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INTRODUCTION

English is a language that has many variations. Due to historical events, certain countries
developed their own type of English with distinct grammar, vocabulary, spelling, and
pronunciation systems. English, being a global language, originates from a little island
called the British Isles. However, the world has many other varieties of English that are
communicated across the world by approximately 1.5 billion people. Taking these into
account, the following question arose: which variation has the most influence on English-
speaking people? Since the United States of America is a huge and powerful country that
has undergone significant development and also possesses its variation, it would be
reasonable as well as crucial to examine whether this type has any influence on EFL

learners in our country.

Hence, this topic must be supported with further results as there is a gap in
knowledge regarding what extent EFL learners are exposed to the influence of American

English.

In contemplating and examining this topic, the following questions arose, which

should serve as the basis for research:

. Which variety of English is preferred among EFL learners?

. What is the attitude of EFL learners toward American English?

. In what ways does American English influence EFL students?

. Is the vocabulary of EFL learners shaped by American or British English?

. Do EFL learners possess the ability to distinguish American English from British
English?

The main aim of the study is to seek valid answers to these above-stated questions.

To answer the above-mentioned questions a survey must be carried out that would
examine the participants' knowledge of American and British English.
Similar surveys have been conducted by many linguists such as Katerina Pauliuc, who wrote
about the influence of American English on British English, in 2014, also Erin Carrie and
Robert M. McKenzie wrote about L2 speakers’ recognition and evaluation of accent features
in English, in 2017. The list of linguists who dealt with the topic also includes Christian
Lindell and her work about the investigation of awareness of the differences in British and
American vocabulary and spelling, published in 2016, and Shameem Ahmed whose work is

about attitudes toward English Language Learning among EFL Learners as UMSKAL,



published in 2015.

The object of the study is to present EFL learners' attitudes toward American

English, as well as their use of American vocabulary and spelling.

The subject of the paper is identifying the reasons why American English has any

influence on the English language proficiency of EFL learners.

Both theoretical and practical/empirical methods were used during the completion

of the study, these include analysis, comparison, and generalization

The theoretical value includes an examination of the American English language and

its peculiarities.

The practical value manifests itself in providing empirical evidence proving the

influence of the American variety of English on participants.

The constituent elements of the thesis are the introduction, part 1, part 2, part 3,

conclusion, reference list, Ukrainian summary, and appendix.

The first part contains a literature overview of the historical background of American
English. There can be found certain subclasses which divide the topic in a logical order and
give a clear image of the historical occurrences. Additionally, this section deals with the
dialectical boundaries of the United States and presents the specific characteristics of each

dialect.

The second part provides a comprehensive picture of the characteristics of American
English. Similar to the previous part, this part is also divided into several sub-classes. Each
subclass deals with a certain linguistic area of American English and discusses its main

peculiarities.

The third part investigates the attitude and use of American English among the EFL

learners in Transcarpathia and Hungary with the help of empirical research.



PART 1
HISTORICAL BACKGROUND

1.1. The History of the English language

American English mainly differs from British English, but the roots of the origin are the
same. Before analysing the history of American English, first an overview of the historical
events of the British Isles must be done. The history of the English language is divided into
three main groups: Old English, Middle English, and Modern English. The following
overview will create a historical picture of the English language, through which it has been

formed by many effects.

The first chief occurrence which had happened before the English language appeared
and had an influence on the Celtic language was the Roman conquest in 43 AD. At that
time, Claudius wanted to occupy the British Isles’ territory. Thus, along with the Romans
the Latin language arrived in the isles too. As a result, Latin was the language of the upper
classes as well as the artisan classes, but not the language of the conquered people.
Therefore, the Celtic had been mixed with Latin and, in the future, when the English
language was formed the Latin influence was perceptible. (Baugh & Cable, 2005). The next
invasion was the Germanic conquest, which dates back to the 5™ century AD, when settlers
crossed the North Sea and arrived in the British Isles. They brought their language, which
had origins in the West Germanic language family. The settlers were called ‘Angles” and the
inhabitants of the British Isles had the name ‘Britons’ who spoke the so-called ‘Celtic’
dialect. As a result of the Germanic conquest, the languages of the two nations were mixed,
and thus a language now known as Old English appeared. Afterward, the Isles received the
name ‘Engloland’ and the spoken language became ‘Englisc’ (English). It was the 'Old
English’ period, the first period of the English language, which was up to 1100, 1150.
(Ashraf & Fattah, 2019) This period also received the second Latin influence, which was in
597, when Saint Augustine of Canterbury was sent to England to spread Christianity among
the inhabitants, thus Latin became the language of the church. (Baugh & Cable, 2005)

The second period is the so-called ‘Middle English’ (1100-1500). During this period,
William the Conqueror, Duke of Normandy, with his invasions, intruded on the British Isles
in 1066. The result of the Norman Conquest was a strong French influence on the English
language. After the conquest, the governors spoke French; therefore, French was the
language of the upper classes, but English remained to be the native language of the
inhabitants. (Ashraf & Fattah, 2019) The greatest representative and poet of that time was

Geoffrey Chaucer, who was noteworthy for his language usage. His works, such as the

10
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Canterbury Tales, are still known around the world. In the 13" century, the population
dramatically increased, and London reached 40 000 people who spoke English. This
occurrence started the process of vowel shifting. It means that people started to articulate the
long vowels, thus creating a diphthong. For example, the Anglo-Saxon (and now Scottish)
word ‘hoose’ became ‘house’ or ‘coo’ for ‘cow’ and ‘gode’ for ‘good’. The Great Vowel
Shifting may have lasted until Shakespeare's time, but vowel shifting can still be found in
certain dialects today, where it creates new diphthongs. (Lawrence, 2017). English language
domination was brought forward by several events. In 1362, The Statue of Pleadings was
signed, which meant that from that time, all court proceedings had to be performed in
English. The next occurrence was at the end of the period in 1476, when William Caxton
brought printing to England and thus helped to spread literacy among the people. The
Middle English period added many new words to the English vocabulary. The biggest
influence of that time was brought about by the French. English borrowed words such as
gage, guardian, real, canal, wage, royval, loyal, etc. Moreover, Latin continued to change the
language and during the Old English Period, the Scandinavian loanwords also appeared in
the Middle English Period. (Lawrence, 2017). Later, two main historical reasons led to the
collapse of French domination and brought the resumption of the English language. The first
was the Black Death, which killed 1/3 of the population and thus caused empty workplaces,
therefore the labourers required higher wages and better treatment. The second reason was
the Hundred Years War against the French nation, which helped to strengthen English
nationalism. (Ashraf & Fattah, 2019) These events brought about the language restoration

and led to a new period.

The third period of the English language (1500-1800) was during the great invention
of printing, the English Renaissance, the Great Exploration, colonization, and the American
Revolution. This was the time of the Modern English Period. (Ashraf & Fattah, 2019) In
this period, the written form of the language reached the level that the world knows and uses
today. Also, the printing process was the means of communication between the government
and the people. Standard English was targeted by teachers, grammarians, and dictionary
makers. Therefore, English replaced French as the government language, and after the
Reformation, it replaced Latin as the church language. During this period, The Book of
Common Prayer (1549), the first English dictionary The Table Alphabetical (1604), the
King James Version of the Bible (1611), and finally Shakespeare’s works, were the most
famous and remarkable writings of that time. The language changes were received from
different fields. The new loanwords influenced the language of the English travellers who

brought them from various countries and nations. Furthermore, the Renaissance helped to
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give some new phrases from Greek and Latin, which were considered vogue and rare words.
Additionally, however, the language had Italian and German borrowings. During the
Modern Period, a historical occurrence caused the spread of the English language and its

deformation.

In 1607, the first big colonisation started on the New Land in Jamestown, Virginia.
Later, during this occurrence, the people who lived there claimed that they were Americans
and that their home was America; therefore, they wanted to be separated from Britain. As a
result of this, not only independence but a new nation and a new language were born.

(Lawrence, 2017)

1.2. The First Settlements

Since Christopher Colombus re-discovered America, European countries such as England,
Spain, French, and others have conquered the new land. England was the country that settled
in North America, in that area, people started to form several colonies. The English
language came along with English settlers during colonization. As J. L. Dillard, an
American linguist, explained: “The type of English spoken during the periods of exploration
and colonisation was important to the history of American English...” (Ashraf & Fattah,
2019, p. 181) It would not be possible to identify which dialect of English was spoken by
the settlers when they arrived in the new land. The main reason is their diversity. They
belonged to different parts of England and brought those dialects, which later were mixed
during the settlement. (Ashraf & Fattah, 2019)

Migration to the New Land can be distinguished into three periods. (Baugh & Cable,
2005)

The first period lasted from the foundation of Jamestown in 1607 till the formation
of the last colonies. (Baugh & Cable, 2005). The first successful settlement of England was
in 1607, when the Englishmen established Jamestown and named the surrounding territory
Virginia. The exploration of the New World gave England not only territories but also a
trading route, which they called “The Atlantic Triangle”. (Skopkova, 2014, p. 5). The
essence of it was in exchange. England sent ships to the coast of West Africa to swap their
cheap goods for slavery. After that, they took them to America to sell them for rum,
molasses, and exotic goods. The first twenty slaves were taken to America in 1619 to work
on sugar plantations. The next important settlement during this period was made by
pilgrims. They were forced to travel on purpose to find freedom for their religion. The first
pilgrims sailed to America on the Mayflower in 1620 and settled in the area of New York.
(Skopkova, 2014)
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The second period dates back to the time of the growth of the 13 colonies, which ended with

the Civil War and the arrival of the German and Irish immigrants. The main reasons which
forced these two nations to move to America were the Irish fiasco with the potato crop and
the failure of the German Revolution in 1848. (Baugh & Cable, 2005). The legendary 13
colonies were extended on the east coast from Maine to Georgia and were divided into three
parts: New England, the Middle Atlantic, and the South Atlantic. The part of New England
that occupied Massachusetts Bay was well-known among new immigrants; most of them
came to this area at first but eventually decided to go further north or south to find other
communities and gain more freedom. The Middle Atlantic part included New York, with a
small Dutch population, New Jersey, which was mostly English and had a colony on the
eastern side of Quakers, and Pennsylvania, which had a mixed population of Quakers
English, Welsh, Scots-Irish, and Germans. In thel8" century, when Protestants were
persecuted, they immigrated to Pennsylvania and tried to remain their native language. In
the South Atlantic area, the centre of settlement was Virginia, where the legendary
Jamestown was established. This city was full of Commonwealth soldiers, royalists, and
political refugees. Likewise, the South Atlantic district was mixed with various nations, such
as German, Scots-Irish, and French Huguenots. As history demonstrates, the first
settlements were on the east coast, and the settlers needed time to explore the western part of
the new land. (Baugh & Cable, 2005). In the 19" century, the territory received a great
migration wave from Germany and Scandinavia. The Far West started its development later.
It was marked by the Louisiana Purchase, in 1803, which opened a new way for the fur
trade, missionaries, and settlers. In 1846, the Treaty of Great Britain was signed, which
established the 49'" parallel, the boundary between Canada and the USA. In addition, the
great discovery of gold in California only accelerated the process of development and also
attracted many settlers and immigrants. In 1851, the state was added to the Union. (Baugh &

Cable, 2003).

The third period was marked by the ending of the Civil War, after which the country
was formed and the population in the future increased. (Baugh & Cable, 2005) The third
period is the period of the great migration waves from around the world. For instance,
German immigrants came to America in the 1670s and their migration wave was realized
during the 19™ century mostly to New York. German along with immigrants brought the
tradition of the Christmas tree and kindergartens, also words as ecology, hamburger, pretzel,
and seminar. (Skopkova, 2014, p.14) Then Italian immigrants caused migration waves, in
1880 and 1920, more than 4 million Italian came to America for working. Italian loanwords

influenced music, art, theatre, cuisine, clothes, and architecture. Borrowings influenced the



languages: cappella (chapel), broccoli, espresso, pianissimo, and umbrella (ombrello).
(Skopkova, 2014, p. 15) Another important ethnic group that came from Europe was Jewish.
These people spoke Yiddish, the language which is formed from German, Hebrew, and a
little Slavic. This language brought words such as bagel (ring, bracelet), chanuka

(consecration), kosher (proper). (Skopkova,2014)

As the historical background presented, America has received various settlements
and migration waves since its discovery. The success of the settlements was caused by a
main linguistic reason. (Baugh & Cable, 2005). The majority of the population spoke
English, and there was a high degree of uniformity. This statement was recognised at the
beginning of the 18" century by an Englishman, Isaac Candler, who, during his travel across
the USA, paid attention to the very low differences in pronunciation between the districts.
Isaac Candler said that people from various states could freely communicate with each
other, which is not related to England because their dialects have big differences from each
other. (Baugh & Cable, 2005) Therefore, an Englishman can freely understand an American,
but an American will face some trouble during communication with the Englishman. This
effect of the language uniformity was mostly caused by the Americans' adventurous
lifestyle. The American mentality can travel thousands of miles for a job purpose, a new
home, or just a trip. That is why Americans always travel and speak freely; that is why their

linguistic barriers are very thin and almost undistinguished. (Baugh & Cable, 2005).

1.3. American Dialects

American English has a specific distinction from British English. It has archaic features,
and it is more conservative than the British one. It is logical that when settlers came from
England, they brought their native language. Therefore, American English kept those
features that Englishmen used in the 17" century. Though American and British English
have the same origin, the differentiation has appeared and can be explained by the
separation of the languages Since the 17th century, they have evolved on various lands and
have been influenced by a variety of other languages. Thus their differentiation could be
expected. American English uses words that are seldom or obsolete to British English. Here
are two examples of them: fall — autumn, rare meat — underdone. Also, in America, I guess
is more commonly used than / think, which was popular during Chaucer's time. (Baugh &

Cable, 2005).

Though American English has a high uniformity of linguistic features, at the same

time, the dialectal regions can be strongly distinguished from each other. Many

14



dialectologies have made several investigations into this topic. One of the most famous
surveys was done by Professor Hans Kurath, in 1949. He was the person who distinguished
18 different dialects along the Atlantic Coast and the southern part. Later, he was able to
divide them into three major groups: Northern, Midland, and Southern. All other dialects
which appeared in America belonged to General American English. Kurath's statement
lasted for the following 40 years. (Baugh & Cable, 2005). The next major investigation was
conducted by Craig M. Carver (2016), who also separated the North American dialects and
mostly focused on the vocabulary distinctions. He differentiated the Eastern New England
and New York dialects, Upper North and Lower North, Upper South, and Lower South. In
this variety, Carver (2016) separated the Midland region into Lower North and Upper South
as there were strong differences between the two regions. Also, Carver (2016) considered
the western dialect and added the Western American language to the regions. The current
shape of the linguistic features and geographical positions of the dialects can be explained

by the first settlements and further westward expansion. (Grieve, 2016).

1.3.1. Eastern New England and New York City

The Eastern New England dialect includes those states which are east of the Connecticut
River in Massachusetts and Connecticut and east of the Green Mountains in Vermont.
(Baugh & Cable, 2005). As history has shown, the New England colony was settled by
England. Therefore, the dialect has kept features that are specific to British English. For
instance, Eastern New England has always been r-/less in dialect than Standard British. The
same happened in the New York region, though at the beginning, New York was an r-full
dialect, such as the Virginia colony, because the settlers were not native English speakers,
despite that later the Easter New England influenced the New York dialect. (Wolfram &
Schilling, 2016). Subsequently, after the IL.WW, the » pronouncement appeared, and even
more, it was a separation between the social classes. (Baugh & Cable, 2005). New York's
other specific feature is the word borrowing from the German and Dutch. The dialect used
words such as ‘olicook’ for doughnut, which originates from the Dutch ‘oilcake’. Afterward,
these words became obsolete or used beyond the region. Today, Dutch and German words
remain only in city names such as Brooklyn, Harlem, etc. (Wolfram & Schilling, 2016).
Turning to the Eastern New England dialect, it is important to mention that it is not unique
within the dialect, there are many other variations. Some people use the broad vowel in path,
fast, while others do not; some people use the rounded vowel in hot, while others prefer the

shortened vowel. (Baugh & Cable, 2005).

15



1.3.2. Upper North and Lower North

The Upper North region expanded its boundary in West New England, New York upstate,
and 1in the Great Lakes basin, and it continues beyond the Mississippi in states such as Iowa,
Nebraska, and Minnesota, and in the eastern parts of North and South Dakota. The lower
North American dialect can be found in states such as New Jersey, Pennsylvania, Ohio,
Indiana, and Illinois. (Baugh & Cable, 2005). The establishment of the Northern states, and
along with it, the local dialect, was a result of the New England settlement westward. As
was mentioned above, Carver called this region the Upper North (1987). The Upper North
dialect starts to disappear beyond the Mississippi River as there is a “dialect fault line”.
(Wolfram & Schilling, 2016, p. 112) The differentiation in pronunciation can be heard in the
use of s, instead of it, they pronounce z, as in the word greasy. In lexical distinctions, they
use the word pail for the bucket. They have their own grammatical features, for instance
instead of sick to/at stomach they say sick in/on stomach. The westward expansion of the
middle part of America was made from the Mid-Atlantic state, the Upper North states, and
New England, so the dialect was brought and mixed from these regions. (Wolfram &
Schilling, 2016). The common feature which is specific to both the Upper and Lower North
dialects 1is the -fullness. Furthermore, in the lower region, people use the unrounded vowel.
(Baugh & Cable, 2005). The eastern part of the Lower North has a linguistic concoction that
is the result of the Upper South and Lower North's contact. This mixture created the
APAXES dialect, the most famous of which is the Hoosier Apex. (Wolfram & Schilling,
2016).

1.3.3. Upper South and Lower South

The Upper South dialect came from the Mid-Atlantic. When they moved westward to the
Mississippi River, along with it, they extended their linguistic boundaries. The Midland was
partly occupied by the New England dialect. As a result, people from New England did not
acquire the Midland dialect. Furthermore, they influenced the local one. (Wolfram &
Schilling, 2016). The Upper South's geographical location begins on the east coast with
Maryland and West Virginia, except for the portion near the Pennsylvania border, and
extends beyond the Mississippi River to parts of Arkansas, Missouri, and north of Texas.
(Baugh & Cable, 2005). The Lower South region includes states such as Alabama,
Mississippi, Oklahoma, Georgia, Florida, Southern Louisiana, and Texas. It is important to
know that the Central part of Texas has a strong cultural sense, so they speak their own

variation of the Southern language. (Wolfram & Schilling, 2016). The Lower South region
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shares a common linguistic feature with the New England dialect. In some areas of the
Lower South, people lose the » and before consonants, for instance in the word car. In
addition, the southern dialect does not have rounded vowels and the broad a as in grass and
dance. The main recognisable feature of the dialect is the famous Southern drawl. This
effect gives a slow pronunciation and, along with it, gives double diphthongization of
stressed vowels. This unique feature has the chance of shifting and creating new diphthongs.

(Baugh & Cable, 2005).

1.3.4. Western dialect

The first settlement departed from the East Coast; therefore, the western part was
unexplored. Only later, after the colonial period, Americans started to make various
expeditions to explore the West Coast. When the Western settlement began, people from
various parts of the Eastern Coast brought their variety of dialects and took them to new
places. Therefore, the Western dialect emerged from the North, South, and Midland dialects.
The Western region covers a huge part of America and does not have traditional dialectal
features because of its mixed origin. Probably the most famous place with dialectal features
is the San Fernando Valley in California. This place uses specific expressions such as
gnarly, barf out, grodie (to the max), gag me, for sure, as if. Otherwise, some distinctions
can separate the North and South Californian sub-dialects. For instance, northern California
uses ‘hella’ instead of very, while the Southern part says ‘hecka’. Also, note the use of 'the'

before the freeway numbers; northern California does not use 'the,’ whereas the southern

states do. (e.g. the 405) (Vaux, 2003)

1.3.5. African American English

African American Vernacular English (AAVE), also known as Black English, Negro
English, black dialect, or, since the 1980s, Ebonics, is a dialect of American English spoken
by African Americans. (Salikoko, 2004). This kind of dialect, such as the above mentioned,
has its own linguistic features but does not have an appointed geographical territory, it rather
belongs to a particular ethnic group. In the western part of the African continent, history
mentions Pidgin English, which was created to serve as an efficient communication tool
between European and African people. Therefore, Pidgin English is a mixture of English
and African languages. In the 17™ century, when slavery came to America, they brought
Pidgin English and thus created the ‘Creole dialect’. Subsequently, the Creole dialect and
the English merged, and as a result, they created the Gullah dialect. It was spoken by blacks

who lived along the coast and coastal islands of the southwest. Some scholars consider that



when the Africans moved to the north, they influenced the northern dialects. Also, there is a
‘Creole hypothesis’, which can be an explanation for the ‘street speech’. (Baugh
&Cable,2005, p. 362). However, since slavery, Pidgin English has been changed and has
undergone decreolization, a process that results in the loss of the Creole dialect features. The
linguistic differences appear in the pronunciation, grammar, and vocabulary. The AAVE has

the following linguistic features: (Baugh & Cable, 2005, p. 362):

1) the cut of the final consonant as in /is -/ist;

2) loss of the final r as in fo—four;
3) they do not pronounce the th diphthong, instead of it they use d, ¢, or f'as in words

that-dat, thin—tin,

4) they do not use the verb fo be as in the sentence He tall-He is tall,

5) The word done is used for the completion of the action as in the sentence They done
did it, already;

6) The lack of the third person singular as in He talk—He talks; (Baugh & Cable,
2005,p. 362)

7) The Gullah dialect uses hin when it refers to a past tense action as in He bin go—He
went,

8) He on the possessive function (his/her—he);

9) The use of the double negation as in She don won nothing. (Salikoko,2004)

1.3.6. Hispanic American English

The Hispanic American English is the second largest ethnic minority, after African
Americans, in the USA. (Kovecses, 2000). This variation of the American dialect is special
because it belongs to a particular ethnic group and also has a geographical position. (Baugh
& Cable, 2005). Hispanic Americans can be divided into several groups due to their
geographical background. The largest Hispanic group comes from Mexico. They are also
known as the Chicanos. The language they use is Chicano English. In addition, the other two
groups came from Puerto Rico and Cuba. Cuban Americans are mostly concentrated in New
York City, Union City, New Jersey, and Florida. Returning to the boundaries of Chicano
English, this language is used in the South-West States such as Texas, New Mexico,
Arizona, and California. The above-mentioned migrations were mostly caused by several
economic reasons. Lately, proper investigations have been conducted of the Chicano
English by Joyce Penfield and Jacob L. Ornstein-Galicia (1985). (Kovecses, 2000). This
research sheds light on the linguistic differences between Chicano English and Standard

American English. Here are the following specific features: (Kdvecses, 2000,p. 92, 93):
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1) The English phonemes /¢/ and /§/ usually alternate with each other, as in the word
chicken they pronounce /siken/ and s how they pronounce like /cho/;

2) z becomes s as in word s please sounds like police, easy becomes /isi/ and guys
becomes /gajs/;

3) Such as the Ebonic language they replace the English diphthongs #4 with d and ¢, as
in words thing—ting, they—de;, ‘the word-final simplification’ is an effect when the
final consonant is lost as in words start — star, probably that is why the third person
singular is not showed for instance /oves—love,

4) Chicano dialect does not use all the 11 phonemes from the Standard American
English, they borrowed only 5 of them: /1/, /e/, /u/, /o/, /a/. but sometimes the /i/
vowel produces merging in the speech;

5) The different stress patterns as in the word an ticipate —antici pate;

6) Chicano English uses rising pitch in declarative sentences;

7) The use of the double negation is appeared in the sentence I don have no money;

8) They use the word more for the expression more often, for instance, More I use
English;

9) They turn mass nouns into count nouns, such as vacation —vacations;

10) Chicano has many Spanish borrowings as comadre—godmother and compadre—

godfather. (Kovecses, 2000, p. 92, 93)

Spanish also gave political words such as Sandinista, contra, fidelista and influenced
the food and drink vocabulary with nachos, margarita, burrito etc. For the first time, these
loanwords were known only among Hispanic Americans, but lately, they have influenced

the world. (Baugh & Cable, 2005).

1. 4. Noah Webster and American Language

In the years when America received independence, national consciousness and well-known
patriotism started to rise among Americans, and they wanted to establish a known,
recognisable identity. Given that the American territory had previously belonged to the
former colonial power, Great Britain, it was not surprising that they desired to differ from it
in the future. Therefore, they chose a distinct variation of government, and religion and
made many other reforms. The language question was not a problematic field because they
felt comfortable with the spoken one, in spite of the fact that it belonged to England.
Otherwise, there were several debates interested in the language question, but this subject
was not considered as strong as the previous ones. Subsequently, some Americans realised
that an independent country may have a known sovereign language. Noah Webster, the

father of American English, was one of these people. (Gallardo, 1984). Noah Webster was
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born near Hartford, Connecticut, in 1758. He received a good education at Yale. Later, after
graduating, he could not find a proper job, which is why he was forced to become a teacher.
Working in this sphere, he was not satisfied with the schoolbooks. This was only one aspect,
among others, that led him to the standardisation of the American English language. (Baugh
& Cable, 2005). This long process had two stages. In the first stage, Webster wanted to
explain to people that linguistic independence would mark their freedom, and here he tried
to find concrete identity symbols in the language. The second stage was about Webster's
comprehension that an important property of the language might be a known dictionary,

with its characteristic features. (Gallardo, 1984).

After independence, it was common to hear the expression ‘American language’,
especially in the years when Webster published his book about American spelling. In
addition, another term emerged at that time, which was called ‘Americanism’. This term was
invented by John Witherspoon. He explained it as a stigma attached to anything that differs
from the previous original language and is no longer considered English because it became
American. (Gallardo, 1984). This process of the development of American English was not
threatened by England. Furthermore, most of them were interested in the outcome. In 1790,
a significant text was published by an Englishman, Henry Kent, who wrote that England was
the righteous owner of the language and that America should be proud of it and keep the
treasures of the language. (Gallardo, 1984, p. 69). Surprisingly, this cultural climate
emerged in America, posing a significant challenge to Webster's work. Despite it, Webster
was very enthusiastic and felt the importance of language standardisation for the country's
independence. As a result, he realised that he needed to establish the "Grammatical Institute
of the English Language,” which would include a spelling book, a grammar book, and other
readings. The first book that Webster published was the ‘Spelling Book’, in 1783. In that
century, his writing had huge fame and, as Webster said: ‘it introduces uniformity and
accuracy of pronunciation into common schools’. (Gallardo, 1984, p. 71). The spelling
reform resulted in changes such as the use of the er ending instead of the British re ending in
words such as scepter, theater, and center; and the dropping of the u in words such as honor,
color. (Baugh & Cable, 2005). After a year, the second book was published, which offered a
comprehensive and simple grammar of American English. In the following year, Webster
completed his third work ‘An American selection on reading and speaking’, which was
added to The Grammatical Institution of the English language. This book also gave precise
information on the history and geography of America for the younger generation. (Grieve,

2016). Subsequently, in 1787, Webster established the ‘American Magazine’ paper in New
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York, which was short-lived but a place where Webster published his essays on politics,
education, government, and agriculture. Later, after his marriage, in 1789, he found two
more papers, ‘The American Minerva’ and ‘The Herald’, the last two papers he sold in 1803.
A year after Webster published the ‘Compendious Dictionary’, in 1806, he started his work
on ‘An American Dictionary of the English language’. This work consisted of two volumes
and was completed in France and England, in 1825. The dictionary was published in 1828

and sold out within a year.

Noah Webster was a patriot who wanted to make his country completely
independent, so he devoted his life to this purpose. He was an active participant in the
politics and culture of America and brought much if his writing to these fields. He died in

1843 and was buried in a cemetery near Yale University. (McDavid, 1998).

1.5. American English Today

American English since the first settlement has lived its own life. The differences between
the original British English and the newborn American English language were highly
noticeable. These differences have been changed through time and influenced by other
languages. As a result, they gave birth to the present form of American English. These
distinctions can be found in all linguistic fields. For instance, the American vocabulary left
behind some British words which they found useless in the New Land, such as waistcoat
(‘undershirt’ in America), fortnight— means ‘two weeks’, copse, dell, fen; the pronunciation
also changed, especially with the use of the 7’ sound; the spelling system was innovated,
and some new grammar rules were laid down. Subsequently, during the Revolution, Noah
Webster established the basic rules and features of American English. Even today, Webster's
spelling and dictionary books are used to represent the American variety of English. (Algeo,
2010). Today on the territory of the United States, several dialectal regions can be
recognised. Some of them must be mentioned as they are well known around the world. The
first of them is the Northeast region where there are some important linguistic islands, such
as the New Yorker dialect, which likes to omit the ‘4’ at the beginning of the words and also
rounds the ‘a’ sound as the ‘o’ (e.g. call, ball). The New England region can then be divided
into Eastern New England, which includes Maine, New Hampshire, Rhode Island,
Massachusetts, and Boston. In these territories, the “-ar’ sound is familiar as “-ay’, and the
‘or’ sound is replaced with ‘off”. After that, comes the Western New England part, and its
representative is the Vermont accent, which has kept some French features, thus it is very
similar to the South Canadian accent. Moving south-west to Pennsylvania state, it is full of

specific words such as ‘toot’ — ‘bag’ and ‘rootch’ — ‘scootch up’. Also around Pittsburgh
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city, the interesting feature is the loss of ‘t4’ in certain collocations as up’ ere (up there),
like'at (like that), n’at (and that). Next is the Cincinnati dialect, which characterises the
Midland accent. Its peculiarity is the use of ‘/’, as in the words drawing — drawling or saw —
sawl. Then it 1s important to mention the Inland North or the Rust Belt dialect, which has
been mixed with East Coast and West Coast words and also shares some common features
with the Wisconsin dialect. For instance, they pronounce Wisconsin as ‘W-scon-sin’. They
also use words such as ‘parking ramp’ (for parking garage). Then the Western dialect, as it
was mentioned, had emerged from the Eastern dialects, due to historical events. Probably
one of the most distinct linguistic areas is the South. There, people say y ‘all instead of you
guys, or they will pronounce lawyer as law-yer. Going southward, the specific area of New
Orleans is mixed with some Cajun French and African Creole dialects. The French features
were brought by the people from Nova Scotia, which is why Louisiana uses ‘by my house’
instead of ‘in/at my place’ or ‘make do do’, which means ‘to sleep’. Additionally, it is
important to mention that because of the African dialect, people usually say‘ where ya stay

(at) 'instead of ‘where do you live’. (Vaux, 2003).

Along with the above-mentioned various dialects which can be found in the USA,
there is a neutral dialect which is called General American. This term was invented by
linguist George Phillip Krapp, who had the idea of a unique language without any accents.
Though this idea was discarded and America still has its dialectal variation on the other
hand the General American continues to be preserved and is used mostly in newscasting.

(Devlin, 2017).

A detailed literary overview of the historical background of American English was
provided in this chapter. The main events that caused the development of American English
and shaped its characteristic features were mentioned and discussed in detail. In short, it can
be said that all roots lead to the time when the English language itself emerged in the British
Isles. However, the real development of American English started in the New Land, where
during the migrations American English received many loanwords from Indian, French,
German, Dutch, Spanish, etc. Along with these changes came Noah Webster, who
standardised American English and brought reforms in vocabulary and spelling. Certain
differences between American and British English can be seen in pronunciation,
punctuation, stress, and even grammar. The first part also dealt with the dialect boundaries
that can be found within the USA. The origins of these dialects can be traced back to certain
historical events. Finally, this section also mentions the General American, which is an

accepted dialect by all Americans and is usually used in broadcasting.
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PART 2
CHARACTERISTICS OF AMERICAN ENGLISH

Although American English and British English have the same origin, it is obvious that they
are different. According to the detailed explanation of historical events in the first chapter,
the English language was once separated from therefore, the two English languages were

influenced and changed in separate territories and became different.
2.1. Present Differentiation of Vocabulary

The first settlement, when Englishmen sailed to the American coasts and began to make a
living on the New Land, can be traced back to the formation of the language. As it is in the
public consciousness, the first settlers were not alone in the territory. The people whom they
met were the Native Americans or as they called them, Indians. This contact between the
two nations enriched the English language, as settlers learned the new Indian words such as
racoon, skunk, opossum, moose, porgy, terrapin, chipmunk, tomahawk, canoe, wigwam,
moccasin, squaw, etc. (Baugh & Cable, 2005). At the same time, not only the Indian
language influenced English. Many other settlers came from Spain, France, and the
Netherlands, and as a result, English borrowed some words from them, such as Spanish
alligator, coyote, sombrero, tornado, or French embassy, pumpkin, terrace, or Dutch boss,
cookie, wagon. (Skopkova, 2014). Later, immigration caused further language-shaping
effects. Several nations, such as Germany, Italy, China, and Jews, came and brought some
loanwords to American English. (Ashraf & Fattah, 2019) In 1828, when Noah Webster
made the An American Dictionary of the English Language, he included most of the
loanwords that were used by that time as the peculiarities of the American language. (Baugh

& Cable, 2005).

Many specific words which belong to the American vocabulary are known as

Americanism can be distinguished into three main groups.

The first category includes those words which are different between American and
British English but have the same meaning; otherwise, both variations are used in both

languages (Lindell, 2014; Jimmy, 2019):
(AmE)—Gas pedal; (BrE) —

Accelerator;(AmE)—Fall;  (BrE)—Autumn;
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(Britain uses ‘fall’ in literary context)

(AmE)—-Airplane; (BrE)—Aeroplane;
(‘Aeroplane’ is old-fashioned in America)
(AmE)—Elastic band; (BrE)—Rubberband;
(‘Rubber band’ is not used in America)

The second category includes words that are different but have the same meaning

but cannot be interchanged:
(AmE)-Apartment; (BrE)—Flat,

(The terms are understandable in both languages, but ‘apartment’ is not used in

Britain and ‘flat’ is not used in the USA)

(AmE)—First name; (BrE) — Given
name,; (AmE)—Amusement park; (BrE)—
Funfair,

The third category includes those words which are different, and have dissimilar

meanings. These words usually cause misunderstanding in the context of American and

British people (Lindell, 2014):
(AmE)—-Sidewalk; (BrE)—Pavement,

(‘Pavement’ in the USA means the roadway, while in Britain it is the territory along

the road for the pedestrian) (ITurapés, 2014)
(AmE)—Cigarette; (BrE)— Fag;
(In Britain ‘fag’ is slang for cigarette, in America ‘fag’ means
homosexual) (AmE)—Soccer; (BrE)—Football;

(In America the word ‘football’ refers to the American football, which is a different

kind of sport) (Lindell,2014)

Finally, it can be said that American vocabulary was the only language aspect that

was influenced by other nations during the settlements and immigration. Therefore,
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historical events had a huge role in influencing American language formation. (Ashraf &

Fattah, 2019).

2.2. Influence on American Spelling and Pronunciation

In the years of the settlement, people in America did not pay so much attention to spelling.
Therefore, they often interchanged ‘i’ and ‘y’, or ‘u’ and ‘v’ letters. Later, when Samuel
Johnson published his Dictionary of the English language, in 1775, thus laying down some
English spelling rules, England decided to spread these reforms in the colonies. Until the
Revolution and Noah Webster's spelling book, Americans used British spelling. (2010) The
idea of a spelling reform belonged to Dr. Benjamin Franklin. In 1768, he finished his work
about American spelling, which was called 4 Scheme for a New Alphabet and a Reformed
Mode of Spelling. Years later, Dr. Franklin invited Noah Webster to join him and help him
establish an innovative spelling system. But Webster did not share Franklin's opinion, so he
refused the offering. Only after Webster decided to write the Grammatical Institution, he
realised that the loss of the superfluous letters could create a new spelling, thus establishing
the individualism of the language. (Baugh & Cable, 2005). Later, Webster published An
Essay on a Reformed Mode of Spelling, where three main principles are grounded. First of
all, Webster suggested the omission of the superfluous letters, which would provide changes
such as bred (bread), hed (head), giv (give), bilt (built). The second suggestion was the
replacement of the vague and indeterminate characters with a definite sound in words such
as greef (grief), kee (key), laf (laugh), dawter, (daughter), korus (chorus), masheen
(machine). Finally, the third principle was the alteration of the character for distinguishable
sounds, which added a stroke across the ‘zh’ to indicate a voiced sound. Incidentally, these
principals did not succeed, and Webster withdrew them. Subsequently, in 1804, he
published his first dictionary, known as the Blue-Back Speller. (Venezky,1999) This book
contained most of those spelling reforms which are used today, such as the loss of ‘u’ in
words such as color — colour and honor — honour (Skopkova, 2014); the loss of final k" as
in words music, physic, logic. (Baugh & Cable, 2005). Further simplifications which are
used by Americans are (Lindell, 2014; Skopkova, 2014):

1) Use of the ‘er’ ending instead of the British ‘re’ like in words center—centre, theater

— theatre;
2) Use of ‘ense’ instead of ‘ence’ like in words license—licence;

3) Writing one consonant instead of two like in words wagon—waggon, program—

programme, kilogram—kilogramme;
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4) Use of shortenings like in words check—checque, catalog—catalogue, and thru—

through which is informal,

5) Use of ‘z’ instead of s’ like in the word paralyze — paralyse.

The pronunciation between the American and British languages differs a lot. The
deviation can be found in both vowels and consonants. The use of the broad 'a' as in the
word "dark" and the flat 'a' as in the word "that," for example, is one of the most noticeable
vowel distinctiveness. American English prefers to use a flat ‘a’ before f, ft, m, nch, nd, nt,
sk, sp, ss, stand th, as in words like laugh, ask, clasp, grass, last, path, etc. Despite it, the
British pronunciation uses the broad ‘a’. American English uses the broad ‘a’ before (1) m, r,
and th as in the words palm, cart, bar, and father. The next distinctiveness is between the
long and short ‘e’ sounds. The short ‘¢’ which sounds like set, is used by Americans in
words such as evolution, and epoch. The British pronunciation would use the long ‘e’ as in
the word bee. However, Americans use the long ‘e’ in words such as penalize, lever, and
egoist, while British English would use the short one. Also, the word pretty is used with a
short ‘e’ in America, but with a long ‘e’ in Britain. Another different ‘e’ sound usage can be
found in words either and neither. While eyve-ther and neye-ther are used in the United

Kingdom, ee-ther and nee-ther are preferred in the United States. (Mencken,2006)

A similarly perceptible difference might be given by the consonants. It is in the
public consciousness that Americans scrupulously pronounce almost every sound, while
British pronunciation likes to avoid them. The very first noticeable American feature is the
rhotic dialect, which means that they pronounce the » sound. Against it, British English
makes an omission in the » usage, so they have a non-rhotic dialect. (Lindell, 2014). British
English also likes to drop the /, d, g, t, and 4 sounds, as in the word fulfill the first /, also in
kindness the d, in trait the final ¢, and in offen the t is not pronounced in Britain, while
American English does not make any loss here. Also, a discussed topic can be the
pronunciation of the g sound in the —ing ending. American English pronounces the g,
otherwise, the disappearance of it can be heard among the lower social classes. (Mencken,

2006).

The dissimilar use of various sounds can also be found among the American dialects.
The dialectal regions can use various pronunciations. For instance, the New England and the
Southern dialects share common features despite other regions. For historical reasons, the

New England dialect has a similar pronunciation to British English. (2010).
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2.3. Changes in Punctuation and Stress

Punctuation is a collection of various marks that aid in understanding the context; hence, it
plays an important role in writing. In the past, people did not use any punctuation marks, so
reading was hard. Today, these marks are used variously in different languages. Like others,
American English has laid down its own punctuation rules too. For instance, they use a
comma after introductory words as adverbs (e.g. Quietly, she ran past the sleeping man.),
interjections (e.g. Wow, my sister came home from college), and subordinate adverb clauses
(e.g. If you see your sister, I'll call you). Also, commas appear in listings. Applying several
nouns, adjectives, or adverbs in a sentence, to separate them, the punctuation puts commas.
(e.g. My new car ran quietly, quickly, and smoothly.) There is a little difference between
British and American usage. As it was presented, the Americans put a comma before ‘and’,
while the British language omits that comma. (O brian, 2018). The next rule is probably one
of the biggest distinctions between American and British punctuation might be the
quotation. The differences between them are in the use of the “double” or ‘single’ quotation
marks and the question of whether the punctuation should be inside or outside the quotation.
The following two examples show the differentiation. American punctuation: “/ love lyrics
that tell stories,” said the songwriter, “like in Marc Cohn’s song where he says that he ‘put
on his blue suede shoes and boarded the plane.’”(Content, 2016) British punctuation: 7
love lyrics that tell stories’, said the songwriter, ‘like in Marc Cohn’s song where he says

2

that he “put on his blue suede shoes and boarded the plane.” These examples clearly show
that the Americans use “double” marks for the main quotation and the ‘single’ ones for a
quote within the quote. The British usage is the opposite of it. Also, these examples are
shedding light on the second difference, on the place where the punctuation could appear in
a quotation. The American version shows that they use punctuation marks such as commas
and periods inside the quotation, even if they are not in the original context. The British
language uses punctuation marks outside of the quotes. (Content, 2016). The next
comparable subject might be the dates. Americans prefer to put the month first then the day,
and finally the year (e.g. 12/5/2010). The British have a little more distinct sequence. They
start with the day, which is followed by the month, and then comes the year (e.g.
5/12/2010). Another noticeable distinction can be found in the title. Americans put a period
after the Mr., Mrs., or Ms. Americans put a period while the British people omit it. (Penn,
2011). American punctuation also puts a comma in numbers that are over 999 (e.g. The
house is 3600,000.) (O’brian, 2018). It is important to mention other punctuation marks such
as a semicolon, which is used to separate complete but related sentences, for instance, “/

went to the play, my cousin was the main actor.”, the colon, which stands for introducing a
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list, for instance, “There are 3 ways that I love to relax: reading, magazines, practicing
voga, and taking baths.” or to make an emphasis on a specific thing. For instance, “After
shopping for 8 hours, I finally found them: the perfect pair of jeans.”; the apostrophe which
shows possession, for instance, “This is Mark's cat” or to make omissions, “cannot—cant,
of the clock—o clock”. (O brian, 2018). Each word can be divided into several syllables. All
these syllables must be pronounced to make audible sounds, which create words. These
words always have a stressed syllable, which means that the pitch falls on that specific one.
Every language has its own distinct syllable pattern, so American English has too. (Jimmy,
2019). Otherwise, the two types of languages can be classified as stress-timed and syllable-
timed languages. The distinction between them is that the stress-timed language has a longer
duration on the stressed syllables. For instance, in the word A4- ‘mer-ic-a, the stress falls on
the second syllable, so the stressed * mer syllable is longer than the three other ones, which
would be shorter and have a schwa sound. In place of it, in the syllable-timed languages,
every syllable has the same period of time during the pronunciation. (Conlen, 2016). English
belongs to the stress-timed group, which can be noticed from its rhythmic accent. For a
beginner student who tries to acquire the language, it is hard to recognise the syllable where
the stress should be. Otherwise, there are some helpful rules which can give a basis for the
precise words’ stress. For example, if a noun consists of two words, then the stress should
fall on the first syllable, such as in the words NOTEbook, HAIRcut, BATHroom. The second
rule suggests that if a word originates from another expression, then the stress should fall on
the roots for instance, unPAID, inCLUDE, reMIND. Also, the word stress cannot be on the
suffixes as —ly, -er, -ing, -ful. But as always, there is an exception. The suffix rule is not
valid if there are words that originated from French because, in this case, the stress falls on
the last syllable as in the original language. (e.g. volunTEER). When comparing and
contrasting American and British word stress usage, it can be stated that in most cases,
American English prefers the last syllable, whereas the British language prefers the first, as
in words like (AmE) balLET — (BrE) BALlet, (AmE) gaRAGE — (BrE) GArage, or (AmE)
aDULT — (BrE) Adult, etc. This rule does not work in every case. There are a lot of
exceptions, as in the word address, where Americans put the stress on the first syllable (e.g.
ADdress) and Britons on the last (e.g. adDRES) or the word advertisement in America,
people would stress the ‘ad’ syllable, while Britons stress the ‘ver’ syllable. Students who
are learning English should pay more attention to the word stress because it helps to develop
their listening skills. Furthermore, the native speaker uses word stress to understand the

words, so the incorrect word stress can lead to misunderstandings. (Schaalje, 2015).
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2.4. The Grammar of American English

Grammatical structure 1s an important field in any language, and thus each language has its
own set of grammar rules. As it was clarified above, American English originates from the
British language. Therefore, they are the same, but despite that, they have many
distinguishable features in vocabulary, pronunciation, spelling, and even grammar. These

distinctions will be presented in the following points (Turner, 2017):

1) Collective nouns are or is. Collective nouns are those nouns that can gather a
particular type of people (e.g. group, team, family, community, etc.) British English usually
talks about it in the plural, while American English uses them in the singular for example
(AmE) The committee is making the decision today — (BrE) The committee are making the

decision today.

2) Present Perfect Tense. American English does not use the present perfect tense as
much as the British do. They more likely use the simple past. For instance (AmE) I ate his
lunch — (BrE) I have eaten his lunch. The Present perfect is used by both languages for an

unspecified action that started in the past and continues in the present.

3) The past tenses. While British English uses a variety of irregular verbs to describe past
events, American English simplifies irregular verbs by adding the —ed suffix. For example (AmE)

learned, dreamed—(BrE) learnt, dreamt).

4) Possession and obligation. The British people always use "have got’ to express
possession and obligation, while the American people use a simple ’have’ for possession
and "have to’ for the obligation. For example (AmE) I have a cat — (BrE) I have got a cat;
(AmE) I have to go home—(BrE) I have got to go home.

5) Dates. The main difference in this field is the use of prepositions. Prepositions are
used in the British language; American English tries to avoid them. For example (AmE) My
birthday is September 9th.—(BrE) My birthday is the 9" of September.

6) The past participle got/gotten. The three forms of gef in British English are: get,
got, and got. American English changed the third form, instead of got they say gotten, which

1s incorrect for Britons.

2.5. American English and World English

The international term ‘World English’ refers to variations of the English language which

derive from the original English English but have been influenced by many other languages
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and thus have created variations such as American English, Australian English, Babu
English, Banglish, Canadian English, Caribbean English, Chicano English, Chinese English,
Denglish, Euro-English, Hinglish, Indian English, Irish English, Japanese English, New
Zealand English, Nigerian English, Philippine English, Scottish English, Singapore English,
South African English, Spanglish, Taglish, Welsh English, West African Pidgin English,
and Zimbabwean English. World English is used throughout the globe by non-native
speakers. (Nordquist, 2019). It is widely known that English is a global language; the
approximate number of people who speak English around the world is 800 million. The
colossal spread of the English language can be explained by two historical reasons the first
is when the powerful British Empire brought the language to its colonies, thus the colonial
countries spoke English; the second is when, in the 20" century, the American variety of
English defeated the British and became dominant in the world. The economic development
of America brought linguistic dominance. One of the best ways to spread a language is by
broadcast. Considering that America has the leadership in the film industry and has two
major channels, CNN and NBC, it is not surprising that American English is known
throughout the world. (Nelson, 2011). In an article about the overwhelming use of American
English, Kim Campbell-the editor of ‘The Christian Science Monitor’ — explained how
continents such as Europe and Asia are using American English in colloquial speech People
in Nigeria, for example, look for American English courses; students in Cairo can use
American grammar, spelling, and vocabulary; teachers in Thailand use the American
dialect; and even British Broadcasting uses the American accent in parts. British language
has been influenced by American English with words such as ‘guys’, ‘campus’, ‘movie” and
‘the bottom line’ instead of the British version, ‘the end of the day’. However, in some
European countries, both American English and British English are acceptable. The
problematic part is that most of the students are often confused and mix up the two kinds of
language. Moreover, a lot of students find American English easier and more
understandable than British English. Otherwise, some linguistic experts share two opinions
on the future of the English language. They state that English, with further developments,
can easily become a world language. On the other hand, there is a possibility that other

languages could overcome the English language. (Campbell, 1996).

To sum up the above-mentioned differences, it can be said that American English
has very distinctive features. Because American English comes from the original English
language and speakers of both nations can easily understand each other, there are

differences in pronunciation, spelling, vocabulary, punctuation, grammar, and stress, which
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indicate the uniqueness of the language. Certain differences can lead to misunderstandings
in real speech. For example, the word pavement is used by both American and British
English. The only difference is that Americans use this word to refer to roadway, while for
Britons, pavement is a territory along the road for the pedestrians. The spelling differences
were mainly created by Noah Webster, the man who reformed and standardised American
English. His main idea was to simplify the spelling and omit the superfluous letters. And last
but not least, the main difference which can be heard for the first time is the accent.
American English has a light, fast, and individual accent, which cannot be mixed with
British accents. The main features of American accents are the rhotic sound and the
pronunciation of all letters, which is not typical of the British accent. However, it should be
emphasised that there are several dialects within American English, and therefore some of

them may possess certain features of British accents.
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PART 3
EMPIRICAL RESEARCH

3. 1. Data collection and the questionnaire

The third part of the thesis deals with collecting and evaluating the data that has been gathered
by an online questionnaire that was sent to students of adolescent age. The data represent the
answers of students and reveal information about attitudes and use of British and American
English among the participants. The questionnaire is divided into sections that reveal basic
information about participants, such as their attitudes toward both American and British
English, their use of both BrE and American vocabulary, their ability to differentiate between
BrE and American languages, and their attitudes toward both British and American cultures.
The participants were chosen randomly. The questions were written in both Hungarian and

Ukrainian, in order to avoid any possible misunderstandings.

3.2. Results
The first three questions provide basic information about the participants, which include

age, region, and gender.

The first question highlights the age differences. One respondent is twelve years old,
three are thirteen years old, five are fourteen years old, another five are fifteen years old,
thirteen are sixteen years old, four are seventeen years old, one is eighteen years old, and the

remaining three are nineteen years old.

The second question inquires about the participants' residence. According to their
nationality, the participants can be separated into two major groups: Hungarians and

Ukrainians. (See Table 1)



Hungary (20)

Ukraine (15)

Budapest (1)

Munkacs (11)

Debrecen (1)

Kolesen (1)

Aranyosapati (1)

Puskino (3)

Kisvarda (5)

Fényeslitke (1)

Doge (1)

1k (1)

Nagyvarsany (6)

Kisvarsany (1)

Nyirkarasz (1)

Nyiregyhaza (1)
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Table 1: Nationality Distribution

The third question gathered information about the gender split among the

participants. Table 1 clearly demonstrates that 17 (48, 6%) of the participants are males,

whereas the remaining 18 (51, 4%) are girls. (See Table 2)

Number Percentage
Male 17 48,6%
Female 18 51,4%

Table 2: Gender Distribution

The following question was added to the poll to determine whether or not knowing

and speaking English is significant to the participants. The participants were given a scale

on which they could mark a number from 1 to 5, where 1 indicated that knowing English is

not really important and 5 indicated it is extremely significant. 25 students (71.4%) out of 35

marked number 5. It is crucial for these participants to be able to communicate in English.

While 9 (25,7%) participants chose number 4, showing that knowing English is important to

them. Only 1 (2.9%) participant had chosen the middle number 3, which means that for this



student, knowing English is not very important, but not unnecessary at all. (See Figure 1)
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Figure 1: Students' opinion on the importance of learning English

Students' understanding of the differences between American and British English is

tested in the following question. The results demonstrate that 34 people (97.1%) are aware

of the variations between the two types, whereas one person (2.9%) is uninformed of the

distinction. (See Diagram 1)

2.9%

M Yes

H No
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Diagram 1: Students’ awareness of language differences

The following question was an open-ended one in which respondents were asked to

write down their thoughts on which English language variety they preferred the most. Thirteen

of the thirty-five people stated that they prefer American English. Some of these individuals

have stated a variety of reasons why they enjoy this type of English. A few of the respondents

(5 people) claimed that they prefer American English because it is more understandable and

easy to speak. Others (4 people) responded that this style of English is the most frequent, so

they would like to learn this variant. Those who selected the British version of the English

language (17 people) reported that this type is easier for them since they have studied it in

school for a long time. These people also tried to highlight that British English has a more

elegant and nicer accent. Finally, three respondents could not pick a specific type of English

and admitted that both types are equally good.
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The next question was a multiple-choice one in which students were given a list of activities
to choose from. They had to indicate only those activities during which they heard American
English. The results show that students are more likely to encounter American English while
listening to music (91,4%). The second most popular activity (85.7%) is watching movies.
Learning English comes after watching films (45.7%), followed by reading books or articles
(37.1%), other specific hobbies (20%), and speaking or chatting with American friends or

acquaintances. (See Figure 2).
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Figure 2: Activities in which American English is used

Similarly, the previous method of collecting information about students' activities in

which they hear or use American English was used to identify those activities in which

students are likely to encounter British English. According to the findings, 31 people hear or

use British English while learning English in school, 23 while watching movies, 22 while

listening to music, 12 while reading books or articles, 7 while doing other specific activities,

and only 3 while speaking or chatting with native speakers of the British language. (See
Figure 3)
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Figure 3: Activities in which British English is used
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The results of the next series of questions show the impact of the American language on
participants' vocabulary use. (See Table 3) In each of these questions, two words have the
same meaning. The assignment was to choose a word that the person would use in a real-life

conversation.

Flat and apartment are the first two words. The term flat is mostly used by British
people, whereas apartment is more commonly used by Americans. According to the
findings, 23 people (65.7 %), would use the word apartment, while 12 people (34.3 %)

would use the word flat.

The following words are fall and autumn. The term fall" is most commonly used in
the United States, while autumn is more commonly used in the United Kingdom. Autumn is

used by 27 (77%) of the 35 respondents, while fa/l is used by the remaining 8 (22.9%).

Lift and elevator are the next word pairs. Britons use the word /iff not only as a verb
but also as a noun to describe a platform for raising and lowering people or things to
different levels. In America, the same object is described with the word elevator. The use of
these words is divided equally. Statistics show that 18 people (51.4%) use the word [ift,
while 17 people (48.6%) use the word elevator.

Sweets and candy is the final word pair. Sweets is a British term, whereas candy is an
American term for sweets. According to the results, 13 people (37.1%) would say, sweets,

while 22 people (62.9%) would say candy.

In the following two questions, the participants had to choose from two given
sentences. Participants were required to choose between the British sentence They are
waiting in queue and its American equivalent They are waiting in line. The results show that
students prefer the American sentence over the British one, with 23 (65,7%) marking the
American version and only 12 (34,3%) marking the British one. The following two
sentences are She is wearing a red sweater, which is most often used in the United States,
and She is wearing a red jumper, which is commonly used in the United Kingdom. The
American version received the highest percentage, with 22 people (62.9 percent) using the
sentence with the word sweater, while the remaining 13 people (37.1 percent) prefer the

word jumper.



Number of
Number of
participants
American word participants who British word
who use this
use this word
word
apartment 23 (65.7%) flat 12 (34.3%)
fall 8 (22.6%) autumn 27 (77.1%)
elevator 17 (48.6%) fift 18 (51.4%)
candy 22 (62.9%) sweets 13 (37.1%)
They are waiting in They are waiting in
23 (65.7%) 12 (34.3%)
line. quette.
She is wearing a red She is wearing a red
22 (62.9%) 13 (37.1%)
sweater. Jumper.

Table 3: British words vs. American words

The next question reveals which type of English is the most popular among the
participants. 19 (54.3%) out of the 35 respondents have chosen American English, while 16
(45.7%) have chosen British English. The results show that both types are favorable among

participants, though American English is more widespread.

The questions that follow analyse the spelling that students are most likely to use in
writing. Participants were given specific words, each with two spellings: American and

British. Students were required to select one of two options to be used in writing. (See Table

4)

The first pair of words is center and centre. The word center is American, whereas
centre 1s spelled according to British rules. The results show that 21 participants (60%)

prefer the American version, while 14 (40%) prefer the British version.

The following pair of words is theater and theatre. The term theatre is an American
term, whereas theatre is a British term. According to the findings, 19 people (54.3%) use the

American spelling, while 16 people (45.7%) use the British spelling.

The next word pair is catalog and catalogue. The word catalog is seemingly shorter
because it follows American spelling rules by omitting the -ue ending. This word was
chosen by 17 people (48.6%), while the British word catalogue, which has a slightly more
complicated spelling, was chosen by the majority of participants, 18 people (51.4%).

The last word pair is honor and honour. These words differ by one letter. The shorter

version of ionor no doubt belongs to American English, while the more complicated honour

37
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is a British word. According to the results, 23 people (65.7%) prefer the American type of

spelling, while 12 (34.3%) prefer British spelling.

The number of The number
students who of students
American spelling British spelling
prefer AmE who prefer
spelling BrE spelling
center 21 (60%) centre 14 (40%)
theater 19 (54.3%) theatre 16 (45.7%)
catalog 17 (48.6%) catalogue 18 (51.4%)
honor 23 (65.7%) honour 12 (34.3%)

Table 4: American spelling vs. British spelling

In the following question, participants were asked to mark a number from one to five
to indicate how difficult it would be to understand the speech of a native American speaker.
The participants were given a scale on which | means it is very easy to understand and 5
means it is extremely difficult. According to the results, number one was chosen by four
people, number two by eleven, number three by seven, number four by ten, and number five
by three. The results show that for the vast majority of respondents, hearing and

understanding American speech is simple, though they may encounter some difficulties.

Likewise, in the previous method of measuring the participants' understanding of the
speech of native speakers, the same method was used in the next question in order to
evaluate how difficult it is for respondents to understand native British speakers.
Accordingly, the results indicate that four participants marked number one, while eight
people marked number two, thirteen of them marked number three, nine marked number four
and only one person marked number five.

Based on the collected responses it can be concluded that respondents find British

and American English equally difficult and easy to understand. (See Figure 4)
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Figure 4: Difficulties in understanding American and British native speakers

The following question inquires about how often the participants have the opportunity to
discuss the difference between American and British English in the class. Based on the
results, 8 people (22.9%) claimed that they do not discuss such topics, while the majority of
respondents, 21 people, said that they sometimes talk about the differences with their
teacher. A surprisingly small number of respondents, 5 people (14.3%), stated that they
usually learn about the difference in the class, and only one respondent said that such

discussion is frequent during lessons. (See Diagram 2)

2.9%

M never
M sometimes
W usually

M always

Diagram 2: The frequency of speaking about AmE and BrE differences in EFL class

The following series of questions evaluated the ability of participants to distinguish
between an American word and its British equivalent. (See Table 5)

The first three word pairs show significant distinctions in vocabulary, while the
following three word pairs give examples of spelling variation. According to the results, the
most challenging word is chemist (BrE) because the majority of participants could not
classify it as the appropriate type of English version. Out of 35 people, 17 correctly

identified it as a British word, while 18 wrongly labeled it as an American word. On the
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contrary, all of the remaining words were correctly marked by the majority of the
participants. The term pharmacist (AmE) was stated to be American by 18 respondents and
British by 17 respondents. The next word pair is fringe (BrE) and bangs (AmE). Fringe
(BrE) got 20 correct and 15 incorrect answers, while bangs (AmE) got 21 correct and 14
incorrect answers. The word holiday (BrE) received 25 correct answers and 10 incorrect
answers, while the word vacation (AmE) received 24 correct answers and 11 incorrect
answers. The next term, aeroplane (BrE), was correctly labelled by 20 participants and
incorrectly by 15 people, while its American equivalent, airplane(AmE), was correctly
marked by 21 respondents and incorrectly by 14 people. The following words: programme
(BrE) and program (AmE) obtained equally the same results: 25 correct and 10 incorrect
answers. In the last word pair, the term catalogue (BrE) received 24 correct and 11

incorrects answers, while catalog (AmE) received 25 correct and 10 incorrect answers.

Correct In correct answer

answer
Chemist(BrE) 17 18
Pharmacist(AmE) 18 17
Fringe(BrE) 20 15
Bangs(AmE) 21 14
Holiday(BrE) 25 10
Vacation(AmE) 24 11
Aeroplane(BrE) 20 15
Airplane(AmE) 21 14
Programme(BrE) 25 10
Program(AmE) 25 10
Catalogue(BrE) 24 11
Catalog (AmE) 25 10

Table 5: Answers about identifying British and American words

The questionnaire's final section included three questions about participants' attitudes
toward British and American culture. The first question was an open-ended one, where
students were asked to write down which culture they liked the best and to explain their
choice for different reasons. Based on the findings, 14 people prefer American culture.
These answerers listed different reasons and highlighted several features of American
culture, such as: America is a big and innovative culture; their culture is very captivating;

their nation is more open and free; and they have very nice places. On the contrary, 14



people stated that they like British culture more. These people listed the following features
that they like: football, architecture, its places, rich, elaborated, and fascinating historical

background, and rainy weather conditions.

The last two questions evaluated those cultural aspects of America and Great Britain
that participants were interested in the most. (See Figure 5) The listed cultural aspects are
the following: sports, celebrities, politics, news, history, traditions, geographical features,
literature, and language peculiarities. According to the results 29 people (82.9%), are
interested in American celebrities, while British celebrities are liked only by 16 (45.7%)
respondents. The lowest rates were received by politics. Only 4 (11.4%) people are
interested in American politics and 5 (14.3%) in British politics.

Participants prefer American sports, celebrities, and news to those from the United
Kingdom. On the other hand, participants are more interested in British politics, history,
traditions, geographical features, literature, and language peculiarities rather than
Americans. According to the results, sports are an area where 16 (45.7%) participants prefer
the American version, while 12 (34.3%) of them are more interested in the British version.
Further results show that 15 (42.9%) participants are interested in British history, while only
10 (28.6%) prefer American history. Twenty-one (60%) people like to learn about British
traditions, while only nineteen (54.3%) of them like the American version. The American
geographical features were preferred by 13 (37.1%) respondents, while the British
geographical features were preferred by 14 (40%) people. Literature is an area where only a
few people find pleasure, as the results show 6 (17.1%) people reading American literature
and 12 (34.3%) people reading British literature. Finally, the last cultural aspect is language
peculiarities, where 17 (48.6%) people are interested in American English peculiarities and
20 (57.1%) participants are interested in British English peculiarities. However, five of the

participants couldn't decide and said they liked both cultures equally.

41
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Figure 5: Cultural differences

3.3 Discussion

The primary goal of the survey was to investigate habits related to the use and influence of
American English among adolescent students, as well as to examine participants' attitudes

toward both American and British cultures.

The results were released via an online questionnaire. The questionnaire consisted of
31 questions evaluating the attitudes and use of the American language and culture among
the participants. The questions were designed to assess information about the respondents'
vocabulary use and whether they prefer to use American or British words. Additionally,
some questions challenged the participants' knowledge of identifying words in the
appropriate type of English language. The questionnaire focuses on vocabulary and spelling
differences as well. Finally, the questionnaire asks about the participants' preferred culture

and asks them to name some cultural features that they value.

Thirty-five students of adolescent age took part in the investigation. The results

considering gender distributions show that there are 18 girls and 17 boys.

To evaluate whether students have either American or British vocabulary, six
different concepts were included in the questionnaire, each denoted by two words:
American and British. The students were asked to choose a word that they would use in a
conversation. The results indicate that the majority of participants use American
alternatives. On average, 19 (54.7%) students prefer to use American words, while 16

(45.3%) participants use British alternatives.
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The questionnaire also included a part that tested students' spelling. There is a significant
difference between American and British spelling rules. The American spelling system is
considered to be easier to acquire and use, so here is a hypothesis: students would prefer to
write words according to the American spelling system. Based on the survey, the majority of
participants tend to use the American version, as on average, 20 (57.15%) of respondents

would use American spelling, while 15 (42.85%) would use the elaborate British version.

This survey also tested participants' knowledge of distinguishing American from
British words. Respondents were given six concepts denoted by two alternatives, an
American and a British one, to identify the alternative to the appropriate English type. It can
be concluded that in the majority of cases, students were able to distinguish the words,
though there were plenty of mistakes made by respondents. Based on the results, it can be
stated that there are an average of 22,5 correct answers and 12,5 incorrect answers. These
numbers can be connected to the fact that the majority of students lack the opportunity and
motivation to learn about the differences in the classroom, which increases the ability of

students to mix the American and British alternatives.

Since it is universally acknowledged that language and culture have developed a
homologous and complex relationship and can be hardly separated, it would be
inappropriate to not involve some cultural aspects of the American nation in the survey.
Participants were asked to mark different cultural aspects of both the American and British
nations that they were interested in. The highest number among these cultural aspects was
achieved by American celebrities, with some 29 answers, while British celebrities were
chosen only by 16 respondents. Such numbers might give a hint why students experience
such an influence of the American English language. Other cultural elements, such as news,
politics, literature, and history, are unpopular with participants, though respondents prefer
the British version over the American. This can be explained by the fact that students learn
British English, so they are more familiar with these aspects of British culture. The results
also indicated that a large number of participants, 21 people, are interested in British
traditions. This can also be linked to the fact that British tradition, along with the language,

is taught in schools.

Additionally, students were asked to mark those activities during which they might
encounter both British and American English, in order to examine what type of English
language students are more exposed to. The majority of participants, 32 people, stated that
they often hear American English when they listen to music, and 30 of them claimed that

they encounter American English while watching films. This gives an idea that the attitude
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towards American English is strongly affected by the media. The activity where students are
more exposed to the British version is learning the language. 31 respondents chose exactly
this type of activity, in which they encounter a lot of British English by watching language

learning videos and reading practical student books.

Given the above, it might be concluded that American English has a major influence
on participants’ language learning habits. People first come into contact with American
English through mass media, such as listening to American singers, following American
celebrities, and watching American films. These are the ways that influence not only the
vocabulary use and spelling habits of a person but also their pronunciation and accent. The

results of the survey perfectly support this idea.
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CONCLUSION

English is considered to be the most spoken language in the world that possesses a rich and
extraordinary history with perplexing turns. Even though English was born in the British
Isles, today it is known as the native language of many other nations, including America,
Australia, Canada, etc. Each country developed its own grammatical and spelling systems,
as well as distinct vocabulary and pronunciation features. This study mainly concentrates on
American English and includes a literary overview that deals with the historical background
of the development of this type of English, as well as describes its dialectal variation and
gives a descriptive analysis of the peculiar. Furthermore, the study required research that

evaluated the impact of American English on EFL learners of adolescent age.

Based on the results of the study, it has been discovered that students of adolescent
age prefer to use the American alternatives of English. The significant points of this study
are the following: on average, 54.7% of respondents prefer to use the American vocabulary,
while the remaining 45.3% use British alternatives; 32 out of 35 respondents encounter
American English while listening to music and 30 of them frequently hear American
English while watching films; finally, 29 respondents claimed that they are more interested
in and follow American celebrities than British ones. All of these findings reinforce the idea
that the most effective way through which American English influences the world is through
mass media. Music and films are constituent elements of the everyday lives of the younger
generation. Given that the largest and most influential music and film industries are

American, it is not surprising that students' vocabulary will be shaped by Americanism.

Regarding the influence on the spelling system, the following result arose: 57.15% of
the participants apply American spelling rules in writing, while only 42.85% of the
respondents use the British version of spelling. These numbers justify the hypothesis which
claims that EFL learners would rather use American spelling rules as they are less elaborate

and confusing than the British ones.

This survey also helped to examine the ability of students to distinguish between
American and British words. The following results were given: on average, students gave
22,5 correct and 12,5 incorrect answers, which means that in the majority of cases,
participants are able to differentiate between the varieties of English, though there are words
that still confuse students. One of the reasons why students lack knowledge regarding the
differences might be the fact that teachers are hesitating to present these differences in the

lessons. This idea was proved by the result of the study as the majority of respondents, 60%,
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claimed that they rarely learn about it, hence they make these mistakes.

It would be appropriate to carry out a future study about the attitudes and use of
American English among English language teachers. This work would examine whether
English teachers are influenced by American English or not, as well as how teachers
experience the phenomenon that students might mix the two types. Finally, the study would

inquire about the type of English that teachers prefer to use.

The pedagogical implication that this study conveys is an encouragement for
teachers to talk about the differences between American and British English in the
classroom. The study shows that explaining the differences in a clear way could help

students avoid any further misunderstandings.
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PE3IOME

Temoro 1iei poboTH € XapakTepHi OCOOJIMBOCTI AMEPHUKAHCHKOI'O BapiaHTy AaHIIIHCBKOT
MOBH. ['0J10BHOIO MeTO0 OyJi0 MOCTaBIEHO peTeNibHE aHaIi3yBaHHs iCTOPIl Ta ITOKIaJaHUN

PO3IJIA TUX 0COONMBOCTEH, AKI BIAHOCATHCA BUKIIOUHO 10 AMEPUKAHChKOT MOBH.

Jnst toro mo6 3’sicyBaTH akKTyadbHICTh TEMH, CIIOYATKY MOTPIOHO PO3IIISHYTH
JeKUIbKa BXKIIMBUX peyeil. HapaxoBaHa KUIbKICTE KOPHUCTYBAYIB aHIJIIHCEKOT MOBH CKJIaJIa€
MPUOIU3HO MIBTOpPA MUILAP/A JTI0/IeH. AHIUIIHChKA BBAKAETHCA HAPOAHOIO MOBOKO DaraTbox
kpain, takux sk BemuxoOputanis, CLLA, Kanama, ABctpamia Ta iH. SKII0 perenbHilie
OOCTEKUTH AHTJHCbKY MOBY y IMX KpaiHaX, TO MOXKHA 3 BIIEBHEHICTIO 3aTBEPMTH IO
KOKHA 3 HUX YUMOCH BIIPI3HAETBCS BiJ| IHIIOT, TOOTO KOMKHA Ma€ 3HAYYIi 0COOIUBOCTI, SIKi

poOIATE MOBY XapaKTepHOIO.

Jlana poborta cremiani3yeTbcsi Ha PETENBHOMY JIOCHLDKEHH1 ICTOpii  came

aMepHKaHCLKOT aHIIIHCHKOT MOBH. PoboTa cKiIaIaeThes 3 TPHOX TOJIOBHUX YaCTHH.

V nepuiit yactuHi poboTH OYyJI0 MPOBEACHO ICTOPUYHE 00CTEIKEHHS MOXOKEHHS Ta
BHHUKHEHHS aMEPUKAHCHKOI MOBH. TaKOK 111 YaCTHHA MICTUTh ONUC FOJIOBHUX JIaJIEKTHHX

perioHiB AMEpHKH, Ta ICTOPII0 IXHBOT MOSBU.

Jpyra uvactuna Oyna IpHUCBAYCHA U1 O3HAHOMIICHHS aMEpPHKAHCHBKHX MOBHHX
ocoOJIMBOCTEH, AKI y TOH Ke vyac Oyau NopiBHAHI 3 OpMTaHCBKUM BapiaHTOM. [lopiBHAHHS
CIIY’)KMTb JUIS TOro 100 Kpalle 3p03yMITH Ha CKIJIbKH LI MOBH € PI3HUMHU. XapakTepHi pUcH
MOJKHA 3HAWTH y NPaBOIMCI, JEKCULL, IMYHKTYalii Ta Y BUKOPUCTAHHI I'PAaMaTHUYHHUX [PABHIL
BpaxoByroun Te 1m0 HOCii 000X aHTIIMCHKHX BapiaHTIB YITKO PO3YMIIOTH OJHH OJHOTO,
OyBalOTh MOMEHTH KOJIM J1aHE€ CJIOBO BXKHTE Y OJIHIH KpaiHi, O3HAYa€ 30BCIM IHILIE Yy OPYTiid.
ToMy Julss YHUKHEHHS HE3PO3yMUIOCTEH, BaXIIMBO 3BEPHYTH YBary Ha ocoOIMBOCTI Ta OyTH

00epeKHUMH MPU IXHBOMY BUKOPHCTAHHI.

VY rperiii yacTuHi poOOTH 3HAXOJUTHCS JOCIUDKEHHS, sSKe OYJIO MPOBEJCHO YYHAMH
MITITKOBOTO BIKy. 3arajioM y 3allOBHEHI aHKETH MpHUHMaIH ydacTs 35 yuHiB 13 3akapmarts Ta
CX1IHOT YTOpIIMHU. 3aNI0OBHEHHS AHKETH MPOBOJIUIIOCH OHJIAHH Ta I[UIKOM aHOHIMHO. Y aHKeT1
MICTHJIMCh MTUTAHHS K1 [[IKABUIIUCh PO CTABJICHHS YYCHUKIB JI0 BUBYCHHS aHIIIIHCHKOT MOBH,
Ta NPO AYMKY YYCHHKIB MOB’si3aHy 3 BUBYCHHSM aMEPHKAHCLKOT Ta OPUTAHCLKOT aHIIIIHCHKOT
MOBH.

3a pesynbraramu JIOCHJDKEHHs OyJI0 BHUSBIEHO, 110 OUIBIIICT  CTY/EHTIB

MOTIOONIAIOTE  BHKOPHCTOBYBAaTH  aMEPHKAHCHKI  albTEPHATHBH B aHMIHCBHKIH — MOBI.
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PesynbrataMu 1p0T0 JOCTIIKEHHS € HACTYIHE: B cepeqHboMy 54,7% pecrnoHACHTIB BBAKAIOThH
3a Kpaule BHMKOPHCTOBYBAaTH aMEPHMKAHCBbKY JIEKCHKY, B TOH d4ac sk pemrta 45,3%
BHKOPHCTOBYIOTh OpPHMTAHCBKY albT€PHATHBY; 3 35 pecnoHaeHTIB 32 CTHKAaKThCS 3
AMEPHUKAHCHKOK) aHTIIHCHKOIO MM 4ac MPOCITyXOBYBaHHS MY3WKH, a 30 3 HHUX 4YacTo 4YyHOTh
aMEpPUKAHCHKY aHTJIMCBKY Wi Yac rneperysaay ¢GiuibMiB; 29 peclOHIEHTIB CTBEPUKYBAH, IO
BOHH OUIbIIE IIKABIATHCS aMEPHUKAHCHhKUMH 3HAMEHMTOCTAMH 1 CTEXKaTh 3a HHUMH, HDK 3a
OpuTaHCHKUMHU. YCi 11I BUCHOBKH 3aTBEPKYIOTH i1€t0, 1110 Haiie(eKTHBHIMMH CIociO BIUTMBY
aMepUKaHCBhKOT aHTiHCbKOT Ha CcBIT — wLe 3aco0M MacoBoi iHdopMalii. My3uka ta QibMH €
CKJIQIOBUMH €JIEMCHTAMH TOBCSAKIECHHOTO >KUTTS MOJIOAOTO MOKOJIHHA. BpaxoByrouwu, 1o
HalOUIBII Ta HAMBIUIMBOBIIIT MY3MYHI Ta KIHOIHAYCTPIl € aMEPHUKAHCBKUMH, HE JUBHO, 110
CIIOBHUKOBHH 3amac CTYACHTIB Oy/1e CKJIaIJaTHCh 3 AMEPUKAHCHKUX CIIIB.

AMepHKaHCbKA aHIIIIHChbKA TAaKOXK Mae BIUIMB HAa CUCTEMY IpaBornucy. Pesyibraru
nokazamu, mo 57,15% y4JacHHMKIB MHCEMOBO 3aCTOCOBYIOTH aMepHKaHCHKI opdorpadiuni
npaBuia, TOJ1 SK OpPUTAHCBKHMII BapiaHT MPABONKMCY BHKOPHUCTOBYIOTh e 42,85%
pecnonzieHTiB. 111 nudpu BUNpapnOBYHOTH rinoTe3y, sKa CTBEP/DKYE, IO CTYJEHTH BOJIIOTH
BUKOPUCTOBYBATH aMEpPUKAHCLKI MpaBHIA [PABOINCY, OCKUILKM BOHM MEHII CKJIaJHI Ta
3aIIyTaHi, HbK OpUTaHCHKI.

3 meparorivHOi TOYKHM 30py 1€ JOCTDKEHHS € KOPHUCHUM, TaK SK BOHO HaJae
H(pOPMALIK MPO 3JATHICTh YYHIB PO3PI3HUTH MDK OpPHTAHCBKMMM Ta aMEpPUKAHCBKHMH
cnoBamu. Llsg podora mMae OyTH CTHMYJIOM JUIsi BYHMTEINIB TOBOPHTH TPO BIAMIHHOCTI MDK
aMEPUKAHChKOK Ta OPHUTAHCHKOK AHIJIIHCBKOI MOBaMM B Kiaci. J[ocnmipkeHHsA moKasye, 1o
4iTKE MOSICHEHHS BIAMIHHOCTEH MOKeE JOIMOMOITH CTYJACHTAM YHUKHYTH OyJb-sIKMX I10JaIbIINX

HEIOPO3yMiHb.



APPENDIX

1. How old are you?
2. Where do you live?

3. Gender

4. Considering your overall opinion, how important is it to know English? Mark the proper

number on a 5-point grading scale. (1-not important at all; 5-very important)
5. Did you know that British English and American English are different in several ways?
6. What variant of the English do you prefer? Please, write it down why!

7. Which are those activities during which you encounter American English?
- listening to music;

- watching films;

- reading books or articles,

- chatting with American friends or acquaintances;

- learning,

- Other:

8. Which are those activities during which you encounter British English?

- listening music;

- watching films;

- reading books or articles;

- chatting with British friends or acquaintances;

- Studying;

- Other:

9. What word would you use to name the thing in the picture?
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- flat
- apartment

10. What word would you use to name the season in the picture?

- autumn

- fall

11. What word would you use to name the thing in the picture?
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- lift
- elevator

12. What word would you use to name the thing in the picture?

- Sweets

- candy

13. What sentence would you use in a real speech?
- They are waiting in line.

- They are waiting in queue.

14. What sentence would you use in a real speech?
- She is wearing a red jumper.

- She is wearing a red sweater.
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15. Considering your opinion, what variant of the English language is easier?
- American English

- British English

16. What variant do you use in writing?
- center

- centre

17. What variant do you use in writing?
- theatre

- theater

18. What variant do you use in writing?
- catalog

- catalogue

19. What variant do you use in writing?
- honor

- honour

20. Considering your overall opinion, how difficult is it to understand native American

speakers? Mark the proper number on a S5-point grading scale. (1 -very easy; S5-very
difficult)

21. Considering your overall opinion, how difficult is it to understand native British

speakers? Mark the proper number on a 5-point grading scale. (1 -very easy; 5-very

difficult)

22. Based on your experience, how often does your English teacher talk about differences

between the American and British English in classes?

- hever
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- sometimes

- often

- always

23. Which language variety do the following words belong to?

- chemist

- pharmacist

24. Which language variety do the following words belong to?

- fringe

- bangs

25. Which language variety do the following words belong to?

- holiday

- vacation

26. Which language variety do the following words belong to?

- aeroplane

- airplane

27. Which language variety do the following words belong to?

- program

- programme

28. Which language variety do the following words belong to?
- catalog

- catalogue

29. Which country’s culture do you like the most, British or American? Explain why!
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30. Which aspects of American culture do you like the best?
- sports;
- celebrities;
- politics;
- news;
- history,
- traditions;
- geographical features;
- literature;
- language peculiarities,
31. Which aspects of British culture do you like the best?
- Sports;
- celebrities;
- politics;
- news;
- history;
- traditions;
- geographical features;
- literature;

- language peculiarities;
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