the research
does not seem to be influenced by the settlement the teachers work at.

Table 5. Question 8: What type of settlement is your school situated in?

Capital city 149 s 21.1%
Big city (100 thousand -1 million) 86 | 12.2%
Medium town (20 thousand -100 thousand) 184 s 26.1%
Small town (5000-20 thousand) 138 B 19.5%
Village (up to 5000) JE . 21.1%
Total: 706

Data on online teaching experience
When asked about anxiety levels connected to the unexpected change to on-
line teaching, the majority of teachers (67%) expressed that it was high or
even very high (Figure 1). This level of anxiety is understandable, since the
time available to prepare for the abrupt change was limited: the teachers had
no more than two or three days to adapt to a new way of teaching, which was
totally unknown for many of them.

10%

None 7%
2% Low 20%
High 36%

Very high 37%

32%

Figure 1. Question 11: How high was your level of anxiety
about the change to online education?

The overwhelmingly high level of teacher anxiety is explained by their an-
swers to question 12 about how prepared for the change they were in their
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judgment. Two thirds of the teachers (65%) felt they were hardly or not at
all ready for the abrupt change to online teaching (Figure 2). This group is
roughly the same size as the group of teachers (67%) who felt a high level of
anxiety about the move to the online world (Figure 1). Only about one third
of the respondents considered to be confident enough about the task on
hand. Incidentally, these results correspond with the data in the international
literature; studies conducted in Austria (Kampf—Winetzhammer, 2020), Get-
many (Huber et al. 2020; JanBen, Kuhl & Stilenbach, 2022), Croatia (Ivancan
2022), India (Hassan, Tabasum & Waseem, 2020) and Italy (Ferti, Gritoni &
Guzzo, 2020) produced similar results.

‘ 28%

Very low: 28%
Low: 37%
High: 29%

Very high: 6% [

29%

37%

Figure 2. Question 12: How ready did you feel for the change
to distance (online) education?

At the end of Question 12, the respondents were given the opportunity to
add their personal comments, primarily mentioning their lack of experience,
expertise and professional support vis-a-vis online teaching. The majority re-
ported having to undergo a period of unexpected and intensive learning pro-
cess in order to survive in the new teaching environment.

In the following a few typical teacher statements are quoted evidencing
their state of being unprepared for online education:

* ’I hadn’t known any online teaching materials and had to create them
myself at first.

* "There was a lack of guidance from the part of the school and we did
not receive any support from the school or the educational authorities.’

¢’ had never practised online teaching during my thirty-six years on
the job and I knew that most of my students did not own the necessary
equipment.’
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* ’Although I had certain experience in the use of computers and in-
teractive tasks, I was very concerned about the online connection with my
students.’

* "There were no rules or guidance in terms of learning management
systems, but having been a member of ELT (English Language Teaching)
Facebook groups, I knew where to turn for help.

* "The change was abrupt and we had had no online teaching experi-
ence to rely on.

In spite of all the difficulties, however, the majority of teachers partici-
pating in the research regarded that the sudden change to online education
entailed an unexpected opportunity for their own professional development.
This positive professional attitude is demonstrated by the high ratio (73%) of
respondents agreeing or strongly agreeing with the statement that change was
an opportunity for professional development (Figure 3).

37% Strongly disagree 7% | R EEEEE
Disagtee 20%
Agree 36%

Strongly agree  37%

36%

Figure 3. Question 14: Did you sense the change to distance (online)
education as an opportunity for professional development?

Finally, the teachers were asked to evaluate their online teaching experience.
The data collected indicate that in spite of the initial difficulties, such as feel-
ing uprepared and left on their own, nearly two thirds of the participants
(73%,) evaluated their work in the emergency situation as successful or even
very successful (Figure 4). At the same time, the ratio of teachers who experi-
enced online teaching as utter failure is down to merely three percent.

* These positive experiences are reflected in the comments that the
respondents made:

* ‘I have developed and profited immensely’.

* ‘I experienced success and growth in this field, learnt to use various
online applications that were effective’
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* ‘I have developed and my confidence has grown because I was able to
teach my classes in this situation. My creativity increased.’

* ‘I gradually learnt how to teach online. I discovered new opportunities
and was able to make the lessons really colourful. The children were looking
forward to the German lessons and worked hard.

* ‘T attended online in-service courses, adapted and used what I learnt
in my lessons, I was creative ...

* ‘Not only were the teachers and students creative, but the parents
were cooperative as well.

37%

Unsuccessful 7%
Not very successful 20% [N

Successful 36%

Very successful 37%

36%

Figure 4. Question 22: How would you evaluate the success of your work
as a language teacher during the emergency online teaching?

Metaphor analysis

In the last two gestions the participating teachers were asked to describe with
a metaphor their online teaching experiences during the first wave of school
closures (Question 38) and at the time of the survey (Question 39). In addi-
tion, they were asked to explain the meaning of the metaphor they used. The
underlying motive for the metaphor use was to uncover the teachers’ views
that lie beneath their conscious levels. These metaphors have been analysed in
comparison with the data gained through the gestionnaires: they were classified
according to their themes and the positive or negative attitude they expressed.

Not surprisingly, the overwhelming majority (74%) of metaphors de-
scribing the emergency online experience are negative. The most frequently
used images are related to water, rain, diving into water, darkness, the unknown or
even a roller coaster. The most frequently reported one is nightmare. The neutral
(16%) and positive (10%) images are in definite minority. Those, who respond-
ed in a positive way, seem to appreciate the learning opportunity entailed in
thhe new situation and described it as an adventure, a puzzle or a refreshing shower.

INTERNATIONAL ACADEMIC CONFERENCE



262 ARriza, VALERLA — MoARKUS, F124 — TRENTINNE BENKG, Fi24

Table 6. Metaphots with explanation

Positive Neutral Negative Total number
metaphors metaphors metaphors of responses:
Qunestion 38: Initially, online language teaching was like (a) ... because ...
Responses: 10% (47) 16% (82) 74% (359) 488
Question 39: By now, online langnage teaching is like (a) ... because ...
Responses: 50% (210) 31% (129) 19% (77) 416

There seems to be a move in the judgement of online teaching, wich is
mirrored in how the metaphors describing online teaching in the two different
stages differ (Table 6). The overwhelmingly negative judgement of the initial
stage disappeared and the majority of metaphors turned into positive (50%), or
at least neutral (31%). Online teaching is described as something natural, comforta-
ble, (e.g. dress) rich in opportunities (e.g. a rucksack or goldmine) or even as a pleasant
memory. However, for 19% it is still a nightmare, necessary evil or even a cul-de-sac.

Table 7. Metaphors before emergency online teaching

Level of anxiety about the Sense of readiness for online Metaphors:

change to emergency online education Initially, language teaching
education (Q12, Figure 2) was like ...

(Q11, Figure 1)

None: 10% Very high: 6% Positive: 10%

Low: 23% High: 29% Neutral: 16%

High: 32% Low: 37% Negative: 74%

Very high: 35% Very low: 28%

The choice of metaphors for the first online period of teaching shows a fair
deal of correspondence with the level of anxiety and the sense of readiness
for online education (Table 7). The proportion of negative metaphors is simi-
lar to the proportion of teachers reporting a high/very high anxiety level and
a low sense of readiness for online education.

Table 8. Metaphors after the emergency teaching

Change as an opportunity for Sense of success during on- By now,

professional development line teaching online teaching is like ...
(Q13, Figure 3) (Q14, Figure 4)
Strongly agree: 37% Very successful: 9% Positive: 50%
Successful: 52%
Agree: 36% Neutral: 31%
Disagree: 20% Not very successful: 36% Negative: 19%
Strongly disagree: 7% Unsuccessful: 3%
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The metaphors describing online education during the research, two years
after the emergency period, have taken on a positive attitude. Only one fifth
of the teachers hold negative feelings about online education. The positive
metaphors seem to confirm that the majority of teachers felt they succeeded
in coping with the professional challenges in 2020. This success can be at-
tributed to their positive attitude and openness to continuous professional
development.

Conclusion
The research project has produced valuable data about a uniqe moment in the
history of primary language education. It is commendable that a very high
number of language teachers volunteered to participate from the primary sec-
tor in Hungary. The responses indicate that this community of teachers were
capable of and willing to respond to the professional challenges posed by the
emergency situation created by the pandemic. They took responsibility for
adapting to an unknown and threatening situation, looked for opportunities
for autonomous professional development. Both their own evaluation of their
success and the metaphors seem to indicate that they were largely up to the task.
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