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INTRODUCTION

Lifelong learning has become a constant feature nowadays in which, in addition to formal learning,
informal ways of acquiring knowledge are also crucial. In the age of a knowledge-based society,
the ability to learn in a self-regulatory way is playing an increasingly important role. Thus, the
quality of language teaching is largely determined by the ability of language learners to maintain

and develop their language skills acquired in formal education.

The importance of developing autonomous learning skills is not only decisive in terms of
classroom education. At the same time, autonomous language learning seems to be an appropriate
and measurable tool for pupils to recognize their own responsibilities and decision-making
opportunities in developing certain language skills, which can also help them to organize their

learning and cognitive activities in a structured way.

The theme of this thesis is forming some information about the process of teaching and
learning English autonomously in secondary education. Mentioning how important is the self-
determined language learning for young learners. The paper gives explanation and analyses about

the learner autonomy, its principles and autonomous learning strategies.

The subject matter of the recent study includes the reasons causing the difficulties to have
an effective autonomous language learning. Mentioning how these appear in language learning

and how language learners should handle these problems.

The object of the present study is to provide useful information about how the process of
independent foreign language learning takes place, as well as insights into students” ability to learn

autonomously.

The purpose of the thesis is to have insight into the development of autonomous foreign

language learning among secondary school students.
The tasks of the thesis:

- Analyzing the relevant scholarly literature
- Integrate the theoretical and conceptual framework of the current research.
- Understanding the various difficulties in autonomous a foreign language learning

- Collecting positive and negative answers

The theoretical value of the study collects information about the nature and principles of
autonomous language learning and the features of learner autonomy in general. It mentions the

concept of self-determination theory of autonomy.



The practical value of the present paper explores students’ knowledge of foreign
language output requirements, the features of their foreign language learning outside of classroom
and their knowledge of language skills. Furthermore, it provides information on the extent to which

they take responsibility for the management and effectiveness of the language learning process.

The novelty of the thesis informs about primarily information and experiences from

learners who learn foreign language autonomously in their education.

The first and second part of the year paper are compiled the analysis method of literature
sources. A classification system was used to define the concepts of autonomous language learning
and learner autonomy. It also tries to analyze the role of teachers’ and learners’ in the process of

autonomous foreign language learning.

The third part of the thesis is a survey on the topic of the ability to learn autonomously in
a successful way. The research was facilitated by questionnaire among secondary school students.
It was used for assessing students’ ability and their learning strategies in developing self-

determined language learning.

A large number of scientists have investigated the current issue, such as: Holec, Benson,

Little, Voller, Wright and Scrivener.

Benson expands on the concept of learner autonomy by defining three types in language
learning which he relates to different aspects of control like learning management, cognitive
processing and learning content. Following this concept, inside the classroom, the teacher's

educational goals include autonomous learning strategies.

According to Holec, autonomy is the ability to reflect on one's own experiences and take

charge of one's own learning.

Little adds to this concept that autonomy allows students to set their own goals, define
the content and process of their own learning, choose their methods and strategies, and track and

assess their progress and accomplishments.

Although the literature on autonomous learning is very abundant, and researchers agree
that the role of autonomy in learning is becoming significant, in practice, preparing students for

self-regulatory learning at different levels of education is still not given.



PART 1

THE THEORETICAL CONCEPT OF THE LANGUAGE LEARNING AND
AUTONOMOUS LANGUAGE LEARNING

This part of the course paper provides basic information about language learning and about
autonomous language learning. This section explains what specifically learner autonomy is and

what aspects belong to it.

1.1  Definition of Language Learning and Autonomy

This part of the course paper gives the definition of language learning in general and autonomy

and adds more information about the significance of autonomous language learning.

1.1.1 The Language Learning

Language is a way for individuals to communicate; it is similar to how thoughts, feelings, and
interests can be communicated through symbols. For Verderber language is the set of words shared
by people from the same country, region, or culture, as well as the role of those words in

communication. (Verderber, 1999, 283)

Language acquisition is a lifelong process that begins at birth and continues throughout
one's life. Students learn a language by using it to express their thoughts, feelings, and experiences,
form relationships with family and friends, and attempt to make sense of their surroundings. They
may arrive at school speaking many languages or learning a new language in school. It is critical
to the value and develops each student's first language. Learning different languages will benefit

from previous language experience.

1.1.2 Definition of Autonomy

Autonomy means self-governing, and it comes from a Greek word that means independency.
Autonomy is defined in developmental psychology as the ability to make an informed, non-

coerced decision. Autonomous organizations or institutions are self-governing or autonomous.



Autonomy can also be defined in terms of human resources, where it refers to the extent of
discretion given to a person in their work. In these situations, autonomy is believed to boost job
satisfaction. Self-actualized people are regarded to function independently of external

expectations.

Learner autonomy emerges from an individual learner's acceptance of responsibility for his
or her own learning, according to the theoretical literature. This means that learning autonomy
necessitates the learner to gain control over his or her own learning and role in the process.
According to Benson, depending on the situation or time, this control can take many different
shapes for different people, and even for the same person. For example, a learner who exhibits

significant autonomy in one area may lack autonomy in another. (Benson, 2001, 117)

Little argues that it is difficult to define autonomy shortly and prefers discussing the
widespread misconceptions about autonomy. The following issues are those Little has stated on

what autonomy is not:

e Autonomy is not a synonym for self-instruction; in other words, autonomy is not limited
to learning without a teacher.

e In the classroom context, autonomy does not entail giving up responsibility on the part of
the teacher; it is not a matter of letting the learners get on with things as best they can.

e Autonomy is not something that teachers do to learners; that is, it is not another teaching
method.

e Autonomy is not a single, easily described behavior.

e Autonomy is not a steady-state achieved by learners once. (Little, 1991, 3-4)

Holec sees autonomy as a capacity and critical ability to reflect on one’s experience and to
take charge of one’s own learning. Little adds to this concept by noting that autonomy allows
students to set their own goals, define the content and process of their own learning, choose their

methods and strategies, and track and assess their progress and accomplishments. (Little, 1991,

263)

According to Sanz and Villanueva, learner autonomy has become a fundamental notion in the
area of education in general and language acquisition in particular over the previous two decades.
Similarly, the European Council's current recommendations for teaching and studying foreign
languages emphasize the importance of developing the ability to self-direct learning. (Balilly,

Gremmo, and Riley, 2002)



Both autonomy in general and autonomous language acquisition in particular can be difficult
to define. As Benson postulates, autonomy is a complicated construct with numerous dimensions
and forms that can alter for different people in different situations. As a result, terminology like
self-instruction, self-access, self-study, self-education, out-of-class learning, and distant learning

has emerged to describe autonomy. (Benson, 2001, 62)

However, as Benson mentions in his state-of-the-art article, as the rationale behind the notion
challenges the premise that languages are generally learned in classrooms and classroom-based
learning is the norm, there is a clear and agreed-upon tendency to blur the line between classroom
and out-of-class applications. Out-of-class learning, which is the subject of this study, is a way of

practice within the framework of autonomy outside of the classroom in this regard. (Benson, 2007,

46)

Out-of-class learning refers to the efforts of learners taking classroom-based language courses
to find opportunities for language learning and use outside the classroom (Lamb 2004), which,
together with seizing opportunities to learn inside a classroom context, is a factor involved in
language learning success. (Crabbe, 1993) As Benson posits, out-of-class learning is a relatively
new area in the literature on autonomy, and current studies suggest that students engage in out-of-
class learning activities more frequently than their teachers realize, often displaying considerable
creativity in situations where out-of-class learning opportunities appear to be limited. (Benson,

2007, 26)
The Self-Determination Theory concept of autonomy

Recent study has expanded the scope of inquiry beyond philosophy, with studies on
autonomy now being conducted in the fields of politics, physics, psychology, and sociology.
Business and work, education, psychology, sports, medicine, entertainment, and leadership, for
example, have all been studied. This increase in autonomous research has resulted in a better grasp

of the word.

Self-Determination Theory (SDT) has provided an explanation as well as actual evidence
for the link between human motivation and autonomy and self-determination. (Reeve, Ryan, Deci
and Jang, 2007; Ryan and Deci, 2000). In SDT, Ryan and Deci have devised a method for studying
motivation and personality in which autonomy is a key idea for comprehending self-control.
Autonomy, according to Ryan and Deci, refers to self-regulation and self-governance. The level
of autonomy a person has can be found on a spectrum ranging from restricted external regulation

to genuine self-regulation or autonomy. (Laz, 2013)
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Self-Determination Theory identifies three core principles for sustainable motivation:

e Competence
o Relatedness

e Autonomy (Baard, Deci, Ryan, Williams, 1998)

It defines competence as the notion that we have the power to influence outcomes; relatedness
as the experience of satisfying and helpful social interactions; autonomy as the experience of acting
with freedom and self-determination. SDT does not see autonomy as independence because a
person may well be dependent on others while acting autonomously. (Stone, Deci, Ryan, 2008)
There is research that shows how important it is to meet these essential human needs in order to
build long-term motivation for productivity, creativity, and well-being. (Baard, Deci, Ryan 2004;

Williams, Deci and Ryan, 1998)

In educational institutions, autonomy and self-determination imply that people's social
activities have functional importance for their learning goals and motivations. Stone, Deci and

Ryan offered six actions for implementing long-term autonomous motivation in organizations.

e Asking open questions including inviting participation in solving important problems.

e Active listening including acknowledging students’ perspectives.

e Offering choices within structure, including the clarification of responsibilities.

e Providing sincere, positive feedback that acknowledges initiative, and factual, non-
judgmental feedback about problems.

e Minimizing coercive controls such as rewards and comparisons with others.

e Develop talent and share knowledge to enhance competence and autonomy. (Stone, Deci

and Ryan, 2008)

1.2 Nature and Principles of Autonomous Language Learning

The majority of the research on AL (autonomous learning) is divided on whether it is a capability
or behavior, as well as a learner's responsibility or control. Learners that are autonomous, have an
understanding of their own learning methods and strategies, are actively immersed in the learning
activity at hand and are willing to take risks. For example, communicating in an FL (foreign
language) at all costs, completing assignments, and evaluating their linguistic product are all things

that they must accomplish. AL allows students to take care of their learning, gain access to
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information, and maintain a healthy balance of subjection, independence, and autonomy in the

classroom. (Benson, 2001, 11)

As a result, one of AL's main principles is to shift the emphasis from teaching to learning.
Learners, in particular, choose the topic of what they are learning and how they will study it. When
asked, the instructor remains a source of support, encouragement, advice, and information, as well

as assisting students in achieving their learning goals.

Najeeb declares that the three fundamental pedagogical concepts that underpin language

learning autonomy are:

e learners’ involvement to share responsibility for their learning
e learners’ reflection to think critically on planning, monitoring and evaluating their learning

e appropriate use of target language as the main medium of language learning (Najeeb, 2013,

123-124)
In an attempt to put forward further principles of AL, Sinclair argues that:

e Since autonomy outlines having capacity, learners should decide and be responsible for
their learning.

e Since autonomy is of varying degrees, its development should be based on a set of
affective, physiological, psychological, or environmental factors.

e As autonomy does not confine itself to learners’ placement in situations where they have
to be independent, psychological, and methodological preparation can be the main source
of autonomy enhancement.

e Developing autonomy requires being conscious of the learning process, therefore learners
should be familiar with and knowledgeable about the use of the metacognitive strategies
that help learners reflect on their learning in terms of setting goals, evaluating learning
activities, and using learning resources.

e Since autonomy is not limited to the classroom setting only, learners have to be aware of

the possibility of home study and computers and book use. (Sinclair, 1997)

Wenden identifies more AL principles by stating that autonomous learners are aware of their
own learning styles and strategies, take an active approach to the learning task at hand, are willing
to take risks, must communicate in the new language at all costs, are good guessers, and pay

attention to both form and content. (Wenden, 1998, 283)

Allwright and Little maintain that the main principles of AL are learners' ability to reflect on

their own learning, their knowledge of learning and willingness to learn collaboratively, their
12



understanding of the learning program's objectives, their acceptance of responsibility for their
learning, their participation in setting learning goals, their taking initiative in planning and carrying
out learning activities, and their regular review and evaluation of their learning. (Allwright, 1990,

Little, 1991)

1.3 Learner Autonomy

The concept of learner autonomy was first introduced by Henry Holec. Many definitions have
been established in recent years that take into account the teaching/learning setting. Learner
autonomy is defined as the ability to control one's own learning, according to the most commonly
used definition in the literature. According to Little autonomy is fundamentally a psychological
relationship between the learner and the learning process and content. (Little, 199,2) Dickinson
claimed that autonomy is a situation in which the learners are totally responsible for all the
decisions concerned with their learning and the implementation of those decisions. (Dickinson,
1987) According to Benson’s opinion within educational systems, autonomy is defined as the

acknowledgment of learners' rights. (Benson, 1997)

To define learner autonomy and providing a clear notion of an autonomous learner is a
difficult task. The field is wide and there is no clear-cut definition of what learner autonomy means

both theoretically and practically.

Little's list responds to a previous misunderstanding of learner agency. The concept was
misinterpreted as a means of self-instruction, which meant learning outside of the classroom
without an instructor such as self-accessed learning, computer-based learning, and learning at
home. The teacher's function is somewhat peripheral or even inconsequential in such a narrow
understanding of an independent learner setting. Little emphasizes, however, that learner
autonomy encompasses the psychological component of students' ability to plan and regulate their
learning as well as settings in which students are granted flexibility in their learning process.

(Benson, 2007, 23)

Benson elaborates on the concept of defining three various kinds of learner autonomy in

language learning which he relates to different aspects of control:

e leaming management
e cognitive processing
e leamning content (Benson, 2011, 58-64)
13



Autonomous learning strategies are part of the instructor's instruction goals inside the
classroom, and teacher and students discuss and co-create optimal settings for the exercise of their

autonomy, according to this concept. (Scharle and Szabo, 2000, 131)

1.3.1 Ten Concepts of Learner Autonomy

Ten concepts served as a starting point. To render beliefs about learner autonomy, they

distinguished the following concepts:

e Technical perspectives on learner autonomy

e Psychological perspectives on learner autonomy

e Social perspectives on learner autonomy

e Political perspectives on learner autonomy

e The role of the teacher in learner autonomy

e The relevance of learner autonomy to diverse cultural contexts
e Age and learner autonomy

e Language proficiency and learner autonomy

e The implication of learner autonomy for teaching methodology

e The relationship of learner autonomy to effective language learning (Brown, 1994)

These notions are not interchangeable since they cover various theoretical features of
learner autonomy. (Little 1991) The technical idea of learning management focuses on the when,
where, and how of learning. It includes self-management tactics such as learning agendas, planning
and organizing learning, and keeping track of one's own learning progress (evaluation of learning),
as well as other both inside and outside the classroom learning strategies. The psychological
dimension of learner autonomy corresponds to Little's definition of autonomy as the ability to

detach, critically reflect, make decisions, and act independently. (Little, 1991, 4)

The learner's autonomy will be demonstrated in both how he or she learns and how he or she
applies what has been learnt to new situations. Benson divides attention into psychological
components, which relates to the ability to direct and intentionally focus attention on learning
contents. Metacognitive knowledge and reflection on one's learning process, development, and
practices. Learners can negotiate learning content, goals, reasons, and resources with others from

a social perspective. (Benson, 2011, 60)

14



It is a sub-aspect of learning management that focuses on learning content, such as the what
and why of language acquisition, according to the Benson concept. It has to do with power
dynamics in institutions and classrooms, as well as devotion to taking charge of one's own

education. (Benson 2011 112-116)

1.4 The Responsibility in Autonomous Language Learning

In theory, autonomy can be defined as the ability to manage one's own affairs, which includes the
ability to make decisions. Being in charge of anything is likewise a form of responsibility, but it
implies that one must deal with the repercussions of one's own actions. Both autonomy and

responsibility necessitate active participation, and they appear to be closely linked.

Responsible students aren't like role models (or teacher's pets), but rather students who
recognize that their own efforts are critical to their learning progress and act appropriately. As a
result, they do not strive to please the teacher or receive a good grade when doing homework or

answering a question in class. They are only attempting to learn something.

Responsible learners do not have to be especially keen on teamwork, but they are willing
to cooperate with the teacher and others in the learning group for everyone's benefit. Cooperation
does not imply that they always follow instructions: they may inquire about the activity's goal first,

or they may even provide suggestions for how to improve it.

Finally, while responsible students may not always complete their assignments, they are
aware that they are missing out on an opportunity to improve their foreign language skills. This is
because they keep track of their own progress and make an effort to take use of given possibilities,

such as classroom activities and home-work.

Responsible learners are those who recognize that their own efforts are critical to their
learning progress and act appropriately. Responsible students keep track of their own development
and make an effort to take advantage of available possibilities, such as classroom activities and

assignments.

In practice, the two concepts are more difficult to distinguish. Consider, for example, these

three actions:

e interrupting the teacher's explanation to ask about a certain point in the explanation

e looking up a word at home that the teacher used in the lesson but did not ' teach '

15



e paying special attention when the lesson is about something that the learner is not so good

at (Scharle and Szabo, 2000)

Learners engage responsibly in all of these behaviors because they are intentionally
attempting to contribute to their own learning. They are also autonomous in the sense that they act

without waiting for instructions from the teacher.

To summarize, developing a sense of responsibility and encouraging learners to take an

active role in making learning decisions are both necessary for learner autonomy. (Scharle and

Szabo 2000)

1.5 The Motivation in Autonomous Language Learning

One of the biggest issues faced by English teachers in EFL contexts where opportunities to use
English are few and far between is motivating students. Though many students are initially
enthusiastic about learning English, it is not uncommon for their enthusiasm to fade over time,
partly because learning a foreign language requires a lot of effort, partly because English does not
seem immediately useful or relevant to their lives, and partly because they rarely have the

opportunity to put their new skills to use.

Extrinsic motivation, or motivation based on a reward that comes from outside the learner,
is the major reason for many students in EFL settings, to the extent that they are motivated to study
English at all. Extrinsic motivation includes things like the desire to achieve a good grade on an

exam or a good job.

Such incentives can be effective in encouraging pupils to study and learn, but they can also
be harmful. Similarly, if a job is years away, it becomes a reward that seems too far away and may

not be powerful enough to push kids to study now.

Rather than depending solely on extrinsic motivation to inspire students, English teachers
should encourage students to consider intrinsic motivation, such as a sense of success, a love of
learning new things, a passion of creating, or the desire to explore their curiosity and interests. In
fact, many researchers suggest that intrinsic motivation is a more powerful driving force than

extrinsic motivation. (Brown and Lee, 2015)
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Intrinsic rewards are particularly successful as motivators because, because they come from
within the learner, they are constantly there to drive one's study; they are not years away, and they

do not vanish when the test is completed. (Brown and Lee, 2015)

Making class as dynamic and fascinating as possible is one-way teachers can encourage
students to participate actively in English study; on the whole, students learn more about things
they enjoy and find interesting than about things that do not. A class that is vibrant and pleasant is
usually preferable to one that is boring or tense, all other factors being equal. It also helps if

students find you encouraging and kind, and if the classroom atmosphere is as relaxed as possible.

Making courses as truly communicative as feasible is a second strategy to arouse and retain
student enthusiasm in English education. Most individuals enjoy talking about themselves and
learning about others, which provides an excellent opportunity for speaking and even writing
practice and is far more entertaining than rewriting phrases or repeating a memorized conversation.
Many children are curious about the world beyond their town or country's borders, and learning

about it provides an excellent cause for reading and listening.

A final way, teachers can be a source of encouragement for students is by serving as role
models. Students frequently have a high regard for a teacher who has mastered a foreign language,

and this admiration may encourage them to emulate the teacher. (Dornyei and Ushioda, 2011)
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PART 2
THE ROLE AND IMPACT OF AUTONOMOUS FOREIGN LANGUAGE LEARNING

The second part of the year paper focuses on the role and impact of autonomy in second language
learning, especially the teacher’s role and the learner’s role. Moreover, this part emphasizes the
importance and advantages of learning autonomously for secondary school students. The year

paper also gives insight into language skills problems and recommends learning strategies.

2.1 The Role of Autonomy in Language Learning

However autonomous learning, according to Holec, is a two-step process. It requires learning a
foreign language on the one hand and learning how to learn on the other. According to Holec's
concept, autonomous learners can freely apply their knowledge and abilities outside of the
classroom. As a result, autonomous learning extends beyond the classroom: it is a lifelong process

of increasing awareness. (Holec 1995, 232)

Learning a foreign language is an interactive, social process. This aspect of learning is not
taken into account in Holec's definition. The social aspect of learning entails a capacity and
willingness to act independently and in cooperation with others, as a socially responsible person.
(Dam, 1990, 189). This belief in the value of interdependent learning in classrooms and beyond
led leading practitioners to view learner autonomy as a capacity and willingness to act

independently and in cooperation with others, as a socially responsible person. (Dam, 1990, 97)

The terms autonomous learning and independent learning are sometimes used
interchangeably and have become increasingly relevant in language teaching. Independent
language learning is defined by optimizing or expanding student choice, focusing on the
requirements of individual learners rather than the interests of a teacher or an institution, and

allowing learners to make their own decisions.

It is also learner-centered which views learners as individuals with needs and rights, who
can develop and exercise responsibility for their learning. Independent learners are expected to
develop the ability to engage with, interact with and derive benefits from learning environments
which are not directly mediated by a teacher. Thus, independent language learning can refer to a
context or setting for language learning in which learners develop skills in the target language

often, though not always, individually. (Benson and Voller, 1997; Wright, 2005, 133-141)



2.2 The Role of the Teachers

One of the major ideas of learner autonomy is to shift the attention from teaching to learning; to

shift the limelight away from the teacher and toward the students.

Nevertheless, autonomous learning is by no means teacherless learning. Teachers have a
crucial role to play in launching learners into self-access. In creating a learner-centered classroom,
the starting point is to shift the focus from the teacher and the textbook to the learners. (Benson &

Voller, 1997, 63)

Moving the focus from teaching to learning does not imply that the instructor is rendered
obsolete. It means a shift in the way classes are structured, away from textbook material and the
terrain a teacher must cover. In terms of both subject and approaches, lessons are now planned in
partnership with students. It indicates that the topic becomes secondary to the pupils' acquisition
of language learning abilities. These abilities will serve as the foundation for lifelong learning,

which is seen as the ultimate goal of learner autonomy.

The teacher’s role in an autonomous learning classroom is to provide the learners with the
skills and ability to practice what they have learned. Learners do not necessarily learn what
teachers believe themselves to be teaching. Therefore, teachers have to give learners an awareness
of how they think and how they learn, an awareness which hopefully will help them come to an

understanding of themselves and thus increase their self-esteem.

A learner autonomous classroom is one in which students and teachers have positive
interactions and learn from one another. The teacher is accountable for assisting students in

becoming aware of alternate learning methodologies and styles. (Camilleri, 1999, 77).

A teacher that intends to foster his learners’ autonomy should not only introduce various
learning strategies but also give his learners ample opportunity to try them out in different
circumstances. It is vital to create a classroom environment that encourages such experiments and
allows students to feel comfortable sharing their findings with their teachers and classmates.

Interaction in the classroom has a direct impact on the learning processes of students.
In a learner-based classroom, three roles can be distinguished for teachers:
e The teacher as a facilitator

The teacher's job is to supervise classroom activities and assist students in planning their
long and short-term learning. The instructor must be able to work closely with the students and
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ensure that all students are aware of what is expected of them at all times. (Lowes and Target,

1999, 28)
e The teacher as a counsellor

They need to inform learners and make them capable of choosing the best learning
strategies. Learners have to be able to make informed choices. This means knowing the rationale
behind the strategies and having time to experiment to find which suits best for each occasion.
Teachers must, however, be careful not to guide the learners implicitly to the strategies they

themselves prefer. (Nunan, 2003, 54)
e The teacher as a resource

The teacher is assisting students in being more aware of their learning styles and the many

learning strategies accessible to them so that they can be directed to appropriate learning materials.

The degree to which students can become independent and take charge of their own
education is determined by their relationship with the teacher. Learner autonomy is a mutually
beneficial relationship in which the subject of learning, in this case English as a second language,
is shared between the teacher and the student. The teacher assists the learner in developing his or

her ability to make choices in learning in this environment.

A teacher who wants to promote student autonomy in his classroom must understand the
value of differentiation. Differentiating instruction is the concept of catering to diverse learning
styles and developing lessons to meet those needs and differences in the classroom. It should be
taken into account in a differentiated classroom as students have varying talents, skills, and

backgrounds. All of this has an impact on how kids learn. (Tomlinson, 2003, 92)

2.3 The Role of the Learners

In a classroom, the student's role should not be that of a passive learner, as Leni Dam defined
learner autonomy as the willingness to take responsibility of one's own learning in order to meet
one's objectives and goals. Autonomous learners are individuals who understand why they are
studying specific topics, accept responsibility for their learning, design and execute learning

activities on their own initiative, and are willing to evaluate their own learning. (Little, 1991, 104)
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Learners’ active participation in and responsibility for their own learning process are
essential in the field of foreign language learning. (Dam, 1995,13) As a socially responsible
person, the learner must be willing to act independently and in collaboration with others. (Dam,

1995,14)

In an autonomous environment, the learner's function is not that of a passive recipient of
information. Learners are the architects of their own fate and valued members of the class learning
community. Autonomous learners are capable and motivated to study alone. When students take
charge of their own education, they achieve success. It is up to the students to decide whether or

not they wish to learn. (Lowes and Target, 1999, 53)

An important element of learner autonomy is self-assessment. Learners need to build up
their own personal criteria for the quality of their work and develop independence from the teacher
as the sole judge of their weaknesses and strengths. This helps the learners make informed
decisions about their next steps in the learning process and removes dependence on the teacher.

They do not have to wait for the teacher to tell them what to do next and how well they are doing.

The goal is for learners to develop their knowledge and level of competence, even if the

teacher remains the more knowledgeable and experienced individual in the classroom.

2.4 Developing the Four Language Skills in Autonomous Language Learning

Many authors, such as Cunningsworth and Tomlinson, point out that humans use more than one
language skill when communicating. Listening, speaking, reading, and writing abilities are often
integrated rather than occurring in isolation in real life, according to Gower, Phillips, and Walter.
When taking part in a conversation, for example, we both listen and speak. In lessons, as in real
life, skills are often integrated with one activity leading on to another. (Gower, Philips, Walters,

1995, 172)

Neither of the fundamental language abilities is more significant than the other. As a result,
it's critical to understand both the general lesson goals and the individual goals for each step. The
main goal of the class may be to practice one skill, with other abilities serving as a backup, or there
may be an equal balance of talents. Therefore, it is important to talk about language skills since

language learners need to develop the four of them in order to acquire the target language. (Gower,

Phillips, and Walters, 1995, 255)
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Communication requires both receptive and productive skills. As previously said, neither
of them can work alone. As a result, one set of abilities can help the development of another; for
example, improving reading skills can help with writing, and improving listening skills can help

with speaking.

e Receptive skills - People extract meaning from what they see or hear via listening and
speaking, which they then put to constructive use. As a result, they form the foundation for
the development of productive skills.

e Productive skills - Speaking and writing abilities are employed to generate language, or
to relay what the student wants or needs to say. The development of communicative

competence requires the development of productive skills.
Developing reading skills

When people look at a text and give meaning to the written symbols in the text, they are

said to be reading. (Aebersold and Field, 1997, 15)

Reading is the process of constructing meaning through the dynamic interaction among the
readers existing knowledge, the information suggested by the written language, and the context of

the reading situation. (Anthony, Pearson and Raphael, 1993, 238)

The eyes receive the printed or written material and send it to the brain. The brain must

decode or hunt for meaning at this point. Reading ability is referred to as receptive ability.
There are several types of reading:

e Scanning

e Skimming

e intensive reading
e extensive reading

e interactive reading aloud (Willis, 1991, 17-160)

The reading process is broken down into three stages: pre-reading, reading, and post-

reading. When presenting a reading passage, Willis proposes. (Willis, 1991, 189)

Barnett explains that pre-reading activities should introduce learners to a text. The reading
stage helps pupils develop reading strategies and improve their control of the foreign language.
The teacher should assist the students with tangible tasks such as guessing word meanings or
adding information to a spreadsheet. Post-reading should assess students' comprehension and lead

to a more in-depth examination of the text. (Barnett, 1988, 152-158)
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Developing writing skills

In recent decades, the function of writing in everyday life has shifted considerably. While
many people wrote very little on a daily basis in the early 1990s, the emergence and popularity of
email, web forums, Internet chat services, and text messaging has resulted in a massive growth in

written communication. (Scrivener, 2005, 62)

Beyond these new ways of communicating, many people actually do very little writing in
day-to-day life and a great deal of what they do write is quite short: brief notes to friends or

colleagues, answer on question forms, diary entries, postcards, etc. (Scrivener, 2005, 67)

When compared to face-to-face talks or phone calls, good writing skills make it clearer and
easier to reach a far bigger audience. There are various approaches that can be employed to help

students enhance their writing skills.
According to Cowley, there are different reasons why students have trouble with writing:

e Students are afraid of failing

e Students are under pressure to perform (Cowley, 2004, 3-5)

Cowley writes in her book that the teacher should inspire pupils and create an environment
conducive to writing. Students could send a letter to their favorite person or pretend to be producers
of a TV documentary, for example. Cowley says that if certain pupils work best when listening to

music, they should be permitted to use a Walkman while writing in order to create an ambiance.

(Cowley, 2004, 8-10).
Developing listening skills

Listening is an active, deliberate process of interpreting what we hear. (Helgesen, 2003,
24)

Listening is the mental process of constructing meaning from spoken input. (Rost, 2002,

279)

Aural text or spoken text is received by the ears and transmitted to the brain during
listening. The brain is required to decode and search for meaning. Listening is therefore a receptive
talent. Because reading and listening are both receptive skills, they share sub-skills that must be

mastered. They are the follows:

e [dentify main facts and details

e Relate cause and effect
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e Identify the sequence of events
e Predicting outcomes

e Inferring meaning from contextual clues (Rost, 2002, 279)
Developing speaking skills

Producing, receiving, and digesting information are all part of the interactive process of
building meaning when speaking. Its shape and meaning are determined by the circumstances,
which include the individuals, their shared experiences, the physical setting, and the reasons for

speaking. It is frequently unscripted, open-ended, and dynamic. (Brown, 1994, 42)

However, speech is not always unpredictable. Language functions (or patterns) that tend to
recur in certain discourse situations (e.g., declining an invitation or requesting time off from work),

can be identified and charted. (Burns and Joyce, 1997, 56-58)

When the brain has a thought, the thought is encoded and transmitted to the lips. Mouth
produces spoken text using an articulation mechanism. As a result, speaking ability can be

considered productive.

One issue with speaking assignments, particularly in group settings, is that there are always
students in each group who speak more than others and hence dominate the group. Wright suggests

that students be assigned specific roles in the conversations:

e A leader — The one with the most responsibility. He/she leads the discussion, make sure
that everyone gets to speak and also watches the time.

e Note-maker — Writes everything down and put in pauses in the discussion to summarize.

e Arguer — Is the most critical person in the group. He/she argues about everything that is
said in the discussion.

e Pacifier — The sort of peace-maker in the group. He/she tries to persuade the group to come

to an agreement. (Wright, 2005, 74-75)
Autonomy and learning strategies:

Teachers of FLs, particularly English as a foreign language (EFL), are well aware that,
despite their obvious efforts to create learning environments, design and/or select beneficial
teaching materials, and conduct engaging and enjoyable learning activities, learners are often

passive and rely heavily on teachers.

In pair/small group work, learners are hesitant to utilize the new language, do not reflect

on their mistakes, and so do not learn from them. For this reason, these learners do not always
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attain their potential, especially those motivated learners that do not have a sense of responsibility

for the outcomes of their learning. (Kavaliauskiené, 2002, 18)
Similarly, the following exercises can help teachers cultivate AL in their students:

e presenting meaningful learning activities

e extending the reading activities beyond the classroom textbooks

e developing learners' predictive and analytical skills by telling their own stories
e holding small group discussions among learners

e asking learners to create a working diary to jot down their ideas in

e asking learners to do homework on their own

e asking learners to probe questions about different topics are all strategies and procedures

(Rivers, 1992, 187)

EFL teachers should make an effort to cater to their students' learning styles and tactics,
with the goal of changing their passive to active learning attitudes, i.e. being less reliant on the

teacher and taking care of their own education. (Rivers, 1992, 212)

Teachers are also expected to encourage students to work independently in finding
engaging materials, participating in competitions, reading English books, newspapers, and
magazines, gaining experience in swapping places with a teacher, developing the art of
negotiation, and emphasizing the importance of self-assessment, among other things. (Nunan,

2003, 33)

Such a diversity of tasks, according to Kavaliauskiené may cover grammar, games, written
work, audio-, and video recordings, news items, translation, and anything that interests learners

and will make them take benefit. (Kavaliauskiené, 2002, 7)

Intelligent, self-assured, analytical, reflective, motivated, adaptable, interdependent,
responsible, creative, self-sufficient, adept in obtaining and retrieving information, knowledgeable
about learning, and able to design and use evaluation criteria, according to Candy. (Candy, 1991,

459)

Little outline that autonomous learners can understand the purpose of their learning
program, and explicitly accept responsibility for their learning. They can also take part in creating
learning goals, organizing and carrying out learning activities, and reviewing and evaluating their

learning on a regular basis. (Little, 1991, 60)
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At the outset, FL learners, to be autonomous and independent in their learning, may use:

(Cook, 1993, 123)

e Repetition - on imitating others' speech

e Resources - dictionaries and other materials

e Translation - the mother tongue as a basis to understand and/or produce the FL.

e Note-taking, deduction, or conscious application of the FL rules

e Contextualization -embedding a word or a phrase in a meaningful sequence

e Transfer - using knowledge acquired in the native language to understand facts and
sequences in the FL

e Inference -matching an unfamiliar word against valuable information (a new word, etc.)

e Questions for clarification - asking the teacher to explain, etc. (Cook, 1993, 123)

Dam adds that beginning with the FL as the preferred medium of education helps learners
to gradually build beneficial learning activities. This includes ongoing evaluation of the learning
process through a combination of teacher, peer, and self-assessment, as well as the use of posters
and logbooks to help learners capture much of the content of learning, encourage the development

of speaking, and offer a focus for assessment. (Dam, 1995, 19-20)

Teachers must establish real-life learning situations for students to utilize the FL
competently during and outside of class, according to Laz. (Laz, 2013, 460—464) All language
learners should follow Dam’s advice that when students enter a foreign language classroom, they
have to forget that these are normal. That is, there should be genuine contact between teachers and
students, as well as among students themselves, with everyone in the classroom participating in

the learning process. (Dam, 1995, 73-74)

Furthermore, assessment and/or evaluation, both individually and in groups or pairs, is
critical to the development of AL because it raises learners' awareness of their progress and gives

information for making decisions about what they should do next in the learning process.

To sum up, teachers can assess students' learning based on the logbooks they keep, which

are written in the FL.

The logbook also acts as a means of direct and honest contact between teachers and
students, as well as a tool for both parties' organization and reflection. Teachers, for example, can
easily monitor and provide feedback on the learning process. They encourage learners to think

about learning in general rather than focusing on a single activity at a time, as the regular writing
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of such logbooks helps learners understand what they do, how they do it, and why they chose a
particular technique. (Laz, 2013, 460—464)

2.5 Benefits of Autonomy in Foreign Language Learning

Several researchers feel that the most important value of AL is that it helps students develop self-
awareness, vision, practicality, and discussion freedom. They go on to say that both teachers and
students recognize that knowing the principles of AL allows them to avoid the routine procedures
of classroom instructions. Teachers will feel more relaxed because students will be expected to
take charge of much of their learning at a time when the teachers' role will be limited to guiding

and assisting. (Burns, Joyce, 1997, 56-58)

Little claims that learners' reflective engagement improves the efficiency and effectiveness
of learning. Meanwhile, their proactive commitment to learning will bring about the motivation
required. Effective communication in the FL learning context originates from the asset of
procedural abilities that grow only via usage, allowing learners to experience full social autonomy
in their learning environment. Hence, it will be easier for the learners a wide range of discourse

roles that form the basis for effective spontaneous communication. (Little, 2003, 112)

Finally, Dam argues that AL extends learners’ choice and attends focally to an individual
learner’s needs, not the interests of a teacher or an institution, and his/her choice of decision-
making. Learners are also seen as persons with needs and rights, capable of developing and
exercising responsibility for their own learning, as well as the ability to engage with, interact with,

and profit from learning settings that are not directly mediated by a teacher. (Dam, 1995, 24-26)
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PART 3

RESEARCH ON AUTONOMOUS FOREIGN LANGUAGE LEARNING
ACQUIREMENT BY SECONDARY GRAMMAR SCHOOL STUDENTS

The aim of this research is to have insight into the process of autonomous foreign language
learning and how it effects the students’ language learning. The research focuses on whether in-
class or out-of-class language learning is more effective and more successful for secondary school
students. It also contains various learning tasks, methods and strategies used by secondary

grammar school students through their autonomous language learning.
3.1 Hypotheses
- To what extent autonomy is present in English language learning for secondary school students?
- Are language learners conscious and responsible for their language learning?
- How effective is the out-of-classroom language learning for secondary school students?
3.2 The process of research

On methodology and surveys, a questionnaire was utilized as a research tool. A questionnaire is a
data collection tool that involves asking a subject to answer a series of spoken or written questions.
(Dam, 1995, 125) It is simple to assess, we can receive findings quickly, and because the
questionnaire is anonymous, the respondent is more open. However, there are significant
drawbacks to this tool, including the risk of poor response rates, unconscientious responses,

accessibility concerns, and omitted questions.

The questionnaire was used for assessing secondary school students’ autonomy and
responsibility through autonomous language learning. The questionnaire contains 24 questions
which concentrate on how well learners are able to learn English autonomously, what learning
strategies they use in out-of- classroom language learning and what skills are difficult for them if

they learn language in class and out of classroom.

A research questionnaire is typically a mix of close-ended questions and open-ended
questions. It is a quick and effective way to collect data and it promotes collect information from

a large respondent.

The participants of the research were 58 students who are learning in several Hungarian
secondary grammar school. These students are from 14 to 17 years old and learn from different



secondary school of Transcarpathia, including Beregszasz, Nagybereg, Nagydobrony and

Péterfalva.

3.3 Analyses of the Research Questionnaire

The first question concern with the students’ grades. The questionnaire had to be completed for

students from grades 8.-11. The questionnaire was mostly answered by 8", 10" and 11" students.

The more English lessons, the more effective the learning. However too many lessons per

week can overwhelmed students.

The second question intended to clear out how many lessons the students have per a week.
The results showed that the most of the students have 2 lessons in a week. Rests of them have 3 or

5 lessons.

The next question finds out how many hours students spent on learning English out of

class. Most of the participants learn English for one or two hours a day at home.

The fourth question deals with the knowledge that the students can acquire in the lessons.
Participants had to choose from three options. The first option was that the students rarely
remember what they have heard and learned in the classroom, so they always have to repeat the
materials at home. The next option said that sometimes learners manage to memorize the
curriculum in the class, sometimes do not due to lack of attention. The third answer was that
students mostly were able to learn and memorize what they had learned in class from the teacher.
According to the diagram, most students have difficulty paying attention on the lessons, probably

because of lack of motivation or discipline.

3.3.1 The effectiveness of learning language in classroom

B rarely manage to memorise

B sometimes manage to
memorise

u always manage to memorise
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Classroom education greatly influences students’ effective learning, although practicing at home
also plays an important role. The next research question referred to the students’ successful English
language learning in classroom and out of classroom. Based on the answers, most students are able
to learn English mostly in lessons. They think classroom education is more important than learning
at home because they expand their knowledge by the teacher’s help. In their opinion they have a
better understanding of English grammar in their lessons and if they have difficulties the teacher
helps them. However, several students preferred learning English language out of class through

entertainment like reading books, watching movies in English, playing computer games etc.

Reading in English is important for language learners to enrich their vocabulary the most.
The sixth question was about whether these respondents read English autonomously. Based on the

answers, students mostly read books, articles and poems in English.

Language learning through entertainment can be extremely effective for language learner.
The seventh question asked students whether they watch movies or series in English. Most of the
respondent watch movies in English with Hungarian subtitles. On the other hand, the rest of them
watch movies or series in about equally in Hungarian with English subtitles, in English with

subtitles and without English subtitles.

The next research question finds out whether students use any phone application to promote
their language learning. And if so, what are those applications they prefer. Most students use the
Duo Lingo application and various English-Hungarian dictionaries for language learning. But

there are some learners who use Xeropan and Ewa phone applications also.

The ninth question focuses on whether students take online language tests autonomously
to assess their knowledge. More than half of the students do online tests autonomously and the rest

of them don’t.

In question 10, students had to choose from the given methods they use to learn language
outside the school curriculum. What is more, they could write their own options/learning methods.
The most used learning strategy was learning words and using phone applications for English
language learning. Some students mentioned that they read books in English and make extra

English language learning tasks.

Question 11 assessed how important is for students to learn English foreign language
autonomously on a Likert scale. The answers show that most students are aware of the importance

of learning English on their own also.

30



The next question focuses on the difficulties of language skills students may face when
they learn at home. This questions tried to find out which skills mean the biggest problem the most
in out of class learning. The diagram below shows that the speaking skill and listening skill are

more difficult for students.

3.3.2 The four language skills in out of class learning

B writing skill

m reading skill

speaking skill
46% g
listening skill

The thirteenth research question tried to find out which skills are not difficult if they are learning
English at home. According to the respondents the reading and writing skills are easier to learn

autonomously.

Question 14 also focuses on the difficulties of the four language skills students may face
during the lessons. According to the answers the speaking skills and the listening skills are more

difficult for learners in the English lessons.

The next question examines which of the four skills students use most easily in their
lessons. The students’ responses say that learners did not face many difficulties in learning reading

and writing skills during the lessons.

It can be an advantage if the language learner know why they are learning the language. In
the 16™ question, students were asked why they considered learning English as a foreign language
important. More than 60 percent of respondents learn English for travel and they want to know a
world language. 20 percent of respondents learn English for their future studies and the aim of the

rest students with English is to pass the exams.

The next questions focus on how consciously, motivated and responsible language

learners are in English language learning.
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The seventeenth question referred to the students’ opinion about who needs to be mostly
responsible for students being motivated in language learning. Most of the learners say that both

the students and the teachers are responsible for motivation.

3.3.3 The role of motivation in language learning

M teacher's rensponsibility
M learner's rensponsibility

m teacher's and learner's
rensponsibility

The next question asks who contributes to have the lessons more effective. According to

respondents both students and teachers should strive for keeping the lessons more unstressed.

In question 19 learners were asked about who is responsible for ensuring that students
could memorize the lesson material as much as possible. The majority of participants believe that

both the teacher and learner are responsible for this duty.

The twentieth question tried to clear out who is responsible for creating a good
atmosphere and environment in the classroom between the teacher and the student. Most answers

indicate that both students and teachers have to create good and exciting lessons.

Question twenty-first asks who should provide the appropriate teaching materials in the
classroom. According to the students’ opinion, the teacher has more responsibility to supply

different teaching aids.

Students experience many failures in learning the English language. In the next question,
respondents were asked who is the most responsible for re-motivate learners after they fail or
become demotivated. Most of the answerers think that teachers and learners have to bring the

motivation back to the language learning.
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In the twenty-third question, the students were asked who is responsible for establishing a
good relation between teacher and students in order to create effective cooperation between
teacher and student. The answers show that in participants opinion both the teacher and the

student should be open for good collaboration in the classroom.

The last question asks students who are responsible for simplifying and understanding the
more difficult materials. The majority of respondents say that the teachers have to make the

learning materials easier and more understandable.

3.4 Consequences

As a results of the questionnaire, it can be stated that autonomous language learning plays a
major role and impact on foreign language acquisition among secondary grammar school

students.

Classroom education greatly influences students' knowledge. The teacher is an instructor
who helps the pupils to learn the basics and helps to acquire elementary knowledge. On the other
hand, learning and practice autonomously is also significant in students’ language learning,

because this way the students’ language learning is more efficient and successful.

According to the learners their English language proficiency develops mostly in
classroom teaching. They can improve their comprehension easily and understand the language
and the given materials better due to the help of the teachers. So, responding learners mostly
prefer classroom learning. However, students practice English language autonomously at home
as well. They use various strategies and learning methods, like different kind of phone
applications. They make online tests, learn words to improve vocabulary, read books and

translate texts.

In classroom and out of classroom students may face difficulties in developing their
language skills. According to the students’ answers, the skill that is most difficult in the
classroom is the speaking skill. When they learn the English autonomously, they face difficulties
mostly with speaking skills and listening skills. Therefore, students need to practice at home in

order to gain better results.
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The results showed that the majority of students are quite conscious and responsible for
their own English language learning. Most of the learners are sure why they are learning and

developing English.

Finally, it can be concluded that autonomous language learning is highly present in
English foreign language among secondary grammar school students. Students use a variety of
learning methods to develop their English autonomously through entertainment. However, the
majority of students who complete the questionnaire, learn more effectively in lessons than out

of classroom.
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CONCLUSION

Nowadays, acquiring and learning a language is becoming more and more important in people’s lives.
Learning a foreign language plays a key role in education, it greatly determines the learners’ future and
provides special opportunities. In addition to the advantage of language acquirement, it also contributes

to making students an important part of society and gaining social knowledge.

In this study based on the literature review, autonomous foreign language learning has been
presented. It also contains the features and principles of autonomous language acquisition. It has been
revealed that learning autonomously plays a significant role in foreign language learning. It can promote

the student’s learning properly and prepare for self-regulatory learning.

The research aims to help students become more aware of language learning, to help initiate
effective cooperation between teacher and learner in order to improve learner autonomy and provide

tools for the development of self-regulatory learning.

The principal point of this current year paper is to give a general overview of autonomous

language learning and its process for students in secondary education.

In the initial segment of the thesis, we can get to know the general theoretical concepts of learner
autonomy and its aspects and types in language learning. Based on the overview of the literature there

are rules of learner autonomy and discuss their importance in students’ own learning.

The first part provides a theoretical and conceptual framework for the study. Deals with
autonomy in general-, gives a definition and origin of language learning and autonomous language
learning. Furthermore, the year paper talks about the different concepts of learner autonomy and

autonomous language learning strategies.

The second part of the year paper examines the role of self-determined language learning. In
addition, provide a detailed description of the teacher’s and learners’ roles. Moreover, in the second part,
it is discussed the importance of the four language skills development in autonomous foreign language
learning. Enumerate some methods and strategies for secondary grammar school students in their

independent learning.

The third part of the study summarizes the research findings. Also draws conclusions and results
of the study. A total of 58 students participated in the research. The research tool was a questionnaire
that contains 24 questions. Based on the results of a survey we can state that the presence of autonomy
in language learning has a major role in foreign language classes. The results showed that the language

learners are able to understand, comprehend and gain English through autonomous learning. According



to the students, the native language is wildly used when they learn autonomously. The results also
revealed that language learners are conscious in their own language learning and they use various
learning strategies in order to develop their autonomy. Most of the students confirmed that their English
language learning is more effective when they learn in the classroom. The students also stated that they
often face some problems in developing language skills outside of the class and at home as well. Most
students claimed that they face difficulties in speaking during the language lessons. In self-determined

language learning, they have problems mostly developing their listening skill.

Overall, in addition to classroom education, autonomous learning plays a vital role in students’
successful and effective foreign language acquisition. It is also important how teachers teach students
and how much they contribute to encouraging autonomous learning. Another significant aspect for
students is to keep motivated despite failures and strive for independent learning and thinking as well as

critical thinking.

Based on the results of the study it can be concluded that the language learners are mostly
motivated and responsible in classroom teaching. However, it is not enough to acquire knowledge only
in lessons. The ability to learn autonomously is an essential condition for successful learning and later

effective work.
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PE3IOME

Cboro/iHi OBOJIOJIHHS Ta BUBYCHHS MOBH CTa€ BCE OUIBII BAXUIMBUM Yy JKUTTI Jitoei. BuBueHHs
1HO3eMHOI MOBH BiJirpae KIIOYOBY pOJIb Y OCBiTi, BOHO 3HAUHOIO MIpOI0 BH3HAuae MaiOyTHE
YUHIB Ta Hajaae ocoOauBl MOKIMBOCTI. OKpiM mepeBaru OBOJIOIIHHS MOBOI), 11€ TAKOX CIIPHSE

TOMY, 11100 3pOOMTH CTYICHTIB BaXKJIMBOIO YaCTHHOIO CYCIILCTBA TA OTPUMATH COLiaIbHI 3HAHHS.

VY 11bOMY JIOCITI/PKEHHI Ha OCHOBI OTJISITY JIITEPATYPH MPEJICTABICHO ABTOHOMHE HABYAHHS
iHO3eMHOI MOBH. BiH TakoXk MICTUTh OCOOJTHBOCTI Ta TPHUHIMITA ABTOHOMHOTO OBOJIOMIHHS
MOBOK. BHABICHO, 110 aBTOHOMHE HaBYAHHS BiIrpac 3HAYHY POJIb Y BUBUCHHI IHO3EMHOI MOBH.

Ile MOKe cnpUATH HAJIEXKHOMY HABYAHHIO YYHIB 1 [IJIFOTYBATH /10 CAMOPErYJISLIHHOIO HAaBYaHHS.

JlocnipkeHHs copsAMOBaHe Ha Te, 100 JOMOMOITH CTYJEHTaM Kpaile YCBIIOMHTH
BHBYCHHS MOBH, JIOIIOMOI'TH 3aM104aTKYBaTH e€(DEKTHBHY CIIBIPALIO MK BUUTEIIEM 1 y4HEM, 1100
HOKPAIIUTH aBTOHOMIIO y4Hs Ta 3a0e3MeYHTH 1HCTPYMEHTH JUI PO3BHTKY CaMOperyJisiiiHoro

HaBYaHHA.

OcHoBHa MeTa I_IiC'l' CTATTI MOTOYHOTO POKY IIOIIATA€E B TOMY, oo IaTH 3arajdbHHI OTJIsIn

ABTOHOMHOTO BUBUEHHS MOBH Ta HOTO npouecy A y‘IHiB cepe)lHix HaBYdJIbHHX SEIKJIB.,Z[iB.

Y mouaTkoBiH YAaCTHHI HIOPIYHOI CTATTI MH MOMKEMO O3HAHOMHTHCH 13 3arajJbHUMH
TEOPETHYHMMHU KOHLEINILIIMH aBTOHOMIT yuHs Ta ii acnekrtamu Ta TMIIaMU y BUBYEeHHI MoBH. Ha
OCHOBI OISy JITEpaTypH ICHYIOTH [IPABHMJIA aBTOHOMIT y4HS Ta 0OrOBOPIOIOTHCA 1X BAXKIIMBICTD

y BJIACHOMY HaBYaHHI CTYJEHTIB.

Ilepmia yacTHHA Hamae TCOPETHYHI Ta KOHIETITYalbHI OCHOBH IOCTIIKeHHA. Posrmsmae
NHUTaHHS ABTOHOMII B I[JIOMY, JIa€ BU3HAYEHHS Ta MMOXO/DKEHHS BUBYEHHS MOBH Ta AaBTOHOMHOTO
BHUBYCHHS MOBH. KpiM Toro, y pi4Hiii craTTi iaeTbcs npo pizHi KOHLENLI aBTOHOMIT Y4Hs Ta

CTpaTel”iT dBTOHOMHOI'O BHUBUCHHA MOBH.

Y npyriil 4acTHHI POKY JOCTIIKYEThCA POJIb CaMOCTIHHOrO BUBUeHHS MOBH. KpiM Toro,
HajaiTe AeTalbHHUIA OMUC poJli BUMTENS Ta yuHiB. KpiM Toro, y npyriit yacTHHI 00roBOPHOETHCA
BXKIIMBICTh PO3BUTKY YOTHPHOX MOBHMX HABHYOK B aBTOHOMHOMY BHUBYEHHI 1HO3EMHOI MOBH.

[MepeniviTh JesKi METOAM Ta CTpaTerii caMOCTIHHOrO HaBYAHHS YYHIB CEPEHBOT IIKOJIH.

Tperst yacTHUHA JOCHIKEHHS IMIJCYMOBYE pPe3yJbTaTd A0CHiKeHHs. Takox poOuTh
BHCHOBKH 1 PE3YIbTaTH IOCTIMKEHHSI. BChOTO B IOCHTIMKEHHI B3SJH y4acTh 58 CTYICHTIB.
[HcTpyMeHTOM pocaipKeHHs Oyna aHkKeTa, sKa MICTUTh 24 3anuTaHHA. 3a pe3ylibTaTaMHu
ONUTYBaHHS MOXXHA KOHCTATYBAaTH, 110 HASBHICTh CAMOCTIMHOCTI y BMBYEHHI MOBH BIJIIrpae

BXIIMBY POJIb HA YPOLI iHO3eMHOT MOBH. Pe3ynibTaTi nokasainu, o Ti, XTO BUBYAE MOBY, 3/[aTHI



PO3YMITH, pO3YyMITH i ONAHOBYBATH AHIVIIHCHKY Ye€pe3 aBTOHOMHE HaBUaHHA. 3a CIOBAMH
CTYJIEHTIB, PIJIHA MOBa MIMPOKO BHUKOPHUCTOBYETHCS, KOJMH BOHH HABYAKOTHCH CAMOCTIHHO.
PesynbraTd TakokK MoKazajid, MO Ti, XTO BUBYAE MOBY, CBIJOMO BHBYAIOTH BJIACHY MOBY i
BUKOPHCTOBYIOTh PIi3HI cTpaTerii HaBYaHHs, MO0 pO3BHBATH CBOI AaBTOHOMIIO. BinbmIicTh
CTY/ICHTIB TIJITBEPMIINA, IO IXHE BHUBYEHHS AHTIIMCHKOI MOBU € €(EeKTHBHIIIUM, KOJIHU BOHH
HABYAIOTLCS B KJaci. YUHI Tak0K 3a3HAYMIIM, 10 YAaCTO CTUKAIOTHCS 3 MEBHUMH IpodlieMaMu y
PO3BUTKY MOBHHX HaBHYOK 11032 YPOIIi Ta BAOMA. BINbIIICTE YYHIB CTBEPIAKYIOTh, III0 HA YPOKaX
MOBH IM BaXKK0 roBopuTH. [1ig yac caMoCTiHHOrO BUBYEHHS MOBH Y HUX BUHHUKAIOTh MPOOIEMH,

3/1e0UIBIIOrO Y PO3BUTKY HABUYOK Ay I1FOBAHHS.

3aranom, Ha JIOJATOK JI0 HABYAHHS B KJaci, aBTOHOMHE HaBYaHHs BIIIIPAae KHTTEBO
BXKIIMBY POJIb y YCHILIHOMY Ta e)eKTMBHOMY OIlaHYBaHHI YUHSIMH 1HO3eMHOI MOBH. BaxnBo
TAKO3K, K BUMTEI HABYAIOTH YUHIB i HACKITBKH BOHH CIIPHSIOTH 320XOUCHHIO 10 aBTOHOMHOTO
HaByaHHA. [lle oaMH BaXKJIMBUIA acneKT s CTYIEHTIB, 1100 30€perT MOTHBAILIK0, HE3BAKAIOUH
HA HEB/Jadi, 1 NParHyTH JI0 CAMOCTIHHOTO HABYAHHS T4 MHCJIEHHS, & TAKOK JI0 KPHTHYHOTO

MHCJICHHA.

3a pe3yibraTaMH JOCHIKEHHS MOXHA 3pO0OMTH BUCHOBOK, L0 Y4HI, K1 BUBYAIOTH MOBY,
€ TEePEeBaAXHO MOTHBOBAaHHMMH Ta BIANOBIAAJBHUMH Yy KilacHOMYy HaBuaHHI. [Ipote 3m00yBatn
3HAHHA JIMIIE Ha YPOKax HEIOCTaTHBO. 3AATHICTh BUMTHCS aBTOHOMHO € Ba)KIIHBOK YMOBOIO

YCIIUIHOTO HABYAHHS, a NOTIM 1 e)eKTUBHOT pOoOOTH.
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APPENDIX

Hanyadik osztalyos tanulo?

Hany angol 6raja van egy héten?

Hany orat tanul angolul egy nap otthon?

1-2

2-4

4-tol tobbet

Mennyire sikeriil megjegyezni az angol 6ran hallottakat és tanultakat?
soha

ritkan

n¢ha

mindig

Hol megy legjobban az angol nyelvtanulas onnek, a tanéran vagy tanoran kiviil
(otthon) és miért? Valaszat indokolja meg roviden!

Olvas-e angolul kényveket, cikkeket, verseket?

igen

nem

Milyen nyelven néz filmeket tobbnyire?

magyarul (magyar szinkronnal)

magyarul angol felirattal

angolul angol felirattal

angolul magyar felirattal

angolul felirat nélkiil

Hasznal-e angol nyelvtanulashoz elésegito appokat/alkalmazasokat? Ha igen melyek
azok?

Végez-e otthon angol nyelvteszteket online?

igen

ncm

. Gyakorolja-e barmilyen modon az angol nyelvet az iskolai tananyagon Kiviil?

Példaul:
plusz feladatot készitek onszorgalombol
konyvet olvasok angolul

szavakat tanulok angolul



11.

12.

hasznalok angol tanulashoz telefonos alkalmazasokat
angol kiilonorara jarok
csak a tananyagot tanulom meg

egyéb:

Mennyire fontos, hogy a nyelvtanulé 6nalléan (is ) tanulja az angol nyelvet? Egy 1-

tol 5-ig skalan indokolja meg a valaszat (1- egyaltalan nem fontos, 5- nagyon fontos)

1-2-3-4-5

Az alabbiak koziil melyik készséghol vannak nehézségei ha otthon tanulja az angol

nyelvet?
iraskészseg
olvasasi készseg
beszédkészség

hallgatasi készség

. Az alabbiak koziil melyik készségbol nincsenek nehézségei ha otthon tanulja az

angol nyelvet?
iraskészség
olvasasi készseg
beszédkeszség

hallgatasi készség

. Az alabbiak koziil melyik készségbol vannak nehézségei az angol 6ran?

iraskészség
olvasasi készség
beszédkészség

hallgatasi készség

. Az alabbiak koziil melyik készségbdl nincsenek nehézségei az angol 6ran?

iraskészseg
olvasasi készség
beszédkészség

hallgatasi készség

. Onnek miért fontos az angol idegen nyelv tanulasa?

Sziikségem van az angol nyelvtudashoz a jovobeli tanulmanyaim miatt.
A jovoben utazni szeretnék €s szamomra fontos, hogy tudjak egy vilagnyelvet
csak azért tanulom hogy sikeriiljon a vizsgam

egyeb:



A motivacio, a nyelvtanulashoz valo 6sztonzés:

e inkabb a tanar felelossége
e inkabb a diak feleléssége

e mindkettd
Az angol tanoérak érdekessé tétele:

e inkabb a tanar felel0ssége
e inkabb a diak felelossége

e mindkettd

Hogy az angol tanorakon a Tanartol elhangzott tananyag megmaradjon:

e inkabb a tanar felelossége
e inkabb a diak feleldssége

e mindkettd

A jo hangulat és kirnyezet kialakitiasa az angol tanérikon:

e inkabb a tanar felelossége
e inkabb a diak feleldssége

e mindkettd
A megfeleld taneszkozok biztositasa az angol tandorakon:

e inkabb a tanar feleléssége
e inkabb a didk feleldssége

e mindkettd
A kudarcokbol valé felallas, ami az angol nyelvtanulas soran éri a diakot:

e inkabb a tanar felelossége
e inkabb a diak feleldssége

¢ mindkettd

A tanari szimpatia elnyerése (a didkoknak kell elérniiik, hogy szimpatikus legyen a tanar

vagy a tanarnak Kell kiizdenie érte?):

e inkabb a tanar felel0ssége

e inkabb a didk feleldssége



e mindkettd
A nehezebb tananyag leegyszerisitése, megértése:

e inkabb a tanar felelossége
e inkabb a diak feleldssége

¢ mindkettd



NYILATKOZAT

Alulirott, Hauptman Krisztina angol szakos hallgato, kijelentem, hogy a dolgozatomat a
II. Rakoczi Ferenc Karpataljai Magyar Foiskolan, a Filologia tanszéken készitettem, angol nyelv és

irodalom tanari diploma megszerzése végett.

Kijelentem, hogy a dolgozatot mas szakon korabban nem védtem meg, sajat munkam

eredménye, ¢és csak a hivatkozott forrasokat (szakirodalom, eszk6zok stb.) hasznaltam fel.

Tudomasul veszem, hogy dolgozatomat a II. Rakoéczi Ferenc Karpataljai Magyar Féiskola

konyvtaranak Kézirattaraban helyezik el.

Beregszasz, 2022. junius 1.

Hauptman Krisztina



