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INTRODUCTION

A significant number of professionals have studied and written about motivation in
the last half century. Therefore, the topic of motivation has an immense theoretical
background. Although scientists have already approached the concept of
motivation from different angles (Ddrnyei, 2001a; 2001b; 2005; 2009), the number
of researches that studies the impact of student family background on learning
motivation is insufficient.

As a result of the above mentioned reason the subject matter of the present
study is the interrelation between English language motivation of secondary school
learners and their family background in Berehove. The relationship between these
two components is all the more significant as both general pedagogy and language
pedagogy considers the research of these important. Furthermore, they are also
curios whether the learners’ family background has any effect on their English
learning motivation directly (Huszti, 2013).

Once the subject of the present research has been defined, the following step
was the selection of the objects. The object has become the pupils on the one hand
and their family and financial background on the other. As the social and financial
situation in our territory is a much discussed and researched topic, the relevance of
the present topic is notable and conducive.

The hypothesis of the research was phrased at the beginning of the process.
According to it children coming from a financially disadvantaged family
background or who have parents working abroad show lower level of motivation.

In addition to the hypothesis, the main research questions were formulated
during the planning of the research. The following research sought answers to two
main questions. The first is whether it affects the pupils having a financially
disadvantaged background or having parents working abroad. On the other hand,
the question arose whether in case of motivated pupils, it means external or

internal motivation.



Aligned with the hypothesis, the aim of the present research was to study
whether the motivation of the learners in the selected secondary schools are
affected by their family background.

The study of the relevant literature revealed that, although a significant
amount of studies have been written about the regarding topic in other countries,
there is a gap in the literature on this subject concerning the data of
Transcarpathian Hungarian and Ukrainian teenagers.

According to a study made by Gardner (1985) motivation refers to the
combination of effort plus desire to achieve the goal of learning the language plus
favourable attitudes toward learning the language (Masgoret & Gardner, 2003).
Numerous studies have been executed to explore by researchers of Hungarian
universities regarding these components (Csapo, 2001; J6zsa, 2000). Nevertheless,
these studies only assessed the effect of the family background on general learning
motivation and not specifically on English language learning motivation.

There has been little research carried out on motivation for English language
learning in our area, Transcarpathia. While studying the already existing literature,
only studies on foreign language acquisition were available (Barany, Huszti and
Fabian, 2011; Henkel, 2009; 2012; Huszti, 2005, 2010; Lorincz, 2020; Szilagyi,
2008). Only these did not include data regarding the learners’ family background
or the coherence between the family background and the motivation to learn a
foreign language. Thus, it can be said that the present study may provide missing
data for those interested in the present subject matter.

In his research Ausubel (1968) adds another factor to the description of
motivation. He notes that there may be connection between the social status of the
learners' relatives and the motivation level of the pupils. According to him parents
with lower socio-economic status attach less importance to the education of their
children, which leads them to be less committed to learning than their peers whose
parents highly appreciate their children’s learning or education (Kacsur, 2019).

The study consists of an introduction, three parts, followed by three

elements: the conclusions, list of literature used and the appendices. The first part



of the thesis presents the theoretical background of the study, enumerating the
most important related literature. Based on these, the present work could be
written. The second part contains the methodological background of the research.
In the first place, the participants of the research and the research tools are
introduced. The data of the first part of the research came from interviews made
with the cooperation of twelve English teachers working in the four secondary
schools of Berehove. As the aim of the research was to be able to present results on
the widest possible scale, several important aspects had to be taken into account
when selecting the interviewees. On the one hand, it was important that the teacher
interviewed had been teaching in a high school class for at least five years, and on
the other hand, that he or she had a satisfactory knowledge of the background of
the surveyed pupils. The second target population was pupils of Forms 10 and 11.
It was also detailed here how the pupils were selected for the main study. The
procedure of the research is also explained. The research methods exerted were the
qualitative and quantitative research methods: the data derived from the teachers
were analysed qualitatively, while the data received from the pupils were analysed
quantitatively. The research findings are discussed and interpreted in the third part
of the paper.

The practical importance of the research results can be realized in the fact
that they offer relevant data regarding the influence of family background on the
secondary school pupils’ foreign language learning motivation for teachers
involved in this issue or for those who are interested in the problems that may arise
in the educational system. The present paper provides an opportunity for the
teachers to draw conclusions about their own situations and compare them to the
one described in the research.

Approval of the research findings was obtained at the 35" National
Academic Student Conference (Hungary) organized by the University of
Nyiregyhaza on 21/04/2021. The author of the present research gave a presentation
about the research results in Hungarian with the title “A csaladi hattér hatésa az

idegennyelv tanuldsi motivaciora beregszaszi magyar €s ukran kozépiskolasok



korében” (The effects of the parents’ economic emigration on foreign language
learning motivation among Hungarian and Ukrainian secondary school pupils in

Beregszasz).



PART 1
THEORETICAL BACKGROUND TO THE STUDY

Motivation is one of the most crucial factors of successful language acquisition and
a great deal of research has been conducted and published on this topic in the past
decades. As studies written by Gardner and Lambert (1972) and Gardner (1985)
suggest, motivation refers to the combination of effort plus desire to achieve the
goal of learning the language together with favourable attitudes toward learning the
language. Motivation is one of the most affecting part of language learning and can
have a great impact on the success of students’ language learning process.
Motivation connected to language learning is not constrained only to the
classroom, but to the everyday life of the learners as well, outside the institutional
learning environment (Dornyei & Skehan, 2003). Amotivation, language anxiety
and the lack of positive feedback from the teacher can all hinder the language
learning process of students. One of the most influential factors that come into
picture when it comes to learner motivation in vocabulary development is their
family background (Gan, 2009; Al-Qahtani, 2017).

Learners’ families can provide the motivation for a student in order to achieve
their goal, learners’ families can provide them with the much-needed favourable
attitude and extrinsic motivation factors that are required in order to be successful
in the language learning process. The first chapter deals with the factors mentioned
above as well as the role of family background as a motivational factor. However,
the issue of motivation in the language learning process is not focused on family
background, but it is rather a layered issue that is affected by countless factors in
the learners’ environment (Doérnyei, Maclntyre & Henry, 2015). One of these
fragments is the current situation in Transcarpathia. Therefore, the literature related

to the before-named topic also has to be considered.



1.1 Motivation in learning English as a foreign language

Several researchers, such as Gardner (1985), have proven that motivation has very
distinct characteristics and a significant function in the language learning process.
Motivation refers to not only a favourable attitude toward learning a language, but
the desire and the effort put in to achieve the goal of learning the language.
Meaning, motivation to learn a second language 1s perceived as referring to the
extent to which one puts effort into learning a language because of the desire to do
so and the self-achievement and experience that is involved in the activity of the
language learning process. Effort in itself does not mean that someone is
motivated, a motivated individual puts effort into the process trying to reach a
goal, however, an individual, who is putting effort into the process is not
necessarily motivated.

Factors like peer pressure or overcoming expectations in themselves do not
signify that someone is motivated to learn the language. On the other hand, desire
to learn a language and having favourable attitudes do not signify motivation in
themselves. It can be stated that motivation has to consist of desire, favourable
attitudes and the effort (Gardner, 1985).

Lamb (2017) states that in some countries, learners’ motivation for English
language learning may also be affected by the pressure of pursuing a bicultural
identity that is peer pressured onto them by the culture of their country. These
students may be called ‘“globally-involved but nationally responsible”. The
reconstruction of identities may also play a significant role in language learning.
(Bourdieu, 1999)

There is a universally accepted statement that children that have favourable
attitude towards the English language are more likely to stay motivated and put
more effort into the learning process when learning gets challenging (Heitzmann,
2009).

Within the phenomenon of attitude Kormos and Csizér (2007) separate four

arcas:
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1. attitudes towards language learning;

2. attitudes about the lifestyles of various speech communities;

3. attitudes related to the vitality of the English- and German- speaking
countries;

4. attitudes linked to the personal and national characteristics of L2
communities (Kormos & Csizér, 2007)

An investigation carried out by Kormos and Csizér shows that the inter-
ethnic contact also affects attitude. Meaning that having regular contact
experiences with members of other ethnic communities affects attitude that in turn
forms the learners' motivation construct (Kormos & Csizér, 2010). Other factors
which affect the attitude are social environments and institutional contexts (Fejes
& Jozsa, 2005).

Teachers all wish they had motivated students in their lessons, however,
first teachers should as themselves the question: what or who motivates students
to learn a language?

As mentioned before, there are two main types of motivation: learning
English for an extrinsic purpose, for instance, to get a good job, get into university,
to go abroad, or learning English because of intrinsic reasons and enjoyment,
having fun in the process of self development. Having a positive impression of
English-speaking cultures affects student motivation in a great way. If students like
music, films or sports, they are more likely to want to learn the language (Deci &
Ryan, 1985).

The question of age also comes into the picture when talking about
motivation in the language learning process. Younger students tend to learn
because of extrinsic motivation, getting rewards for good results. In upper-
primary or secondary classes other factors are also involved such as needing
English for university studies (Dornyei, 1994).

As the above mentioned first question was answered, the second part also
should be taken into consideration. The question of who can influence the

children, there are several factors to be taken into account. Firstly, the key factor
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is the parent. Research shows that parents’ attitudes towards education have a
significant impact on their children’s attitudes towards learning. If the parents are
enthusiastic about learning, it is more likely that their child will be, too (Schulten,
2012).

It 1s ideal that a parent pays sufficient amount of attention to their child’s
progress. Numerous opportunities and ways have to be provided for the child to
explore their interests in learning English.

If a child likes to practice their English pronounication, parents should teach
them tongue twisters and should acknowledge that some tongue twisters can be
hard at first. A child must be encouraged to keep practising. Parents can also teach
puns or different jokes in English. First children can learn them and tell their
friends. This way they can demonstrate their knowledge in an appropriate way in
the school. If the child enjoys making things, he can try craft activities. Parents
may print out flashcards, so the child could colour them and write on them.
Parents may also request the child to say out loud the words he writes down.
These games are not only interesting, but they prepare the child for his tests and
develop  his  English  language  skills in a  natural  way.
(learnenglishkids.britishcouncil.org)

Parents on the other hand, have to bear in mind that keeping learning
activities at the right level is of utmost importance. If an activity is far too easy or
too hard, it can be demoralizing and demotivating. It is never a bad idea to ask for
some help from the teacher. She has got more time to observe and the right
reasoning power to judge the child's level of knowledge (Schulten, 2012).

A parent who cares should also keep in mind that each child has their own
preferences of learning. Some like to listen to and then discuss information, some
are visual types, that learn by looking at pictures, some learn by the sense of
touch, by creating and actively experimenting. Parents should make notes of what
works best (Schulten, 2012).

There are also two more facts about the parents' role cannot be ignored.

Firstly, they have some control over how children are studying at home. They can
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encourage children to work harder be more productive when learning. Parents are
also the source of approval the child turns to for positive feedback. It is natural
that all children want their parents to be proud of them. So teachers should
encourage parents to praise their children to create a sense of success and help
them turn mistakes into opportunities for learning.

Some parents unfortunately might want to teach their children only when
they have the time to do so, not paying attention to the children’s needs. In order
to avoid negative effects, a routine for English language learning should be
established. It is advised that short and frequent sessions are better than long and
infrequent ones. For young children, fifteen minutes is more than enough, and
sessions can gradually be made longer as the child grows older and his
concentration span increases. Activities should be kept short and varied in order to
hold the child’s attention. (learnenglishkids.britishcouncil.org/en/helping-your-
child)

Children that are aged between 5-6 years only have a typical attention span
for an activity that is of interest to them for around 15 minutes at a time. 6-7 years
old children might be able to sustain their attention to something that is of interest
or novelty for them up to as long as 30 minutes. Meaning that parents who want to
help their children with their first homework in the English language should fit
everything they want to say into this period of time. A break with movement
activities can be put between lessons, after a break, children will be better at
sitting and focusing behaviours. An extensive amount of patience is another
crucial part to sustain the attention of young children. Parents should also support
their children with positive feedback in order to overcome difficult or frustrating
tasks.

It might be an ambiguous thought that grammar can be something that holds
the child’s attention. With younger children, there is no need to explicitly teach
grammar rules, but instead get them used to hearing and using different
grammatical structures in context. Hearing the grammar being used in context from

an early age will help the child to use it naturally and correctly when he is older. In
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case of an older child, parents can use videos, quizzes and games which help
children to learn in a fun, relaxed way (learnenglishkids.britishcouncil.org).

It is also important not to do certain activities at the same time every day.
Children feel more comfortable and confident if the tasks and situation are
predictable and they know what to expect. For example, they could play an English
game every day after school, or read an English story before bedtime. Repetition is
essential in their case because children often need to hear words and phrases many
times  before they feel ready to produce them  themselves
(learnenglishkids.britishcouncil.org).

Something that is widely accepted knowledge is that it is the teacher whose
job is to keep students motivated in the learning process. That teacher, who has a
passion for teaching, will motivate students better so that they have a passion for
learning. A good teacher should involve their students and encourage them to take
an active role in the classes (Al-Qahtani, 2017). Like this a student-centred class
can be created. The teacher should act as a coach and facilitator to help, guide and
direct the learning process (Cabal, 2017).

In the process of learning, there is fault and success. It is very important to
give students the opportunity to feel success. Teachers should give them tasks
where the effort they put in can be seen as it takes effect. This can boost student
motivation in a great way. There is no better opportunity to motivate students than
to show them competition, this gives them a factor that helps them work towards
becoming better, making the classes more memorable. Also, this is a great
opportunity to have fun in the learning process while interacting with each other.
Then again, exercise books are not always fun. A teacher should know when to
use them and when give them up. Authentic material should be brought to the
class which matches the pupils' needs and interests. Activities, created by the
teacher, show the class that they are just as prepared to the class as it is expected
from the students themselves. A different way to show that the teacher is prepared
is to use different materials when teaching students. If a teacher knows that their

students rather prefer looking at a screen than a book, they should use visuals and
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make use of modern technology. There are a great many Internet sites that offer
online quizzes, games or videos. It depends on the teacher to seek for new
resources that may benefit the classes, and bringing technology into the lessons is
a great way to motivate students. Teachers, who spend half the class doing endless
grammar and vocabulary exercises, cannot expect pupils to be motivated (Cabal,
2017).

There could always be pupils in class who were not listening to the teacher
when they read the task. For this reason the teacher has to read or utter the task at
least twice and then they have to interpret it. They also have to allow pupils time
to prepare first and ask any questions. They need to have a very clear idea of what
they are supposed to do because there is nothing more frustrating for them than
not being able to perform well (Cabal, 2017).

Another way for teachers to motivate pupils is to use peer pressure. They
ask pupils to work in pairs or in groups and make them change partners regularly.
Undoubtedly, with this they risk the discipline in the classroom so they have to
keep the pupils’ attention. Therefore, they have to use engaging and meaningful
activities. Another important element is the friendly atmosphere where children
feel they can talk freely and ask questions. In order to create it, teachers should
avoid over-correcting, especially when students are speaking in front of the class.
With this a teacher can only undermine their confidence by interrupting every
single time they make a mistake. They should listen to them, and when they
finish, thank them for their contribution and point out one or two important
mistakes they might have made that hinder comprehension. They can also remind
the others that making mistakes is a natural part of learning and that everybody
makes mistakes. Besides not over-correcting, teachers should praise their pupils as
much as it is appropriate. Nice words at the end of the pupils' contributions, even
if their answer was not correct, will greatly boost confidence, especially for
weaker pupils. There is always something positive to say. Teachers should start
with the positive thing, and then tactfully move on to what needs to be improved

(Cabal, 2017).
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1.2 Motivation in learning English as a foreign language in Transcarpathian
schools

As a part of a previous study (Hycner, 1985), it was already measured which the
main motivation factors are for a pupil who learns a foreign language in the 6th
form. One of the hypotheses was that the ground of the high level of motivation in
English learning can be related to the nature of the school lessons. The two
productive skills and reading were mentioned among the beloved activities. It can
be interpreted as a result of the education policy in Ukraine which gives priority to
the productive skills, primarily to the communicative skill. Project work has also
become rife in the past few years (Ur, 1996). Pupils have a high regard for this
kind of activity because it gives them freedom in learning about their favourite
topic. It also gives them an opportunity to work with that amount of data which can
be easily assimilated by them. Another preferred activity is the recitation. This may
mean that the pupils are self-assured in using the English language.

Another external motivation is to successfully pass the English language
exam before the school leaving since an English certificate is substantial for
learning at a Hungarian university in case the children have the perspective of
continuing their studies after leaving the secondary school in Hungary.

Another question was about who motivates schoolchildren to learn English.
Only three pupils stated that they were not motivated by others, and twenty-three
pupils answered that they were motivated by their parents. Pupils added that
besides their parents’ motivation they have their own external motivation (Kacsur,
2017).

In the high school pupils' case the external motivation is slightly different.
Their concrete goals mean that pupils are aware of what they want to be. Tipically
pupils clarify their goals in the 10™ or 11% form. Their goals give reasons why they
should learn the English language. The reasons can be different:

1. English is the dominant business language and it has become almost a
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necessity for people to speak English if they are to enter a global workforce,
research from all over the world shows that cross-border business
communication is most often conducted in English.

2. English may not be the most spoken language in the world, but it is the official
language in a large number of countries. It is estimated that the number of
people in the world who use English to communicate on a regular basis is two
billion. The pupil who imagines his future abroad, needs to be aware of the
importance of knowing foreign languages (Szilagyi, 2008).

These pupils, who are preparing for their school-leaving examination, are
different from the upper primary class students and not only because of their more
defined goals and motivations (Skehan, 1989). They have already crafted learning
habits which are adapted to their personality (Kormos & Csizér, 2010). According
to a study by Varcaba and Huszti (2008), pupils at this age most commonly choose
their strategies without asking the teacher, even if they would gladly help.
Respectively, the spread of the technology cannot be passed by. The usage of
Internet pages, dictionaries and even games was also mentioned by the pupils.
(Varcaba & Huszti, 2008)

According to another piece of research (Henkel, 2012), for secondary school
leavers mostly instrumental motives are the main reasons for studying English.
Among these instrumental motives travelling, getting good marks, understanding
computer games or English songs, passing a language exam or getting better
chances in further studies were most frequently mentioned. It was also indicated by
one of the respondents that pupils in the class study only to meet the expectations
of their parents or the teacher. They rarely have their own internal motives — for
example, to be able to communicate just for fun (integrative motivation) — because
there are no opportunities to use the language beyond the school. Also, it was
shown in the research that pupils are not aware of the need of English, except if
they are studying in a specialized school (Henkel, 2012).

Based on the research mentioned above, it can be said that Transcarpathia is

in a unique place when it comes to EFL learning, since students are affected by
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extrinsic and intrinsic motivation as well, students are peer pressured into using the
language by their family and classmates (Dornyei & Ushioda, 2011). However, the
opportunity for a better paying job in the future also plays an influential factor
when it comes to learner motivation for English vocabulary development in
Transcarpathian schools. Students are also motivated internally, since, based on the
three points of the SDT (Self-determination theory) (Ryan & Deci, 2000)
competence i1s what pressures students into learning the English language in order
to be understood by foreign speakers when travelling abroad, autonomy is the
desire to fullfil their goals and earn a better paying job or a more blooming future,
however, the third point of the SDT, relatedness, does not pay as an influential role
in the life of the students as the other points.

In another publication (Henkel, 2010), it was stated that the learner’s identity
has a great impact on the language learning process and achievements. The author
stated that pupils would choose a favourite language according to their community
of choice. In this case internal motivation and external motivation are attached.
The eagerness to belong to a group in this case may come from the desire of

earning more or from the desire of learning more about their culture. (Henkel,

2010)

1.3 Family background as a motivational factor

Every student starts the school in a special situation: there are students who have a
safe family background behind them, but there are those who are at a disadvantage
from the first minute (Falout, Elwood, & Hood, 2009; Falout, 2012). From the
point of view of the pedagogy disadvantage may come from economic, social and
cultural circumstances which are unfavourable to the child. Consequently, he may
be inhibited in academic progress compared to the majority (Fejes & Jozsa, 2005).
The disadvantage of a learner may arise within and outside the education system.

In the present research family background as an influencing factor is taken into

19



account, so the inequalities outside the education system will be studied (Szilagyi,
2008).

The factors that can determine the value system of a secondary school pupil
and the status of this pupil within the community of the class are as follows. One
of the most important factors that can be considered is the cultural and material
resources of the pupil's family.

Families with lower social status are characterized by the attitude that the
efforts needed to be effective are overestimated compared to expected economic
and social benefits (Barany & Fabian & Huszti & Lechner, 2012). According to
Bourdieu, material and cultural capital i1s related, since people with different
cultural capital profess different values. This fact may also affect school
investment strategies (Bourdieu, 1999).

An example for the theory mentioned above is the school choice of parents
after their child has finished primary school. If the family needs the child as a
workforce as soon as possible and to get a fine job and salary, the child is likely to
be sent to a vocational school. While there are families who have the opportunity
to finance the child’s higher education so they see the need for proper secondary
education (Fényes & Pusztai, 2004; Pusztai, 2004).

The decision whether or not children continue their studies in higher
education is a result of a rational weighing mechanism. However, at the end of this
reflection, families with different social status will choose differently. The choice
may depend on how the values are judged within the given family (Boudon, 1981).

However, a certain family background does not mean that the learner does
not want to break out of the present position. It is a familiar phenomenon for
practicing teachers that a great class community can be a driving force in the lives
of its members (Williams & Burden, 1997). Children from intellectual families
have a tangible effect on their companions coming from non-intellectual families
in learning and in their further education plans (Takdcs & Madarasz). However, it
is not only about the influence of the pupils, because the parents are behind them

as well. If the proportion of intellectual parents in a class increases, then the
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children of both the intellectual and non-intellectual parents would prefer to study
at university (Crossman, 2020).

Finally, social capital cannot be neglected. It is a type of capital that can be
perceived in relation to human relationships. It consists of informal relationships in
society that have an impact on society. It can also be expressed in formal
institutions: for certain positions relationships can be the entry (Nigatu, 2009).
Relations that can play an important role in the future are often formed at a cultural
or scientific event. Therefore, it is important that pupils visit as many of these
events as possible. In the present research, it will be important to try to find out
what the potentials for secondary school students are to participate in cultural and
scientific life in Transcarpathia.

However, according to a 2008 Transcarpathian survey, secondary school
students have their own motivation source and individual language learning
techniques (Kollar, 2004). This research also supports Skehan's statement that this
age group is able to assess studying independently and to find the techniques best
suited to their abilities. As a result of this process, secondary school students are
less reliant on their teachers or parents while they are learning English (Varcaba &
Huszti, 2008).

Based on the information summarized above, it can be concluded that
Transcarpathian secondary school pupils are able to consider and evaluate the
importance of learning a foreign language and can consciously or even
unconsciously accumulate social capital. The aim of the present research is to

support or contradict these ideas with the latest empirical data.
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PART 2
METHODOLOGY OF THE RESEARCH
2.1. Methodology
2.1.1. Participants

The first part of the present research covers interviews with English teachers, who
are currently teaching in the four secondary schools of Beregszasz. Eight teachers
took part in the research. The respondents are referred to as M instead of indicating
their names, in order to preserve their anonymity.

During the research process, one of the most crucial factors was how many
years of educational experience the interviewee had and how many of those years
were in the secondary school forms such as Forms 10 and 11. The main aim of the
research was to involve every age group, this way we were able to compare the
perspective of teachers with just four and up to twenty-five years of experience on
the subject.

The personal data of the interviewed teachers can be found in Table 1.

Table 1. Personal data of the teachers

Years spent
Years spent with teaching
Age
No with teaching in secondary
school classes
M1 41 17 4
M2 40 19 1
M3 38 17 4
M4 48 25 12
M5 37 17 17
M6 52 28 20
M7 64 42 40




M3 43 21 18
M9 47 25 5
MI10 56 34 29
Ml11 42 23 11
MI12 45 28 19

Table 2. The distribution of teachers according to the language of instruction

N° Ukrainian | Hungarian
Ml +
M2 +
M3 +
M4 +
M5 +
M6 +
M7 +
M8 +
M9 +
M10 +
M1l +
M12 +

The other part of the research was the completion of student questionnaires.
Student questionnaires were filled in in two secondary schools in Beregszasz. The

pupils studied in Forms 10 and 11. To get a picture of the class as a whole, we
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asked for the help of form mistresses. They chose pupils according to their study
average and family composition. Since the questionnaire was completed at the
beginning of the first semester of the 2019-2020 academic year, the age of the
participants ranged from 14 years to 16 years. The number of the participants was
altogether 80.

Five out of the 20 participants in the Hungarian schools has one parent
coming from a family with Slavic nationality. Three out of these parents are of
Ukrainian nationality, while two of them are Russian by nationality.

It was also asked, what kind of education parents have and what their current
occupation is. Based on the answers, there is some discrepancy between the level
of education and the positions currently occupied. In three cases, the mother or
father of the participants only graduated from a vocational training school, but
currently holds a senior position in a public or private company. In these cases, the
current position was taken into account. Detailed aggregate data for participants are

shown in Figure 1 and Figure 2.

Figure 1. Personal data of the pupils (Ukrainian schools)

MIXED MARRIAGES BOTH PARENTS HAVE BOTH PARENTS ARE ONE OF THE PARENTS BOTH PARENTS ARE
UKRAINIAN INTELLECTUALS ISAN INTELLECTUAL BLUE-COLLAR
NATIONALITY WORKERS

Pupil (male) Pupil (female)
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Figure 2. Personal data of the pupils (Hungarian schools)

MIXED MARRIAGES BOTH PARENTS HAVE BOTH PARENTS ARE ONE OF THE BOTH PARENTS ARE

HUNGARIAN INTELLECTUALS PARENTS ISAN BLUE-COLLAR
NATIONALITY INTELLECTUAL WORKERS
Pupil (male) Pupil (female)

2.1.2. Research instruments

2.1.2.1 Theoretical background

During the planning of the research, it is essential to clarify the four main
approaches in the field of research when it boils down to choosing the most
effective one (Dornyei, 2007).

When it comes to quantitative research methods, it involves collecting large
numbers of data that can be described through statistical calculations thus drawing
conclusions. Objectivity is key when conducting quantitative research (Phakiti,
2015).

On the other hand, qualitative research is about recording, analysing and
trying to solve the deeper meaning and details of human behaviour and
experience, including emotions, contradictory beliefs or behaviours (Phakiti,
2015).

Considering the aim of the study and the consumable potentials, both
qualitative and quantitative methods were chosen to be applied in the present
research.

Qualitative research allows the researcher to investigate the meanings that
people attribute to their behaviour, actions, and interactions with others (Huszti,

2014). The qualitative research can illuminate why connections exist between two
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phenomena by going directly to the source — the people themselves (Schulten,
2012).

For the present research, an open-ended interview has proven to be the most
appropriate research tool. It is extremely structured in terms of the wording of the
questions. Participants are always asked identical questions, but the questions are
worded so that responses are open-ended. The open-ended nature of the questions
allows interviewees to contribute information to the extent they desire and it paves
the road for the researcher to ask follow-up questions.

One of the most used research instruments is standardized open-ended
interviews for just the afore-mentioned reasons, because of the nature of the open-
ended questions that provide the participants with the room to express their opinion
fully and show their experiences. However, this form of interview is not without
flaws either: the researcher might have a difficult time with coding the data.

This problem with the coding roots from the fact that open-ended interviews
allow participants to fully express their responses in as much detail as they want,
however, it can be really difficult for researchers to draw up conclusions and
connections in the answers as they would with less open-ended responses.

Although the data provided by participants are rich with qualitative data, it
can be a more difficult process for the researcher to filter through the responses in
order to fully and accurately reflect an overall perspective of all interview
responses through the coding process (Turner, 2010).

The quantitative research type is usually conducted in social sciences.
Quantitative research is the most widely used method of conducting market
research primarily. The distinct feature of primary research is that the researcher
focuses on collecting data directly rather than depending on data collected from
previously done research (Hycner, 1985).

The present research is based on the correlational research method. This
proved to be the most practical and the most appropriate, because the main aim of
the research is to prove the relationship between the family background and

learning the English language.
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2.1.2.2 Research instruments

Considering the requirements and arguments mentioned above, a set of interview
questions was composed.

This list consists of eight open-ended questions. While creating the list of
questions, two main aspects were considered. The first and the one with utmost
importance was that the interviewed teacher would reveal information which is in
the closest relation with the topic researched. The second aspect was the open
nature of the interview, a sense of freedom in response. While answering the
question, the interviewed teachers could freely speak about their experience and
add as much information to the answer as they desired.

The questionnaire used in the second part of the research was originally
compiled by Prieto Arratibel and was used during a study in 2013 (Prieto Arratibel
and Bueno-Alastuey, 2015). It was thought that this questionnaire would be the
most appropriate research instrument for the problem at hand considering that the
2013 research dealt with the same topic: the effect of socio-economic background
on learning English.

The questionnaire i1s built up from several sections. The first section
examines the nationality and the educational level of the parents. The second
section assesses pupils’ conditions at home. It asks about the number of books and
the type of modern technology they own or if they attend private lessons. The last
phase of the questionnaire was designed to assess the motivation of children to
learn English. Pupils had to indicate how much they agree with the statements, and

how true the statements were for them.

2.1.3 Procedure of the research

The process of data collection followed three steps. First, the headmistress of the

selected educational establishment was approached. Then, the date was approved
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and necessary agreements with the English teacher at the school were made. As
questionnaires were filled during the lessons, there was a need to agree with the
teacher having the class to allow the fill-in process to take place. In three out of the
four forms the data collection was conducted by the researcher, whereas in the
remaining two classes data collection was conducted via the teacher of the selected
school. The teacher was previously instructed about the process of data collection.

The fill-in process was not longer than twenty minutes. First, one
questionnaire was given to each pupil. Before they could start filling it in, the
questions were explained to them. During the twenty minutes, children asked
questions. They raised their hands, and then the researcher or the teacher walked
up to them. This method served as a shield against influencing others' answers.

The majority of the classes included pupils with Hungarian and Ukrainian
mother tongues. This resulted in a high demand for instructions in both Hungarian
and Ukrainian languages in the tenth forms. In the eleventh forms the instructions
were given in English. The teacher helped out with interpreting the words of the
instructions for less talented pupils.

When it came to discipline, the teacher also helped. She already knew the
class, so she could easily navigate between their needs. Before the lessons she
provided the researcher with useful pieces of advice about a certain form's morals
and how to deal with them.

It was important for the investigation that the participants be free from any

control and that they be in their natural environment.
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PART 3
FINDINGS OF THE RESEARCH

3.1 Results of the interviews with teachers

First, the results of interviews conducted in schools with Ukrainian language of
instruction will be presented. The English teachers working in the Secondary
School No. 5 in Beregszasz were ready to comment on the experiences of their
careers and the current situation in their school. In connection with this school, it
should be noted that it is specialized in teaching English. Two of the teachers
interviewed were also headteachers and two had recently said goodbye to their
class. The headteachers meet with the parents regularly, in every 2 or 3 months, as
part of the regular parent-teacher meeting. One of the teachers keeps in touch with
parents by calling them, while one meets them when they are picking up their
children. However, this does not mean that teachers do not know the parents
themselves or the children’s family background. Some are directly acquainted with
the families of the pupils, while some get information from their colleagues. In
their experience, it is not enough to think about material goods in connection of the
family background, as the spiritual value and the role of upbringing are equally
important. They also drew attention to a factor that has not yet been mentioned by
teachers in other schools: a child’s happiness should be paramount within any
family, and this can also be a great measure of family background. Parents'
attitudes towards language acquisition or learning itself cannot be neglected either.
This is also important because children are most likely to copy parental behaviour.
As for children’s use of textbooks and the occurrence of private lessons, the
teachers’ response was congruous: they prefer to use textbooks published abroad,
and all of them are aware of pupils attending private lessons. Of course, they are
also aware that by buying these books parents are taking a heavy financial burden
on themselves. Teachers agreed that only children, whose parents can really afford
attend private lessons. However, the issue of textbooks is a different kind of

problem, they say. All teachers use textbooks published abroad, but these are not



funded by the state, so the costs are paid by the parents. In addition to the textbook,
workbooks must also be obtained. The material of each book will be taught within
1-1,5 years. Then, of course, pupils can keep the books, and if they have younger
siblings, they can use them later. However, within a class, each pupil must own a
copy, as this is the only way the teacher can work effectively. Teachers of this
school stated they use the books of Express Publishing. In addition to books,
technology is also included in their everyday work. The teachers use various
electronic devices during their lessons: laptop, projector, etc. However, mobile
phones and tablets are only allowed if the pupil wants to use an electronic
dictionary in class.

Teachers, even those who do not work as headteachers, are aware of
children, whose parents work abroad or who may have come from a disadvantaged
family. In their opinion, there are many differences in their behaviour and in their
attitudes to learning. They are much more independent than their peers.
Unfortunately, the behaviour of the second group shows that the children do not
see the point of learning. In addition, both groups lack constant parental
supervision and rigor. Overall, however, parents’ employment abroad is not seen
as a negative factor. In their view, children understand the reason behind their
parents’ decision and adapt.

The teachers of Secondary School No. 1. in Beregszasz - which is also a
school with Ukrainian language of instruction - were also well informed about the
family background of their pupils. Two of them are also headteachers, one has a
primary school class, and one can no longer be a headteacher because of her age.
Those who act as headteachers prefer to have direct contact with parents, while the
other two teachers communicate with them through the headteachers. In the
experience of headteachers, a parent-teacher meeting held every 2 months is
sufficient to clarify any issues that may arise. Of course, the other teachers are also
invited to these meetings. This form of communication is even more recommended

as it is the only possibility for parents to enter the school with permission.
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Thus, only the two headteachers had information about the pupils' family
background, while the other two teachers were able to report on the effect of the
family background on the pupils' behaviour. The participant with the longest career
as a teacher in the research has pointed out that the most important thing a child
can bring from the family is upbringing. In his opinion, no material factor can hide
the fact that someone has brought no values from home. All teachers agreed that
sometimes children in difficult financial situations are the most motivated to learn,
regardless of what their parents think about it.

The school and teachers are aware that in many cases parents are not able to
afford to buy expensive, foreign-published textbooks. So they resorted to other
means. They managed to obtain quality textbooks asking financial support from
the city. These are owned by the school and pupils can only borrow them from the
library for the duration of the school year. In addition, teachers believe that a
school has a duty to provide a level of knowledge that does not require a pupil to
attend private lessons. Therefore, teachers were reluctant to comment on this topic,
and they argued that teachers did not have the right to have such information, as
this could affect their relationship with children.

Teachers at this school highlighted the disadvantaged situation of children
living in difficult financial circumstances - and its impact on motivation - rather
than the problem of parents working abroad. In their view, the latter does not show
a greater effect on children’s attitudes or behaviour in case parents explain the
situation to them adequately or if they are properly cared for by grandparents at
home. In contrast, there are differences in the behaviour and attitudes of children
living in more difficult financial circumstances or in truncated families. If the
learners want to break out of their current situation, they will be more motivated to
learn.

Opinions have differed on the use of technical tools and websites. Two
perspectives collided: three teachers stated their pupils used modern technology on
a daily basis anyway, so their primary task was to show them how to use it

properly and how to search for authentic websites. However, a teacher stated that it
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should be avoided in class, as not all children would have the proper asset

condition.

The combined results of the two topics mentioned above are shown in

Figure 3.

Figure 3. The respondents’ attitude to the usage of smart devices and textbooks

Smart devices used by the pupils

Smart devices used by the teacher

Textbooks of foreign publishers
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In the series of the interviews in the schools with Hungarian language of
instruction, the first issue studied is the frequency of teacher-parent encounter. The
first interviewee stated that she meets with parents only four times a year, as
required from a formmaster. Of course, there are exceptional cases: when a parent
is invited to school in a special situation. In these cases the children's learning
process is also discussed. M1 added that in classes where she is not a formmaster,
she can only write in the diary. Unfortunately, according to her experience, very
few parents are interested in their children’s academic performance. However, if
she meets a parent in the school, always reports on the child's results.

M2, who also works as a formmaster in a secondary school class, meets with
parents on a monthly basis. As a formmaster she usually discusses the actual
problems or highlights with the parents. However, she acknowledges that most

parents cannot afford to attend the parent-teacher meeting every month. That is
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why she tries to catch up with the parents by phone, email, or even social
networking sites.

M3 marked the end of each quarter as the ideal time for a parent meeting.
This is the period when it is possible to draw conclusions and make proposals for
the future on the basis of a surveyor.

M4 is not a formmaster in a secondary school class, but attends parent-
teacher meetings in forms 10 and 11. She also discusses the children’s academic
progress outside of school with parents she knows.

In line with the main objectives of the research, teachers were also asked
about the situation of the pupils at home. The main focus was on whether there are
pupils whose parents are divorced or whose parents work abroad. Teachers were
also able to express their views on the extent to which such cases affect the pupils’
performance.

The teachers’ responses differ in the two secondary schools. The number of
parents working abroad and those raising their children alone is low in the first
school. In addition, children whose parents work abroad are more likely to use
English during class. However, a greater proportion of these children are preparing
to work or study abroad in the future. There was also a case in one of the teachers'
classes where the child had already moved to her parents abroad during her high
school years.

On the other hand, the proportion of parents raising their children alone or in
a difficult financial situation is high in the second school. Here, children are often
absent. Either, because they are not supervised by parents, or because some of
them already have to work alongside their studies. It is less common here for
parents to work abroad.

The progress of the learner is also determined by the availability of the
appropriate textbook. Therefore, teachers also commented on the use of textbooks.
They also listed what kind of textbooks are used: books published in Ukraine or

abroad.

33



Three respondents use textbooks provided by the state, while one teacher’s
class does not receive a sufficient amount of textbooks. Each teacher uses
photocopies besides or instead of textbooks. These photocopies are from
publications of English language schools. However, schools cannot provide a
background for making photocopies. Thus, teachers fund it on their own and with
the help of the parents. When it is possible and necessary, teachers also use the
audio material from the above mentioned textbooks. Figure 4 serves to illustrate

the results.

Figure 4. The respondents’ usage of textbooks

Textbooks
= Only photocopies Photocopies and textbooks

The use of technology is an essential part of modern education. Therefore,
the extent to which pupils are equipped with the necessary tools is an important
factor. It can also determine how teachers can progress with the curriculum or what
homework they can allot.

Teachers reported that they only give pupils assignments for which they
have the appropriate technical tools. Therefore, it is considered important to always
assess in advance what conditions the children have at home. Based on this
information, they can state that all of their pupils have access to a smartphone and
Internet, but not everyone has a laptop or computer at home.

As a sub-theme, the question arise: how do teachers relate to the use of smart
devices. On this topic, the teachers' opinions were divided into three parts. Two
teachers argued that the use of technical devices in class should not be allowed.

This would only distract students. However, they had no objection against using
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extra help at home while doing the homework. One teacher says it is important for
a teacher to use a laptop or interactive whiteboard. This gives pupils a better
chance of memorizing the curriculum. A teacher allows her pupils to use smart
devices. However, these devices can only be used with the teacher’s permission to
translate words or search for certain information. Figure 5 is a summary of

teachers’ attitude to the usage of smart devices.

Figure 5. The respondents’ attitude to the usage of smart devices

The usage of smart devices

m Refuses to use any smart device = Only the teacher can use it = Often uses

Teachers were also able to provide information on whether their pupils
attend private lessons. The regulations in force, of course, do not allow them to
teach their own pupils outside of school. However, according to the teachers
interviewed, it is common for another English teacher from the same school to
teach the studious children. In addition, the newly opened language school of the
town 1s becoming increasingly popular with parentsThe teachers of the two schools
know abou 8 pupilts who attend private lessons. In their view, this topic should not
be treated as a taboo. If private lessons have a good effect on the pupils’ progress,

they can only agree with the parents’ decision.
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3.2 Results of student questionnaires

The dissection and interpretation of the obtained data was a longer process, which
took place immediately after filling in the questionnaires. The first part of the
questionnaire had the aim to examine the pupils’ provision of books and technical
equipment, as well as the parents' education and current job. In the surveyed
secondary schools with Hungarian language of instruction every participant has
access to Internet and has some kind of technical device at home. However, it
should be noted that in two cases the Internet is only available on their smartphone.
Of course, free Wi-Fi is available on the school grounds. However, they not only
learn for the lessons using the Internet, but they also learn for fun. All respondents
listen to English music and fourteen watch English movies. Nevertheless,
according to the answers for the next question, they all use Hungarian subtitles
while watching the films.

Although technical tools are very important in the world of modern teaching
methods, the presence of paper-based books is not negligible either. Seventeen
participants stated that they had suitable books for learning English. They also
have the opportunity to read, as sixteen respondents have more than a hundred
books at home.

Several of the surveyed pupils strengthened their language skills on private
lessons. In the schools with Hungarian language of instruction, 8 students attended
private English lessons. The frequency of private lessons depended on the age of
the pupils. The closer the children were to independent testing, the higher the
number of lessons was. In one case, the pupil attended private lessons three times a
week.

Seven of the respondents were already abroad to visit their parents, while
nine went on holiday with their families. On these occasions, they had the
opportunity to practice the English language and had positive experiences. In
addition, their parents encouraged them to practice the English language and

showed the benefits of mastering the language.
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In the last part of the survey the pupils’ level of motivation to learn English
was examined. The participants marked how well the statements in the
questionnaire matched their own situation.

Based on the results, it can be stated that 68% of pupils have external
motivation. There are two main sources of this external motivation: parents as
motivating factors and the opinion of the societi. [t may be seen as a positive result
that parents consider their child's education important. The parents encourage the
pupils to practise English as much as possible and they are interested in everything
the children learn in English. Their parents think they should spend more time on
learning English.

In addition, the opinion of society is also important, as 13 has marked that
learning English is important because other people respect them more if they
know English.

The responses of 18% of pupils indicate that they have intrinsic motivation.
These children always try to understand all the English they read and listen to.
They think that English is a very important school subject. They have also testified
to their diligence since all of them stated that they learn English every day, as the
more they learn English, the better.

Figure 6. The respondents’ level of motivation in the secondary schools with

Hungarian language of instruction
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In the secondary schools with Ukrainian language of instruction, teachers
noted that students from non-intellectual families were much more motivated to
learn, and this proved to be true: well-equipped children from intellectual families
stated that they did not spend much time reading and did not like this activity. In
contrast, each of the children from a non-intellectual family marked the answer that
they liked to read.

The following response, supporting the opinion of teachers, was received in
relation to private lessons. There were pupils who left questions about it blank,
while there were those who crossed it out, not wanting to answer it. So it is really a
taboo subject in that specific school that someone wants to gain even more
knowledge outside of school. Those from whom data could be collected about this
subject were pupilss from the other school interviewed. In that schools 23 of the
thirty students interviewed attend or attended private lessons. Knowing this, it was
surprising to see that the grades of the same students ranged from 6 to 9.

According to the collected data, parents play a big role when it comes to
motivating their children to learn. According to data collected from the two
schools, 83% of parents consider it important for their child to learn English. But
as it is well-known, parental will is not always enough. So it was also asked, what
they wanted. Different results were achieved here. In many cases, pupils with an
average grade, who also attended private lesson, indicated that they did not want to
learn English at all. In such cases, the question may arise as to whether they really
need 2-3 hours of private lessons a week.

It cannot be overlooked what level of equipment the pupils have to learn
English. There were no pupils in the two schools who did not have Internet access,
at least in the form of mobile Internet. In addition, only 2 pupils do not have access
to a computer at home. In terms of books, pupils are also doing well: 76% of those

surveyed have more than 200 books.
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Figure 7. The respondents’ level of motivation in the secondary schools with

Ukrainian language of instruction
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Based on the answers to the student questionnaire in the schools with
Hungarian language of instruction, the 68% of the respondents have extrinsic
motivation, 18% have intrinsic motivation and 14% were not motivated at all. In
the schools with Ukrainian language of instruction 47% of the participants have
extrinsic motivation, 25% have intrinsic motivation and 28% are not motivated at

all.
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CONCLUSIONS

In the recent period, several paper have been written about the current state of the
Transcarpathian Ukrainian and Hungarian educational system and its participants.
Several of these dealt with the motivation of the pupils and how motivated they are
to learn English. Nevertheless, motivation for learning is a multi-component
concept. The present paper studies only one of these components, which is the
influence of the family background on the pupil’s language acquisition.

As stated in the hypothesis, established at the beginning of the research, the
family background has a notable impact on the pupil’s language acquisition, as it
influences what aids may be utilized for learning or the capability to learn the
English language outside the classroom. It can be understood as attending private
lessons or trips to foreign countries where pupils may have the opportunity to use
the language in real life.

It was found while studying the relevant literature that every pupil is in a
particular situation within the classroom. Some of the pupils come from an
emotionally and financially secure family, while some of them bring the problem
of everyday life to the school. The drawback may arise from financial or social
circumstances. Examining the handicap from another approach, it can be
interpreted: as a problem within or outside the education system. The research
focuses on the possible detriments that develop outside the classroom.

The research examined two groups. The data of the first part of the research
came from interviews made with the cooperation of twelve English teachers
working in the four secondary schools of Berehove. As the aim of the research was
to be able to present results on the widest possible scale, several important aspects
had to be taken into account when selecting the interviewees. On the one hand, it
was important that the teacher interviewed had been teaching in a high school class
for at least five years, and on the other hand, that he or she had a satisfactory

knowledge of the background of the surveyed pupils.



From the interviews conducted as the first part of the research, interesting
data were obtained, which refuted the hypothesis in several places. According to
the teachers, children, whose parents work abroad, are much more independent.
They show the signs of a competitive spirit during practical tasks. As stated by one
of the teachers, this behaviour, given the current teaching methods, is very
beneficial. These pupils also perform better during tests assessing reading and
speaking skills. However, they show only signs of extrinsic motivation. On the
other hand, the cases of children raised by only one parent are far more desperate.
In this situation, parents have neither the time nor the adequate financial resources
to educate their child. Many times the children themselves have to work.

The other research, which is the second part of the paper, comes from the
survey of pupils from the same schools. The pupils were from the Forms 10 and 11
of these schools. The process of data collection followed three steps. First, the
English teacher of the classroom selected the pupils who met our criteria. The
course of the research was discussed with the selected pupils, and then the
completion of the questionnaires could begin.

The results of the student questionnaires suggest that those who have parents
working abroad do not have a disadvantage in terms of material equipment in these
schools: they are provided with technical tools and paper-based dictionaries. There
are also interesting results in terms of parental motivation: the parents of these
pupils motivate their children to learn English. However, in many cases it means
only external motivation.

In terms of material background, students in schools with Ukrainian
language of instruction are adequately prepared. There were no pupils in the two
schools who did not have Internet access, at least in the form of mobile Internet.
Also, 2 pupils do not have computer at home. In terms of books, the pupils are also
doing well: 76% of those surveyed have more than 200 books. Moreover, out of
the thirty pupils surveyed in the first school, 23 attend or attended private lessons.
Out of the same pupils 14 had grades ranging from 6 to 9. Out of these pupils 9

indicated in the questionnaire that they did not want to learn English at all. In terms
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of the pupils’ level of motivation, interesting data emerged Based on the answers
to the student questionnaire the 47% of the respondents have extrinsic motivation,
while 25% of the respondents have intrinsic motivation. 28% of the surveyed
pupils are not motivated at all.

The results of student questionnaires in the schools with Hungarian language
of instruction show a slightly different picture. Although all pupils in these schools
have computers and Internet access, they have fewer books available at home.
Based on the answers to the student questionnaire in these schools, 68% of the
respondents have extrinsic motivation and 18% have intrinsic motivation. 14% are

not motivated at all.

Taking into account the results obtained in the course of the research, we can
draw several pedagogical implications. As novice teachers, it is important to assess
the pupils’ situation at home with the help of the head teacher. In addition, a
teacher should communicate with the parents whenever possible. In addition, the
material background of the pupil should be taken into account during online
education. The teacher should only give a homework for which all pupils have the
proper asset condition. Although the results were obtained in the period before the
introduction of online education, it can be assumed that the high school students in

Berehove were prepared.

In conclusion, the initial hypothesis that children coming from a financially
disadvantaged family background or who have parents working abroad show lower
level of motivation proved to be only partially true. Based on the results, it proved
to be true that pupils coming from a financially disadvantaged family background
have less motivation to learn English than their peers. In their case, not necessarily
the financial background is lacking, but the parental supervision and
encouragement. In contrast, their peers whose parents work abroad are highly
motivated. Seven of the respondents were already abroad to visit their parents,
while nine went on holiday with their families. On these occasions, they had the

opportunity to practice the English language and had positive experiences. In
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addition, their parents encouraged them to learn the language and participate

actively during the activities of the English lesson.

Thus, based on the results of questionnaires and interviews conducted during
the research, the 58% of pupils in the secondary schools of Berehove are motivated

to learn English.

The present thesis, due to the relevance of its topic, requires further research.
In particular, the effects of parental emigration is a theme that has currently earned
popularity, as it is present in all parts of the world. Thus, it has become one of the

main directions of research in the modern era.
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PE3IOME

Brponosx ocTaHHROTO JAECATHUIITTS Oysio OmyOJiKOBaHO HHU3KY JOCITIIKEHb, SKi
3aMalOThCSI MOTHBAINIEI0 YTOPCHKHX IMKOJAPIB  3akaprarTs JI0 BHBYCHHS
aHTIichbkoi MOBU. OJHAK MOTHBAIlS /10 HABYaHHA - HAA3BUYAWHO CKIIQJTHE
SBUIE. Y IIbOMY JOCIIJDKEHHI WACThCS JUIIE MPO OJWH il KOMIIOHEHT - BILIUB
CIMEHWHOTO TTOXO)KCHHSI Ha BUBYCHHS MOBH YUHEM.

Mu takox 3poOuinu crnpoOy 3HAWUTH BIAMNOBIAb HA 3alUTaHHS, YU ICHYIOTh
PI3HMII MK JTaHUMHM, 310paHUMU B1Jl Y4YHIB, SIK1 BIIBIAYIOTh HABUAJIbHI 3aKJIaJH 3
YKPaAiHCHKOIO Ta YTOPCHKOIO MOBOKO HaBYaHHS, 1 SKILO TaK, TO HACKIJIbKHA 1CTOTHI
11 BiaMiHHOCTI. KpiM Toro, 3BMuaiiHO, HaM TaKOX OYJIM ITiKaBl Oyab-IK1 MOYJIMBI
PO301KHOCTI y BIAMOBIASX BUUTEIIB IIUX TIIK1J.

YactrHa HaAmoro JOCHIKEHHS CKJIQa€ThCsd 3 1HTEPB’I0 BHKJIA/JaviB
aHTJIIACHKOT MOBU cepeaHIX KT micta beperose. IHIIY yacTUHY TOCHIIKEHHS
CKJIaJIM AQHKETH 3allOBHEHI YYHSMU. AHKETH YYHIB 3allOBHIOBAJIUCH Y YOTHPHOX
cepennix mkoiax micrta beperose. Lle Oynu yuHi 1ecsITUX Ta OAUHAAIATUX KIIACIB.
Bceboro B onutyBaHHi B3siu yyacTh 12 BukiagauiB Ta 100 yuHiB.

SAx Mu Ji3HaNMCS 3 1HTEPB’IO, B KJjacaxX HAIMX PECIOHICHTIB-BUUTENIB y
IIKOJIaX K 3 YTOPCHKOIO TakK 1 3 YKpaiHCHKOIO MOBOIO HaBYaHHS HE BBAKAIOTHCS
PIIKICTIO JITH, SIKUX BHUXOBYE TUIbKH OJHWH 3 0aTbKiB, 00 4ui OaThKU IPaIlOIOTh
3a kopzioHOM. lle, 3BMUaifHO, BIUIMBAa€ HAa MOTHUBAIIO0 y4HIB. TakoxX BHUSIBUIIOCS,
10 Ha BUKOPUCTAHHS TEXHIYHUX 3acCO0IB y BHUBYCHHI MOBU MOXXE BIUIMBATH HE
JuIie 3a0e3MeUeHICTh MITeH TakuMU 3aco0aMu, ane W MIKIIBHUNM perjlaMeHT Ta
IHANBIAyanbHI ynomoOanus Buurtens. Kpim Toro, mMu 3mornu 3i0paTe AaHi mpo
MOXJIMBOCTI 110710 BUOOPY MIKIJIBHUX MIAPYYHHUKIB Ta 3a0€3MeueHICTh TakuMu. Ha
JI0JIaTOK JI0 BCHOTO, BApPTO BHIAUIUTH TyMKY, BUCIOBJICHY BUKJIQJad4aMH IIKOJH 3
MOTJMOJICHUM BHUBYCHHSIM aHTJIMCHKOI MOBH. BOHM BKa3yroTh, IO OaThKH, SKi
o0HparoTh 110 MIKONYy, cami poOJsiTh aKUEHT Ha MOTHBAIlll CBOIX AITeH IO 10

BUBUYCHHS aHTJiHchkoi MoBH. OmHAaK IIe¢ MOXKE NPU3BECTH J0 3apaxyBaHHS



YTOPCbKOMOBHUX JiTel 10 Iri€i mkoju. L[ mMoBHa mpoOiiema 4YacTo 3adyimnae
JOCJTIDKEHY BIKOBY I'PYITY.

PesynbraTy onmuTyBaHHS yYHIB - HE3QJIEKHO BiJl MOBM HaBYaHHS IIKOJH -
CBIUaTh MpPO Te€, IO JITU CiMEM, Je OaThbKu HE MAalTh BUILY OCBITY, HE
OTMUHSIOTHCS Y HEBUTIIHOMY TIOJIOKEHH1 IOJ0 BUBYEHHS AHTJIINCHKOI MOBU
BHACJIIJIOK HEJOCTATHHLOTO MaTEePIaJIbHOTO 3a0e3MeUeHHS: BOHU TaKOXK 3a0e3IeueHi
TEXHIYHUMHU 3aco0aMy Ta CJIOBHMKAaMHM Ha ManepoBiii OCHOBI. Takox 3100yTi
I[IKaB1 Pe3yJIbTaTH II0JI0 MOTHBAIIi 3 00Ky OaThKIB: SIK OATHKH 3 BHIIIOK OCBITOIO,
TaK 1 3 CEPEHBOIO CICLIATIHHOK OCBITOI0 MOTHUBYIOTH CBOiX JITEH J0 BHUBUCHHS
aHrMicbkol MOBH. OHaK OaThKH, SIKI HE MarOTh BUILY OCBITY, BKE€ HE MOXYTb
JIOTIOMOI'TH B MPOIECI BUBUEHHS MOBH: Y KpalloMy BHIIJIKy caMe B 11 cUTyalli
OPUBATHUN BUWTENb BUCTYINA€ B POJII MIATPUMYIOYOro MoTuBamioo. OnHIE 3
HAIlMX BIANPAaBHUX Tinore3 Oyjo Te, MO y IIKOJAaX 3 YKPaiHCHKOI MOBOIO
HaBYaHHS OUIbIlIa YacTKa YYHIB BUIBIAYE CIEMIaIbHI JOMOMIXKHI YPOKH JUIS
MOTJMOJICHOTO BHWBYCHHSI AHTJINCHKOI MOBHU, aj€ II€ MPUIYIICHHS BHUSIBUJIOCS
HEOOTPYHTOBAHUM.

BaxxnuBi Takoxk pe3yJbTaTH, 110 CTOCYIOTbCA KHUT Ta MIAPYYHHUKIB. Y4HI,
SKi HAaBUYAIOTHCS B MIKOJAaX 3 YKPAiHCHKOI MOBOIO HABYaHHS, MAarOTh JICTIIHI
JOCTYM J10 BUJ@Hb JJIsl IATOTOBKU O OOOB’SI3KOBOT'O 30BHIIIHHOTO HE3AJIEKHOTO
TecTyBaHHs HanpukiHii 11 kimacy Ha MoBi HaBuaHHs. Kpim Toro, ik MU JII3HAJIHCS
Bl OAHOTO 3 BHKJIAJayiB, Yy4YHI MIKUI, IO CHEHIANI3yIOThCS Ha BUBUYCHHI
AHTJIICHKOT MOBHM, MOXKYTh HAaBYATHCh 3 SAKICHIIIUX MIJPYYHUKIB, SKI BOHH
npua0aroTh 3a BiaacHi1 komTH. Lle, 3Bu4aitHo, Takoxk 3011bIIIy€e BUTpATH OATHKIB.
3aranoMm, BUXOJSYH 3 Pe3yJbTaTiB JOCTIIKEHHS, MOKHA 3pOOUTH BHCHOBOK, IIIO
MK YYHSMHM IIKUI 3 YTOPCHKO Ta YKPAaiHCHKOIO MOBOIO HaBUYaHHS HEMA€ CYTTEBOI
PI3HMIII IO 0 MOTHUBAIIIT 10 BUBYEHHS aHTJIIMCHKOI MOBH; TIJIbKH BiJIMTOBII YIHIB
IIKOJIH, IO CTEIaTi3yeThCs HA BUKJIAJIAHHI aHTIINCHKOI MOBH, MOKA3adl BUIIHIMA

piBEHb MOTHBAIIII.
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NYILATKOZAT

Alulirott, Kacsur Annamaria angol szakos hallgato, kijelentem, hogy a dolgozatomat a II. Rékoczi
Ferenc Karpataljai Magyar Foiskoldn, a Filologia tanszéken készitettem, angol nyelv és irodalom
tanari diploma megszerzése végett.
Kijelentem, hogy a dolgozatot mas szakon korabban nem védtem meg, sajait munkam
eredménye, és csak a hivatkozott forrasokat (szakirodalom, eszk6zok, stb.) hasznaltam fel.
Tudomasul veszem, hogy dolgozatomat a II. Rakoczi Ferenc Karpataljai Magyar Foéiskola

konyvtaranak Kézirattaraban helyezik el



