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INTRODUCTION

In the 21st century, bilingualism and multilingualism are not new phenomena in the world. The central
theme of this thesis is the transfer of the mother tongue to the English foreign language class.
Versatility (for example study, abroad, working), and communication (political, financial, social) urges
people to learn foreign language. ‘Native language’ and ‘foreign language’ are a clear contrast to many
but still somewhere similar. In both cases, a certain amount and quality of input is required, which the
toddler or learner processes and stores in order to be able to produce language output.

For nearly a century, native language transfer has become a controversial topic in the fields of
grammar, foreign language acquisition, and language teaching methods. Using the native language
during foreign language learning is still being debated. Its relevance has been discussed many times in
the last few years.

The language is a tool of communication, people in some cases utilize the language to pick up
their requirements. According to Bardos (2005), this is one of the three major questions in language
teaching methodology that has not been answered. Learning a native language and learning a foreign
language are two different processes. Based on prevealed study it has been revealed that using native
language is one of the most effective ways to learn a foreign language. The central theme of this thesis
is the transfer of the native language in foreign language learning.

The subject of the thesis is the native language acquisition and foreign language learning in a
foreign language classroom, as well as the comparison of the similarity and difference between the
native and foreign languages.

The object of the thesis is to provide useful information about the native language transfer in
foreign language learning.

The purpose of the thesis is to give a theoretical and practical overview of the role of the native
language when learning a foreign language with concrete examples. Furthermore it also investigates
students’ attitude to native language used in foreign language learning.

The tasks of the thesis are as follows:

. Critical analysis of the relevant academic literature;

. Expanding the theoretical study and conceptual framework to the given study;
. Having an insight into different language skills based on native language;

. Collecting the positive and negative transfer;

. Analyzing the effects of the native language used in foreign language learning;



The novelty of the thesis informs about first-hand information and experiences from students
who learn the importance of foreign language learning while they are using their native language.

The theoretical value of the thesis collects information about the features of native- and foreign
language and finds out what the role together with the usage of the native language at the time of
providing language acquisition as an insight of monolingualism and bilingualism.

The practical value of this thesis provides exact examples about learning a foreign language
with the help of the mother tongue, furthermore, through our own research work, hence it can be
understood by students practice of native language in a foreign language classroom.

The first two parts of the thesis are largely based on theory. The first and second parts of this
paper were compiled with the method of descriptive and comparative analysis of literary sources. The
study tried to approach the effects of the mother tongue on foreign language learning, and the
questionnaire provided a broader and more personal insight into the good or even bad effects of the
mother tongue on foreign language learning.

The first part of this thesis was compiled using descriptive analysis on literary sources. To
classify the concepts of native and foreign language comparative analysis is used. It also discusses the
conditions of language transfer.

The second part of the thesis focuses on the role of native language as a positive transfer and
the language environment. The study provides a more detailed insight into the four basic language
skills that provide foreign language learning.

The third part of the thesis is a study of using native language as a positive factor to learn a
foreign language. A survey of secondary school students are used to support the study. It investigates
students’ attitudes to native language used in foreign language learning.

Krashen, Lado, Selinker, Dulay and Klein are only a few of the many researchers who have
looked into the role of native language in foreign language learning in language instructional methods.
Some of them expressed supportive sentiments, while others expressed negative facts towards foreign
language learning. Budai (2010) suggested that during the time spent studying the target language, L2
learners became almost completely dependent on their mother tongue. Harmer (2007) also emphasize

the role of language trasnfer in foreign language learning.



PART 1.

Theoretical concepts of native language and the English as a foreign language

This part of the thesis gives general concepts and detailed information about the native language and
the EFL classroom. This section discusses the main characteristics of the native language and the
foreign language, who the native speaker is and the foreign speaker, what the transfer is. It also

presents different types of approaches related to the topic.

1.1 Definitions of the native language and the foreign language

This part of the thesis gives the definiton about the native- and the foreign language and add more

information about that when acquire or learn foreign language.

1.1.1 The native language

The word "native language" refers to the fact that a child's linguistic abilities are adapted by his or her
mother, and thus the mother's language is the predominant language that the child may understand.
The words native language or mother tongue are used in some countries to refer to the language of
one's ethnic group rather than one's first language. It's possible that learning a first language has both
positive and negative consequences: it can help with social and cognitive functions (Carless, 2008).
Another scientist defines a native language as one taught at one's mother's knee, and claims that
no one can be certain of a language learned later. ,,The first language a human being learns to speak is

his native language; he is a native speaker of this language” (Bhela, 1999, p. 22).

1.1.2 The foreign language

The foreign language should be acquired after the first language has been learned; nevertheless, it is a
choice that a pupil can make. It is not a vital form of contact with other people in their motherland or
in the country to which they have relocated. The decision is usually influenced by the individual's
needs or potential aspirations in order to make use of the language learned. The majority of the time, a
foreign language is learned outside of a native language environment. A Slovak learning English (who
lives in Slovakia) may be seen as an example of anyone learning a foreign language (Dulay, Burt &

Krashen, 1982).



Students seek to achieve as many foreign languages as accessible during their lives than just
first language. “Over a billion people in the world speak more than one language fluently” (Dulay,
Burt & Krashen, 1982, p. 9).

Foreign language study is all about learning how to truly communicate and connect with
others—an incredibly important life skill that can only be cultivated by interacting with people. When
a person master a foreign language, he or she can exercise their new power of being able to understand
what someone is saying, recall the proper vocabulary and grammar, put that vocabulary and grammar

into the proper context, and reply back - all on the spot and in a timely manner (Kendall, 2020).

1.2 Definition of EFL and ESL

EFL is can be as English as a Foreign Language, and ESL is called English as a Second Language.
Before differentiating EFL from ESL, it is important that there are different contrasts between "foreign
language" and "second language" (Stern, 1983).

The distinctions between foreign language and second language in terms of language features, learning
aims, language environment, and learning habitats were discussed by Stern (Stern, 1983). As he sees it,
a foreign language is one that is spoken outside of one's own country. Learning a foreign language is
beneficial to the travel industry, as it allows people to communicate with native speakers. In either
case, the term "second language" refers to a language that serves the same purpose and has the same
characteristics as the mother tongue. As a result, EFL refers to learning English in non-English-
speaking countries, while ESL refers to English as a second language, which has a similar importance

to mother tongue (Stern, 1983).

1.2.1 Analysis of the differences between EFL and ESL

In the fact that both EFL and ESL are designed to help students learn English, there are several
differences in their goals and methods.

According to the meanings of EFL and ESL, EFL refers to people for whom English is not their
first language or the official language of a country such as China. English is not used for everyday
contact in these countries. In either case, there are two types of ESL audiences. The first is for people
who came to English-speaking countries, and the second is for countries that conquered English-
speaking countries in the past (Krashen & Stephen, 1982).

EFL teaching has its deficiencies, students are excessively inactive, and students depend on

educators to secure data for learning (Krashen & Stephen, 1982).

10



When Krashen looked at the ideas of "acquisition" and "learning," he noted that learners are
learning English rather than gaining it because they can read and write but not communicate naturally.
Teaching English as a second language has its advantages. Teachers in ESL classrooms will use a
variety of tactics to help students take the lead and advance their motivation. To find an appropriate
way and instructional style for English classroom teaching, ESL classroom teaching should be fully

used based on the approach of EFL teaching (Krashen & Stephen, 1982).

1.3 Language transfer — Interlanguage

Learning transition, or the willingness of students to adapt what they haveve learned in the classroom
to actual situations, is impossible to achieve. Learning language efficient to use new knowledge
usually requires active effort or practice in a realistic environment. When teaching is seen important,
people are more inspired to learn, and motivational increases learning achievement. Multimedia
lessons can, ideally, provide immersive develop their skills (Stolovich & Keeps, 2002).

The material and exercises in the tutorial should be appropriate for the students' level of
understanding. Developed tasks, for instance, are an excellent way to convey material to beginners
since they present a problem and then explain how to solve it. A query would then be asked to see how
the pupil grasped the concept and should use it. The developed tasks, according to cognitive science
research, decrease brain burden, helping students to concentrate on what they need to understand.
(Stolovich & Keeps, 2002).

Transfer has been a major concern in Applied Linguistics, Second Language Acquisition, and
Language Teaching during the XXI. century. It occurs when speakers who do not speak the same
language must communicate; it often occurs often in language learning programs where students shift
elements and components from their native language to the L2 (second language). Corder (Corder,
1983) argues that "transfer" has a position in the school of behaviorist learning hypothesis, but that the
word "first language impact" should be used instead. Sharwood and Kellerman (Sharwood &
Kellerman, 1986) coined the term cross linguistic influence, which goes a little further than previous
meanings by predicting the effects of L3 (third language) on L2. In other words, a learner's practice of
a language other than their mother tongue can have an effect on their L2 learning. Selinker coined the
phrase "interlanguage" to describe similar impacts (Selinker, 1972).

Language transfer was often considered the most important aspect to consider in theories of L2
teaching and learning during the 1950s. During the 1960s, perceptions shifted: transfer was seen as
less fundamental of language learning, and students' errors were seen as evidence of the creative

development process rather than language transfer. In their pursuit of universalist explanations, some
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scholars effectively rejected the reality of language transmission. In either case, a more adjusted point
of view has recently emerged in which the function of transition is acknowledged (Selinker, 1972).

There has also been some debate on whether conversion is a legitimate term for examining
language transfer at all. Transfer discussions often begin with materials created by American language
specialists in the 1940s and 1950s. Lado (Lado, 1957) suggested that during the time spent studying
the target language, L2 learners became almost completely dependent on their mother tongue. Then, in
1974, Dulay and Burt (Dulay & Burt, 1974) almost completely dismissed the role of transfer in the
development of interlanguage. In an effort to rationalize and order language teaching content, Lado
(Lado, 1957) was closely associated with the so-called contrastative analysis hypothesis, which states
that the best materials are those that depend on a reasonable representation of the language to be
studied, intentionally compared with a parallel rendering of the student's native language (Selinker,
1972).

When it comes to English language learning and teaching, language transfer is the most
commonly discussed subject. It can, however, happen when learning any language or in any

etymological situation involving non-native speakers (Selinker, 1972).

1.3.1 Conditions of language transfer

This section reflects on segmentation and explains why transition does not occur as much as they
would like. They also lay out recommendations for creating learning environments that promote
transition.

In many situations, transfer would be a certain relationship with itself — situations in which the
criteria of reflexive transfer are fulfilled pretty much automatically. For example, reading training
typically requires extensive preparation with a variety of materials to the point of amazing
automaticity. Furthermore, students encounter perusing activities outside of school - journals,
magazines, assembly instructions, and so on - the written page provides a clear incentive to elicit
reading skills (Perkins & Salomon; 1988; Poman, 1996)

The conditions for transfer, on the other hand, are less desirable in a variety of learning
environments. For example, social examinations are typically educated with the assumption that set of
experiences will give a focal point through which to see contemporary occasions. However, all too
often, the training does not provide any specific practice of looking at current affairs from a historical
viewpoint. Learners are not expected to think about the eras they are researching and draw general,

universal conclusions or even ask questions about them. Overall, information conventions operate
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toward both automatic (low road) and mindful (high road) information transfer (Perkins & Salomon;
1988; Poman, 1996).

As a result of these questions, two broad instructional schemes for encouraging transfer can be
identified: hugging and bridging. Hugging takes advantage of reflexive transfer. Because of these
issues, there are two broad instructional programs that can be used to promote transfer: (Perkins &
Salomon; 1988; Poman, 1996)

Spanning takes the long way around when it comes to transferring. For example, a teacher may
ask students to create a test based on their prior experience. As a result he or she will emphasize
conscious complex investigation and planning. Obviously, the teacher will do both, which is likely to

result in a lot of transfer (Perkins & Salomon; 1988; Poman, 1996).

1.4 Foreign language transfer theory

Cross Linguistic Influence (CLI) happens while a person is learning a second language (L2) and the
influence of the first language (L1) correlates with the learning process in some way. The child can
transfer the system of meaning he already has to a new language on his own (Vygotsky, 1962).
Foreign language learning rely uppon native language learning competences (Garcia, 2009).

The Krashen theory of second language acquisition or transition is dealt with in this section.
This is an examination that looks at the many ways in which someone can learn a second or foreign
language. Krashen published the findings of his research in 1983. His theory is made up of five main
ideas: (Krashen & Terrell, 1983, p. 21)

. the Acquisition-Learning hypothesis;

. the Monitor hypothesis;

. the Natural Order hypothesis;

. the Input hypothesis;
and the Affective Filter hypothesis (Richards and Rodgers, 2005).

The monitor model is a fictional, internal organizing model of five theories identified to explain
how learners develop foreign language skills. It is not an outline for classroom teaching (Krashen &
Terrell, 1983).

Acquisition-Learning hypothesis

People may either acquire or learn a second language, according to this principle. When they
partake in contact roles, those learning a foreign language "pick up" the rules of the language
subconsciously. According to Krashen, second language execution is divided into two distinct

structures: "the acquired method" and "the learned system." The ‘acquired' system, also known as
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‘acquisition,' is the product of a latent strategy similar to the one used by children to learn their first
language. It necessitates a strong link in the target language - normal communication - in which
speakers are fixed in the communicative phase rather than their expressions (Krashen, 1981).

Individuals who master a second language deliberately become acquainted with the language's
norms as they read and tuning in to the material clarifying the grammar rules, practicing them in
cognitive exercises and drills, and attempting to learn instructors' corrections to their errors. As a
result, most students rely on language learning rather than acquisition. The main problem is that the
students cannot learn to speak and communicative language abilities can only be acquired, not learned
(Chastain, 1988).

Monitor hypothesis

Krashen's monitor theory examines the role of conscious grammatical capacity. He maintains
that knowing the rules has a limited utility of traditional speaking so it can only represent the student
as a monitor or editor. Realizing the rules as a method cannot produce language expressions, according
to this theory. It may simply be used to preview what the speaker wants to say or to change what he or
she has already said. Individuals may use their monitors to improve their capabilities, however they
cannot use them in performance itself. Furthermore, people should only use the monitor if they have
enough time to apply their knowledge of the rules. Over-users, optimal users, and under-users are the
three types of monitor users defined by Krashen (Krashen, 1983).

Over-users — obstruct their familiarity by endeavoring to utilize their monitors constantly
produce just only speech that is gramatically right (Krashen, 1983).

» Optimal users — initiate their monitors just when they can without meddling with

communication (Krashen, 1983).
» Under-users — try not to utilize the monitor enough to advance toward right language use
(Krashen, 1983).

Natural Order hypothesis

“The acquisition of grammatical structures proceeds in a predictable order.” (Richards and
Rodgers, 2005, p. 182). Any linguistic structures will be acquired early in a language, and others will
be acquired later. The age of the students did not seem to be a factor in this order. In either case,
Krashen points out that the natural order hypotheses' inference is not that a language program's
syllabus should be based on the studies' findings. Indeed, while the aim is to acquire language, he
avoids grammatical sequencing. (Dulay & Burt, 1974).

Input hypothesis

Krashen is interested in how people learn languages. People acquire language by understanding

language that is slightly above their current level of competence, according to his response. This
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hypothesis has two major implications for the development of foreign language skills. Listening and
reading are the two skills that are used to acquire vocabulary right away. Second, the student's listening
and writing skills improve as a result of having internalized vocabulary when listening to and writing
new words and form. Teachers are unable to demonstrate speaking and writing straightforwardly
(Krashen, 1983).

Krashen has alluded to the problem of people using condensed speech while conversing with
children's caretaker (foreigner talk or teacher talk). According to research, speakers may alter their
discourse in response to their perception of the listener's linguistic skills. The aim of this phenomenon
is for speakers to change the phonetic level of their discourse as the audience's capability grows
(Krashen, 1983).

Affective Filter hypothesis

Affective filter, or mental block, that prevents them from internalizing language through the
contribution. The optimal situation is one in which students who are very energetic and have good self-
images concentrate in classes with low levels of stress. He believes that inclination, which is all the
more closely linked to foreign language learning, and demeanor are more important factors in second
language acquisition than fitness (Chastain, 1988).

The Affective Filter theory holds that a variety of "affective factors" play a facilitative, but not
causal, role in second language learning. The following aspects have been linked to the acquisition of a
second language: (Richards and Rodgers, 2005)

* Inspiration - Students who have a lot of motivation want to do well.

* Self-confidence - Students who are self-assured are more successful in general.

 Anxiety - Low personal and anxiety levels are more conducive to learning a foreign language

(Richards and Rodgers, 2005, p. 183) (Uepnsikona, 2002).

1.5 Natural approach

The natural approach, as indicated by Terrell (Terrell, 1977, 1982; Krashen & Terrell, 1983; Terrell,
1986), most closely associated with Krashen's monitor model of foreign language acquisition, and its
main concepts are similar to Krashen's hypothesis. It's a Mentalistic Approach that focuses on inward
coordination and stress reduction. The natural approach is described by five principles, according to
Krashen and Terrell. These principles are in line with the monitor model's hypotheses: (Chastain,
1988, p. 99).

1. Principle is that the objectives are communicative. Language teachers are concentrate

on significance instead of language forms and structures. Krashen and Terrell (Terrell, 1983, p. 21)
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said that ,the grammar will be effectively acquired if goals are communicative. If goals are
grammatical, some grammar will be learned and very little acquired.” They contend that ,language is
best taught when it is being used to transmit messages, not when it is explicitly taught for conscious
learning.” [Terrell, 1983, p. 99).

2. Principle is that understanding goes before production. They accept that the beginning
stage in language learning is comprihensible input. The essential goal is that the students comprehend
what they hear (Chastain, 1988, p. 99).

3. Principle is to allow students to start creating language in stages. In the starting they
may react with nonlinguistic signals (Chastain, 1988, p. 99).

4. Principle is when a speaker should stress acquisition exercises rather than learning
activities. The students should ought to take care of significance rather than structure, and they ought
to figure out how to comprehend language before they start to create it (Chastain, 1988, p. 99).

5. Principle is the activities ought be of a kind that will in general lower the students’
affective filter (Chastain, 1988, p. 99).

Acquiring and studying have recently been reclassified by Terrell (Terrell, 1986) as they relate
to foreign-language learning. He claims that supporters of the natural approach add for both
acquisition and learning experiences, but they emphasize acquisition, and he rejects the either role
between students' conscious and subliminal information on the language (Chastain, 1988, p. 56). He
defines the acquisition of a foreign language form as: ,the process which leads to the ability to
understand and produce that form correctly in a communicative context.” (Terrell, 1986, p. 213)
Terrell adds many concepts of binding, which he defines as the ,,cognitive and affective mental process
of linking a meaning to a form” (Terrell, 1986, p.214) and of access, which he terms ,,the production of
an appropriate form to express a specific meaning in an utterance.” (Terrell, 1986, p. 215). Binding is
framed mostly by understandable knowledge, but knowing about language structures may help
students pay attention to important features, and speech production preparation reduces the amount of
time it takes to get to language structures (Chastain, 1988, p. 100). Terrell finally said that ,,acquisition
as a process is seen as a mixture of conscious and subconscious attempts at binding form and meaning
and then accessing those forms for a communicative purpose. Learning exercises may in some cases

aid the acquisition process for many learners” (Terrell, 1986, p. 225).
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PART 2.

The importance of the native language in the transfer of a foreign language classroom

The second part of this thesis focuses on the role and the influence of native languages in foreign
language acquisition. Moreover, this part describes in developing language skills as the role of native
language in developing languages skills. It also provides different exercises for language learners. It

also provides an insight into the role of the mother tongue in foreign language learning.

2.1 The role of native language in foreign language learning

There is a common criticism that the learner's first or native language influences foreign language
acquisition. The native language prevent of foreign language learning or interferes with it.

There is a potential impact during the time spent foreign language obtaining is information on
the student's first language. There are several different viewpoints about whether learning a first
language and learning a foreign language require the same or different processes. By all accounts, a
foreign language is learned in the same way as native tongue; existing knowledge must be conceded,
and any further familiarity with another language must be built on (Iaji, 2011)

As indicated by Klein, procurement of a foreign language includes “the capacity to reorganise
the language processor”,(it is used to acquire first language skills). There are numerous opinions about
whether this effect is positive or negative, as well as a few viewpoints about whether learning a first
and second language are indistinguishable or follow quite different cycles. Two controversial
assessments appear in this section: (Klein, 1986, p. 39)

J Identity Hypothesis - the acquisition of first, second or any following language (s) is an
identical process controlled by the similar rules.

. Contrastive Hypothesis claims the acquired first language has a major impact on the
acquisition of a foreign language. Those types that vary from those acquired in a foreign language
present difficulties and lead to a few errors (Klein, 1986, p. 25).

Dulay et al. claims that: “The first language has long been considered the villain in second
language learning, the major cause of a learner’s problems with the new language. The first language
is no longer considered an annoying ‘interference’ in a learner’s efforts to acquire a second language.”
(Dulay & Burt, 1974, p. 92). The author believes that the previously acquired primary language has a

number of positive effects on the process of securing an foreign language (Dulay & Burt, 1974).



2.1.1 The role of language environment

Dulay, Burt and Krashen (Dulay, Burt & Krashen, 1974) drafted the characteristics the language

condition:

1 Importance of the environment
The authors claim that “those students who are exposed to natural language perform better than those
in a formal environment, where focus is on the conscious acquisition of linguistic rules.” (Dulay, Burt

& Krashen, 1974, p. 42).

2 The significance of communication
Students participate in conversation while learning a foreign language. The ability for learners to

practice should be guaranteed (Dulay, Burt & Krashen, 1974).

3 Availability of concrete referents
Students can see, hear, and sense what is going on around them, because this is the standard
atmosphere. Genuine experience are often lacking. Missing the language constructs used by native
speakers, making it difficult to make students mindful of potential context changes at any stage of the

language (Dulay, Burt & Krashen, 1974).

4 Target language models
In the target environment, this section is important. To be sure, the most important tools are the
teachers/target language speakers, but the teacher/target language speaker is the basic living language

model capable of providing input (Dulay, Burt & Krashen, 1974).

2.2 The role of native language in developing language skills

Since history, the four fundamental language skills have been taught in different ways. The target
language must be used as much as possible in the foreign language. It is not the students' standard that
matters, but there are four fundamental things that students must do with their foreign language. They
should be introduced to foreign language, understand its importance, form, and, of course, learn it
(Bardos, 2005). This section covers the following topics: comprehension of each of the four skills of

listening, speaking, reading, and writing. At that point when the learner reads or listens, he or she uses
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the receptive skills. However, when the learner writes or speaks, the person utilizes the productive
skills (Bardos, 2005).

Receptive language skills consist of the abilities to successfully read and listen, and
consequently comprehend a foreign language (Béardos, 2005).

Productive language skills consist of the learners abilities to efficiently write and speak in a
foreign language (Béardos, 2005).

These skills are firmly connected. The truth of the matter is, that instructors need to
comprehend the target language exposure to understand its meaning, comprehend its structure and
practice it (Willis, 1991).

Before the student begin to rehearse the four fundamental skills, teachers should ensure that
they: (Willis, 1991).

* Can say it

* Can read it

* Can understand it

* Have a clear idea of what you expect them to do.

* Know how you want them to do it

* Understand why they are doing so (Willis, 1991).

According to Nation, these skills have approximately four equal opportunities for learning:
(Nation, 2001)

1. meaning focused input — learning through listening and reading.

2. meaning focused output — learning through speaking and writing.

3. language focused learning — learning through deliberate attention to language features.

4. fluency development —learning through working with known material across the four skills at

a higher level than common level of performance (Nation, 2001).

2.2.1 Listening skills

Most students need to be able to understand what people are saying to them in English, whether it is
face to face, on TV or on radio, in films or on camera, and so on.

Listening is also beneficial to students' pronunciation and the more they hear and comprehend
English spoken, the more they digest appropriate pitch, stress, and hints in both actual words and those
that blend together in related discourse. In other words, listening texts serve as effective grammar

templates, and the more students listen, the better they have not just understanding speech but also
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saying it. Absolutely, it is important to note that good spoken speech is dependent not only on our
ability to communicate, but also on how well we listen (Harmer, 2007; Makpiznina, 1995).

Listening used to be a forgotten skill, but it is now considered to play a more prominent role in
foreign language instruction. According to Krashen, the changing status of listening in recent years has
been caused in part by a greater focus on understanding and comprehensible feedback (Krashen,
1981). Listeners were finally seen as actively involved in constructing meaning, based on expectations,
and selective processing of input. Listening has evolved into an interpretive interaction, with content
authenticity playing an important role in foreign language teaching (Richard, 2001).

* Listening serves the goal that understanding the messages.

» The languages of utterances, that is, the precise word, syntax, expressions used by speakers
are temporary carriers of meaning. Once meaning has been identified there is no further need to attend
to the form of messages (Richard, 2001).

Richards compiled a selection of teaching methods, including:

* Recognizing and predicting the significance of texts.

* Picking out important phrases and ignoring others.

* Making use of prior experience to aid selective listening.

* Being able to understand the context of a text (Richard, 2001).

The listening is three part lesson, which contain prelistening, listening and post-listening.

. The pre-listening part should motivate pupils and prepare them for practice in listening

part through exercises involving making suggestions and reviewing key vocabulary (Richard, 2001).

. The listening part focuses on comprehension, which require for example selective
listening.
. Post-listening part usually involves a response to comprehension (Richard, 2001)

It is important for teachers to assist students in being successful listeners. To refer to the
listening materials, the instructor can use identical sentences and constructions all of the time.

Consider the following example: (Richard, 2001)

. Introducing the topic: We’ll be listening to a part, and then complete a worksheet.
. Making prediction: "Who knows something about the topic?"

o Revision of listening skills: "Remember last lesson we learnt about..."

. Prepare to listen

o After listening: "We’'ll hear it again, but first finish..." (Willis, 1991)
(Makpinina 1995)
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Listening activities

o We can listen an audio track (or tell a story), but keep stopping. The students must state
their predictions about what will happen next.
o * Students must listen to a new show and write down five topics that they hear.

o * Students are required to listen to an interview and fill out a form about the material

they hear (Harmer, 2012).

2.2.2 Reading skills

Reading, according to Harmer, is beneficial for language acquisition. Since students comprehend what
they read, the more they read, they will understand more effectively. Reading has a positive impact on
students' vocabulary, pronunciation, and writing abilities (Harmer, 2007).

Reading texts is also a perfect way to have ideas for writing. Perusing reading content may also
be used to demonstrate how it is construct sentences, lines, and whole writings. Students have
excellent models for their own writing at that stage. Finally, excellent reading writings can be
enthralling (Harmer, 2007).

This time a reader collaborate with the text to create meaning as the reader’s mental process
work together to at various levels (Barnett, 1988). Barnett recommends the following useful reading
techniques to assist with target language use:

* Using titles and pictures to understand the text

* Skimming

* Scanning

* Summarizing

* Guessing word meanings

* Become aware of the reading process (Barnett, 1988)

The reading itself is isolated into three phases which are pre-reading, reading and post-reading
stages. Willis proposes when introducing a reading passage (Willis, 1991).

Barnett expains that pre-reading activities ought to introduce learners to a text. The reading
stage helps students develop reading techniques and strengthen their foreign language control. The
instructor can assist the students with concrete tasks such as guessing word definitions or adding a
piece of information. Students' comprehension can be checked once they have post-reading to see if

they are ready to dig further into the material (Barnett, 1988).

21



It is possible that the material is too difficult for students to understand. Willis suggests the
following approach to dealing with teachers who avoid using native language because its use is not
necessarily significant: (Willis, 1991)

* More background information

* Pre-teach key words

* Divide text into short parts

* Ask easy questions

* Set easy tasks and ask easy questions (Willis, 1991)

Willis suggests for the teachers this plans how the student understand the texts:

* Introducing the text

* Beginning to read

* Talking about the text in detail (Willis, 1991)

Reading activities:

For Jigsaw reading we can divide the students into groups and create an information gap. Each
student has a text that tells a portion of a story. They do not reveal their texts to each other. In order to
tell the whole plot, they must ask each other what is in text. Jigsaw reading provides motivation for
students to learn and comprehend what they are reading (Harmer, 2012; Yepnusaxosa, 2002).

° We can ask students to transfer information from texts to, such as graphs or charts
(Harmer, 2012).

o Students will be asked to respond to gist questions about the content (Harmer, 2012;

UYepnsxona, 2002)

2.2.3 Speaking skills

Language is a tool for exchanging information. People converse with others in order to share their
feelings and to understand the thoughts of others. Where there is dialogue, communication occurs.
People cannot communicate with each other without discourse. As a result, the importance of speaking
skills for language learners is immense. The utilization of language is an action which takes place
within the confines of our community. People use words in a variety of situations. Any gap in

communication leads to misunderstandings and problems (Harmer 2007).
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Ur features talking as the most significant, on the grounds that: “people who know the language
are referred to as ‘speakers’ to that language, as if speaking included all other kinds of knowing in
learning to speak” (Ur, 1996, p. 120).

Ur provides the characteristics of a successful speaking activity:

* Learners talk a lot

* Participation is even

* Motivation is high

« Language is of an acceptable level (Ur, 1996)

Teachers should be used for:

» Group work

* Use easy language.

* Paying the learners attention, make a careful choice of topic and task

« Keep students speaking the target language (Ur, 1996)

Moreover, Willis suggests that how to avoid the mother tongue:

* Role play

* Discussion

* Explanation and description

* Guessing games: Someone has to think of a famous person, someone we all know (Willis,

1991)

Speaking activities:

° Telling any stories (Harmer, 2012)
. Role play: Many teachers ask learners to become involved in simulations and role-plays

(e. g. in a real-life situation.) (Harmer, 2007)

2.2.4 Writing skills

The writing requires that native language students use the foreign language to think and write
something on their own in order to communicate with any absent readers.

According to Harmer, the writing skill “always formed part of the syllabus in the teaching of
English.” (Harmer, 2004, p. 21)

Great writing skills allow learners to convey your message to a far larger audience than you do

through face-to-face or phone conversations.
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Willis explains that it is important to study writing, as well as the motor skills of handwriting,
in order to improve neatness, consistency, and clarity, and to learn spelling and punctuation in order to
strengthen words and structures already learned orally (Willis, 1991).

The truth of the matter is that before student compose, teachers should ensure that they:

* Can say it.

* Can read it.

* Can understand it.

* Know what you want them to do.

* Know how you want them to do it.

* Know why they are doing it (Willis, 1991, p. 156)

Teachers must complete the tasks mentioned above while teaching writing to pupils, which is
linked to teaching listening, communicating, and reading. Teachers must have activities before, after,
and after the students' writing. Demonstrating, inspiring and provoking, endorsing, reacting, and
assessing are only a few of the errands (Harmer, 2004).

Willis compiled a list that can aid in the development of writing skills:

* Preparing to write: before you begin writing, take a look at what you are going to write and
tell me what you are going to write (Willis, 1991).

* Giving instruction

* Details: Remember to write neatly.

* Assisting students in identifying their errors: Check your spelling of... (Willis, 1991).

Writing activities:

. The teacher give the learners any pictures. They write a story in pairs or groups and

connect the dots.

. The teacher plays a piece of music and instructs the students to write down what they

believe the composer is representing.

o * The teacher instructs the students to keep a collection of their writing. (Can include

examples for students to use as templates for their own writing) (Harmer, 2012)
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2.3 The native language as a positive factor

The only way a student can continue to impart in a subsequent language is when he or she begins to
agree proportionality in the meaning of the same vocabulary, or when the students believe that each L1
word has one interpretation in the L2 (Blum-Kulka & Levenston, 1983).

The use of a native language and the learning of a foreign language are also problematic. It has
been done in the area of natural language influence on target language, and where the impact of the
native language is analyzed, a broad variety of words are used, including positive and negative transfer
(Blum-Kulka & Levenston, 1983).

Deller and Rinvolucri emphasize that the foreign language learner can only use the native
language in certain situations, such as comparing English sentence form to the native language's
grammar, which may be beneficial for certain students. Beginners would most likely advance more
quickly. When there is a grammar point, translation exercises may be excellent exercise (Deller &
Rinvolucri, 2002).

L1 provides a sense of confidence and validates the learners' experiences, allowing them to
interact, according to Auerbach. After that, the student is able to assess and take risks in English
(Auerbach, 1993).

The student's aim, regardless of the learning environment, is to master the foreign language.
The student begins the task of learning a second language from scratch (or close to it) and, over time,
accumulates sufficient quantities of the foreign language's dominant substances to achieve a certain
level of proficiency (Dulay & Burt, 1974).

This feature of language learning involves the successful mastering of gradually acquiring
skills that contribute to effective communication in a foreign language. If that were the case, we would
expect well-formed, correct, and full foreign constructs to appear one after the other, but that is not the
case. Foreign language students seem to collect underlying substances of the foreign language however
show trouble in getting sorted out this information into proper (Ellis, 1997).

When students use a foreign language (L2), they will typically rely on their native language
(L1) designs to deliver a response. If the constructions of the two dialects are particularly unique, one
might expect a relatively high number of errors to occur in L2, in this manner demonstrating an
obstruction of L1 on L2 (Ellis, 1997).

When foreign language learners wish to use the language, they can generally depend on the
systems of their native tongue. When the structures are incompatible, a lot of mistakes arise with the

foreign language, indicating that the first language is interfering with the second language (Bhela,
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1999, p. 22). Interference occurs as students use the second language and make mistakes that can be
traced back to the primary language (Bhela, 1999).

According to Blum-Kulka and Levenston, second language students begin by assuming that
each word in L1 has an equivalent meaning in L2. The suspicion of word for-word interpretation
comparability or 'thinking in the native language (L1)' is the one way a student can start to convey in a
second language (Bhela, 1999).

When attempting to speak in a foreign language, foreign language learners begin to shift the
structures and context of their native language to the foreign language. L1 behaviors are shifted as a
result of studying L2 habits, and errors occur as a result (Beebe, 1988). Similarly, Beardsmore said that
whether students have problems with L2 phonology, vocabulary, or grammar, it is because of L1
patterns interfering (Beardsmore, 1982).

Towell and Hawkins point out that, given the fact that the majority of L2 students are unable to
achieve native speaker levels of skill, not many foreign language students are effective in achieving
native speaker levels (Beardsmore, 1982).

Furthermore, Dulay et al. (Dulay & Burt, 1974) demonstrated that although the acquisition of a
second language differs from that of a first language, the errors made by L1 and L2 students are almost
identical. Selinker points out that when learning a second language, there are two forms of transfer:
positive and negative transfer (Selinker, 1971).

Although several researchers look into the effect of second language acquisition on the native
language, Lord points out that few studies look into the opposite situation (Lord, 2008).

“One might think that with increasing skill, learners become more capable of functioning

autonomously in the L2” (Sunderman, 2006, p. 388)

2.4 The use of native language in EFL classrooms

In the foreign language classroom, the use of the native language in EFL classrooms is controversal.
Supporters of the monolingual solution argue that the target language should be the primary mode of
communication, agreeing that refusing to learn the native language would increase the target
language's suitability. Nonetheless, a few teachers agree that using the native language will aid in the

acquisition of foreign vocabulary and the clarification of ideas and rules (Rhalmi, 2009)
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2.4.1 The use of Monolingual Approach

Krashen, a staunch supporter of the monolingual approach, has argued that learners acquire foreign
languages in a manner that is essentially close to how they acquire their native tongue. The use of the
native language in the learning technique should be restricted, as he has shown (Krashen, 1981).

When learners and teachers use L1, it can develop into a habit which can cause problems with
further language learning. When learning the target language, L1 can be deceiving. Despite the fact
that universals oversee language systems, languages or dialects differ significantly (Krashen, 1981).

Due to the L1 shift, errors can increase when using L1 to teach EFL learners. Mistakes can vary
from spelling to sentence structure. Instances of mistakes range from words to sentence structure. The
similarity between the French word "actuellement" and the English word "really" may be perplexing to
French learners. Despite their proximity, the meaning of these terms differs. The French word
"actuellement" means "now" or "at the moment," while "actually" means "really" in English (Krashen,
1981).

The use of L1 in EFL classes hinders the acquiring of adequate knowledge, which is essential

for learning any language (Krashen, 1981).

2.4.2 The use of Bilingual Approach

Bilingual Method is one of many teaching methods of English language.C.J Dodson had invented this
method of teaching Foreign language in 1967. Schools use this method where two languages i.e. the
mother tongue and target language are used. In this method, teachers use the mother tongue to achieve
the target language (Dodson, 1967).

The Bilingual Method's principles: As a child knows his native tongue, he rehearses his
thoughts, grasps the situation, and learns the implication of words all at the same time. The promoters
of the Bilingual Method believe that there is still time to rebuild the situation when teaching the
foreign language. Their conflict is that educating learning strategy is improved if just the native
language parallels are given to the student without repeating the condition. Consequently, it marks
utilization of the native language in this controlled way. It differs from the Grammar Translation
Method in the following ways: (Hakuta, 1989)

. In the Bilingual Method, the teacher uses the original language to clarify the meanings,
rather than the learners' native language.

. The learners are appropriately exposed to sentence pattern trainings that are not

provided by the Grammar Translation Method. Furthermore, reading and writing are integrated from
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the beginning of language education in the Bilingual Method, and reading and writing skills are linked

(Hakuta, 1989).

. Students are not allowed to speak in their mother tongue.

. The teacher speaks in their native language to carry on their conversation or
interpretation.

. For major sections or phrases, the teacher has native language definitions (Hakuta,
1989).

Bilingual Method positive and negative aspects:

. This method assists teacher with ensuring that students understand the meaning of
terms.

. The time saved is put into offering the pupil pattern work.

. Both fluency and accuracy are emphasized in the Bilingual Method. It invigorates the

hypothesis as it lays weight on communication and practice. It aids accuracy by indicating the
meanings of new words in the student's native language (Hakuta, 1989, pp. 314-379).

For a long time, L1 has been regarded as a detrimental transfer and a source of errors. This
viewpoint is now being reprimanded, as EFL researchers and educators have become more aware of
the importance of L1 (Hakuta, 1989).

Exactly when learners go to the study hall they come "stacked" with their native language and a
cultural legacy that no one need to disparage. Prohibition of the native language is virtually
unthinkable for EFL teachers dealing with monolingual learners at lower stages of English capacity.
As a result, rather than dismissing the learner's native language and cultural background, they should
be seen as a tool for advancing foreign language learning. The native language is a fantastic resource
that can be used in a variety of ways to improve learning, but it must still be done in a responsible

manner. The positive transfer of L1 is used in this study (Vivian Cook, 2001).
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PART 3.

Research on the language transfer between Hungarian and English

The aim of this research is to had insight into how students use their native language in an EFL
classroom. It also gives positive and negative effects of the native language in foreign language

learning.

3.1 Hypotheses

- students use their native language in the English lesson.
- students involve their native language to understand grammatical phenomena.
- using native language is not benefitial during foreign language learning especially based

on speaking skills.

3.2 The process of analysis

A questionnaire was used as a research instrument on methodology. Questionnaire is an instrument for
collecting data that involves asking a given subject to respond to a set of oral or written questions. It’s
a quick and easy way to collect information and it allows gathering information from a large audience.
It is easy to analyze, we can get results quickly, the respondent is more open as the questionnaire is
done anonymously (Stefan, 2019).

However, this tool has some disadvantages, such as the possibility of low response rates, the
unconscientious responses or the accessibility issues, skipped questions.

The questionnaire was used for asessing students native language transfer in foreign language
learning. The questionnaire contains 22 questions that focus on the role of the native language in
learning a foreign language.

The participants of the research were 63 students who are 16-17 years old from secondary
education, 40 females and 23 males. These students are from different schools of Beregszasz and

Nagybereg. Their native language is Hungarian and they learn English as a foreign language at school.

3.3 Findings

The first question focuses on how the student feels when they find themselves facing a language

learner who is better at foreign language learning. The results can be found in diagram 3.3.1.



According to the diagram most students are encouraged to meet a student, who is more successful,
recognize their own abilities, and learn accordingly. Some students, on the other hand, feel it has a bad

effect on them, as it causes anxiety and compliance compulsion that they are certainly not good

The next question was, on average, how much time students deal with the English language

enough.

Diagram 3.3.1 Motivation

® motivated

H Jess motivated

= causes anxiety

® compared to his/her
knowledge

H ignore

® it has not been like this
before

learing. In general, the majority of students in response said they took 3-6 hours a week. However,
many students added that in addition to focusing specifically on English only, they listen to a lot of
foreign language music, play English language games, watch series with subtitles, or some also
mentioned talking to foreigners. These things obviously take more time unconsciously than those few
hours.

The third question intended to find out why students learn English. The results can be found in
diagram 3.3.2. According to the diagram English is used for starting a career, while networking

purposes is the least used reason.
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Diagram 3.3.2 The reasons for learning English
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The fourth question was whether it had already occurred that a particular term was first
formulated in the minds of students in a foreign language rather than in their native language. 79% of
students answered yes and the rest said no at all or only very rarely. Those who answered yes occur
almost daily in 43 % of them, and weekly or infrequently in others.

The fifth question intended to clear out that the when participants use their native language to
develop their language skills. The results can be found in diagram 3.3.3. Participants use their native
language mostly when developing speaking and reading skills, while a lower percentage use their

native language when developing writing and listening.

Diagram 3.3.3 Native language used in developing language skills

mreading ®writing ® listening ® speaking
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The sixth question was about the given text is translated into Hungarian or whether the students
discuss the content of the text only in English. As expected, in the vast majority of cases, students also
discuss the content in Hungarian, and very few students said they only spoke the text in English.

The seventh question deals with how important it is for students on a scale from 1 to 10 to
speak Hungarian in their lessons. 41 students answered that it is important for them to speak
Hungarian in their lessons, 16 of them are very important to them, and 17 students answered that it is
not particularly important for them to use Hungarian when learning a foreign language. In the vast
majority of cases, it is considered that so important to use the Hungarian language.

In the eighth question, students had to give a brief explanation of their answer to the previous
question. There were 28 answers from which it can be concluded that it is important for students to use
the Hungarian language when learning a foreign language in order to better understand the English
language. If they do not understand foreign language, after a while students lose their motivation to
learn a foreign language and fall behind. If they understand the tasks in English they can do them with
success and they can learn English more easily. Many students, on the other hand, emphasized that
essentially they need to use English, but they need their mother tongue for active development and
understanding.

The ninth question was about using Hungarian to develop speaking skills in English presented
on a scale from 1 to 5. According to the diagram 3.3.4, the result is that they use it moderately, so they

try to speak English whenever they can.

Diagram 3.3.4 The native language used in developing speaking skills

Halways Moften Hsometimes Mrarely ®never

3%

35%

The tenth question referred to using Hungarian to develop writing skills in English presented on

a scale from 1 to 5. The result here is also that they use the Hungarian language moderately. 18
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students rarely or never, 23 students sometimes use the Hungarian language while developing their
writing skills, while 22 students often or almost always use the Hungarian language.

The eleventh question tried to find out whether the student use their native language to
understand grammatical phenomena. 76% of the participants answered yes, and the other students said
they are not at all or only very rarely use Hungarian to understand grammatical phenomena.

The next question was about what a student would do if they did not understand something in
English. The majority of responses would like to ask for help from someone to say in the native
language or the student trying to understand the main points.

The thirteenth question was what students would do if they could not express something in

English.

Diagram 3.3.5 Difficulties in speaking English
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The last question examined students aptitude to the relevance of the native language while
learning English. The majority of students (82.6%) of students think that using their native language is
quite or very important when learning a foreign language. Only 11 students think that it is less or not
important for them to use Hungarian while learning a foreign language. It is expected that the majority

of participants consider it is very important to use native language while learning a foreign language.

3.4 Consequences

To sum up the results of this questionnaire it can be stated the use of the Hungarian language is very

important for the students in the foreign language classroom.
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The results showed that most of the learners are able to understand English better if it is also
translated into their own language. They can build up their comprehension skills easily and understand
it faster. According to the students the native language is wildly used when they study English
grammar. Most of the students confirmed that the relevance of using native language is quite high
during foreign language learning.

The research also showed that the use of the Hungarian language is most important when
developing speaking and reading skills, as this way students will better understand the given material
and thus become more motivated, because participants stated that they could learn better through a
sense of success.

The first hypothesis has been proved that students use their native language in English classes
because they often equate the foreign language to their native language so they automatically start
using the language that is easier for them. The second hypothesis has been proved that students use
their native language to grasp grammatical phenomena because it is easier for them to learn. In a
foreign language, they might not understand grammar at all, making it much more difficult for them to
learn. The third hypothesis is divisive because although it is not beneficial to use the mother tongue
when learning a foreign language, especially when speaking, the majority of students mostly stated
that they use their native language in all four skills, probably because it gives them a sense of support.
Based on the study it has been suggested that native language should be emphasized in a more
effective way, especially learning grammar.

Finally, it can be concluded that for the majority of students, the Hungarian mother tongue is

essential when learning a foreign language, in this case English.
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CONCLUSIONS

Language acquisition and transfer are important aspects of people's lives today. However, today's
native language acquisition is neither adequate nor sufficient, and speaking in a foreign language is a
condition of contact at work, in education, and in private life.

The overall ideas of native language have been incorporated in this thesis, in light of the
literary review. Similitudes and parallels related to native language and foreign language acquisition.
Furthermore, it has been discovered that the native language plays an important role in foreign
language concepts; the native language aids learners being familiar with understanding foreign
languages.

The main goal of this study was to provide an explanation of native language and foreign
language, as well as how foreign language can be learn our native language.

There are many models of foreign language learning that represent how students learn a foreign
language using their native language as a tool. There are also models that highlight how a foreign
language is delivered (e.g. monitor model). The overall theoretical principles of native language and
foreign language in the thesis's underlying part will be learned. According to the literature review there
are differences between native language and foreign language acquisition. Language acquisition is the
interaction through which individuals acquire the ability to comprehend, create, and use words for
communicating, while language learning is linked to cognitive methodology.

The first part of the thesis focused on discussed in the theoretical concepts of native language,
foreign language and the language transfer. Those from whom more detailed information can be
obtained about the native language are none other than Carless and Bhela. The foreign language is
discussed by Dulay, Burt and Krashen, while the language transfer is discussed by Lado and Krashen.
Language transfer, or students' ability to adapt what they have learned in the classroom to real-world
situations, is difficult to obtain. Learning foreign languages is efficient to apply new knowledge
usually requires active practice in a realistic and authentic context.

According to certain linguists, foreign language learning would not be successful until native
language knowledge is accessible. Nonetheless, the right balance of native language use is important.

In the second part discussed the role of native language environment on EFL classroom and the
four main skills. It has been revealed that native language has a huge influence on foreign language
learning. Language environment is often essential when learning a new language. Language learners
have accessible competence in their native language, which contributes to their success in foreign
language study. Language learners can develop their foreign language skills by using their native

language aptitudes.



The third part of the thesis is a research project that examined the importance of Hungarian as a
native language in English language learning. The sample was chosen different criterias. A total of 63
students took part in the research. The research instrument was 21 items of survey. Based on the
results of the survey, we may conclude that students in foreign language classes value the use of their
native language. The findings revealed that language learners are more able to comprehend English
when the assignments are also converted into their native tongue. When students learn English
grammar, they mostly use their native language, according to the students. The majority of students
agreed that using one's native language is extremely important when studying a foreign language.

The first hypothesis has been proved that students use their native language in English classes
because they often equate the foreign language to their native language so they automatically start
using the language that is easier for them. The second hypothesis has been proved that students use
their native language to grasp grammatical phenomena because it is easier for them to learn. In a
foreign language, they might not understand grammar at all, making it much more difficult for them to
learn. The third hypothesis is divisive because although it is not beneficial to use the mother tongue
when learning a foreign language, especially when speaking, the majority of students mostly stated
that they use their native language in all four skills, probably because it gives them a sense of support.
Based on the study it has been suggested that native language should be emphasized in a more
effective way, especially learning grammar.

Overall, natural language and foreign language acquisition play an important role in
demonstrating foreign language, and certain approaches can be transferred from native language to
foreign language learning. Native language information or developing speaking skills or writing skills,
native language knowledge can be effectively used in foreign language learning, and first language
does more than just help students understand the material.

Based on the findings of the study, we can assume that natural language knowledge has a
variety of beneficial effects on foreign language learning. To have more data about the transfer of

native language further research is required.
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PE3IOME

HaBuanHs Ta mepemada MOBH € BaXKJIMBOIO YAaCTHHOIO XKHUTTS JIFOAHHUH ChoroJieHHs. OJHAK ChOTOMIHI
OBOJIOJIHHSL PIAHOI0 MOBOIO HEIOCTaTHBO, TOBOPIHHS IHO3EMHOIO MOBOIO € Ba)XJIMBOIO YMOBOIO
CIUTKYBaHHA HAa poOOTi, OCBITi YU B IPUBATHOMY JKHTTI.

Y miii poGoTi Oyno mMpeAcTaBlIeHO 3arajbHI IMOHATTS PITHOI MOBH Ha OCHOBI OTJISIAY
aiTepaTypu. BusBuiocs, mo pinHa MOBa BiAIrpa€ BaKJIUBY POJib Y BUBUYEHHI IHO3€MHOI MOBH; piJlHA
MOBA rOTY€ Y4HIB 10 BUBUEHHS 1HO3EMHOI MOBH (-1B) Ta JIETIIOTO i BUBYEHHS.

Mertoto KypcoBoi poO0OTH Oyi10 AaTH 3araibHHUM OTJISIT MOHATTS PIIHOT MOBH ¥ 1HO3€MHOT MOBHU
Ta crnocoOiB MpuaAOaHHS I1HO3€MHOI MOBM 3a JONOMOIOI0 PIAHOI MOBM, @ METOIO JOCTIIHUIBKOL
YacTUHU OyJI0 JTOBECTH, L0 piHA MOBa BIIIrPa€ Ba)JIMBY POJb B IHIIUX 1HO3EMHHUX MOBAaxX IpH
HaBYaHHI.

Icaye Garato MozeniB BHUBYEHHS 1HO3EMHOI MOBH, SIKI MPEACTABISIOTH CIIOCOOM BUBUYEHHS
1HO3eMHO1 MOBH 3a JOTIOMOTOIO pigHOi. Jleski 3 HUX BUAUIAIOTH CHOCIO Tepeaadi 1HO3€MHOT MOBH.
OCHOBHI TEOPETHYHI TPUHITUIINA PITHOT Ta IHO36MHOI MOBH BUBYAIOTHCSI B OKPEMIl YaCTHHI IUTIOMHOT
po6oTu. Pe3ynpTaToM aHaizy HAyKOBUX JDKEPEN BUSBIIOCS, [0 MK MPOIIECaMU 3aCBOEHHS PITHOT Ta
1HO3eMHOI MOB ICHYIOTh BIJIMIHHOCTI. 3aCBO€HHS MOBHU — II€ B3a€MOJIIS, 32 JIOTIOMOTOIO SIKOi JIFOAH
3aCBOIOIOTh BMIHHSI 3pO3yMITH, CTBOPHUTH Ta BHUKOPHUCTOBYBAaTH CJIOBAa IIiJi 4Yac KOMYHIKaIlii, a
HaBYaHHS MOBH IOB’s13aHE 3 KOTHITUBHOIO METOIOJIOTIETO.

[lepmuii po3aut TUIIOMHOI pOOOTH 3aiiMaBCsi BUBYEHHSM TEOPETUYHUX KOHIICTLIN piTHOT Ta
1HO3eMHO1 MOBH, a TaKOX MpoIlecy rnepeaaqi MoBu. JleranpHi iHbopMaIlii o JAaHiid Temi 3a0e31eUyI0Th
HaykoBi crarti Kapnecca Ta beni. IHo3emHOro MoBoro 3aiimarorbes Jlaneit, bept 1 Kpamien, a
npouecoMm nepeaayi MmosH - Jlano ta Kpamen. Baxko 3acBoiru mpoliiec nepegadi MoBu, a0 3a3HAYHTH,
YM 3/1aTHI CTY/JCHTH BUKOPHCTOBYBATU 3/100yT1 y KJaci 3HaHHS y peanbHHX cuTyauisax. EdexruHa
aJianTailis HOBUX 3HaHb IHO3€MHOI MOBU BUMAarae akTUBHOT IPAKTUKU B PEAIbHOMY KOHTEKCTI.

Ha nymky aeskux JIIHTBICTIB, BUBUYEHHS IHO3€MHOI MOBU HE MOXE OYTH YCHIIIHUM, MOKH
HAaBUYKU DPIAHOI MOBH II[€ HE 3aCBO€HI. Alle Ny)K€ Ba)KJIHBO BIANOBITHOIO MIPOIO BHUKOPHCTOBYBATH
piIHY MOBY.

I1s# yacTHHA cTOCY€EThCS Mepeaydl MOBH, ii MO3UTUBHOI Ta HEraTUBHOI YacTHH. MeTa nepenaui
HaBYaHHS MOJSATae B TOMY, 1100 JaTH MOKJIMBICTH YYHSIM 3aCTOCOBYBATH Te€, 1[0 BOHM HABUMIIUCS B
CUTYalliIX peanbHOro kUTTs. [lepenaua MOBU € CKIIaJHOIO, a e(eKTHUBHA Mepe/ladya BaKKOK poOOTOI0.
Ilepenaya HOBHUX 3HaHb BUMara€ akTUBHOI BIUIAHOCTI Ta MPAaKTUKU B PEATICTUYHOMY Ta HaJllfHOMY

cepenouii. CTyeHTH OUTbIIIE MOTUBOBAaHI BUMTHUCS, KOJIM OCBITa aKTyallbHa.



VY npyriif 4acTUHI AUIIIIOMHOT poOOTH OYyJI0 BUSBIEHO, IO PiIHA MOBA Ma€ BEIIMKUN BIUIMB Ha
BHUBUYCHHS IHO3EMHHUX MOB.

CryneHTd, BHMBYAIOYM IHO3EMHY MOBY, BOJIOJIIOTH KOMIIETEHI[SIMU CIUIKYBaHHS PiIHOIO
MOBOIO, 1[0 CIPUSIOTH YCITiXy Yy BUBYEHHI IHO3MHOT MOBU. BUKOPHCTOBYIOUM HABUYKH PIiTHOT MOBH,
BHBYAIOYi MOBH MOXKYTh ()OPMYBATH CBOi 3HAHHS 3 IHO3EMHOT MOBH.

Tperiii po3ain AUIIOMHOT pOOOTH — AOCIIIKEHHS PO BAXIIMBICTh YTOPCHKOT MOBH SIK PiHOT B
HaBYaHHI aHTJIHChKOT MOBH. KBOTY BU3HAYMIIM 32 PI3HUMHU acrieKTaMu. 63 CTYIEHTH B3sUTH y4acTb y
JOCTIIPKEHHI, SIKe BKJIoyano 22 MUTaHHSA. 3a pe3yiabTaTaMH ONUTYBaHHS MM JAIMIUIM O TaKOro
BHCHOBKY, IIIO0 CTYJCHTH BUKOPUCTOBYIOTh PiIHY MOBY Ha YpOKax iHO3€MHOI. Y4HI Kpaiie 3p03yMitoTh
aHTJIICbKY MOBY, SIKIIO 3aBJaHHS MEpeKiIalaloThcsa Ha piaHy MoBy. Ilin yac 3acBO€HHS aHIIIHCHKOT
IrpaMaTUKU BOHM BHUKOPHCTOBYIOTh PIAHY MOBY. BUIbIIICTH PECHOHAEHTIB MOTOAMIIHUCS 3 TUM, IO
BUKOPHUCTAHHSI PIIHOT MOBH 3HAYHO Ba)KJIMBE M1J1 YaC BUBYEHHS IHO3EMHOT MOBH.

[lepmia rimoTe3a AoBeleHA: CTYAEHTH BUKOPHCTOBYIOTH PiIHY MOBY Ha YpOKax 1HO3EMHOIi
MOBH, OCKUIbKH PIJJHY Ta 1HO3€MHY MOBH BOHM YacTO BBaXKalOTh PIBHONPABHMMHU, Ta aBTOMATUYHO
MOYMHAIOTH KOPUCTYBATHCS JIETIIO ISl HUX MOBOTO. /[pyra rinoresa Takox J0BeIeHa, OCKUTBKU yIH1
BUKOPUCTOBYIOTH DIIHY MOBY Il 3aCBO€HHS I'paMaTWUYHMX 3HAaHb, TOMYy II0 TaKMM YHMHOM BOHH
JIETTIIe HaBYAIOTHCA. |HKOIM 1HO3EMHOIO MOBOIO y4YHI HE PO3yMIIOTh IpaMaTHKY, 110 3HAYHOI MIpOIO
YCKIJIa[HIOE HaBuaHHsS. TpeTs rinore3a HEOAHO3HAUHA, OCKUIbKH, XO4a KOPHUCHO BUKOPUCTOBYBATH
piAHY MOBY TIiJ] YaC HaBYaHHS 1HO3EMHOT MOBHU, OCOOJIMBO TIi/T 9aCc pO3MOBH, OUTBIIICTh PECTIOH/ICHTIB
3asBUJIM, 10 KOPUCTYIOThCS PIAHOI0 MOBOIO B YCIX YOTUPbOX OCHOBHMX HaBHUYKaxX, MOKJIMBO, TOMY,
110 TaKMM YMHOM BiA4YyBaloTh Oe3neky. CTyIeHTH NPONOHYBaIM e(EeKTHBHIIIE BUKOPUCTOBYBATH
piiHY MOBY, 0COOJIMBO /JIs1 BUBUEHHS IPAMaTHKH.

VY3aranbHIOIOUN pe3yabTaT aHKETH, MU MOKEMO KOHCTaTyBaTH, 1110 BUKOPUCTAHHS YTOPCHKOi
MOBU € JOy)K€ BOXJIMBUM JJs CIyXadiB i1HO3eMHUX MOB. PesynmbTaTu mnokazanu, 1o OUIbIIiC
CTYZIEHTIB Kpallle PO3yMIiIOTh aHIVIIICbKY MOBY, SIKILIO BOHA TAKOX MEPEKJIAAAETbCS HA IXHIO BIACHY
MmoBy. IlIpocrime 3po3yMmiTH JaHMil Marepian, S[KIIO YrOpcbka MOBa TaKOX IPHCYTHS I 4ac
HaBYaHHS.

Ha nymKky Aeskux JIHTBICTIB, PO3BMTOK IHO3€MHOI MOBM He Oyae yCHIIIHMM 0Oe3 TOYHOTro
3HaHHS pinHOI MOBH. THM He MEHII, JyXe BaXJIMBUM € MpaBWIbHUM OanaHc pigHoi MOBU. binbuie
yBaru ciii NPUAUISTH BUKOPUCTAHHIO PIAHOI MOBH MiJ] YaC BUBYEHHS 1HO3EMHOI MOBH, OCKUIBKH,
Harfp. BUKOPUCTAHHS PIIHOT MOBU MPU BUBYEHHI 1HO3€MHOI MOBH TaKOX MOYK€ HEraTUBHO BIUIMBATH
Ha OBOJIOJIIHHS MOBOIO Y PO3BHUTOK.

[TincymoBYyrouM, 3aCBO€HHS PiAHOI MOBHM BiJirpae HalWBaXJIMBIINIY pPOJb y HAaBYaHHI YU

BHUBYEHHI IHO3EMHOI MOBH, 1 ICHY€ DS METOAIB, SKIi MOXHAa BUKOPHUCTOBYBAaTH sl BUBUEHHS



iHO3eMHOT MOBH. HaBWuku pigHOT MOBH MO>KHA €()EKTHBHO BHKOPHCTOBYBAaTH B HaBYaHHI IHO3EMHHUX
MOB, KOJIM CTYJICHTH 30CEPEDKYIOThCS Ha 3aBJaHHIX a00 PO3BUBAIOTh HABUYKH FOBOPIHHS Ta NMHCHMa,
a repIa MOBa HE TUTBKU JOMOMArae CTyI€HTaM 3pO3yMITH 3MiCT.

Ha ocHOBI pe3ymbTaTiB HOCTIKEHHS MOYKHA 3pOOMTH BHCHOBOK, IO 3HAHHS PIIHOI MOBU Mae
PS/1 IO3UTHBHUX BIUIMBIB Ha OBOJIOAIHHS, BUBUEHHS Ta PO3BUTOK IHO3eMHOI MOBHU. PerenbHe 3HaHHSA
Ta PO3BUTOK PIIHUX MOB € BXIUBUM (HaKTOPOM HAOYTTS JOAATKOBUX MOB. JlJIsl JOBEAEHHS IBOTO

noTpiOHI MOAATBINI AaH1 PO MPOLIEC Mepeadi MOBH.



APPENDIX

Sz€ép napot!

A nevem Maké Eugénia, a I1. Rakdczi Ferenc Karpataljai Magyar Foiskola 4. évfolyamos
angol nyelv és irodalom szakos végzds hallgatdja vagyok. Az alabbi kérdéivben az elso nyelv
hasznélatét és annak hatdsat kutatom, ahol az angolt, mint idegen nyelvet tanuljak a kozépiskolds 16 —
17 éves diakok. A kérddiv a szakdolgozatomhoz sziikséges.

E kérdoiv kitoltése csupan néhany percet venne igénybe, illetve csak olyan didkokat szeretnék
megkérni a kitoltésre, akiknek az anyanyelve magyar €s az angolt, mint idegen nyelvet tanuljdk az
iskolaikban. A kérddiv kitoltése névteleniil torténik!

Egyiittmiikodeésiiket elore is kdszonom!

1. Nem:

o nd

o férfi

2. Melyik intézményben tanul?

3. Melyik az els6 nyelve / anyanyelve? (ukran/magyar/orosz)
4. Hany éve tanul angolt?

a) -1-5 éve

b) -5-10 éve

C) -tobb, mint 10 éve

5. Miért tanul angolt?
a) -A nyelvtanulas sziikséges a karrierépitéshez

b) -Kiilfoldi utazasokon konnyebben boldogul

C) -Kapcsolatteremtés miatt

d) -Nyelvvizsga megszerzése céljabol

e) -Egyetemi felvételi pontszdm novelése érdekében

6. Mit valt ki Onbél az, ha példaul az osztialyban az angol éra soran ugy érzi, hogy

egy-egy osztalytirsa kiemelked6bb az angol tudasaban, mint On?



a) -motivalé hatassal van / 6sztondz

b) -kevésbé motival

C) -szorongdst okoz

d) -felismeri a képességeit, igy ahhoz mérten halad tudasdhoz megfeleloen

e) -figyelmen kiviil hagyja, nem érdekli egyéltaldn

egyéb:

7. Milyen gyakran hasznalja az angol nyelvet, illetve hany orat szan hetente a nyelv
fejlesztésére?

8. Milyen nyelven tanitjak/tanuljak az angol idegen nyelvet az iskolaban?

a) -az elsd nyelven

b) -angolul és magyarul is

) -csak angolul

9. El6fordult-e mar, hogy egy adott kifejezés el6szor idegen nyelven fogalmazédott

meg Onben, és nem az anyanyelvén? (igen/nem)

10. Ha az el6z6 kérdésedre adott valasz IGEN, milyen gyakran?

a) -havonta 1x-2x
b) -hetente

c) -naponta

d) egyéb:

11. A tandra folyaman melyik készség(ek) fejlesztésekor hasznaljak leginkabb az elsé
nyelviiket/anyanyelviiket?

a) -olvasas

b) -iraskészség

C) -hallgatés

d) -beszédkészség

12.  Szovegértéskor a tandran leforditjak-e az adott szoveget az elso
nyelvre/anyanyelvre vagy csak angolul beszélik meg?

a) -le van forditva az els6 nyelvre



b) -csak angolul van megbeszélve

Egyéb:

13.  1-t6l 5-ig terjeddo skalan mennyire tartja fontosnak, hogy magyarul is

beszéljenek/tanitsanak a tanérakon?

1 — egyéltaldn nem tartom fontosnak — 2 — 3 — 4 — 5-— nagyon is fontosnak tartom

14. Az el6zo kérdésre adott valaszat kérem indokolja meg roviden!

15. 1-t6l S5-ig terjed6 skalan mennyire tartja fontosnak, hogy

beszéljenek/tanuljanak/tanitsanak az angol 6rakon?

16. Az el6z6 kérdésre adott valaszat kérem indokolja meg roviden!

angolul

17. Amikor beszél, mennyire hivja segitségiil az elsé nyelvét/anyanyelvét?

1-egyéltalan nem — 2 — 3 —4 — 5 — nagyon is

18.  Amikor ir, mennyire hivja segitségiil az elsé nyelvét/anyanyelvét?

1 — egyéltaldn nem — 2 — 3 — 4 — 5 — nagyon is

19.  Mit tesz, ha valamit nem ért angolul?

a) megkérek valakit, hogy mondja el Gjra angolul, csak lassabban
b) segitséget kérek valakitdl az elsé nyelvemen/anyanyelvemen

C) probdlom megérteni a lényeget, és az alapjan kovetkeztetni



Egyéb:

20.  Mit tesz ha valamit nem tud kifejezni angolul?
a) -gesztusokat haszndlok
b) -angol szinonimdkat haszndlok, igy probdlom koriilirni azt a szét/szavakat, ami(k) nem

jut(nak) eszembe

c) -elmondom az els6 nyelvemen/anyanyelvemen
d) -annyira leblokkolok, hogy teljesen elfelejtem, mit szerettem volna mondani
Egyéb:

21.  Mennyire gondolja pozitivnak/hasznosnak az els6 nyelv/anyanyelv hasznalatat az
angol nyelvii osztalyban?

1 — egyéltaldn nem taldlom hasznosnak — 2 — 3 —4 — 5— nagyon is hasznosnak taldlom
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