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INTRODUCTION

The rapid advancement of technology has significantly impacted various fields, including
education. The integration of innovative technologies in teaching has transformed traditional
educational methods, providing new opportunities for enhancing learning experiences. This shift
is particularly evident in the process of teaching English to students of non-linguistic faculties,
where technology can play a crucial role in overcoming language barriers and facilitating
effective communication.

This master's thesis examines various innovative technologies for learning English,
including the mind maps method, role-playing method, game-based learning method, mobile
applications, mobile testing systems, search exercises, mobile assessment systems, multimedia
presentations, Kinect-based learning method, direct method, communicative language teaching
method, infographics in teaching grammar method, problem-solving teaching method, BYOD
(Bring Your Own Device) method, blended learning method, interactive education methods, and
interactive mobile applications method. The use of innovative technologies in English language
classes offers numerous advantages, such as increased engagement, personalized learning, and
access to diverse resources. These technologies encompass digital platforms, language learning
apps, interactive whiteboards, and virtual reality tools, all contributing to a dynamic and
interactive learning environment.

Research by Khamrayeva (2021) underscores the efficacy of mind maps as powerful
tools that facilitate quick information review, serve as effective mnemonics, and aid in key
concept recall before exams or presentations. Islamova (2020) highlights the importance of
teacher-student interaction and effective teaching technologies in enabling students in non-
linguistic faculties to use English confidently. Gomleksiz's work (2005) emphasizes the
significant role of games in enhancing learner engagement and motivation, offering an effective
alternative to traditional methods. Boutsika (2014) discusses the integration of Kinect technology
in educational settings and its impact on students’ learning experiences. Cheong et al. (2012) and
Lien et al. (2012) provide examples of innovative implementations of Kinect technology in
education. The direct method, as outlined by Richards (2001) and Rivers (1968), proposes
natural language learning without translation, focusing on inductive grammar teaching and
speaking skills. Brown (2007a) elaborates on the audio-lingual method’s emphasis on aural and
oral skills with minimal native language use. Assanova’s article (2020) explores the integration
of mobile applications in language teaching, and Reida’s research (2021) advocates for
competence-based approaches in language education.

The relevance of exploring the aspects of using innovative technologies in teaching
English to students of non-linguistic faculties lies in the evolving landscape of education and the

increasing integration of technology into pedagogical practices. In today's digital era, where
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technology plays a pivotal role in various aspects of life, the field of education is not an
exception. English language proficiency is a vital skill for students across disciplines, as it
facilitates communication, enhances global competitiveness, and opens doors to a wide range of
academic and professional opportunities.

Non-linguistic faculties, encompassing disciplines such as science, engineering, business,
and humanities, often face unique challenges in teaching English due to the specialized nature of
their fields. Integrating innovative technologies into English language instruction tailored to
these disciplines can significantly enhance the effectiveness and relevance of language learning
experiences for students. This includes leveraging interactive multimedia resources, virtual
learning environments, mobile applications, and other digital tools to create engaging and
immersive language learning environments.

Moreover, understanding the nuances of utilizing innovative technologies in teaching
English to non-linguistic students is essential for educators and institutions aiming to meet the
diverse needs of their student population and stay abreast of advancements in educational
methodologies. This research aims to delve into these aspects, offering insights, strategies, and
recommendations to optimize English language instruction for students pursuing non-linguistic
disciplines in higher education.

The object of the work is the use of innovative technologies in teaching English, while
the subject of the work is the utilization of these technologies in teaching English to students of
non-linguistic faculties at the Ferenc Rakoczi II Transcarpathian Hungarian College of Higher
Education.

The primary aim of this master's thesis is to critically examine the various aspects of
using innovative technologies in the context of teaching English to students enrolled in non-
linguistic faculties. To achieve this overarching goal, the following specific research tasks have
been outlined:

e to analyze the current landscape of English language teaching methodologies and the role
of technology in enhancing language acquisition

e to identify the specific challenges and opportunities associated with teaching English to
students of non-linguistic faculties

e to explore the range of innovative technologies available for language instruction,
including multimedia resources, virtual environments, and mobile applications

e to investigate the effectiveness of innovative technologies in improving English language
proficiency among non-linguistic students

e to examine pedagogical strategies and best practices for integrating innovative

technologies into English language instruction for non-linguistic disciplines



e to evaluate the perceptions and experiences of students and educators regarding the use of
innovative technologies in English language learning

e to provide practical recommendations and guidelines for educators and institutions to
optimize the use of innovative technologies in teaching English to non-linguistic students.

By addressing these research objectives and tasks, this study aims to contribute valuable
insights and recommendations to the field of English language education, particularly concerning
the effective integration of innovative technologies for diverse student populations in higher
education settings.

The choice of investigating the aspects of using innovative technologies in teaching
English to students of non-linguistic faculties is substantiated by several key factors that
underline its practical significance in contemporary education.

Firstly, the increasing globalization and interconnectedness of the world have elevated
the importance of English language proficiency as a fundamental skill for academic,
professional, and social success. Students pursuing non-linguistic disciplines are no exception, as
they often encounter situations where effective communication in English is essential for
collaboration, research dissemination, and career advancement.

Secondly, the rapid advancements in technology have revolutionized the field of
education, offering a plethora of innovative tools and resources that can significantly enhance the
teaching and learning experience. Integrating these technologies into English language
instruction tailored to non-linguistic faculties can bridge the gap between language learning and
disciplinary knowledge, thereby fostering a more holistic and integrated educational experience.

Furthermore, the practical significance of this topic lies in its potential to address the
specific challenges and needs faced by educators and students in non-linguistic disciplines. By
exploring effective strategies and best practices for incorporating innovative technologies into
English language teaching, this research can empower educators to create dynamic and engaging
learning environments that cater to diverse learning styles and preferences.

Ultimately, the practical significance of this research extends beyond theoretical
exploration to tangible applications in real-world educational settings. The insights and
recommendations generated from this study can facilitate curriculum development, instructional
design, and pedagogical approaches aimed at enhancing English language proficiency and
overall academic success for students of non-linguistic faculties.

The master's thesis involved designing survey to gather quantitative data from both
students and teachers. The survey focused on assessing the usage of innovative technologies,
perceptions of their effectiveness, challenges faced, and recommendations for improvement.
Specific aspects such as digital tool preferences, frequency of use, and perceived benefits were
targeted in the questionnaire. Qualitative data were collected through Google Forms and focus

10



groups involving students and teachers, delving deeper into understanding experiences, attitudes,
and perceptions regarding the integration of innovative technologies. Quantitative data from the
questionnaires were analyzed. Ethical considerations, including informed consent,
confidentiality, and participant anonymity, were strictly adhered to throughout the research
process.

Based on the objectives of this study and the focus on the effectiveness and usage of
innovative technologies in teaching English to students of non-linguistic faculties, the following
hypotheses have been formulated:

Hypothesis 1: Students of non-linguistic faculties are well-informed and knowledgeable
about various innovative technologies used in English language learning.

Hypothesis 2: Students of non-linguistic faculties perceive innovative technologies as
effective tools for improving their English language skills.

Hypothesis 3: The majority of students use various innovative technologies, such as
mobile applications and online learning platforms, in their English language studies.

Hypothesis 4: Teachers believe that integrating innovative technologies into their
teaching practices enhances students' engagement and learning outcomes.

Hypothesis 5: Both students and teachers identify specific benefits of using innovative
technologies in English language education, such as increased interactivity, accessibility, and
personalized learning experiences.

Hypothesis 6: There are common challenges faced by students and teachers in the
implementation of innovative technologies, including technical difficulties, limited access to
resources, and the need for additional training.

The practical value of the master’s thesis lies in its potential to inform teachers and
institutions about effective strategies and approaches in integrating innovative technologies into
English language instruction. This knowledge can lead to enhanced teaching methods, improved
student engagement, and better learning outcomes for students in non-linguistic faculties.

The thesis consists of an Introduction, Part 1, Part 2, Part 3 (the research about the use of
innovative technologies in teaching English), Conclusions, and Appendices. Part 1 focuses on
theoretical concepts of innovative teaching methods for learning English. Part 2 describes recent
viewpoints on the application of innovative technologies. Part 3 presents the procedure, results,
and discussion of the empirical investigation into using innovative technologies for teaching
English to students of non-linguistic faculties. The research was conducted using quantitative
methods, with a questionnaire as the research instrument. It also includes suggested pedagogical

implications based on the findings.
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Part 1. Theoretical Framework

In the first part of the thesis, a wide range of topics related to innovative English language
teaching and learning methods are demonstrated. These methods include: Mind maps, Role-
playing, Game-based learning, Mobile applications, Mobile testing systems, Mobile assessment
systems, Multimedia presentations, Kinect-based learning, Infographics for teaching grammar,
Problem-solving teaching, BYOD (Bring Your Own Device), Blended learning, Interactive
education methods.

Based on the publications on the topic, the following benefits of technology was

discussed:

increased motivation and engagement through gamification and personalization
— enhanced cognitive development
— problem-solving skills, and language acquisition through simulations and virtual
reality
— creation of interactive and collaborative learning environments through online
discussions and collaborative platforms.
The next section of this part address the challenges of innovative technologies, such as:
— addressing technological barriers and ensuring students have sufficient digital
literacy skills,
— ensuring technology does not replace the role of the teacher in facilitating
multidimensional interactions and emotional engagement.
This chapter explore these and other aspects of using innovative technologies in English
language teaching for non-English majors.

1.1 Description of major innovative technologies used in teaching
English
1.1.1 Empowering Learners in a Globalized World: Innovative

Technologies for English Language Acquisition
In the contemporary era of globalization, individuals are strongly encouraged to acquire
proficiency in additional languages to enhance their personal development and stay abreast of
global advancements and transformations. Regardless of the perceived difficulty or ease in
mastering a language, the process is characterized by its duration and the need for consistent
effort. The endeavor to acquire or learn a language demands a substantial investment of time and
energy not only from the learners but also from the educators. Existing literature highlights
various factors influencing language acquisition, including issues such as overcrowded

classrooms, reliance on traditional teaching methods, inadequate assessment approaches,
12



insufficient student motivation and resources, shortage of qualified language instructors, limited
teaching hours, and an emphasis on receptive skills at the expense of productive skills.

The modern education system is undergoing significant changes in connection with the
progressive transformations taking place in all vital spheres of our society, Ukraine's support of
the ideas of the Bologna process and integration into the European educational space. Growing
needs for communication and cooperation between countries and people with different languages
and cultural traditions, the new educational system in Ukraine require significant changes in the
approach to teaching, updating the content and methods of teaching foreign languages.
Therefore, knowledge of foreign languages, especially English, is an important prerequisite for
personal, cultural, professional and economic contacts.

The proficiency of specialists depends on the ability to read and translate professional
foreign literature and the ability to listen to lectures and reports in a foreign language during
conferences and seminars. From language learning apps and online courses to virtual exchange
programs and interactive language games, innovative technologies are providing learners with
accessible, engaging, and personalized pathways to English language mastery.

These technologies break down geographical barriers, enabling learners to connect with
native speakers and immerse themselves in authentic language environments, fostering
intercultural understanding and fluency.

Innovative technologies empower learners to take control of their language learning
journey, tailoring their learning experiences to their individual needs, preferences, and learning

styles.
1.1.2 Unleashing Creativity and Enhancing Retention: Mind Maps as

Powerful Tools for English Language Learning
Mind maps are powerful tools that offer a quick and efficient way to review information. They
allow students to refresh their understanding with just a glance, making them ideal for revising
key concepts before exams or presentations. Additionally, mind maps can function as effective
mnemonics, aiding in the retention and recall of information. In recent research has shown that
remembering the shape and structure of a mind map can provide cues necessary for recalling the
information within it (Khamrayeva, 2021).

One of the key advantages of mind maps is their ability to engage multiple areas of the
brain, facilitating the assimilation and connection of facts in a way that traditional note-taking
methods may not achieve. By incorporating visual elements, such as colors, images, and spatial
organization, mind maps stimulate creative thinking and enhance comprehension (Khamrayeva,

2021).
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Mind maps can be employed to introduce new vocabulary, explore grammar concepts,
brainstorm ideas for writing assignments, and prepare for presentations. Their non-linear
structure mirrors the natural connections that form in the brain, making them an effective tool for
memorization and long-term retention. Mind maps encourage active engagement and creative
expression, transforming English language learning into an enjoyable and stimulating
experience.

Additionally, the (Saluk, 2016) article introduces the concept of mind maps as another
effective method for explaining and internalizing language phenomena. A mind map, represented
as a radial tree structure, organizes ideas around a central concept, facilitating the visualization
of connections between components. This method is commonly used in teaching, organizing
work, and problem-solving, enhancing comprehension and retention of information.

Overall, Saluk (2016) emphasizes the importance of visual aids such as infographics and
mind maps in language learning, as they enhance understanding, retention, and engagement
among students. Saluk discusses the benefits and applications of mind maps in education,
particularly in teaching foreign languages. It highlights how mind maps simulate organized
brainstorming, visualize key ideas in complex texts, and demonstrate connections, reflecting
logical thinking. The ideologist of mind maps, British psychologist T. Buzan, identified several
advantages of using them in teaching:

— intellectual maps capture the audience's attention, making them ready to collaborate

— classes and presentations become more inspiring for students

— educational material becomes more flexible to changes

— since mind maps directly relate to the subject of study, students grasp the material

better

— mind maps not only convey facts but also show relationships between them, helping

students understand the topic deeply

— they help visualize the entire picture, reflecting the knowledge system of the subject,

and promote balanced judgment, stimulating the need for new information

— large amounts of text can be condensed into a single multifaceted intellectual map,

combining thoughts from sources with the creator's judgments

In teaching foreign languages, intellectual maps are actively implemented, with research
supporting their effectiveness in optimizing the process of forming students' lexical competence.
The article also acknowledges the legitimacy of using mind maps in teaching foreign languages

at universities, considering students' language proficiency levels and alignment with curricula.
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Mind maps are beneficial for learning lexical-grammatical material at various stages,
from introducing a new topic to its review and generalization. They can also be used to create a
system of communicative exercises, analyze professionally oriented texts, and facilitate group,
individual, and independent work.

Overall, the Saluk (2016) underscores the importance of updating and modernizing the
education system, especially in higher education, by incorporating innovative teaching methods
and tools like visualization technologies such as infographics and mind maps. These
technologies are suitable for English language classes, aiding students in mastering complex
grammatical or lexical material, optimizing the learning process, and maintaining interest in
further language study.

1.1.3 Humor as an innovative teaching technique for learning English
In addition to mind maps, humor can also be an innovative teaching technique that promotes
engagement and learning. According to studies, humor in the classroom can strengthen student-
teacher relationships, reduce stress, and create a positive learning environment. Using humor can
make lessons more enjoyable and memorable for students, leading to improved retention of
information (Khamrayeva, 2021).

Wirya (2020) in his work examines the role of fun-class activities in enhancing the
learning and teaching of foreign languages. It highlights applied linguistics as a bridge between
theory and practice and explores common teaching methods to improve the foreign language
teaching (FLT) process. The study concludes that incorporating fun-class activities can
significantly benefit both students and teachers. Key findings include:

— Interactive and intellectual approaches are most effective for foreign language

learning

— humor activities help students apply learned concepts in real contexts

— these activities make lessons interesting, reduce boredom, and relax students

— they boost self-confidence and encourage the use of the target language

— humor activities expand vocabulary and aid in internalizing grammatical structures

— they are effective for students at all levels, making English classes enjoyable and

reducing tardiness and absenteeism.

Furthermore, mnemonics words can be employed as an effective medium for developing
vocabulary power in language courses. By associating key concepts with memorable words or
phrases, teachers can help students retain and recall new vocabulary more effectively

(Khamrayeva, 2021).
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Humor possesses an inherent ability to engage learners, transforming the traditional
classroom setting into a lively and stimulating environment. By injecting laughter and
lightheartedness into lessons, teachers can effectively capture students' attention, fostering a
sense of enjoyment and reducing anxiety associated with language learning.

Humor not only enhances engagement but also serves as a powerful catalyst for cognitive
processing. When learners encounter humorous stimuli, their brains are actively engaged in
decoding the underlying meaning, making connections, and drawing inferences. This heightened
cognitive engagement promotes deeper understanding and retention of the target language.

Humor has the remarkable ability to create a positive and supportive classroom
atmosphere, where students feel comfortable taking risks, making mistakes, and actively
participating in learning activities. By incorporating humor into their teaching practices,
instructors can cultivate a sense of camaraderie and belonging, reducing stress levels and
encouraging students to step outside their comfort zones.

During the 2018-2019 academic year, Dr. Sofia Christidou (2021) taught a 120-hour
"English Language" course for Catering Class 2 at the Ministry of Tourism's Vocational Training
Institute of Peraia. Instead of traditional grammar-focused instruction, the course emphasized
tourism terminology using materials from Express Publishing and the interactive Express Digi
Books application. Students engaged in role-playing with humorous improvisations to
personalize their learning. Evaluation included a mock exam followed by final exams. A post-
course questionnaire gathered student feedback and suggestions for improving future foreign
language instruction. The general conclusion is that the "English Language" course for Catering
Class 2 at the Ministry of Tourism's Vocational Training Institute is highly valued by students. It
is recommended to rank and grade students based on their language proficiency and continue
using humor in teaching, as it enhances creativity and creates an optimal learning environment.
Additionally, extending the course duration is necessary to cover more topics and implement

alternative teaching methods effectively.

1.14 Role-playing: Unleashing Creativity and Enhancing

Communication SKkills in English Language Learning
Role-playing and scenario analysis are additional innovative techniques that have proven
effective in teaching foreign languages and practical subjects. These methods provide students
with opportunities to apply their knowledge in real-world contexts, fostering critical thinking,
decision-making skills, and deep learning (Khamrayeva, 2021).

In conclusion in publication of Khamrayeva (2021), the integration of innovative

teaching techniques, such as mind maps, humor, mnemonics words, role-playing, and scenario
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analysis, can significantly enhance the learning experience for students. These methods not only
promote active engagement but also improve retention, comprehension, and critical thinking
skills (Khamrayeva, 2021).

Incorporating role-play into the classroom enhances variety, changes the pace, and
provides ample opportunities for language production and enjoyment. It can become a regular
part of the curriculum rather than a one-time activity. Role-playing is fun and motivating, allows
quieter students to express themselves more confidently, and connects classroom learning to
real-world contexts, offering broader language opportunities. Additionally, it prepares students
who may travel to English-speaking countries by allowing them to practice in a safe environment
where mistakes have no serious consequences (Liu, 2009).

Haieva (2023) highlights the importance and relevance of using role-playing as an

innovative method for teaching English in a professional context. The key findings include:

increased Interest and Motivation: Role-playing significantly boosts students' interest
and motivation, making the learning process more engaging and interactive

— development of Practical Skills: Role-playing helps students develop essential

practical skills, such as communication, speech, and cooperation, by using English in
real professional scenarios

— adaptation to the Labor Market: Role-playing aligns with the demands of the modern

labor market, helping students acquire specialized vocabulary and skills necessary
for their future careers

— teamwork and Critical Thinking: Role-playing not only improves language and

communication skills but also fosters teamwork, creativity, and critical thinking

— vocabulary Enrichment: This method helps students expand their vocabulary,

including specialized terminology relevant to their professions

— intercultural Competence: Role-playing enhances students' intercultural competence,

broadening their worldview and understanding of cultural nuances, which is crucial
for working in diverse environments

Overall, the study (Haieva, 2023) emphasizes that role-playing prepares students for the
dynamic and rapidly changing labor market, giving them a competitive edge in their future
professions.

Role-playing offers a unique opportunity for learners to immerse themselves in real-
world language situations, fostering a deeper understanding of language use and cultural context.
By taking on different roles and engaging in simulated conversations, learners gain hands-on
experience in applying their English language skills in a variety of contexts, from everyday

interactions to formal presentations.
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Role-playing provides a safe and supportive environment for learners to practice speaking
English without fear of making mistakes. As they engage in spontaneous conversations and
navigate different scenarios, learners gain fluency, confidence, and the ability to think on their
feet.

Role-playing activities encourage active participation and collaboration among learners,
fostering a sense of community and promoting peer-to-peer learning. By working together to
enact various roles and scenarios, learners not only practice their English skills but also develop

essential teamwork and communication abilities.
1.1.5 Familiarization, Training, and Application: A Comprehensive

Approach to English Language Learning
Islamova (2020) stresses the importance of teacher-student interaction through methods like
familiarization, training, and application, with a focus on active student participation in the
learning process (Islamova, 2020). Effective teaching technologies are essential for teaching
English in non-linguistic faculties, enabling students to use the language confidently in everyday
and professional contexts (Islamova, 2020).

The initial stage of familiarization involves exposing learners to the target language,
providing them with a basic understanding of its sounds, structures, and vocabulary. This can be
achieved through a variety of methods, including:

— Listening to Authentic Materials (Immerse learners in authentic English through
songs, podcasts, movies, and television shows, allowing them to grasp natural
pronunciation and intonation patterns)

— Engaging in Visual Aids (Utilize visual aids such as pictures, flashcards, and
infographics to introduce new vocabulary and concepts in a clear and engaging
manner)

— Interactive Games and Activities (Incorporate interactive games, songs, and activities
that encourage repetition and practice of basic English phrases and expressions)

— Training (Developing Proficiency through Structured Practice).

Once learners have gained a foundational understanding, the training stage focuses on

developing proficiency through structured practice and targeted exercises. This involves:

— Grammar Drills and Exercises (Provide learners with grammar drills and exercises
that reinforce grammatical rules and sentence structures)

— Vocabulary Building Activities (Engage learners in vocabulary-building activities
such as word games, crossword puzzles, and vocabulary lists to expand their lexical

repertoire)
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— Reading and Writing Practice (Encourage regular reading and writing practice to
enhance comprehension, fluency, and accuracy in both receptive and productive
language skills).

1.1.6 Game-based English Language Learning: Unleashing Engagement

and Enhancing Language Acquisition
Games possess an inherent ability to captivate learners' attention, fostering intrinsic motivation
and transforming the traditional classroom setting into a dynamic and engaging environment. By
incorporating games into their teaching practices, instructors can tap into learners' natural love of
play, making language learning a fun and rewarding experience (Stoika, 2024).

Game-based learning activities encourage active participation and collaboration among
learners, fostering a sense of community and promoting peer-to-peer learning. As learners work
together to achieve shared goals and navigate game challenges, they not only practice their
English skills but also develop essential teamwork and communication abilities.

Well-designed educational games can provide personalized learning experiences,
tailoring the level of difficulty and content to each learner's individual needs and abilities. This
adaptive approach ensures that learners are challenged at an appropriate level, promoting a sense
of accomplishment and encouraging continued progress.

In the realm of language education today, games play a significant role. These games
actively engage learners, enhancing their emotional responses such as interest, motivation, and
eagerness to participate. Additionally, games often emphasize the practical and communicative
aspects of languages (Gomleksiz, 2005). They contribute positively to encouraging active
involvement, allowing for individuality and competition in the learning process, and offering
chances to apply language skills in various contexts. Consequently, game-based learning stands
as an alternative method that fosters an effective language learning environment in comparison
to traditional approaches.

The existing research on the educational potential of massively multiplayer online role-
playing games, mobile apps, and virtual reality games for teaching and learning English indicates
a need for further exploration of the effects of these emerging technologies (Lin & Lan, 2015).
One example is the work of Cheng, Yang, and Andersen (2017), who incorporated virtual
reality, specifically Oculus Rift, into a 3D language-learning game. Although there was a notable
enhancement in learners' cultural engagement, no discernible improvement in language learning
was observed. The study suggested that as technology advances, there could be opportunities to
integrate real-life settings into language learning practice, emphasizing the necessity for

additional research to comprehend the effects and potential of these games. In a longitudinal
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study, Lee and Gerber (2013) observed the development of English language skills through
massively multiplayer online gaming. They discovered that learners' language awareness and
attention to language forms increased significantly as they encountered various situations in
which language knowledge became crucial during gameplay.

Game-based learning is increasingly gaining attention in the realm of foreign language
education as it encourages students to engage with the target language within a more creative and
communicative environment. Existing research indicates that this approach yields positive
effects on both learning quality and motivation, particularly when compared to traditional
teaching methods. Additionally, learners tend to exhibit a more favorable attitude toward game-
based learning (Hays, 2005; Vogel et al., 2006). Yiikseltiirk's study in 2018 further demonstrated
that the integration of Kinect-based games into foreign language classrooms positively impacted
university students' attitudes and self-efficacy beliefs. In essence, these game-based language
learning activities contribute positively to the overall learning process. Incorporating such games
in the classroom setting helps learners bolster their self-efficacy beliefs, especially in the
domains of speaking and listening skills.

Based on the findings of the study by Yiikseltirk (2018), the following key
recommendations are proposed for researchers and educators involved in designing language
learning environments:

— Careful Pedagogic Planning (Thoughtful planning of game-based learning activities

is crucial to their effectiveness)

— Enhancing Attitudes and Self-Efficacy (Game-based learning activities can be
crafted with the aim of improving students' attitudes and self-efficacy beliefs
regarding language learning)

— Adapting Kinect Cameras (Considering the advantages, particularly in motion
sensing and voice recognition, Kinect cameras can be integrated into game-based
environments and language learning settings)

— Speaking and Role Play Simulations (Game-based learning activities incorporating
Kinect technology can be employed to create an environment conducive to speaking
and role-play simulations based on real-life scenarios in the classroom)

— Consideration of Limitations (Acknowledge potential limitations of the study, such
as the exclusive focus on first-year students taking English as a compulsory course).

For future research endeavors, it is recommended to:

— Replicate the Study (Replicate the study with larger participant groups and students

from different departments to enhance the generalizability of the results)
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— Explore Demographic Factors (Investigate the role of demographic factors such as
gender, socioeconomic level, and the type of school students have graduated from, as
these may contribute to a deeper understanding of the case) (Yiikseltiirk, 2018).

In the context of foreign language learning, research by Oryschuk (1996) emphasizes the
incorporation of gaming speech activities and methodological content into the training of future
foreign language educators. The objective is to equip them to be active creators of learning
situations while teaching essential subject matter. The approach involves initiating a new game
led by the teacher, who assumes the role of the leader, and subsequently passing this role to a
well-prepared student. This aims to organize future educators in a way that combines both
reproducing and creative activities in students.

According to Oryschuk's perspective, for optimal effectiveness, organizing the game in a
competitive format is recommended. Games, in this context, serve as a versatile tool capable of
addressing specific tasks, such as improving phonetic, lexical, and grammatical skills, or a
broader array of objectives, including the formation of speech skills, development of

observation, attention, and creative abilities.

1.1.7 Kinect-based Learning: Embracing Technology for Immersive

English Language Acquisition
Kinect is a motion-sensing input device that comprises four key components: an RGB camera,
3D depth sensors, a multi-array microphone, and integrated processing cores. The device allows
for the operation of systems developed with the assistance of a software development kit using
gestures or voice commands, eliminating the need for handheld remotes or pedal controllers
(Kinect for Windows, 2017). While initially utilized for interaction in game consoles due to
advantages like natural gesture and posture interactions, Kinect cameras have garnered attention
from experts in various fields, spanning advertising, medicine, health, and particularly education.

The literature highlights several compelling reasons for the integration of Kinect

technology in educational settings. Boutsika (2014), for instance, outlined the following reasons:

students require no additional equipment to control their actions

— every movement by students is displayed on the screen

— students experience a genuine game-like feel, irrespective of whether it's an open or
closed environment

— Kinect facilitates the natural embedding of new experiences into students'
subconscious, allowing for easy generalization to real-life situations.

Presently, there are examples of Kinect implementations tailored for educational

environments through innovative methods. For instance, Cheong, Yap, Logeswaran & Chai
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(2012) integrated Kinect with a multi-touch interactive whiteboard and a teaching station,
creating a cost-effective technology. Results indicated that the innovative environment supported
by Kinect technology was more effective than standard computers due to its user-friendly
interface. Adopting a unique approach to crafting video portfolios in the classroom, Lien et al.
(2012) established a rich and context-sensitive background wherein students' entire body
movements were captured by Microsoft Kinect. The researchers argued that this approach has
the substantial potential to enhance learners' sense of style, reflective thinking, and
metacognitive skills, acknowledging the impact of various learning styles on learners'
performance.

In recent years, Kinect technology has found applications in the realm of language
education. For instance, Urun, Aksoy, and Comez (2017) investigated the effectiveness of a
Kinect-based game in a virtual language classroom. In this quasi-experimental study, they
observed a significant difference in post-test scores, favoring the experimental group that utilized
the Kinect-based learning environment. Kinect technology appears to be effective in enhancing
learners' motivation. Pan (2017) studied the effects of employing the Kinect motion-sensing
interactive system to improve English learning. The results indicated that the motion-sensing
interface of Kinect was not a decisive factor influencing short-term or long-term learning
retention. However, Pan (2017) suggested its use, particularly for interactive operations, to
capture students' attention in English vocabulary learning. In summary, efforts have been made
to comprehend the contributions of Kinect technology, yet there is still a need for further
research to explore how Kinect technology interacts with influencing factors in foreign language
learning, such as self-efficacy and attitude, both of which significantly impact academic
performance and achievement. The current study developed game-based learning activities with

Kinect technology and integrated them into an English course at the higher education level.
1.1.8 Communicative Language Teaching: Fostering Meaningful
Interaction and Real-World Language Use in English Language

Instruction
Aimed at developing communicative competence, communicative language teaching involves
tasks and activities that enable learners to achieve communicative objectives through processes
like exchanging information and negotiating meaning. It emphasizes learner-centered learning,
focusing on all components of communicative competence. Characteristics include engaging
learners in pragmatic, authentic, and functional language use, considering fluency and accuracy
as complementary principles, and promoting the productive and receptive use of language in

unrehearsed contexts (Richards, 2001; Brown, 2007a).
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In the dynamic landscape of English language teaching (ELT), communicative language

teaching (CLT) has emerged as a powerful and engaging pedagogical approach that transforms

language learning into an enjoyable and stimulating experience.

CLT emphasizes the importance of meaningful communication and real-world language

use, recognizing that language is not merely a set of grammatical rules and vocabulary items but

a tool for conveying meaning, interacting with others, and achieving communicative goals.

Core Principles of Communicative Language Teaching:

Focus on Communication and Meaning (CLT prioritizes communication and
meaning over grammar and vocabulary drills, encouraging learners to use language
to achieve real-world communicative purposes)

Authentic Language Use (CLT emphasizes the use of authentic language, exposing
learners to natural speech patterns, idiomatic expressions, and real-world language
contexts)

Learner-Centered Approach (CLT adopts a learner-centered approach, recognizing
that learners are active participants in their own learning and encouraging their
autonomy and engagement)

Task-Based Learning (CLT incorporates task-based learning, where learners engage
in meaningful tasks that require them to use language for communicative purposes)
Variety of Activities and Materials (CLT utilizes a variety of activities and materials,
including role-plays, discussions, debates, projects, and authentic texts, to cater to

different learning styles and preferences).

Benefits of Implementing Communicative Language Teaching:

— Enhanced Communication Skills (CLT promotes the development of all aspects
of communication skills, including listening, speaking, reading, and writing, in a
natural and engaging context)

— Increased Motivation and Engagement (CLT fosters a more motivated and
engaged learning environment, as learners are actively involved in using language
for real-world purposes)

— Improved Fluency and Accuracy (CLT encourages fluency and accuracy in
language use, as learners practice using language in a meaningful and
contextualized manner)

— Preparation for Real-World Communication (CLT prepares learners for real-
world communication, equipping them with the skills and strategies to interact

effectively in various social and professional settings)
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1.1.9 Infographics as modern visual aids in teaching English
Saluk (2016) explores the possibilities of integrating data visualization technologies, such as
infographics and mind maps, as modern visual aids in teaching English to students of non-
language majors in higher education institutions. Infographics, or information graphics, are a
graphical way of presenting information, data, and knowledge aimed at quickly and clearly
conveying complex information. Infographics "reveal hidden information, explain complex
concepts, and adapt the incomprehensible." Two-thirds of information is received by humans
through sight, and our thinking processes involve visual imagery. Therefore, visually presented
information is perceived more quickly and attracts increased attention, as it forms a complex of
ready-made images. However, textual content should always take precedence.

The study and justification of infographics primarily occur in the contexts of web design,
programming, education, data analysis, journalism, marketing, statistics, and more. Notable
works on infographics include books by J. Bertin (1983), which highlight the significance of this
visualization tool in the modern information space.The advantage of informational graphics lies
in its ability to easily and visually present a large amount of data or complex information about
subjects, including intricate relationships between them. Its forms include caricature, diagram,
illustration, emblem, drawing, timeline with photos or links to specific information, tag clouds,
maps, posters, diagrams, and more. Any image is suitable for creating infographics if it is well-
perceived, memorable, and effectively communicates data. The main goal of infographics is to
inform, often serving as a supplement to the main text. The style of infographics depends
primarily on its purpose and audience. Infographics are based on certain laws, so not every
image with data can be called an infographic.

One of the early proponents of infographics, A. Cairo, notes several key points for
creating effective data visualization: adding context (besides graphs and images, additional
information related to the topic should be provided), conducting detailed analysis of information
before visualization without oversimplifying it, maintaining a skeptical attitude towards
creativity and focusing on facts, and concentrating on what is truly important while considering
the needs of the target audience. Thus, creating infographics is not a simple task; its usage should
be purposeful and thoughtful (Saluk 2016).

Apart from the aforementioned professional spheres like programming, economics, and
media, infographics should also be applied in teaching academic subjects. The educator's goal in
working with infographics includes evoking emotions and conveying information through visual
imagery, helping students creatively present their research results, and engaging students in

collaborative projects using computer technologies.
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In teaching a foreign language, using infographics is beneficial for activating lexical
units, learning grammatical phenomena, describing images, modeling language situations to
develop monologic and dialogic speaking skills, and training in using lexical and grammatical
material. Infographics are commonly created for visualizing phrasal verbs, thematic vocabulary,
grammar, idioms, and more.

For instance, J. Rotrekhl notes that the advantage of infographics in teaching grammar to
students lies in its visually appealing presentation of information. When creating infographics,
there is no need to invent any original concepts; instead, old information (grammar rules) is put
into a new, more attractive "package." "By creating an infographic in a nice package," the
researcher says, "I tempt myself to open it and consume the grammar inside."

According to a methodologist, infographics are best used in lessons with interactive
boards where they can be projected or printed out. Bright handouts are always popular among
students, who can refer to infographics as needed. Additionally, infographics can serve as a
motivating tool for further completing educational tasks. Students will see an accessible
explanation of grammar and can then check their understanding by completing relevant
eXercises.

The practice of teaching English to students of non-specialized faculties (such as
programmers, psychologists, technologists, musicians, etc.) confirms that they better
comprehend complex English grammar and vocabulary through information visualization. This
also contributes to saving time on explaining language material in favor of speaking activities.

Saluk (2016) discusses the effective use of infographics in language learning, particularly
focusing on grammatical rules and idiomatic expressions. It mentions an infographic example
from the official website of the "Green Forest" English language school network, which
visualizes grammatical rules related to adjectives and degrees of comparison. The infographic
creatively presents adjectives that form comparisons synthetically and analytically, using
symbols representing a male and female figure, which align with the linguistic characteristics
associated with gendered speech patterns. This visual representation not only makes the
information more engaging but also aids in understanding and memorizing complex linguistic
units, such as idioms and phrasal verbs.

Saluk (2016) suggests using infographics for explaining and memorizing tricky language
units like prepositions, highlighting the difference between "into" and "in to" through visual aids.
For instance, an infographic depicting a city with an arrow indicating movement into it clarifies
the usage of "into" as indicating direction inward. The comparison between "into" and "in to" is
visually emphasized to prevent confusion, making the information more accessible and

memorable for students.
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1.1.10 Problem-oriented teaching
As noted by Skarloupina (2016), the implementation of problem-oriented teaching involves four
stages of student activity: familiarization with the problem, researching the problem, generating
ideas for possible solutions, considering the consequences of each solution option, and selecting
the final outcome. An example could be analyzing a job interview situation. Students are
provided with a video of an interview with several candidates, including those available in the
British Council's open-access resources among other free resources for learning business-
oriented foreign language teaching), and/or resumes of each candidate. Through brainstorming,
students discuss the strengths and weaknesses of the candidates, their potential contributions to
the company's work, with the end result being the selection of the best candidate and justifying
the choice. This type of problem-oriented task followed by writing their own resume and role-
playing a similar scenario is effective for senior students, for whom the issue of job search
(including those related to communication in a foreign language) is relevant, thereby connecting
learning with real-life situations and increasing students' motivation to master the foreign
language. It should be noted that this process should be accompanied by actions from the
teacher, including (Skarloupina, 2016):

— preparatory stage (clarifying goals, emphasizing the necessity of foreign language
communication)

— task assignment and introduction of new vocabulary (exercises on using
vocabulary, pre-discussion, for example, students' personal experiences)

— grouping students, providing access to necessary resources (at this stage, it is
necessary to ensure that students understand the task correctly, explain the
absence of a single correct answer)

— observation and support (providing necessary support, avoiding direct control
over the discussion process)

— summarizing the completed task (students are given the opportunity to
demonstrate the results of their work, additional tasks are offered based on the
achieved results, according to notes made by the teacher during task completion,
for example, for correcting grammatical skills).

The advantages of problem-oriented learning undoubtedly include the ability to create
learning situations that contribute to increasing students' motivation to learn a foreign language
through their interest in their future profession, prospects for further education abroad, etc. The
created communicative situation models the process of real communication or is as close to it as

possible, thus stimulating interest in speech activity through the use of professional-level
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intellectual tasks that promote the development of creative, independent, and cognitive activities.
As mentioned above, this approach stimulates students' creative thinking, develops their
teamwork skills, tolerance, and engages them in research work (Skarloupina, 2016)

At the same time, performing group tasks is practically impossible for students who, for
various reasons, have a low level of basic language preparation and very low motivation, even if
they are interested in their future profession. One way to address this issue is to use information
technologies, the range of which is constantly expanding. Modern trends in teaching foreign
languages at higher educational institutions are characterized by increased attention to the use of
advanced teaching methods: multimedia equipment with corresponding software, program
support with interactive tasks for authentic textbooks, various web resources aimed not only at
developing foreign language competencies but also at removing the psychological barrier for
those students who feel the need to work autonomously rather than in a group (Skarloupina,
2016).

1.1.11 Collaborative or cooperative learning
As highlighted by Lochana and Deb (2006), there is a growing recognition among educators
about the significance of adopting a student-centered approach to teaching. In this approach,
teachers facilitate students in learning the target language within real-life contexts, both within
and beyond the language classroom. Collaborative or cooperative learning, as defined by
Richards (2001), is a student-centered approach wherein learners engage in cooperative
activities, such as pair work or group work, to express viewpoints, share ideas, information, and
experiences, and engage in discussions and debates.

According to Jacobs and Hall (2002), the implementation of cooperative learning
activities in language classrooms necessitates a reduction in teacher talk and an increase in
student talk, with a focus on negotiating meaning and providing a substantial amount of
comprehensible input. Additionally, cultivating a relaxed classroom atmosphere and fostering
motivation for learning are essential aspects. Collaborative learning strives to offer interactive
tasks that aid learners in developing communicative competence (Richards, 2001).

The adoption of student-centered collaborative approaches requires educators and
learners to assume roles distinct from traditional methodologies. As per Brown (2007b), teachers
play five primary roles in collaborative activities involving pair work and group work. These
roles encompass helping students acquire sufficient classroom language for understanding
instructions, selecting suitable group techniques, planning group work, monitoring tasks, and
assisting in debriefing students to initiate the activity. Littlewood (1981) suggests that, during
communicative activities like pair work or group work, teachers should act as observers,

providing guidance, advice, and resolution of disagreements within pairs or groups.
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However, prior to engaging in learner-centered activities, educators must ensure that all
students comprehend the tasks and instructions, enabling them to independently and confidently
initiate their work. In addition to teachers' roles, the roles of learners in student-centered
collaborative learning approaches are outlined by Breen and Candlin (1980). Learners are
positioned as negotiators, navigating between themselves, the learning process, and the object of
learning. This role interacts with the joint negotiator role within the group and the classroom
procedures and activities the group undertakes. Learners are expected to contribute as much as
they gain, fostering interdependence.

The importance of students' interdependence is underscored in student-centered learning
approaches, emphasizing interaction among peers rather than with teachers (Richards, 2001). To
develop this capacity, students must possess confidence, high motivation, and positive attitudes
toward their studies (Liu & Zhang, 2007). Consequently, learner autonomy and motivation

emerge as pivotal factors for successful teaching and learning.
1.2 Factors Affecting English Language Teaching and Learning in
Higher Education

Whether the mastery of a language is challenging or straightforward, it is an extended and
consistent process. Gaining proficiency in a language demands significant time and effort from
both learners and educators. In the contemporary context where English holds the status of an
international language, the dynamics of teaching and learning English as a foreign or second
language are extensively scrutinized and deliberated worldwide.

In the discourse surrounding language instruction and acquisition, Brown (2007a)
highlights the interdependent and subordinate relationship between teaching and learning.
Teaching assumes the roles of guiding, facilitating learning, and fostering encouragement while
establishing the conditions for effective learning. A comprehensive understanding of the learner's
cognitive processes aids educators in shaping their educational philosophy, teaching style,
approach, methods, and classroom techniques. According to Cook (2001), the efficacy of
teaching is evidenced in the act of learning, emphasizing that "all successful teaching depends
upon learning". Cook further asserts that delivering engaging and well-prepared language lessons
serves no purpose if students do not derive meaningful learning outcomes from them.

It is crucial for both educators and learners to comprehend the objective of language
teaching and learning and the methods to attain it. The consensus is that the primary goal of
language teaching is to cultivate communicative competence in learners (Liu, 2003; Rivers,
1978). As advocated by Rivers (1978), "when choosing learning activities, we must always keep

in mind that our aim is for students to interact freely with others: to comprehend what others
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intend to communicate in the broadest sense and to convey to others what they themselves wish
to share" (Rivers, 1978). Building on this notion, Liu (2003) posits that the ultimate objective of
language instruction is to empower learners with the capability to use the language for effective
communication. This rationale elucidates why the four macro language skills (listening,
speaking, reading, writing) are categorized into two main forms: oral and written
communication. Listening and speaking are deemed the crucial components of vocal
communication, whereas reading and writing are regarded as the essential facets of written
communication.

To comprehend the current methodologies employed in English language teaching, the
factors contributing to the prevalence of specific teaching approaches in language classrooms,
and the challenges faced by both educators and learners, it is imperative to delve into the major
methods of language instruction. The following overview summarizes these methods:

The article by Thu Ha Bui (2022) is a systematic literature review on digital technologies
integration among English teachers. It highlights gaps in research and provides several
suggestions for further studies. The first recommendation is to investigate why and how English
teachers implement digital technologies, considering the constant changes in educational
technology. The second suggestion calls for research on how digital technologies help achieve
various pedagogical and content goals, particularly using the TPACK framework (Technological
Pedagogical Content Knowledge). Within TPACK, pedagogy and pedagogical beliefs are areas
that require further investigation. The third recommendation is to study how different
conceptions of language teaching and learning influence attitudes towards digital technologies
and their adoption, especially in blended (online and offline) learning environments. The fourth
suggestion is to explore the use of digital technologies across different educational systems to
understand the role of socio-cultural elements. Additionally, more research is needed on digital
technologies integration in skill-based lessons, focusing on communicative competences such as
listening, reading, writing, and speaking. (Thu Ha Bui, 2022)

The Weijun (2021) article delves into the integration of technology among university
EFL teachers in China, addressing key aspects such as the types of technologies used, teachers'
perceptions of technology use, challenges in technology implementation, and recommendations
for improvement. The synthesis of survey and interview data reveals that teachers commonly
utilize traditional technologies like Microsoft Word, PowerPoint, and projectors for preparing
course materials and delivering instructions. Additionally, they incorporate audiovisual materials
and online resources to support students' learning both in and out of class. However, the use of
emerging technologies such as Moodle and WeChat is primarily for logistical and social
purposes, with limited pedagogical application.
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One significant finding is the predominance of technology use for informative and
expressive purposes rather than creative and expansive purposes, indicating a lack of true
integration into a student-centered learning environment. This aligns with previous studies
highlighting a tendency towards surface-level technology integration focused on structured
teaching rather than active student engagement. The study emphasizes the need for a paradigm
shift from teacher-oriented to student-oriented approaches in technology integration, urging
teachers to view technology as a facilitator of student learning rather than just an instructional
delivery tool ( Weijun, 2021).

Despite teachers' positive attitudes towards technology use and their recognition of its
potential benefits, a misalignment exists between perceptions and practices. This discrepancy is
attributed to challenges such as unsuitable educational software, time constraints, internet-related
issues, and inadequate technical and pedagogical training. The study also highlights the impact
of the "Great Firewall" in limiting access to valuable online resources for English language
learning. (Weijun, 2021)

To address these challenges and promote effective technology integration, the study
recommends comprehensive teacher education programs focusing on constructivist pedagogy,
situated learning experiences, and subject-specific training. It calls for a deeper understanding of
teachers' needs and difficulties in technology integration to provide targeted professional
development and support.

In conclusion, the Weijun (2021) article sheds light on the complexities of technology
integration in EFL teaching at Chinese universities, highlighting both positive perceptions and
practical challenges. It underscores the importance of aligning teacher beliefs with student-
centered technology use and providing tailored support to enhance teaching effectiveness and
innovation in the digital age.

1.3 Recent studies on innovative technologies
Horbatyuk (2019) explores the use of a mobile application in the process of foreign language
learning for the formation of lexical foreign language competence. This application enables users
to store lexical units, reproduce them based on graphic symbols, perform various lexical
exercises, quickly search for necessary lexical units, execute high-quality translation, conduct
automated self-assessment, engage in informational interaction in an information-communication
subject environment, visualize educational information, and choose an individual work mode. It
is noted that exercises such as reading aloud, completing missing lexical units in text, finishing
sentences, and answering various types of questions are essential for developing lexical skills, all

of which can be facilitated through the developed mobile application.
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Furthermore, the developed application can be utilized in every stage of lexical learning,
such as orientation-preparatory, training, situational-variant. With an open-source mobile
application for language learning, both teachers and students have the opportunity to update
existing dictionaries and create new ones. By adding custom content, the mobile application can
be used to develop lexical competence in professional directions for students of non-philological
specialties.

To assess the effectiveness of the mobile application in language learning, an experiment
was conducted from September 2016 to June 2018 at Berdyansk State Pedagogical University.
The hypothesis posited that using the mobile application during the study of a foreign language
(English) among students of the Faculty of Physics, Mathematics, Computer, and Technological
Education, specialty 015 Professional Education (Computer Technologies), would contribute to
the formation of lexical competence. The experiment involved initial assessment of students'
lexical skills, experimental learning with the mobile application, and analysis of the results. The
experimental verification included pre-experimental and post-experimental phases, with two
groups of students: control and experimental.

The results showed that students in the experimental group, after using the mobile
application, demonstrated better performance in lexical competence compared to traditional
learning methods. The study confirms the efficacy of mobile applications in forming professional
lexical competence in foreign language learning. The conclusion emphasizes the importance of
combining traditional and mobile learning methods to enhance students' autonomous learning,
cognitive activity, and individualization of learning, while ensuring the quality, reliability, and
relevance of educational information. The development of specialized mobile applications
facilitates convenient and effective language learning for students in non-philological specialties
at higher education institutions. Future research directions could include enhancing mobile
applications to address phraseological components of communicative competence for non-
philological students.

Assanova's (2020) delves into the integration of mobile applications in language teaching,
addressing various criteria and considerations for their effective use. The article emphasizes the
increasing demands on individuals in the modern information society, highlighting the necessity
of innovative educational technologies for efficient language learning. It discusses the shift
towards personality-oriented pedagogy in Kazakhstan's educational policy and the importance of
leveraging mobile applications to enhance communication skills and grammar patterns among
students with non-linguistic backgrounds.

Assanova (2020) acknowledges the technical and pedagogical challenges in teaching

foreign languages to such students but emphasizes the potential of mobile apps in overcoming
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these hurdles. It cites examples of popular educational apps like Lingualeo, Duolingo, Memrise,
and others, noting their role in providing high information content, visibility, and activity
stimulation in language learning.

Furthermore, Assanova's work underscores the significance of psychological readiness
and competence among students for effectively utilizing mobile applications in language
education. The article presents survey data showing students' familiarity and usage of various
educational apps, highlighting their preferences and experiences with language learning tools.

Overall, Assanova's article contributes to the ongoing discourse on the integration of
mobile technologies in language education, offering insights into the potentials and challenges
associated with their adoption in diverse educational settings.

Vasylyk (2019) discusses various interactive teaching methods for learning a foreign
language in non-specialized faculties. The article highlights the project method proposed by U.
Kilpatrik, which emphasizes independent knowledge acquisition through practical tasks. Projects
involve real communication situations, individual or group work, relevant subject selection,
language material search, and visual presentation of results. The positive motivation of projects
stems from their individuality and active nature, such as information collection, visual aids
creation, and research activities.

Furthermore, the article explores the brainstorming method introduced by J. Donald
Philips, focusing on generating new ideas and solutions to problems in a short time. It
encourages students to offer original ideas without criticism initially, leading to group
discussions, idea evaluation, and selection of effective solutions.

Additionally, the role-playing game method is discussed as a tool for problem-solving
and language practice, promoting professional communicative competence. Role plays engage
students in solving various situations, enhancing speech activity and communication skills.

Overall, Vasylyk (2019) emphasizes the effectiveness of interactive teaching methods in
non-language faculties, promoting active learning, problem-solving abilities, and communication
skills among students.

Reida (2021) emphasizes the critical importance of English language proficiency for
future specialists, highlighting its role as a tool for intercultural communication and integration
into the global professional community. As educational standards prioritize communicative
competence and information literacy, the need to improve English teaching methods for students
in non-linguistic specialties becomes increasingly relevant.

Reida (2021) advocates for the effectiveness and efficiency of innovative linguistic
educational technologies in the educational process. It underscores the necessity of implementing

competence-based, activity-based, intercultural, and communicative-cognitive approaches to
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develop foreign language communicative competence among students outside linguistic fields.
The article discusses the evolving focus of English teaching, necessitating continuous adaptation
by language teachers to meet modern requirements. It highlights the effectiveness of
competence-based, intercultural, activity-based, and communicative-cognitive approaches as the
most promising methods in teaching foreign languages. Various methodologists view innovation
as a systemic change involving the integration of new technologies resulting from significant
transformations in social practice. Pedagogical innovations like ICT integration, mobile learning,
integrated educational content, differentiated learning, project-based learning, modular learning,
and distance learning are increasingly popular and effective in teaching English to non-linguistic
students.

The use of modern technologies such as mobile testing systems, search exercises, mobile
assessment systems, and multimedia presentations significantly enhances students' motivation
and oral communication skills in English. Video and audio podcasts improve listening skills and
critical thinking, fostering deeper comprehension and application of language skills.

Cooperative learning, case-method, and project-based learning are also discussed as
effective pedagogical approaches. They promote active participation, critical thinking, problem-
solving skills, and real-world application of language knowledge, contributing to students'
professional and communicative competence.

Overall, Reida (2021) advocates for the integration of innovative linguistic educational
technologies into English language teaching, emphasizing their role in enhancing students'
critical thinking, motivation, communication skills, and overall learning experience.

Chernionkov (2017) emphasizes the crucial role of independent student work in learning
professional English. According to the Regulations on the organization of educational processes
in higher education, independent work is essential for mastering course material outside of
mandatory tasks. Research indicates that 15% of information is acquired through listening and
65% through visual and auditory assimilation. When students engage with learning materials
independently, assimilation rates can reach 90%.

The goal of independent work is to foster student independence indirectly through
teaching content and methods. Individual work is a key component, supplementing textbooks
with constant, systematic efforts to acquire necessary information and enhance vocabulary and
oral communication skills. This aligns with the Council of Europe's emphasis on developing
communicative competence in foreign language teaching, where home reading is vital for
linguistic and substantive comprehension and emotional-aesthetic engagement with literary texts.

Chernionkov (2017) also introduces innovative teaching techniques recommended for

first-year English classes, including Learning to Learn, BYOD (Bring Your Own Devices),
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Bricolage, project methods, statement stimulation, and newspaper/magazine article annotation.
These methods promote reflective communication, active student engagement through personal
gadgets, creative use of materials, project-based learning, logical reasoning, and critical thinking.

The research conducted by Chernionkov (2017) involved practical application of these
techniques, such as creating video clips based on module themes, assessing learning through
self-reflection, using spoken text for logical statements, and engaging with newspaper/magazine
articles. The results highlighted technical and speech-related challenges but also showcased
students' creativity and motivation (Chernionkov, 2017).

In conclusion, the Chernionkov’s study demonstrated the effectiveness of these
innovative methods in enhancing student motivation, engagement, and learning outcomes. Future
research aims to further refine and implement these techniques for ongoing educational
improvement.

Tsehelska (2016) delves into the contemporary challenges faced in English language
education, particularly in Ukraine, highlighting the critical role of English proficiency in the
global economy. English has become an integral part of the secondary school curriculum in
Ukraine, driven by the recognition of its importance for individual and national success. The
article emphasizes the necessity for students to understand the relevance and benefits of English
in various spheres, including business, technology, academia, and international communication.

In today's world, English maintains its dominance in business and technological
industries, and its status as a major lingua franca is expected to continue growing. This trend is
reinforced by the openness of the world market to new technological innovations like handheld
devices, Massive Open Online Courses (MOOCs), and online gaming. As a result, English
proficiency is crucial for accessing information, academic achievements, and professional
success.

One of the significant challenges discussed is the gap between students' communicative
competence, often taught through the Communicative Approach, and the academic English
required for higher education and employment. This mismatch underscores the need for updated
educational tools and teaching techniques that bridge this gap effectively.

Tsehelska (2016) suggests integrating modern teaching methods, such as concept
mapping and cognitive learning strategies, into English language instruction. These methods not
only enhance vocabulary acquisition but also develop higher-order thinking skills necessary for
academic and professional success. Additionally, the importance of using contemporary
technologies, such as online courses and multimedia resources, is emphasized to keep pace with

evolving language learning needs.
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In conclusion, Tsehelska (2016) advocates for a comprehensive approach to English
language teaching that aligns with current educational demands and prepares students for the
complex linguistic and cognitive challenges of the 21st century.

Medynska's (2016) article delves into the intricacies of teaching adults, especially
experts, English. It explores methods, benefits, and constraints of second language acquisition in
this specific group, such as academics teaching at higher education institutions. The article aims
to develop effective structures and methods for foreign language training, considering existing
approaches for adult and young professional learners. The research methodology includes critical
analysis of pedagogical, psychological, and methodological literature, scientific observation,
testing, methodological experiments, and analysis and synthesis.

The findings highlight that the effectiveness of foreign language learning depends on
various factors like age, individual abilities, teaching methods, team efficiency, motivation, and
psychological climate. While children naturally acquire languages in immersive environments,
adults face challenges due to brain maturation, impacting their ability to achieve native-like
fluency. The article also discusses the role of cognitive, linguistic, and social factors in second
language acquisition, emphasizing the importance of motivation, aptitude, and teaching
resources tailored to adult learners.

Research and educational personnel studying English exhibit strengths like high
motivation, teaching experience, intelligence, and a systematic approach to learning. However,
they also face constraints such as perfectionism, linguistic analysis bias, fear of mistakes,
varying language skills, and academic knowledge that influences communication tasks.

Medynska's (2016) compares audiolingual and natural approaches to teaching languages
for adults, favoring the latter for its immersion in real-life contexts and minimizing translation. It
discusses the communicative-analytic method and various pedagogical strategies to address
psychological and cultural barriers in learning.

The goals of foreign language training for academic staff include improving language
competence, cognitive and psychological skills, and preparing them for professional activities
like delivering lectures and participating in international conferences. The Medynska's (2016)
article recommends a Business English course due to its relevance, covering professional topics,
vocabulary, grammar, communication skills, and social interactions. The teaching process
emphasizes practical applications, case studies, role plays, and continuous assessment methods
like tests, self-assessment, and praise to maintain motivation and progress. The conclusion
highlights the need for innovative teaching strategies, especially in international projects, to
enhance language learning and communication skills in professional settings (Medynska's,

2016).
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Ensuring the quality of foreign language teaching, improving the system of training
specialists fluent in foreign languages, and developing foreign languages meeting international
standards are crucial goals in the ongoing educational reform. Modern teaching methods require
teachers to possess knowledge, creativity, and the ability to foster students' interest in the subject,
establishing cooperative relationships for effective learning.In the context of higher education,
proficiency in English is essential for reading specialized literature, engaging in oral
communication, and conducting scientific research. Interactive teaching methods in non-
language higher education institutions enhance students' cognitive abilities, language skills, and
critical thinking. Sobirova (2020) discusses innovative teaching techniques such as the chain drill
method and the broken telephone game for vocabulary reinforcement. These interactive methods
promote active student engagement and improve learning outcomes, especially in non-
philological educational settings. Furthermore, the use of innovative technologies like artificial
intelligence, open data, and ethical considerations in information use is highlighted as beneficial
for enhancing teaching and learning practices. These technologies offer opportunities for
authentic learning experiences, information literacy development, and ethical awareness among
students and educators. In conclusion, according to Sobirova (2020) the integration of innovative
teaching methods and technologies contributes to the effective teaching of foreign languages,
fosters students' language proficiency and critical thinking skills, and aligns with international
educational standards (Sobirova, 2020).

Islamova's (2020) focuses on the practical goals of teaching English for non-linguistic
classes, emphasizing the importance of students' proficiency in listening, speaking, reading, and
translating specific texts. The study aims to identify effective technologies for teaching English
for Specific Purposes (ESP) and proposes a classification of teaching components related to
effective teaching methodologies.

The research highlights the challenges faced by students and teachers in mastering
English, emphasizing the need for strategic competencies, teacher-student openness, creativity in
content selection, and interaction methods (Islamova, 2020). The article advocates for a scientific
approach to teaching methodologies to achieve high-quality results in non-linguistic specialty
programs.

A classification of teaching components is proposed, including technical and non-
technical training aids, student-teacher interaction, organizational forms of work, and relevance
in information selection for different student groups (Islamova, 2020). The use of various
teaching aids, both technical (e.g., computers, projectors) and non-technical (e.g., textbooks,

dictionaries), is crucial for engaging students and improving learning outcomes (Islamova, 2020)
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Hong Thi Nguyen's study (2014) offers valuable insights into the English language
teaching practices within HUTECH, a part of the Vietnamese higher education system. The
identified demotivating factors in English language teaching include teachers employing
uninteresting teaching styles and ineffective methods, time constraints, teachers' limited skills in
time and classroom management, large class sizes, disparities in students' English abilities,
inadequate investment for lesson preparation, teachers' restricted use of teaching aids and
technology, and students' lack of confidence. To enhance the quality of English language
teaching, especially at HUTECH and within Vietnamese higher education as a whole, the

following recommendations are proposed:

increase the allocated time for English teaching to sufficiently develop students'

skills in listening, speaking, reading, and writing

— reduce class sizes to around 30 students to facilitate the effective implementation of
communicative activities

— 1mplement placement tests to appropriately group students into classes

— revise testing and assessment content to cover skills in listening, speaking, reading,
and writing

— apply various teaching methods, with a focus on the communicative approach, to
enhance students' communicative competence

— 1mplement effective teacher professional development programs

— secure more support from university leaders, especially in terms of financial

assistance

encourage greater effort and autonomy from students

Fabian's (2021) research underscores that students exhibit the highest level of interest
when the material is aligned with their chosen specialty, thereby fostering the study of a foreign
language and enhancing their professional knowledge. The focal point of the educational process
is the student's personality, needs, and developmental opportunities. The teacher's role is to
establish conducive didactic conditions for the advancement of educational and professional
material, motivating and stimulating students' intellectual development and creativity.

Emphasis is placed on the significance of utilizing Internet resources in foreign language
instruction. When material is chosen and planned purposefully, these technologies introduce
novelty into the educational process, engage students in learning a foreign language, provide
access to authentic materials, facilitate flexible language practice, and contribute to the overall

learning experience. Methodological competence is identified as a key quality of a teacher,
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requiring proficiency in the methodology of teaching a foreign language within the professional
context.

The teacher, acting as a facilitator, is tasked with directing and stimulating the
independent process of information retrieval, collaboratively solving problems, and must be
well-versed in modern teaching methods and special techniques. Optimal selection of teaching
methods is crucial, considering factors such as the students' level of education, the content of
education, proficiency in the foreign language, and specific group interests.

The successful outcome of the educational process is contingent on the pedagogical
choices made, with the teacher's creativity and the rational use of teaching methods playing a
pivotal role. The research also highlights that students' proficiency in foreign languages is
constrained by the limited number of hours allocated for their study. Consequently, the need
arises to determine appropriate levels of learning foreign languages aligned with the learning
environment, especially considering the potential for teaching specific subjects in English. The
proposal advocates for the implementation of a systematic approach to levels of learning modern
foreign languages.

While numerous studies have addressed technology integration in teaching English as a
foreign language, there is a notable gap in the literature regarding a comprehensive content
analysis that synthesizes these studies and identifies overarching trends (Zengin & Aksu, 2017).
A content analysis study is needed to provide insights into the evolving trends and
methodologies within the field of technology integration in foreign language teaching. Although
some content analysis studies exist, they often focus on specific types of technology integration,
such as flipped learning (Arslan, 2020; Filiz & Benzet, 2018), mobile learning (Persson & Nouri,
2018; Uzunboylu & Geng, 2017; Viberg & Gronlund, 2012), or virtual reality (Solak & Erdem,
2015), thereby limiting the broader understanding of technology's role in language education
(Zengin & Aksu, 2017).

The study conducted by Basar & Sahin (2022) reveals a convergence of trends between
national and international studies in the field of technology integration in foreign language
teaching. The findings indicate a notable increase in the number of studies focusing on this
subject, suggesting a growing utilization of technology in teaching English as a foreign language.
Particularly, flipped classroom and mobile-assisted language learning have garnered heightened
interest among researchers. Analyzing the methodological tendencies within the scope of the
research, it is evident that experimental studies are prevalent in investigating the effectiveness of
technology integration. Questionnaires and scales are commonly used for data collection,
complemented by data analysis techniques such as descriptive statistics and t-tests. Regarding

sample groups and sizes, the majority of studies involve students at the higher education level
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and utilize small sample groups, possibly due to accessibility constraints. The results emphasize
participants' positive views on technology integration, highlighting its role in enhancing
motivation for learning English as a foreign language. Based on these findings, it can be
concluded that technology integration yields positive outcomes in foreign language teaching,
indicating a continued reliance on technology in this context. The suggestions from these studies
primarily revolve around conducting research in larger and diverse sample groups, indicating a
need for further exploration and understanding of technology's role in foreign language
education. In summary, this study serves as a valuable guide for future research endeavors,
emphasizing the ongoing importance and potential of technology integration in enhancing
foreign language teaching practices.

In conclusion the integration of innovative technologies into English language teaching
has revolutionized the learning experience for students of non-linguistic faculties. Research by
Saluk (2016) and Skarlouppina (2016) highlights the effectiveness of visualization tools like
infographics and mind maps in enhancing student engagement, comprehension, and retention.
Nikolaenko (2017) emphasizes the importance of interactive and blended learning approaches,
which combine traditional instruction with technology-based activities to promote student-
centered learning. Sharipova (2022) delves into the significance of mobile apps and online
platforms in facilitating independent learning and enhancing communication skills. Nikolaenko
(2017) show an effective pedagogical approaches, like interactive teaching methods that promote
student participation and collaboration. he utilization of diverse instructional materials,
encompassing both technological (such as computers and projectors) and traditional (like
textbooks and dictionaries), plays a pivotal role in engaging students and enhancing learning
outcomes (Islamova, 2020). Sobirova (2020) asserts that incorporating innovative teaching
approaches and technologies is instrumental in effective foreign language instruction, promoting
students' language proficiency, critical thinking abilities, and alignment with global educational
benchmarks. Reida's (2021) research advocates for integrating advanced linguistic educational
technologies into English language teaching, highlighting their significance in bolstering critical
thinking, motivation, communication skills, and overall learning experience. Vasylyk's (2019)
study emphasizes the efficacy of interactive teaching methodologies in disciplines beyond
language studies, fostering active learning, problem-solving prowess, and effective
communication among students. Assanova's (2020) work delves into the integration of mobile
applications in language instruction, exploring various criteria and considerations for
maximizing their efficacy.

Researchers unanimously agree on the transformative impact of technology on language

teaching, particularly in its ability to foster engagement, motivation, and personalized learning
39



experiences. However, they also acknowledge the need to address potential challenges such as
technological barriers and digital literacy gaps among students.

To sum up, the integration of innovative technologies, coupled with effective pedagogical
practices, holds immense potential to revolutionize English language teaching for students of
non-linguistic faculties. By embracing technology and employing sound pedagogical strategies,
educators can prepare students to thrive in an increasingly interconnected and multilingual

world.
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Part 2. Recent viewpoints on the application of innovative technologies

This part delves into the application of innovative technologies in English language teaching
(ELT), exploring both the advantages and challenges they present. It discusses the significance
of innovative technologies in ELT, highlighting their potential to promote personalized learning,
enhance engagement and motivation, improve communication and collaboration, and expand
access to learning resources.

This part also outlines the advantages of using innovative technologies in ELT, such as
increased accessibility, flexibility and convenience, real-time feedback and assessment, authentic
language exposure, and enhanced teacher productivity. It further explores the impact of
technology integration on foreign language education, showcasing research findings that
demonstrate the effectiveness of technology in enhancing language skills, improving
communication skills, increasing cultural awareness, and promoting greater autonomy and self-
directed learning.

Finally, the part discusses the role of content analysis in technology integration research,
emphasizing its importance in gaining insights into the pedagogical approaches employed, the
language skills targeted, and the overall effectiveness of the technology in promoting language
learning. Content analysis can be used to examine various aspects of technology-integrated
instruction, including the types of learning activities, the use of authentic language, the level of
interactivity, and the assessment strategies employed.

Overall, this part provides a comprehensive overview of the application of innovative
technologies in ELT, highlighting their potential to transform the teaching and learning process
and enhance student outcomes. It also emphasizes the importance of careful research and

evaluation in ensuring the effective integration of technology into ELT practices.
2.1 Approaches to utilizing innovative technologies in the educational

process.
One of the main principles of the state education policy of Ukraine is ensuring the interaction of
science, education and production in the development of international activities, supporting
entrepreneurship in scientific and industrial activities, training innovative activities, that is,
people who will work directly in the international cooperation. Professional training in higher
education institutions is determined by the volume, structure and dynamics of the educational
material needed by the student for professional development in modern conditions. English is

part of this complex (Oryschuk, 2020).
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The practice of teaching English to students of non-specialized faculties (such as
programmers, psychologists, technologists, musicians, etc.) confirms that they better
comprehend complex English grammar and vocabulary through information visualization. This
also contributes to saving time on explaining language material in favor of speaking activities.

Oryschuk (2020) discusses the effective use of infographics in language learning,
particularly focusing on grammatical rules and idiomatic expressions. It mentions an infographic
example from the official website of the "Green Forest" English language school network, which
visualizes grammatical rules related to adjectives and degrees of comparison. The infographic
creatively presents adjectives that form comparisons synthetically and analytically, using
symbols representing a male and female figure, which align with the linguistic characteristics
associated with gendered speech patterns. This visual representation not only makes the
information more engaging but also aids in understanding and memorizing complex linguistic
units, such as idioms and phrasal verbs.

Skarloupina (2016) explores the implementation of modern teaching methods,
transforming students from passive information consumers into active participants in the learning
process who collaborate closely with others. One of the possible ways to achieve the set goals
(mastering foreign language communication skills) is through problem-oriented teaching
methods. Problem-solving teaching method, or PST, began to be widely used in the 1970s in the
teaching practice of various disciplines, including foreign languages. At the current stage of
teaching methodology development, many methodologists are re-examining PST, which allows
for the implementation of teaching techniques such as creating problem situations in class,
organizing collective discussions of possible approaches to their solution, performing exercises
that involve various forms of teacher-student communication closely resembling real
communication conditions, known as 'initiative' exercises that develop the ability to start a
conversation, engage the conversation partner, attract the interlocutor's attention, and so on." The
uniqueness of problem-oriented teaching methodology lies in teaching through the resolution of
realistic problems that do not have a ready-made, planned solution. Students work on solving the
given task independently or in small groups, then propose their own (or group) solutions. In this
case, the roles of students and the teacher differ from more traditional methods, as students have
a much higher level of autonomy, and the teacher plays a supportive role, assessing each
student's participation in the general discussion with the aim of developing both language
competencies and analytical thinking skills, teamwork (in group and microgroup work), and so
on.

The use of information technologies opens up new opportunities for both students and

teachers: the availability of professional and everyday information in a foreign language in open
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access contributes to broadening horizons, and the openness of resources for creating interactive
tasks enhances the effectiveness of students' independent work and their motivation.

One should not forget about the authenticity of the materials used, their relevance, and
their proximity to real-life situations. For example, a video in which students from different
countries explain why they chose to learn French, viewed online, encourages students studying
French as a second foreign language to express their own opinions about their personal
motivation, working on grammar structures, and increasing their vocabulary. Improving writing
skills (writing business letters) is much more lively if students send each other emails (even
during classroom sessions) rather than writing them on paper, as in real life, they communicate
using electronic devices. This convincingly demonstrates the effectiveness of the BYOD (Bring
Your Own Device) method, directly related to blended learning, i.e., combining classroom
activities with online communication.

The advantages of blended learning, firstly, lie in the fact that computer technologies
make regular tasks more vivid during classroom sessions, and secondly, the possibility of
working at one's own pace, regardless of a fixed schedule. By the way, autonomous work does
not mean that the student works only individually. As an example, the use of the virtual
interactive board Padlet, which allows students to exchange thoughts in a convenient and
interesting format, can be mentioned.

A convenient method for improving writing skills is also publishing tasks in a blog. As
practice shows, students perceive tasks "to comment on a publication" (a link to an authentic
text, video recording; a question that requires an extended answer) with more enthusiasm than
traditional written tasks.

A negative aspect of using digital technologies can be a focus on the form of presenting
material rather than its content.

The integration of modern information technologies can pursue several goals at once
(Skarloupina, 2016):

— development of cognitive activity of students, such processes as information
perception, analysis, logical thinking, memory, imagination

— 1improvement of specific skills (students can practice certain tasks independently
using interactive textbook apps)

— diagnostics (computer technologies allow speeding up the process of checking
topic assimilation)

— development of communicative competencies (task interactivity contributes to
overcoming the psychological barrier, and online communication convincingly

proves the need for foreign language communication skills) (Skarloupina, 2016).
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Thus, the use of active teaching methods that allow simulating both professional activity
and everyday communication situations in the context of teaching foreign languages (which is a
mandatory component of future professionals' training) should correspond to modern conditions,
contributing to increasing students' motivation by developing their creative potential.

Nikolaenko (2017) revolve around the necessity of implementing innovative methods of
teaching English for Specific Purposes (ESP) and investigating the interaction and cooperation
between lecturers and students in the process of learning and teaching a foreign language for
specific purposes. The researchers aim to activate the learning process by updating the forms and
methods of teaching. Nikolaenko discusses the concept and methods of interactive education,
which are based on the phenomenon of interaction. Interactive education involves constant active
interaction among students, leading to cooperative learning, collaborative efforts, and group
learning. Active learning, as defined by Daniel Bell and Jahna Kahrhoff, is when students are
actively engaged in understanding facts, ideas, and skills through directed tasks and activities. It
encompasses any activity that involves students in the learning process.

Interactive learning also encompasses the use of innovative information technologies in
the learning process, such as Internet resources, e-textbooks, and reference materials. This
approach aims to engage students in cognitive processes, promoting understanding and
reflection. It fosters cooperative activity, knowledge exchange, and a supportive learning
environment, enhancing cognitive development and collaboration skills.

Nikolaenko (2017) highlights that interactive methods are based on principles of
cooperation, activity, group experience, and feedback. It creates an environment of educational
communication characterized by transparency, cooperation, equality, knowledge accumulation,
mutual evaluation, and control. This approach nurtures individuality, fosters personality
development, and encourages independent learning and critical thinking among students.

Interactive learning not only stimulates motivation and interest in subjects but also
enhances students' activity, independence, analytical thinking, cooperation, communication, and
self-development. It promotes intragroup and intergroup activities, involving physical, social,
and cognitive engagement from students.

Nikolaenko (2017) emphasizes the importance of interactive teaching in achieving
educational goals, such as motivation stimulation, increased activity, critical thinking
development, and communication skills enhancement. It underscores the role of lecturers in
organizing research processes, selecting and organizing training materials, composing effective
programs, supporting student motivation, and fostering independent learning.

In conclusion, teaching ESP with interactive methods aims at practical language use

while developing innovative teaching approaches. Combining traditional and innovative methods
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proves to be effective in developing students' abilities, linguistic proficiency, socio-cultural
understanding, communicative competence, and professional skills (Nikolaenko, 2017).

The article by Sharipova (2022) delves into the significance of modern technologies in
facilitating independent student work and enhancing language learning experiences. The author
emphasizes the effectiveness of utilizing platforms like bbclearningenglish.net, which offers a
wealth of educational and methodological materials for teaching English. This website not only
provides access to authentic materials but also allows students to test their knowledge,
overcoming barriers of distance and time through 24/7 accessibility.

Moreover, the article (Sharipova, 2022) highlights the pivotal role of Skype in modern
language education. It discusses how online communication on Skype enriches students'
vocabulary, sparks interest in language phraseology, and sharpens listening comprehension and
speaking skills. The ability to observe gestures, facial expressions, intonation, and articulatory
movements during Skype communication aids in language learning, especially when interacting
with native speakers. The article also touches upon the benefits of peer interaction through
language exchange clubs and social networks, fostering listening comprehension and
overcoming language barriers. It acknowledges the transformative impact of information
technologies on education and pedagogy, particularly in language teaching, by offering various
tools and resources for independent learning and enhancing intercultural competence.

Furthermore, the article discusses the role of email communication in education,
contributing to the development of written speech and intercultural competence. It underscores
that while technology complements traditional teaching methods, it cannot replace the
multidimensional interactions and emotional engagement facilitated by teachers in the
classroom. (Sharipova, 2022)

In conclusion, Sharipova's article underscores the crucial role of technology in modern
language education, from facilitating independent learning and enhancing communication skills

to promoting intercultural understanding and providing access to a wealth of information.
2.2 Psychological and pedagogical aspects of wusing innovative

technologies in teaching English to students of non-linguistic faculties
In the contemporary educational landscape, the integration of innovative technologies plays a
pivotal role in transforming language teaching and learning, especially for students in non-
linguistic faculties. This section delves into the psychological and pedagogical dimensions of
employing innovative technologies in teaching English to such students, examining the impact
on motivation, learning outcomes, and pedagogical practices.

1. Motivation Enhancement Through Technology Integration
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Integrating innovative technologies, such as interactive mobile applications and online
platforms, has been shown to enhance students' motivation in learning English. The gamification
elements, real-time feedback, and personalized learning experiences offered by these
technologies contribute significantly to sustaining students' interest and engagement.

2. Cognitive Development and Language Acquisition

The use of innovative technologies in language teaching facilitates cognitive
development and enhances language acquisition among students. Interactive simulations,
multimedia resources, and virtual reality environments provide immersive learning experiences
that stimulate critical thinking, problem-solving skills, and language proficiency.

3. Pedagogical Strategies and Best Practices

Effective integration of innovative technologies requires strategic pedagogical
approaches and best practices. Blended learning models, flipped classrooms, and peer
collaboration platforms are among the pedagogical strategies that optimize the use of technology
while promoting interactive and student-centered learning environments.

4. Interactive and Collaborative Learning Environments

Innovative technologies facilitate the creation of interactive and collaborative learning
environments, fostering peer-to-peer interaction and knowledge exchange. Online discussion
forums, collaborative document editing tools, and virtual classrooms empower students to
collaborate on projects, share ideas, and engage in meaningful discussions beyond traditional
classroom boundaries.

5. Personalized Learning Paths and Adaptive Technologies

The integration of adaptive learning technologies and personalized learning platforms
tailors educational content and activities to individual student needs and learning styles.
Adaptive assessments, intelligent tutoring systems, and learning analytics contribute to
optimizing learning outcomes by providing targeted support and feedback to students.

6. Overcoming Technological Barriers and Digital Literacy Skills

While innovative technologies offer numerous benefits, addressing technological barriers
and promoting digital literacy skills among students are essential. Training programs, workshops
on digital literacy, and technical support services empower students to navigate digital tools
effectively, ensuring seamless integration of technology into the learning process.

2.3 Advantages of Using Innovative Technologies
The landscape of English language teaching (ELT) is constantly evolving, driven by
advancements in technology and the ever-changing needs of learners. Innovative technologies
have revolutionized the way English is taught and learned, offering a myriad of benefits that

enhance the learning experience and promote more effective outcomes.
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Enhanced Engagement and Motivation

Innovative technologies have the power to transform traditional classrooms into dynamic
and engaging learning environments. Interactive whiteboards, multimedia presentations, and
virtual reality experiences can captivate students' attention, making lessons more stimulating and
enjoyable. This increased engagement can lead to a heightened sense of motivation and a
willingness to actively participate in learning activities.

Personalized Learning Experiences

Technology enables teachers to personalize learning experiences, catering to the diverse
needs and learning styles of individual students. Adaptive learning software can tailor instruction
to each student's strengths and weaknesses, providing targeted support and ensuring that
everyone progresses at their own pace. This personalized approach fosters a sense of ownership
and empowerment among learners, encouraging them to take responsibility for their own
education.

Improved Communication and Collaboration

Innovative technologies facilitate seamless communication and collaboration among
learners, breaking down geographical barriers and fostering a global learning community. Online
discussion forums, video conferencing tools, and social media platforms enable students to
connect with peers from around the world, practice their English in real-life contexts, and engage
in cross-cultural exchanges. These interactions promote intercultural understanding, develop
communication skills, and prepare students for the increasingly interconnected world.

Enhanced Accessibility and Flexibility

Technology has made English language learning more accessible and flexible than ever
before. Online courses, mobile apps, and self-paced learning platforms allow students to access
educational resources anytime, anywhere, at their own convenience. This flexibility caters to the
diverse schedules and lifestyles of modern learners, particularly those with busy commitments or
limited access to traditional classroom settings.

Promoting Lifelong Learning

Innovative technologies foster a love for lifelong learning by making English language
acquisition an enjoyable and rewarding experience. The engaging nature of technology-enhanced
learning encourages students to continue exploring the English language beyond the classroom,
seeking out opportunities to practice and improve their skills in real-world contexts. This
motivation for lifelong learning sets the stage for continued personal and professional
development.

In the 21" century, technology integration has become ubiquitous across various aspects

of human life (Solak & Erdem, 2015), encompassing computers, mobile devices, social media
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platforms, and more. This integration of technology has ushered in numerous innovations and
transformations in social, cultural, and economic realms. Thus, it is evident that the only constant
reality in this era of technology integration is "change" (Polat Demir & Kutlu, 2016).

Education stands out as a crucial domain where this pervasive change manifests due to
technology integration. Prensky (2001) aptly characterizes today's students as digital natives who
have grown up surrounded by technology since an early age, making them natural users of this
technological language. Consequently, integrating technology into education has become an
imperative for students who are products of the 21% century's technological landscape (Chapelle,
2003). It is no longer merely an option but a necessity to employ technological tools in the
teaching-learning process to provide students with enhanced learning opportunities (Aduwa-
Ogiegbaen, 2009; Okojie, Olinzock, Okojie-Boulder, 2006) in today's educational environment.

In recent years, there has been a growing body of literature exploring the utilization of
innovative technologies in English language teaching. Scholars and educators have highlighted
the potential of these technologies to enhance the learning experience, improve language
proficiency, and cater to diverse learning styles and preferences.

One perspective emphasizes the role of multimedia resources, such as interactive videos,
audio recordings, and online simulations, in creating engaging and immersive learning
environments (Thorne, 2008). These multimedia tools not only facilitate language acquisition but
also foster critical thinking, creativity, and collaboration among students.

Another perspective focuses on the benefits of virtual learning environments (VLEs) and
online platforms in delivering English language instruction (Warschauer & Healey, 1998). VLEs
offer opportunities for asynchronous learning, personalized feedback, and access to a wide range
of authentic materials, contributing to a more flexible and interactive learning experience.

Mobile-assisted language learning (MALL) has also emerged as a promising approach,
leveraging the ubiquity of mobile devices to facilitate anytime, anywhere language practice
(Kukulska-Hulme & Shield, 2008). Mobile applications, language learning games, and social
media platforms enable students to engage with English language content in meaningful and
contextually relevant ways.

Furthermore, the integration of artificial intelligence (Al) technologies, such as chatbots
and language processing tools, has revolutionized language learning by providing personalized
tutoring, automated feedback, and adaptive learning pathways (Liaw, Huang, & Chen, 2007).

Overall, these perspectives highlight the diverse range of innovative technologies
available for teaching English and underscore their potential to transform language learning

experiences for students of non-linguistic faculties. However, it is crucial to critically examine
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the effectiveness, usability, and pedagogical implications of these technologies to ensure their
successful integration into educational settings.

Foreign language education has been profoundly influenced by the integration of
technology in education (Arslan & Akbarov, 2010; Pokrivcakova, 2019). Particularly today,
foreign language education holds significant importance. The advancements in information and
communication technologies have transcended geographical barriers, emphasizing the
significance of information sharing and communication (Aslan, 2017). Consequently, foreign
language acquisition has become indispensable for individuals in our globalized world (Ozer &
Korkmaz, 2016). English, as the predominant lingua franca used worldwide among foreign
languages, takes precedence (Demir & Yavuz, 2014). Being widely spoken across the globe,
English is acknowledged as the primary medium of communication (Suna & Durmusgelebi,
2013). Effective teaching of the English language necessitates the adoption of technology
integration, particularly crucial in today's context. Traditional teaching methods, where learners
passively receive information, are inadequate for digital natives (Valeev, Latypova & Latypov,
2016). Such methods hinder the creation of adaptable learning environments tailored to
individual student needs and learning styles, leading to boredom and diminished motivation
among learners (Hazarika, 2017). Moreover, traditional methods pose challenges in achieving
effective communication and understanding language structures and functions (Shyamlee & Phil,
2012).

Integrating technology enhances interactive learning environments in foreign language
education, promoting learner-centered approaches (Aslan, 2017). This shift increases learners'
motivation for foreign language acquisition (Ahmadi, 2018), thus facilitating the learning
process (Aydin, 2018). Various technological tools contribute to this integration, including
online English learning platforms, electronic dictionaries, computer-assisted language learning
programs, chat applications, virtual conferences, and mobile-assisted language learning
(Hazarika, 2017).

Studies examining the integration of technology into foreign language teaching have
become prevalent in the literature (Zengin & Aksu, 2017). These studies primarily focus on
assessing the effectiveness and role of technology integration in foreign language instruction,
particularly with the widespread adoption of computers and the internet in the 2000s (Zengin &
Aksu, 2017). Various types of technology integration have been explored in these studies, with a
significant emphasis on teaching English as a foreign language (Zengin & Aksu, 2017). For
instance, flipped learning (Kirmizi & Komeg, 2019; Suranakkharin, 2017; Teng, 2017),
computer-assisted learning (Alhujaylan, 2019; Enayati & Gilakjani, 2020; Kizmaz, 2019),

mobile learning (Almogheerah, 2020; Bensalem, 2018; Sahan, Coban & Razi, 2016), multimedia
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(Kaymak, 2019; Mei, Guo & Li, 2017; Zhao et al., 2019), and augmented reality (Akcayir &
Akcayir, 2016; Ho, Hsieh, Sun & Chen, 2017; Tsai, 2020) have been subjects of investigation
regarding their role in teaching English as a foreign language.

This subheading focuses on the positive aspects of using innovative technologies,
highlighting their ability to enhance student engagement and motivation in English language
learning. It explore how technologies like interactive whiteboards, multimedia presentations, and
virtual reality experiences can make lessons more stimulating and enjoyable, leading to increased
participation and a desire to learn.

The integration of innovative technologies in teaching English to students of non-
linguistic faculties presents both positive and negative aspects that warrant careful consideration.
On the positive side, innovative technologies offer a range of benefits in language instruction.
For instance, multimedia resources, such as interactive videos, audio recordings, and digital
simulations, can create dynamic and engaging learning experiences (Thorne, 2008). These
resources not only capture students' interest but also facilitate comprehension and retention of
language concepts through visual and auditory stimuli.

Virtual learning environments (VLEs) and online platforms provide opportunities for
flexible, asynchronous learning, personalized feedback, and access to authentic language
materials (Warschauer & Healey, 1998). This accessibility and flexibility enable students to
engage with language content at their own pace and convenience, catering to diverse learning
styles and preferences.

Mobile-assisted language learning (MALL) leverages the ubiquity of mobile devices to
enable anytime, anywhere language practice (Kukulska-Hulme & Shield, 2008). Mobile
applications, language learning games, and social media platforms enhance language learning
experiences by promoting active engagement and facilitating communication in real-life

contexts.
2.4 Challenges and Considerations: Addressing the Drawbacks of
Technology Use

This subheading delves into the potential drawbacks and challenges associated with using
innovative technologies in English language learning. It discuss concerns such as the cost and
accessibility of technology, the risk of distractions and divided attention, and the potential for
information overload. It also emphasize the importance of a balanced approach that integrates
technology with traditional teaching methods and addresses potential equity issues.

However, alongside these positive aspects, there are also potential challenges and
drawbacks associated with the use of innovative technologies in language instruction. One

concern is the digital divide, where students with limited access to technology may face barriers
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in fully benefiting from technology-integrated learning environments (Warschauer, 2002).
Moreover, the rapid pace of technological advancements can lead to issues of obsolescence and
compatibility, requiring ongoing updates and maintenance of technological resources.
Additionally, there may be concerns regarding the quality and reliability of online resources,
including the accuracy of information and the appropriateness of content for educational
purposes. Ensuring the security and privacy of student data in online environments is another
critical consideration in the use of innovative technologies in language instruction. (Warschauer,
2002).

Overall, while innovative technologies offer immense potential in enhancing language
learning experiences, it is essential to address these challenges and considerations to maximize
their benefits and mitigate potential drawbacks in teaching English to students of non-linguistic
faculties.

In conclusion the integration of innovative technologies into English language teaching
for students of non-linguistic faculties has revolutionized the learning experience, offering a
myriad of benefits that enhance engagement, motivation, and personalized learning outcomes.
However, it is crucial to acknowledge and address potential challenges to ensure the effective
implementation of technology in the classroom.

Researchers unanimously agree on the transformative impact of technology on language
teaching, particularly in its ability to foster engagement, motivation, and personalized learning
experiences (Thorne, 2008; Warschauer & Healey, 1998; Kukulska-Hulme & Shield, 2008).
Interactive whiteboards, multimedia resources, virtual reality experiences, VLEs, mobile apps,
and social media platforms have the power to captivate students' attention, make lessons more
enjoyable, and cater to diverse learning styles and preferences.

However, studies also highlight potential drawbacks and challenges associated with
technology use, such as the digital divide, the risk of distractions and divided attention, and the
potential for information overload (Warschauer, 2002). Additionally, there may be concerns
regarding the quality and reliability of online resources, including the accuracy of information
and the appropriateness of content for educational purposes (Warschauer, 2002). Ensuring the
security and privacy of student data in online environments is another critical consideration in
the use of innovative technologies in language instruction.

In conclusion, while innovative technologies offer immense potential in enhancing
language learning experiences, it is essential to address these challenges and considerations to
maximize their benefits and mitigate potential drawbacks in teaching English to students of non-
linguistic faculties. By striking a balance between technology-integrated and traditional teaching
methods, educators can create engaging and effective learning environments that prepare

students for success in an increasingly interconnected and multilingual world.
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Part 3. Empirical research

The empirical research section of this thesis explores the practical application of innovative
technologies in teaching English to students of non-linguistic faculties. This investigation is
grounded in data collected from comprehensive survey administered via Google Forms. The
survey targeted two key groups: students and teachers.

The student survey aimed to gather insights into the learners' experiences, preferences,
and perceptions regarding the use of innovative technologies in their English language education.
It explored various aspects such as the types of technologies used, the frequency of their usage,
and the perceived impact on their learning outcomes.

The teacher survey, on the other hand, focused on the educators' perspectives on
integrating innovative technologies into their teaching practices. It examined their experiences,
challenges, and opinions on the effectiveness of these technologies and methods in enhancing
students' English proficiency.

By analyzing the results of these surveys, this section aims to provide a comprehensive
understanding of how innovative technologies are currently being utilized in English language
teaching for non-linguistic faculties. It will highlight the benefits and challenges associated with
these technologies and offer insights into their potential for improving language education. This
empirical evidence will contribute to the broader discussion on optimizing English language
instruction through innovative means, ultimately aiming to enhance educational outcomes for

students across various disciplines.
3.1 Hypotheses

Based on the objectives of this study and the focus on the effectiveness and usage of innovative
technologies in teaching English to students of non-linguistic faculties, the following hypotheses
have been formulated:

Hypothesis 1: Students of non-linguistic faculties are well-informed and knowledgeable
about various innovative technologies used in English language learning.

Hypothesis 2: Students of non-linguistic faculties perceive innovative technologies as
effective tools for improving their English language skills.

Hypothesis 3: The majority of students use various innovative technologies, such as
mobile applications and online learning platforms, in their English language studies.

Hypothesis 4: Teachers believe that integrating innovative technologies into their

teaching practices enhances students' engagement and learning outcomes.
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Hypothesis 5: Both students and teachers identify specific benefits of using innovative
technologies in English language education, such as increased interactivity, accessibility, and
personalized learning experiences.

Hypothesis 6: There are common challenges faced by students and teachers in the
implementation of innovative technologies, including technical difficulties, limited access to
resources, and the need for additional training.

These hypotheses examined through the analysis of survey data collected from students
and teachers, providing insights into their experiences, perceptions, and the overall impact of
innovative technologies in English language education for non-linguistic faculties.

3.2 Empirical study
This research investigated several intriguing hypotheses. The study tracked student and teacher
participation through the questionnaire process to determine the final sample size. Upon
receiving all the data, a thorough analysis was conducted to draw conclusions.

3.2.1 Participants
The students questionnaires were completed by 63 students from the Ferenc Rakoczi II
Transcarpathian Hungarian College of Higher Education. Among them, 31 students are majoring
in Accounting and Taxation, 13 in Mathematics, 8 in Informatics, 5 in Preschool Education, 2 in
Natural Sciences, 2 in Chemistry, 1 in Biology, and 1 in Tourism. Of these, 95% (60) are
studying in the full-time form of education, and 5% (3) are in distance learning. At the master's
level, 11% (7) of students are studying, while at the bachelor's level, 89% (56) of students are
enrolled.

The questionnare for teachers was completed by eight teachers (100%) from the Ferenc
Rakoczi II Transcarpathian Hungarian College of Higher Education who teach students in non-
linguistic faculties. All of them have been teaching English for more than 10 years.

3.2.2 Research instruments
This section outlines the investigating the aspects of using innovative technologies in teaching
English to students of non-linguistic faculties.

The relevant questions pertaining to the topic were collected and documented.
Subsequently, questionnaires were assembled. These questionnaires were conducted online and
were completed by both students and teachers. They were distributed to them in March, allowing
ample time for completion. The process of filling out each of the questionnaires took
approximately 20 minutes. Anonymity was ensured throughout. Once all participants had

completed the questionnaires, they were gathered and analyzed.
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Surveys were designed to gather quantitative data from students and teachers. The
surveys focused on assessing the usage of innovative technologies, perceptions of their
effectiveness, challenges faced, and recommendations for improvement. The questionnaire
targeted specific aspects such as digital tool preferences, frequency of use, and perceived
benefits.

The Ferenc Rakoczi II Transcarpathian Hungarian College of Higher Education was
selected for this study. Sixty-three students from non-linguistic faculties and eight English
language teachers who teach English to these students participated in the research.

To conduct this research, quantitative method of research was used. The measurement
was performed using questionnaires (see Appendix 1, Appendix 2 and Appendix 3). This method
was chosen because questionnaires offer a relatively cost-effective and efficient means of
gathering extensive information from numerous participants. The questionnaires primarily
consist of Likert Scale questions but also include multiple-choice and open-ended questions.

Ethical considerations such as informed consent, confidentiality, and participant
anonymity were strictly adhered to throughout the research process. Ethical approval was
obtained from relevant institutional review boards to ensure the ethical integrity of the study.

The combined use of quantitative and qualitative methods, along with ethical
considerations, provided a comprehensive and rigorous approach to investigating the aspects of
using innovative technologies in teaching English to students of non-linguistic faculties. The
research methodology aimed to generate valuable insights and contributed to the advancement of

technology-enhanced language education.
3.2.3 Findings

Students survey
A total of 63 students participated in the survey. Their faculties were diverse, with 31 in
Accounting and Taxation, 13 in Mathematics, 8 in Informatics, 5 in Preschool Education, 2 in
Natural Sciences, 2 in Chemistry, 1 in Biology, and 1 in Tourism. The majority (95%, or 60
students) are enrolled in full-time education, while the remaining 5% (3 students) are pursuing
their studies through distance learning. In terms of degree programs, 11% (7 students) are
enrolled in Master's programs, while 89% (56 students) are pursuing Bachelor's degrees.

The next question was about the duration the respondent has been studying English up to
the present day, with the following answer options: Less than 1 year, 1-2 years, 2-3 years, 3-4
years, 4-6 years, 6-10 years, More than 10 years. 49.1% (31 out of 63) of the students have been

studying English for more than 10 years up to the present day.
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The next question was about the proficiency level in English of the students. It can be

seen in diagram 3.3.2 that 43.4% (27 out of 63) have an intermediate level of proficiency, and

35.8% (23 out of 63) were at the beginner level of proficiency based on students’ responses.

Diagram 3.3.1 Proficiency level in English of the student

@ Beginner

@ Intermediate

Advanced

The majority of respondents use English for reading books and understanding movies in

the original language (64%, 40 out of 63 students) and 45% (28 out of 63) students use English

for communication.

A variety of technologies (such as smartphones, tablets, and computers) can be utilized

for English language learning. Students were queried about the frequency of their technology use

for this purpose. It can be seen in diagram
technology for learning English very often

technology at all.

3.3.2 that 39.6% (25 out of 63) of the students use

(daily), and there are no students who do not use

Diagram 3.3.2 Frequency of technology use for learning English
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The next question was about the technologies that students use for English language

learning (e.g., mobile apps, online platforms). It can be seen in diagram 3.3.3 that 64.2% (34 out

of 63) of students use mobile apps for learning English, 49.1% (26 out of 63) use social media,

and only 5.7% (3 out of 63) use online tutoring platforms.

Diagram 3.3.3 Technologies

Mobile apps

Online platforms (e.g., websites, learning management systems)
Computer software (e.g., language learning programs)

Social media (e.g., language learning communities, forums)
Educational videos (e.g., YouTube channels, online courses)
Podcasts

E-books

Online tutoring platforms

Other (Please specity):

used for English language learning

34 (64,2%)
25 (47,2%)
16 (30,2%)
26 (49,1%)
21(39,6%)

19 (35,3%)

8(15,1%)
3(5,7%)
2 (3,8%)

10 20 30 40

55



The next question revealed that the majority of students (54.7%, or 35 out of 63) are very
comfortable using technology for learning English, while less than 2% (1 out of 63) of students
are not comfortable.

The next group of questions refers to the experience and opinions on innovative
methods for learning English. For each method, students had the choice to rate it from 1 to 5,
where 1 indicates very ineffective and 5 indicates very effective. There was a brief explanation
or definition provided for each method. If the student is not familiar with the method, he or she
can choose an "I am not familiar with this method" option.

The first method was Mind maps, with the folowing explanation.

Mind maps (Visual tool for organizing and summarizing information): Mind maps are
diagrams used to visually represent information and concepts. They are helpful for organizing
thoughts, making connections between ideas, and summarizing complex topics.

Analysis of student responses revealed that 35.8% (23 out of 63) of students were
unfamiliar with this method. Interestingly, the same number of students were rated as giving it a
neutral evaluation (3), indicating a midpoint between ineffectiveness and very effective
perception.

The next method was Role-playing game method, with the folowing explanation.

Role-playing game method (Interactive method simulating real-life scenarios): This
method involves learners taking on specific roles and engaging in simulated real-life situations.
It helps in developing communication skills, problem-solving abilities, and understanding
cultural contexts.

Analysis of student responses to this question identified that 34% (21 out of 63) were
unfamiliar with the method. However, 17% (11 out of 63) of students were rated as finding it
very effective, and a further 18.9% (12 out of 63) were rated as giving it a rating of 4, indicating
a perception closer to very effective. This result shows us that students like to use and are more
familiar with the Role-playing game method of teaching English.

The next method was Familiarization, training, and application method, with the
folowing explanation.

Familiarization, training, and application (Progressive learning approach from
introduction to application): This approach starts with introducing new concepts, providing
training and practice opportunities, and finally applying the knowledge or skills in real-world
situations. It ensures a gradual and comprehensive learning experience.

Analysis of student responses to this question revealed that 35.8% (23 out of 63) were

unfamiliar with the method. However, it was rated as very effective by 13.2% (8 out of 63) of
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students, and an additional 22.6% (14 out of 63) were recorded as giving it a rating of 4, which is
considered closer to very effective. This result suggests that a significant portion of students who
are unfamiliar with the method are the same as might still find it effective.

The next method was the method of Mobile applications, with the folowing explanation.

Mobile applications (Apps designed for language learning purposes): These are software
applications specifically designed to facilitate language learning on mobile devices such as
smartphones and tablets. They often include interactive exercises, vocabulary practice, and
language lessons.

This question indicates that a significant number of students are familiar with this method
and find it effective. While 35.8% (23 out of 63) rated it as a 4, which leans towards effective,
another 22.6% (14 out of 63) considered it very effective. This positive response towards a
method involving technology aligns well with students' general interest in gadgets and
applications.

The next method was the method of Mobile testing systems, search exercises, mobile
assessment systems, with the folowing explanation.

Mobile testing systems, search exercises, mobile assessment systems (Tools for quizzes,
searches, and assessments on mobile devices): These tools allow for conducting quizzes,
searches for information, and assessments using mobile devices, making learning more
accessible and flexible.

A large number of students, 34% (21 out of 63), are not familiar with this method, and
probably the same number of them, 35.8% (23 out of 63), consider this method neither
ineffective nor ineffective.

The next method was the method of Multimedia presentations, with the folowing
explanation.

Multimedia presentations (Interactive presentations combining various media):
Multimedia presentations integrate different forms of media such as text, images, audio, and
video to enhance learning experiences and cater to different learning styles.

17% (11 out of 63) of students consider this method very effective, and 32,1% (20 out of
63) rated it as a 4, which leans towards very effective, while 18,9% (12 out of 63) of students are
not familiar with this method.

The next method was the method of Game-based language learning, with the folowing
explanation.

Game-based language learning (Learning through gamified activities): This approach
uses game elements and mechanics in educational contexts to make learning more engaging,

enjoyable, and effective.
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Analysis of student responses to this question revealed that this method was considered
very effective by 39.6% (25 out of 63) of students. An additional 18.9% (12 out of 63) were
rated as giving it a 4, indicating a perception closer to very effective. In contrast, only 9.4% (6
out of 63) considered it an ineffective method. These findings suggest that a significant number
of students are familiar with the method and view it favorably.

The next method was the method of Kinect-based learning, with the folowing
explanation.

Kinect-based learning (Interactive learning using motion sensing technology): Kinect-
based learning utilizes motion sensing technology to create interactive and immersive learning
experiences, especially in areas like physical education, language pronunciation, and
simulations.

As it appears from diagram 3.3.4, a large number of students, 58.5% (37 out of 63), are
not familiar with this method, while just 3.8% (2 out of 63) consider it very effective.

Diagram 3.3.4 Kinect-based learning
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The next method was the method of Grammar-Translation, with the folowing

am not familiar with this method

explanation.

Grammar-Translation Method (Traditional method focusing on grammar rules and
translation): This traditional method emphasizes learning grammar rules and translating texts
between languages, focusing on accuracy and understanding of language structures.

This method is not regarded as innovative for English language learning; however, its
effectiveness in practice was of interest to this research.

Analysis of student responses to this question revealed that 37.7% (24 out of 63) of
students did not consider this method to be either ineffective or very effective. Only 9.4% (6 out
of 63) considered it a very effective method, while an additional 22.6% (14 out of 63) were rated
as giving it a rating of 4, which leans towards a perception of effectiveness. This result suggests
that a majority of students are familiar with this method. However, they do not consider it very
effective.

The next method was the Direct Method, with the folowing explanation.
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Direct Method (Teaching method using only the target language): This method involves
teaching and learning a language entirely through immersion in the target language, without the
use of translation or explanations in the native language.

A large number of students, 37.7% (24 out of 63), consider this method neither
ineffective nor effective, while 20.8% (13 out of 63) are not familiar with this method. These
results suggest that the majority of students are familiar with this method but do not consider it
very effective.

The next method was the Communicative Language Teaching Method, with the
folowing explanation.

Communicative Language Teaching (Focuses on real-life communication and
interaction): This approach prioritizes developing communication skills and proficiency in real-
life contexts through interactive activities, discussions, and authentic language use.

Analysis of student responses to this question revealed that 30.2% (19 out of 63) of
students considered this method very effective. An additional 26.4% (17 out of 63) were rated as
giving it a 4, indicating a perception closer to effectiveness. Furthermore, only 15.1% (10 out of
63) were identified as not being familiar with this method. This result suggests that a majority of
students are familiar with this method and consider it effective.

The next method was the Infographics in teaching grammar Method, with the folowing
explanation.

Infographics in teaching grammar (Visual aids for understanding grammar concepts):
Infographics are visual representations of information, data, or concepts, often used to simplify
complex grammar rules and concepts for easier understanding.

As it appears from diagram 3.3.5, a large number of students, 26.4% (17 out of 63), are
not familiar with this method, while 11.3% (7 out of 63) consider it very effective, and 20.8%
(13 out of 63) rated it as a 4, which leans closer to very effective. However, 32.1% (20 out of 63)
consider it neither ineffective nor very effective. These results suggest that the majority of
students are familiar with this method but do not consider it very effective.

Diagram 3.3.5 Communicative Language Teaching
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The next method was the Problem-solving teaching Method, with the folowing
explanation.

Problem-solving teaching method (Learning through solving real-world problems): This
method involves presenting learners with real-world problems or scenarios to encourage critical
thinking, problem-solving skills, and practical application of knowledge.

Analysis of student responses to this question revealed that 18.9% (12 out of 63) of
students considered this method very effective. An additional 28.3% (18 out of 63) were rated as
giving it a 4, indicating a perception closer to effectiveness. Furthermore, 26.4% (17 out of 63)
were identified as not familiar with this method. These findings suggest that a majority of
students are likely familiar with the method and view it favorably.

The next method was the BYOD (Bring Your Own Device) method, with the folowing
explanation.

BYOD (Bring Your Own Device) method (Using personal devices for learning): This
method involves students using their own devices such as laptops, tablets, or smartphones for
educational purposes, promoting personalized learning and flexibility.

Analysis of student responses to this question revealed that 15.1% (10 out of 63) of
students considered this method very effective. An additional 24.5% (15 out of 63) were rated as
giving it a 4, indicating a perception closer to effectiveness. Furthermore, 30.2% (19 out of 63)
were identified as not familiar with the method. These findings suggest that a majority of
students were likely familiar with the method. However, a significant portion (24.5%, or 15 out
of 63 students) did not perceive it as definitively very effective or ineffective.

The next method was the Blended learning method, with the folowing explanation.

Blended learning (Combining traditional classroom activities with online resources):
Blended learning integrates face-to-face instruction with online learning components, offering a
balanced approach that combines the benefits of both traditional and digital learning
environments.

Analysis of student responses to this question (diagram 3.3.6) revealed that 11.3% (7 out
of 63) of students considered this method very effective. An additional 28.3% (18 out of 63)
were rated as giving it a 4, indicating a perception closer to effectiveness. Furthermore, 24.5%
(15 out of 63) were identified as not familiar with the method. These findings suggest that a
majority of students were likely familiar with the method and viewed it favorably. However, a
substantial number (26.4%, or 17 out of 63 students) did not perceive it as definitively very

effective or ineffective.
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Diagram 3.3.6 Blended learning method
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The next method was the Interactive education method, with the folowing explanation.

Interactive education methods (Engaging and interactive learning techniques): These
methods include interactive activities, group discussions, collaborative projects, and hands-on
exercises to actively engage learners in the learning process.

Analysis of student responses revealed that a large number of students (22.6%, or 14 out
of 63) considered this method very effective. An additional 34% (21 out of 63) were rated as
giving it a 4, indicating a perception closer to effectiveness. Furthermore, only 15.1% (10 out of
63) were identified as not familiar with the method. However, it was also identified that 15.1%
(10 out of 63) did not consider it to be definitively very effective or ineffective. These results
suggest that the majority of students are familiar with this method and consider it effective.

The next method was the Interactive mobile applications method, with the folowing
explanation.

Interactive mobile applications (Mobile apps with interactive features): These mobile
apps offer interactive features such as quizzes, games, simulations, and multimedia content to
enhance engagement and interactivity in language learning.

Analysis of student responses to this question revealed that 20.8% (13 out of 63) of
students considered this method very effective. An additional 30.2% (19 out of 63) were rated as
giving it a 4, indicating a perception closer to effectiveness. Furthermore, only 11.3% (7 out of
63) were identified as not familiar with the method. These findings suggest that a majority of
students were likely familiar with the method and viewed it favorably. However, a substantial
number (28.3%, or 18 out of 63 students) did not perceive it as definitively very effective or
ineffective.

The next group of question was about perceptions and feedback.

The first question in this group was about the advantages of using technology in learning
English. As it can be seen from the diagram 3.3.7, 77.4% (41 out of 63) consider the increased
access to learning resources and materials to be a major advantage. Additionally, 71.7% (38 out

of 63) find the opportunity for self-paced learning and flexibility in study schedules appealing,
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while 60.4% (32 out of 63) value the personalized learning experiences tailored to individual
needs and preferences that technology offers.

Diagram 3.3.7 Advantages of using technology in learning English

Increased access to learning

resources and materials.

Enhanced interactivity and engagement

in language learning activities.
Personalized learning experiences

tailored to individual needs and preferences.
Opportunity for self-paced learning and
flexibility in study schedules.

Improved retention of information through
multimedia and interactive content.

4(T4%)

26 (43,1%)
30 (60.4%)
-3 (11.7%)

20 377%)
20 (317%)

Facilitation of communication and collaboration
with peers and educators.

Integration of real-world applications and
simulations for practical learning.

Support for distance learning and

remote access to language learning opportunities.
Other (Please specify):

24 453%)

The next question is about challenges or difficulties while using technology for English
language learning. As can be seen from the diagram 3.3.8 the majority of students, 43.4% (23 out
of 63) have experienced challenges in staying motivated or focused while using technology for
learning English. Interestingly, 35.8% (19 out of 63) of students found no challenges using
technology for English language learning.

Diagram 3.3.8 Challenges or difficulties while using technology for English language

learning

Yes, I have encountered technical issues or
problems with the software/applications.
Yes, I have faced difficulties in navigating or

13 (24,5%)

6 (11,3%)
using the technology effectively.

Yes, I have experienced challenges in staying 23 (43.4%)
motivated or focused while using technology for learning.
Yes, I have encountered barriers in accessing or

using online resources for language learning.

No, I have not encountered any challenges or

difficulties.

Other (Please specify):

6 (11,3%)

19 (35,8%)

Exploration of student perceptions regarding the potential for further technological
integration in English language classes to improve learning outcomes was undertaken in the next
question. Analysis of student responses revealed that a majority (62.3%, or 33 out of 63)
believed this objective could be achieved through the incorporation of interactive activities and
multimedia content into lessons. Interestingly, utilizing educational apps and software for
language practice and exercises was viewed by 50.9% (32 out of 63) of students as a way to
achieve this goal. In contrast, providing access to online resources and materials for self-

directed learning was identified as beneficial by 41.5% (22 out of 63) of students.
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A follow-up question was then posed directly: "Would you recommend using innovative

technologies for learning English to other students? Please explain your response."

Analysis of student responses to this direct question revealed that a majority (60.4%, or
38 out of 63) would recommend the use of innovative technologies due to their ability to
enhance learning experiences and make studying more engaging. However, a significant number
(28.3%, or 18 out of 63) of students expressed uncertainty, indicating that their recommendation
hinged on the specific technology and its implementation within the learning process. These

findings are illustrated in diagram 3.3.9.

Diagram 3.3.9 Recommending of using innovative technologies for learning English
to other students
@ Yes,Iwould recommend using innovative technologies
because they enhance learning experiences and make studying more engaging.

® No,Iwould not recommend using innovative technologies
because they can be distracting and may not always improve learning outcomes.

A

Maybe, it depends on the specific technology and how it is used in the learning process.

@ Iam not sure/I don't have enough experience to make a recommendation.

Teachers survey

Eight teachers from the Ferenc Rakoczi Il Transcarpathian Hungarian College of Higher
Education participated in the teacher survey. These instructors all have over ten years of
experience teaching English to students in non-linguistic programs.

The first question was about the frequency that teachers use technology (such as
smartphones, tablets, computers) for teaching English. The majority of them, 62.5% (5 out of 8),
use it sometimes, while 37.5% (3 out of 8) use technology in every lesson.

The next question explored the specific technologies teachers use for English language
teaching. The available options included mobile apps, online platforms (e.g., websites, learning
management systems), computer software (e.g., language learning programs), social media (e.g.,
language learning communities, forums), educational videos (e.g., YouTube channels, online
courses), podcasts, e-books, and online tutoring platforms. All teachers (100%) reported using
online platforms in their teaching. This highlights the critical role these platforms play in
facilitating English language instruction. Additionally, a significant majority, 87.5% (7 out of 8)
of teacher utilize educational videos, demonstrating their effectiveness in engaging students and
supplementing classroom learning. However, only half of the teachers, 50% (4 out of 8) integrate

computer software into their lessons. This information can be found in diagram 3.3.10.
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Diagram 3.3.10 Specific technologies teachers use for English language teaching

Mobile apps
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Cnline tutoring platforms

Other
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The next question was about comfort with using technology for language learning. The
majority of the teachers, 62.5% (5 out of 8), are somewhat comfortable with using technology
for English learning, while 37.5% (3 out of 8) are very comfortable.

The next group of questions is about the experience and opinions of the teachers
regarding innovative methods for learning English. Teachers had to rate each method from 1 to
5 (1 = Very Ineffective, 5 = Very Effective).

37.5% (3 out of 8) teachers consider the Mind Maps method very effective, while 12.5%
(1 out of 8) teachers rated it a 4, which leans closer to being a very effective method.

The same is true for the Role-playing game method. 37.5% (3 out of 8) teachers
consider it very effective, and 12.5% (1 out of 8) teachers rated it a 4, which leans closer to being
a very effective method. Surprisingly, 12.5% (1 out of 8) teachers do not use this method in
his/her class.

The method which consists of familiarization, training, and application was
considered very effective by 37.5% (3 out of 8) of teachers, and 12.5% (1 out of 8) teachers rated
it a 4, which leans closer to being a very effective method. Interestingly, 25% (2 out of 8)
teachers do not use this method in their class.

The method of using mobile applications was considered very effective by just 12.5% (1
out of 8) of teachers, and 37.5% (3 out of 8) teachers rated it a 4, which leans closer to being a
very effective method. 25% (2 out of 8) teachers do not use this method in their class. The results

can be found in diagram 3.3.11.
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Diagram 3.3.11 Mobile applications

91
9?2

3
[ ]
@

@ | do not use this method in my classes

The method of using mobile testing systems, search exercises, and mobile assessment
systems was considered very effective by 25% (2 out of 8) of teachers, and 12.5% (1 out of 8)
teachers rated it a 4, which leans closer to being a very effective method. Interestingly, 50% (4
out of 8) consider it neither an effective nor ineffective method of learning English.

The method of Multimedia presentations was considered very effective by 50% (4 out
of 8) teachers, and 37.5% (3 out of 8) rated it a 4, which leans closer to being a very effective
method. Interestingly, just 12.5% (1 out of 8) teachers consider it neither very effective nor
ineffective as a method of learning English.

The game-based language learning method was considered very effective by 12.5% (1
out of 8) of teachers, and 37.5% (3 out of 8) rated it a 4, which leans closer to being a very
effective method. Interestingly, 25% (2 out of 8) teachers do not use this method in their class.

The data from the Kinect-based learning method showed a clear separation between
two clusters, reminiscent of the colors of the Ukrainian flag. 50% (4 out of 8) teachers do not use
this method in their class, and the same number of teachers consider it neither very effective nor
ineffective as a method. The results can be found in diagram 3.3.12.

Diagram 3.3.12 Kinect-based learning method

Q1
®:

3
®4
®5

@ | do not use this method in my classes

The Grammar-Translation Method was rated as 2 by 25% (2 out of 8) of teachers, and
37.5% (3 out of 8) consider it neither very effective nor ineffective as a method, while just

12.5% (1 out of 8) consider it a very effective method.
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Direct Method was considered very effective by 25% (2 out of 8) teachers, while 37.5%
(3 out of 8) rated it a 4, which leans closer to being a very effective method. This method is
considered rather effective.

Communicative Language Teaching is considered a very effective method by a large
majority of the teachers surveyed. 75% (6 out of 8) rated it as the highest possible effectiveness
rating. The remaining 25% (2 out of 8) gave it a rating of 4, which could still be considered
positive depending on the specific scale used in the survey. The results can be found in diagram
3.3.13.

Diagram 3.3.13 Communicative Language Teaching

@1
@2
3
@ 4
®5

@ | do not use this method in my classes

The use of infographics in teaching grammar received mixed opinions from the
teachers surveyed. 37.5% (3 out of 8) rated it as the highest effectiveness level, while the same
37.5% (3 out of 8) rated it a 4, which leans closer to being a very effective method. This method
is considered rather effective.

The problem-solving teaching method is viewed favorably by a majority of the teachers
surveyed. 62.5% (5 out of 8) rated it as the highest effectiveness level, while the 25% (2 out of
8) rated it a 4, which leans closer to being a very effective method. This method is considered
rather very effective.

The use of BYOD (Bring Your Own Device) in English language learning elicited
mixed responses from the teachers surveyed. While only 12.5% (1 out of 8) considered it very
effective, a larger portion (37.5%, or 3 out of 8) rated it as a neutral method, neither very
effective nor ineffective.

Blended learning, which combines traditional classroom activities with online resources,
received positive reviews from the teachers surveyed. Half (50%, or 4 out of 8) rated it as the
most effective option. The remaining 37.5% (3 out of 8) gave it a rating of 4, which leans closer
to very effective. This method is considered rather very effective. The results can be found in

diagram 3.3.14.
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Diagram 3.3.14 Blended learning (Combining traditional classroom activities with

online resources)

@1
[ Wi
3
@4
®5

® | do not use this method in my classes

Interactive education methods were viewed favorably by a majority of the teachers
surveyed. Half or 50% (4 out of 8) rated them as the most effective option, while another 25% (2
out of 8) gave them a rating of 4, which leans closer to very effective method. This method 1s
considered rather very effective.

Interactive mobile applications were viewed favorably by a majority of the teachers
surveyed. 37.5% (3 out of 8) considered them a very effective method, while another 25% (2 out
of 8) rated them as neutral, neither very effective nor ineffective. Interestingly, 12.5% (1 out of
8) teachers reported not using them in their classes. This method is considered rather effective.

The next question refers to the advantages of using technology in teaching English, with
the following choices:

e Increased access to learning resources and materials
e Enhanced interactivity and engagement in language learning activities

e Personalized learning experiences tailored to individual needs and preferences

e Opportunity for self-paced learning and flexibility in study schedules

e Improved retention of information through multimedia and interactive content

e Facilitation of communication and collaboration with peers and educators

e Integration of real-world applications and simulations for practical learning

e Support for distance learning and remote access to language learning opportunities

e Other (Please specify):

The survey overwhelmingly highlighted the benefits of technology in English language
instruction. A staggering 87.5% (7 out of 8) of teachers identified increased access to learning
resources and materials as a key advantage. Flexibility was also a major selling point, with
75% (6 out of 8) of teachers valuing the opportunity for self-paced learning and adaptable
study schedules. Additionally, half of the teachers (50%, or 4 out of 8) recognized the benefits

of technology for improved information retention through multimedia and interactive content,
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as well as for facilitating distance learning and remote access to language learning
opportunities. The results can be found in diagram 3.3.15.

Diagram 3.3.15 Interactive mobile applications

Increased access to learning re...

7 (87.5%)
Enhanced interactivity and eng... 5 (62,5%)

Personalized learning experien... 5 (62,5%)

Opportunity for self-paced lear... —6 (75%)
Improved retention of informati... —4 (50%)
Facilitation of communication a... —3 (37.5%)
Integration of real-world applica... —3 (37.5%)
Support for distance learning a... —4 (50%)
Other
0 2 4 6 8

The next quetion refers to the challenges or difficulties while using technology for
English language learning, with the followin choices:

e Yes, I have encountered technical issues or problems with the software/applications.

e Yes, [ have faced difficulties in navigating or using the technology effectively.

e Yes, [ have experienced resistance or lack of support from students

e Yes, I have found it challenging to keep up with the rapid pace of technological
advancements

e No, I have not encountered any challenges or difficulties.

e Other (Please specify):

While some teachers acknowledged challenges in keeping pace with rapid technological
advancements (62.5%, or 5 out of 8), many reported successful technology integration in their
classrooms. Only half (50%, or 4 out of 8) encountered technical issues or difficulties using the
software/applications. The results can be found in diagram 3.3.16

Diagram 3.3.16 Challenges or difficulties while using

technology for English language learning

Yes, | have encountered
technical issues or problems wi...
Yes, | have faced difficulties in
navigating or using the technol...
Yes, | have experienced
resistance or lack of support fro...
Yes, | have found it challenging to
keep up with the rapid pace of t...
No, | have not encountered any
challenges or difficulties.

5 (62,5%)

68



The next question was about technology that can be further integrated into English language
classes to improve teaching outcomes, with the following choices:
e By incorporating interactive activities and multimedia content into lessons.
e By using educational apps and software for language practice and exercises.
e By implementing virtual reality or simulations for immersive language learning
experiences.
e By promoting online collaboration and communication among students for language
practice.
e By providing access to online resources and materials for self-directed learning.
e By integrating technology-enhanced assessments and feedback mechanisms.
e By facilitating blended learning models that combine classroom instruction with online
learning components.
e By exploring emerging technologies such as Al-powered language learning tools.
e Other (Please specify):
The majority (75%, or 6 out of 8 teachers) believe that utilizing educational apps and software
for language practice, along with providing access to online resources and materials for self-
directed learning, can be effective. Additionally, 62.5% (5 out of 8 teachers) see incorporating
interactive activities and multimedia content into lessons, as well as promoting online
collaboration and communication among students for language practice, as valuable strategies
for enhancing learning outcomes.

The next question explored teachers' satisfaction with the use of technology in their
English language classes. Half (50%, or 4 out of 8 teachers) reported the highest level of
satisfaction, and 37.5% grated it 4, which leans closer to very satisfied. However, the high
percentage of positive ratings (50% very satisfied) suggests a generally positive perception of
technology among the teachers.

The final question examined teachers' willingness to recommend the use of innovative
technologies in English language learning to their colleagues. An overwhelming majority
(87.5%, or 7 out of 8 teachers) endorsed using these technologies, highlighting their positive
experiences and potential benefits for other instructors.

3.3 Results and applications
This section delves into the key findings of the study, examining whether the formulated
hypotheses were supported by the data collected from student and teacher surveys. There was
explored a wide range of innovative technologies, including mind maps method, role-playing

method, game-based learning method, mobile applications, mobile testing systems, search
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exercises, mobile assessment systems, multimedia presentations, Kinect-based learning method,
direct method, communicative language teaching method, infographics in teaching grammar
method, problem-solving teaching method, BYOD (Bring Your Own Device) method, blended
learning method, interactive education methods, and interactive mobile applications method. The
goal was to assess their potential in empowering students to acquire English language skills
effectively.

Hypothesis evaluation:

Hypothesis 1 - Supported: Majority of students (54.7%, 34 out of 63) displayed
familiarity with various technology tools.

However, some of the teachers (37.5%, 3 out of 8) expressed limited comfort using
technology for English language learning. This suggests a disparity in technological fluency
between the two groups.

Hypothesis 2 - Supported: Methods promoting active learning and communication
received high ratings from majority of students.

Both students (56.6% finding Communicative Language Teaching Method effective) and
teachers (100% perceiving it effective) recognized the value of innovative technologies for
improving English language skills. There was a strong agreement between students and teachers
on the effectiveness of methods that promote active learning and communication.

Hypothesis 3 - Supported: A substantial number of students (58.4%, 37 out of 63 for
mobile applications) reported actively utilizing various technology tools like mobile apps and
online platforms for English language learning.

Hypothesis 4 - Partially Supported: While teachers acknowledged the potential benefits
(75%, 6 out of 8 for blended learning), some expressed concerns about the effectiveness of
specific methods (25%, 2 out of 8 not using game-based learning). Further exploration is needed
to bridge this gap in perception.

Hypothesis 5 - Supported: Both students and teachers identified advantages of technology
integration, including increased access to resources (77.4%, 49 out of 63 of students, 87.5%, 7
out of 8 of teachers), self-paced learning (71.8%, 45 out of 63 of students, 75%, 6 out of 8 of
teachers), and personalized learning experiences (60.4%, 38 out of 63 of students, 62.5%, 5 out
of 8 of teachers).

Hypothesis 6 - Supported: The study confirmed the existence of challenges faced by both
students (43.4%, 27 out of 63 for maintaining focus) and teachers (25%, 2 out of 8 questioning
the effectiveness of some methods). A balanced approach that acknowledges both advantages

and challenges is crucial for successful technology integration.
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The survey results indicate a strong preference for online platforms and educational
videos among teachers at the Ferenc Rakoczi II Transcarpathian Hungarian College of Higher
Education. These findings suggest that these technologies are well-established tools for teaching
English to students in non-linguistic faculties. While computer software use is also present, it
appears less prevalent compared to the other two options. Further investigation could explore the
specific reasons behind this difference and identify potential areas for promoting the use of
educational software in this context.

Based on the survey results among students and teachers regarding the use of innovative
technologies in teaching English to students of non-linguistic faculties, several key results can be
drawn, supported by percentage data from the survey.

Firstly, there is a significant disparity in familiarity with and perception of innovative
technologies between students and teachers. While a majority of students are well-acquainted
with and actively utilize technologies such as mobile apps, social media, and multimedia
presentations for learning English, a noticeable portion of teachers either have limited familiarity
with these tools or perceive them as less effective in improving language learning outcomes.
37.5% (3 out of 8) of teachers are very comfortable with using technology for English learning,
compared to 54.7% (35 out of 8) of students.

Secondly, there is a general consensus among both students and teachers regarding the
advantages of using technologies in learning English. Increased access to learning resources
(77.4% of students, 87,5% of teachers), opportunities for self-paced learning and schedule
flexibility (71.8% of students, 75% of teachers), and personalized learning experiences tailored
to individual needs (60.4% of students, 62.5% of teachers) are recognized as major benefits of
technology integration in the educational process.

However, challenges and difficulties in using technology for English language learning
vary between students and teachers. While some students cite challenges in maintaining
motivation or focus while using technology (43.4% of students), a notable number of teachers
express concerns about the effectiveness of certain technological methods, such as game-based
learning or mobile assessment systems (25% of teachers do not use these methods in their
English language teaching).

Despite these differences, both students and teachers acknowledge the potential for
further integrating technology into English language classes to enhance learning outcomes.
Interactive activities and multimedia content (62.3% of students, 62.5% of teachers), educational
apps and software for language practice (50.9% of students, 75% of teachers), and providing
access to online resources for self-directed learning (41.5% of students, 75% of teachers) are

seen as effective strategies for achieving this goal.
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Here's a comparison and results based on the effectiveness of various teaching methods

as perceived by both students and teachers, using the percentage data from the surveys:

Table 3.1 Comparison and results based on the effectiveness of various teaching methods

Method

Perceived by students

Perceived by teachers

Mind Maps Method

20.7% find it effective

50% perceive it as effective

Role-playing Method

35.9% find it effective

50% perceive it as effective

Game-based Learning | 58.5% find it effective 50% perceive it as effective

Method

Mobile Applications 58.4% find them effective 50%  perceive them as
effective

Mobile Testing Systems, | 28.3% find them effective 37.5% perceive them as

Search Exercises, Mobile effective

Assessment Systems

Multimedia Presentations | 49.1% find them effective 50%  perceive them as
effective

Kinect-based  Learning | 11.3% find it effective 50% consider it neither

Method

effective nor ineffective

Grammar-Translation

Method

32% find it effective

25% perceive it as effective

Direct Method

28.3% find it effective

62.5% perceive it as effective

Communicative Language

Teaching Method

56.6% find it effective

100% perceive it as effective

Infographics in Teaching

Grammar Method

32.1% find it effective

75% perceive it as effective

Problem-Solving Teaching

Method

47.2% find it effective

87.5% perceive it as effective

BYOD (Bring Your Own | 39.6% find it effective 25% perceive it as effective
Device) Method

Blended Learning Method | 39.6% find it effective 87.5% perceive it as effective
Interactive Education | 56.6% find them effective 75%  perceive them as
Methods effective

Interactive Mobile | 51% find them effective 37.5% perceive them as
Applications Method effective
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A key finding is the strong consensus between students and teachers on the effectiveness
of several innovative methods. Both groups rated highly methods that promote communication
and active learning, such as the Communicative Language Teaching Method (100% of teachers
and 56.6% of students finding it effective), Problem-Solving Teaching Method (87.5% of
teachers and 47.2% of students finding it effective), Blended Learning Method (87.5% of
teachers and 39.6% of students finding it effective), and Interactive Education Methods (75% of
teachers and 56.6% of students finding it effective). This suggests a shared understanding of the
value of these approaches in fostering student engagement and language acquisition.

The survey also identified some discrepancies in perceptions. Students rated technology-
based methods, such as Mobile Applications (58.4% of students finding them effective) and
Game-based Learning (58.5% of students finding it effective) higher than teachers (50% for both
methods). Conversely, teachers perceived the Direct Method (62.5% of teachers finding it
effective) as more effective than students (28.3% finding it effective). These discrepancies may
reflect generational differences in technology familiarity or contrasting pedagogical approaches.

The findings highlight the potential of innovative methods to enhance English language
learning. However, bridging the gaps in perception between students and teachers requires
ongoing communication, mutual understanding, and the implementation of strategies that

address both groups' needs and expectations.
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CONCLUSION

The study delved into various innovative technologies like mind maps method; role-playing
method; game-based learning method; mobile applications; mobile testing systems, search
exercises, mobile assessment systems; multimedia presentations; kinect-based learning method;
communicative language teaching method; infographics in teaching grammar method; problem-
solving teaching method; BYOD (Bring Your Own Device) method; blended learning method
(combining traditional classroom activities with online resources); interactive education methods
and interactive mobile applications method, highlighting their potential to empower learners in
acquiring English language skills effectively.

Innovative methods such as humor in teaching and immersive learning through Kinect-
based approaches were found to unleash creativity among students while enhancing retention of
English language concepts. Familiarization, training, and application methods were explored as
comprehensive strategies for English language learning, providing students with a structured
pathway to language proficiency. The research emphasized the significance of communicative
language teaching and interactive education methods in fostering meaningful interaction and
engagement, crucial for real-world language use and proficiency.

The first part of this thesis examines the transformative impact of integrating innovative
technologies into English language teaching for students of non-linguistic faculties. Various
studies highlight the effectiveness of these technologies in fostering several key areas:

— Engagement and Comprehension (Visualization tools like infographics and mind
maps enhance student engagement, leading to better understanding and retention of
information)

— Student-Centered Learning (Interactive and blended learning approaches, which
combine traditional instruction with technology-based activities, promote active
student participation and cater to individual learning styles)

— Independent Learning and Communication Skills (Mobile apps and online platforms
offer opportunities for self-directed learning and the development of communication
skills)

— Collaboration and Critical Thinking (Interactive teaching methods encourage student
participation and collaboration, fostering critical thinking skills).

The use of diverse instructional materials, including both technological and traditional

resources, further enhances learning outcomes and caters to different learning preferences.
Innovative teaching approaches and technologies play a crucial role in promoting students'

language proficiency, critical thinking abilities, and alignment with global educational standards.
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Integrating advanced linguistic educational technologies can further bolster critical thinking,
motivation, communication skills, and the overall learning experience.

Research also demonstrates the efficacy of interactive teaching methodologies beyond
language studies, fostering active learning, problem-solving abilities, and effective
communication across disciplines. The integration of mobile applications in language instruction
provides valuable insights for maximizing their effectiveness.

While researchers agree on the transformative potential of technology in language
learning, they also acknowledge the need to address challenges such as technological barriers
and digital literacy gaps among students.

In conclusion, the strategic integration of innovative technologies, combined with
effective pedagogical practices, offers a powerful approach to revolutionizing English language
teaching for students of non-linguistic faculties. By embracing technology and employing sound
teaching strategies, educators can prepare their students to thrive in today's interconnected and
multilingual world.

Although innovative technologies offer advantages like enhanced engagement and
motivation, challenges such as maintaining focus and addressing technological drawbacks must
also be considered. The findings underscore the importance of a balanced approach to
technology integration, considering both its benefits and challenges, to optimize English
language instruction for non-linguistic faculties.

Part 2 concludes that the strategic integration of innovative technologies has transformed
English language learning for non-linguistic students, offering numerous benefits. Interactive
tools such as whiteboards, multimedia resources, and virtual reality experiences, along with
online platforms and mobile apps, significantly enhance:

— Engagement (These technologies capture students' attention and make lessons more

enjoyable, leading to increased engagement)

— Motivation (Technology-based learning fosters a more positive and motivating

learning environment)

— Personalized Learning (A wide range of instructional materials and activities cater to

diverse learning styles and preferences)

However, successful implementation requires acknowledging and addressing potential
challenges associated with technology use in the classroom. These challenges include:

— Digital Divide (Unequal access to technology and the internet can disadvantage some

students)

— Distractions and Divided Attention (Technology can lead to off-task behavior and

difficulty focusing)
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language

strategies

Information Overload (Excessive online resources can overwhelm students)
Quality and Reliability of Online Resources (Ensuring the accuracy and
appropriateness of online content and platforms is vital)
Data Security and Privacy (Protecting student data in online environments is a
critical concern)
conclusion, innovative technologies offer a powerful toolkit for enhancing English
learning. By acknowledging potential challenges and employing sound teaching

alongside technology integration, educators can prepare students to thrive in today's

interconnected and multilingual world.

In

Part 3 of the thesis, the study examined student and teacher perspectives on using

innovative technologies to teach English to non-linguistic majors. Here are the main takeaways:

Gap in Technology Fluency (A significant difference exists in how comfortable
students and teachers are with technology. Students are generally more familiar with
and utilize various technology tools for learning English)

Shared Benefits of Technology (Both students and teachers acknowledge the
advantages of integrating technology. These benefits include increased access to
learning resources, flexibility in learning pace and schedule, and the ability to
personalize learning experiences)

Challenges and Preferences (Students and teachers face different challenges when
using technology for language learning. Students may struggle with staying focused,
while some teachers express concerns about the effectiveness of specific methods
like game-based learning)

Emphasis on Active Learning (There is strong agreement between students and
teachers on the value of methods that promote communication and active learning.
This includes approaches like the Communicative Language Teaching Method,
Problem-Solving Teaching, Blended Learning, and Interactive Education Methods)
Discrepancies in Perception (Some differences exist in how students and teachers
perceive specific technologies. Students tend to rate technology-based methods like
mobile apps and game-based learning higher than teachers. Conversely, teachers
seem to favor traditional methods like the Direct Method. These discrepancies may
be due to generational differences in technology comfort or contrasting teaching

philosophies).

Overall, the study highlights the potential of innovative technologies to enhance English

language learning for non-linguistic students. Addressing the disparity in technology fluency
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between students and teachers and fostering communication about preferred methods are
important steps for successful technology integration in the classroom.The findings highlight the
potential of innovative methods to enhance English language learning. However, bridging the
gaps in perception between students and teachers requires further exploration. Future research
could examine the specific aspects of each method that students and teachers find valuable, along
with the challenges associated with implementation.

Overall, this study underscores the importance of fostering a collaborative environment
where students and teachers can share their perspectives on innovative methods. By embracing a
diversity of approaches, teachers can create a more engaging and effective learning experience

for students.
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PE3IOME

Y upomy JocHiKeHHI OyI0 pO3MVITHYTO Pi3HOMaHITHI IHHOBAIIHI TEXHOJIOTIi, Taki K METOJ
JTYMOK (acoliaTWBHI KapTH), METOJ pOJbOBOI TI'pH, METOJ HaBYaHHS dYepe3 irpu, MOOLIbHI
JIOJIaTKH, MOOUIbHI CHCTEMH TECTYBAaHHS, MOIIYKOBI BIpPaBH, MOOLIbHI CHUCTEMH OIIIHIOBAHHS,
MYJIBTUMEIIMHI TIpe3eHTallli, MeToJ HaB4yaHHsI Ha OcHOBI Kinect, MeTOJ1 KOMYHIKATHBHOTO
HaBYaHHS MOBH, BHKOPHCTaHHS iH¢orpadiku y BHKIAJaHHI TpaMaTHKH, MPOOIEMHO-
opieHTOBaHMiA MeToA HaBuaHHs, MeTog BYOD (Bring Your Own Device), 3miniane HaBuaHHS
(moeaHaHHA TPAAMIIIHHUX KJIACHUX 3aHATh 3 OHJIAMH-pecypcaMu), IHTEPAKTUBHI METOJIU OCBITH
Ta IHTEPAaKTHUBHI MOO1IBHI TOJATKH, MiAKPECTIO0YHN 1X MOTEHIIa 1T €hEKTUBHOTO OBOJIOAIHHS
AHTITIICHKOI0 MOBOIO.

[HHOBaMIHI MeTOM, Taki SIK BUKOPUCTAHHS TYMOpPY Y BHKJIAJaHHI Ta 3aHYPEHHS B
HABYaHHS 3a JIOMIOMOTOIO MiJIX0/iB Ha ocHOBI Kinect, cipusiii po3BUTKY TBOPUHX 3A10HOCTEN
CTYJECHTIB 1 MOKpallyBaly 3aCBOEHHS KOHIICTIINA aHTIIHChKOI MOBU. MeTonu O3HalOMIICHHS,
HABYAHHS TA 3aCTOCYBAHHSI PO3TIISAJAINCH K KOMIUIEKCHI CTpATerii JJisi BUBUCHHS aHTIIHCHKOT
MOBH, HAJAaIO4M CTYJSHTaM CTPYKTYpPOBaHUH MUISIX JO BOJOMIHHA MOBOK. JlocCiimKeHHs
MiJKPECIUIO 3HAYEHHS KOMYHIKATUBHOTO HAaBUAaHHS MOBHU Ta IHTEPAKTUBHUX METOJIB OCBITH
JUTSL CIIPUSIHHS 3MICTOBHIM B3a€MO/IIT Ta 3aJTy4€HHIO, [0 € BAKJIMBUM JJI1 BAKOPUCTAHHS MOBH B
peaTbHUX YMOBAX 1 JOCATHEHHSI MOBHOI KOMITETEHTHOCTI.

[lepma wactmHa 1i€l poOOTHM AOCHIIKYE TpaHCQOpMaliiiHMM BIUIMB IHTErparii
IHHOBAIITHUX TEXHOJOTi Yy BHKIAJaHHS aHTJIIAChKOI MOBU JUISl CTYACHTIB HEMOBHHUX
¢dakynbTeTiB. Pi3HI JOCHIKEHHS MIIKPECTIOITh €(PEKTHUBHICTh LHUX TEXHOJOTIH y Takux
KJIFOUOBUX chepax:

— 3BanyueHHs Ta po3yMiHHS: BizyamizamiiiHi iHCTpyMEHTH, Taki sK iHQorpadika Ta

KapTH pO3yMy, MIJBUILIYIOTH 3aJy4€HICTh CTYAEHTIB, IO MPU3BOIUTH JI0 KPaIIoro
PO3YMIHHS Ta 3amaM'siTOByBaHHs 1H(opmaii.

— CryneHTOIeHTpOBaHEe HaBYAaHHS: [HTEpaKTHUBHI Ta 3MilIaHl MAXOAW /10 HaBYAHHS,
AK1 TOETHYIOTh TPAIUIINHI IHCTPYKIIT 3 TEXHOJOTTYHUMHU aKTUBHOCTSIMH, CIPUSIOThH
aKTUBHIM y4acTi CTYJEHTIB 1 BpaXOBYIOTh 1HIUBIAyalbH1 CTUJIl HABYaHHS.

— Hesanexxne HaBuaHHS Ta KOMYHIKaTHBHI HaBUYKH: MOOIIBHI JOJATKU Ta OHJIAWH-
mwiatGopMu HAJAIOTh MOMJIHMBOCTI JUIsl CaAMOCTIMHOTO HABYaHHS Ta pPO3BUTKY
KOMYHIKQaTHBHUX HAaBUYOK.

— CoiBnparis Ta KpUTHYHE MHUCIIEHHS: [HTEpaKTHBHI METOIM BUKIIAQJAAHHS 3a0X0YYIOTh
y4acTh CTYAECHTIB Ta CIIBIPAIIO, CIPUSIOUN PO3BUTKY KPUTHUHOTO MHUCIICHHS.

BuxopucranHs pi3HOMaHITHUX HaBUYaJbHUX MaTepiasliB, BKIIOYAIOYH SK TEXHOJIOTIYHI,

TaKk 1 TpaAMLidHI pecypcH, JAOAATKOBO IMOKpAIIye pe3yabTaTH HaBUAHHS Ta BPaxoBYeE pi3HI
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mepeBard y HaBuYaHHI. [HHOBamiiiHI MAXOAM Ta TEXHOJOTil BINIrpalOTh BAXJIMBY pOIb ¥y
HiABUIIEHHI MOBHOI KOMIETEHTHOCTI CTYAEHTIB, PO3BUTKY KPUTUYHOTO MHCJICHHA Ta
BIJIMOBIAHOCTI TJOOATBHUM OCBITHIM CTaHAapTaMm. [HTerpamisi TepefoBHX JIHTBICTUYHHX
OCBITHIX TEXHOJIOTIH MOXK€ JOJATKOBO MIABUIIUTH KPUTHYHE MUCJICHHS, MOTHUBAIIIIO,
KOMYHIKaTHBHI HABUYKH Ta 3araJIbHUN JOCB1Jl HABYAHHS.
JloCImiPKeHHS TaKOXK JEMOHCTPYIOTh €(DeKTUBHICTh IHTEPAKTUBHUX METOIB BUKJIAIAHHS
HE TUIBKM B MOBHHX JIOCHIDKCHHSX, ale€ W y PO3BUTKY AaKTUBHOTO HABUYaHHS, 3JaTHOCTI
BHUpIITyBaTH MpoOsieMr Ta edeKTHBHOI KOMYHIKalii B PI3HMX AWCHUIUIIHAX. I[HTErparis
MOOUIPHMX JIOAATKIB Yy BHKJIQJaHHS MOBH HAJa€ I[iHHI IHCAWTH IJIs1 MaKcHMi3amii iXHbOT
e()eKTUBHOCTI.
Xoya NMOCHIAHWKH BH3HAIOTH TpaHC(HOpPMAIIHUN TOTEHINIal TEXHOJOTiH y BUBYEHHI
MOBH, BOHU TaK0>X HAaroJOUIyIOTh Ha HEOOX1AHOCTI BUPIIIEHHS TaKUX MPoOiIeM, K TEXHOJIOTIYH1
Oap'epu Ta mporajaruHu B IU(POBiii rpaMOTHOCTI cepell CTYCHTIB.
Ha 3aBepmieHHsi, crpareriyHa iHTEerpamis IHHOBAalIWHMX TEXHOJOTIH y TO€IHAHHI 3
e(PeKTUBHIMH TICJArOTIYHIUMH MPAKTHKAMHU IMPOMOHYE MOTYKHUH MiIXiJ A0 PEBOOIIOHI3AIIT
BUKJIQJIaHHS aHTJIIHCHKOI MOBHU JJIsl CTY/ICHTIB HeMOBHUX (akynbTeTiB. [IpuiiMatoun TexHomorii
Ta 3aCTOCOBYIOYH MPOJyMaHi cTpaTerii BUKJIAJaHHS, BUKIaAadl MOXYTh MIATOTYBaTH CBOiX
CTYIEHTIB J0 YCHIXy B CY4YaCHOMY B3a€MOIOB'A3aHOMY Ta OaraTOMOBHOMY CBITI. Xouya
IHHOBAIIIHI TEXHOJIOT1I MPOMOHYIOTh MIEPEBAry, Taki sIK IiJIBUIIECHE 3ay4Ye€HHS Ta MOTHBAIIS,
TAaKO’)X HEOOX1ZIHO BPaxOBYBaTH BHUKIMKM, Taki SK 30epeXeHHs yBark Ta BUPILICHHA
TEXHOJIOTIYHUX HEJOMIKiB. Pe3ynpTaTi MigKpecIOTh BaXKIMBICTh 30aJIaHCOBAHOTO MIIXOY 10
IHTerpanii TEeXHOJIOT1, BpaxOBYIOUM SIK IXHI NEpeBard, TaK 1 BUKIUKHU, 11100 ONTHUMI3yBaTH
BUKJIQ/IaHHS aHTJIHACHKOT MOBH JIJIs1 HEMOBHUX (DaKyJIbTETIB.
Y npyriii yactuHi poOOTH AOCHIMKEHO TEPCHEKTUBU BUKOPUCTAHHS 1HHOBAIIIHUX
TEXHOJIOTI Yy BHKJIAJaHHI AaHIVIHChKOI MOBH JUIS CTYACHTIB HEMOBHUX (DaKyJIbTeTiB,
MIJKPECIIOIYN X YHCIIEHHI MepeBaru. IHTEpakTHBHI IHCTPYMEHTH, Takl K I1HTEpaKTHUBHI
JOLIKHA, MYJIbTUMEIINHI pecypcu Ta JOCBIA BIPTYalbHOI pEalbHOCTI, pa3oM 3 OHJIAMH-
wiargopmMamMu Ta MOOLTPHIUMHE JTOIaTKAMU 3HAYHO MOKPAILYIOTh:
— 3anmyuenns: ILli TexHoioOrii NpUBEpTaOTh yBary CTYIEHTIB 1 poOJSATH YpPOKHU
[IKaBIIIUMHU, IO TPU3BOUTH JI0 ITiIBUILIEHOTO 3aTy4eHHS.

— MoruBanito: HaBuaHHS Ha OCHOBI TEXHOJIOTIH CHpUSiE CTBOPEHHIO OLIbII
MO3UTUBHOTO i MOTHBYIOUOTO HABYATHHOTO CEPEIOBUIIIA.

— IlepconamizoBane HaBuanHs: [llupokuii cnexkTp HaBYAIBHMX MarepiaidiB Ta

AKTUBHOCTEH 32/I0BOJIbHSIE Pi3HI CTUIII Ta BIIOJOOAHHS Y HABYAHHI.
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Opmnak st ycmimHOI peasizaiiii HeoOXiTHO BpaxOBYBaTH Ta BHUPINTyBaTH TMOTEHIIIHHI
npo0JieMu, TIOB'sI3aH1 3 BUKOPUCTAHHSIM TEXHOJIOTIH y Kiaci. L{i mpobieMu BKITIOYAIOTh:

— Hwudposwuii po3pu: HepiBHUI TOCTYIT 10 TEXHOJOTINA Ta IHTEPHETY MOYKE TTOCTaBUTH

JIeSIKUX CTY/ICHTIB y HEBUTiJHE CTAaHOBUIIIE.

— BixBomikanns Ta poscisiHa yBara: TexHOJOrii MOXKYTh MPU3BOAUTH IO HEYBa)KHOCTI
Ta TPYJHOIIIB 3 KOHIIEHTPALII€IO.

— Indopmamiiine nepeBaHTaxeHHA: HaaMipHa KUTBKICTh OHJIAHH-PECYpCIB  MOXeE
NEPEeBAHTAXKUTH CTYACHTIB.

— SlkicTe Ta HafifHICTH OHJIAHH-pecypciB: BaximBo 3a0e3neuuTH TOYHICTH Ta
BiJIMOBIAHICTh OHJIAWH-KOHTEHTY Ta IIaT(opm.

— 3axucT JgaHMX Ta KOHQIACHUIWHICTH: 3aXHCT JMaHUX CTYIEHTIB B OHJIAWH-
CepeIoBUINAX € KPUTUYHO BAXKJIMBUM 3aBJJAHHSM.

Ha 3aBepienHsi, iHHOBaIiHI TEXHOJOTIi MPOMOHYIOTh MOTYXHHUM 1HCTpyMEHTapid s
MOKpAIIeHHs] BHBYEHHS aHTJIHCHKOI MOBH. BpaxoByloum mOTEHIiHHI mnpoOieMu Ta
3aCTOCOBYIOUH IPOJIyMaHi CTpaTerii BUKIAJAAHHS Pa3oM 3 IHTETPAIli€l0 TEXHOJOTIH, BUKIagadl
MOXYTb HIATOTYBAaTH CTYJEHTIB JI0 YCIIXY B Cy4aCHOMY B3a€EMOIIOB'SI3aHOMY Ta 6araTOMOBHOMY
CBITI.

Y Tperii d4acTuHI pOOOTH pO3IJSAHYTO JAYMKH CTYIEHTIB 1 BHKIQJayiB II0J0
BUKOPUCTAHHS 1HHOBAI[IMHUX TEXHOJOTIM /s BUKIAJAHHS AaHIVIIMCHKOI MOBU CTyJIEHTam
HEMOBHUX creniagbHocTe. OCHOBHI BUCHOBKH BKJIIOUYAIOTh:

— Po3puB y BosoziHHI TexHoJOrisiMU: ICHye 3HauHa pPI3HULA B pPIBHI KOMQOPTY 3
TEXHOJIOTISIMU MDK CTyJeHTaMu Ta BuKianadamMu. CTyIeHTH, SK MpaBHJIO, Kpalle
3HalloMi 3 PI3HUMM TEXHOJOTIYHUMH IHCTPYMEHTaMM /Il BUBYEHHS aHIJIHCBKOI
MOBH.

— CrhinbHI nepeBaru TEXHOJIOTIN: SIK CTYAEHTH, Tak 1 BUKJIa/Jadi BU3HAIOTh IepeBaru
1HTerpanii TeXHOJIOT1H, BKJIIOYAIOYU MIABUILEHUHN JOCTYI 0 HaBYAJIbHUX PECYpCIB,
THYYKICTh y TeMIIl Ta rpadiKy HaBYaHHS, a TAKOX MOXJIMBICTH IEPCOHATI30BAHOTO
HABYAIILHOTO JIOCBIY.

— Buxmmku ta nmepeBaru: CTYACHTH Ta BHUKJIQadi CTUKAIOTHCS 3 PI3HUMHU BHKJINKaMHU
OpY BHUKOPHUCTaHHI TEXHOJIOTIH Ui BHUBYEHHA MOBH. CTYAEHTH MOXYThb MaTu
TPYIHOII 3 KOHIIEHTPAIII€0, TOJI SIK JIesSKl BUKJIagadi BUCIOBIIOIOTH 3aHETTOKOEHHS
10,10 €(pEKTUBHOCTI TAKUX METO/IIB, IK HABYAHHS Yepe3 irpu.

— Haronoc Ha akTUBHOMY HaBYaHHI: | CTyJIeHTH, 1 BUKJIa[ja4i BUCOKO I[IHYIOTh METO/IH,

IO CTIPUSIOTH KOMYHIKaIlll Ta aKTUBHOMY HaBYaHHIO, BKJIIOYAI0UU KOMYHIKaTUBHUIMA
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METOJI HaBUaHHS MOBHU, TMPOOJIEMHO-OPIEHTOBAHUN METOJ] HAaBYAHHS, 3MilIaHE
HaBYaHHS Ta IHTEPAKTUBHI METOU OCBITH.

— BiaminnocTi y cnipuiiHATTI: ICHYIOTH Jesiki BIIIMIHHOCTI y TOMY, SIK CTYJICHTH Ta
BUKJIa/la4l CIPUIMAIOTh KOHKpEeTHI TexHoiorii. CTyaeHTH, SK NpaBUIIO, BHUCOKO
OLIIHIOIOTh METOJM, 3aCHOBAHI Ha TEXHOJIOTISAX, TaKi fAK MOOIJBbHI JOJAaTKH Ta
HaBYaHHS 4epe3 irpH, TOAI SK BUKIIA/Iavi HaJlal0Th TiepeBary TpaJulliiHIM METOJIaM,
TaKuM SIK npsMuil Metos. L{i BiAMIHHOCTI MOXYTh OyTH 3yMOBJICHI reHEepaliitHUMHU
BIIMIHHOCTSIMH Yy KOMQOPTI 3 TEXHOJOTIAMH ab0 pI3HUMHU MIJIXOAaMHU 10
BUKJIQJIAHHSL.

3aragoMm, JOCHIKEHHS TIAKPECIIOE IIOTEHIad I1HHOBAI[IMHUX TEXHOJOTIM ISt

MOKPAIIEHHS BUBUYEHHS AaHTJIHACHKOI MOBH I CTYJICHTIB HEMOBHUX CIICHIAIbHOCTEH.
BupimenHs po3puBy y BOJIOIHHI TEXHOJOTISIMHI MK CTYACHTAMH Ta BUKJIAJIa4aMy Ta CIIPUSHHS
KOMYHIKAI[il I[I0J0 TMepeBar METOJIB € BAKIMBUMHU KpOKaMU JJis YCHIIIHOI 1HTerparii
TEXHOJIOTIH y Kjaci. Pe3ympTaTv MiIKpECIIOIOTh BAXKIMBICTH CIHPUSHHS KOJA0OpATHBHOMY
CEepe/IOBUIIY, JIe CTYICHTH Ta BUKJIAIa4i MOXKYTh JUIMTHCS CBOIMH TOTJISaMU Ha 1HHOBAIIiHI
metoau. IlpuitmMaroun pi3HOMaHITHI IMiIXOAM, BUKJIAJadi MOXYTh CTBOPUTH OUTBII 3aiTy4arounii

Ta e(DeKTUBHUIM HABYAILHUM TOCBIJ JJIS CTY/ICHTIB.
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Innovativ technologiak hasznalata az
angol nyelvtanulas soran

Innovativ technologiak
hasznalata az angol nyelvtanulas soran

* Kotelezd kérdés

Altalanos adatok:

1. Szak:*

2. Tagozat: *

Soronként csak egy ovalist jeldljon be.

Nappali

Levelez6

3. Képzési szint: *
Soronként csak egy ovalist jeldljon be.

BSc
MSc

4. Evfolyam: *

Soronként csak egy ovalist jeldljon be.

1.

2
3.
4



Angol nyelvtanulasi tapasztalat:

5. Miéta tanul angolt? *

Soronként csak egy ovalist jelbljon be.

Kevesebb, mint 1 év
1-2 év

2-3 év

3-4 év

4-6 év

6-10 év

Tobb mint 10 éve

6. Milyen szintii az angol nyelvtudasa? *

Soronként csak egy ovalist jeldljon be.

Kezddé
Kozépfoku

Halado

7. Hasznalja e az angol nyelvet az osztalytermen kivul? (tobb valasz is
lehetséges)

Valassza ki az 6sszeset, amely érvényes.

Munkahoz

Konyvek olvasdsahoz és filmek megértéséhez eredeti nyelven
A kommunikaciéhoz

A kényelmesebb utazasi élményekért

Tudomanyos publikaciok olvasasahoz

Egyéb



8. Haaz ,Egyéb” lehet6séget valasztotta a , Hasznalja e az angol nyelvet az
osztalytermen kiviul? ” kérdés megvalaszolasakor, kérjuk, irja le a valaszt:

Oktatasi technolégiak hasznalata:

9. Milyen gyakran hasznal korszeri tanulasi technikai eszkdozoket (példaul *
okostelefont, tablagépet, szamitégépet) az angol nyelv tanulasahoz?

Soronként csak egy ovalist jeldljon be.

Soha

Ritkan (havonta egyszer vagy ritkdbban)
Néha (havi 2-3 alkalommal)

Gyakran (hetente egyszer vagy t6bbszor)

Nagyon gyakran (naponta)

10. Milyen konkrét technolégiakat hasznal angol nyelvtanulashoz (pl. *
mobilalkalmazasok, online platformok)? (tobb valasz is lehetséges)

Valassza ki az 6sszeset, amely érvényes.

Mobil alkalmazasok

Online platformok (pl. weboldalak, tanuldskezelé rendszerek)
Szamitdgépes szoftverek (pl. nyelvtanulé programok)
kdzosségi média (pl. nyelvtanuld kozésségek, forumok)
Oktatasi videdk (pl. YouTube-csatorndk, online tanfolyamok)
Podcastok

E-kdnyvek

Online oktatdi platformok

Egyéb



11. Haaz ,Egyéb” lehetbéséget valasztotta a,, Milyen konkrét technolégiakat
hasznal angol nyelvtanulashoz (pl. mobilalkalmazasok, online
platformok)? " kérdés megvalaszolasakor, kérjuk, irja le a valaszt:

12.  Mennyire érzi j6l magat a technolégia nyelvtanulasban valé
hasznalataban?

Soronként csak egy ovalist jel6ljon be.

Nagyon kényelmes
Valamennyire kényelmes

Nem kényelmes

Innovativ médszerek:

Kérjiik, értékelje

tapasztalatait és véleményét az alabbi innovativ angoltanulasi médszerekkel
kapcsolatban (1 = nagyon hatastalan, 5 = nagyon hatékony):



13.

14.

Mind maps (Gondolattérképek) (Vizualis eszkoz, informaciok
rendszerezéseére és 0sszegzésere): A gondolattérképek diagramok, amelyek
az informaciok és fogalmak vizualis megjelenitésére szolgalnak. Segitenek a
gondolatok rendszerezésében, az otletek kozotti 6sszefuggesek
kialakitasaban, 0sszetett témak dsszefoglalasaban.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
Nem ismerem ezt a modszert

Role-playing game method (Szerepjatékos médszer) (valds
forgatokdnyveket szimulalo interaktiv médszer): Ez a modszer azt jelenti, hogy
a tanuldk meghatarozott szerepeket vallalnak, és szimulalt valos
élethelyzetekben vesznek részt. Segiti a kommunikacios készségek, a
problémamegoldo képességek fejlesztését és a kulturalis dsszefliggések
megértését.

Soronként csak egy ovalist jel6ljon be.
1
2
3
4
5

Nem ismerem ezt a modszert



15.

16.

Familiarization, training, and application (Ismerkedés, képzés és
alkalmazas) (progressziv tanulasi megkozelités a bevezetéstdl az
alkalmazasig): Ez a megkozelités uj fogalmak bevezetésével, képzési és
gyakorlati lehet6ségek biztositasaval, végul a tudas vagy készségek valds
helyzetekben torténd alkalmazasaval végzddik. Ez biztositja a fokozatos és
atfogo tanulasi élmeényt.

Soronként csak egy ovalist jeléljén be.

1
2
3
4
Nem ismerem ezt a modszert

Mobile applications (Mobilalkalmazasok) (nyelvtanulasi célokra tervezett
alkalmazasok): Ezek olyan szoftveralkalmazasok, amelyeket kifejezetten a
nyelvtanulas megkonnyitésére terveztek mobil eszk6zokon, példaul
okostelefonokon és tablagépeken. Gyakran tartalmaznak interaktiv
gyakorlatokat, szokincsgyakorlatokat és nyelvi 6rakat.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5

Nem ismerem ezt a modszert



17.

18.

Mobile testing systems, search exercises, mobile assessment systems *
(Mobil tesztel6 rendszerek, kereségyakorlatok, mobil értékeld

rendszerek) (Eszkozok vetélked6khoz, keresésekhez és értékelésekhez mobil
eszkozokon): Ezek az eszk6zok lehetbvé teszik a tesztelés lebonyolitasat, az
informaciokeresést és a felméréseket mobil eszk6zok segitségével, ezaltal
elérhetébbé és rugalmasabba téve a tanulast.

Soronként csak egy ovalist jel6ljon be.

A OWN

Nem ismerem ezt a modszert

Multimedia presentations (Multimédias prezentaciok) (kulonb6zé médiat  *
kombinalé interaktiv bemutatok): A multimédias prezentaciok a médiak
kuldnboz6 formait, példaul szoveget, képeket, hangot és videot integralnak a
tanulasi élmény fokozasa és a kuldnb6zd tanulasi stilusok kielégitése
érdekében.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5

Nem ismerem ezt a modszert



19.

20.

Game-based language learning (Jatékalapu nyelvtanulas) (Tanulas
gamified tevékenységeken keresztul): Ez a megkozelités jatékelemeket és
mechanikat hasznal oktatasi kontextusban, hogy a tanulast vonzobba,
elvezetesebbé és hatékonyabba tegye.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
Nem ismerem ezt a modszert

Kinect-based learning (Kinect-alapu tanulas) (Interaktiv tanulas
mozgaserzekeld technoldgiaval): A Kinect-alapu tanulas mozgasérzékeld
technolégiat hasznal interaktiv és magaval ragado tanulasi éimények
létrehozasara, kulondsen olyan tertleteken, mint a testnevelés, a nyelvi kiejtés
és a szimulaciok.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5

Nem ismerem ezt a modszert



21.

22.

Grammar-Translation Method (Nyelvtani-forditasi médszer) (hagyomanyos *

modszer a nyelvtani szabalyokra és a forditasra 6sszpontositva): Ez a
hagyomanyos modszer a nyelvtani szabalyok tanulasara és a szovegek
nyelvek kozotti forditasara helyezi a hangsulyt, a nyelvi szerkezetek
pontossagara €s megértéseére dsszpontositva.

Soronként csak egy ovalist jel6ljon be.

A W0N

Nem ismerem ezt a modszert

Direct Method (Kozvetlen médszer) (Csak a célnyelvet hasznalo tanitasi
modszer): Ez a moédszer magaban foglalja a nyelv tanitasat és tanulasat teljes
egészében a célnyelvben valo elmélyuléssel, forditas vagy anyanyelvi
magyarazat hasznalata nélkul.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5

Nem ismerem ezt a modszert

*



23.

24.

Communicative Language Teaching (Kommunikativ nyelvoktatas) (a valos *
kommunikacidra és interakciéra 6sszpontosit): Ez a megkodzelités elbtérbe
helyezi a kommunikacids készségek és a valos életkornyezetekben vald
jartassag fejlesztését interaktiv tevékenységek, beszélgetések és hiteles
nyelvhasznalat réveén.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
Nem ismerem ezt a modszert

Infographics in teaching grammar (Infografika a nyelvtan tanitasaban) *
(Vizualis segédeszkozok a nyelvtani fogalmak megértéséhez): Az infografikak
informaciok, adatok vagy fogalmak vizualis megjelenitései, amelyeket gyakran
hasznalnak 6sszetett nyelvtani szabalyok és fogalmak egyszerisitésére a
konnyebb megértés érdekében.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5

Nem ismerem ezt a modszert



25.

26.

Problem-solving teaching method (Problémamegoldé tanitasi modszer)
(Tanulas valos problémak megoldasan keresztll): Ez a médszer magaban
foglalja a tanuldk valds problémak vagy forgatokonyvek bemutatasat, hogy
0sztonozze a kritikus gondolkodast, a problémamegoldo készségeket és a
tudas gyakorlati alkalmazasat.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
Nem ismerem ezt a modszert

BYOD (Bring Your Own Device) method (HMSK (hozd magaddal a sajat
késziulékedet) médszer) (Személyes eszk6zok hasznalata tanulashoz): Ez a
modszer azt jelenti, hogy a tanuldok sajat eszkozeiket, példaul laptopjaikat,
tablagépeiket vagy okostelefonjaikat hasznaljak oktatasi célokra, elésegitve a
személyre szabott tanulast és a rugalmassagot.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5

Nem ismerem ezt a modszert

*

*



27.

28.

Blended learning (Vegyes tanulas) (Hagyomanyos osztalytermi
tevékenységek és online forrasok kombinalasa): A blended learning a
szemelyes oktatast az online tanulasi 6sszetevékkel integralja,
kiegyensulyozott megkozelitést kinalva, amely egyesiti a hagyomanyos és a
digitalis tanulasi kornyezet el6nyeit.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
Nem ismerem ezt a modszert

Interactive education methods (Interaktiv oktatasi médszerek) (vonzo és
interaktiv tanulasi technikak): Ezek a modszerek interaktiv tevékenységeket,
csoportos beszélgetéseket, egylttmikddési projekteket és gyakorlati 6rakat

foglalnak magukban a tanuldk tanulasi folyamatba val6 aktiv bevonasara.

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5

Nem ismerem ezt a modszert



29. Interactive mobile applications (Interaktiv mobilalkalmazasok) (Interaktiv. *
funkciokkal rendelkez6 mobilalkalmazasok): Ezek a mobilalkalmazasok
interaktiv funkcidkat kinalnak, példaul vetélkedbket, jatékokat, szimulaciokat és
multimédias tartalmakat a nyelvtanulasban valo részvétel és interaktivitas
fokozasa erdekében.

Soronként csak egy ovalist jel6ljon be.

A WN

Nem ismerem ezt a modszert

Felfogasok és visszajelzések:

30. On szerint milyen elényei vannak a technolégiak hasznalatanak az angol *
nyelv tanulasaban? (tobb valasz is lehetséges)

Valassza ki az 6sszeset, amely érvényes.

A tanuldsi forrasokhoz és anyagokhoz valo6 fokozott hozzaférés.
Fokozott interaktivitas és részvétel a nyelvtanulasi tevékenységekben.

Személyre szabott tanuldsi tapasztalatok az egyéni igényekhez és preferenciakhoz
szabva.

Lehetdség sajat tempdju tanulasra és rugalmassag a tanulmanyi idébeosztasban.
Jobb informaciémegd6rzés multimédias és interaktiv tartalom révén.

A tarsakkal és a pedagogusokkal valo kommunikacié és egyuttm(kodés
elésegitése.

Valds alkalmazasok és szimulaciok integralasa a gyakorlati tanulashoz.
Tavoktatas tdmogatasa és a nyelvtanulasi lehet6ségek tavoli elérése.
Egyéb



31.

32.

33.

Ha az ,Egyéb” lehet6séget valasztotta az , On szerint milyen elényei vannak
a technolégiak hasznalatanak az angol nyelv tanulasaban? ” kérdés
megvalaszolasakor, kérjuk, irja le a valaszt:

Talalkozott-e barmilyen kihivassal vagy nehézséggel az angol
nyelvtanulasi technolégia hasznalata soran? (tobb valasz is lehetséges)

Valassza ki az 6sszeset, amely érvényes.

Igen, technikai problémakkal vagy problémakkal talalkoztam a
szoftverrel/alkalmazasokkal kapcsolatban.

Igen, nehézségekbe ltkdztem a navigacio vagy a technoldgia hatékony hasznalata
soran.

Igen, kihivasokkal szembesiiltem a motivaltsag vagy a koncentraltsag
megdrzésében, mikozben a technoldgiat tanuldsra hasznalom.

Igen, akadalyokba litkoztem az online nyelvtanulasi forrasok elérése vagy
hasznalata soran.

Nem, nem talalkoztam semmilyen kihivassal vagy nehézséggel.
Egyéb

Ha az ,Egyéb” lehet6séget valasztotta a ,Talalkozott-e barmilyen kihivassal
vagy nehézséggel az angol nyelvtanulasi technolégia hasznalata soran?”
kérdés megvalaszolasakor, kérjuk, irja le a valaszt:



34.

35.

On szerint hogyan lehet a technoldgiakat tovabb integralni az angol *
nyelvorakba a tanulasi eredmények javitasa érdekében? (tobb valasz is
lehetséges)

Valassza ki az 6sszeset, amely érvényes.

Interaktiv tevékenységek és multimédias tartalmak tandrakba valé beépitésével.

Oktatasi alkalmazasok és szoftverek hasznalataval nyelvi gyakorlatokhoz és
gyakorlatokhoz.

Virtualis val6sag vagy szimulaciok megvaldsitasaval a magaval ragadé
nyelvtanulasi éilmények érdekében.

A hallgatok kozotti online egyuttmikodés és kommunikacio elémozditasa nyelvi
gyakorlas céljabol.

Online forrasokhoz és anyagokhoz valé hozzaférés biztositasaval az 6nallé
tanulashoz.

A technologia altal tovabbfejlesztett értékelések és visszacsatolasi
mechanizmusok integralasaval.

Olyan vegyes tanulasi modellek elésegitésével, amelyek az osztalytermi oktatast
online tanulasi 6sszetevékkel kombinaljak.

Olyan feltorekvé technologidk feltarasaval, mint példaul a mesterséges intelligencia
altal vezérelt nyelvtanulasi eszk6zok.

Egyéb

Ha az ,Egyéb’ lehetéséget véalasztotta a , On szerint hogyan lehet a
technolégiakat tovabb integralni az angol nyelvérakba a tanulasi
eredmények javitasa érdekében? ” kérdés megvalaszolasakor, kérjuk, irja le a
valaszt:

Altalanos tapasztalat:



36. Egy 1-t6l 10-ig terjedd skalan mennyire elégedett a technolégiak
hasznalataval az angol nyelvérakon?

Soronként csak egy ovalist jel6ljon be.
1: Egyaltalan nem vagyok elégedett (a technoldgidk nem voltak hasznosak vagy
hatékonyak az angol 6rdimon).
2
3
4

5: Semleges (az angol érakon a technoldégiak hasznélata nem volt sem
kiilonosebben hasznos, sem karos).

O 00 N o

10: Nagyon elégedett (a technolégidk jelentésen javitottdk az angol tuddsomat).

37. Javasolna az innovativ technolégiak hasznalatat az angol
nyelvtanulasban mas hallgatoknak? Miért vagy miért nem?

Soronként csak egy ovalist jel6ljon be.
Igen, javaslom az innovativ technolégiak hasznalatat, mert fokozzak a tanuldsi
élményt és vonzdbba teszik a tanulast.

Nem, nem javaslom az innovativ technoldgiak hasznalatat, mert elvonhatjak a
figyelmet, és nem mindig javitjak a tanulasi eredményeket.

Lehet, hogy ez az adott technoldgiatdl és a tanulasi folyamatban valo
felhasznalasatol fligg.

Nem vagyok biztos benne/nincs elég tapasztalatom ahhoz, hogy javaslatot
tegyek.

Koszonjuk, hogy részt vett ebben a felmérésben! Visszajelzése értékes
kutatasunk szamara.

Ezt a tartalmat nem a Google hozta létre, és nem is hagyta azt jéva.



Google Urlapok


https://www.google.com/forms/about/?utm_source=product&utm_medium=forms_logo&utm_campaign=forms




BukopuctaHHA IHHOBaALIMHUX TEXHOMONIN
Y BUBYEHHI aHMMINCbKOI MOBW

* Kotelezd kérdés

3aranbHa iHhopmauin:

1. CneuianbHicTb: *

2. ®opma HaBYaHHA: *

Soronként csak egy ovalist jeldljon be.

[eHHa

3aoyHa

3. PiBeHb BULWOI OCBIiTU, HA AKOMY HaB4a€TeCb: *

Soronként csak egy ovalist jeldljon be.

bakanasp

MaricTtp

4. Kypc/Pik HaBYaHHA: *
Soronként csak egy ovalist jeldljon be.

1

2
3
4



[ocBig BUBYEHHA aHIMiNCbKOI MOBM:

5. AKuin yac BM BUBYAETE aHIMiNCbKy? *

Soronként csak egy ovalist jelbljon be.

MeHLue poky
1-2 pokn

2-3 pokm

3-4 pokn

4-6 pokiB
6-10 pokiB

Binbwe 10 pokis

6. $fkun Baw piBeHb BONOAIHHA aHMMiNCbLKOK MOBOK? *

Soronként csak egy ovalist jeldljon be.

MoyaTkoBUM
CepefHin

Bucokuin

7. Yn BUKOPUCTOBYETE aHrMiNCbLKY No3a ayauTopicto, i AnAa yoro (MoXnuBo  *
AeKinbka BapiaHTiB BignoBigen):

Valassza ki az 6sszeset, amely érvényes.

[nsa pobotn

[Ns YynTaHHS KHUT Ta pO3yMiHHA GiNbMiB Ha OpUriHanbHIN MOBI
[nsa cninkyBaHHA

Ona KoM@popTHOI NOA0POXi

[nsa ynTaHHA HayKOBUX My6nikaLiv

IHWe



8. Axuwo Bu obpanu 'IHwe' npu BignoBiai Ha NnuTaHHA " Yn BUKOpUCTOBYETE
aHrMincbKy nosa ayauTopieto, i ana yoro?", byab nacka, onuwiTb CBOKO
BignoBiab:

BukopucTaHHA TEXHONOTIN:

9. 4K yacTo BM BUKOPUCTOBYETE TEXHONOTII (TaKi AK cMapT¢OoHKN, nnaHweTn, *
KOMN'loTepun) Ansa BUBYEHHS aHIMincbKoi MOBU?

Soronként csak egy ovalist jeldljon be.

Hikonu

Pigko (pas Ha micsiub a6o pigLue)
IHogi (2-3 pasu Ha MicAub)

YacTo (pas Ha TMXAeHb abo binblue)

[y>xe yacTo (LLoAeHHO)

10. Ski came TexHonorii BU BUKOPUCTOBYETE AN BUBYEHHSA aHIMiNCBKOI *
MoBM (Hanpuknag, MobinbHi goaaTkn, oHnanH nnatcgopmu)? (MOXIMBO
AeKinbKa BapiaHTiB BignoBigen)

Valassza ki az 6sszeset, amely érvényes.

Mo6inbHi fogatku

OHnaitH nnatdopmu (Hanpuknag, Be6-canTi, CUCTEMU YrNpaBfiHHSA HaBYaHHSAM)
Komn'toTepHi nporpamu (Hanpuknag, nporpamMu Ans BUBYEHHS MOB)

CouianbHi Mepexi (Hanpukniag, cninbHOTU ANA BUBUYEHHSI MOBU, hopyMu)
HaBuyanbHi Bigeo (Hanpuknag, kaHanu YouTube, oHnaiH Kypcu)

Mogkactu

ENeKTpOHHI KHUIM

OHnarH nnaThopmMun ana peneTutopcTea

IHWe



11. Skwo BM ob6panu 'lHwe' npu BignoBiai Ha nuTaHHA " fAki came TexHonorii
BU BUKOPUCTOBYETE ANA BUBYEHHSA aHIMMiNCbKOI MOBM (Hanpuknaga,
MOOGinbHI goaaTky, oHnanH nnatcgopmun)? ", 6yab nacka, onuwiTb CBOLO
BignoBiab:

12. Hackinbku Bu BneBHEeHi NpyU BUKOPUCTaHHiI TEXHOSOriN ANsl BUBYEHHSA
MoBU?

Soronként csak egy ovalist jel6ljon be.

[y>xe BneBHeHUN
Ckopilwe BNeBHEHWUI, HiXXK HE BNEBHEHWUN

He BneBHeEHUN

IHHOBaUiNHiI MeTOAM:

OuiHiTb CBiN AOCBIA | AYMKY LW,040 HAaCTYMNHUX iHHOBALLINHNX METOAIB ANl BUBYEHHS
aHrniicbkoi moBm (1 =

Ayxe HeedeKTUBHO, 5 = [ly)ke epeKTUBHO):



13.

14.

Mind maps (BisyanbHuin iHCTpyMEHT A58 opraHisadii Ta y3aranbHeHHS
iHpopmauit): MeHTanbHi KapTu - ue giarpamm, aKki BUKOPUCTOBYOTLCS A1
BidyarnbHOro npeacraBneHHs iHopmadil Ta KoHuenuin. BoHn kopucHi ans
opraHisauii AyMOK, BCTaHOBMEHHSA 3B'A3KIB MiX idesiMun Ta y3aranbHeHHS
CKNagHuUX Tem).

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HanoMu#n 3 LM METO40M

Role-playing game method (IHTepakTUBHUI MeTOL, LLIO CUMYJSTHOE XUTTEBI
cutyadii): Llen metog nepenbayae, WO y4aCHMKM BiOTBOPIOKOTL NEBHI posii Ta
B3aEMO/IOTb Y CUMYSbOBAHUX XUTTEBUX CUTYaUisx. BiH gonomarae po3suBatu
HaBWYKM CMifIKyBaHHSA, BUPILLEHHSA NPobemM Ta po3yMiHHSA KySbTYPHUX
KOHTEKCTIB.

Soronként csak egy ovalist jel6ljon be.

n o A W N

He 3HaNoOMWI 3 UMM METOA0M

*



15.

16.

Familiarization, training, and application ([porpecvBHuin HaB4anbLHUM Nigxig *
BiJ, O3HaAMOMITEHHA 00 3acTocyBaHHSA): Llen nigxig noynHaeTbCa 3
O3HANOMJSIEHHA 3 HOBMMU KOHUEMNUIIMW, HaaHHS MOXINMBOCTEN ASS
TPEHYBaHHSA Ta NPaKTUKM i, HAPELLTi, 3aCTOCYBaHHS 3HaHb ab0 HABMYOK y
peanbHuX cuTyauiax. BiH 3abe3neyye NOCTynoBuin Ta KOMMAEKCHUI NpoLec
HaBYaHHS.

Soronként csak egy ovalist jeléljén be.

n o A~ W N

He 3HanoMuUM 3 LM METO40M

Mobile applications (Jogatku, npusHadeHi ans BuB4eHHS MoB): Lle nporpamHi *
A0AaTKK, cneuianbHO po3pobneHi Anst NonerweHHs BUBYEHHS MOB Ha
MOBINbHUX NPUCTPOSIX, TAKNX K CMapPT(OHN Ta nnaHweTn. BoHn yacto
BKIMOYaOTb iHTEPaKTUBHI BNpaBu, TPEHyBaHHS CIIOBHMKOBOIO 3anacy Ta YpOoKu
MOBMW.

Soronként csak egy ovalist jel6ljon be.

n o A W N

He 3HaNoOMWI 3 UM METOA0M



17.

18.

Mobile testing systems, search exercises, mobile assessment systems
(IHCTpyMeHTM Aonsa TecTiB, NOLWYKY Ta OLiHIOBAHHS Ha MOBINbHUX NPUCTPOSX):
Lli iHCTpyMeHTV [03BONSATbL NPOBOAUTU TECTU, LWYyKaTH iHopMaLito Ta
OLiHIOBaTK 3a 4OMNOMOrOK MOBINbHMX NPUCTPOIB, WO POOBUTH HaBYaHHSA BinbLu
AOCTYNHUM Ta FHYYKUM.

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HanoMu#n 3 LM METO40M

Multimedia presentations (IHTepakTUBHI npe3eHTaUil, WO NOEAHYIOTb Pi3Hi
mMegia): MynstumeiviHi npeseHTauii iHTerpyoTb pisHi dopMn megia, Taki K
TeKCT, 306pakeHHs1, ayaio Ta Bigeo, Wwob nokpawmT BpaXXeHHa Big HaB4YaHHS
Ta 3a40BOSNIbHUTK Pi3Hi CTUNI HAaBYaHHS.

Soronként csak egy ovalist jel6ljon be.

n oo A~ W N

He 3HaNoOMWI 3 UM METOA0M

*

*



19.

20.

Game-based language learning (HaB4aHHs yepes irposi gii): Llen nigxia *
BMKOPUCTOBYE irPOBi EMEMEHTN Ta MEXaAHIKN B OCBITHBOMY KOHTEKCTI, LL06
3po6UTN HaBYaHHS BiNbLL 3aXONSIOYNUM, NPUEMHUM Ta €(PEKTUBHUM.

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HaNoOMWI 3 LM METOA0M

Kinect-based learning (IHTepakTVBHEe HaBYaHHS 3 BUKOPUCTAHHAM TEXHOMoril *
3axonneHHs pyxie): HaB4aHHA 3 BUkopuctaHHsM Kinect BukopuctoBye
TEXHONOrIi0 3aXONSIEHHS PYXiB A4S151 CTBOPEHHS iIHTEPaKTUBHOIO Ta
3axOnsKYOro HaB4YasbHOro 4OCBIAY, 0COBNMBO B Takmx cdepax, sk isnyHe
BMXOBAHHSA, BUMOBA iHO3E€MHOI MOBU Ta CUMYISLIT.

Soronként csak egy ovalist jel6ljon be.

n oo A W N

He 3HaoMuM 3 LM METO40M



21.

22.

Grammar-Translation Method (TpaguuinHuin metog, Wo pokycyeTbes Ha *
rpamaTuyHUX NpaBunax Ta nepeknagi): Llen Tpaguuiniuim metod Haronolye

Ha BUBYEHHI rpamaTUYHNX NpaBun Ta nepeknagi TeKCTIB MiXk MOBaMu,
30CepesKyo4NCb Ha TOYHOCTI Ta PO3YMiHHI MOBHUX CTPYKTYP.

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HanoMUn 3 UMM METO40M

Direct Method (MeTog HaBYaHHS 3 BUKOPUCTaAHHSAM NULLE LifTbOBOI MOBU): *
Llen metop nepenbavae BUKNagaHHs Ta HaBY4aHHS MOBM MOBHICTIO Yepes
3aHYypeHHS B LifboBY MOBY, 6€3 BUKOPUCTaHHSA nepekraay Yy NnosiCHEHb

PiAHOK MOBOIO.

Soronként csak egy ovalist jel6ljon be.

n oo A W N

He 3HaoMUM 3 UMM METOA0M



23.

24.

Communicative Language Teaching (KomyHikaTuBHa MeToavKa HaBY4aHHS
MOB, L0 DOKYCYETLCA Ha pearnbHOMY CNifnKkyBaHHI Ta B3aemogii): Llen niaxia
CTaBUTb 3a NPIOPUTET PO3BUTOK KOMYHIKAaTUBHUX HABUYOK Ta BiflbHE BONOAIHHSA
MOBOIO B pearibHUX CUTYyaLiax 3a 4OMNOMOroK iHTEPAKTUBHUX BNpaBs, OUCKYCIN
Ta BMKOPUCTAHHA aBTEHTUYHOI MOBW.

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HanoMuUM 3 UMM METO40M

Infographics in teaching grammar (BizyansHi 3acobu ans po3ymiHHA
rpaMaTuyHUX NOHATB): IHporpadika — ue BidyanbHe NogaHHsa iHdopmauil,
AaHnx abo NOHSATb, Ke YacTO BUKOPUCTOBYETLCS ANSA CNPOLLEHHS CKMagHUX
rpamaTMyHUX NpaBus i KOHLENUiA ANa Nerworo po3yMiHHS.

Soronként csak egy ovalist jel6ljon be.

n oo A~ W N

He 3HaoOMWI 3 UM METOA0M

*



25.

26.

Problem-solving teaching method (HaB4yaHHs Yyepes BupilleHHA peanbHux  *
npobnem): Lien metoq nepenbayae NnoCTaHOBKY Nepesn y4YHAMU pearnbHuX
npobnem abo cuTyauin Ana po3BUTKY KPUTUYHOTO MUCIIEHHS, HaBMUYOK
BMpILLEHHSA Npobrem i NPakTUYHOro 3aCTOCYBaHHSA 3HaHb.

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HanoMUM 3 UMM METO40M

BYOD (Bring Your Own Device) method (BukopuctaHHa BnacHMx npuctpoiB *
ANs HaB4YaHHSA): Llen meTtoq nepenbadvyae BUKOPUCTAHHS YHYHSMU BNACHUX
NPUCTPOIB, TaKMUX K HOYTOYKM, NnaHweTn abo cMapTOHN, B OCBITHIX LiNsX,
CNpUAYM NepcoHani3oBaHOMY HaBYaHHKO Ta FHYYKOCTI.

Soronként csak egy ovalist jel6ljon be.

n oo A W N

He 3HaoMUM 3 UMM METOA0M



27.

28.

Blended learning (lNoegHaHHA TpaauuivHMx classroom-3aHsATb 3 OHMNanH-
pecypcammn): 3MillaHe HaBYaHHS IHTErpye O4He HaBYaHHS 3 OHMawnH-
KOMMOHEHTaMu, NPONOHYyo4Yn 36anaHcoBaHMm Niaxia, Wo NoeaHye nepesarn sk
TpaguuinHoro, Tak i uMpPoOBOro HaB4anbHOro cepeaoBuLLa.

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HanoMUM 3 UMM METO40M

Interactive education methods (LlikaBi Ta iHTepakTMBHI METOAN HABYaHHS):
Lli meToam BKNtOYaOTh IHTEPAKTUBHI BNpaBW, rpynoBi ANCKYCIi, CNiflbHi NPOEKTU
Ta MPaKTUYHI 3aHATTA OS5 aKTUBHOIO 3aNyYeHHS YYHIB 40 HaB4YasibHOMo
npouecy.

Soronként csak egy ovalist jel6ljon be.

n oo A W N

He 3HaoMUM 3 UMM METO40M

*



29. Interactive mobile applications (Mob6inbHi gogaTkm 3 iHTEPAKTUBHUMM
dyHKuismn): Lli MoBinbHi foaaTku NpONOHYTh iHTEPaKTUBHI (PYHKLUIT, Taki Sk
TECTW, irpn, CUMynauii Ta MynbTUMEAINHUIA KOHTEHT, Wo6 nigBuwmnTn
3arny4yeHicTb Ta iIHTePaKTUBHICTb Y BUBYEHHI MOB.

Soronként csak egy ovalist jel6ljon be.

n o A~ W N

He 3HanoMUM 3 UMM METO40M

CnpuUrHATTA Ta BiAryKku:

30. Ha Bawy gyMmKy, ki nepeBaru BUKOPUCTAHHSA TEXHOSNOTIN Y BUBYEHHI
aHrnincbkoi MoBU? (MOXINNBO AeKinbKa BapiaHTiB BignoBigen)

Valassza ki az 6sszeset, amely érvényes.

36inblUeHHNA AOCTYNy A0 HaBYaslbHUX pecypciB Ta MaTepianis.
MigBuLeHa iHTepaKTUBHICTb Ta 3a/ly4YeHIiCTb [0 3aHATb 3 aHI/iNCbKOI MOBMU.

[MepcoHanizoBaHW HaBYanbHUM Npouec, afganToBaHM A0 iHAUBIAYaNbHUX
notpeb Ta ynogobaHb.

MOXNMBICTb HAaBYaHHS y BIAaCHOMY TeMni Ta FHYYKiCTb HaBYanbHOro rpadika.

MNMokpalleHe 3anamM'aToByBaHHSA iHbopMaLil 3aBAAKN MyNbTUMEAINHOMY Ta
iHTEPaKTUBHOMY KOHTEHTY.

CnpuvsHHA cninkyBaHHIO Ta criBnpai 3 ogHoNITKaMn Ta BUKIagadamMu.
IHTerpauis peanbHUX 3aCTOCyBaHb Ta MOAENIOBAHHSA AJ19 NPAKTUYHOrO HaBYaHHA.

MigTpyMkKa AnMCTaHLUiNnHOro HaBYaHHA Ta BigganeHoro OCTyrny 40 MOXI/IMBOCTEN
BMBYEHHS MOBMW.

IHWe



31. Skwo Bu ob6panu 'IHwe' npu Bignosiai Ha nuTaHHA " Ha Bawy aymky, siki
nepeBarn BUKOPUCTaHHA TEXHOSOriN Y BUBYEHHI aHIMiNCbKOi MOBU? ",
OyAb nacka, onuwiTb CBOKO BiANoOBiAb:

32. Ywu cTtukanucsa Bu 3 byab-AKMMK npobnemamm abo TpyaHowamm nig yac  *
BUKOPUCTaHHA TEXHONOriN ANA BUBYEHHSA aHIMiUCbKOI MOBU? (MOXIMBO
AeKinbka BapiaHTiB Bignosigen)

Valassza ki az 6sszeset, amely érvényes.

Tak, 1 3iLLTOBXHYBCA 3 TEXHIYHUMM NpobieMammn abo NpobaemMamMmu 3 NPOrpamMHUM
3abesneyeHHAM/goaaTkamum.

Tak, A1 3ilUTOBXHYBCA 3 TPYAHOLLLAMUN B HaBirauii abo eheKTMBHOMY BUKOPUCTaHHI
TeXHONOoril.

Tak, 1 3ilLTOBXHYBCA 3 Npo6aemMamMm NiATPUMKN MOTUBALiT a0 30CepeyKeHOCTI
nig Yac BUKOPUCTaAHHSA TEXHOJOTN ANA HaBYaHHS.

Tak, A1 3iLUTOBXHYBCSA 3 NepeLlKoaamMum B 4OCTYNi ab0 BUKOPUCTaHHI OHNaNH-
pecypciB ANS BUBYEHHS MOBMU.

Hi, 5 He 3iLUTOBXHYBCS 3 )XOAHUMU NPOBIEMaMM UM TPYAHOLLAMMU.

IHWe

33. SAkwo Bu ob6panu 'lHwe' npu BignoBiAi Ha NuTaHHA " YK cTMkanucsa Bu 3
oyab-AKMMM npobnemamm abo TpyaHoLwamMm nig 4Yac BUKOPUCTAHHS
TEeXHOSOrin ANA BUBYEHHS aHMMincbKoi moBu? ", 6yab nacka, onuulitb
CBOIO BignoBigb:



34. £k, Ha Bawy AyMKYy, TeXHornoril MOXHa Aarni iHTerpyBaTu B 3aHATTSH
aHrnincbKoi MOBM ANA NOKpPaLleHHA pe3ynbTaTiB HaBYaHHA? (MOXNIUBO
AeKinbka BapiaHTiB Bignosigen)

Valassza ki az 6sszeset, amely érvényes.

3a A0NOMOror BKJTKOYEHHS iHTEPaKTUBHUX BpaB Ta My/IbTUMELINHOIO KOHTEHTY
[0 3aHATb.

ByKopuCTOBYHOUYM HAaBYasIbHI NMPOrpamMm Ta NporpaMHe 3abeaneyeHHs Ans
NpaKTMKM Ta BNpas 3 MOBW.

3anpoBafXytoum BipTyasibHy peanbHiCTb @60 CUMYNALT 4151 3aX0MNIKOYOro
HaBYaHHA MOBMW.

Cnipusatoum oHNanH-cniBnpaLi Ta CrisikyBaHHIO MiXK CTyAeHTaMu AJ15 NpakTUKu
MOBM.

Hapatoun focTyn [0 OHMIanH-pecypciB Ta MaTepianiB A1 CaMOCTINHOIo
HaBYaHHS.

IHTerpyroun TeXxHONoriYyHo BAOCKOHas1eHi OLiHIOBaHHSA Ta MexaHi3MuM 3BOPOTHOIO
3B'A3KY.

Cnpusitoum Mogensim 3MillaHoro HaBYaHHs, SIKi MOEAHYIOTb HaBYaHHA B ayanTopil
3 OH/JTaH-KOMMNOHEHTaMWU HaBYaHHS.

BvB4Yaroum HOBITHI TEXHONOTII, TaKi AK IHCTPYMEHTU 4119 BUBYEHHA MOB Ha OCHOBI
LWITYYHOrO iHTENEKTY.

IHWe

35. SAkwo Bu ob6panu 'lHwe' npm BignoBiAai Ha NnuTaHHA "AK, Ha Bally AYMKYy,
TeXHOnorili MoXHa Aani iHTerpyBaTu B 3aHATTA aHIMiNCbKOI MOBU Ans
nokpalleHHA pe3ynbraTiB HaB4YaHHA?", OyAb Nacka, onULiTb CBOKO
BignoBiab:

3aranbHuu gocsia:



36. 3a wkanoto Bia 1 oo 10, HacKiNnbkM BU 3a40BONEHI BUKOPUCTaAHHAM
TEXHONOri Ha YpoKax aHrnincbKoi MOBU?

Soronként csak egy ovalist jel6ljon be.
1: He 3apoBoneHuit Barani (TexHonorii He 6yM KOPUCHUMU Yn eheKTUBHUMM
Ha MOIX YpOKax aHrnincbKoi MOBM).
2.
3.
4.

5: HeWTpanbHuit (BUKkopucTaHHSA TEXHOMOTIN Ha YpOKax aHMMiNCbKOT MOBU He
6YN0 Hi 0CO6MBO KOPUCHUM, Hi LLKIAANBUM).

6.
7.
8.
9.

10: Oy>xe 3agoBoneHnii (TexHonorii 3Ha4HO NOKPALLMAN Mill NPOLLEC HABYAHHS
aHrnincbKoi MoBY).

37. Yv pekomeHayBanu 6 BU BUKOPUCTAHHA iHHOBaLLiMHUX TEXHOSOrIN y
BUBYEHHI aHIMMiNCbKOI MOBM iHWIUM cTyaeHTaM? Yomy abo Yyomy Hi?

Soronként csak egy ovalist jeldljon be.
Tak, 4 peKoOMeHAYI0 BUKOPUCTOBYBATW iHHOBALiNHI TEXHOSOT T, OCKiNIbKN BOHU
NOKpaLLytOTb BPaXXEHHS Bif HaBYaHHA Ta po6isATb MOro GiNbLu 3aXOMNJIHOHYMM.

Hi, 1 He peKOMeHAYy0 BUKOPUCTOBYBATW iIHHOBAL,iNHI TEXHOOT T, TOMY LL,O BOHM
MOXYTb BifjBONKaTW yBary Ta He 3aB)XAW NOKPaLLytOTb pe3yfibTaTh HaBYaHHS.

MOXXIMBO, Lie 3aNeXUTb Bif, KOHKPETHOI TEXHONOTII Ta TOro, AK ii
BMKOPUCTOBYIOTb Y HaB4YasIbHOMY MPOLIECI.

f1 He BNEBHEHUI/HEe BNEBHEHA ab0 B MEHe HEAOCTAaTHLO A0CBiAyY, Wob faTtu
pekoMeHAaL,ito.

OsaKkyemo 3a yyacTb B onuTyBaHHi! Bawi BignoBiai € LiHHUMK Ans Haworo
AocCnifAKeHHS.



Ezt a tartalmat nem a Google hozta létre, és nem is hagyta azt jova.
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Aspects of the use of innovative
technologies in teaching English to
students of non-linguistic faculties

Thank you for
participating in this survey. Your responses will be used for
research purposes only and will remain confidential.

* Kotelezd kérdés

English Language Teaching Experience:

1.

How long have you been teaching English to students of non-linguistic
faculties?

Soronként csak egy ovalist jeldljon be.

Less than 1 year
1-2 years

2-3 years

3-4 years

4-6 years

6-10 years

More than 10 years

Technology Usage:

2.

How frequently do you use technology (such as smartphones, tablets,
computers) for teaching English?

Valassza ki az 6sszeset, amely érvényes.

Never

At each lesson
Sometimes
Other

*



3. Ifyou selected "Other", please describe your answer.

4. Which technologies do you use for English language teaching (e.g.,
mobile apps, online platforms)?

Valassza ki az 6sszeset, amely érvényes.

Mobile apps

Online platforms (e.g., websites, learning management systems)
Computer software (e.g., language learning programs)

Social media (e.g., language learning communities, forums)
Educational videos (e.g., YouTube channels, online courses)
Podcasts

E-books

Online tutoring platforms

Other

5. If you selected "Other", please describe your answer.

6. How comfortable are you with using technology for language teaching? *

Soronként csak egy ovalist jeldljon be.

Very comfortable
Somewhat comfortable

Not comfortable



Methods:
Please rate your

experience and opinion on the following methods for teaching English
(1 = Very Ineffective, 5 = Very Effective):

7. Mind maps (Visual tool for organizing and summarizing information) *

Soronként csak egy ovalist jeléljén be.

1
2
3
4
5
| do not use this method in my classes

8. Role-playing game method (Interactive method simulating real-life scenarios) *

Soronként csak egy ovalist jeléljén be.

1
2
3
4
5

| do not use this method in my classes



9.

10.

11.

Familiarization, training, and application (Progressive learning approach
from introduction to application)

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

Mobile applications (Apps designed for language learning purposes) *

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

Mobile testing systems, search exercises, mobile assessment systems
(Tools for quizzes, searches, and assessments on mobile devices)

Soronként csak egy ovalist jeldljén be.

]
2
3
4
5

| do not use this method in my classes

*

*



12.

13.

14.

Multimedia presentations (Interactive presentations combining various
media)

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

Game-based language learning (Learning through gamified activities) *

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

Kinect-based learning (Interactive learning using motion sensing
technology)

Soronként csak egy ovalist jeléljén be.

]
2
3
4
5

| do not use this method in my classes

*



15. Grammar-Translation Method (Traditional method focusing on grammar rules *
and translation)

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

16. Direct Method (Teaching method using only the target language) *

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

17. Communicative Language Teaching (Focuses on real-life communication *
and interaction)

Soronként csak egy ovalist jeldljén be.

]
2
3
4
5

| do not use this method in my classes



18. Infographics in teaching grammar (Visual aids for understanding grammar  *
concepts)

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

19. Problem-solving teaching method (Learning through solving real-world *
problems)

Soronként csak egy ovalist jeléljén be.

1
2
3
4
5
| do not use this method in my classes

20. BYOD (Bring Your Own Device) method (Using personal devices for *
learning)

Soronként csak egy ovalist jeldljén be.

1
2
3
4
5

| do not use this method in my classes



21. Blended learning (Combining traditional classroom activities with online
resources)

Soronként csak egy ovalist jel6ljon be.

1
2
3
4
5
| do not use this method in my classes

22. Interactive education methods (Engaging and interactive learning
techniques)

Soronként csak egy ovalist jeléljén be.

1
2
3
4
5
| do not use this method in my classes

23. Interactive mobile applications (Mobile apps with interactive features) *

Soronként csak egy ovalist jeléljén be.

]
2
3
4
5

| do not use this method in my classes



Perceptions and Feedback:

24. Which of these statements are among the advantages of using
technology in teaching English?

Valassza ki az 6sszeset, amely érvényes.

Increased access to learning resources and materials.

Enhanced interactivity and engagement in language learning activities.
Personalized learning experiences tailored to individual needs and preferences.
Opportunity for self-paced learning and flexibility in study schedules.

Improved retention of information through multimedia and interactive content.
Facilitation of communication and collaboration with peers and educators.
Integration of real-world applications and simulations for practical learning.

Support for distance learning and remote access to language learning
opportunities.

Other

25. If you selected "Other", please describe your answer.

26. Have you encountered any challenges or difficulties while using
technology for English language teaching?

Valassza ki az 6sszeset, amely érvényes.

Yes, | have encountered technical issues or problems with the
software/applications.

Yes, | have faced difficulties in navigating or using the technology effectively.
Yes, | have experienced resistance or lack of support from students

Yes, | have found it challenging to keep up with the rapid pace of technological
advancements

No, | have not encountered any challenges or difficulties.
Other



27.

28.

29.

If you selected "Other", please describe your answer.

How do you think technology can be further integrated into English
language classes to improve teaching outcomes?

Valassza ki az 6sszeset, amely érvényes.

By incorporating interactive activities and multimedia content into lessons.
By using educational apps and software for language practice and exercises.

By implementing virtual reality or simulations for immersive language learning
experiences.

By promoting online collaboration and communication among students for
language practice.

By providing access to online resources and materials for self-directed learning.
By integrating technology-enhanced assessments and feedback mechanisms.

By facilitating blended learning models that combine classroom instruction with
online learning components.

By exploring emerging technologies such as Al-powered language learning tools.
Other

If you selected "Other", please describe your answer.

Overall Experience:



30. On ascale of 1 to 5, how satisfied are you with the use of technology in *
your English language classes?

Soronként csak egy ovalist jel6ljon be.
1: Not satisfied at all (Technology has not been helpful or effective in my English
classes).
2

3: Neutral (Technology usage in English classes has been neither particularly
helpful nor harmful).

4

5: Very satisfied (Technology has significantly enhanced my English teaching
experience).

31. Would you recommend using innovative technologies in English *
language learning to other teachers? Why or why not?

Soronként csak egy ovalist jel6ljon be.
Yes, | would recommend using innovative technologies because they enhance
learning experiences and make studying more engaging.

No, I would not recommend using innovative technologies because they can be
distracting and may not always improve learning outcomes.

Maybe, it depends on the specific technology and how it is used in the learning
process.

| am not sure/l don't have enough experience to make a recommendation.

Thank you for participating in this survey! Your feedback is valuable for our
research.
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