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INTRODUCTION
The English language, an international language, is spoken as a native language as well as a
second or foreign language in many nations. Sociolinguists stress the importance of language in
learning and see learning as a reflection of students’ culture and community (Health, 1983b;
Vygotsky, 1978, cited in Tompkins, 1998).

Learning entails the addition or alteration of ideas, concepts, or skills. Students require
experiences to explore and enhance their knowledge, as well as to evaluate their work. They
require opportunities to apply their knowledge and skills in a variety of situations, as well as
assistance in evaluating their learning results. Students will learn more efficiently in English as a
foreign language if teaching materials are used as an instructional tool.

Most teaching and learning programs rely heavily on teaching materials. The broad use of
supporting resources is responsible for much of the depth of today's language training around the
world (Richards, 2001).

A language instructional material is anything that teachers or students use to help them
learn a language and improve their knowledge and/or experience of the language in order to meet
certain educational goals (Tomlinson, 1998). This definition contains two key concepts. First and
foremost, language teaching materials should assist students in creating a learning environment
rich in linguistic and cultural information about the target language. Second, language
instructional materials should be developed in accordance with the educational goal (Crawford,
2002).

The extensive use of instructional materials is potentially positive. They can be utilized by
teachers as primary teaching tools to supplement the teacher's instructions. Because they offer
the foundation for the content of the lessons, the balance of the skills taught, and the types of
language practice that students engage in, instructional materials can help students develop
independent learning techniques. Aside from the contact students have with the teacher,
materials may be the primary source of language (Crawford, 2002; Richards, 2001).

Teachers should be selective about materials to facilitate the learning of the four language
skills, ensure that the content or topic conveys relevant messages enriching and expanding
students’ use of the “real world” language, and finally pay attention to the background, needs,
and expectations of different target groups when selecting materials for language lessons. While
there are some disagreements over what constitutes authentic resources, it is widely
acknowledged that authentic materials play an important role in inspiring students to learn.

The subject matter of this paper is the role of authentic materials in the teaching process.
This paper investigates how teachers use different kinds of materials, as well as what kinds of

tools are helpful for students, and examines their overall attitude toward these materials. The



rationale behind it is concern the most frequently used teaching materials and their impact on the
learning process in English lessons in Transcarpathia.

The aim of this work is to provide theoretical views on instructional materials, a
description of their main types and methods of their use. Besides, the thesis aims to identify the
most commonly used instructional resources. The work primarily deals with the most often used
teaching materials and their application in lessons of English. The main goal of the research part
is to find out what kinds of supplemental materials English instructors utilize in the classroom.
This research looks at how teachers feel about using authentic teaching materials. As well as
investigates teachers’ general perspectives on the use of teaching materials, as well as the
amount of success with which these materials are used during training and any challenges that
may develop. This study aims to prove that various authentic materials have a great influence on
the perception of foreign language material and are useful for students when learning English as
a foreign language.

The work is divided into an introduction, two main parts, a conclusion, an appendix and the
list of literature used. The main part is divided into two sections, one theoretical and one
practical.

The first section reviews the academic literature, which is necessary for understanding the
research field covered in this work. In order to gain a better understanding of the research topic,
the effects of authentic materials are detailed in the first chapter. The section discusses the
significance and impact of authentic materials as expressed by language researchers and
methodologists. So, the theoretical part provides general views on authentic materials, their main
types, possible difficulties but also alternative methods and their benefits in English lessons in
schools.

The second part describes the design, synthesis, characterization and the evaluation of the
effect of the authentic materials on the learners’ learning process. The research techniques and
procedures are discussed in great depth, giving the reader an understanding of how the data was
collected. The aim of the practical part is to find out the most used teaching materials during the
teaching and learning process of English. Another important goal is to determine whether
different types of materials affect students’ interests, outcomes, and students performance. In
general, the main goal of the second part is to get a general picture about the most used authentic
materials used by English teachers in the process of teaching in Transcarpathian schools. It is
critical to form conclusions based on the research findings, which are outlined in the practical
section. Thus, the practical part presents the research itself, the methodology and achieved

results.
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The conclusion assesses the results and describes the findings of the research which is
conducted among teachers who currently teach in various schools in the Berehove district and
students who are studying in different schools in the Berehove district. The research describes
the findings and underlines the effects of the authentic materials.

The main hypothesis is built around the opinions of different experts, such as Harmer,
Tomlinson Brown, Bowen, Nation, Richards and so on. For instance, Tomlinson (2011) focused
on various concerns of materials in language teaching and development. He explained that
people have a misperception about teaching. Teaching does not imply that teachers give students
information. “The term teaching is used to refer to anything done by materials developers or
teachers to facilitate the learning of the language. It could be a textbook or anything that provides
samples of language use and guide the learners to learn” (Tomlinson, 2011, p. 3).

In the study, a special emphasis is put on determining what we mean by authentic
materials, summarizing everything we know about it. To go on with, the main differences
between types of teaching materials are described. The writer of the current paper explains how
and why additional teaching materials should be used. In addition the benefits and drawbacks of
materials are outlined. Also, the paper explains the attitude of teachers to the use of different
teaching materials. The results of the work can be used by English learners and teachers of
English.

The results from the data collection support that different materials and aids facilitate
language learning. The findings of the interview proved that the learners take great benefit from
authentic materials during the learning process. From the pedagogical point of view, it is always
preferable to have something visible in front of pupils in order for them to fully comprehend the
lesson. As a result, teachers should exercise caution when selecting audio-visual materials for
use in the classroom. Students’ listening tracks should be clear and suitable. Furthermore, visual
aids should provide enough information for students to be able to generate ideas for
conversation.

The pedagogical implications on this research study it that teachers should always make
every effort to use available visual, audiovisual teaching materials. Teachers should also look for
the necessary teaching materials that can draw students’ attention, arouse their interest, stimulate
participation, make learning more meaningful, and promote educational standards.

The theoretical applicability of the study lies in the fact that it collects information about
teaching materials, how students apprehend these materials, how important and productive they

are to students during the learning process.
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The practical value of this work is how teachers use additional teaching materials in
different schools, what impact they have on the overall development of students, and what
problems may arise when using these tools.

The benefits of using authentic tools in and out of the classroom are described in this
paper, which may provide useful and relevant information for English teachers. The study is
valuable for both English language teachers and EFL students, since it provides crucial

information on teaching English language methods wusing authentic resources.



PART 1
TEACHING-LEARNING MATERIALS
Material is one of the essential factors in the learning process. As stated by Tomlinson (1998),
material is anything which is used to help teaching language to the learners. It can be the form of
a textbook, a workbook, a cassette, a video, a newspaper, etc. It means that the term of materials
is much broader than just a course book.

Language is a tool that allows us to communicate our thoughts, feelings, and messages.
Because of the nature of the subject, teaching a language is a challenging endeavour. The teacher
can employ teaching resources to make learning more enjoyable. The teacher should provide
opportunity for students to improve their reading, listening, writing, and speaking skills when
selecting teaching materials.

The manuals that teachers use in the classroom to make their teaching clearer and more
effective are called learning materials or teaching aids. They can be large or small and can be
easily purchased or prepared by both teacher and students. Examples include a blackboard, a
map, a chart, a globe, a tape recorder, etc.

The importance of materials in language teaching and learning has been extensively
acknowledged (McGrath, 2013). Teaching materials are a key instrument in most language
courses. Language teaching throughout the world today could not be more successful without the
extensive use of commercial materials (Richards, 2001).

Teachers should use the teaching aids appropriately. This does not only help the students to
learn, but also makes learning flow. Before choosing teaching aids, teachers should first consider
their practical use and assess whether or not they can be used for the purpose of teaching.
Textbooks should be learner-centered and should be selected systematically to achieve the

purpose.

1.1. Definition of key terms
Below are the several key terms in this study and their definitions:
- Instructional materials
Instructional materials are defined as the resources that organize and support instruction,
such as textbook, tasks, and supplementary resources (Remillard & Heck, 2014). Another expert
stated that instructional materials refer to anything which is used by teachers or learners to
facilitate the learning of a language (Tomlinson, 2011). Instructional materials refer to less
technical aids such as posters, maps, diagrams, real objects and teacher-made aids to learning
(Turney et al, 1983). Instructional materials are any tool used by the teachers to assist the

students in learning the target language (Brown, 1982). Instructional materials are the alternative
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channels of communication, which a classroom teacher can use to concretize a concept during
the teaching and learning process (Amadioha, 2009).

Teaching materials are both human and non-human instructional resources which teachers
use in the course of teaching. Some are factory-made and some are improvised by the teacher but
they all serve the same purpose (Iorliam, 2013). Also, Udom (2013) sees instructional material as
a list of all equipment and materials needed for that particular lesson which the teacher will
provide. As educators guide students’ learning, they must consider the goals and outcomes of the
curricula; the backgrounds, abilities, interests, and learning styles of individual students; and, the
learning resources available. Resources could be human or non-human. Instructional materials
are very important in language teaching, especially foreign language.

As a result, they make it easier to connect sounds and their symbols, as well as words and
the objects they represent. By making teaching and learning concrete rather than abstract,
instructional material lessens the problems connected with learning. In a language class,
instructional materials can help to effectively clarify abstract concepts. The language teacher is
in charge of selecting appropriate instructional materials. Although the school district is
responsible for purchasing and installing instructional materials, it is the teacher’s obligation to
choose appropriate and relevant materials based on the topic of his lessons. Any instructional
material that is not available is now improvised by the teacher.

Providing and successfully employing high-quality learning materials allows students to
better investigate, query, locate, organize, analyse, synthesize, and evaluate knowledge by
allowing them to construct understanding through inquiries. Azikiwe (2007) sees instructional or
teaching materials, as the objects and substances that are used by teachers to enable them to
teach efficiently and concretely. In other words, instructional materials or resources are teaching
tools that teachers use to improve the quality and efficiency of their instruction so that students
can understand the topic more easily. While materials are exclusively non-human assistance,
teaching resources can also refer to human persons who are used for teaching purposes. The
teacher is exclusively responsible for selecting instructional materials.

Texts, films, software, and other assets that assist students satisfy the learning goals
specified by provincial or local curricula are sometimes referred to as learning resources. Before
a learning resource is used in the classroom, it must be examined for curriculum relevance, social
considerations, and age or development appropriateness. Before being used in the classroom,
learning resources such as newspapers or journals that support current events or the “learning
moment” should be examined for suitability. The evaluation of these resources is usually

dependent on the class teacher’s professional judgment and competence.
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In this case, instructional materials are the material resources used to achieve the learning
goals.
- Instructional media
Instructional media are the teaching aids to explain language meaning and construction,
engage students in the topic, or as the basis of a whole activity (Harmer, 2007). Instructional
media are all the traditional ways (teachers chalkboard, textbook, and other printed materials)
and modern ways (CD room, computer, interactive video, and multimedia system) used by the
teachers to deliver the lesson (Reiser & Dick, 1996). Instructional media refer to the audio-visual
aids to teaching as films, television, radio, and recording (Turney et al, 1983).
In this case, instructional media define as the tools or devices to explain or deliver visual or
audio materials to make the students easy to understand it.
- Teaching English
Teaching English is a process of helping students in studying English basic skills, they are
listening, speaking, writing, and reading (Smedley, 1983). Teaching English is a responsibility of
the teachers in guiding the students to understand the English lesson both in cognitive and moral
aspect. Teaching English is a process of planning, implementing, evaluating, and revising
English subject both inside and outside of the classroom (Smedley, 1983). In a nutshell, teaching
English is the process of teaching students English skills; listening, speaking, reading and
writing.
- Teacher
A teacher is a person who is capable of creating behavioural change in terms of cognitive,
psychomotor as well as an affective domain (Mbise, 2008). Teacher as an expert who is capable
of imparting knowledge that will help learners to build, identify and to acquire skills that will be
used to face the challenges in life. In other words, a teacher is a person who has knowledge and
skills in teaching or educating (Senge, 2000). Thus, a teacher defines as a person can teach and
manage the students.
- Effectiveness
The degree to which something is successful in producing a desired results (Oxford, 1994).
- Technical Media
It means having specialized knowledge, usually practical expertise, in a mechanical or
technological field. It defines and demonstrates technological skills and knowledge. Examples

are video clips, computers, film projector, radio and television (Oxford University Press, 2017).
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1.2. Authentic materials

Nunan defines authentic materials as spoken or written language data produced in the
course of genuine communication rather than deliberately written for language teaching reasons
(Nunan, 1999). Kilickaya (2004) explained that the common definition of authentic text is
“exposure” to real language and its use in its own community. Many teachers have addressed the
importance of actual English in the classroom rather than English that has been created for
pedagogical purposes. In general, resources involving language naturally happening as
communication in native speaker contexts of usage, or rather those selected contexts where
Standard English is the norm include actual newspaper reports, real magazine articles, real
advertisement, cooking instructions, horoscopes, etc. Furthermore, defines authentic texts as
“appropriate” and “qualified” in terms of goals, objectives, learner need, and interest, as well as
“natural” in terms of real life and meaningful communication.

Harmer (1991) claims that “authentic texts are materials which are designed for native
speakers of the language”. In addition Jordan mentioned that “authentic texts as texts that are not
written for teaching language purposes”. Berardo (2006) in the reading matrix of the use of
authentic materials in the teaching of reading concluded that the concept of authenticity is central
to Communicative Language Teaching (CLT), with the learners being exposed to the same
language as a native speaker. One of the main ideas of using authentic materials in the
classrooms is to “exposure” them to as much real language as possible, even if the classroom is

not a real-life situation.

1.2.1. Authentic vs. non-authentic materials

There are several discrepancies between real and non-authentic (textbook) materials and
numerous scholars and researchers have mentioned them (Tomlinson, 2012; Adams, 1995;
Miller, 2005; Gilmore, 2007). Authentic materials are distinguished by the fact that they are
created for genuine communication objectives, whereas non-authentic materials are specifically
made for educational reasons. Another notable distinction is the value of authentic materials in
refining and growing language learners’ communication abilities, whereas non-authentic
materials focus on language forms and structures. Gilmore (2007) for instance, stated that
textbook materials often fail to improve learners’ communicative ability since they are primarily
organized around a graded structured syllabus with lexico-grammatical characteristics sequenced
according to perceived difficulty.

Another significant distinction is the accepting of erroneous starts. Non- authentic materials
are prepared precisely and arbitrarily, whereas authentic materials contain incomplete phrases,

pauses, and incorrect starts. Non-authentic materials prepare kids to learn grammar, spelling, and
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even pronunciation, whereas authentic materials prepare students to utilize language outside of
the classroom. The major distinction between authentic and non-authentic artificial materials is
the concept of naturalness. The first is, of course, presented in its original form, while the second

has been specially produced for educational reasons.

1.2.2. The advantages and disadvantages of using authentic materials

The extra time involved for teachers in planning for the use of authentic materials to
supplement lessons is well worth it. Using real materials has a number of advantages. According
to Brinton (1991), authentic materials and media can reinforce for students the direct relationship
between the language classroom and the outside world. Another benefit of adopting authentic
materials is that they are highly motivated, given a sense of accomplishment when understood,
and encouraged to read more. It may be argued that they are being exposed to “real” language
and believing that they are learning it.

In other words, what students hear in class differs from what they hear in the actual world.
In many circumstances, classroom language is a fragmented use of spoken language, and
authenticity is lost as a result of the necessity to deliver specific language elements in a way that
some teachers believe will be more intelligible to students.

Brosnan et al. (1984) justify the importance of the use of authentic language in the
classroom in this way:

1. Language is natural. By simplifying language or altering it for teaching purposes
(limiting structures, controlling vocabulary, etc.), we risk making the task more difficult. We
may, in fact, be removing clues to meaning.

2. Authentic language allows pupils to work with a limited quantity of material while still
receiving complete and meaningful messages.

3. Authentic printed materials give students the chance to use non-linguistic clues (layout,
pictures, colours, symbols, and the physical location in which it occurs) to aid in their
understanding.

4. Adults must be able to recognize the direct connection between what they learn in the
classroom and what they must do outside of it, and real-life content presented realistically makes
this relationship clear.

The disadvantages of using authentic materials explained by Richards (2006) that:

Authentic materials often contain complex language, unnecessary elements of vocabulary,
and complex language structures that can often create problems. Sometimes vocabulary may not
meet a student’s needs, and too many structures can create difficulties. While Harmer (1998)

mentioned that the best way to assist pupils become better readers is to give them more reading
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material. It does not imply that teaching reading skills solely through actual sources is a smart
concept. The role of the teacher, as well as the use of authentic resources that are suited for their
students, is critical; otherwise, students’ motivation would suffer. For more detail about using

authentic text Berardo made comparison of the advantages and disadvantages of using authentic

text. The results of this comparison can be found in Table 1.

Tablel. Advantages and disadvantages of using authentic texts (Source: Berardo,
2006)

Advantages

Disadvantages

Real language exposure with language

change/variation being reflected

Often too culturally biased, difficult to

understand outside the language community

Students are informed about what is happening

in the world

Vocabulary might not be relevant to the

student’s immediate needs

Textbooks tend not to include
incidental/improper English and become
outdated very quickly

Too many structures are mixed so lower levels

have decoding the texts

A single piece of material can be utilized for

multiple purposes

Special preparation is necessary, can be time

consuming

Ideal for teaching / practicing mini-skills-

skimming / scanning

Can become outdated easily, e.g. news stories,

article

Contain a wide variety of text types, language
style not easily found in conventional teaching

materials

Encourage leisure reading, which is likely to

include themes of interest

Gebhard (2006) in his book discussed that the disadvantages of using authentic materials,
especially if the teacher cannot select the text to be used. First, there is the issue of teaching
beliefs that are ideologically conflicted. Texts are frequently based on the authors or publishers
teaching philosophy. Some text writers, for example, believe that pupils should memorize words
and grammar rules before practicing speaking, writing, or reading; others argue that extensive
practice in a relevant context is far more vital. When given a test, teachers feel obligated to
accept the author’s/publisher’s beliefs. This dispute has the potential to negatively impact what
happens in the classroom.

Second, when teachers uncritically follow their given materials, the students’ experience

may be trivialized. And if we accept our duty as merely guiding pupils through a book step by
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step, the teacher’s role is reduced to that of a technician, and the level at which we are involved
in teaching is lowered to a very superficial one (Gebhard, 2006).

Finally, commercially produced textbooks or non-authentic materials are manufactured and
foisted on a broad and geographically dispersed audience. As a result, the features that give
teacher-specific materials such as authenticity and relevance are frequently lost. Teachers should
study the textbook introductions to determine who the books were created for. Many ESL texts
should not be utilized in EFL classrooms, and vice versa. He went on to say that one of the
disadvantages of choosing original materials is that finding authentic materials requires time and
effort. It is also challenging for students to understand actual materials and media. Furthermore,
some students will reject authentic materials and media as valuable learning resources (Gebhard,

2000).

1.2.3. Selection of teaching-learning materials

Azikiwe (2007) suggests that instructional materials utilized by language teachers must
meet the following criteria:

1. Relevance: It must be related to the subject or substance being taught. Before being
chosen, an educational material or resource is normally assessed to determine its relevance to the
topic to be taught. It is important to remember that any material used to teach a certain topic
must be connected to that topic in order to produce the desired outcome or contribute to the
achievement of the learning objectives. The instructional or resource materials chosen must be
relevant to the objectives as well as the target audience (i.e. the learners) for whom they will be
used. This is significant because the materials’ objectives should be identical to those sought by
the teacher and the students. Being relevant to the learner indicates that the instructor should
consider the student’s age, degree of achievement or maturation, ability, aptitude, and capability
while selecting resources that are appropriate for their needs, interests, and aspirations (Azikiwe,
2007).

2. Usability: It must be previewed and practiced by the teacher who will be using it. Any
instructional material that a teacher brings to the classroom should be usable. Any material
created for learners, on the other hand, must be accessible to them. As a result, evaluation aids in
determining the material’s usability (Azikiwe, 2007).

3. Acceptability: According to Azikiwe, it must be appropriate in other areas for the same
lesson or topic. A teacher’s teaching material is something that other teachers in other places can
use to teach the same or related topic. However, the educational material chosen should also be

appropriate for the learning setting (Azikiwe, 2007).
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4. Availability: The availability of the required resources is a significant consideration for
resource selection and use. In other words, before deciding on materials to utilize, the instructor
must ensure that they are both available and accessible to him and the students. Due to a shortage
of funds, the greatest materials to employ are frequently unavailable. Herein, lays the need for
every teacher to avail himself of the skills for improvisation of “instructional materials”. The
materials could be improvised if necessary. The teacher does not choose to employ any materials
simply because they have been theoretically said to be effective for teaching a specific topic but
are not physically available. Rather, the availability of the materials should be ascertained before
the decision to use them. As a result, availability implies that the materials to be used must be
physically available and accessible to both teachers and students as needed. Second, the prospect
of having enough for all members of the class to be equally active in class activities should be
considered. Before selecting a material, the teacher should ensure that everything needed for its
use is present and within easy reach of him and the students (Azikiwe, 2007).

5. Suitability: the teaching resources or materials must be appropriate for the learners’ age
and intellectual ability. As a result, one of the most significant criteria to consider when selecting
or evaluating educational materials is the learner’s age. This is critical because any content used
to teach the learners that is outside their scope and intellectual ability would have little or no
effect. For example, a primary six teacher cannot use secondary or university-level instructional
materials to teach primary six students. For young students, the content may be difficult
(Azikiwe, 2007).

6. Practicability: a teaching resource must be simple to comprehend and use by students.
When it comes to reading texts, the texts should be ones that the students can utilize without the
teacher’s supervision. Learning materials have a big influence on how students think about
themselves and the world. As a result, it is critical that these tools depict respect and decency for
persons of all genders, cultural groups, people with diverse physical and intellectual abilities, and

people of various ages (Azikiwe, 2007).

1.2.4. Task difficulty, sequencing, continuity

According to Nunan, difficulty is of paramount relevance to researchers, curriculum
creators, syllabus designers, materials authors, and classroom teachers, so it is no surprise that it
is been the focus of much research. This situation is complicated by three factors: Factors
affecting the learner, task factors, and text or input factors (Nunan, 2004).

Nunan proposes some procedural sequences within a task. He splits the sequence into three
phases: pre-task, task, and follow-up. The pre-task phase introduces the learners to the activity,

piques their attention, and prepares them for the work’s important language. The task is
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completed in the task-proper phase. They receive a debriefing from the teacher, report the task’s
findings to the entire class, and may receive corrective criticism from the teacher during the
follow-up phase. This phase may also serve as a transition into the next task cycle’s pre-task
phase (Nunan, 2004).

Nunan states that the terms “continuity”, “dependency” and “chaining” all refer to the same
thing: the interdependence of tasks, task components and supporting enabling skills within an
instructional sequence. Aside from Nunan’s six methods, another option is to use a
psycholinguistic processing strategy. This method arranges tasks according to the learner's
cognitive and performance expectations. The following steps in a proposed instructional
sequence require learners to engage in more difficult tasks, progressing from comprehension-

based processes to controlled production activities and exercises, and finally to actual

communicative interaction (Nunan, 2004).

1.2.5. Materials evaluation

In order to make successful selecting, adapting, developing, or designing their own
materials, teachers should be able to evaluate the materials. Resources evaluation, according to
Tomlinson and Masuhara, is determining the value (or potential value) of a set of learning
materials by making judgements about the materials’ impact on the individuals who use them.
The appraisal of materials should be based on principles. When developing the concepts, there
are two things to keep in mind. They are evaluator’s learning and teaching theories, as well as
learning theory (Tomlinson & Masuhara, 2004).

There are three types of material evaluation, according to them. The first is a “Pre-Use”
assessment. Making predictions regarding the potential worth of materials for their users falls
under this category. It is frequently impressionistic, subjective, and untrustworthy. The second
sort of evaluation is “Whilst-Use”. It entails determining the worth of resources while they are in
use. Because it uses measurement rather than prediction, it can be more trustworthy and
objective than pre-use evaluation. The final sort of evaluation is “Post-Use’. It is the most
valuable sort of evaluation since it can assess the materials’ actual effects on consumers.
Assessments of what has been taught, tests of what the students can perform, examinations,
interviews, questionnaires, criterion-referenced user reviews, post-course diaries, and other

methods are used to measure the post-use effects of materials (Tomlinson & Masuhara, 2004).
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1.2.6. The criteria of effective materials

Good material design has some criteria as stated by Tomlinson (1998). The materials must
achieve impact as the first requirement. It indicates that the contents have an impact on the
students. Second, resources should make learners feel more at ease, such as by making them feel
more at ease with the contents. The third criterion is that resources should help learners gain
confidence and feel capable of completing tasks. The resources can help learners feel
accomplished by asking them to complete simple activities using simple language. The fourth
criterion for good materials is that what is being taught should be relevant and valuable to
learners. The next criterion is that the materials should require and facilitate learner self-
investment; learners must be prepared to learn the points being taught; materials should expose
learners to language in authentic use; learners’ attention should be drawn to linguistic features of
the input; materials should provide learners with opportunities to use the target language for
communication purposes; and materials should take into account that the positive efficacy of the
target language should be considered.

In addition, Hutchinson and Waters also propose that useful materials should include
fascinating texts, entertaining activities that engage learners’ thinking capacities, opportunities
for learners to apply their prior knowledge and skills, and content that is manageable for both the
student and the teacher. They also argue that good materials should have a clear and consistent
unit structure that guides instructor and learner through various tasks in order to optimize

learning opportunities (Hutchinson & Waters, 1987).

1.3. Types of teaching materials in the English classrooms

A large component of teaching and studying a foreign language is selecting appropriate
teaching materials. Everyone now has access to resources for learning stuff. The internet is
recognized as a vital and extensive source of authentic information. Anything that is used to
communicate is considered authentic. This can be in the form of newspapers, magazines, TV or
radio programs, movies, songs, advertisements and literature.

According to Azikwe (2007), there are three broad types of grouping of instructional

materials
1. Visual
2. Audio

3. Audio —visual
Visuals - These are resource materials that appeal to the sense of sight and touch as well as
the sense of smell. They consist of:

1. Non-projected materials: chalk board, adhesives
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Pictorial materials: charts, pictures

Mobile materials

Three-dimensional aids and materials

Projected materials

Film-stripped and slide projector

Laboratory equipment, chemicals and apparatus

Books.

® NS nAE w D

Audio - The aural materials are instructional materials that appeal to the senses of hearing
and touch. They are:
1.  Records and record players
2. Tapes and tape recorders
3. Language laboratories
4. Radio
Audio-Visuals - Learning materials that fall under audio-visuals appeal to the senses of
sight, hearing and touch. They are:
1. Sound-stripe projector
2. Television

3. Video-tape recorder

1.3.1. Audio-visual aids

Audio-visual aids are educational aids that make teaching and learning more engaging and
successful. To make the process more vivid and dramatic, audio-visual aids are used. This
decreases verbalism by presenting information in concrete ways. Visual and auditory assistance
are included in audio-visual aids. Audio-visual aids have been classed in many ways based on

various techniques. Some of these are:

1. Technical Approach: They have been classified into two types, audio aids and visual
aids.
a. Audio aids: The aids which use sense of hearing are called audio aids, e.g., radio, tape-
recorder, records player etc.
b. Visual aids: Those aids which use sense of vision are called as visual aids, e.g., models,
pictures, maps, bulletin board, slide, epidiascope, overhead projector etc.

2. Audio aids and visual aids can be classified into two types.
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a. Projected aids: Teaching aids which help in their projection on the screen are called as
projected aids. For example, film stripes, slides, film projector, overhead projector,
epidiascope etc.

b. Non-projected aids: Teaching aids which do not help in their projection on the screen are
called non-projected aids. For example, chalk board, charts, actual objects, models, tape-
recorders, radio etc. (Bowen, 1991).

Using recorded films or playing videotapes or DVDs during sessions gives pupils a
different perspective on what they are studying. Students benefit from audio-visual tools because
they not only hear but also see the language they are learning. Because students can see facial
expressions and paralinguistic characteristics in videos, they can gain a better comprehension.
According to Harmer, “off-air-programmes, real-world videos, and language learning videos”
are among the videos that are particularly beneficial for teaching (Harmer, 2001, p.284). To put
it another way, we have a wide selection of video types that can be useful in the classroom.

Teachers can use these pre-recorded videos into their lessons or provide a full video lesson.

1.3.1.1. Use of audio-visual aids in EFL classroom

The use of audio-visual aids in language instruction has become a common trend among
ELT professionals. Mathew and Alidmat (2013) investigated the use of audio-visual aids in
English language teaching. According to the authors, “teaching and learning becomes
monotonous when the language teachers are compelled to rely on the text books as the only
source of language input” (Mathew & Alidmat, 2013, p.88). In their research, they looked at how
audio-visual aids can support language teachers in undergraduate EFL classes. They discovered
that using audio-visual aids in language education is beneficial to both teachers and students as a
result of their research. It makes the class more fascinating and effective, according to both
parties.

Audio-visual aids help the teachers to bring a significant change in the class environment
as well as in the teaching process. Teachers can communicate a topic both audibly and
graphically in the classroom utilizing audio-visual aids, which helps students pay greater
attention in class. They may connect verbal and nonverbal communication, as well as abstract
and concrete difficulties. In language, there are some abstract concepts that are difficult to
explain orally. The topic matter may be confusing to the students, and they may struggle to
understand what the teacher is saying. However, by using different visual aids, teachers can
make the learners understand better. Learners can quickly grasp knowledge when verbal and
visual elements are given together. Learning becomes faster, according to Mayer, if instruction is

offered in class utilizing both words and visuals (Mayer, 2001).



24

1.3.1.2. Using video as an audio-visual aid

The use of video in the classroom when teaching English as a foreign language (EFL) has
become commonplace among ELT practitioners. Language teachers’ jobs have been made easier
by the internet and the availability of many technologies. Teachers can use the internet to find
acceptable videos for their students. Teachers can quickly choose from thousands of premade
language education films to meet their specific needs (Ozkan, 2002). In a variety of ways, videos
can make teaching a language easier. This keeps the class lively and prevents students from
becoming bored. It also aids pupils in generating conversation topics. This makes the classroom
more engaging and productive. Cakir (2006) reported that using video in language instruction
provides learners with authentic language input. Furthermore, using content-related films assists
learners in conceptualizing ideas and developing in-depth thoughts on the subject. Furthermore,
learners can focus on the usage of contextual language in the films, as well as non-verbal
language elements, to gain a deeper knowledge of the target language.

Cunning discussed the benefits of using videos in language education, claiming that videos
provide stimulus to learners, allowing them to have a better understanding of the subject is
background schemata. The usage of films also aids learners in getting a sense of the target
language is stress and rhythm pattern. It also enables students to predict, deduce, and analyze
subject-matter information (Cunning, 2001). Furthermore, learners can experience the dynamics
of language communication by watching a movie. As Secules, Herron, & Tomasello (1992)
stated, video offers language learners opportunities to see the dynamics of communication, and
because such resources are readily available, it may provide a better and more feasible option for

listening comprehension.

1.3.1.2. Challenges of using audio visual materials in class

Although audio-visual materials help language teachers to facilitate their teaching, this
does not mean that there are no shortcomings. Sometimes this can be futile if the selection of
audio-visual materials is not effective. According to Cakir (2006), the main disadvantages are
cost, inconvenience, maintenance and some cases the fear of technology. Furthermore, the sound
and picture, as well as the quality of the copies or home-produced items, may be subpar. Another
crucial consideration in this scenario is that the teacher be well-versed in how to use and utilize
the video. Otherwise, the pupils will find it uninteresting and pointless.

Therefore, there are a few things to think about when using audio-visual aids in the
classroom. The goal will not be met if the materials are not carefully chosen. The audio or video
language level may be inappropriate for the students. As a result, the materials may be difficult

for them to comprehend, increasing their worry. Furthermore, audio materials for general
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learners can be difficult to come by. Learners may be misled and confused if audio-visual aids
are not related to the material. As a result, teachers must exercise caution while selecting audio-

visual resources for their children.

1.3.2. Visual aids

Learning is a difficult process, and visual aids can greatly benefit in promoting foreign
language learning. The student must employ both his/her ears and sight, which are the key
learning channels. The pace of the lecture and the motivation of the students will both benefit
from good visual resources. Because children learn best through visual stimulation, the more
engaging and varied these stimuli are, the more quickly and effectively they will learn (Bowen,
1991).

The visual has grown increasingly important in contemporary culture, owing to its ability
to broadcast messages, photographs, and other content around the world in an instant. Teachers
now have more opportunities to include visual materials into lessons because to current
technologies like laptops and interactive whiteboards. Visual aids will make an impact regardless
of the teaching approach you utilize. When the teacher speaks and the students sit quietly and
take notes, the pupils no longer accept drab, tedious presentations. They want to be involved in
the learning process. The teacher takes on the role of an actor, and the pupils are invited to take
part in the class play. Starting with simple gestures and pantomimes to pictures, photographs and
slides all are used “to make the activities more motivating and meaningful for the students”
(Thomas & Keinders, 2010). Mannan (2005, p. 108) stresses the fact that the uses of visuals
“help the teacher to clarify, establish, correlate and coordinate accurate concepts, interpretations
and appreciations, and enable him to make learning more concrete, effective, interesting,
inspirational, meaningful and vivid”. Moriarty (1994) finds an explanation claiming that it is
specific to human beings to develop their visual language skills before the verbal language
development offering a possible explanation for “the need of pictorial information rather than
textual among young students” as he explained. Paivio (1991) developed his own theory based
on the idea that “cognitive growth is stimulated by the balance between verbal and visual
experiences in the early stages of learning”, while Arif and Hashim’s (2009) research showed
that visuals drew more attention than words and that pictures were the main clue in
understanding the meaning of the words. Visuals, according to experts and teachers alike, aid in
arousing readers’ interest, curiosity, and motivation.

The majority of language teachers appear to agree that using images in the classroom can
improve language instruction and that bringing the actual world into the classroom can “make

learning more interesting and engaging” (Brinton, 2001). Teachers should consider that visual
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literacy is the best approach “to receive information, construct knowledge, and build good
educational outcomes”, according to Bamford. She asserts that this is “due to the increase of the
number of images in the world and defines visual literacy as “the ability to construct meaning
from visual images” even if we agree or not “visual images are becoming the predominant form
of communication across a range of learning and teaching resources” (Bamford, 2018). Visual
aids may make lessons more entertaining, and experts agree that they benefit both teachers and
students.

Thus, Carney and Levin (2002) demonstrated that the “visual materials make a difference”
in the process of teaching and learning, as they serve as “metal scaffolds for the students and
help teachers to correlate and coordinate accurate concepts” making the learning more attractive.
Furthermore, visuals and videos can also serve as a bridge between the native tongue and
English, removing the need for direct translations as well as long explanations and
interpretations (Mannan, 2005).

There is a summary of the benefits of using visual aids in the language classroom.

1. They change the pace of the class.

2. They encourage students to look up from their studies, making it easier and more natural
for them to converse with one another.

3. They allow the teacher to speak less and the pupils to speak more by reducing the impact of
the verbal stimulus offered by the teacher’s voice. Less teacher talking time and increased
student participation emerge from this visual rather than verbal method. They enrich the
classroom by bringing in topics from the outside world which is made real and immediate
by the pictures.

4.  They spotlight issues, providing a new dimension of dramatic realism and clarifying facts
which might pass unnoticed or forgotten. Visuals can be used to teach abstract concepts
such as sound, temperature, motion, speed, size, distance, mass, weight, taste, feel, color,
and time.

5. A student with a creative imagination will frequently discover that using visuals to learn a
new language is easier and more enjoyable than learning from a textbook and dictionary.

6.  They facilitate and naturalize a communicative approach to language learning.

7.  They aid in the teaching of listening, speaking, reading, and writing, allowing the teacher to
positively integrate these abilities.

8. They encourage both the teacher and the pupils to be creative. Newly learned sentences

were turned into a lively exchange of comments, guesses, interpretations, and disputes.
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9.  They offer variety at all levels of expertise. From beginners to the most expert and highly
specialized, a variety of visuals in various media appeals to all ages of learners and all sorts

of groups (Bowen, 1991).

1.3.2.1. The relevance of visual learning aids to learning

Paivio’s (1991) dual coding theory has been of interest to many teachers as it is a theory
with many implications for learning. In general, it appears that good use of visual aids and tools
can help students learn more effectively. In this way, the concept of learners’ visual literacy has
arisen as a powerful concept. The use of various visual-verbal aids by language teachers will
presumably benefit teachers in improving student motivation and interaction in class, as well as
the learning of specific language skills and knowledge (Danan, 1992). Teachers can reflect on
the pedagogical relevance of visual literacy by using several sorts of visual aids. “Visual aids”
can be a realistic solution to a language teacher’s challenges, as most of their equipment is
limited to a spoken textbook (Horn, 1998).

Although there has been significantly less research on the visual as opposed to verbal
aspect of learning, there is an interesting amount of research evidence that supports the premise
that combining visual and verbal aids improves student learning (Mayer & Sims, 1994). This
reminds us of the old adage that “a picture is worth a thousand words”. Understanding visual —
verbal language allows for more efficient communication structures. For example, it has been
shown that when human use the integrated visual — verbal —*“stand- alone” diagrams their
performance increase from 23% to 89% (Mayer, 2001). “Stand-alone” diagrams refer to
diagrams that contain all the verbal basis and elements necessary for full understanding without

reading the text elsewhere in the document.

1.3.2.2. Types of visual learning aids

There are many different sorts of visual learning aids that use various media. Pictures are
probably the most basic and often utilized. Pictures, on the other hand, are incredibly effective.
Pictures are frequently utilized to generate associations for the learning of new words in the
language learning of young children. We obviously cannot use visuals for every unknown word
because some terms are abstract and difficult to illustrate. The more tangible a word is, the easier
it is to discover and illustrate using a visual (Anderson & Shifrin, 1980). There has been a lot of
research on visuals in learning in general, and a little in second language acquisition specifically.
For example, Underwood, as cited in Chun and Plass, has concluded that —an ordinary principle
and opinions for human learning is visual memory (Chun & Plass, 1996). Likewise, Koren points

out that learning foreign word with associated of words alone can be easier than words without
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these associations. Many teachers of young children in English language schools utilize photo

dictionaries to help students expand their vocabulary and improve their speaking skills (Koren,

1996).

Non-projected instructional aides are the graphics. They are two-dimensional assistance for

writing, sketching, painting, and other activities. Graphs, maps, charts, tables, and other graphic

representations are examples of these aids. The following are the primary graphic aids:

1.

Diagrams: A diagram is a drawing that depicts the relationships between components and
the whole. Lines, curves, and geometrical forms make up this visual emblem. These are
utilized in physics, geometry, geography, and other subjects.

Graphs: A graph is a visual representation or treatment of numerical or quantitative data.
They are regarded self-explanatory images that tell a story in a single glance. They are
employed for comparison, analysis, and interpretation. Line, graph, bar graph, circle or pie
graph, pictorial graph, and flannel graph are all examples of graphs.

Maps: A map is a precise representation of a plain surface in the form of a schematic drawn
to scale, including information such as continent and country boundaries. They are
invaluable as a teaching tool for teaching fundamental concepts like size, distance, space,
distance, and direction.

Poster: A poster is a large, symbolic depiction of a single concept. It is used in all spheres
of life to forcefully deliver facts to laypeople.

Cartoons: A cartoon is a symbolic representation in the form of a drawing or a sketch. It
has a worldwide appeal and just transmits one message.

Flash cards: Flash cards are pieces of card board or hand paper on which a word or words
are written or some drawings are made. These can be used for word recognition, team
contests, speaking and writing lessons, match cards, and order cards, among other things.
Charts: A chart is a visual summary that is made up of pictorial, graphic, numerical, or
vertical materials. Outline charts, tubular charts, and organizational charts are the most
popular forms of charts (Rather, 2004).

Kleinman and Dwyer examined the role of various visual skills in learning. Their findings

show that using colour visuals in educational modules rather than black and white graphics helps

students understand topics more effectively (Kleinman & Dwyer, 1999).

Visual aids improve language learning and promote the use of the target language. Work

cards, picture cards, and funnel boards can all be used to teach young learners a new language

(Bowen, 1991).
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1.  Work Cards: Work cards can include both text and images. Work cards at all levels can
include magazine images, drawings, maps, and schematics, which can be utilized for a
variety of purposes.

2. Picture Cards: These can be used to introduce, practice, and revise vocabulary, as well as
serve as prompts for additional activities, such as illustrating the characters in a dialogue or
assisting students in improvising. Simple substitution drills can be prompted with these.
Instead of speaking, the teacher displays a card.

3. Fennel Board: This is a key teaching and training item that encourages students to create
posters on a variety of topics, which are then shown on the flannel board, as well as
collages created by students on various subjects. Students will become more active and
their logical thinking will improve as a result of collage (Bowen, 1991).

In addition to the above stated visual aids, textbooks, models, wall board, chart, poster,
vocabulary wheel and overhead projectors are playing pivotal roles in helping the trainer as well
as the learner in teaching and learning processes of a new language. A picture, a kind of visual
aid which is readily available and most economical should be selected with the following factors
(Bowen, 1991).

1. Appeal: The substance of the picture should pique the students’ interest and imagination.

2. Relevance: The picture should be appropriate for the purpose of the lesson. However,
fascinating the picture might be to the students, it is of no use to the teacher in that particular
lesson if it does not contribute directly to the aim of the lesson.

3. Recognition: The important characteristics of the image should be inside the pupils’
cultural and knowledge base.

4. Size: A picture to be held up before the class should be large enough to be seen clearly
by all. The details of the picture should be visible from the back of the room (Bowen, 1991).

When there are not any published pictures that meet the lesson plan, pictures must be made
by hand as a sketch. Large, clear, home-made drawings may look less professional but are often
better than commercial products as they answer a specific need (Bowen, 1991).

Film is another popular sort of visual assistance in education that can help with language
learning. A film can be in the form of slides, motion picture films, or fixed film strips and is used
for language instruction. Teachers can use this tool to teach reading text, speaking, and writing
composition by conveying the meaning of words. There are several benefits to employing this
assistance, including the ability to help students focus and pay attention to the visuals and words
on it. Film strips can show not only those condition which the teacher can present in the class but

also many of these which he cannot. A film strip situation can be replayed indefinitely (Jowett &
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Linton, 1989). Teachers frequently employ slides, movies, and photos to assist pupils memorize
words and phrases for long periods of time.

Danan studied whether combining visual input and bilingual verbal input (subtitles in the
second language only with audio in the learners’ first language) benefited vocabulary acquisition
and reading comprehension in a variety of studies utilizing subtitling in films (Danan, 1992).
Danan discussed her findings using dual coding theory. This is because the theory highlights the
significance of supplying information for both the verbal and visual representational systems, as
visual traces are recalled better than verbal components and have a secondary effect when items
are encoded twice (Danan, 1992).

PowerPoint slides are another important teaching aid in the modern educational system.
PowerPoint slides are becoming increasingly popular among professors of all disciplines. With
beautiful presentations and audio-visualised technology, this tool has made instruction more
vibrant. Ozaslan and Maden conducted a study that revealed that students learn more effectively
when materials are presented visually. Teachers also believe that PowerPoint makes content
more interesting, attracting students’ attention more easily (Ozaslan & Maden, 2013).

On the other hand, some people believe that PowerPoint slides are not always useful for
teaching. It may create a barrier between the presenter and the audience since the presenter is
more concerned with the slides than with the audience. According to Norvig (2003, p. 344)
“PowerPoint makes it harder to have an open exchange between presenter and audience, to
convey ideas that do not neatly fit into outline format”. However, Corbeil (2007) in his study
discovered that students prefer PowerPoint because of its brightness, liveliness, clarity, and
interactivity. It aids understanding since learners can see the visual with examples.

As the goal of studying English is to sustain successful communication, presentation skills
have become increasingly vital. Speaking the target language in front of others, on the other
hand, is not that simple. Giving a presentation is always a difficult undertaking for everyone.
However, having some aides in front of the speakers makes it easier for them to deliver the
speech. PowerPoint presentations have become increasingly popular in recent years. Teachers
can now use PowerPoint presentations in their lectures thanks to the availability of multimedia
projectors and laptops (Mutar, 2009). Using PowerPoint slides, the presenter can keep the mail
points in bullet point that he/she wants to deliver. It offers the presenter confidence and allows
him or her to recover from their nerves. It assists speakers in better organizing their speeches and
making their presentations more alive by incorporating many colourful pictures and examples. It
also helps the audience pay attention during the lecture because they can see something.
Furthermore, PowerPoint presentations are becoming increasingly popular among language

teachers. As a result, they have become well-organized presenters with a lot of variety and
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visualization. Teachers can use PowerPoint presentations to graphically deliver the educational
contents in class. Besides, they can use PowerPoint slides to show an example using a colourful
image or video. As a result, the learners become more interested in class, and they are more

driven and engaged in the activities (Subathra, 2012).

1.3.2.3. Benefits of using visual aids in teaching reading

Reading is one of the important language skills, especially for students, as they need to
read many textbooks and materials throughout their academic lives. Students, on the other hand,
rarely enjoy reading. As a result, language teachers’ jobs grow more difficult. Students can
engage in reading if the teacher can make it entertaining for them by using visual aids. Reading
using visual assistance can be beneficial in a variety of ways. According to Yunus, Salehi and
John (2013), use of visual aids creates interest among the learners in reading. Visual aids such as
pictures, films, and projectors assist students in comprehending the text’s abstract ideas.
Furthermore, visual aids facilitate genuine communication between readers and the text. It makes

reading livelier and faster. Visual aids help readers become more engaged with the text.

1.3.2.4. Usefulness of visual aids in teaching speaking

In the age of communicative learning and language acquisition, speaking is the most
crucial language ability. Language learning used to imply studying a language is literature. This
perception, however, has shifted over time. Language learning is now driven by the need to
communicate with others. To converse with others, people acquire a new language. As a result,
in language learning, speaking abilities take precedence. However, for language learners, this is
one of the most challenging tasks. They are uncomfortable speaking a language when prompted,
and most language learners are apprehensive in the first stages of language study. As a result,
motivating students to talk can be difficult for language teachers, but there are a variety of
strategies to encourage students to speak in class. One of the best answers to this problem is to
employ visual aids. Teachers can make encouraging students to talk much easier by using audio-
visual aids. Students are always drawn to visual assistance. Visual aids are a simple approach to
get pupils’ attention. If proper visual aids are employed in the classroom, students will feel at
ease, comfortable, and attentive. When students see something in front of them that aligns with
their interests and preferences, they are eager to share their thoughts. It becomes easier to
communicate in class as they gain background information through the visual aids. These
materials provide some assistance to them.

Cakir (2006) explained how using movies in language classes might help students improve

their speaking and presentation skills. He claims that active viewing boosts students’ delight and
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satisfaction while also focusing their attention on the video presentation is core theme. As a
result, students must participate actively in video instructional presentations. Before beginning
the presentation, the teacher writes some crucial questions on the board to help the pupils
understand the subject. Students can either answer the questions or take notes while viewing the
questions once they have seen them. Students are given a cue sheet or viewing guidelines for
more detailed comprehension, and they are instructed to observe and listen for certain
characteristics or language features. However, it should be kept in mind that the level of the

students should be taken into account and adapt the technique according to their levels.

1.3.2.5. Visual aids in facilitating writing

One of the most important language abilities is writing. A range of appealing visual aids
are being employed to stimulate students to write. Teachers teach creative writing using a variety
of colourful visual tools. Students lose interest in writing and grow bored when they are required
to write an essay on a general topic that they have been working on since the beginning of their
language studies. However, the teacher offers students with something appealing and thought-
provoking and instructs them to write about it. This would be more effective than traditional
methods of writing instruction. Video can be used in the classroom to encourage students to
write reflectively. Furthermore, visuals might be helpful in motivating pupils to compose stories.

According to Harmer, “Teachers sometimes use pictures for creative writing. They might
tell the students to invent a story using at least three of the images in front of them (on cue cards,
for examples). They can tell them to have a conversation about a specified topic, and at various
stages during the conversation, they have to pick a card and bring whatever that card shows into
the conversation” (Harmer, 2001, p.135). This style of writing is ideal for collective projects.
Instead of working alone, students can work in small groups, which increase their confidence

and curiosity while also providing group members with a wealth of ideas.

1.3.3.  Audio aids

Audio media are likely the most well-known and widely used in education and training.
They are widely available, reasonably priced, simple to create, and familiar to most students.
Audio cassettes and associated recording devices, records and players, radio programs and radio
receivers, and telecommunication programs and equipment are all examples of audio media. The
sense of hearing is used by audio equipment. Language learners can benefit from these types of
tools, as well as audio-visual aids. Students can hear a recorded historical event, such as a
political speech, in an English history lecture using audio aids. Students can learn more by

listening to radios, CDs, and other media. Audio lessons are also ideal for learning English;
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students will hear different versions of English from CDs or audio files recorded online.
Listening exercise allows pupils to hear a variety of voices in addition to their teachers’ voices.
Learners can hear audio programs in two different ways: live or recorded. An audiotape or a
record is used to record a program. The usage of radio, telephone systems, or public speaker
systems is required for a live program. These systems might also be present recorded
programming. Radio, gramophone, and tape recorder are examples of audio aids. Radio is one of
the tools for improving language abilities. Radio programs can help students learn proper
pronunciation and accent, as well as improve their listening abilities (Bowen, 1991).

It is one of the audio instructional aids that is currently underutilized. It can be used by an
English instructor to record the best pronunciation, accent, and clarity of language and then
replayed to the pupils in the classroom, although caution must be used when recording. It can
also be used to record motivational talks by prominent speakers, writers, and poets, which can
then be replayed to students in order for them to be motivated and develop an interest in the
English language as well as learn beautiful expressions from the great speakers (Bowen, 1991).

The tape recorder is an excellent tool for teaching pupils skills and provides excellent
chances for them. For mastering all four abilities, as well as accurate accent and English
pronunciation, tape recorders are more useful.

As Harmer correctly points out, music is a potent stimulus for student involvement exactly
because it speaks directly to our emotions while also allowing us to utilize our brains to analyse
it and its effects if we so desire. A piece of music can transform a classroom’s ambiance or
prepare pupils for a new task. It has the ability to amuse and entertain both the leisure and
educational worlds (Harmer, 2001).

However, if the acoustics in the classroom are poor, it is difficult to ensure that all students
hear equally well. To make matters worse, not everyone hears at the same rate. Students find it

difficult to control the pace of the lecture because the documents themselves dictate the speed.

1.3.3.1. Use of audio and video in teaching listening

One of the most challenging challenges for language teachers is teaching listening.
Furthermore, most people are unaware of the significance of listening. That is why this ability
was previously overlooked in language instruction. However, with the advancement of
technology, language teachers’ jobs have become easier. Different audio-visual materials are
now accessible to provide native language exposure to learners. Language teachers can quickly
obtain listening resources from the internet based on their students’ ability levels. As a result,
audio-visual materials are increasingly being used to teach listening skills. Even current ELT

teachers are given training in how to utilise audio-visual tools into language instruction (Ozkan,
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2002). The audio materials assist learners in generating ideas for appropriately pronouncing the
target language. Students can learn about non-linguistic elements if teachers use video as
listening material in the classroom, which is crucial for learning a new language. Teachers can
force pupils to use the accent of native speakers using various language teaching devices.
Language teachers’ tasks have been made easier by a variety of audio materials, films, podcasts,

and other resources.

1.4. The coursebook

A coursebook or textbook is a written or printed work that students utilize in class.
Choosing a specific textbook is tough since it must be analysed before being chosen. However,
Harmer suggests that “a problem with such assessments is that however good they are, they may
still fail to predict what actually happens when the material is used” (Harmer, 2001, p.301).

Textbooks are still used extensively in school curricula around the world, providing
teachers and students with formal knowledge of subjects as well as the recommended values,
attitudes, abilities, and behaviours of specialists in those fields. Textbooks are commodities,
political objects, and cultural representations, and as such, they are the site and product of
conflicts and compromises over how and by whom they will be produced, selected,
disseminated, and how teachers and students will make use of them (Shannon, 2010).

According to Cortazzi and Jin, the textbook can be a teacher, a map, a resource, a trainer,
an authority, and an ideology. As a result, in addition to supplying linguistic and topical material,
the textbook can be a primary source of cultural aspects that must reflect the ideology inherent in
the ESL setting of a given circle (Cortazzi & Jin, 1999).

Coursebooks have benefits and drawbacks. On one hand, if a coursebook is good it is the
best companion for teachers and learners as Harmer explains: “Good coursebooks are carefully
prepared to offer a coherent syllabus, satisfactory language control, motivating texts, tapes and
other accessories such as videotapes, CD-ROMs, extra resource material, and useful web links”
(Harmer, 2001, p.304).

Though coursebooks have many advantages and disadvantages we have to highlight the
fact that “ELT coursebooks evoke a range of responses, but are frequently seen by teachers as
necessary evils” (Sheldon, 1988, p. 237). In other words, despite their flaws, many teachers still
utilize textbooks because they believe they are required.

The attributing of the textbook as a direct cause of learning or teaching failure is
superficial, given that even a strict adherence to a well-constructed textbook requires as much
mastery in teaching as one’s ability to employ flexible and creative teaching techniques after

fully integrating its contents and structure. The teacher-textbook model is better understood as a
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continuous upward trend in teaching skill progress that reaches a plateau after which teaching
skills can only stall or increase. The textbook, in this sense, is a mediating effect that determines
how quickly teachers can achieve a threshold of standardized teaching, as well as how much
room there is for teaching flexibility and creativity once textbook training is completed. A well-
designed textbook should not only provide students with communicative and interactive
language content, but also provide a foundation for suitable teacher improvisation and
instructional flexibility to evolve and improve through time. The first step in preventing poor
teaching and learning quality would be to determine how practical or suitable it is to employ one
or more commercial textbooks to meet learning objectives and maintain the teacher/student
interaction in the classroom. Authentic resources, when used successfully, help bring the actual
world into the classroom and dramatically enliven ESL classes. Students gain a better knowledge
and interest in the material when they are exposed to cultural aspects. On the one side, pupils
improve their capacity to focus on relevant information, and on the other, they learn to ignore
irrelevant information. Students build confidence in their ability to function in an English-

speaking culture as they pool their individual strengths (Kelly, Lawrence, Mark & Bruce, 2002).

1.4.1. Coursebook evaluation

The coursebook is the most widely used material in ELT schools. Murphy states that
materials should be examined “in the light of current needs” and objectives. Therefore, material
evaluation should be the top priority of any curriculum (Murphy, 1985, p. 12). Hutchinson and
Waters argue that material evaluation should be should be done to determine the suitability of
our materials for our “specific purpose”. They insist on carefully evaluating all variables in order
to “save a lot of expense and frustration” (Hutchinson & Waters 1987, p. 96). Tomlinson
believes that the major focus of evaluation should be on “the expected language learning
outcomes” which results from using the materials. Even if the materials are excellent, they will
not be able to meet the needs and desires of all students, who have various goals, aims, wants,
learning styles, attitudes, aptitudes, and cultural norms (Tomlinson, 2006, p. 1). This is due to the
fact that each student thinks, feels, and believes in ways that are distinct from the culture to
which they belong. Coursebooks must be examined since they may be appropriate and excellent
in one situation and with certain students, but they may be ineffective in another (Richards,

2007, p. 256).

1.4.2. Characteristics of good/authentic textbook
All good and authentic materials are characterized by: language introduction and skill

development; a positive impression in the learner’s mind; useful information for working with
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the language; ease of learning; insight; a tool for addressing and improving gaps in learning
outcomes; and a sense of security and confidence for language teachers.

The terms “authenticity” and ‘“‘authentic” are frequently used to characterize language
examples, both spoken and written — that indicate the naturalness of form, and appropriateness of
cultural and situational context. The term authentic materials may mean different things for
different people; for some, materials generated by native speakers and for native speakers are
considered authentic (Rogers & Medley, 1988). In the words of Grellet (1981, pp. 8-9),
“Authenticity means that the original text and layout have not been altered.... Exercises should
be meaningful and, as much as feasible, correspond to what one is expected to do with the
book”. Hutchinson and Waters maintain that ELT materials give a learning stimulus, help
incorporate a view of the nature of language and learning, reflect the nature of the learning task,
can widen the base of teacher training, and provide models of accurate and acceptable language
use (Hutchinson & Waters, 1987).

Tomlinson outlines the characteristics of good materials as follows: materials should
achieve impact; materials should help learners to feel at ease; materials should help learners to
develop confidence; learners should perceive learning materials as relevant and useful; materials
should require and facilitate learner self-investment; learners must be ready to acquire the being
taught; the learners’ attention should be drawn to linguistic features of the input; materials
should provide learners with opportunities to use the target language to achieve communicative
purposes, through meaningful, realistic interaction; materials should consider the positive effects
of instruction to be delayed, thus incurring recycling; materials should be attentive that learners
differ in learning styles; materials should deliberate that learners differ in affective attitudes;
materials should permit a silent period at the begging of instruction; materials should maximize
learning potential by encouraging intellectual, aesthetic and emotional involvement which
stimulates both right and left brain activities; materials should not rely too much on controlled
practice; materials should provide opportunities for outcome feedback (Tomlinson, 1998).

According to Tomlinson “materials” include anything that can be utilized to make language
teaching and learning easier. They can be linguistic, visual, aural, or kinaesthetic, and they can
be given in print, on stage, or on cassette, CD-ROM, DVD, or the internet. While instructing
learners about the language, offering experience with the language in use, motivating language
usage, or assisting learners in making their own discoveries about the language, they can be
instructional, experiential, elicitative, or exploratory (Tomlinson, 1998).

While advocating allowing teachers to produce their own resources, Howard and Major
offer a set of recommendations for creating excellent materials for teaching and learning English:

¢ English language teaching materials should be contextualized;
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e Materials should stimulate interaction and be generative in terms of language;

¢ English language teaching materials should encourage learners to develop learning skills
and strategies;

¢ English language teaching materials should allow for a focus on form as well as function;

¢ English language teaching materials should offer opportunities for integrated language
use;

¢ English language teaching materials should be authentic;

¢ English language teaching materials should link to each other to develop a progression of
skills, understandings and language items;

e English language teaching materials should be attractive;

e English language teaching materials should have appropriate instructions;

e English language teaching materials should be flexible (Howard & Major, 2004).

According to Harmer course books have the following benefits: logically prepared to
provide a coherent syllabus, adequate language control, and motivating language use with
supplementary materials; frequently attractively presented; a reliable source of materials when
time is short; have a detailed teacher’s guide that includes not only lesson plans but also
suggestions and alternatives, extra activities, and resources; the adoption of a new course book
provides a great stimulus for methodological development (Harmer, 2002).

Cunningsworth examines the role of materials in language teaching as: a resource for
presentation materials; a source of activities for learner practice and communicative interaction;
a reference source for learner on grammar, vocabulary, pronunciation etc.; a source of
stimulation and ideas for classroom activities; a syllabus; and a support for less experienced
teachers lacking self-confidence (Cunningsworth, 1995).

Hall believes that well-designed textbooks benefit both teachers and students because they
provide language input and exposure for students; provide interesting and motivating material
organized in an appealing and logical manner; provide a written record of what has been studied,
allowing revision and continued study outside of the classroom; and reduce the amount of time
teachers need to prepare. He also points out that the increased accessibility of computer and web-
based technologies is blurring the lines between textbooks and new technologies (Hall, 2011).

Other authors have identified specific tasks that textbooks serve. They play an important
function in both supporting and complementing the teacher and the student. As a result, teachers,
students, and textbooks are the most common features in ESL/EFL schools around the world.
Because textbooks and resources are such an important part of language classes, their suitability

and efficacy must be carefully considered (McGrath, 2013).
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1.5. Teaching English in Transcarpathia; teaching materials used in Transcarpathian Hungarian
schools

In Ukraine, the reform of foreign language education was reflected in the fact that from the
2003/2004 school year foreign languages were taught as a school subject from the second grade
onwards, so that pupils started learning foreign languages at the age of seven, three years earlier
than in the previous ten-year age group (grade 5). English is taught as a foreign language in all
102 Hungarian schools in Transcarpathia (Huszti, 2004; Fabidn, Huszti & Lizdk, 2005, pp. 4-8).

In Transcarpathian Hungarian schools, English is the main language taught, as there is a
growing demand for this foreign language. English is taught in most of the Hungarian districts,
including Beregszdsz, Munkacs and part of Ungvar, but in some Hungarian schools in the
Nagysz0616s district German and French are dominant or have been dominant, as English is
gaining ground. There are a significant number of schools where German or French used to be
taught, but now (mainly due to pressure from parents) English is taught (Huszti, 2004).

The textbook is the main tool for learning a foreign language. Oksana Karpiuk’s English
textbook series is the most popular in English classes. The problem is that foreign language
textbooks are written for children whose native language is Ukrainian, so the instructions in the
book are in Ukrainian, and the vocabulary in the book is also in Ukrainian. This is a serious
problem, because a Hungarian second-grader, who currently speaks neither English nor
Ukrainian, cannot use the textbook. Another problem is that the books are based on the
grammar-translation method and do not contain a sufficient number of situational or other tasks
that confirm communication in the target language (Batyi, 2011).

Teachers notice a significant difference between the language centre and the public school
in terms of equipment and teaching materials. A huge problem in public schools is the lack of
material or proper textbooks. In Transcarpathian schools, students have access to English, a
foreign language only in the classroom, with more communication in the spotlight (Huszti,
Fabidn & Bardnyné Komari, 2009). Not all students have the opportunity to purchase the best
and most modern textbooks (Huszti, 2020).

In addition to textbooks, teachers also use various teaching aids in English lessons. One of
the most common tools is children’s literature. Teachers of English in Transcarpathia have a
positive attitude towards the use of children’s literature in foreign language classes. In addition,
one of the most popular resources is the Internet and the opportunities it offers. This is not
surprising, since nowadays there are more and more studies and publications about the use of
modern technical means. Most teachers have a positive attitude towards stories and tales and use
them in the teaching and learning process. However, there are cases where teachers are either not

familiar enough with the possibilities available, or are afraid of them, or they are afraid of time
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constraints, so that stories, tales and the use of various aids do not fit into the lessons (Nagy,

2015).

Conclusion

In this part of the work, an attempt is made to focus on the effective use of authentic
materials by teachers in English lessons. The concept of teaching a subject in general depends on
the analysis of the nature of a particular subject, its doctrines of teaching and learning, which are
rooted in research and theories related to the philosophy and psychology of education.

Teaching-learning materials are constantly concerned with methods, approaches, materials,
programs and assessment. Language teachers use two types of materials, i.e. materials that are
prepared exclusively for language learning, such as textbooks and authentic materials such as
newspapers, brochures, pamphlets, etc., which are not used for teaching but are often used in
language classrooms while teaching the language.

It is very important that teachers choose the materials, activities and methods very carefully
when choosing the material for language lessons; selection of materials that contribute to the
acquisition of four language skills; and finally, the origins, needs and expectations of the
different target groups need to be addressed. Although opinions differ on the definition of
authentic materials, it is generally accepted that authentic materials play a significant role in
motivating learners to learn.

As authentic materials allow English teachers to apply different learning strategies in their
classrooms using the latest methods, students have the opportunity to learn a new language.
Authentic materials are more economical and available everywhere, and are used by English
teachers in their daily lessons. Because the concept of learning authentic materials is to motivate
and engage learners in language learning in a completely different way, students complete the
tasks with greater enthusiasm and interest. As long as authentic materials are of interest to
students, teaching and learning will take place in a form that is comfortable for students.
Therefore, English teachers are encouraged to focus on the needs and interests of students in
order for their main learning goal to be effective.

Both audio and visual aids are tools for effective English language teaching and learning.
Teachers, as designers of educational institutions, have to select and use different types of
printed and non-printed products. When a teacher develops a lesson plan, the order of the steps
influences learning. Teachers need to use teaching aids that promote effective learning. Because
audio and visual aids can be really helpful in English lessons, language teachers should try to use
audio and visual aids in each lesson to capture students’ attention. Visual aids, as aids to the

learning and learning process, are important when properly selected and developed because they
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stimulate, motivate, and focus learners on classroom activities, thereby improving learning.
Integrating technology into the classroom helps teachers explain concepts and ideas in a
meaningful, real-world way. This improves student learning and teaching, makes lessons more
exciting and interactive, and makes visualization more transparent and accessible. Visual aids
help English learners develop their vocabulary, speaking, listening and writing skills, make them
more creative and develop their deep thinking. Effective use of visual materials can be beneficial
and can lead to lifelong learning and help convey content.

The main goal of L2 learning is to develop students’ communicative competence: language
competence, discursive competence, strategic competence and sociolinguistic competence within
a holistic linguistic approach, taking into account all language skills - listening, reading, writing
and speaking - in an interrelated approach.

Thus, authentic materials provide very good resources for ELT teachers and give students
the opportunity to get acquainted with real life and extracurricular context. In ELT classes, the
main purpose of authentic materials is to convey the content of the message and to convey the
message according to the context. If they provide authentic materials to students, they will no
doubt use English in real-world situations. Moreover, students significantly improve their
language skills and communicate not only with their peers in the classroom, but also with
friends, family, and others outside the classroom.

In conclusion, I would like to draw attention to a quote from “Approaches and Methods of
Language Teaching”: “The goal of foreign language study is to learn a language in order to read
its literature or in order to benefit from the mental discipline and intellectual development that
result from foreign-language study” (Richards & Rogers, 1986).

Since teaching is a “developing art” which requires innovative and creative ideas to enrich
its effectiveness, we must not hesitate to use such resources in our classrooms. These resources
can assist our teaching of English language while providing a relaxed atmosphere and motivating
students. Such activities are student centred, hence, by using them we give a chance to our
students to express themselves, enjoy themselves during learning, and “use the reserves of their

minds” (Ur, 1987, p.29).



PART 2
METHODOLOGY AND FINDINGS OF THE RESEARCH
Language is a tool for communicating one’s ideas, thoughts, feelings, and messages. Teaching
languages is a challenging endeavour because it is largely influenced by the nature of the
subjects.

Effective learning is the result of good teaching. Almost every teaching approach, on the
other hand, necessitates the use of well selected, thoughtfully designed, artistically produced, and
effectively implemented learning materials.

The word “learning materials” refers to the resources that students use. In the teaching
process there are different resources such as teaching materials, authentic materials, audio visual
aids, etc.

This chapter presents the research methodology for this study.

The research is aimed at understanding the most frequently applied authentic materials
used by English teachers in the process of teaching in Transcarpathian schools. Employees of
some schools located in Transcarpathia were observed. This part of the thesis describes the
results of the study conducted among English teachers living in Transcarpathia.

In this paper, data on the use of different types of educational material is collected through

interview. They will be analysed and compared with each other.

2.1. Research design and methods

The purpose of this research was to determine what types of additional material teachers
use in the classroom to teach English. Comparing the results of the research the benchmarking
method was used to distinguish between the similarities and differences in the teachers’
responses. While researching this question, the main attention was on the following areas: what
types of teaching materials are most often used by teachers, how they use and select teaching
materials and textbooks, and how they think the use of these additional materials affects student

learning.

2.2. Aims

This study focuses on teachers’ attitudes towards the use of additional teaching materials.
First, it explores teachers’ general views on the use of authentic materials and audio-visual aids
to improve students’ learning skills. Secondly, the level of success of the use of these materials

during training is studied, as well as what difficulties may arise during the use of these materials.
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2.3. Participants

This study involves English teachers who currently teach in various schools in the
Berehove district of Transcarpathia as research respondents. Nine teachers took part in the study.
The respondents are alluded to as N rather than showing their names, in order to protect their
anonymity.

During the research process, one of the most important factors was how many years of
educational experience the interviewee had. The main purpose of the study was to involve
teachers of different ages. Thus, it was possible to compare the views of teachers who have only
one and up to twenty-six years of experience in English as a school subject.

The personal data of the interviewed teachers can be found in Table 2.

Table 2. Personal data of the teachers

No. Age Gender Years spent with
teaching English

N1 21 female 2

N2 22 female 1

N3 22 female 2

N4 23 female 1.5

N5 26 female 6

N6 39 female 15

N7 45 female 17

N8 45 female 20

N9 47 female 20

2.4. Research instrument

For the present study, the instrument used for the data collection was a semi-structured
interview. The semi-structured interview gives interviewers explicit instructions and can yield
trustworthy, comparable qualitative data.

The instrument was created around the study topics’ themes. All of the questions in the
interview guide were open-ended. An open-ended interview has proven to be the most
appropriate research tool.

Open-ended questions are survey questions that allow respondents to respond in open text
format, allowing them to express their full knowledge, feeling, and comprehension. It means that
the answer to this query is not restricted to a few alternatives. Respondents prefer open-ended

inquiries because they have complete discretion over what they want to say and are not
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constrained by a limited number of options (Mack et al, 2005). The beauty of open-ended
inquiries is that there is no such thing as a one-word response. The answers will take the form of
lists, sentences, or anything lengthier, such as a speech or paragraph.

The interview protocol contained 29 open questions. When compiling the set of questions,
two major considerations were made. First and foremost, the teachers who were questioned
disclosed material that was directly related to the research issue. The interview’s openness in
exchange for a sense of freedom is the second aspect. By answering the questions, the
interviewed teachers are free to share their experiences and add as much information as needed.

The interview can be divided into separate parts, and thus it consists of four separate
sections. The first section examines what types of additional material teachers use in the
classroom to teach English and how they select these teaching materials. The second section
assesses teachers’ attitudes towards the use of audio-visual media. The third part includes
questions related to visual aids. The last stage of the interview was designed to review textbooks,
their advantages and disadvantages.

As a result, it is possible to completely assess each question in the interview protocol and

draw the right conclusions using this strategy.

2.5. Procedure of the research

Interview procedures were affected by the situation in the country. Because the interview
was to be conducted at a personal level, it was necessary to choose modern and effective ways to
interview teachers. For the sampling procedure, simple random sampling was used as a sampling
method in which each unit in the available population has the same probability of being selected,
and the choice of one does not in any way affect the choice of the other (Hamed, 2016). Five
schools in Transcarpathia where respondents work have been chosen. A number of English
teachers were selected in each of the selected schools. Nine English teachers teaching in
Transcarpathian schools were interviewed. As a result, the participants were purposefully
selected from public schools in rural areas and public schools in the city. The interview took
place in a variety of settings and under various conditions.

The first four interviews took place in a personal meeting. The interview was conducted in
a comfortable environment with no barriers. The teachers were informed about the research topic
as well as the research’s principal focus. The interview goals were established ahead of time to
assist the teachers in narrowing down the methods and experiences that would discuss. The
researcher advised the teachers of the interview’s confidentiality and requested permission to
take notes and record the conversation. The teachers accepted to be recorded and were willing to

answer questions. The interview protocol’s questions were read out by the researcher and aimed
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to the teachers. Because the interview’s questions are open-ended, the instructors were able to
establish their own conclusions and rely on their own experiences and observations. The
researcher thanked the teachers for answering the questions and taking part in the study after the
interview.

The rest of the interviews with the interviewees were conducted online. Interviews were
held online with each teacher separately. The researcher told the teachers about the research
topic and the field of study which is being searched. Teachers were willing to provide extensive
responses. The interview method was effective in gathering information from teachers to gain
insight into learning English using authentic materials.

Thus, each participant was scheduled for an interview at a time that was convenient for
them. Participants were given an overview of the study at each interview session, after which
their consent was obtained and an interview was conducted. The process of interviewing
teachers, providing answers to questions, lasted no more than forty minutes. It was important for
the study that the participants be free from any control and that they be in their natural

environment.

2.6. Research findings

For the modern English teacher there is a lot of information and opportunities to find the
necessary approaches and methods for learning a foreign language. School textbooks and general
literature are not all that a modern teacher can afford. In our study, we aimed to analyse the use
of different additional and authentic materials during the teaching process.

The interview shows the teachers’ insights and experiences with authentic materials the
effects of authentic materials on the learners’ English learning. In addition, the teachers were
questioned about various methods and opinions on teaching English via authentic materials.

First of all, it was investigated what types of additional materials teachers use in the
classroom to teach English. When most people think of authentic materials, they think of
newspaper and magazine articles first. However, the phrase can also refer to items such as songs,
web pages, radio and television programs, movies, posters, in fact, everything that is written in
the target language and used without editing in the classroom.

In this section, all teachers provided genuine answers to the interview questions and gave a
detailed description of the answers. According to teachers, the most effective methods of
learning English are various pictures, videos, songs, songs and presentations from authentic
sources available on the Internet movies, songs and dialogues. The teachers answered that most
often use authentic materials such as posters, cards and games, which can be found in online

sources or foreign textbooks. Sometimes use materials from the British Council or prepare for
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lessons with pages of live worksheets. These include skills development materials, grammar,
lexical and phonological materials, collections of communication activities, teacher resources
and web materials, authentic sources (e.g. newspaper and magazine articles, videos, etc.). These
additional materials and exercises are used to provide something that is missing in the textbook
for students, to give students additional practice or just to add something else to the lessons.

According to the respondents, the use of authentic materials is appropriate at all levels.
That is, they are useful at all levels. It is very important to carefully choose the material
according to the age and level of English of the students. Songs can be used in the lower grades,
but in the middle grades the teacher can bring videos and TV series to the class. As students
grow older and their comprehension and speech skills are enriched, the difficulty of these
materials needs to be increased.

It was stated that students usually prefer activities where they are engaged in a game,
activity, watching something. They are more fun than lessons without any additional tools. The
teachers added that the above materials are interesting for both young people and high school
students. Teachers choose materials for studying certain topics according to the lesson plan. The
lesson plan and purpose identify work materials that can be used in the lesson.

On issues related to authentic materials, the emphasis was gradually shifted to the next
section, which concerned teachers’ attitudes towards the use of audiovisual media. It is clear that
audio-visual aids are an important tool for the learning process. This helps the teacher to present
the lesson effectively, and the students learn and retain the concepts better and longer.

The teachers stated that audio aids are useful for teaching English and also help to
understand the language more easily; these materials are colorful, attractive, and give students an
experience of using true English. According to the respondents, audio-visual aids encourage
students to think and actively participate in the lesson. Also, the use of audio-visual aids
improves students’ critical and analytical thinking.

It was emphasized that audiovisual means such as videos, songs and short stories are
usually preferred during training. It is thought that they include the correct version of English
terms and can equip students with sufficient and acceptable vocabulary. Students can be
encouraged to watch or listen to the above items since they are interesting.

Listening to authentic resources is the most effective technique for pupils to enhance their
English pronunciation. Listening to real materials can be done in a variety of ways, like viewing
a movie, listening to music, or watching a video on a fascinating topic. Students can see and hear
expressions that assist them create the correct sounds as they listen and read the text. The
teachers highlighted that students should listen to the audio multiple times since it helps them

understand proper intonation, rhythm, and emphasis.
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The respondents explained that it is very important for students to choose the most
effective and at the same time entertaining video, because if students find it boring, they will
behave badly. There are some pretty good videos to improve vocabulary that are used by
respondents in the learning process. They are mostly hosted on the YouTube platform.

The main difficulties in using audiovisual media are the low level of children’s vocabulary,
so teachers need to choose materials very carefully so that they correspond to the knowledge of
students. It was also noted that there are some restrictions on the use of audio aids in English
lessons. The main problem is the lack of equipment in the school where the interviewees teaches
English.

Students, according to the teachers, have trouble comprehending actual content. First and
foremost, the teacher should concentrate on this to assist pupils in becoming familiar with the
sound and speed of actual material. Students will recognize and use vocabulary, as well as
correct pronunciation, once they have been familiar with actual, spontaneous conversation. It is,
however, critical to provide assignments in which pupils must emulate the pronunciation of
words.

Audiovisual guides are very useful because teachers can demonstrate something through
sight and sound, and students get more information through the audiovisual experience.
According to the interviewees, it is critical to motivate and encourage pupils to listen to authentic
materials. By giving things that children enjoy, the instructor can encourage them to pay
attention. If the teacher plans to deliver these materials, must first become acquainted with the
pupils and their areas of interest.

The use of authentic materials and audiovisual media is also aimed at improving speech
skills. The teachers believe that audiovisual media are important when it comes to improving
speech skills, as students can learn to pronounce words better. Authentic materials can show how
native English speakers speak, so they are also great tools for learning English. Reading and
listening at the same time can help students improve their English pronunciation because they
can hear as well as see the words. Students will strive to reproduce the sounds they hear and
pronounce the printed words as they hear them on the record, both consciously and
unconsciously.

Audio visual aids develop the knowledge, to enhance teachers skills which help to make
teaching-learning process effective, make learners be active in the classroom, develop lesson
plan and build interest to make students good observer.

So, audiovisual aids are the most effective instrument for making instruction more effective
and for developing students’ understanding. The teachers emphasized that it can conclude from

experience that audio-assisted classes are more effective and interesting for students than non-
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audio-assisted classes. When the teacher uses various interesting materials in the lesson, students
are very active and enjoy the lesson.

At the same time, the teachers emphasize that teachers should use not only audio-visual
means, but also authentic materials. According to this, next section includes questions related to
visual aids.

The teachers noted that drawing pupils’ attention to the language material that is the subject
of a particular session is critical. Authentic materials that have been carefully chosen can be
helpful instruments for learning to concentrate on vocabulary, phrases, and grammar that must be
mastered during the session.

The teachers claim that visual materials play an important role in students’ learning
English. So, much attention can be paid to various types of visual aids that can be used as a
motivational tool to arouse students’ interest in reading literary texts. It is said that reading
fiction makes it easier for students to memorize new words.

Many students like movies or TV series. Viewing them in English is not only useful but
also entertaining. And, for example, if they are watching a book adaptation and the plot is
interesting - maybe they will be interested and read the original book. The use of visual aids
while reading literary texts can benefit students, and it is through these aids that students can
imagine the events better.

According to the teachers, to arouse students’ interest in reading literary texts, teachers can
use visual aids as a motivational tool, namely pictures, videos, movies. The use of visual aids,
such as pictures, videos and projectors, encourages students to read texts with interest, which
makes it easier for them to understand the main ideas of the texts and they have full
concentration on the texts. The teachers believe that authentic materials can be used both at the
elementary and upper levels of students. Sources that should be used to obtain authentic
materials are BBC Future, BBC Culture, CCN videos, movie reviews and so on.

The use of visual aids allows teachers to closely involve their students in literary texts,
although they can help students of different levels of English with interest in reading texts. This
aspect is vital because literature helps to develop students’ creative and critical thinking skills.

It is also believed that the use of a variety of authentic material improves students’ ability
to write coherent texts. It is well known that the language of instruction is associated with a
culture of teaching that has a great impact on human life, and therefore one of the best ways to
introduce students to the real world is to use authentic material. As EFL students have more

difficulty learning and learning a language, it can help them experience real-world events.
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The use of visual aids benefit students in reading literary texts and also can be used as a
motivational tool in triggering students’ interest in reading literary texts. Learning literature
through film puts struggling readers at less of a disadvantage.

The use of visual aids like pictures, videos, projectors encourages students to read texts
with interests, which make it easier for them to understand the ideas in the text. That is, along
with audio materials, teachers should not forget about other visual materials. The teachers
emphasize that authentic materials are motivating, interesting and relevant, promote deeper
cultural knowledge, and brings creativity into classroom practice, current and topical.

The last stage of the interview was designed to review textbooks. Along with the use of the
above additional materials, during the training there are materials that are permanent. One such
material is a textbook. It is clear that coursebooks have an important role in the teaching learning
process. It also provides support and assistance to teachers in the delivery of learning materials
or classes. It can provide students with the knowledge they require and assist them in achieving
their learning objectives. According to the correspondents, learning English as a second language
is an enjoyable and enlightening experience for people of all ages thanks to innovative course
books and multi-media tools. Hundreds of worksheets and exercises, as well as speaking and
listening tasks, must be included in each book. As conclusion the teachers emphasised that many
textbooks are extremely predictable. Unit after unit, they repeat the same pattern. If the book is
followed too closely, both the students and the teacher may become bored. Teachers may be less
innovative and imaginative as a result of course books, preferring to adopt ideas from the book
rather than their own. Also announced that the task in school textbooks should prepare students
for external evaluation (ZNO), especially in senior classes.

So, the use of authentic materials and audio-visual improve speech skills, provide good
materials to help students better and more effectively understand the topic and use English in
everyday speech. The teachers state that during the teaching process it is very important to use
different additional materials.

Thus, in the course of the research described in the thesis, each teacher answered a list of
questions individually. Subsequently, the results of all teachers were analysed, opinions were
compared with each other and general conclusions were made taking into account the answers of
correspondents. The generalized results are given below.

The first questions are aimed to analyse what authentic materials teachers use in lessons
and where they get these materials. Of the nine respondents, all teachers use additional materials
in their lessons in addition to the textbook and workbook. They use materials such as posters,
cards with various tasks, videos, songs, and presentations from authentic sources, didactic

games, songs, questionnaires and also various web pages in English. That is, we can say that
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they use different types of additional materials, including skills development materials, grammar,
vocabulary and phonological practical materials, collections of communication activities, teacher
resources and web materials, authentic sources (e.g. newspaper and magazine articles, videos,
etc.). These materials are usually taken from various online sources or foreign textbooks. The
primary reason for using these materials is to provide something that is missing in the textbook
for students, to give students more practice, to add variety to the learning process and to help
increase student motivation and activity.

Teachers stressed that Ukraine has a National Curriculum for Foreign Languages and
foreign language teachers should use this program. First of all, they prepare lesson plans and
select the necessary materials for each lesson. That is, they use calendar-thematic lesson
planning and guidelines, and select materials for the curriculum.

A respondent named N4 emphasized that she tries to select and use only accessible,
understandable, visually appealing and standards-compliant materials that meet the needs of
students.

The second part of the interview included questions related to the use of audio-visual
materials. From the answers we see that all the teachers who were interviewed consider it
necessary to use audio-visual aids in class and they also use this type of material in their work.
The most common types are the use of video and various films, short films, filmstrips. Flash
cards, pictures, audio player, Internet, and Youtube channel are also widely used. Among the less
used can be distinguished such as: power point presentations (PPTs), karaoke, listening
dialogues, laptop and tape recorder. Detailed aggregate data are shown in Figure 1.

Figure 1. The most frequently used audio-visual materials

in the teaching process of the research respondents
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All teachers unanimously emphasized that audio aids are useful for teaching English.
According to them, all types of teaching aids are vital for learning foreign languages. Listening
to conversations or other audio materials facilitates students’ perception of the language, helps to
create an English-speaking environment in the classroom. They are also useful as they help to
avoid unnecessary, empty and meaningless verbalization, as well as help students to form clear
and precise concepts in English.

Each teacher works individually and prefers different teaching methods, as well as the use
of teaching materials. During the interview, we were interested in what specific materials
teachers prefer. The results are shows that teachers prefer to use various educational materials in
English classes, such as different videos, cartoons, songs, PowerPoint presentation, flash-cards,
print materials, maps and pictures.

It can be seen that teachers use multimedia presentations in large numbers in English
lessons. The concept of multimedia combines a variety of information objects such as text,
graphics, video, animation and sound. The experience of using a multimedia presentation shows
that its use helps to combine a variety of textual audio and video. It is possible to use both
interactive and multimedia boards for presentations, which allows you to better organize new
lexical, grammatical and even phonetic material and create support for learning all kinds of
speech activities. Teachers can also use individual slides as handouts. As a result, it is possible to
achieve the main goal of education - the education of a person who is able to develop in modern
society. In the lesson, the multimedia presentation can be shown on a computer monitor screen
or on a large screen with the help of special devices a multimedia projector, plasma screen, etc.
The most common program for creating multimedia presentations is PowerPoint, which
respondents actively use.

So, it can be seen that different materials are used, but there may also be difficulties that
teachers face when using audio-visual media. Teachers were divided on this issue. Of the nine
respondents, five answered (N2, N5, N6, N8, N9) that they did not face difficulties in using
audio-visual media. In contrast, the other teachers spoke as follows:

For example, a teacher named N1 stressed that it is very important to choose the most
effective and at the same time entertaining video, because if students find it boring, they will
behave badly. Further problems mentioned by teachers:

- N3: “The most frequent problem is the low level of lexicon of children”.

- N4: “Sometimes audio-visual aids distract pupils from learning’.

- N7: ‘I think with the help of audio-visual aids the lessons are interesting and my pupils

wait what we will do at the next lesson. It is a challenge for them and me too”.
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According to the teachers’ answers, students usually prefer activities where they are
engaged in a game, activities, watching something. They are more fun than lessons without any
additional means, they develop students’ ability to listen and facilitate understanding of a foreign
language, make learning effective, attract students’ attention. They can be used at all levels of
education, they help promote greater student participation, and they maintain a high level of
interest in the lesson. When the teacher uses various interesting materials in the lesson, students
are very active and enjoy the lesson.

Teacher N6 refuted her opinion as follows: “As for me, the most effective classes for
student are classes with audio. It is clear that audio visual aids are important tools for the
teaching and learning process. It helps to me to present the lesson effectively and pupils learn
and retain the concepts better and for longer duration. The use of audio visual aids improves
students’ critical and analytical thinking”.

These materials are important for teaching a foreign language, but unfortunately not all
institutions provide a sufficient amount of such equipment. In the following questions, the
teachers’ opinion on this particular situation was analysed. As the results shows, seven teachers
are satisfied with the materials provided to them by educational institutions. But there are three
teachers who believe that there is a lack of these materials, and the equipment could be better.

It was also asked what restrictions the respondents face in using audio aids in English
lessons. Among the answers there were both positive and negative arguments. Five teachers
emphasized that they teach in a well-equipped school and therefore have no restrictions. But we
also received the following answers, which clearly indicated what limitations they face:

- “There are many technical problems; also audio aids are often expensive” (N4)

- “Our institution does not have headphones in the language classroom” (N5)

- “Our school has some smart TVs and only two smart boards, so we have not got all the
materials in every class” (N6)

- “We do not have smart boards in every class” (N9)

All educators know that audio-visual tools in the language classroom activate the student.
This was confirmed by teacher-respondents. According to them, thanks to these materials,
students actively listen, and consume information. Pupils are encouraged to think and participate
actively in the lesson. Teachers were also divided on the lack of these audio-visual aids and their
reasons for student failure. Six teachers believe that the lack of these materials will not affect
student performance. But other teachers believe that the lack of use of these materials may be an
important reason for student failure.

The issues related to improving speech skills through the use of authentic materials and

audio-visual aids were analysed. The results show that the attitude of teachers is very positive in
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this situation. Many have said that these materials are useful in all respects. Any additional
materials contribute to the development of all four language skills. These tools help the students
remember things better. One teacher believes that audio-visual aids are important when it comes
to improving speaking skills, as students can learn to pronounce words better. Authentic
materials can show how native English speakers speak, so they are also great tools for learning
English. According to the second respondent, audiovisual tools are the number one for this
teacher in the ratio of improving speaking skills.

All teachers believe (nine) that audiovisual aids are used to maintain a high level of interest
in the lesson, and only one teacher, believes that it is possible to maintain interest without
audiovisual media, if explaining in an interesting way.

According to them, audio-visual aids also contribute to greater student participation, but
not in all cases. It was also analysed how they believe such tools are used to motivate the
student. The answers are unanimous, and they believe that the use of audio-visual aids promotes
the development of students’ self-motivation. If the student sees that it is possible to learn a
language creatively, he/she will have more motivation to learn that language and also if he/she
has a desire to learn this language.

So, according to all the data, it is feasible to draw conclusions and say that audio-visual
materials are extremely important in the learning process. Teachers believe that audio-visual
materials are colourful, attractive, and give students an experience of using true English. They
are very useful because you can demonstrate something by sight and sound, students get more
information through the audio-visual experience. They believe that audio-visual aids develop the
knowledge to enhance teachers’ skills which help to make the teaching-learning process
effective, make learners be active in the classroom, develop lesson plan and build interest to
make students good observers, visual aids stay with us for longer time then verbal. According to
them, audio-visual aids are the best tool for effective learning and the best way to develop
students’ knowledge.

The second part of the interview contained questions about the use of visual aids. Special
attention was paid to reading literary texts and their impact with these materials. Teachers
believe that pictures, videos, movies, series, posters, postcards, and coloring books can be a
motivating tool for arousing students’ interest in reading literary texts. According to the data, the
largest number of votes fell on pictures, videos, various video clips, movies and movie extracts.

Figure 2 serves to illustrate the results.
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Figure 2. Visual aids that arouse students' interest in reading literary texts
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Figure 2 show that the use of different pictures and videos can have an impact on arousing
students’ interest. Among the answers were those who stressed that the positive impact can also
be caused by exercises on literary topics. According to respondents a lot of students enjoy
movies or series. Watching them in English is not only useful, but also entertaining. For
example, if students are watching adaptations of books and the plot is interesting maybe they
will take an interest in it and will read the original book, too. The use of visual aids enables the
teachers to engage their students closely with the literary texts despite of being able to facilitate
students of different English proficiency level in reading the texts with interest.

The majority of language teachers appear to agree that using pictures can help improve
language learning. They make learning more meaningful and entertaining by assisting teachers in
bringing the real world into the classroom. It is proverbially that the use of visual aids has a great
impact on student learning. Regarding their impact and benefits for students when reading
literary texts, teachers emphasized the following details, which are listed below.

- “By visual aids, students can imagine the events better”” (N2)

- “The visual aids arouse pupils understanding of the texts importance, as well as help them
to memorize the content” (N4)

- “By reading fiction it is easier for students to remember new words for them” (N5)

- “The use of visual aids enables the teachers to engage their students closely with the
literary texts despite of being able to facilitate students of different English proficiency level in
reading the texts with interest. This aspect is vital as literature helps to generate students creative

and critical thinking skills” (N7)
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- “The use of visual aids like pictures, videos and projectors encourage students to read
texts with interest, which make it easier for them to understand the main ideas of the texts and
they have full concentration on the texts” (N8)

Using authentic materials is a quick and easy technique to improve your pupils’ general
skills as well as their confidence in a real-life setting. Teachers of English can employ authentic
resources in their normal ELT classrooms because they are more cost-effective and easily
accessible everywhere and at any time.

The respondents were questioned about their preference to use authentic materials in class.
All teachers unanimously prefer this type of material. So, this means that all of respondents
(nine) use visual aids when teaching English. These materials are not specifically designed for
one or another level of students. Regarding the question, at what level(s) they would use
authentic materials, the answers of respondents were not prorated. Figure 3 is a summary of
teachers’ attitude to the usage of authentic materials.

Figure 3. Levels at which teachers would use authentic materials

m At all levels m From the very beginning

At the intermediate level of knowledge m At a higher level of knowledge

Four teachers believed that they could be used and that they were useful at every level
depending on the content of the material. Kids should get something that is funny and animated,
while older learners could get some material with abstract topics with more serious tone. Two
teachers believe that it is best to use these types of materials at the primary level, one teacher
believes that it is necessary to include in the teaching process, when students are at the
intermediate level of knowledge, and two expressed the opinion that they most often use
authentic materials at the highest level in Forms 7 to 11.

ESL teachers have many useful EFL resources to help them teach in the classroom. Today,

teachers are fortunate to be able to take advantage of technology to find great learning tools. In
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this regard, teachers have great opportunities. There are various sources that can be used to
obtain authentic materials. The teachers interviewed most often use the Internet in their work to
obtain authentic materials. And already on the Internet use such sites as BBC Future, BBC
Culture, CCN videos, British Council, ESL Collective. They also use different movie reviews,
series, songs, books, foreign textbooks, articles, menus, newspapers, magazines, and TV
programs.

When choosing different materials, teachers need to adhere to certain selection criteria on
the basis of which these materials will be collected in the future. A list of these criteria was
compiled from the answers by which teachers choose materials for their work in the classroom.

The criteria for selection of materials are as follows:

- Supplementary aids should be easy to work with and comprehend;

- It should be based on real language;

- It should be relevant to the coursebook and learners’ needs;

- It should be suitable for the selected level of the learners, appropriate for special age;

- It should be relevant, interesting and student oriented;

- It should be relevant to the topic interest, cultural fitness, logistical considerations,
quality;

- It should be relevant to the cognitive and linguistic demands.

According to teachers, the use of a variety of authentic materials improves students’ ability
not only to communicate better and be more active in the classroom, but also improves students’
ability to write coherent texts.

It is clear that students like to use authentic materials in the EFL class. Among the answers
there were none that would state that students do not like it, all nine teachers answered positively
to the question if students liked to use authentic materials in the EFL class. The primary reason is
that authentic materials are motivating, interesting, current and topical. They promote deeper
cultural knowledge, bring creativity into classroom practice. Kids love everything that is not
traditional. They are interested in looking for information on different topics. Students usually
like these materials because they are motivated, enjoyable for them and based on real experience.
Based on this experience, teachers always try to pick interesting, or at least funny authentic
materials. Teaching language is linked to teaching culture, which has a significant impact on
people’s lives. The utilization of actual content is a better technique to introduce kids to the real
world. Because EFL students have harder time learning and exploring the language, it can be
beneficial for them to have real-life experiences in the classroom.

The last part of research survey included several questions that were based on the textbooks

themselves, i.e. school textbooks that students use in their studies and teachers apply in their
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work. In Transcarpathia, both Ukrainian-language schools and Hungarian-language schools
mostly use English textbooks by two authors: Alla Nesvit and Oksana Karpiuk.

According to teachers, the virtues of these textbooks are that the textbooks are interesting
and visually appealing to students, they correspond to the official curriculum, and are logically
organized. But despite these advantages, they have a number of disadvantages. The coursebooks
contain too many reading comprehension tasks. One teacher expressed that British EFL
textbooks are much better.

Also, these two types of textbooks, sometimes have not got enough modern real life
situation activities, they may contain mistakes, lack of vocabulary and the exercises are often
boring, especially for elementary classes. Textbooks are not authentic, sometimes do not fit into
the cultural context, the scripts sometimes do not correspond to the audios.

Many textbooks are extremely predictable. Unit after unit, they repeat the same pattern. If
the book is followed too closely, both the students and the teacher may become bored.
Coursebooks can encourage teachers to be less creative and imaginative, preferring to adopt
ideas from the book rather than their own.

Most teachers agree that the main disadvantage of some of these textbooks are the lack of
listening assignments, they would also give more attention to grammar practice.

The educational authorities should try to compile the best textbooks for students so that the
learning process can be smooth and efficient. As for the improvement of English textbooks used
by students and teachers in educational institutions, according to teachers, the ideas of
improvement can have a significant impact on improving the educational process. Regarding the
improvement of textbooks, according to the answers of teachers, some materials were collected,
namely: Ukrainian coursebooks should follow the sample of those EFL coursebooks that were
written by native speakers. According to one teacher’s opinion it is impossible to write a good
coursebook of a foreign language, as a foreign language speaker. Native speakers are the best
users of the target language and not someone else from another country. So, it is stated that the
English textbooks should be more like textbooks of native speakers. They should add authentic
audio tasks to the book instead of grammar exercises. Coursebooks can also be improved by
putting more interesting exercises in them.

Different answers were received to the questions, “What are the areas that need to be
omitted and the areas that needs to be improved?” Teachers would be happy to see more
speaking and listening-focused exercises and less reading and writing exercises. In their view,
units describing cultural differences, oral and written activities, grammar sections, speaking and
listening skills could be improved. Among the teachers there were those who thought that

nothing should be excluded from these textbooks, but most believe that old-fashioned texts and
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exercises related to these texts should be omitted and replaced with more relevant and interesting
texts and tasks.

Many textbooks are now available in both print and digital versions. The book should be
well appreciated before choosing it. The correspondents were interviewed and based on their
answers, some criteria were collected, which, in their opinion, should be taken into account when
choosing a good textbook.

The list of some criteria which was developed by teachers-respondents regarding the choice
of different school textbooks are listed below:

- “The textbook should be legible for students, good structured and clear” (N5)

- “The textbook should be attractive and appropriate title, motivating presentation,
understandable terminology, appropriate vocabulary, short and simple sentences, clear
illustration” (N8)

- “Every textbook should have logical progression of topics” (N2)

- “A good textbook should be colourful; it should include many visual materials and have a
CD for them, or other tools for audio aids” (N6)

- “A good text book should contain different interesting exercises for developing all
language skills” (N7)

- “Some tasks should include ZNO preparation” (N9)

After the criterion for choosing a textbook, teachers also need to pay attention to the
characteristics of the textbook. The teachers were asked what they think are the characteristics of
a good textbook. Teachers expressed the view that a good textbook should consist of all kinds of
exercises, which are good for listening, speaking, writing, and reading skill development. Good
textbooks are colourful; contain authentic text and speaking tasks. It must be interesting for a
reader, contain some visuals, free space, well-balanced textbook design, textbook storyline. The
textbook should contain many interesting and understandable tasks for students, attention
grabbing pictures and illustrations, interesting topics, modern tools for learning appropriate for
the reader’s age and level. Despite these characteristics, one teacher noted that there is no ideal
textbook. That is why every person who works as English teacher should use several books, use
internet sources, supplemental tools and follow the development of the language.

After all, it can be concluded that coursebooks clearly play a significant role in the teaching
and learning process. They provide-support and assistance to teachers in the delivery of learning
materials or classes. They can provide students with the knowledge they require and assist them

in achieving their learning objectives.
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2.7. Methodology and finding of the second research

In the continuation of this section, another study was described, which related to the topic
of the thesis. This study was based on the opinions of students, which was conducted last year
with students studying English. This part of the work describes the results of a study conducted
among students living in Transcarpathia and studying in different schools in the Berehove
district. This section of the paper analyses the data on the use of educational materials and their
effectiveness in the educational process from the point of view of students. All data were

collected through an online questionnaire.

Design and research methods

The purpose of this analysis was to determine how the use of different teaching aids
facilitates language learning for students and what the attitude of students to the use of these
materials by teachers when learning a foreign language is. Comparing the results of the
questionnaire, a method of comparative analysis was used, which could be used to distinguish
between similarities and differences in the responses of participants. In researching this issue, the
focus was on the following main areas: how students feel about the use of different learning tools

and what impact they can have on the learning process of students.

Aims

This study focuses on students’ attitudes towards the use of different learning materials.
First, the level of student success in the learning process is studied using a variety of tools.
Secondly, the general opinion of students about the use of these tools in the learning process is

studied.

Methodology and data

A questionnaire was used for the study. The questionnaire used four types of questions,
such as yes/no questions, open-ended questions, choice of answers, and Likert-type questions
where respondents had to indicate from 1 to 5 how much they agree with the statement, where 1
meant strongly disagree and 5 strongly agree. The purpose of using these four types of questions
was to make the observations more effective, diverse, as well as to allow people who answered
the questions to construct and write individual responses, that is, to convey their own thoughts on
a given issue. The employment of such strategies can result in more accurate and diverse

answers.
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The goal of the survey was to find out what students thought about the usage of various
teaching aids, what resources teachers employ in the learning process, and how these materials

effect student learning in general.

Participants

The study involved 25 participants, including 17 females and 8 males. The participants of
this study are students who are studying in different schools in the Berehove district. Participants
were students aged between 12-14 years who have been studying English as a foreign language
for 5-6 years. Participants answered all questions. However, the answers differed in the degree of

detail, providing a wide range of materials for analysis.

Research findings

The first two questions, which can be found in the appendix, were answered unanimously
by all participants - yes. From these answers, it was found that the teachers clearly use audio aids
in the classroom and all students believe that audio aids are useful for learning English. From the
analysis of the data, it can be argued that both teachers and students are sympathetic to the use of
audio-visual aids, agreeing that they facilitate the teaching and learning of languages in different
ways. The use of audio-visual materials benefits both parties.

From the students’ answers it was found that the most common teaching materials that
teachers use are pictures, cards, charts, videos, audio materials, films, recordings, songs, PPT,
audio CDs, video clips/video records. It can be stated that having something visual in class is
always useful for students. Different pictures, cards, charts, films, song and videos give students
the opportunity to be more involved in the lessons. The use of audio-visual aids allows pupils to
gain a basic understanding of any topic that is important to them. Furthermore, the use of audio-
visual aids has a higher linguistic influence on pupils, allowing them to have a better
comprehension of the culture of the target language. The data show that another useful visual aid
for language teachers is the PowerPoint presentation. Using PowerPoint slides, teachers can
visualize their lecture, which enlivens the classroom. Students can take notes by taking help from
the slides.

All students believe (100%) that audio-visual aids help them learn a language. According
to students, they help them understand the topic better and provide real language introductions,
as well as make learning more permanent. Figure 4 is a summary of students’ attitudes toward

the usefulness of using authentic materials.
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Figure 4. Benefits of audio-visual aids in language learning

How do audio-visual aids help you in language learning?

® Help better understanding of a topic and give authentic language input
B They make learning more permanent and lasting since students use more than one sense

They help to study better to those who are audio or visual types of learner

Analysing the results of the study further, it was found that 80% of participants were only
slightly satisfied with the use of audio aids in English lessons, and the remaining 20% were
strongly satisfied. According to all students (100%) English lessons are more effective and
interesting when teachers use audio aids. But when it came to what extend they were satisfied
with the results of English lessons without audio, there were already a few opinions; 30% of
students said they were very satisfied with the lessons, which did not include the use of audio
materials, 40% of students were a little satisfied, and the remaining 30% expressed their
dissatisfaction. The next question which was analysed it was the opposite of the previous one
because this question was intended to find out to what extend the children were satisfied with the
results of English lessons using audio aids. Most students were very satisfied, which was 80%,
and the remaining 20% were slightly satisfied. The results indicate that that for some students it
is extremely important to use these materials in class, but among them there are students for

whom they are not so important. Detailed aggregate data are shown in Figure 5.
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Figure 5. Students’ satisfaction in English lessons without the use of audio materials

To what extent are you satisfied with your
performance in the English classes without audio aids?

m Strongly satisfied  ® Slightly satisfied Dissatisfied

Also, using video material as an aural practice was interesting to all of the participants and
none of them disagreed with it. Students noted that the use of these materials makes lessons more
creative, and clearly attracts the attention of students.

The next questions which were analysed were questions with the spread of their own
opinion. The purpose of these questions was to learn how visual aids facilitate students in
speaking and motivate in reading? How do audio materials help them to improve their listening
skills? Also, how they believe that audio-visual aids make facilitate them in writing, and what
common problems do they face when using audio-visual aids in class?

It is clear that when learning a language it is necessary to use different materials in order to
improve the acquired knowledge. Visual aids are one of the types of materials that facilitate the
communication process for students and motivate them to read. From the answers it was learned
that visual aids help students to speak more deeply, give clearer and more accurate answers, they
help them to explain words and draw conclusions, they also manage to speak and communicate
more easily when they see a picture in front of them, etc. As for reading, students believe that
these tools encourage reading, develop attention, make lessons more interesting, and help to
imagine the situation described in the picture. In most answers we can find a subtext that
indicates that visual aids are important for students. Among the answers there was one option
which differed in its context from the options of other participants. In his answer, the participant
noted that this type of tool is not important for him/her because he/she likes to imagine things in
their own way.

The next question was to consider how audio materials help students improve their

listening skills. According to the participants, listening to native speakers helps to understand
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and produce language more effectively, makes learning more interesting, improves
comprehension of oral original language, and develops listening skills. Students also believe that
if they hear native speakers talking or just talking, in the future they will be able to understand
the language on a new level, and when they listen to a movie or video, they can gain new
vocabulary and learn to pronounce some new words correctly.

While learning a language, each person may face different difficulties or problems. From
the data it is possible to summarize what are the general problems faced by participants when
using audio-visual aids in the lesson. The most important problem is the quality of sound/record
and misunderstanding of words and audio materials. Other problems can be the volume, amount
of material how many times it’s repeated, classroom noises. Also audio materials can be
distracting, and some technical glitches can occur.

The last type of collection of materials contained in the questionnaire is various statements
related to the topic of the study. Students must determine on a five-point scale how much they
agree with these statements. The questionnaire contains ten different statements. All the answers
were provided in the Table 3, in which all data are given in percentage form.

Table 3. Students’ attitudes towards different varieties of educational materials

Statement Strongly | Disagree | Not sure | Agree Strongly
disagree agree
1. Using video materials is more 0% 0% 30% 40% 30%

effective than using print

textbooks to practise English

listening

2. It 1s useful to improve English 0% 0% 20% 30% 50%
listening skills through video

materials

3. It 1is effective to learn 0% 0% 20% 40% 40%

vocabulary and idiomatic

expressions  through  video

materials

4. It is interesting to practise 0% 0% 10% 40% 50%
English listening through video

materials

5. It is fun to practise English 0% 0% 10% 20% 70%

listening through video materials
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6. I am able to learn non-verbal 0% 10% 10% 60% 20%
expressions  through  video

materials

7. It is new to practise English 10% 10% 40% 30% 10%

listening using video materials

8. Video materials motivate me 0% 10% 10% 40% 40%

to practise listening outside the
classroom

9. Video materials help me to 0% 10% 10% 20% 60%

acquire a better understanding of
associated cultural aspects

10. It is practical to improve 0% 0% 10% 40% 50%

English speaking skills through

video materials

The item statistics table showed the precise percentages for each scale of the items selected
by the respondents. In the analysis, the first two and the last two columns were combined. The
frequency column reported that participants expressed their highest agreement with paragraphs
4, 5, 10. Ninety percent of respondents strongly agreed that it is interesting to practice English
listening through video materials; it is fun to practice English listening through video materials;
and it is practical to improve English speaking skills through video materials. In this column, the
lowest percentage received statement 7 (It is new to practice English listening using video
materials), only 40% agree with this statement.

Moreover, as it was depicted by the results of the questionnaire, 40% of the respondents
not sure that it is new to practice English listening using video materials. And also 30% are not
sure that using video materials is more effective than using print textbooks to practice English
listening.

And in the last column of results, it can see that the participants do not agree at once with
the four proposed statements. Item 7, “It is new to practice English listening using video
materials”, received 20% disagreement. Item 6, “I am able to learn non-verbal expressions
through video materials”, item 8, “Video materials motivate me to practice listening outside the
classroom” and item 9, “Video materials help me to acquire a better understanding of associated

cultural aspects” had the next highest disagreement values (10%) after item 7.
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From the results it can be concluded that everyone has their own opinions, and due to this
we received a variety of data. Despite some disagreements summarising the results of the table, it

can be stated that most of the statements are very important and relevant.

2.8. Conclusion (research 1 and research 2)

This work investigates how different learning tools are increasingly used in education. On
this basis, the paper reviewed the most common types of materials and their potential impact on
the learning process of students. The following conclusions were drawn from the studies
analysed above.

The findings from the data collection support that different materials and aids facilitate
language learning. Both the teachers and learners are benefitted from different materials in
language classrooms. Teaching - learning aids make the language teaching and learning effective
making the class interactive and interesting, motivating the learners, facilitating language skills
and so many. If teachers can utilize the aids prudently, the language teaching and learning
become effective.

All teachers unanimously believe that different types of additional materials are very
important and help to develop students’ knowledge. Lessons are more productive for students,
these materials help motivate students and make lessons more interesting. Below are some
quotes from interviews:

“I use additional materials in order to make teaching and learning process more effective
and comprehensive” (N3)

“Different kinds of supplementary materials are very important and help develope students’
knowledge. The lessons are more interesting and productive for students” (N2)

“I use different pictures, videos, songs, chants and presentations from the authentic sources
available on the Internet in order to add variety to the teaching process and promote the increase
of motivation and activity of pupils” (N4)

“I use books and other materials (they include skills development materials, grammar,
vocabulary and phonology practice materials, collections of communicative activities, teacher’s
resources and web materials, authentic sources (e.g. newspaper and magazine articles, video,
etc.). ) in my lessons. I use supplementary materials and activities to provide something that is
missing from the pupils book, to give learners extra practice, or just to bring something different
to our lessons” (N6)

“I prefer to use grammar, vocabulary and phonology practice materials, collections of
communicative activities and web materials, newspaper and magazine articles, video, etc.

because they help to motivate the learners and make the lessons more interesting” (N8)
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“Reasons for using suplemantary materials — to give learners extra language or skill
practice; to add variety to our teaching; to fill gaps in the coursebook™ (N9)

The findings of the interview proved that the learners take great benefit from authentic
materials during the learning process. According to this research, teachers reported that authentic
resources are used and observed to be useful for teaching English.

It is well known that that different visual effect adds variety to classroom teaching, which
is helpful in drawing students’ attention to lessons. Using audio-visual aids in the classroom,
teachers can teach languages that make the class interesting. Also, audio-visual materials can
make lessons easier to understand. The images that the student views on the screen are easier to
understand and remember than descriptive reading materials.

The effectiveness of using video and other resources in language learning is determined not
only by the clear specification of its role in the learning system, but also by how well-organized
the lesson structure is and how well audio and visual learning opportunities are connected.

It is proved that lessons with the use of these materials attract the student’s attention very
well, develop many aspects of language activity, as well as provide opportunities for creative

expression of personality.

2.9. Discussion

This study discovered that learners and teachers use many sorts of engaging authentic
materials to influence the learners’ English language learning. Teachers highly recommend
English songs, videos, films, or various flashcards and illustrations for teaching English. It is
noted that learners have the opportunity to interact with naturally spoken English, which the
learners say is beneficial to their English language learning process. The process of obtaining a
native-like English pronunciation is claimed to be engaging for the learners by the authentic
materials.

From the pedagogical point of view it is always best to have something visual in front of
students so that they can understand the lesson well. Therefore, teachers should be careful when
selecting audio-visual materials for teaching. Listening tracks should be clear and appropriate for
students. Otherwise the goal will not be fulfilled. In addition, visual aids should contain enough
information for students to be able to generate ideas for conversation. There must be a good
connection between the audio-visual materials and the lessons; otherwise students will be
confused, which will ruin the whole goal.

Having reviewed the studies, some recommendations on this topic should also be noted.
Firstly, teachers should always make every effort to use available visual, audio-visual teaching

materials where necessary to make their lessons more interesting. Secondly, teachers are
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encouraged to look for the necessary teaching materials that can draw attention to students’
feelings, arouse their interest, encourage their participation, make learning more meaningful and
promote educational standards.

Consequently, from the findings of this and previous studies, it is important that teachers of
English should endeavour to apply the use of instructional materials in their teachings at all

levels of education for better achievement.

2.10. Summary

Teaching materials are extremely important in the educational system. The primary goals
of educational materials are to motivate students, develop teachers’ knowledge and skills, aid in
longer information retention, promote holistic learning, assist in classroom learning organization,
promote effective communication, promote attitude change, practical application, and make
learning enjoyable and formative. These objectives can be met through possessing applicable
skills and competencies, as well as making efficient use of instructional materials.

Thus, it was found that teaching materials are actively used in teaching. The main means of
transmitting educational information - visual, sound or sound-visual images, extremely realistic
model of the object, phenomenon and process. Various types of educational materials include
audio and video, textbooks, maps, posters, a projector, Power Point slides, computers, and other
reading materials.

The use of different technologies in foreign language teaching has significantly changed
the approaches to the development of teaching materials in this discipline. It should be noted that
the visualization of educational material, the creation of a learning environment with a visual
representation of information, the use of colour and sound, influencing the emotional and
conceptual areas, contributes to a deeper assimilation of language material. Multimedia programs
simultaneously stimulate the student’s several channels of perception, better support his
attention, reduce fatigue and provide the necessary relaxation.

Summarizing the above, it can be argued that educational audio and visual aids open wide
opportunities for active work in the process of developing language skills and abilities of
students and make the learning process of learning a foreign language attractive to students.

Therefore, learning English with the help of authentic materials is a very effective method.



CONCLUSION

Teaching-learning materials are those that contribute significantly to the facilitation of the
teaching and learning process. Students use learning resources to learn and understand things.
Teachers, on the other hand, use them to communicate with students. Individuals must recognize
how operational and valuable they will be to instructors in terms of enhancing the quality of their
tasks, enabling student learning, accomplishing academic aims and objectives, and improving the
overall education system. Attractiveness, familiarity, novelty, utilitarianism, reusability, and ease
of use are all characteristics of educational materials. Books, articles, and other reading
materials, models, diagrams, maps, drawings and images, technology, television and video,
audio-visual aids, and slide projectors are all examples of instructional resources.

The theoretical part of the paper dealt with all types of teaching materials used in language
learning, including visual and audiovisual tools. The purpose of the practical part was to find out
how authentic materials work in teaching English. However, this work primarily focused on
students’ and teachers’ attitude toward the use of these materials.

This study was conducted to analyse the attitude of students to teaching materials. In
addition, the initial aim was to determine whether parallels could be drawn between the teachers
and students answers. The study was carried out in Transcarpathia, among teachers of English as
a foreign language and learners who attend secondary-schools. In order to find answers,
qualitative and quantitative analyses were conducted using data collected from an interview and
an online questionnaire. The two research methods and the data which was obtained from the
participants provided an in-depth result.

In general, the results indicate that students have a positive attitude towards different
teaching tools. The advantages of teaching materials include supporting student learning,
facilitating the dissemination of instructions, raising awareness of the benefits of various
teaching materials, promoting differentiation of instruction, increasing motivation, promoting
enjoyable learning, enriching academic goals and tasks, and improving critical thinking skills.
Finally, having enough information in terms of teaching materials can help to solve difficulties
such as encouraging student learning, achieving academic goals, and enhancing the entire
education system.

The results of the study show that teachers place great emphasis on teaching through visual
and audiovisual materials as well. The study also showed that each material has its advantages
and disadvantages, so teachers should choose materials appropriately and also should combine

different materials rather than use only one type.
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The survey reported on the various techniques and methods used by teachers in teaching
English. The study provides us with the fact that most commonly used materials are different
video and various films, short films, filmstrips, flash cards, pictures.

In conclusion, it is important to state that authentic materials proved to be highly effective
for EFL students in Transcarpathian schools. According to two research findings, teaching-
learning materials improve students’ English language skills through influencing their growth
and language understanding. Additionally, students’ language learning improves when actual
English materials are used in and out of the EFL classroom.

From a pedagogical point of view, it is important for many teachers to use authentic
materials to reach students, and they often need to use different types of materials to improve
students’ knowledge. The pedagogical implications of this study are that wherever possible,
teachers should make advantage of available visual instructional materials to make their lessons
more exciting; teachers are encouraged to look for visual teaching resources that appeal to
learners’ senses, arouse their interest, stimulate involvement, make learning more meaningful,
and support academic standards; school principals should establish an enabling atmosphere for
instructors to employ accessible instructional materials in order to encourage student
participation and make learning more meaningful. To make teaching and learning easy, practical,
attractive, and pleasurable, the government should offer textbooks and fund schools to improve
inaccessible and inadequate teaching materials.

From an early age, it is vital to ensure that educational resources are used in a way that
inspires children and develops their enthusiasm and pleasure for learning. Only when teaching
and learning approaches meet their demands and expectations will they be able to expand their
learning. Educators must be well-trained and knowledgeable in order to implement effective
teaching and learning strategies.

There are three main aspects to consider while generating and developing educational
materials. This includes gathering, preparing, and maintaining. Individuals must use appropriate
materials and approaches and procedures when generating and constructing training materials.
Attending seminars or training programs, as well as seeking advice and suggestions from experts
and professionals, is crucial for those who are unaware. Finally, it is possible to argue that in
order to build teaching and learning methods, people must work together and study in order to
increase their skills and abilities.

More research on instructional materials should be done in all fields and at all levels of
education, with more variables added to improve the universality of the findings. More research
into how to improve and use instructional materials for teaching and learning is needed in order

to better understand the complexity of the issue.
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Curriculum planners, English teachers, and students will benefit from the findings of this
study. The findings of this study will allow curriculum authors to adapt the curriculum in light of
the mandatory use of instructional resources in the classroom. Teachers would be less likely to
teach without integrating educational materials, allowing them to be more effective in the
classroom. This research will also encourage students to actively participate in the teaching and
learning process by directing their attention to learning materials, which will improve and
develop the cognitive components of student learning. The conclusions of this study will be
useful to textbook authors in providing relevant textbooks based on the content while developing
textbooks. This study will also help teachers choose appropriate teaching materials to influence
students’ cognitive, emotional, and psychomotor comprehension in order to achieve the desired
educational goal.

As a conclusion the authentic materials are proved to be effective and highly impact the
EFL learners’ English. The teachers might motivate the learners by authentic materials and ought
to provide audio and visual materials in the English lessons in order to improve the learners’
English pronunciation and vocabulary. The results have clearly shown that the authentic English
materials have an advantageous effect on the EFL learners’ English learning. Based on the
findings of this study, English teachers at all levels of education should strive to include teaching

materials into their lessons in order to improve student achievement.
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PE3IOME
AHrnilicbka MOBa € PiJJTHOIO MOBOIO, @ TAKOXK APYTOl0 YM 1HO3EMHOIO MOBOIO B 0aratbox KpaiHax.
CoOM10TIHIBICTH HAroJIOMy0Th Ha BaXJIMBOCTI MOBU Y HABUaHHI Ta PO3IJISAIOTh HaBYaHHS, SK
BiZJOOpaXKeHHsI KyJIBTYpH Ta CHUIBHOTH y4HIB. BUTBLIICTh HaBYAJBHHUX HpOrpaM Oarato B 4OMY
NOKJIQJAI0ThCA Ha HaBYaibHI Marepianu. lllupoke BHKOpPHCTAHHS JONOMIKHHMX pPECypCiB
BIJINTOB1/1a€ 3a OLIBITY YACTUHY ITMOMHHU CY4aCHOTO MOBHOTO HaBYaHHS B YChOMY CBITI.

HapuanpHuii MaTepian MOBH — I BCE, IO BUMTEIi ab0 Y4HI BUKOPUCTOBYIOTH, I100
JIOTIOMOTTH M BUBYHMTH MOBY Ta MOKPAIIMTH CBOI 3HAHHA Ta/ab0 JOCBiJ MOBHU JJISl TOCATHEHHS
NEBHUX OCBITHIX wHijeil. Martepiaq € OJHMM i3 iCTOTHHUX (PAaKTOpiB Mpolecy HaBuaHHS. Sk
ctBepmkye TomumiHcoH (1998), matepian — 1e Bce, 10 BUKOPUCTOBYETHCS I BUKIIATAHHS
MOBH 1751 yuHiB. Lle Moxe OyTu dopma miapydHHKa, poOOUOro 30IIUTa, KACETH, BiJI€O, ra3eTH
tomo. lle o3Havae, MmO TEpPMiH BUKOPUCTaHHS MaTepiayiB Hadararo IMPIINH, HIX MPOCTO
HiAPyIHHK.

MoBa € IHCTpYMEHTOM JJisi BHUPAXCHHsS HAIIMX i€, AYMOK, MOYYTTIB 1 MOBiJIOMJICHb.
BuknananHs MOBH € CKJIaJHMM 3aBJaHHAM uepe3 Xxapakrep npeamera. L1[o6 HaBuyanHs Oyno
I[IKaBUM, BUMTEIb MOK€ BUKOPHUCTOBYBAaTH HaBuasbHI Marepiaiau. IIoTeHIIHO MO3UTUBHUM €
IIMPOKE BUKOPHUCTAaHHS HAaBYAJBHUX MaTepianiB. BoHH MOXyTbh OyTH BUKOPHCTaHI BUUTEISIMH,
SIK OCHOBHHMH 3aci0 HaBYaHHS JUIs JJOTIOBHEHHS 1HCTPYKIii BuuTelnsi. OCKUIbKH, BOHH € OCHOBOIO
JUTSL 3MICTY YPOKiB, 30a71aHCOBAHOCTI HABHKIB, 1[0 BUKJIAJAIOThCS, Ta BHUJIB MOBHOI MPaKTUKH,
JI0 IKOT BXO/ATh CTY/I€HTH, HaBYAJIbHI MaTepiald MOKYTh JOIMOMOITH YYHSM PO3BUHYTH METOAU
CaMOCTIHHOTO HaBYaHHS.

Pobora Hacammepen crocyeTbcsi HaMOLIbII YacTO BHUKOPUCTOBYBAHUX HABYAJIbHUX
MmartepiajiB Ta iX BIUIMBY Ha MpOIlEC HAaBYAHHS Ha YpOKax aHIJiicbkoi MOBM Ha 3akapmarTi.
[Tpeamerom naHoi poOOTH € BU3HAUEHHSI POJIl aBTEHTMYHHUX MaTepiajiB y HaB4YaIbHOMY IPOLECI.
Y mifl crarTi AOCHIIXKYEThCSA, SIK BUYMTENl BUKOPHCTOBYIOTH pI3HI BHAM MaTepiajiB, SKI
IHCTPYMEHTH € KOPUCHUMH JUIsI YYHIB, a TAKOXK JOCHI/DKYEThCS IXHE 3arajbHe CTaBJICHHS JI0 IIHX
marepiais.

PoGora mopineHa Ha BCTyH, JBI OCHOBHI YacTUHHU, BUCHOBOK, JOJAaTOK Ta CIIMCOK
BUKOpUCTAaHOI siTeparypu. OCHOBHa dYacTWHa poOOOTHM TOJIJIEHA HA JBa PO3AUIA, OJIWH
TEOPETUYHUMN 1 OJTUH MPAKTUYHUI.

[Nepmmii po3aia OXOIUTIOE JITepaTypy, HEOOXiAHY JUIsl pO3YMIHHS Taily3i JOCIHIPKEHHS,
oxoIieHoi wiero podororo. 106 kpaie 3po3yMiTH TeMmy HOCHIKEHHS, y MepIIOMY pO3aii
JETalbHO OIMCAaHO BIUIMB AaBTEHTHMYHUX MarepiajiB. Y TEOpPeTHUHId dYacTWHI poOoTH
PO3TISAAIOTHCS BC1 BUIM HaBYAJBbHUX MaTepialiiB, SIKI BAKOPUCTOBYIOTHCS TP BUBUYEHHI MOBH,

BKJIIOYAIOUH Bi3yasbHi Ta ay/i0Bi3yallbHi 3aCO0H.
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Jlpyra YacTMHa OINHUCYe€ pPO3pPOOKY, CHHTE3, XapaKTEpPUCTUKY Ta OLIHKY BIUIUBY
aBTEHTUYHMUX MaTepiayiB Ha IpOLEC HaBYaHHSA Y4YHIB. MeToau Ta NpoueAypH AOCIIIKEHHS
00TOBOPIOIOTHCS JYKE TJIMOOKO, IO Ja€ YUTAa4YeBI PO3YMIHHSA TOro, K Oyiau 3i0paHi naHi.
MeToro mpakTHYHOI YacTWHU Oyino 3’sCyBaTH, SK AaBTEHTHYHI MaTepialyd MpamiolTh Yy
BUKIIQJIaHHI aHTJIIHCHKOI MOBH, ajie, B TIEPIIy Yepry, I podoTa 30cepe/KyBajach Ha CTaBICHHI
CTYACHTIB Ta BUKJAJadiB /O BUKOPUCTAHHA LMX MaTepiaiiB. KpiM TOro, no4yaTkoBOIO METOIO
OyJ10 BUBHAUMTH, Y1 MOYKHA ITPOBECTH Mapajieii MK BiIMOBIIIMU BUNTEIIB 1 yUHIB.

JlocnmipkeHHsT TIPOBOJIWIIOCST Ha 3akapraTTi Ccepel YYMTENiB aHIIIHCBKOI MOBH, SIK
1HO3EMHOI Ta Y4HIB 3aralbHOOCBITHIX IKiN. [ TOTO, 100 3HAWTH BIAMOBI/I, OyJIU MPOBEACHI
SKICHI Ta KUIBKICHI aHai3W 3 BUKOPHCTAHHSAM JIaHUX, 310paHuX ITiJI Yac 1HTEPB’IO0 Ta OHJIAMH-
AHKETH.

3araioM pe3ynapTaTH CBiq4aTh NP0 TO3UTHUBHE CTABJICHHS YYHIB 70 PIi3HUX 3aco0iB
HaBuaHHs. llepeBarn HaBYaNBbHUX MaTepiaiiB BKIIOYAIOTH IITPUMKY HaBYaHHS CTYACHTIB,
MOJICTILICHHSI PO3MOBCIOJDKEHHS 1HCTPYKIIN, MiABUINEHHS O013HAHOCTI MPO MepeBaru pi3HUX
HaBUaJIbHUX MaTepiamiB, CHOpHUSAHHSA audepeHmiamii BUKIAIAHHS, ITIIBHINCHHS MOTHBAIIIi,
CHOpUSHHS TPHUEMHOMY HaBYaHHIO, 30arayeHHs akaJeMIYHuUX LIed 1 3aBAaHb, a TaKOX,
MOKpAIIEHHS! HAaBUYOK KPUTUYHOTO MUCIEHHS. 3aralibHOBIZIOMO, IO HAsBHICTH JOCTAaTHBOI
iHopmarii 100 HABYAIBHUX MaTepialiB MOXKE IOTIOMOTTH BHPINIMTH TaKi TPYIHOII, SK
CTUMYJIIOBAHHSI HAaBYaHHS CTYAEHTIB, JOCATHEHHS aKaJeMIYHUX LIed Ta MOKpaIlleHHS BCiel
CHCTEMH OCBITH.

Pesynbrat 1OCHIKEHHS MMOKA3ylOTh, IO BYUTEN MPUAUISIOTh BEJIUKY yBary HaBYaHHIO
3a JIOTIOMOTOI0 Bi3yaJbHUX Ta ay/10BI3yaIbHUX MaTepiamiB. JoCHiKEHHS TaKOX MMOKa3ajo, M0
KOXKEH MaTepiall Mae CBOI IepeBaru Ta HeJOJIKU, TOMY BUMTENI MOBUHHI MPAaBUIBHO MiOUpaTH
Mmarepiaiu, a TAaKOX IMOEHYBATH Pi3HI MaTepialii, a HE BUKOPUCTOBYBATH JIUILIE OJMH BH/I.

KpiMm TOro, onuryBaHHS TOBIIOMJISUIO TMpPO Pi3HI NPUHOMH Ta METOJH, SIKI
BUKOPHCTOBYIOThCS BUMTEISIMH i Yac BUKJIAJAaHHS aHTIIHACHKOI MOBH. JlOCHiPKEHHS J1a€ HaM
To (akT, 1m0 HaiuacTimle BUKOPUCTOBYBAHMMH MaTtepiajlaMM € pi3HI Bijleo Ta (iIbMH,
KOpOTKOMeTpaxHi (pibmMHu, AiadiabMu, (iienr-KapTKu, KapTHHKH, TPE3eHTAIli].

[lincymMoByrouM, BaXJIMBO KOHCTAaTyBaTH, 110 aBTEHTUYHI MaTepiald BUSBUIIUCS
BUCOKOC(EKTUBHUMH JUIsi yYHIB Yy 3aKapmaTChKUX IIKOJIAaX. 3TiAHO 3 pPe3ylbTaTaMH IBOX
JIOCIIJKeHb, HABYaJbHI Marepiaji MOKpaIlylOTh HABHUYKM aHTJIHCBKOI MOBU CTY/CHTIB,
BIUIMBAIOYM HA iXHE 3pOCTAaHHS Ta po3yMiHHS MOBH. KpiM TOro, BUBYEHHS MOBHU CTyJACHTaMHU
MOKPAIY€eThCSA, KOMM (aKTUYHI MaTepiajay aHIJINHChKOI MOBHM BHKOPHCTOBYIOTHCS B Kjaci Ta

I103a HUM.
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I3 memaroriyHoi TOYKHM 30py, AN 0araTbOX BUMTENIB Ba)XJIMBO BHUKOPHUCTOBYBATH
AaBTCHTHYHI Martepiaiu, 00 MPUBEPHYTH yBary Ta 3a0XOTUTH Y4YHIB, 1 IM 9acTO MOTPIOHO
BUKOPHUCTOBYBATH Pi3HI BUJIM MaTepialiB JJis MOKpAIIeHHS 3HaHb yuHiB. [lemaroriyni HacmiaKu
BOTO JOCHI/DKEHHS TMOJIATaloTh y TOMY, IO, J€ L€ MOXIUBO, BYMTEN MOBHHHI
BUKOPUCTOBYBAaTH HasBHI HAOYHI HABYajbHI MaTepianu, 100 3poOMTH CBOI YPOKH OiibI
3aXOIUTFOIOYMMHM;, BYUTEIIB 320XOUYIOTh IIYKAaTH Bi3yaldbHI peCypcH i HaBYaHHS, sAKi O
3aIliKaBWJINA YYHIB, BUKJIMKAJIH iX 1HTEpEC, poOJIATh HAaBYaHHS O1IbII 3MICTOBHHM 1 MIATPUMYIOTh
aKajgeMivHi cTaHmapT. JUpeKTOpW IIKiJd MOBUHHI CTBOPUTH CHPHUSTINBY arMmocdepy, oo
BUYMTENI MOTJIM BUKOPHUCTOBYBATH JIOCTYIHI HaBYallbHI MaTepiayid, MO0 3a0X04yBaTH Y4acTh
VYHIB 1 3pOOUTH HaBYAHHS OiIBIN 3MICTOBHHMM. I3 paHHBOTO TUTHHCTBA BAXIIMBO 3a0€3MEUNUTH
BUKOPHUCTAHHS OCBITHIX PECYPCiB TAaKUM YMHOM, 100 HAAMXATH JiTeH 1 pO3BUBATH iX €HTY31a3M
1 3a0BOJICHHS BiJl HaB4YaHHS. TUTbKH TOMi, KOJW WIAXOAM [0 BUKJIAQNAHHS Ta HaBYaHHS
BIJIMIOBIJAIOTH iXHIM BUMOTaM i OUiKyBaHHSIM, BOHU 3MOKYTh PO3IIMPUTH CBOE HABUAHHS.

Po3poOHrKH HaBYaIbHUX MPOrpaM, BUKJIaJaul aHIJIIHCHKOI MOBU Ta CTYJE€HTH OTPUMAIOTh
KOPUCTb B1Jl Pe3yJbTaTiB LbOT0 JOCTIKEHHsA. Pe3ynbTaTH J03BOJATH aBTOpaM HaBYAJIbHHMX
nporpaM ajanTyBaTH HaBYaJIbHUU IUIAH y CBITJI OOOB’SI3KOBOTO BUKOPUCTAHHS HaBYAJIbHHUX
pecypciB y kiaci. Bumreni pimme nHaBuatuMyTh O€3 iHTerpaiii HaBYaJbHUX MaTepiaiiB, IO
JO3BOJINTh M OyTH Oinbln edekTuBHHUMH B Kiaci. lle JochipkeHHS TakKoXK CIOHYKAaTHME
CTYZAEHTIB /10 aKTMBHOI y4acTi B IPOLECI BUKJIQJaHHS Ta HaBYaHHS, CIPIMOBYIOUH IXHIO yBary
Ha HaBYaJbHI MaTepiaiy, sKi MOKpallaTh Ta PO3BUBATUMYTh KOTHITHBHI KOMIIOHEHTH HaBYaHHS
CTYJEHTIB. BUCHOBKM IIbOTO JOCTIIKEHHS OYJyTh KOPHCHI aBTOpaM MiAPY4YHHUKIB IIPU HaJaHHI
BIJIOBIAHUX MIAPYYHUKIB 3a 3MICTOM il 4ac po3poOKU miipy4yHHKIB. Lle 1ocmiKeHHs, TaKox,
JIOTIOMO3K€ BUMTENSIM BUOpATH BIAMOBIIHI HaBYAIbHI MaTepiaiu, 00 BIUTUBATH HA KOTHITHBHE,
€MOlIil{He Ta ICUXOMOTOPHE PO3YMiHHS YUHIB JUIsl JOCSTHEHHs 0akaHOi OCBITHBOT METH.

SIK BUCHOBOK, aBTEHTHYHI MaTepiald BUABHUIHCS €()EKTUBHUMH, IO JyK€ BIUIMBAIOTH HA
THUX, XTO BHBYAE AHIJINCHKY MOBY. BumTen MOXYyTh MOTHBYBaTH YYHIB aBTEHTHYHHMHU
MarepiajaMH Ta OBUHHI HaJlaBaTH ayaio - Ta Bi3yallbHI MaTepialy Ha ypoIll aHIHChKOT MOBH,
11100 MOKpaIUTH BUMOBY Ta CIIOBHUKOBMH 3arac y4HiB aHIUIIHCHKOI MOBOIO. Pe3ynbTaTH 4iTKO
MoKa3ajii, IO aBTEHTWYHI Marepiajii aHTJIChKOI MOBHM MAalOTh CHPHUATIMBHU BIUTUB Ha
BHUBUYEHHS aHITIMCbKOT MOBH yuHSAMHU. E(PeKTUBHICTH BUKOPUCTaHHS BiJI€O Ta IHIIUX PECYpPCIB Y
BUBYECHHI MOBH BU3HAYAETHCS HE JIUILE YITKMM YTOYHEHHSAM HOTO pojii B CUCTEMI HaBYaHHS, a i
THUM, HACKUIbKM J10Ope OpraHizoBaHa CTPYKTypa YpOKY Ta HACKUIbKM TOB’S3aHl aydio - Ta
Bi3yaJbHI MOXJIMBOCTI HaB4YaHHA. ToMy BHUBYEHHS aHINIIMCbKOI MOBH 3a JOMOMOIOIO
AaBTEHTHUYHUX MaTepiaiB € 1yxe epeKTUBHUM MeTo1oM. Ha naHuii MOMEHT BOHU MIPOrpecyroTh 1

AOBOJATH CBOE€ MPAaBO Ha iCHyBaHHH.
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JloBeieHO, 1110 YPOKH 3 BUKOPHUCTaHHSAM IIMX MaTepiaiiB AyXe A00pe MpUBEPTAIOTh yBary
Y4HsI, PO3BUBAIOTH 0araTto CTOPiH MOBHOI AisTIBHOCTI, @ TAKOX JAI0Th MOXKIIMBOCTI ISl TBOPYOTO
CaMOBHpPaXEHHsI 0COOUCTOCTI.

Buxonsuu 3 pe3ynbTaTiB IbOTO JOCTIKEHHS, BUYMTEI1 aHTTIHCHKOT MOBH Ha BCIX PIBHSAX
OCBITH MOBHMHHI MPAarHyTH BKJIIOYWTH HABYAJIbHI MaTepialyd O CBOIX YpPOKIiB, 1100 MOKPALTUTH

YCHIIIHICTh yYHIB.



APPENDIX A
Interview protocol
For English teachers
Analyzing teaching aids

Age:

Gender:

How long have you been teaching English? .......... years

1. What kinds of supplementary material do you use in the classroom to teach English?

From where do you take the materials and why?
2. How do you use and select the instructional material and teaching aid during teaching?
3. Is there a need for English teachers to use audio-visual aids in the classroom? Do you

personally use them in your classroom? If yes, what are those?

4. Do you think that audio aids are useful for teaching English?

5. What kind of audiovisual aids do you prefer to work with?

6. Do you face any challenges while using audiovisual aids? If yes, what are they?

7. Which English classes are more effective and interesting to the student? Classes with

audio aids or classes without audio aids? Why do you think so?

8. Are you satisfied with the audio facilities provided by your institution?

9. What limitations do you face in using audio aids in your English classes?

10. Do audiovisual aids in the language learning classroom make the learner active?

11. Do you think that the lack of audiovisual aids could be an important reason for students’
failure?

12.  How useful are audiovisual aids to make teaching effective?

13. Do you think audiovisual aids are used to maintain a high level of interest in the lesson?
14. Do audiovisual aids promote greater student participation?
15. Do you think such aids are used to make the learner self-motivated?

16.  What is your attitude toward using authentic materials and audiovisual aids in enhancing
speaking skills?
17.  What are the types of visual aids that can be used as a motivational tool in triggering

students’ interest in reading literary texts?

18.  How can the use of visual aids benefit students in reading literary texts?
19. Do you prefer to use authentic materials in your classes?

20. At which level(s) would you use authentic materials?

21.  What are the sources that you would use to obtain authentic materials?

22.  What criteria of selection would you follow?
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23.  Does the use of varied authentic material improve students’ ability to write cohesive
texts?

24. Do the students like to use authentic materials in the EFL classroom? Why?

25. What are the virtues and weaknesses of the coursebook?

26.  How can a coursebook be improved and revised?

27.  What are the areas that need to be omitted and the areas that needs to be improved?

28.  What is the criterion of selection of a good textbook?

29.  What are the characteristic features of a good textbook?



APPENDIX B
Questionnaire for students
Analyzing teaching aids
Age:
Gender:
1. Does your English teacher use audio aids in your classes? Yes/No
2. Do you think that audio aids are useful for learning English? Yes/No
3. What are the common audio/visual materials that your teachers use in English classes?

Enumerate as many as you can.

4. Do you think that audio-visual aids help you in language learning? Yes/No

If yes, how?

5. Are you satisfied with the use of audio aids in the English classes?

Strongly satisfied / Slightly satisfied / Dissatisfied

6.  Which English classes are more effective and interesting to you?

Classes with audio aids / Classes without audio aids

7. To what extent are you satisfied with your performance in the English classes without
audio aids?

Strongly satisfied / Slightly satisfied / Dissatisfied

8. To what extent are you satisfied with your performance in the English classes with audio
aids?

Strongly satisfied / Slightly satisfied / Dissatisfied

9.  How do visual aids facilitate you in speaking?

10. How do audio materials help you to improve your listening skill?

11. How do visual aids (pictures, graphs, posters etc.) motivate you in reading?

12. Do you think that audio-visual aids facilitate you in your writing? Yes/No

If yes, how?

13.  Does the class become interesting if a teacher uses audio and videos in language classes?
Yes/No

If yes, how?

14.  What are the common problems that you face when audio-visual aids are used in the class?
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Please respond to the following items by putting the appropriate number for your opinion about

each statement. 1= Strongly disagree, 2= Disagree, 3= Not sure, 4= Agree, 5= Strongly agree.

1.

Y X 20k wN

_
e

Using video materials is more effective than using print textbooks to practice English
listening.

It is useful to improve English listening skills through video materials.

It is effective to learn vocabulary and idiomatic expressions through video materials.

It is interesting to practise English listening through video materials.

It is fun to practise English listening through video materials.

I am able to learn non-verbal expressions through video materials.

It is new to practise English listening using video materials.

Video materials motivate me to practise listening outside the classroom.

Video materials help me to acquire a better understanding of associated cultural aspects.

It is practical to improve English speaking skills through video materials
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