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INTRODUCTION

In the globalised world English is the most commonly spoken language and a lingua franca.
Computing, diplomacy, medicine, tourism and science all use it. It is for this reason that it is
referred to as a global language. Every day, the number of users and speakers grows. However,
learning the language will present a number of difficulties and obstacles, the majority of which
are related to grammar acquisition.

The analysis of grammar has received a lot of interest. Grammar teaching has been a
focal point and a major issue in the English language. Grammar instruction has been and
continues to be a controversial subject in linguistics and foreign language instruction, despite
widespread consensus that grammatical form is useful and essential at times. Despite this, certain
areas of grammar instruction need further investigation.

The challenges of teaching and studying English grammar as a foreign language have
produced a significant number of academic literature. The field's most significant contribution
was rendered by Batstone (1994), Borg (1999, 2003), Brown (1994), Crystal (1985), Ur (1996)
and many others. However, little empirical research has been carried out concerning grammar
teaching and learning in the Transcarpathian region.

The aim of the present thesis is to describe the areas of difficulties that students and
teachers encounter when studying and teaching English grammar, as well as to suggest strategies
for coping with certain perceived areas of difficulty.

The object of the given thesis is teaching grammar of a foreign language.

The subject of this study is difficulties associated with teaching grammar of English as a
foreign language.

The following tasks can be outlined:

- provide methodological background pertaining to the teaching and learning of

grammar;

- discuss the importance of grammar in language learning;

- explain why teachers' values and behaviors are critical and definitive in grammar

instruction;

- discussion of difficulties students encounter when studying English grammar;

- grammar learning challenges;

- investigate some of the factor that impact successful grammar instruction;

- to have a list of grammar-based methods as well as some background information on

them, such as what they mean, what their characteristics are, how teachers should



apply and use them in and out of the classroom, and how they assist students in
solving challenges in grammar learning.

The thesis includes an introduction, two sections, each of which is separated into sub-
parts, a literature review, a conclusion, sources, and a Ukrainian summary.

The first part is an outline of the topic's literature, with different parts and issues
discussed. The second section is a questionnaire-based study of how teachers in this area feel
about grammar instruction, their opinions, and the approaches they use to cope with the
challenges they face.

The research methods used to address the research questions in the thesis contain both
theoretical and empirical approaches. The questionnaire was selected as the research instrument.

The present thesis has theoretical value in that it establishes considerations in relation to
the issue of teaching and studying English grammar.

The study's practical value is that it contributes to the field by conducting research with
the aim of analyzing issues in teaching English grammar to learners and gaining an
understanding of teachers' attitudes toward English grammar teaching in the course of teaching

English as a foreign language.



PART 1
THEORETICAL REVIEW OF THE PROBLEM OF TEACHING AND LEARNING
ENGLISH GRAMMAR

In the course of learning a foreign language, English grammar is considered as a backbone.
Grammar instruction is typically seen as a challenging and time-consuming task for teachers in
the classroom. In the English classroom, it is also important to teach grammar. The given part of
the thesis provides methodological background pertaining to the teaching and learning of

grammar and discusses the place of grammar in language learning.

1.1 The problem of teaching grammar in the second language acquisition

As it was observed in several studies, English plays a critical and important role in global
communication and is a lively source of knowledge in this new age of science and technology.
The government is putting a strong focus on English learning in public institutions so that all
educated people can communicate effectively in English. It is crucial that accurate and correct
English, especially English grammar, be taught as critical skills from which all writing abilities
must be articulated in an acceptable manner.

Learners in the English language must learn the fundamental grammatical rules as well as
practice strong listening skills in the language. According to Ellis (1993), they would never be
able to articulate their opinions and emotions precisely and correctly if they do not concentrate
on mastering grammar rules (Ellis, 1993). Grammatical understanding of any language may be
more important to a foreign language learner than it is to a native speaker. It is because by
learning a language, the native speaker has the grammar automatically made as a part of their
nature by unconscious assimilation, while the foreign language learner takes a conscious attempt
to master the grammatical features of the language. Thus, learning the grammar of the English
language is important.

When authentic materials and audio visual aids are used in grammar instruction,
according to Eun (2010), grammar is no longer repetitive, but rather fascinating and complex.
All of the practices in the classroom, using real resources and assigning learners specific
assignments to accomplish the same tasks. This can give a serious background for students.
During classroom activities, learners seem to develop more interest in their use of the English
language. By focusing on four combined language skills, language activities carry learners'

perspectives into the classroom (Eun, 2010).



Different linguists and scholars presented grammar in their own unique ways, especially
English grammar. The Oxford Dictionary of English Grammar defines grammar as the whole
system of a language, including its morphology, syntax, phonology, and semantics (Chalker &
Weiner, 1994). Many meanings are often found in grammar, even those that include a language's
structural rules but exclude its vocabulary, semantics, and phonology. If language grammar
concepts detail the organizational and structural features of a language or whether it also ensures
semantically the roles of a language is strongly influenced by the language experts’ individual
point of view. The term grammar is used in the context of language analysis to refer to a book
that contains language rules. The Longman Dictionary of Contemporary English defines
grammar as the rules of language that govern the composition of words and their subsequent
combination into sentences. Grammar, according to Batstone (1994), has several different
interpretations and dimensions. The common understanding of grammar is that it is a collection
of rules for putting words together to form sentences (Batstone, 1994).

According to Brumfit and Johnson (1979), there is no language on earth that does not
have grammar, and they also expound on the importance of grammar by stating that millions of
language words become impractical without proper knowledge of grammar because they cannot
be placed into detailed and substantive orders without grammar (Brumfit and Johnson, 1979).

Grammar in a language is a collection of principles that regulate the form of the
language. Students dislike grammar instruction, and if the word "grammar" is used, they get
irritated. The above-mentioned principles instill in learners the notion that grammar in any
language is a tiring and boring topic.

Grammar, according to Crystal (1985), is the study of organizing words in their
component parts to form complete sentences. According to the above description, a language
learner has a basic understanding of grammar, but only on an insensible and shallow basis
(Crystal, 1985). According to Brumfit and Johnson (1979), the study of grammar is neither
essential nor sufficient for learning to use a language in its true spirit in institutions, but it does
have its own meaning in language (Brumfit and Johnson, 1979).

It is undeniable that grammar instruction has a considerable role and importance in the
overall organisation of learning English in educational institutions. It has been found that any
language cannot be understood effectively without tacit and formal knowledge of the same
language's grammar. Language scholars or linguists cannot make a debatable statement on
whether grammar instruction is given or not. It should undoubtedly be taught to students. (Igbal
& Ahmad, 2017, pp. 55-69.)

The importance of grammar instruction and how to incorporate it into foreign language
learning is a high priority in most language schools, and several scholars have looked into it.

9



Grammar instruction is considered essential by scholars in the field, and its significance has been
recognized as an essential part of language instruction. For example, according to Ellis (2006),
learners can acquire some automated self-check systems that will help them construct correct
grammar forms through implicit instruction and conventional forms of grammar teaching. As a
result, it is thought that learners should see, obtain, and use multiple kinds of target language in
order to incorporate them into their interlanguage and use them whenever necessary (Ellis,
2006). Similarly, Lightbown (1991) referred to grammar directions as a "hook" for students to
use as a foundation for improving their ability to produce English utterances (Lightbown, 1991).
Ur (1996) also stated that if learners are given accurate grammatical forms with various
examples and enough opportunity to practice, they would be able to use the indirectly taught
grammatical forms unconsciously in oral and written contexts (Ur, 1996).

Grammar instruction and grammatical precision have long been regarded as essential
components in assisting learners in communicating in the target language. However, after the
Communicative Approach was introduced in the 1970s, teachers' perspectives on grammar in
language learning shifted, and language programs had to update their teaching methods to
account for the benefits of communicative activities (Loewen et al, 2009).

Practitioners proved to be able to teach grammar in a more practical way with more
realistic and immersive books and techniques. In the years that followed, Krashen (1982) argued
that grammar is a process that can be learned automatically by meaningful instructions, and that
language classes that only teach grammar rules are a waste of time (Krashen, 1982). Many others
supported this assertion, although others opposed it. For example, Al-Mekhlafi and Nagaratnam
(2011) argue that grammar instruction is more than just a means of imparting laws to students; it
is also a means of allowing them to comprehend how language is shaped on their own. (Polat,

2017, pp. 379-398.)

1.2 Foreign language teachers’ attitudes towards grammar instruction

The importance of grammar, how it should be presented, and how much it should be
incorporated into language teaching are still topics of debate in most ELT schools. Given this,
scholars will benefit greatly from learning about teachers' attitudes toward teaching grammar.
Thus, several studies were carried out with the aim of creating a scale that would identify
teachers' attitudes toward the importance of grammar in the teaching of English, as well as to test
it.

For a long time, researchers have debated over the importance of grammar knowledge in
language learning and how it affects educational outcomes. The approaches to teaching grammar

10



and suggestions about how to make it more practical and fruitful have become a major issue in
certain countries where the grammar translation method of teaching has become the most
common means of language education.

“To illustrate, while teaching grammar, some instructors prefer to use their

native tongues rather than English to make the instructions clearer and more

understandable for the learners. In addition, some others prefer immediate
grammar error correction in language classes to underline the importance of
accurate language use. However, in the same language teaching contexts minority

of teachers still believe that grammar is an integral part of speaking, reading and

writing, and should only be given in reading texts, communicative dialogues,

sample essays and listening practices. All those different teaching perspectives

derive us to the point that if the attitudes of teachers are studied, it will be easier

and more rationalistic to see the role of grammar in language teachers’ minds”

(Polat, 2017, pp. 379-380).

Grammar teaching has been the subject of several experiments, many of which have
produced comparable findings. In their research, Ebsworth and Schweers (1997) discovered that
students learning English for academic purposes used grammar training more to improve
accuracy (Ebsworth & Schweers, 1997).

Furthermore, Schneider (1993) and Hunter (1996) discovered that explicit grammar
teaching improved grammar test results. Wittgenstein & Philosopher (2007) found that teachers
in both Latvia and Sweden had a favourable attitude toward the importance of teaching and
learning English grammar in their research on attitudes toward the importance of teaching and
learning English grammar, stating that grammar was no longer the primary focus of language
instruction (Wittgenstein & Philosopher, 2007). While there have been many studies on grammar
teaching, there have been few studies on English language teachers' views and practices on
grammar teaching, as well as how and to what extent it should be taught in the classroom

(Degirmenci Uysal , Yavuz, 2014).

1.3 Foreign language learners’ attitudes towards grammar instruction

Many teachers have indicated that students demand conventional, explicit grammar instruction
(Borg, 1999a, b). Burgess and Etherington (2002) also argue that because of perceptions and
feelings of uncertainty, teachers agree that direct grammar instruction is preferred by their pupils

(Burgess and Etherington, 2002).
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Since the 1970s, the focus has changed from how to teach grammar to how to get
students to talk, but grammar has been seen as a strong demotivating and weakening factor
among foreign language students.

Grammar has been seen as a barrier to helping learners communicate fluently and has
been seen as a challenge in terms of engagement and learner progress with languages. The harsh
reality for most teachers is that students often find it impossible to apply the principles of
grammar learned in the classroom in a fluid manner. They may be well aware of the rules, but
they are unable to adapt them with their own use of the language. Burgess and Etherington report
that teachers recognize this mechanism as a challenge for all of their students (Burgess and
Etherington, 2002, p.442).

For several foreign language students, studying grammar entails memorizing rules and
developing an academic understanding of the subject. Teachers also assume that this would have
a generative foundation on which students will develop their skills and ultimately use the
language. Prescribed regulations have a sense of protection for them (Al-Mekhlafi &
Nagaratnam, 2011).

Many investigations have been undertaken on grammar teaching and learning in the
language learning process; however, the learners' attitudes and opinions on this subject have
largely been overlooked. The explanation for this is because educators and administrators believe
that students cannot realize precisely what they require (Zhou, 2009). However, students' values
and attitudes play a significant role in a variety of topics, including teacher-led class events,
student engagement, fear, the use of learning techniques, and proficiency (Borg, 2003). As
previously said, language learners' perspectives, as well as those of academics and educators, are

critical (Akay & Toraman, 2015).

1.4. Factors influencing students' attitudes toward learning English as a foreign language

Attitude and motivation

Attitude has lately gotten a lot of attention from scholars in both first and second language
acquisition. The majority of studies on the subject have found that a student's mindset is an
important aspect of learning and, as a result, can be incorporated into second or international
language learning pedagogy. There are a number of theories why studying students' attitudes
toward language learning is crucial. First, Kaballa and Crowley (1985), as quoted in Weinburgh
(1998), conclude that attitudes toward learning affect habits such as book selection and
comprehension, as well as speaking in a foreign language. Second, there has been evidence of a
connection between attitudes and performance or achievement. According to Schibeci and Riley
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(1986), quoted by Weinburgh (1998), there is evidence that perceptions affect achievement
rather than achievement affecting attitudes. The explanation for this is that one's mindset has an
impact on one's actions, inner mood, and hence learning. As a result, it is apparent that language
acquisition and the world in which the pupil grows up are intertwined. Both pessimistic and
optimistic behaviors have a significant effect on language learning performance. Finding out
how students feel about language would benefit both the teacher and the student during the
teaching-learning period.

According to Gardner (1985), attitude is an evaluative response to a referent or attitude
entity inferred by the individual's views or opinions regarding the referent. According to him,
attitude is an assertion based on a set of assumptions regarding the object of the attitude. It is the
sum of a man's instincts and feelings, prejudice or bias, perceived notions, fears, risks, and
convictions on any given subject. In addition, he discusses attitude as an aspect of
encouragement in language learning. And motivation refers to a mixture of effort, ambition, and
positive attitudes toward learning the language in order to accomplish the purpose of learning the
language (Gardner, 1985, pp. 91-93).

Brown (1994) explains that attitudes, as other facets of human perception and affect
formation, emerge early in life and are shaped by parental and peer attitudes, interactions with
individuals who are different in a variety of ways, and interacting affective influences in the
human experience (Brown, 1994, p. 168). Many stimulants, it seems, contribute to an
individual's optimistic or negative mood. Language learning is so much a personality interplay—
important it's not to ignore that students are just human beings with likes/dislikes/moods.
Learning a language is inextricably linked to one's attitude toward it. Similarly, positive
language attitudes allow learners to have a positive attitude toward learning English (Starks &
Paltridge, 1996). As a result, attitudes can play a critical role in language learning, as they tend to

affect students' learning progress or failure.

Learner personality context

Krashen (1988) defines a successful language learner as one who acquires sufficient
intake in the second or foreign language and has a low affective filter to facilitate input to
language learning. Affective ideals, according to Brown, are the "foundation stones... on which
strategies and learning content can be based" (Krashen, 1988). Aside from the learner's mood
and motivation, personality traits such as self-confidence, risk-taking, and anxiety play an
important role in the language learning process (Brown, 1994, p. 22). People have a wide range

of personalities, and personal characteristics are linked to attitudinal and motivational influences.
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Self-confidence

Self-confidence, also known as the "I can do it" maxim, is the learner's trust in his or her
abilities to complete a mission, as established by Brown (Brown, 1994, p. 23). According to
Krashen (1998) self-confidence promotes the learner's consumption and results in a low filter
(Krashen, 1998). The use of simplistic strategies at the beginning of classroom exercises will
improve students' self-confidence, since a feeling of success will help them succeed in the next,
more complicated task (Brown, 1994, p. 23) Self-efficacy, self-esteem, risk-taking, and a lack of
anxiety are all optimism qualities that are linked to learning a second or foreign language.

In contrast, increased self-efficacy, or the expectation of good success, continues to
increase optimism, a constructive mood, and ability to take learning risks (Skehan, 1989, p. 106).

Language learning problems may have a negative impact on students' self-esteem, which
in turn impacts their behaviors and language performance. Learners may feel that learning the
target language is difficult or that there is a correct way to learn the language. As a result, certain
attitudes, pessimistic perceptions, and self-expectations impair the learner's perception and

outlook about his or her ability to learn the language (Ehrman, 1996, p. 145).

Risk-taking

A number of researchers have discovered a link between the willingness to take chances
and language learning success. According to these researchers, if learners have a strong
conviction and mindset toward a particular language assignment, they will be able to play the
language game as gamblers, producing and interpreting the language.

Larsen and Long (1991) point out that the exact opposite of risk-taking behavior is
vulnerability to rejection. Learners who are vulnerable to rejection may avoid participating in
class because they are afraid of being judged by their peers or the teacher. All of which will lead
to students developing pessimistic attitudes toward the English language as a result of their lack
of confidence and fear of rejection (Larsen and Long, 1991, p. 188).

Learners aged 16 to 22, with an average age of 18, represent an age group associated with
puberty. Fear, humiliation, inhibition over acting in front of people, and judgement by others all
rise in early adolescence, according to researchers, and likely hinder risk-taking. As a
consequence, these characteristics can lead to a strong affective filter, such as pessimistic
attitudes, which can stymie language learning and achievement. As a result, high school
language learners may have differing perspectives on doing a language task in front of others

because they are fearful of being judged by their teachers and peers. This, in addition,
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encourages a cynical outlook toward the target language, which may negatively impact their

English language proficiency.

Anxiety

Personality, fear, learning situation, and language proficiency tend to have a consistent
relationship. According to Ehrman, learning is accompanied by a wide spectrum of emotions,
ranging from positive to negative thoughts or behaviors. Frustration, resentment, fear, and a loss
of self-confidence are examples of negative emotions or behaviors, and these affective variables
can impact the learning event as well as how much language a learner can understand and attain
in a given amount of time (Ehrman, 1996, p. 137-8).

Anxiety in foreign language schools, according to Spolsky (1989), is often linked to
listening and communicating, with trouble speaking in class. English language teachers are
currently challenged to build a positive learning environment in the classroom by using strategies
to alleviate fear, negative emotions, and tension about the language, as well as their own
accomplishment (Spolsky, 1989, p. 114).

In addition, a language instructor should think about using suitable learning content in the
classroom. To advance as a specialist, a language teacher must be able to provide effective
teaching and learning resources that foster less intimidating and constructive behaviors or

emotions, as well as a more welcoming atmosphere for students (Wedeman, 2002).

Educational context

Apart from casual circumstances in which the learner will have the ability to study and
speak the target language in the group, school provides the learner with standardized instruction
in the target language. According to Conteh (2002), “the general environment of the learning, the
classroom dynamics, prospects for student-student and student-teacher engagement, and
students' understanding of the teacher's contribution to their learning” are all influences that
influence learners' attitudes and learning situations (Conteh, 2002, p. 193). The learning
condition, which is how language is taught, the English language teacher, who takes into account
factors such as physical, social, and cultural disparities that affect the learning-teaching process,

and the teaching-learning materials are all examples of educational situations.
The foreign language teacher
Positive feelings and experiences with the teacher, classmates, and materials can help

students develop positive attitudes about learning a second language (Day & Ford, 1998, p. 25).
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A learner with more contact with his tutor is more likely to cultivate a good outlook toward the
target language than one with less interaction.

The instructor is one of the most influential factors that influences students' attitudes
toward learning a language. It is a reality that depending on the teacher's understanding of the
topic, his attitude toward the students, and the subject, the effect will be positive or negative.
Personality, technical experience, passion, engagement, and professional classroom management
skills all have clear and numerous effects on learners' ability to learn. According to Dornyei,
through the channels of teacher exchange of values, expectations, and attitudes, students
followed similar beliefs, attitudes, expectations, and related behaviors. If the teacher possesses
all of the virtues mentioned above and invites his students in a comprehensive manner, the
students would have a higher chance of developing a constructive outlook toward learning the

language (Dornyei, 2001).

Social context

Languages, according to Spolsky (1989), are essentially social structures since they are
acquired in social environments. He goes on to say that, while language learning is personal, it
takes place in society, and that, while social conditions do not have clear effects on learners'
attitudes and motivation, they do have significant and traceable effects (Spolsky, 1989, p. 131).
Similarly, Van Lier (1996, pp. 35-36) believes that language use and language learning are
aspects of the environment in which learners reside, and that every classroom practice must be
viewed in depth, since it has its own impact on learners' values, behaviors, and formed behavior.
The family or home, the learners' peer groups, the society or target language speakers, and their

communities make up the social context (Spolsky, 1989, pp. 25-26).

The learners’ parents

Various parent considerations, such as their schooling, faith, history, socioeconomic
status, place of birth, and awareness of the target language, are among the social contexts to be
considered (Spolsky, 1989, p. 26). The rationales, goals, and interests of the parents are
determined by these factors. According to Larsen and Long (1991), multiple experiments
analyzing the parental position and the formation of attitudes toward target language speakers
found that the learners' attitudes mirrored their parents' attitudes toward the target language.
According to them, learners follow their parents' attitudes toward the target language, which has
an effect on the learners' language learning success (Larsen and Long, 1991, p. 178).

Parents have a particularly significant and influential impact on their children's attitudes.
The following is an excerpt from C. R. Gardner and Lambert's (1972) discussion of the position
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of parents: ,, I think it is meaningful to distinguish the main roles which are relevant to their
success in a second language program. For better labels, I am going to refer to them as the active
and passive roles even though these labels are not completely descriptive. By the active role |
mean that role whereby the parent actively and consciously encourages the students to learn the
language. In the active role the parent monitors the child’s language learning performance and to
the extent that he plays this role and attempts to promote success. That is the parent watches over
the child and makes sure that he or she does his or her homework, encourages him to do well,
and in general reinforces his or her success. I believe it is safe to assume that differences in the
extent to which parents vary in this encouragement function would have some influence on the
child’s performance in any learning situation” (Gardner and Lambert, 1972, p. 141).

Wilkins, too, stresses the importance of parental effects on learners' second or foreign
language learning, pointing out that it's especially interesting that children's attitudes are nearly
identical to their parents' attitudes. As a result, it may be said that parents play a significant role
in their children's failure to succeed in second or foreign languages, so children often want to
behave, do, speak, and make what their parents do in their daily lives, and their children do the

same (Wilkins, 1974).

Community

According to Spolsky (1989), the social environment has two indirect but significant
effects on second language learning. To begin with, it is important in the production of learners'
attitudes toward the target language, its speakers, and the language learning situation, which
involves learners' aspirations and perceptions of learning and its likely outcomes. The growth of
the learner's attitude and motivation is influenced by these beliefs and perceptions. Second, the
context defines the social condition (formal and informal) of the language learning situation, as
well as the different language learning opportunities. Informal circumstances represent the
possible opportunities in society for exposure to the target language, while formal situations
reflect the provision of various educational establishments in society for language learning. The
learning performance is better as learners have more chances to engage with native speakers of
the target language. As various studies have shown, the society in which the learners reside, even
from their own culture, can affect the learners' attitudes and enthusiasm toward the language as

well as their attainment (Spolsky, 1989, p.26).

1.5 The place of grammar in various language teaching approaches
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Grammar was at the forefront of language pedagogy for a long time. Grammar was used as both
subject and guiding rules for designing instruction and language teaching tools, and language
teaching was equated with grammar teaching. Language was thought to be mostly made up of
grammar rules, and that understanding such rules was necessary for learners to understand the
language.

Focus on Form and Focus on Forms

The best methods to teach grammar vary from one teacher to the next, from one scholar
to the next, and from one methodologist to the next. Focus on Form and Focus on Forms are two
approaches to grammar instruction that are currently being explored in second language
literature. When errors occur during a meaning-focused task, the former refers to an approach to
teaching grammar, while the latter refers to teaching grammar in isolation.

According to Long (1991) Focus on Form “overtly draws students’ attention to language
elements as they arise incidentally in lessons whose overriding focus is on meaning or
communication” (Long, 1991, pp. 45-46).

Long and Robinson (1998) elucidate the argument by pointing out that “focus on form
often consists of an occasional shift of attention to linguistic code features by the teacher and/or
one or more students — triggered by perceived problems with comprehension or production”
(Long and Robinson, 1998, p. 23) According to Ellis (2008), focus on forms refers to a method
of learning that aims to separate linguistic forms in order to teach them one at a time, such as
where language instruction is built on a structural syllabus (Ellis, 2008). “To be clear, it should
be borne in mind that the traditional notion of formS always entails isolation or extraction of
linguistic features from context or from communicative activity,” (Doughty and Williams,1998,
p.3). Teacher preparation in grammar instruction seems to play an important role in training
teachers to teach grammar accurately and confidently, in addition to teaching methodologies and
methods. Celce-Murcia and Larsen-Freeman (1999) reasoned that teachers who have a strong
grasp of the grammar of the language they teach would be well suited to fulfill students' learning
needs. As a result, it's possible that in order to teach effectively, teachers will need to first learn
the language's grammar. These two scholars have stated that teachers can either teach grammar
directly by providing students with rules and activities that use the correct grammar terminology,
or they can do so indirectly by using the right grammar terminology. Furthermore, as Celce-
Murcia and Larsen-Freeman (1999) pointed out, grammar can be seen from three perspectives:
shape, context, and application; as a result, students must learn to apply grammar constructs
correctly, meaningfully, and properly. Clearly, grammar can be learned in a variety of ways,
including expressly (rules are clea