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THE INFLUENCE OF SOCIAL BACKGROUND ON LEARNING A
FOREIGN LANGUAGE

CIJIAI B. B.
acnipanm

Myxkauiecvruit [{epoicasnuit Ynisepcumem

Key words: motivation, language strategy, education, condition, knowledge,

curriculum, development, success, support etc.

Introduction

School can play an important role in the formation, conservation or mitigation
of social differences among students. The school is the institution where these social
differences are best observed and measured. [3]

Nowadays, the increase in differences between students is rising, and the
reason for this trend is strong school selection. Nowadays, parents and their children
can choose the right one from a multitude of schools, and this increases the
proportion of pupils in so-called 'elite' schools, while others can attend less quality
education.

There is a simple explanation of the conditions for selecting schools: the
development of the students 'skills, the social background (parents' education,
material base), the aspirations of the pupils, the lack of knowledge, motivation,
quality education and learning conditions. By observing all these conditions, we can
determine which of the students has the stimulus that may have a stronger impact in
this study on learning English more efficiently.’

Theoretical framework of the study
Over the last decade, differences in school quality have increased and, as a
result, there are social differences between schoolchildren. The increased selection

effect changed parents' attitudes towards school and education. According to Katalin

2, This work was supported by the Collegium Talentum 2018 Programme of Hungary.”
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N. Kollar and Eva Szabd, parents have very different attitudes towards school. The
proportion of people who have failed at school is much more common among those
with low levels of education.[6]

If society is polarized, it falls apart to the poor and rich, then there are groups
that do not pass through, and thus the intellectual resources of development are
reduced. [3]

There are many forms of differences between individuals, and the diversity of
students is one of the most common pedagogical experiences. According to Csapo,
the differences are mostly qualitative in nature: everyone has only a personality that
is unique to him, the specific content of each student's knowledge, the direction of his
interest and the source of his motivation. [3]

Background of the study

In Ukraine (Transcarpathia), schoolchildren learn English as a foreign language
as a living foreign language in primary and secondary schools as an optional
language alongside the compulsory Ukrainian state language. However, in the so-
called high-quality 'elite' high schools, students can learn two other languages besides
the compulsory Ukrainian state language: English and German. Language teaching in
many respects depends on the teaching staff, as many schools in this area suffer from
shortages of appropriately qualified professionals. According to the curriculum plan,
pupils start their foreign language skills at the age of 7 from the age of 7 (at age 2),
although in many kindergartens - at the parents' request - learning English as a
separate service for

the children whose parents can afford them financially In other words,
children can experience social differences between themselves at the first
institutionalized site. In Transcarpathia, unfortunately, there has not yet been a study
to examine their foreign language skills, taking into account the social background of
students. This study can provide an insight into the English language skills of
Hungarian-speaking graduates in Transcarpathia, how, to what extent this is
influenced by social background and other basic factors of learning, such as

motivation, thirst for knowledge, development of abilities, etc.
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Goals and questions of the study

The survey is based on a questionnaire with the following goals:

a) To explore the extent to which the social background of English language
learning is determinative in a single Hungarian grammar school in a small town
where students with relatively good abilities can enter?

b) Is there any difference in the language learning strategy for students who
started English at the age of 6-7 and 10-11?

c) Evaluating the answers to the questions outlined in the questionnaire.

Based on the following questions, we have compiled the questionnaire,
according to which we were able to answer the questions set out for the purpose of
the above mentioned study.

1. To what extentare the students supportedby their parents in learning
English?

2. How much are the students motivatedby their parents to speak English better
and more smoothly?

3. To what extent do the students need their parents’ help to do their
homework?To what extent are there any differences in qualification of the parents in
general? Does it have anything to do with the students’ performance?

4. What do students think about English as a subject? Is there any specific
purpose for them in the future?

5. How do students learn to be more successful in conversation in English?

6. To what extent are they able to read English books, watch movies?

7. In what do they think is their success in English?

8. How well do they fail? What could be the reason for these?

9. How do you judge your English knowledge relative to other members of the
group?

10. To what extent are their teachers motivated?

Participants in the research
A total of 31 language students participated in the study: 11 boys and 20 girls.

The participants are the graduates of the Hungarian Grammar School in Beregszasz.
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There are are two classes: 8. A and 8.B. There are students who started learning
English at the age of 6-7,10-11 and 14-15.
Findings

Following the evaluation of the questions outlined in the questionnaire, the
following results were obtained. Let's take a look at the questions that I have
evaluated according to the following 2 criteria: 6-7, 10-11,14-15 years of age and boy
/ girl point of view.

1. To what extent are the students supported by their parents in learning
English?

Almost all of the interviewed students replied that they were fully supported by
their parents. For girls starting at the age of 10 to 11, there is a very high proportion
of extra lessons, supported by their parents, while girls and boys who started at the
age of 6 support language schools and language exams more. Among the 14-15 year
old boys German is more important according to their parents, while only one of the
girls is supported by her mother to take the English language seriously beside the
German. In terms of the positive ratio of responses, it is likely that parents consider
school to be a tool for social uplift, here in this case it is correct, so the basic attitude
is not negative for English. [1]

2. How much are the students motivated by their parents to speak English
better and more smoothly?

In the case of boys, the answer was mostly that they are no longer under
parental control, so they do not feel the need for parental motivation because they
themselves know how important language skills are. "There is no need for
motivation, I know for myself that I have to learn." This is an era of independence for
these boys, and they often disagree with their parents about it. In a boy, parents prefer
to know the state language (Ukrainian). In girls, the majority of parents draw
attention to the importance of languages, in many cases they buy books and
dictionaries. But there were some girls who started at the age of 10 who were entered

into their parents' summer camp in England.

240



[t is quite noticeable for girls starting at the age of 14 that their parents do not
motivate them at all because they consider German and many other subjects
sufficient outside of English. 3. To what extent do the students need their parents’
help to do their homework?

3. To what extent are there any differences in qualification of the parents in
general? Does it have anything to do with the students’ performance?

Students are motivated to adapt to the level of education of their parents or go
beyond one step.[5]

Taking into account the educational level of the pupils' parents, 16 of the 31
pupils with tertiary education, 10 with secondary education and 5 pupils did not
comment on it. So more than half of the students’ parentsare intellectuals.
Interestingly, in the case of boys, only two said that their parents finished secondary
education, others have a higher education.

It is quite clear that this age group no longer needs the help of their parents to
solve their homework. The main reason for this is the difficulty of the subject and it
can also be said that the parents of the students do not speak English at all or have
never learned English except for a little girl whose parents speak, they are also
teachers.

4. What do students think about English as a subject? Is there any specific
purpose for them in the future?

Enforcement in international trade is increasingly becoming a function of
language knowledge. Language skills as well as travel expand our horizons.[2]

Very interesting answers were given to this question. In the case of boys,
English knowledge is more positive in terms of finding a good job, but in girls it is a
matter of further education, travelling, and nurturing human relationships. Language
skills are a prerequisite for boys, especially for science classes, for IT skills. Half of
10-year-old girls enroll in further education in English, while girls starting at the age
of 6 are only concerned with language improvement. Half of the girls find the English
language very important because of its position among world languages, Those who

started learning English at the age of 14-15 are more likely acquire it better.
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5. How do students learn to be more successful in conversation in English?

It was expected that students would give diverse sometimes very different,
answers to this question.

There are students who go to a language school, extra lessons - they are used to
the fact that the teacher works only with them and look after all their movements.
However, there is a slightly different situation in the school desk. In less hours, there
are many homework assignments, and not to mention the lack of tools high school
teachers face all the time in language teaching. Taking all of these into consideration,
the beginners of the 6-7, 10-11 years responded that the teacher motivates them to
provide them with more opportunities to communicate, and to emphasize the
importance of language skills in the future.

Of course, there were people who said, "I am not motivated by the teachers at
all!" There will always be students who are dissatisfied. Harmer writes: "most of
them want teachers who are funny and understanding with their students."[4]

Apparently, students who find it harder to speak or less informative do not like
to be constantly encouraged to speak and not in their mother tongue. So they do not
consider motivation as a motivation for the teacher. In terms of boy / girl opinions,
the proportion of those who think that the teacher does not motivate them is similar.
Many of them have emphasized that the teacher should have enjoyable, valuable
lessons that motivate them.

Interestingly, most people aged 14-15 think motivating when a teacher speaks
English. With this, we can also filter out the fact that in schools where they studied
before, the teacher did not use the target language frequently.

Conclusion

The present study sought to find out whether the pupils’ English knowledge is
influenced by their social background. It is undoubtedly the case that the family
situation influences school performance, so the cause of the failures is not just the
weaker ones.

Many factors play a role in successful foreign language learning, including the

social background, especially in lower grades, where the difference in pupils abilities
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1S more prominent, with those reasons as family background, as well as parents
paying attention to their childrens’ school performance.

It can be noted that the impact of social background is no longer so high in the
case of high school students.

Parents do not help much in doing their children’s home work, because in the
previous system foreign language teaching was outdated, using methods good for
nothing.

Nowadays, some parents support their children’s extra lessons financially to
compensate their shortcomings. Not to mention the compulsory language
examinations, which are now crucial, for further studies.

The number of students who take language learning seriously is insignificant,
and the very few of them can not afford to attend extra classes or language classes.
Which proves that the majority of parents are doing everything they can to make their
children’s life easier.

Most of the graduate students are already determined about their future, who
consider English to be essential for further education. They can be motivated,
successful and have less failures. They are more willing to take the risk of language
learning. These students look feverishly to find tools, books, newspapers, movies,
sound, etc. to promote language skills.

So the social background at this level can only be limited in making the most
up-to-date equipment, books. Most of the students have already decided on what to

spend more time.
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