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the research group
The following paper is an interim report of  the research project carried out 
by the Childhood digital language Teaching Research group, consisting of  
members of  the department of  foreign languages and literature at the fac-
ulty of  Primary and Preschool education, eötvös loránd University (elTe 
TóK). The group was established in response to the call Research Programme 
for Public Education Development by the Hungarian Academy of  Sciences. The 
research investigates the effects of  emergency online teaching on the subse-
quent classroom practices of  primary language teachers. The leader of  the 
research group is Professor emeritus Péter Medgyes  (MTA.elTe.TOK.ide-
gennyelv@tok.elte.hu).

Introduction
The research project was initiated by the Hungarian Academy of  Sciences 
and examines the effects of  the sudden change to emergency online teach-
ing due to the lockdown measures prompted by the corona virus pandemic 
in 2020 on the methodology of  primary language teachers after returning to 
face-to-face education. At the time of  the pandemic, research interest imme-
diately turned to online education around the world (li & lalani, 2020; Moor-
house & Kohnke, 2021) and in Hungary too (Baloghné Nagy, Miskei-Szabó 
& Radvai, 2021; fenyődi et al., 2021; Miskei-Szabó, 2021; Thékes 2021; Tren-
tinné Benkő & Kovács, 2021; Herman et al., 2022). Some research focused 
on students (Cheung, 2021) and on teachers’ digital competences (Wong and 
Moorhouse, 2021) while others on teachers’ well-being and coping strategies 
(gudmundsdottir & Hathaway, 2020; MacIntyre et al, 2022; Song, 2022).
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The research hypothesis of  the group was that the innovative pro-
cedures, the new knowledge and the experience gained during the online 
phases could be effectively applied after face-to-face classroom teaching had 
resumed, provided that the teaching methodology and the new digital skills 
complemented each other. The aim of  the current project, started in Sep-
tember 2021, was to carry out research primarily concerned with the teach-
ing methodologies and practices of  primary language teachers before, during 
and after emergency online education. The research aim was twofold: first, to 
examine how teachers managed to adapt their classroom methodologies into 
their new online /digital routine, and second, to shed light on how teachers 
were able to adapt their new digital experiences once they returned to offline 
teaching. The article focuses on surveying and exploring teachers’ views, at-
titudes, online language teaching experience, how these expanded their meth-
odology tools or repertory and developed their professional competences. 
These questions were triangulated by metaphor research (lakoff  & johnson, 
1980), whereby the participants were asked to explain the metaphors they sup-
plied to characterise online teaching during the emergency online education 
process and at the time of  filling in the questionnaire.  

The resultant compilation of  professional methods and best practices 
is planned to be published to support the work of  primary language experts 
in public education.  

Piloting the questionnaire
The data for the research was gathered through a nationwide survey com-
prising an online questionnaire and thirty teacher interviews conducted with 
volunteering participants. In this paper we shall limit our discussion to some 
of  the data collected through the questionnaire. 

The questionnaire was developed by two groups of  our researchers, 
working in parallel. A long process of  cooperative planning preceded the fi-
nalisation of  this research tool: since the aim of  the research was to carry out 
a nationwide survey filled in by a high number of  teachers, it was essential to 
create a research tool which would be effective, easy to use and motivating.

At the beginning of  the research an alumni group on facebook was creat-
ed, inviting former students and graduates of  the department to join in. The aim 
of  setting up the group was to create a dedicated professional community who 
can participate in both the research in the piloting process of  the survey and the 
digital teachers’ resource kit, wich will be developed by the research group.

áRva, valéRia – MáRkus, éva – tRentinné Benkő, éva
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Piloting the questionnaire took place in two stages: the questions were 
first answered and examined by the researchers themselves, followed by ten vol-
unteering teachers from the facebook group to do the same. These teachers 
agreed to fill in the questionnaire and simultaneously make verbal comments, 
which were recorded. The piloting teachers were mainly concerned about the 
amount of  time necessary to complete the questionnaire. Several of  them ex-
pressed their worry overworked teachers might not be motivated enough to 
spend forty minutes to work on the questionnaire. Thus, after a careful examina-
tion, we decided to delete a number of  questions and move some of  them into 
the interviews. The piloting teachers also pointed out a number of  technical is-
sues, such as the need to modify the order of  questions, problems with wording, 
the length of  some questions and the need to increase the number of  options in 
multiple choice questions. On the positive side, the piloting teachers expressed 
their appreciation of  the clear and logical structure of  the questionnaire. 

A team of  five researchers evaluated the feedback collected during this 
piloting stage and then finalised the questionnaire. By March 2022, the ques-
tionnaire was ready to be circulated.  

the structure of  the questionnaire
The introductory part of  the questionnaire gave information about the research 
project and its goals. The first questions inquired about the personal data of  
the participants: their gender, age, qualifications, the foreign language(s) they 
taught, as well as the classes and school type they worked in, the structure of  
language education at their school, the length of  their work experience, and 
the region and type of  settlement where their school was situated. 

The professional questions were sorted into three blocks. The first one 
concentrated on the first phase, i.e., the urgency of  online education in the 
spring of  2020: how the teachers experienced the swift change, their concerns 
and estimation of  being prepared for the task and whether they regarded 
this as an opportunity for professional development. data was also gathered 
about whether they were able to use online platforms and if  they were, which 
ones they had been using earlier, the types of  problems they faced (technical, 
lack of  digital competences or teaching materials, classroom management, 
etc.) and who they could turn to for help. 

The second block of  questions inquired about issues related to online 
teaching in general: positive experiences, student feedback, communication 
with their students, and assessment. 

aPPlICatIoN oF early laNGUaGe teaChING...
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The third block of  questions focused on language teaching: the most 
frequently used methods, work forms and resource materials in the pre-covid 
face-to-face teaching before 2020. A few questions were asked to find out 
about the experience the teachers had gained during online teaching; for ex-
ample, which online teaching applications were the most popular in 2020/21. 
A set of  questions concerned the language teaching methods that were af-
fected by their online/distance education experiences and the extent thereof. 
Additionally, information was elicited about whether the teachers continued 
to use digital teaching applications and learning management systems in their 
face-to-face teaching later on.

administering the questionnaire
In an effort to fulfil the goal of  the research project and gather representa-
tive data at a nationwide level, the questionnaire with an accompanying letter 
was distributed to every Hungarian primary school. The questionnaire was 
circulated through www.kerdoivem.hu, an online survey tool. The contact de-
tails of  the schools were collected from the publicly available data bank of  
Klebelsberg Centre for education. In April 2022, the invitation to participate 
in the research project and to fill in the questionnaire was sent out to a total 
of  2500 schools in Hungary. By july,706 responses were received. This can be 
regarded as a relatively high return rate, especially in view of  the fact that the 
level of  ‘survey fatigue’ is strongly felt by school teachers as they are all too 
frequently approached to do similar tasks.

results
In the following section some of  the initial results of  the survey are presented. 

Personal data
As can be seen from Table 1, only one third (32,5%) of  the respondents 
holds a primary language teacher qualification, while the majority are language 
teachers or minority language teachers (65%). It is reassuring to see, however, 
that the ratio of  unqualified teachers is insignificant, below one percent. 

table 1. Question 2: What is your qualification?
Primary teacher with language specialisation 196   25.1%
Minority language primary teacher 58   7.4%
Minority language teacher 23   2.9%
language teacher 482   61.7%

áRva, valéRia – MáRkus, éva – tRentinné Benkő, éva
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Unqualified 5   0.6%
Other 17   2.2%
total 781  

Next, teachers were asked to indicate the language(s) they teach at school, 
hence the number of  responses to this question is higher than that of  the 
participants (Table 2). It seems that in Hungarian primary education english 
and german are taught almost exclusively. The overwhelming majority (64%) 
of  the respondents teach english as a foreign language, about one fifth (21%) 
teach german as a foreign language, and 13% german as a minority language. 
Only 12 teachers (2%) indicated that they teach other languages: french, Slo-
vak, Romanian and Russian. 

table 2. Question 3: Which language do you teach?
english as a foreign language 453   64.2%
german as a foreign language 151   21.4%
german as a minority language 90   12.7%
Other 12   1.7%
total 706  

The data in Table 3 shows that the majority of  the respondents (86%) teach 
in the lower primary section. 

table 3. Question 4: Which grades do you teach in?
1-4 143   20.3%
5-6 102   14.4%
1-6 56   7.9%
1-8 405   57.4%
total 706  

In response to their experience, experienced teachers are in definite majority: 
71% of  the respondents hold ten or more years of  teaching experience (Ta-
ble 4). This ratio confirms the ongoing professional discussion on the aging 
population in the Hungarian teaching profession.

table 4. Question 6: For how many years have you been teaching 
foreign/minority languages in grades 1-6?

1-3 66   9.3%
4-9 130   18.4%

Table 1 (continued)
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10-20 197   27.9%
20+ 313   44.3%
total: 706

The participants are fairly evenly spread out between the five types of  settle-
ment listed in the survey (Table 5). Willingness to participate in the research 
does not seem to be influenced by the settlement the teachers work at.

table 5. Question 8: What type of  settlement is your school situated in?
Capital city 149   21.1%
Big city (100 thousand -1 million) 86   12.2%
Medium town (20 thousand -100 thousand) 184   26.1%
Small town (5000-20 thousand) 138   19.5%
Village (up to 5000) 149   21.1%
total: 706

Data on online teaching experience
When asked about anxiety levels connected to the unexpected change to on-
line teaching, the majority of  teachers (67%) expressed that it was high or 
even very high (figure 1). This level of  anxiety is understandable, since the 
time available to prepare for the abrupt change was limited: the teachers had 
no more than two or three days to adapt to a new way of  teaching, which was 
totally unknown for many of  them. 

Figure 1. Question 11: how high was your level of  anxiety 
about the change to online education?

The overwhelmingly high level of  teacher anxiety is explained by their an-
swers to question 12 about how prepared for the change they were in their 

Table 4 (continued)
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judgment. Two thirds of  the teachers (65%) felt they were hardly or not at 
all ready for the abrupt change to online teaching (figure 2). This group is 
roughly the same size as the group of  teachers (67%) who felt a high level of  
anxiety about the move to the online world (figure 1). Only about one third 
of  the respondents considered to be confident enough about the task on 
hand. Incidentally, these results correspond with the data in the international 
literature; studies conducted in Austria (Kämpf–Winetzhammer, 2020), ger-
many (Huber et al. 2020; janßen, Kuhl & Süßenbach, 2022), Croatia (Ivančan 
2022), India (Hassan, Tabasum & Waseem, 2020) and Italy (ferri, gritoni & 
guzzo, 2020) produced similar results.

Very low:   28%
low:          37%
High:         29%
Very high:    6%

Figure 2. Question 12: how ready did you feel for the change 
to distance (online) education? 

At the end of  Question 12, the respondents were given the opportunity to 
add their personal comments, primarily mentioning their lack of  experience, 
expertise and professional support vis-á-vis online teaching. The majority re-
ported having to undergo a period of  unexpected and intensive learning pro-
cess in order to survive in the new teaching environment. 

In the following a few typical teacher statements are quoted evidencing 
their state of  being unprepared for online education:

• ’I hadn’t known any online teaching materials and had to create them 
myself  at first.’

• ’There was a lack of  guidance from the part of  the school and we did 
not receive any support from the school or the educational authorities.’

• ’I had never practised online teaching during my thirty-six years on 
the job and I knew that most of  my students did not own the necessary 
equipment.’
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• ’Although I had certain experience in the use of  computers and in-
teractive tasks, I was very concerned about the online connection with my 
students.’

• ’There were no rules or guidance in terms of  learning management 
systems, but having been a member of  elT (english language Teaching) 
facebook groups, I knew where to turn for help.’

• ’The change was abrupt and we had had no online teaching experi-
ence to rely on.’

In spite of  all the difficulties, however, the majority of  teachers partici-
pating in the research regarded that the sudden change to online education 
entailed an unexpected opportunity for their own professional development. 
This positive professional attitude is demonstrated by the high ratio (73%) of  
respondents agreeing or strongly agreeing with the statement that change was 
an opportunity for professional development (figure 3). 

Figure 3. Question 14: Did you sense the change to distance (online) 
education as an opportunity for professional development? 

finally, the teachers were asked to evaluate their online teaching experience. 
The data collected indicate that in spite of  the initial difficulties, such as feel-
ing uprepared and left on their own, nearly two thirds of  the participants 
(73%) evaluated their work in the emergency situation as successful or even 
very successful (figure 4). At the same time, the ratio of  teachers who experi-
enced online teaching as utter failure is down to merely three percent.

• These positive experiences are reflected in the comments that the 
respondents made: 

• ‘I have developed and profited immensely’.
• ‘I experienced success and growth in this field, learnt to use various 

online applications that were effective.’
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• ‘I have developed and my confidence has grown because I was able to 
teach my classes in this situation. My creativity increased.’

• ‘I gradually learnt how to teach online. I discovered new opportunities 
and was able to make the lessons really colourful. The children were looking 
forward to the german lessons and worked hard.’

• ‘I attended online in-service courses, adapted and used what I learnt 
in my lessons, I was creative ...’

• ‘Not only were the teachers and students creative, but the parents 
were cooperative as well.’

Figure 4. Question 22: how would you evaluate the success of  your work 
as a language teacher during the emergency online teaching?

Metaphor analysis
In the last two qestions the participating teachers were asked to describe with 
a metaphor their online teaching experiences during the first wave of  school 
closures (Question 38) and at the time of  the survey (Question 39). In addi-
tion, they were asked to explain the meaning of  the metaphor they used. The 
underlying motive for the metaphor use was to uncover the teachers’ views 
that lie beneath their conscious levels. These metaphors have been analysed in 
comparison with the data gained through the qestionnaires: they were classified 
according to their themes and the positive or negative attitude they expressed.   

Not surprisingly, the overwhelming majority (74%) of  metaphors de-
scribing the emergency online experience are negative. The most frequently 
used images are related to water, rain, diving into water, darkness, the unknown or 
even a roller coaster. The most frequently reported one is nightmare. The neutral 
(16%) and positive (10%) images are in definite minority. Those, who respond-
ed in a positive way, seem to appreciate the learning opportunity entailed in 
thhe new situation and described it as an adventure, a puzzle or a refreshing shower.   
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table 6. Metaphors with explanation
Positive 
metaphors

Neutral 
metaphors

Negative 
metaphors

total number 
of  responses:

Question 38: Initially, online language teaching was like (a) ... because ...
responses: 10% (47) 16% (82) 74% (359) 488
Question 39: By now, online language teaching is like (a) ... because ...
responses: 50% (210) 31% (129) 19% (77) 416

There seems to be a move in the judgement of  online teaching, wich is 
mirrored in how the metaphors describing online teaching in the two different 
stages differ (Table 6). The overwhelmingly negative judgement of  the initial 
stage disappeared and the majority of  metaphors turned into positive (50%), or 
at least neutral (31%). Online teaching is described as something natural, comforta-
ble, (e.g. dress) rich in opportunities (e.g. a rucksack or goldmine) or even as a pleasant 
memory. However, for 19% it is still a nightmare, necessary evil or even a cul-de-sac.

table 7. Metaphors before emergency online teaching
level of  anxiety about the 
change to emergency online 
education 
(Q11, Figure 1)

Sense of  readiness for online 
education 
(Q12, Figure 2)

Metaphors: 
Initially, language teaching 
was like ...

None: 10% Very high: 6% Positive: 10%
low: 23% High: 29% Neutral: 16%
High: 32% low: 37% Negative: 74%
Very high: 35% Very low: 28%

The choice of  metaphors for the first online period of  teaching shows a fair 
deal of  correspondence with the level of  anxiety and the sense of  readiness 
for online education (Table 7). The proportion of  negative metaphors is simi-
lar to the proportion of  teachers reporting a high/very high anxiety level and 
a low sense of  readiness for online education.   

table 8. Metaphors after the emergency teaching 
Change as an opportunity for 
professional development
(Q13, Figure 3)

Sense of  success during on-
line teaching 
(Q14, Figure 4)

By now, 
online teaching is like ...

Strongly agree: 37% Very successful: 9% Positive: 50%
Successful: 52%

Agree: 36% Neutral: 31%
disagree: 20% Not very successful: 36% Negative: 19%
Strongly disagree: 7% Unsuccessful: 3%
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The metaphors describing online education during the research, two years 
after the emergency period, have taken on a positive attitude. Only one fifth 
of  the teachers hold negative feelings about online education. The positive 
metaphors seem to confirm that the majority of  teachers felt they succeeded 
in coping with the professional challenges in 2020. This success can be at-
tributed to their positive attitude and openness to continuous professional 
development. 

Conclusion
The research project has produced valuable data about a uniqe moment in the 
history of  primary language education. It is commendable that a very high 
number of  language teachers volunteered to participate from the primary sec-
tor in Hungary. The responses indicate that this community of  teachers were 
capable of  and willing to respond to the professional challenges posed by the 
emergency situation created by the pandemic. They took responsibility for 
adapting to an unknown and threatening situation, looked for opportunities 
for autonomous professional development. Both their own evaluation of  their 
success and the metaphors seem to indicate that they were largely up to the task. 

aPPlICatIoN oF early laNGUaGe teaChING...



264

iNterNatioNal academic coNfereNce

references
BAlOgHNÉ NAgy gizella – MISKeI-SZABó Réka – RAdVAI Teréz (2021): erfahrungen 

über den Online-Unterricht während der Pandemie. Bericht der fachgruppe de-
utsch der fakultät für grundschul- und Kindergartenpädagogik der eötvös loránd 
Universität. Gyermeknevelés Tudományos Folyóirat, 9(2). 323–353.

CHeUNg, Anisa (2021): Synchronous online teaching, a blessing or a curse? Insights from 
efl primary students’ interaction during online english lessons. System 100. 102566. 
http://dx.doi.org/10.1016/j.system.2021.102566

feNyődI Andrea – POROS Andrea – lO BellO Maya – KRUPPA Éva – ÁRVA Valéria 
– TReNTINNÉ BeNKő Éva (2021): Online education and best practices in foreign 
language teacher’s education during the 2020/21 lockdown period. In: Journal of  Early 
Years Education, 9(2). 286–313. https://doi.org/10.31074/gyntf.2021.2.286.313

feRRI, fernando – gRIfONI, Patrizia – gUZZO, Tiziana (2020): Online learning and 
emergency Remote Teaching: Opportunities and Challenges in emergency Situations. 
Societies, 10(4). 86. https://doi.org/10.3390/soc10040086

gUdMUNdSdOTTIR, gréta Björk –HATHAWAy, dawn (2020): ‘We always make it 
work’: Teachers’ agency in the time of  crisis. In: Journal of  Technology and Teacher Edu-
cation, 28(2). 239–250. Retrived April 25, 2023 from: https://www.learntechlib.org/
primary/p/216242/

HASSAN, Malik Mubasher – MIRZA, Tabasum – HUSSAIN, Mirza Waseem (2020): A Criti-
cal Review by Teachers on the Online Teaching-learning during the COVId-19. Inter-
national Journal of  Education and Management Engineering (IJEME), 10(5). 17–27. http://
dx.doi.org/10.5815/ijeme.2020.05.03

HeRMANN Zoltán – HORN dániel – VARgA júlia – VARgA Kinga (2022): Távoktatási 
tapasztalatok a koronavírus járvány idején: egy kérdőíves adatfelvétel eredményei. 
KRTK-KTI Working Papers, No. KRTK-KTI WP - 2022/3, Hungarian Academy of  Sci-
ences, Institute of  Economics, Centre for Economic and Regional Studies, Budapest. https://www.
econstor.eu/bitstream/10419/256916/1/CeRSIeWP202203.pdf

HUBeR, Stephan g. – gÜNTeR Paula S. – SCHNeIdeR Nadine – HelM Christoph  – 
SCHWANdeR Marius – SCHeIdeR julia – PRUITT jane (2020): Covid-19 – aktuelle 
Herausforderungen in Schule und Bildung. Erste Befunde des Schul-Barometers in Deutschland, 
Österreich und der Schweiz. Münster/New york: Waxmann Verlag gmbH. https://doi.
org/10.31244/9783830942160

IVANČAN, Monika (2022): Fremdsprachenunterricht an kroatischen Grundschulen in Zeiten von 
COVID-19 - Perspektive der Deutsch- und Englischlehrerkräfte. Master's thesis. University 
of  Zagreb faculty of  Teacher education. urn:nbr:hr:147:994637

jANßeN, Neele – KUHl, Poldi – SÜßeNBACH, jessica (2022): Schulische Inklusion in 
Zeiten von Corona: Unterrichtgestaltung, multiprofessionelle Kooperation und die 
Rolle digitaler Medien an grundschulen. Empirische Pädagogik, 36(2). 241-257. https://
www.researchgate.net/publication/362390641

KÄMPf, Patrick – WINeTZHAMMeR, Anna (2020): distance learning während der 
Corona-Krise an österreichs Volksschulen. Medienimpulse, 58(2). https://journals.
univie.ac.at/index.php/mp/article/view/3795/3543  

lAKOff, george. & jOHNSON, Mark (1980): Metaphors we live by. University of  Chicago 
Press, Chicago. 

áRva, valéRia – MáRkus, éva – tRentinné Benkő, éva



265

iNterNatioNal academic coNfereNce

lI, Cathy – lAlANI, farah (2020): The COVID-19 pandemic has changed education forever. This is 
how. World economic forum.

Retrieved April 25, 2023 from: weforum.org/agenda/2020/04/coronavirus-education-glob-
https://www.al-covid19-online-digital-learning/

MACINTyRe, Peter –MeRCeR, Sarah –gRegeRSeN, Tammy – HAy, Andrew (2022): 
The role of  hope in language teachers’ changing stress, coping and well-being. System, 
109.14. https://doi.org/10.1016/j.system.2022.102881

MISKeI-SZABó RÉKA (2021): Az online oktatás tapasztalatai gyakorló pedagógusok és 
egyetemi hallgatók szemszögéből: A virtuális osztálytermek szerepe a tanításban. Gyermeknevelés 

Tudományos Folyóirat, 9(2). 314-331. https://doi.org/10.31074/gyntf.2021.2.314.331
MOORHOUSe, Benjamin luke – KOHNKe, lucas (2021): Responses of  the english 

language Teaching Community to the COVId-19 Pandemic. RELC Journal, 52(3). 
359–378. https://doi.org/10.1177/00336882211053052

SONg, juyoung (2022): The emotional landscape of  online teaching: An autoethnographic 
exploration of  vulnerability and emotional reflexivity. System, 106. 10.https://doi.
org/10.1016/j.system.2022.102774

THÉKeS István (2021): A COVId-19 vírusjárvány miatti hazai távoktatás digitális megold-
ásainak elemzése. In: Kozma gábor (szerk.) Fejezetek a COVID19-es távoktatás digi-
tális tapasztalataiból. gerhardus Kiadó, Szeged. 7–18. Retrieved April 25, 2023 from: 
https://gfe.hu/wp-content/uploads/2020/07/covid-kotet-k5.pdf

TReNTINNÉ BeNKő Éva – KOVÁCS Magdolna (2021): A tanítási gyakorlat alternatív 
megközelítései: jelenléti, távolléti és hibrid megoldások a koronavírus-járvány ide-
jén. Gyermeknevelés Tudományos Folyóirat, 9(2). 256–285. https://doi.org/10.31074/
gyntf.2021.2.256.285

WONg, Kevin M. – MOORHOUSe, Benjamin luke (2021): digital competence and online 
language teaching: Hong Kong language teacher practices in primary and secondary 
classrooms. System, 103. 12. http://dx.doi.org/10.1016/j.system.2021.102653

aPPlICatIoN oF early laNGUaGe teaChING...



В 41 Виклики сучасної освіти зумовлені екстремальними умо вами 
функціо нування. Наукове видання (Збірник наукових праць) Закарпат-
ського угорського інституту імені Ференца Ракоці ІІ / Редактори: Емьовке 
Бергхауер-Олас, Єва гуттерер, Ілдіко греба та Каталін поллоі. Берегове: 
ЗУІ ім. Ференца Ракоці ІІ, 2024. – 652 с. (українською, угорською та ан-
глійською мовами)

ISBN 978-617-8143-15-2 (палітурка)
ISBN 978-617-8143-16-9 (PDF)

Збірник наукових праць містить матеріали міжнародної науково-практичної конференції 
«Виклики сучасної освіти зумовлені екстремальними умовами функціонування», яка відбулася 
30–31 березня 2023 року в м. Берегове. Організатор конференції – кафедра педагогіки, психо-
логії, початкової, дошкільної освіти та управління закладом освіти Закарпатського угорського 
інституту імені Ференца Ракоці ІІ.

УДК 370:061.3



Наукове видання

ВИКЛИКИ СУЧАСНОЇ ОСВІТИ 
ЗУМОВЛЕНІ ЕКСТРЕМАЛЬНИМИ 
УМОВАМИ ФУНКЦІОНУВАННЯ

Міжнародна науково-практична конференція
Берегове, 30–31 березня 2023 року

Збірник наукових праць
2024 р.

Рекомендовано до видання у друкованій та електронній формі (Pdf) 
рішенням Вченої ради Закарпатського угорського інституту імені Ференца Ракоці ІІ 

(протокол №1 від «25» січня 2024 року)

підготовлено до видання кафедрою педагогіки, психології, початкової, дошкільної 
освіти та управління закладом освіти спільно з Видавничим відділом 

Закарпатського угорського інституту імені Ференца Ракоці II

За редакцією: 
Емьовке Бергхауер-Олас, Єва Гуттерер, Ілдіко Греба та Каталін Поллоі

Технічне редагування та верстка: Олександр Добош, Ласло Веждел та Вівієн Товт
Коректура: Ільдіко Гріца-Варцаба, Ілдіко Греба та Катерина Лізак

Дизайн обкладинки: Вівієн Товт
УДК: Бібліотека ім. Опацоі Чере Яноша при ЗУІ ім. Ф.Ракоці ІІ

Відповідальний за випуск: 
Олександр Добош (начальник Видавничого відділу ЗУІ ім. Ф.Ракоці ІІ)

Матеріали наукового видання рецензовані Науковою радою  
міжнародної науково-практичної конференції.

За зміст наукових праць відповідальність несуть автори.

Проведення конференції та друк видання здійснено  
за підтримки уряду Угорщини.

Видавництво: Закарпатський угорський інститут імені Ференца Ракоці II (адреса: 
пл. Кошута 6, м. Берегове, 90202. eлектронна пошта: foiskola@kmf.uz.ua; kiado@kmf.uz.ua) 
Свідоцтво про внесення суб’єкта видавничої справи до Державного реєстру видавців, виготовлювачів і 
розповсюджувачів видавничої продукції Серія ДК 7637 від 19 липня 2022 року
Друк: ТОВ «РІК-У» (адреса: вул. Карпатської України 36, м. Ужгород, 88006. eлектронна 
пошта: print@rik.com.ua) Свідоцтво про внесення суб’єкта видавничої справи до Державного реєстру 
видавців, виготівників і розповсюджувачів видавничої продукції Серія ДК 5040 від 21 січня 2016 року

підписано до друку 21.05.2024. Шрифт «garamond». 
папір офсетний, щільністю 80 г/м². Друк цифровий. Ум. друк. арк. 52,98. 

Формат 70х100/16. Замовл. №


