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VOCABULARY KNOWLEDGE AND THE DEVELOPMENT OF EFL 

LEARNER’S COMMUNICATIVE COMPETENCE 

The importance of vocabulary acquisition for EFL learners is unarguably regarded 

as essential in language learning nowadays. Although this fact seems clearly evident, the 

status of vocabulary has only become vital recently. At the present time vocabulary is 

viewed as an important aspect of language ability and a decisive feature of foreign 

language proficiency. 

Foreign language vocabulary acquisition has become a challenging subject of  

discussion and research, including such issues as vocabulary assessment in language 

testing [5, 6], and the size of vocabulary required for oral communication [2]. Vocabulary 

size has been found to correlate with reading comprehension as well as with writing ability 

[9, 4]. In addition, previous studies have demonstrated that vocabulary has also 

connections with listening [3]. Moreover, vocabulary is one of the essential and 

fundamental components of communication [10]. According to



формула компетентності сучасного перекладача / 2015 

(Національний технічний університет (України «Київський політехнічний інститут» 

198 

 

Meara [7] studies of vocabulary have dramatically increased over the past 20 years. This 

change may be attributed to the re-recognition of the roles that vocabulary plays in 

communication. 

However, there are still questions that either have not been so far raised but exist in 

the EFL teaching and learning practice, or only few studies have focused on them. One of 

such subjects is the relationship between the EFL student’s vocabulary knowledge and 

their speaking performance. Few studies have focused on correlation between vocabulary 

and speaking. Thus, the current article focuses on the issue of correlation between 

vocabulary knowledge and speaking performance with a shift on the quality of the 

vocabulary needed to achieve fluency and accuracy in a foreign language. 

Since limited vocabulary has affected the student’s foreign language knowledge 

one of the major interests addressed by researchers is the number of words a foreign 

language learner needs to communicate successfully. Accordingly, most of the researchers 

and language teaching specialists focus their attention on the vocabulary size. 

When estimating the vocabulary size of native speakers, the number of word 

families known appears to be a commonly accepted measure. Vocabulary size is a 

reflection of how educated, intelligent, or well-read a person is. Recent estimates of the 

vocabulary size of an educated native speaker have been around 20,000 word families [8]. 

Linguists agree that about 4,000-5,000 word families are necessary for 

comprehending academic texts [11]. A university graduate has vocabulary of around 

20,000 word families. The gap between an adult learner of English as a foreign language 

and that of a native speaker is usually very large, since EFL learners usualy know less than 

5000 word families. 

Everybody who is involved in foreign language teaching agrees that EFL learners 

need explicit instruction. However, in practice, it is frequently assumed that
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speaking performance can be developed mostly by enriching the student’s vocabulary. 

Consequently, not enough attention is given to the factors that inhibit or facilitate the 

production of spoken language. Therefore, despite having a relatively rich vocabulary, 

EFL learners encounter difficulties in speaking performance, especially what concerns 

their fluency and accuracy of speech. In addition, practice shows that after reaching a 

vocabulary of similar size, students encounter difficulties developing their vocabulary. 

The assumption is that students lack vocabulary depth that can be considered decisive for 

EFL learners. 

When vocabulary knowledge is divided into breadth and depth of vocabulary [12], 

it should be noted that this division is not as distinct as it may seem. Vocabulary breadth 

refers to the number of words the meaning of which a learner has some knowledge. Depth 

of vocabulary knowledge is defined as a learner’s levels knowledge of various aspects of a 

given word. Breadth of vocabulary knowledge is concerned with the quantity of word 

knowledge. Depth of vocabulary knowledge, however, relates to the quality of word 

knowledge, or how well a learner knows a word. A word includes many aspects to be 

gradually learned by language learners, such as its pronunciation, spelling, register, 

stylistic and morphological features [7], nd knowledge of the word’s syntactic and 

semantic relationships with other words in he language, including collocational meanings 

and knowledge of antonymy, synonymy, and hyponymy. 

Therefore, based on the study of research literature and empirical data results on the 

subject, as well as using evidence based on years of teaching practice the following should 

be highlighted and facilitated in the course of vocabulary depth instruction: 

� learning language in chunks, 

� use of synonyms/antonyms 

Language is best learned when accompanied by extralinguistic support, thus word 

families might be a better notion to consider rather than simple memorisation of
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separate words. In addition, the complexity of vocabulary knowledge suggests that 

traditional definition or synonym instruction is not enough to establish in-depth 

vocabulary knowledge. Instead, because words are complex, rich and intensive 

instruction is necessary in order for students to learn in-depth knowledge of 

vocabulary and improve their speaking performance. 

For many years increasing student’s vocabulary has not been a priorit. At present 

both language teachers and researchers have realised that vocabulary is vatal to language 

acquisition and it is worth investigating. The most promising directions seem to be the 

study of the correlation between vocabulary breadth and depth and their impact on 

language acquisition. Unlike traditional instruction, which often involves teaching long 

definitions or synonyms of vocabulary in a short amount of time, depth-vocabulary 

instruction is a rich instruction that provides multiple exposures to the words within 

instructionally rich contexts. 
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ДО ПИТАННЯ НАВЧАННЯ УСНОГО ПЕРЕКЛАДУ 

Перекладацька діяльність у сфері усного перекладу розглядається вознавцями 

та лінгвістами як один з найбільш перспективних напрямків вчальної діяльності 

при вивченні іноземної мови з огляду на стрімкий та 




