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INTRODUCTION

Throughout history, teaching a foreign language has always played an important role in the
world. Even today, foreign language teaching is an essential and popular topic. During the end of
the 19th century, it was developing rapidly and became one of the most discussed issues in the
field of education. New approaches have appeared related to it. Various studies were needed in
order to discover new and effective methodologies for teaching and learning foreign languages.
As a result, new teaching methods and strategies were developed and researched during the 20th
century. The process of foreign language learning created the emergence of the different
language teaching methods. There is a number of methods that teachers commonly started to use
for example Grammar-Translation Method, Direct Method, Audiolingual Method, or even
Alternative Methods. The effectivenes of these methods have become controversial. This thesis

focuses on Eclectic Method.

A large number of linguists has investigated the given topic. Jeremy Harmer, Noam
Chomsky, Scott Thornbury, and Jack C. Richards are all well-known figures in the field of
English as a Foreign Language (EFL). Jeremy Harmer is known for his engaging teaching style
and for his focus on communicative language teaching. Noam Chomsky is a linguist,
philosopher, and cognitive scientist who has made significant contributions to the field of
linguistics, particularly in the area of language acquisition. His theories on language acquisition,
including the idea of a "language acquisition device" that is hard-wired in the human brain, have
had a profound impact on the field of EFL. Scott Thornbury is known for his innovative
approach to language teaching and for his focus on task-based language teaching. Jack C.
Richards is known for his work on communicative language teaching and for his contributions to

the development of language teaching methodology.

Overall, these individuals have made significant contributions to the field of EFL and

have helped to shape the way that English is taught and learned around the world.

The current thesis tries to present a theoretical overview of foreign language teaching
methods, paying special attention for the eclectic method to EFL teaching. In addition, it

provides some details the efficiency of the eclectisism used in foreign language teaching.



The subject of the thesis points out the theoretical concepts of foreign language teaching

methods in EFL teaching.

The object of the thesis is to present the main principles of ecclectic method and its

efficiency in foreign language teaching.

The purpose of the thesis is to give a larger overview of the main characteristics of

ecclectisism and to present the role of it in EFL teaching

The tasks of the thesis are as follows:

-The development of a theoretical study and conceptual framework for the offered topic;

-Critical examination of the pertinent academic literature;

- Analysis of effective techniques for teaching English languages

- An assessment of the effectiveness of teaching English using various methods

The methods used in the first two chapters are predominantly theoretical. The approach
of the study is an analysis of English language teaching methods and the types of evalution

methods.

The novelty of the thesis is establishing assessment as a part of teachers™ every day

practice inthe expansive field of English language teaching methods.

The theoretical value of the study is to collect detailed information about ecclectic

method used in foreign language teaching.

The practical value of the thesis is to provide different methods of teaching English as a

foreign language.

The thesis consists of Introduction, Partl, Part2, Research about foreign language
teaching methods and Conclusion. The first part focuses on theoretical concepts of teaching
methods, general features and techniques in theory. The second part of the thesis explains new
teaching methods and their effectiveness. In the research part, 1 tried to find out the most

effective EFL teaching methods using a questionnare.



PART 1

FOREIGN LANGUAGE TEACHING METHOD IN EFL TEACHING

The first part of thesis provides detailed information on methods for teaching foreign language, it
tries to make a comparison differences between the early method and the postmodern methods

used in EFL teaching.

1.1.Defining foreign language teaching methods

Foreign language teaching methods refer to the various techniques and strategies that language
teachers use to help their students learn and acquire a foreign language. These methods are
designed to facilitate the learning process and make it easier for students to understand and

communicate in a foreign language.

As theories of language and psychology have developed, incipient edifying approaches
and methods have emerged to accompany them. The appearance of these approaches and
methods has not only met the desiderata of contemporary language edifying, but withal aroused
the interest of the second and peregrine language edifiers. Though there have been many
controversies among applied linguists and edifiers. Unique characteristics of each method can be
identified. Some methods have been adopted macrocosmically: others are confined to

constrained areas. (Yurong Hao,2017, p.744)

The goal of the methodology is to enhance the process of teaching English by
empowering and helping teachers to work professionally. Learning involves continually
reviewing one’s own work, the experiences of other teachers, and finding new ways to improve
learning. When instructing a second language, the instructor should consider the distinct
attributes that are available to learners based on their native language. This means that the
methodology for teaching English must take into account the problems associated with the

English language for the students who will be studying.(Islamova K.S, 2021,p.68)

Language teaching is a pedagogical process aimed at learning and acquiring a given
language. In essence, it means teaching the sound material, structures, functioning, and clear use
of language in a given language. The result of non-conscious language learning is spontaneous
acquisition, which - in the case of a foreign language can take place in the country of the target

language. It is virtue is continuous speech, confidence in the use of common language;



disadvantages may include linguistic inaccuracies, deficiencies in writing, reading, and
translation skills. If there is no way to learn the language spontaneously, it is a matter of
consciously learned language learning, a process that, from the teacher's point of view, is called

language teaching.(Béardos,2004)

During the late 19th century, linguists and language experts aimed to improve the quality
of language education by referencing general principles and theories related to language
acquisition, representation and organization of language in memory, and the structure of
language itself. Pioneers in applied linguistics such as Henry Sweet, Otto Jespersen, and Harold
Palmer developed theoretical principles and approaches for designing language education
programs, courses, and materials, leaving practical details to be developed by others. They aimed
to answer questions rationally, such as how to choose and sequence vocabulary and grammar,
but none of these applied linguists had a concrete method for realizing their ideas. It is important
to distinguish between a philosophy of language education that operates at the level of theory
and principles and a set of procedures for teaching a language. To clarify this difference, the
American applied linguist Edward Anthony proposed a framework. At least five reasons support

Larsen-assertion Freeman's that studying procedures is beneficial.(Karunakaran & Suresh,2013)

Methods provide as a backdrop for reflection that might assist teachers in being
cognizant of the assumptions that drive their behavior. Making instructors' implicit knowledge
more explicit is one of the goals of teacher education. Teachers can clarify why they do what
they do when they are introduced to different ways, asked to reflect on their ideas, and urged to
actively interact with their techniques. They become conscious of their own underlying

assumptions, principles, and convictions.

Teachers can decide to teach what they were taught in a different way by determining
where they stand. They are able to understand why they are drawn to particular approaches and

may be able to argue against authority imposing a particular method.

A fundamental component of imparting knowledge is an understanding of procedures.
Teachers sign up for a community of practice with it. In order for professional communication to
take place, becoming a community member requires mastering the professional speech that
community members use. Teachers' ideas on how teaching results in learning may also be

questioned by a professional discourse community. Interacting with people and being aware of



and working to address sociopolitical injustices. Teachers' decisions are frequently influenced
more by classroom demands than by methodological considerations. Saying that a given method
is used without a doubt does not provide us a complete picture of what is taking place in the

classroom.(Karunakaran & Suresh,2013)

In our nation, English is taught as a foreign language. When a language is taught to pupils as a
foreign language, it is crucial for teachers to know what to teach and how to teach it because it
might be challenging for them to choose an effective teaching strategy. Each student in a class
has a different issue, and teaching approach is one of them. There isn't a single approach that
should be regarded as efficient and favored by everyone. The use of methodology is a
methodical, scientific approach to teaching any subject. It instructs teachers on how to instruct
and how to make their lessons effective. The ability to teach English through a variety of
strategies and methods is an essential skill for teachers. The planning, choosing, and grading of
linguistic resources and products, as well as teaching methods, are further examples of methods.
According to Anthony, a technique is a specific trick, plan, or device employed to achieve a
short-term goal. It must be in harmony with an approach as well as a method.(Partel &

Praven,2008)

Some approaches suggest what appear to be unusual and foreign classroom procedures, while
others are detailed in publications that are hard to find, cryptically written, and difficult to
comprehend. The lack of a thorough notion of what an approach and technique are frequently

leaves the practitioner confused. (Richards & Rodgers,1986, paragraph 1)

The goal of Approaches and Methods in Language Teaching is to give a thorough overview of
the most significant language teaching movements of the 20th century. The same descriptive
framework is applied consistently throughout to show the parallels and divergences across

approaches and methodologies. (Richards & Rodgers, 1986, paragraph 2)

There are several different foreign language teaching methods available to language
teachers, each with its own strengths and weaknesses. Choosing the most appropriate method
will depend on a variety of factors, including the needs and learning styles of the students, the
goals of the language program, and the resources available to the teacher. By understanding and
utilizing these methods, language teachers can help their students achieve success in learning a

foreign language.
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1.2 Historical background of Foreign Language Teaching Methods

Foreign language teaching methods have evolved over time to reflect changes in educational
philosophy, linguistic theory, and technological advancements.

The historical background of foreign language teaching methods reflects the changing
educational philosophy, linguistic theory, and technological advancements. From the early
methods focused on memorization and translation to the modern approaches emphasizing
communication and interaction, foreign language teaching methods have continued to evolve to
meet the changing needs of language learners. With the continued advancements in technology,
it is likely that foreign language teaching methods will continue to adapt and develop in the years

to come.

Latin and Greek have been taught as foreign languages in England and throughout Europe for
millennia. Donatus grammar and Priscianus were the sole sources utilized in the Middle Ages to
create textbooks for the instruction of ancient languages. Roman grammar and rhetoric professor
Aelius Donatus flourished in the middle of the fourth century. The Middle Ages saw the
adoption of his famous book Grammatica Ars (Elements of Grammar) as the norm for Latin
grammar. At the sixth century, Priscianus, a grammarian from Mauritania, taught Latin in
Constantinople. The traditional work was his Commentari grammatici, which he wrote in 18
volumes. The Greek rules that looked fitting, he translated into Latin. He frequently uses
passages from Juvenal, Plautus, and Virgil Cicero.(Isliamova K.S,2021,pp.69)

He wrote 2645 poems under the title Doctrinale, arguably one of the most thorough
improvements of grammar and syntax. These words served as the sole textbook for many
decades. The Hebrew Old Testament was accurately translated into Latin by Alexander de Villa
Dei. Latin-speaking people in Europe were able to read the Bible thanks to this translation,
known as the Vulgate. Book printing throughout the Renaissance brought about fresh approaches
to teaching languages. For instance, during Henry the Eighth's reign, grammar was taught in
schools; nevertheless, Roger Ascham introduced a novel idea into the classroom. He was a
scholar from Yorkshire who also taught Princess Elizabeth Latin and Greek. He believed that
rather than being taught through different paradigms, grammar should have been taught through
translation. He translated grammar to improve his mental attitude and discipline. (Isliamova
K.S,2021,p.69)

The grammatical translation approach had gained entire global acceptance by the middle

of the 20th century. Additionally known as the Prussian technique. (Nador,2019, p.76)
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Insights into the mechanics of second language learning and the dynamics of the language
classroom itself have replaced dogmatic notions about the sole effective form of instruction in
language education. Latin instruction served as the foundation for early language teaching
theories. European vernacular languages started to be studied as foreign languages starting in the
seventeenth century. Once they were taught in schools, they were taught using the Grammar-
Translation Method, just like Latin. The official teaching of the classical languages Latin and
Greek is the greatest example of the Grammar-Translation Method, which dominated for many

years. (Djigunovic &Krajnovic, n.d.)

By the close of the nineteenth century, there was a very strong and diverse resistance to
the Grammar-Translation Method. Their shared thought was founded on the idea that learning a
language does not occur through mother tongue but rather through the direct correlation of
foreign words with the things and activities they indicate. The prevalent name for the new
techniques was the direct approach. The importance of pronunciation was fostered by the
insistence on the FL as the medium of education and the emergence of phonetics as a subject at
the time. Inductive teaching methods were used to teach grammar, including the learner in the
learning process. Additionally, it was taught in a functional way, meaning that the grammatical
structures that were chosen for instruction were those that were most commonly employed in
speech. Speaking came before reading, and how reading was handled encouraged inference of
meaning from context. Some experts believe that the method's primary benefit is that it involves
the learner in the learning process. The direct technique has undergone several changes
throughout the years, which have maintained it relevant for a very long period. ( Djigunovic&

Krajnovic, n.d)

The grammar translation approach emphasizes the importance of building vocabulary and
grammatical principles when learning a language. In Europe during the nineteenth century, the
Grammar-Translation Method was the dominant technique. Reading a language's literature
required learning it. Although the Grammar-Translation Method is an ancient technique, a
teacher can improve and alter it. Students study grammar principles in grammar translation
classes and then put those rules into practice by translating phrases between the target language
and their home tongue. The approach aims to foster students' general intellectual growth as well
as their ability to read and translate works of literature written in the target language. The
Grammar-Translation Method emphasizes on using proper grammar and sentence construction.

When instructing pupils on how to write and read in a foreign language, this is extremely

12



beneficial. It offers the opportunity to study a new language through textbooks. Students are able
to pick up terminology in both their native tongue and the target language. Utilizing grammar
tools that will emerge in the source language, the language of translation, is possible with the
grammar-translation method. The proponents of the Grammar-Translation Method held that
learning a foreign language provides universal educational benefits, emphasizing how studying

grammatical systematics fosters the development of logical reasoning.

The audio-lingual technique was founded on and motivated by discoveries made by
behavioralists B.F. Skinner and structural linguists L. Bloomfield at the time it was created.The
audio-visual method, also known as the high-speed or structural-global method, originated in
France during the 1950s. The method's name reflects its fundamental principles. It is called
audio-visual because the student perceives all new material primarily through auditory means
audio for an extended period, and the meaning is revealed through visual non-verbal clarity, such
as transparencies, motion pictures visual. This method is also referred to as structural-global
because language learning occurs based on selected structures that are perceived

holistically.( baiimtox JI. M, Mikonyra [I. O, 2022, pp. 171-172)

The cognitive code learning technique emerged in response to Chomskyan theories on
language and the growing significance of cognitive psychology. Proponents of the new method
maintained that language learning implies rule guided creativity, rejecting behaviorism's passive
receiver posture. Learning was expected to include addressing issues by looking for the rules that
explain how the language works. This suggested that the learner had control over the process and
was an active participant in it. The so-called alternative methods of the sixteenth century that
were humanistically oriented may have caused another reaction, but cognitive code learning is
significant as a reaction to an era in language teaching that was marked by the great impact of

audio-lingualism and as the potential source of that reaction. (Djigunovic &Krajnovic,n.d.)

The linguistic comprehension of a foreign language by students cannot match that of their
native language. Effective and complete communication necessitates proficiency in listening
skills, which are fostered from the initial stages of language training and aid in the development
of communicative competence. The establishment of language perception, recognition, and
comprehension abilities are integral to attaining proficiency in a foreign language. Listening
material serves as a simulation of the linguistic environment, enabling students to engage in

language-related activities. (omamenko 1. K, 2022)
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The audiovisual approach doesn't involve the use of the learner's mother tongue,
especially in the beginning stage of learning, because interference from the native language can
hinder the development of oral communication skills. Visual aids in the form of audiovisual
materials can illustrate real-life situations and display the pronunciation of sounds, which
facilitates the comprehension and acquisition of a new language. While language remains the
primary focus of learning, audiovisual aids are utilized by teachers to create engaging and

productive classes. (Jomamenko 1. K,2022)

A method for learning a foreign language through audiovisual means involves using a
video projection screen or computer. The method has several stages, which include
demonstrating the program in its original form in the foreign language, showing suspended or
short sequences of the program with a separate statement from one of the participants along with
a transcription and translation of the statement, replaying the program in its original form,
replaying the suspended or short sequences with only the transcription of the statement, and then
replaying the program again in its original form. The participants' statements may be shown as
subtitles or speech bubbles, and short program segments may end with a freeze frame containing

translation and/or transcription. (Jomamenxo 1. K,2022, p.290)

The Organic or Direct Approach The Natural Method, also known as the Conversation
Method, the Direct Method, and the Communicative Approach, was launched at the start of the
20th century, which had a detrimental impact on the popularity of the Grammar Translation
Method. People were thought to have a natural aptitude for language and that learning it was
intuitive as long as it was taught under the right circumstances—not step-by-step, in accordance
with graded curricula, or with complex explanations and exercises. The Natural or Direct
Method prevented teachers from even marginally speaking the students' home tongue and
outlawed all translation. The same concept was used at sixteen different schools in the United
States and 30 schools in Europe by Macklin, who founded language schools all throughout the
United States to teach immigrants the fundamental communication skills they required to
succeed in a new country and integrate. The teacher was given clear instructions by Berlitz that
L1 should never be utilized in the classroom and that translation should never be considered a
technique of education. While Gower and Walters refer to translation as a natural skill of certain

bilinguals, Lado and Gatenby consider it as a skill that may be taught. (Bahremand,2015,p.8)

He promoted learning the second language well before teaching translation as a distinct

activity. Additionally, he thought that understanding one's own culture would make it easier to
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understand another, which is essential for learning the nuances of translation. When contrasting
how children naturally pick up languages with how foreign languages are taught, Gatenby
claimed that when a language is absorbed instinctively, there is no actual process of translation.
L1 interference may be the consequence of intuitive translation that is unprocessed. Malmkjaer
agrees with this and adds that, in addition to mastering both L1 and L2, the ability to relate the
two language systems to one another appropriately is also necessary for translation. By doing
this, one can minimize negative interference while maximizing positive interference when

choosing the best translational equivalents. (Bahremand,2015,p.8).

Monolingualism and multilingualism are two different approaches to language learning
and use.Monolingualism refers to the ability to use and understand only one language. This
means that a monolingual person can communicate effectively only in their native language and
may struggle with other languages. Monolingualism is the norm in many parts of the world,

where one language is dominant and widely used.

Multilingualism, on the other hand, refers to the ability to use and understand two or
more languages. A multilingual person can communicate effectively in multiple languages and
may have varying degrees of proficiency in each language. Multilingualism is becoming
increasingly common in today's globalized world, where people often need to communicate with

others from different linguistic backgrounds.

There are different methods for achieving monolingualism and multilingualism. In terms
of monolingualism, the most common method is immersion. This involves being surrounded by
the language you want to learn and forcing yourself to use it. For example, someone who wants
to learn French could move to France and immerse themselves in French language and culture.
Immersion is considered an effective way to learn a language quickly and develop fluency.For
multilingualism, there are several methods. One is bilingualism, which involves learning two
languages simultaneously from an early age. Bilingualism is often encouraged in countries with
multiple official languages, such as Canada and Switzerland. Another method is sequential
bilingualism, where someone learns a second language after they have already become proficient
in their first language. This is the most common way for adults to become multilingual. Finally,
there is additive bilingualism, where someone learns a second language without losing

proficiency in their first language.

Due to the effect of exam-oriented education, the majority of incoming college students

lack strong communicative English skills and are used to passively receiving information from
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the teacher. This is true even when they had structured English instruction in senior high school.
They could feel lost, irritated, or even bored when learning English if they are only given
communicative instruction. In order to provide these freshmen or sophomores a strong
foundation that will lead to communicative training in the senior grades, it may be preferable to
use the grammar-translation technique as the main approach and the communicative method as
an assist.The completion of specified tasks using language as a medium for communication
remains the ultimate objective of language instruction and learning. Teachers are supposed to
provide students in senior grades with chances for practical communicative training in order to
aid and direct them in achieving the pre-set objective. This builds on the preparation that
students need in middle and lower classes. The communicative approach should now

predominate, with the grammatical translation approach serving as a support. (Kong,2011).

1.3 The early methods contra postmodern methods

English as a Foreign Language (EFL) teaching is a constantly evolving field, and over the years,
there have been various methods and approaches that have been used to teach English to non-
native speakers. One of the earliest methods used in EFL teaching was the Grammar Translation
method, which was followed by the Audio-lingual method. These methods were developed in the
early 20th century and were largely based on the structural approach to language learning. In
contrast, the postmodern methods of EFL teaching, which emerged in the late 20th century, are

more communicative and student-centered in nature.

Currently, learning foreign languages is a pressing issue, as science and artificial
intelligence continue to develop, but the most effective method has not been discovered yet.
Although there is a high demand for language learning, not everyone succeeds in improving their
language skills. Throughout the history of schools and educational institutions, teachers have
continuously refined their teaching methods to cater to the needs of specific groups of people
who require foreign language knowledge. In earlier times, foreign language learning was not
mandatory, and instead, the focus was on developing other skills such as analytical reading and
logical thinking. Consequently, attempts to teach foreign languages were unsuccessful due to the
use of inappropriate methods. However, by the late 17th century to the early 19th century,
attempts were made to create program methods for teaching foreign languages, which have now

become the foundation for language learning. (IlaBnenko O.,2021, p.65)

During the transition from the direct method in Europe, teachers were trained in the use
of the English teaching method, which was only used for approximately 30 years. This

methodology was developed by two influential figures, Harold Palmer and Michael West, who
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made significant contributions not only to methodology but also to lexicography by working on
the creation of dictionaries and developing principles for vocabulary selection. H. Palmer
criticized the direct method and proposed his own oral method, which included three directions
of foreign language courses that he was able to improve and implement in Japan. He later
became the head of the Scientific Research Institute of English Language Teaching Methods and
authored numerous textbooks, workbooks, books for teachers, and methodological training

manuals.

As teaching foreign languages progresses, new methods are constantly being developed
and improved to keep up with scientific advancements. With such a wide variety of methods
available, it can be difficult to determine which one is best, but each has its own advantages. It's
important to remember that the effectiveness of a method should be evaluated by its ability to

yield high results in achieving knowledge. (ITaBnenko O.,2021, pp.66-67)

It goes without saying that one of the goals of any system for teaching foreign languages
is to increase the student's proficiency in that language. The conventional approach, however,
relies heavily on breaking down the integrated process of utilizing a foreign language into
smaller subsets of distinct abilities and subject-specific information. It is mostly a functional
process that concentrates on isolated knowledge and skill areas. The teaching of a language that
is utilized in a certain field connected to the students' lives or jobs is strongly associated with
conventional approaches as a result of this. The awareness that many students of English need
the language for special instrumental reasons has led to the teaching of ESP - English for Special
or Specific purposes, as stated in the book Teaching English as a Foreign Language by Geoffrey
Broughton et al. (Boumov4,2008,p.10)

Before the turn of the century, language education methodologies alternated between two
different approaches: one concentrated on speaking a language and the other on studying a
language. The emphasis on educating people to utilize other languages was a defining
characteristic of both the Classical Greek and Medieval Latin periods. Greek and Latin were
utilized as lingua francas before being replaced by other ancient languages. In all of Europe,
higher education was exclusively offered in these languages. Additionally, they were heavily
utilized in commerce, politics, and philosophy or religion. As a result, the educated elite
developed fluency in the relevant classical language as a speaker, reader, and writer. We can
assume that the instructors or tutors did not use language textbooks per se, but rather a small

stock of hand-copied written manuscripts of some sort, perhaps a few texts in the target
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language, or crude dictionaries that listed equivalent words in two or more languages side by
side, to convey the form and meaning of the language they were teaching. The rigorous study of
Greek and Latin grammars gained popularity later in the Renaissance thanks to mass
manufacturing made feasible by the printing press's creation. Latin's grammar in ancient writings
was found to be distinct from that of Latin used as a lingua franca, which was afterwards referred
to as Vulgate Latin, or Latin of the Common People. Over time, significant distinctions emerged
between the Latin used in daily life and the Classical Latin described in Renaissance grammars,
which eventually became the official subject of education in schools. This took place when Latin
was being phased out as a global language. Classical Latin was no longer used, and numerous
European dialects had started to gain legitimacy and appeal. As bizarre as it may appear in
retrospect, Latin's decline as a common language in Western Europe may have been influenced

by the Renaissance's obsession with the formal study of Classical Latin. (Matus,2011)

Nevertheless, from the fifteenth through the nineteenth century, Latin remained a
fundamental component of young Europeans' education. Given that it was now exclusively a
written language, the design of instructional strategies favored the study of and learning of
challenging grammatical rules and extensive word lists. Students began to regularly translate
classical books from Latin into the various European languages. The necessity to acquire the
many languages rose as diplomatic, economic, and social ties between European nations did.
Modern languages started to be taught and acquired widely in the eighteenth century, mostly as a
result of burgeoning industry and the ongoing expansion of trade and communications. Prussia in
Germany was the first nation to adopt the Grammar Translation Technique as the primary
method for teaching a second language in national high schools, or Gymnasiums, in the late

eighteenth century. (Rahman, n.d.)

A humanistic approach to education was founded in the nineteenth century; it is centered
on the student's personality, his or her interests, requirements, and possibilities about acceptable

learning methodologiescustom characteristics.(Comenko &Konomien,2014,p.22)

Additionally, it was rejected by certain techniques. The Grammar Translation Methods were one
technique that heavily used translation (GTM). Students had to translate writings that were either
literary or religious using the grammatical structures they had learnt, with the aid of a dictionary.

(Bahremand,2015)
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Opposition to the Grammar Translation Method increasingly grew in numerous European
nations in the middle and late nineteenth century. This "Reform Movement," as it was known,
sparked debates that have persisted to the present day and created the groundwork for the
creation of novel approaches to language instruction. By the middle of the nineteenth century,
the Grammar Translation Method was being questioned and rejected due to a number of causes.
The need for oral ability in foreign languages arose from the increased options for
communication among Europeans. Language training specialized lists also focused on how
modern languages were taught in secondary schools after this first established a market for
conversation books and phrase books meant for individual study. The public education system

was increasingly perceived as falling short of its obligations.(Richards & Rodgers,1999,pp.4-5)

The grammar translation approach was developed to aid pupils in reading and comprehending

literature written in other languages (Larsen-Freeman, 2000)

The twentieth century saw the beginning of the development of contemporary approaches
to teaching foreign languages. In addition to science, they started to aggressively develop other
disciplines at that time, including linguistics, sociolinguistics, ethnolinguistics, cybernetic

linguistics, and mathematical linguistics.(KpaBuyxk,2011)

The Palmer's oral technique, audiolingual method, and audiovisual method were three
new variations of the direct approach that emerged in the 20th century. All of these approaches
to teaching foreign languages were founded on the fundamental ideas of the direct method, but
each representative of the new approach made an effort to update and enhance it. Harold Palmer,
an English teacher and teaching expert, included language theories from the sociology school of
F. de Saussure, A. Meilett, behaviorist psychology of E. Thorndike, J. Watson, and pragmatic
pedagogy of J. Dewey into his teaching philosophy. According to V. E. Raushenbakh, each of
them failed to understand the integrity of language and thought, viewing language as an
impersonal entity. This approach to language acquisition that encouraged consciousness in
language learning was all but abandoned in favor of mechanical techniques designed to trigger
the necessary physiological responses, such as speech reflexes. Palmer, a supporter of intuitive
language acquisition, agreed wholeheartedly with the straightforward concepts of the pupils'
absorption in the language medium. Palmer claimed that problems with foreign language
instruction stemmed from the fact that students had to use all available means to respond to

questions. As a result, at the start of language learning, he introduced the so-called latent period,
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lasting up to two months, during which time students were only required to listen and immerse
themselves in the foreign language in order to develop their aural memory. The foundation of
learning any language is repetitive drilling, which applies to both individual words, phrases, and
sentences. According to him, errors might be avoided thanks to frequent training and perceptual
memorization. Palmer's teaching content rationalization was his primary contribution. He
organized the vocabulary being learnt for the first time, choosing words based on linguistic and
educational concepts:

e lexical frequency: the rate of use of a lexical unit in comparison to other units, taking into
account each meaning of a word independently;

e structural combinatory - the capacity of a lexical unit to combine with other sentence
elements;

e concretization: The lexical units that refer to tangible ideas should be initially
incorporated in the foundational vocabulary since they may be semantically analyzed
using visual aids;

e proportionality: The basic vocabulary's distribution of the various components of speech
must match that of natural language;

e suitability: if it is a member of the same semantic family as the previously

chosen.(Ky3nemnosa, p.250)

The concepts, objectives, and methods that had dominated English language instruction
for the previous 50 or so years started to alter once more starting in the sixteenth century, and
gradually the term communicative started to be used. The reforms' primary goal was to reorient
language instruction away from the learning of well-honed abilities in and of themselves and
toward the confident application of those skills to the accomplishment of important goals and
objectives to the learner in the actual world. We are probably still too near to the communicative
movement, which hasn't finished running its course, to know for sure what was entirely new and
what was carried over from earlier eras. The emergence of what seemed to be revolutionary new
ideas caused a great deal of enthusiasm, and the communicative "paradigm shift" is frequently
attributed in previous narratives to significant changes in underlying theory Chomsky, Hymes.
There were undoubtedly many novel ideas, but when the 'Communicative Approach' is finally
put to rest, similarities between its 'weaker' forms, at least, and what came before are likely to
become more obvious. This is especially true for the Presentation and Practice phases of the
presentation and production lesson sequences, which are still included in coursebooks. (Howatt

& Smith, 2014, p.88-89)
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Each approach was identified as a crucial step in the evolution of historical approaches to
teaching foreign languages. The birth and development of the following new approach were all

based on the earlier techniques. (Koposb &Jlucak,2014)

In contrast to the early methods of EFL teaching, postmodern methods such as the
Communicative Language Teaching (CLT) approach and Task-based Language Teaching
(TBLT) approach are more student-centered and communicative in nature. The CLT approach
emphasizes the importance of communication and interaction in language learning, and
encourages students to use the language in real-life situations. In this approach, the teacher plays
the role of a facilitator, and students are encouraged to take an active role in their learning by

engaging in discussions and group work.

Similarly, the TBLT approach is also focused on communication and interaction. This
approach involves the use of tasks or activities that require students to use the language in real-
life situations. By engaging in tasks such as role-plays, simulations, and problem-solving

activities, students are able to develop their language skills in a meaningful way.

In conclusion, while the early methods of EFL teaching such as the Grammar Translation
method and the Audio-lingual method were effective in their time, they are now considered to be
outdated and limited in their scope. Postmodern methods such as the CLT approach and the
TBLT approach are now widely used in EFL teaching as they are more student-centered and
communicative in nature. These approaches provide students with opportunities to use the

language in real-life situations, which ultimately leads to more effective language learning.
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PART 2

ECLECTIC METHODS USED IN TEACHING ENGLISH AS A FOREIGN LANGUAGE

The second part of the thesis focuses on the Eclectic Method and its main features. It also
describes mixed methods used in foreign language teaching. This part highlights the

effectiveness of the Eclectic methods.

2.1. Theoretical background of Eclectic methods

Eclectic methods refer to a way of combining different theories, techniques, and approaches in a
particular field or discipline to create a new approach that is better suited to solving a specific
problem or achieving a particular goal. The idea behind this approach is that no single theory or
technique is sufficient to fully explain or address a complex issue, so by drawing on multiple

sources, we can create a more comprehensive and effective solution.

The concept of eclecticism has a long history in philosophy, art, and literature, where it
has often been associated with the idea of selecting and combining elements from different
sources to create a new whole. In psychology and psychotherapy, the eclectic approach emerged
in the 1950s and 1960s as an alternative to the dominant schools of thought at the time, such as

Freudian psychoanalysis and behaviorism.

Proponents of the eclectic approach in psychology argue that no single theoretical
framework can fully explain the complexity of human behavior and that a combination of
different theories is necessary to gain a more comprehensive understanding of mental health

issues and develop effective treatments.

The eclectic approach is also used in fields such as education, where it involves drawing
on a variety of teaching methods and techniques to address the diverse learning needs of
students. In architecture, the eclectic style involves blending different architectural styles from
different periods to create a unique design.Eclectic methods are currently in demand since it is
thought that they can meet students' needs. Kumar defines the eclectic method as a synthesis of
several ways to teaching and learning. Every teaching strategy has its own advantages and
disadvantages, and by using an eclectic approach, teachers may strengthen the advantages of one

strategy while combining others to meet the needs of their pupils.(Makassar,2017. p.224)



According to Gao, principled eclecticism puts the teacher under pressure to make sure that every
choice regarding classroom instruction and activities is grounded in a thorough understanding of
all theories and related pedagogies, taking into account the needs of the students as well as the
purpose and context of language teaching and learning. Gao said that the eclectic technique
mixes listening, speaking, reading, and writing and involves some practice in the classroom
rather than being a specific, single method. The eclectic approach is really quite beneficial for
instructors because not every teacher can fully embrace one style when teaching while taking the
requirements of their class into consideration. According to Kumar, the goal of promoting
eclectic techniques is to link real-world experiences to the concepts taught during language
acquisition. Based on their pupils' needs, the teachers chose the various learning activities, most
of which had to do with real-world experience. The ability of the pupils to accomplish the

instructional objective is what matters to teachers. (Makassar,2017. p.224)

The utilization of the eclectic method as a coping mechanism is increasing and can be
considered a significant alternative. Teachers encounter a major obstacle in choosing appropriate
methods, techniques, and strategies that consider the participants' abilities to learn a foreign
language, which significantly impacts speech development and enhancement. However, by
implementing an eclectic approach, including components such as range, accuracy,
pronunciation, speed, and coherence, language learners can greatly improve their speech. The
success of this approach relies heavily on the acceptance of the method, with an emphasis on
motivating and inspiring education seekers to study. This approach is crucial in foreign language

teaching methodology.(N.Kanonik, T. Lysenko, M.Karpyk,2022, p.200)

The phrase "eclectic method" was coined by Larsen-Freeman and Mellow for language
education. It combines structural and communicative methods. The instructor must use a
structural approach if the subject is one of structures. If the subject involves speaking, he must
choose a communication strategy. Depending on the pupils' age and rural upbringing, the
instructor may use inductive or deductive reasoning while teaching a grammatical issue. If the
pupils come from a rural background, the teacher may employ bilingualism when discussing the
topic idioms or phrases. He can utilize reading and the audio lingual approach if the subject is
reading. Therefore, it combines ancient and modern methods. Better opportunities are provided
for language learning there. It produces good results with no added pressure for the

student.(N.Sagar,T.Afzal,2019.pp.755)
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According to one school of thought, understanding ideas holistically without making
"black-and-white" recommendations about teaching methods is a requirement for having an
effective vision of language acquisition and teaching. It has been realized that there has never
been and likely will never be a way for everyone, according to Nuan. From the perspective of
critical pedagogy, Pennycook thinks that modern language education is just varied combinations
of the same fundamental alternatives, colored by dynamic social, political, or philosophical
circumstances, rather than reflecting the outcomes of steady, linear growth. Given this intricacy,
it is unclear how teachers should assess the effectiveness of the many theories. Brown has
suggested "principled eclecticism" as a solution, where instructors choose what functions within

their unique dynamic circumstances.(L.Gao.,2011,p.365)

Language instructors might engage in a teaching process of "diagnosis, treatment, and
assessment,” according to Brown. It calls on instructors to diagnose the necessary curricular
treatment for students' requirements in their particular setting, create efficient pedagogical
designs for pertinent objectives, and evaluate students' progress toward curricular goals.
Principled eclecticism presents a challenge to teachers in that all decisions must be based on a
thorough and comprehensive understanding of all learning theories and related pedagogies, the
goals and context of language learning, the needs of language learners, the nature of language

acquisition, and the nature and purpose of teaching. (L.Gao.,2011,p.365)

To create a post-method pedagogy, Kumaravadivelu offers an organizing principle—the
pedagogic dimensions of particularity, practicality, and possibility—to bring together students,
teachers, and teacher educators. He defines post-method pedagogy as an emphasis on context-
sensitive language education built on a true understanding of local linguistic, sociocultural, and
political particularities, allowing teachers to create their theory of practice, and emphasizing
socio-political consciousness, to support the pursuit of identity formation and social
transformation. The conceptualization, actualization, and problematization of post-method
pedagogy serve as a timely reminder to frame the study issue in terms of the actions and
viewpoints of Chinese tertiary English instructors to determine if these viewpoints and actions
have evolved through time. In this study, principled eclecticism does not just refer to the use of a
variety of language learning activities, each of which may have very different characteristics in
terms of teachers' actions. Rather, it refers to the use of principled eclecticism in the context of

English teaching at the university level. (L.Gao.,2011,p.365)
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Overall, the theoretical background of eclectic methods is rooted in the idea that by
combining different sources of knowledge and approaches, we can create more effective and

innovative solutions to complex problems.

2.2. The main characteristics of the Eclectic method

An eclectic method is an approach to language teaching that is based on the principle of using a
combination of different teaching methods and techniques to suit the needs and goals of the
learners. This method is a departure from the traditional approach to language teaching, which
relied on a single method, such as grammar translation, direct method, or audio-lingual method,
to teach a language. The eclectic method acknowledges that different learners have different
learning styles, preferences, and needs, and as such, it uses a variety of methods and techniques

to cater to these differences

Teaching language has entered a new phase known as eclecticism, which involves a
combination of different methods. This phase includes the introduction of new methodological
concepts, development of materials, and practical suggestions from authors. Christian Puran
(France) has proposed two types of eclecticism: adaptation eclecticism and fundamental
eclecticism. The former has three options: adapting the course to teaching/learning situations by
manual developers, considering factors such as limited study years, weekly workload,
overcrowded classes, curriculum restrictions, and examination systems; teachers themselves
adapting to teaching/learning; and developers adapting the course to teacher traditions,
situations, and goals. All of these language learning methods emphasize the importance of

grammar.(B. I. KpykoBcekuii, 2008)

The first characteristic of the eclectic method is its flexibility. The eclectic method is not
bound to a particular teaching method or approach, and teachers are free to use any method or
technique that they feel is appropriate for their learners. This flexibility enables teachers to tailor
their teaching to the specific needs and goals of their learners. For example, if the learners need
to improve their writing skills, the teacher may use a process approach that focuses on the
different stages of writing, such as brainstorming, drafting, and revising. On the other hand, if
the learners need to improve their speaking skills, the teacher may use a task-based approach that

focuses on real-life communicative tasks.

The last 100 years have seen tremendous development in English Language Teaching.
However, poor quality and subpar learning outcomes drive pedagogical experts and instructors to

look for more efficient approaches. Different approaches, such as the oral approach, audio-
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lingual  approach, conflict-based education, and communicative approach, are

successful. ( Mingyao Chen,2014,p.17)

Everyone must adopt and learn a global language to connect with other governments,
regions, and nations due to the communication revolution brought on by this unprecedented
globalization situation. In the contemporary world, English has gained worldwide prominence
and is widely spoken. Additionally, English is taught in schools, colleges, and universities all
over the world as a second and foreign language. Teachers in ELT have used a wide variety of
methods, approaches, and strategies, but they have mostly been successful in helping students
improve their English communication abilities. For students or learners who originate from many
cultures and backgrounds, there should be a special methodology that can incorporate all the
existing methods, approaches, and strategies to make the English language learning more
adaptable. The Eclectic Approach has also been promoted in English Language
Teaching. ( Parupalli Srinivas Rao,2018)

The second characteristic of the eclectic method is its emphasis on learner-centeredness.
The eclectic method recognizes that learners have different learning styles and preferences and,
therefore, tailors its teaching to suit the learners' needs. The teacher takes on the role of a
facilitator who guides the learners in their learning process. The teacher encourages learners to
take an active role in their learning by providing them with opportunities to express their
opinions and ideas. This approach enhances learner motivation and engagement, leading to better

learning outcomes.

The components of teaching a language cannot be separated. There should be no
distinction between pronunciation, grammar, and vocabulary in language. According to the
electrical hypothesis, language competency develops via consistent use of the language as a
whole. This essay outlines the widely used eclectic approach to learning English. It could have
been challenging for me to arrive to a good conclusion if someone had asked me to name the
most efficient manner of studying and teaching English. It also looks at a crucial and practical

learning technique.(Jm Ong, 2013,p.1)

The eclectic method is its integration of different language skills. The eclectic method
recognizes that language learning involves the development of various skills, such as listening,
speaking, reading, and writing. Therefore, it integrates different language skills into its teaching

approach. For example, a lesson on a specific topic may include a listening activity, a speaking
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activity, a reading activity, and a writing activity. This approach ensures that learners develop all

the necessary language skills.

Rivers, who is the main advocate for the eclectic approach, stated that a language
instructor who adopts this approach can incorporate the most effective techniques from various
established language-teaching methods into their teaching practices, utilizing them in ways that
are most appropriate for their intended purposes. Teachers fronted with the everyday
responsibility of assisting pupils in learning a new language cannot afford the luxury of entire
attention to each new method.Thefundamental complaint against eclecticism is that it offers no
advice on what basis and by what principles components of diverse systems might be selected

and integrated. (Ishtiaq Hussain,2016.p.32)

An integrated, pluralized, and eclectic method to be used in writing classroom activities
has replaced traditional writing techniques in recent decades. Eclecticism is a pedagogical
approach that encourages instructors to use several existing techniques and approaches in
accordance with the requirements of their students rather of sticking to a single methodology.
With this approach, the instructor is free to select the teaching methods that will benefit the
students in a particular situation. The education for writing in a normal classroom is based on a
blend of several techniques, including the communicative approach, the lexical approach, and the
structural-situational approach. This aids the instructor in creating a context that is clear, needs-
based, and uses adaptable writing styles to meet the needs of the students. Because they feel it
frees them from the rigid, traditional, teacher-focused teaching techniques, language education
specialists and researchers consistently support the efficacy of the eclectic approach in teaching
ESL/EFL writing. Writing classes that are lecture-based, blackboard-supplemented, and teacher-
centered provide neither instructors nor students any other options. The conventional method
reduced writing to a purely academic endeavor. The eclectic method could keep the language
instructor open to other options. Here, the teacher must actively seek out and welcome new
methods, putting them to the test in their professional practice on a regular basis in terms of their

underlying assumptions. (Sultan H. Alharbi,2017,p.35)

The eclectic method is characterized by its emphasis on communication as the primary
goal of language learning. It acknowledges that effective communication in the target language
is the key objective and places significant emphasis on developing communicative competence.
To achieve this, the approach provides learners with ample opportunities to practice their

language skills in real-life situations through activities such as discussions, debates, and role-

plays.
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Another significant aspect of the eclectic method is the use of authentic materials,
including newspapers, magazines, TV shows, and movies. This approach exposes learners to
real-life language use, enhancing their motivation and engagement by making the learning

experience more meaningful and relevant.

Moreover, the eclectic method adopts a diverse assessment approach, recognizing that
learners have different strengths and weaknesses. It employs various assessment methods such as
formative assessment, summative assessment, self-assessment, peer assessment, and portfolio
assessment to evaluate learners' progress. These methods ensure that learners receive feedback
on their performance and progress, enabling them to identify their strengths and weaknesses and

take appropriate steps to improve.

2.3. The effectiveness of Eclectic method

Principled eclecticism as a teaching approach involves selecting and combining various lements
of different language learning theories and pedagogies to meet the specific needs of learners and
learning contexts. However, this approach can be challenging for teachers because it requires
them to have a thorough understanding of various theories and pedagogies and how to apply

them effectively in their teaching practice.

In contrast, Kumaravadivelu's post-method pedagogy provides an organizing principle
that might help teachers overcome the challenges of principled eclecticism. According to
Kumaravadivelu, post-method pedagogy emphasizes the importance of context-sensitive
language teaching, which takes into account the linguistic, socio-cultural and political
characteristics of students, as well as the context in which they learn. Additionally, post-method
pedagogy empowers teachers to create their own theories of practice, which are shaped by their

own experiences and the needs of their students.

Furthermore, post-method pedagogy emphasizes socio-political awareness, which
includes supporting students for identity formation and social transformation. By taking these
factors into account, teachers can create a more effective and meaningful language learning
experience for their students.It is implied that teachers should put their attention on assisting
students in their learning, not on following the rules of the methods, when we say that ways
should serve learners, not learners serve methods. The aim of instruction is for students to learn
and understand the material. The instructor should take student characteristics into account
before selecting the method(s) of instruction since different learners learn differently and have

varying preferences on what aspects and approaches enhance successful learning. In other words,
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rather than learners meeting the demands or requirements of the methods, the methods should
meet the needs of the learners. Every method offers recommendations for what learning and
teaching are and how teachers should teach as a result, as is well known. The issue is that the
recommendations offered by various techniques are just prescriptions that don't take into account

the actual variations that occur across different learning environments andclassrooms.

(D.S.Mwanza,2019.p.53)

Even if they might be given current content, teachers have found ways to disregard the
textbooks and implement fresh methods of instruction. It is up to the teacher to accept concepts
that work for teaching languages while keeping their choices open to new discoveries. The
eclectic approach, which offers instructors the freedom to select anything that would help them
in the classroom without bias, is embodied by the multi-priority system. People who practice
eclectic teaching make an attempt to include the most effective elements of all currently used
language-learning methodologies into their lessons, using them as intended. The eclectic teacher
must be enthusiastic, creative, and open to thinking outside the box in order to successfully
execute their methods in the classroom and make the lessons engaging for the kids. The eclectic
approach allows teachers the opportunity to use a variety of teaching methods in the classroom to
achieve the lesson's goal. Any teacher, even those who teach a language, is free to use any
strategy or approach they see most appropriate for the classroom. The eclectic technique
guarantees that all students comprehend the challenges of teaching a language to a classroom of
mixed-level pupils while exposing them to various teaching philosophies and breaking up the
monotony of the course. The ability of teachers to offer various teaching aids and design a wide
range of language teaching activities helps students grasp the material better. The eclectic
method is seen to be the most adaptable of all the instructional models and may be tailored to the
needs of the parent. Eclecticism in homeschooling is a financially efficient way to education
because parents may design extra courses that include outings and activities that correspond to
the teachings without being constrained by conventional school rules. It can be difficult for new
or inexperienced homeschoolers to deal with the drawbacks of eclecticism, and it does need
more work from the parents to prepare. Considering that homeschoolers are still forced to adhere
to state or provincial testing requirements,the offspring of the individuals in question are not

acquiring sufficient knowledge or the appropriate knowledge. (M.Demyen,2008)

The eclectic approach provides for a range of activities and strategies while not restricting
the instructor. The instructor is allowed to select the tasks and methods that will work best in the

classroom. The curriculum is matched with a variety of techniques, activities, and resources that
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are tailored to the learning styles of the students. The eclectic approach's adaptability keeps the
students' needs at the heart of each class. The learner is kept active the whole course by having a
diverse classroom. As they work to design engaging lessons and complete the curriculum's
instructional objectives, teachers in the eclectic method also play the role of entertainers. The
goal is to maintain the kids' interest and involvement in their education in a calm, stress-free
atmosphere. Extension exercises that call for discovery learning or moving from the concrete to
the abstract are examples of eclectic pedagogy activities. They may be a straightforward

application of well-known and common circumstances.(M.Demyen,2008)

Depending on the class or the student, application and extension activities may present
different difficulties.The Eclectic Education approach recognizes when to use application
activities for certain pupils and extension activities for others. While application makes
information more trustworthy and allows for more flexibility, extension allows students to
expand their knowledge and develop more robust and in-depth understandings. However, it
depends on the situation whether to introduce new innovations in curricula or teaching methods.
Educational institutions and authorities must formally embrace any new strategy or
methodology. It needs the assistance of both academic authorities and curriculum professionals,
who can offer the best guidance on the kind of educational materials to utilize in an eclectic
classroom. Teachers must be able to use new teaching approaches and procedures in their lessons
with ease, and they must be compatible with the existing curriculum and current assessment
standards. Timing is key to the success of a wide range of varied activities. The majority of
exercises may be merged and coordinated during the session and happen at any point during the

pedagogical process. (M.Demyen,2008)

It is common for instructors to get overburdened by expectations and ongoing changes in
teaching techniques as a result of changes in language teaching and method development due to
a variety of factors including political, philosophical, and social expectations of a community
toward education. They understood that it is preferable to integrate components from many
teaching philosophies in order to create a classroom that is more student-centered and improves
the students' learning opportunities. It might be challenging to identify a teaching strategy that is
always useful. In general, teachers include a variety of strategies into their courses based on the
situation. But a good approach also needs an equally effective supporting mechanism. Early
educational reform led to the emergence of four main approaches: the synthetic approach, the
analytic or global approach, the analytic-synthetic approach, and the eclectic approach. The

Laubach Method may be used to swiftly enhance reading abilities utilizing the synthetic
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approach, however it has a problem in the way rote learning and repetition are presented since it
frequently makes adult learners bored. In contrast, the analytic-global method employed tales
and sentences, where pupils first learned to read and write sentences on their own before honing
their vocabulary. With adult students, many teachers choose this method because it helps them

see adults as mature, autonomous, and social thinkers. ( M.Demyen,2008)

The analytic-synthetic technique utilities the advantages of both previously mentioned
techniques of identifying letters, words, and sentences as the learner improves their language
skills. The negative aspect of this is the teacher may use a more aggressive approach in this
technique and force the student to progress too quickly, therefore, forgetting or leaving out
significant components of language learning. The eclectic technique, the fourth and maybe most
popular methodology, makes use of all three procedures as well as the ways already stated. The
versatility of the eclectic approach makes it applicable in every classroom; nevertheless, the
problem is to be able to create a lesson that represents its advantages without focusing on one
method or technique that can cause students to become confused in the lesson. Finding
competent and experienced teachers who know how to combine the many levels of the eclectic
style in the classroom is this method's second drawback. To properly accomplish this goal,
instructors must adopt a cogent, pluralistic method of instruction known as principled
eclecticism, which integrates a variety of language learning activities through the choice,
classification, and arrangement of teaching objectives. The eclectic approach has received a lot
of attention in a variety of education-related fields, most notably language instruction and
curriculum theory. This novel technique was criticized, especially by those cautious of forward-
thinking ideas about language education, as eclectic pedagogy in the classroom grew popular in
language teaching. These ideas are a reflection of the early conceptions of instruction and the
scientific process of determining which method was most effective. Effective and prosperous
eclecticism, integrative eclecticism, modern eclecticism, and enlighten eclecticism are just a few
of the numerous identities that eclecticism has begun to assume. Principled eclecticism has
emerged as the character that language teachers use the most frequently out of all the

others.( M.Demyen,2008)
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PART 3

RESEARCH OF FOREIGN LANGUAGE TEACHING METHODS

The aim of this research is to havean insight into foreign language teaching methods of English
teachers and find out which one helps them nowadays and examine how much new methods are
used or combined during their lessons

3.1. Hypotheses

— All the participant prefer to combine methods in teaching English
—Over half of respondents use Eclectic methods
—All the participants consider that it is essential to use eclectic methods

3.2. The process of the research

The following research intends to confirm the hypothesis below. In the research process it
appears how many participants filled out the questionnare. After that, data are analyzed and
consequense are made.

3.2.1. Participants

The participants of the research are 22 teachers of Englsih teaching eductaion, 19 female
and 3 male . The questionnaire compiled for assessing the teachers” language teaching method in
primary and second education, were filled in schools : Fertésalmas, Nagypalad, Tiszapéterfalva,
Tiszabokény, Saldnk,Forgoldny, Csepe, Feketeardo.

3.2.2. Research instruments

The instrument chosen for the research is a questionnaire on assessing English teacher’s
teaching methods. Questionnaire is an instrument for collecting data that involves asking a given
subject to respond to a set of oral or written questions. It’s a quick and easy way to collect
information and it allows gathering information from a large audience.

3.3 Analysis of the questionnaire

The first question intended to find out whether the teachers have BA degree, MA degree
or PhD. The highest academic qualification is a MA degree. The results are found in diagram
3.3.1. They show that more than half of the respondents 77,3 % graduated MA degree and rest of
them 22,7 % BA degree.



Diagram 3.3.1 The highest academic qualification

@ Bachelors degree
@ Masters degree
Doctorate

The next question intended to clear out how long they have been workin as an English
teacher. The results showed that 1 participant has been working 6-10 years, 7 participants have
been working 11-15 years, 14 participants ave been working 20+ years.

The following question dealt with what classes the teachers are teaching. The most of the
teachers are teaching in 1-9 forms and 5-9 forms, the rest of them 10-11 forms, 5-11 forms and
one of them are teaching in 1-11 forms and one of them are teaching in 9-12 and 5-12 forms,
furthermore two of them are teaching 1-4 forms.

The next question indicates the respondents” interaction during the lesson. The results
showed that 86,4 % of the participants use Bi-lingual method, they present the lesson in English
and in their mother tongue. Monolingual method and multilingual method9,1 % also used.

The following question dealt with that do they know English teaching methods. All the
participants answered that they do.

The sixth question dealt with how often the teacher uses the Grammar Translation
method during the lesson. 59,1 % answered that they rarely use it. 27,3 % noted that they never
use it and 13,6 % answered that they often use it.

The seventh question dealt with how often use the teacher during the lesson the Direct
method. Most of them answered that they rarely use it. The rest of them answered that they
often and always use this method.

The following 3 questions examined the view of teachers about Reading Approach,
Audiolinguism and Situational Approach. In this question not just one answer could be marked.
The results have laid out that the participants are the most frequently used the Audiolinguism and
the Situational Approach during their lessons.
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In the eleventh question 100 % of participants agreed that the Affective-humanistic
approach is useful.

The following questions are examined the view of teachers about how often they use
Silent way, Natural Approach, Suggestopedia, Total Physical Response, Communicative
Approach. The results show that Silent way are used 63,6% often, Natural Approach are used
63,6 % often, Suggestopedia 54,5% often, Total Physical Response 61,9% often and
Communicative Approach is 50% often used.

The seventeenth question 100 percent of participants agreed that the Tasked-based
pedagogy is helpful in the class.

The eighteenths question intended to clear out which methods they combine during the
lessons. Based on the answers there are different combinations of methods. For example :
communicative and natural approach, Direct method and Suggestopedia, Total Physical
Response and Natural Approach, but there were also those who answered that they use all of the
ones mentioned in the questionnaire.

The nineteenth question is tried to find out where the teachers can find information about
the new English teaching methods. Most of them answered that they can find information on the
Internet and different social media platforms, and some of them answered that they are informed
in magazines and from books.

The next question examined the eclectic method, how much does it help to teach that can
be changed and shaped depending on the needs of the teacher and the students. Different
responses were received. Many of them thinks that it helps considerably and commonly. Based
on the answers it helps the student’s need, because a typical lesson might combine elements from
various sources such as the communicative approach, for example in communication gap
activities,the lexical approach focusing on lexical chunks in reading, and the structural-
situational approach, for example establishing a clear context for the presentation of new
structures. Those, who prefer eclectic method, they answered that students always like something
new and exciting and this method saves learners from monotony and make the teaching much
easier.

The twenty first question dealt with the teachers how often use a mixture of approaches to
teach different levels and styles. Half of the respondents use it weekly, 45% do it monthly and
5% it almost never use.
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Diagram 3.3.2 The frequency of the mixture of approach

@ weekly
@ per month
@ never

For the next question, the participants had the opportunity to indicate on a scale of 1-5
how important they consider combining methods, 1-less important, 5-very important. 6 out of
22 teachers answered that it is very important. 10 of them say that it is important. 5 responses
were received that it is moderately important to combine the methods and 1 response was
received that it is not important at all.

Diagram 3.3.3 The importance of combining new methods as a
teacher

o1
0?2
®4
®5

In the next two questions, we learned what points they are taken into account before
combining methods and where the teachers gather material about new methods before
preparing for class. Most consider goals and needs. Others, on the other hand, try to combine
the methods in such a way that make the students more communicative in any situation.

The twenty-fifth question asked how well the teachers could were able to use eclectic
methods during the online classes. The teachers had to choose on a scale from one to five how
well they could use the eclectic method in the online space. Based on their responses, we can
draw the conclusion that the majority of educators easily use eclectic methods in the online space
as well. However, a smaller percentage of them have difficulty using it properly.

The next question revealed how often the participants use the eclectic method during
teamwork in class. From this question, we learned that 50 % use it monthly, 45.5 % almost
never, and 4.5 % weekly.
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Diagram 3.3.4 Using eclectic method during teamwork

® weekly
@ per month

never

In twenty-seventh question have been asked the teachers which method they found least
useful and why. Different methods may work better or worse depending on various factors such
as the teacher's teaching style, the students' learning styles, the language being taught, and the
learning objectives. However, some EFL teaching methods may be less effective in certain
contexts. According to the responses the Grammar Translation method, which focuses on rote
memorization of vocabulary and grammatical rules, has been criticized for not emphasizing
communication skills and producing students who are unable to use the language effectively in
real-life situations. Similarly, the Audio-lingual method, which emphasizes repetition and
drilling of language patterns, has been criticized for not allowing students to engage in authentic
communication and limiting their creativity. However, the majority of teachers could not say
which of the methods found in the questionnaire would be less useful. Ultimately, the
effectiveness of an EFL teaching method depends on the specific needs, goals, and
characteristics of the learners, as well as the teacher's expertise and ability to adapt to changing
contexts.

The next question dealt with which method yields the greatest advantages and the reason
for it according to the majority of teachers, one of the significant advantages of Communicative
Language teaching is encourages students to use the language actively and meaningfully. Based
on another respondent it allows students to focus on functional use of the language rather than
just memorizing grammar rules and vocabulary lists. Furthermore several teacher have writen
that the Task-based pedagogy helps students learn the language in context and develop their
ability to use it in practical situations. In addition, among the answering teachers there were also
those who, according to that the TPR helps students develop their listening skills and learn the
language.

In the penultimate question, it was asked what other EFL teaching methods could be
used in teaching English. The following answers were received : Flipped Classroom, Content
and Language Integrated Learning , Multimodal Learning , Total Immersion, Project- Based
Learning , Gamifaction.
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In the last question, it was revealed whether the teachers participated any further training
on new foreign language teaching methods. It can be said that this kind of further training is not
participated in by the majority of teachers, based on the questionnaire

3.4 Results and implications

In summary, the questionnaire results indicate that a significant number of English language
teachers possess extensive experience in teaching English using diverse teaching methods.

The investigation revealed that most of the teachers prefer to integrate multiple teaching
methods in their lessons to prevent monotony and make the lesson more engaging for learners.
This finding supports the hypothesis that educators who prefer an eclectic approach tend to
combine various methods, which enables them to conduct a wide range of activities, promote
interactivity, encourage active learning, and achieve fast outcomes.

The study explored how teachers integrate different English teaching methods into their
teaching programs. Teachers typically blend various methods and seek out new techniques on
the internet or in training programs. Half of the teachers in the study focus on improving
communicative skills, listening, and speaking, while the other half concentrate on vocabulary
and grammar development.

All the twenty teachers in the study agreed that using diverse teaching methods is
essential. They believed that assessing various teaching methods and combining them during
lessons can make the classes more captivating and enjoyable. Additionally, teachers identify
students' strengths and weaknesses and tailor their approach accordingly.
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CONCLUSION

The approach utilized in acquiring a new language plays a crucial role in achieving the desired
level of proficiency and competence. As language teaching has undergone several
transformations over the centuries, various theories have been developed to facilitate language
learning. At present, different techniques are utilized to teach a language. This thesis provides a
discussion of the fundamental foreign language teaching methods, including their historical
context and evolution. Among these methods is the Grammar-Translation Method, which
emerged from the teaching of Latin in the early 16th century. This technique emphasizes the
sentence structure rather than the content, and classes are taught in the student's native language.
The Grammar-Translation Method has evolved into various forms and has gained strength over
time. A proposal was made indicating that individuals acquire language through linking foreign
words with the corresponding objects and actions they represent, rather than relying on their
native language. This approach is known as the Direct Method. The Communicative Language
Teaching approach also emphasizes the use of the target language in various contexts and the
acquisition of four language skills, namely listening, speaking, reading, and writing. Total
Physical Response is a language learning technique that involves synchronizing speech with
physical movements. James Asher, a psychology professor at San Jose State University,
California, developed this method, which is based on the memory trace principle. This principle
suggests that the more frequently or intensely a memory reference is reinforced, the stronger the
memory will become. The student is granted an individual readiness period and the option to
initiate speaking spontaneously, once they feel comfortable and confident in comprehending and
producing the utterances. Krashen and Terrell established the natural approach, which aligns
with the foreign language acquisition tradition. In the 19th and 20th centuries, the advancement
of technology, societal changes, and new communication requirements prioritized oral skills over
written skills. During this period, the audio-lingual method emerged, which drew inspiration
from the insights developed by structural linguists L. Bloomfield and behaviorists B. F. Skinner.
This method incorporated a descriptive approach to language, coupled with the notion that
language learning was a socially and culturally determined activity that involved habit
formation.A new approach known as cognitive code learning emerged as a result of the
increasing importance of cognitive psychology and Chomsky's theories regarding language. This
approach contradicts the passive recipient stance of behaviorism and asserts that creativity in

language learning is necessary.



To aid in this process, colored rods are utilized, allowing learners to engage in
conversation more frequently while the teacher speaks less. Suggestopedia, on the other hand, is
grounded in the notion of holistic learning, which, according to the method's founder Lozanov, is
achieved when learners reach a state of deep relaxation. This is accomplished through rhythmic
breathing and exposure to foreign language texts synchronized to specialized music that
stimulates relevant areas of the left hemisphere of the brain. Communicative Language Teaching
stresses the significance of having learners engage in various activities using the target language,
as well as the acquisition of four language skills: listening, speaking, reading, and writing.

The second part of the thesis focuses on Eclectic Method. The history of language
teaching has been characterised by a search for more effective ways of teaching language.
Although much has been done to clarify these and other important questions in language
teaching, the profession is continually exploring new options for addressing these and other
basic issues and the effectiveness of different instructional strategies and methods in the
classroom. According to Richards and Rodgers, language teaching came into its own as a
profession in the twentieth century. The whole foundation of contemporary language teaching
was developed during the early part of the twentieth century. Since then, a number of teaching
methods and approaches have been developed. An eclectic way of teaching a language is to use
several methods in one lesson. It is also claimed to be a reaction to a single method, as each
method has its own strengths and weaknesses. An eclectic method is a language education
method that combines different approaches and methods of language education, depending on
the purpose of the course and the ability of the learner. Also known as the mixing method.

In Part 3 it has been made a research about the foreign language teaching methods. The
aim of this research is to have insight into teaching method by way of contrast, find out if they
combine different methods in class. The results showed that most teachers try to make the lesson
more interesting and effective by combining methods. There are questions that clarify what
methods teachers use to develop skills. The results shows that most of the teachers combine
different methods.

Based on the outcomes of the research it can be concluded that foreign language teaching
methods have a positive effect on the knowledge and motivation level. There are different
methods to develop learners language skills and develop their logical skills. All the twenty
teachers demonstrated that the application of teaching methods was essential. It was estimated
that different teaching methods could be assessed and combined to make the lesson
captivating and enjoyable. The participants in the questionnare identify the strengths and

weaknesses of their students as teachers and try to combine different methods in class.
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PE3IOME

Metonoorisi, ika BUKOPUCTOBYETHCS sl BUBYEHHS HOBOI MOBH, JY)KE BaXKJIMBA IS
YUHIB, sKi OaxaroTb HaOyTH MaHCTEPHOCTI Ta KOMIIETEHTHOCTI Ha OOpaHiii 1HO3eMHil MOBI.
MoBHe HaBYaHHS MPOUIIIO KiTbKa 3MIiH MPOTATOM CTOJITTSI, a 3a Ii pOKH OyiH po3poOIieHi pi3Hi
Teopii s BUKJIAIaHHS MOBH. Y CYy4aCHOMY CBIT1 iCHY€ KUIbKa METO/IB, SIKi BAKOPHCTOBYIOTHCS
TSl BUKJIaJaHHS MOBH.

VY nmepmidi 4yacTHHI AMIUIOMHOI poOOTH s PpO3IUISHYJA KIIOYOBI METOAM HaBYAHHS
1Ho3eMHO1 MoBH. [IpeacTaBuia iCTOpUYHUI KOHTEKCT METOJIIB IHO3€MHOI MOBH Ta iX €BOJIIOLII.
[lepmium OyB Merton [I'pamatmunoro Ilepexnany, kUil BUHUK 3 MPaKTHUKUA BHUKJIAJaHHS
natuHcbkoro. Ha mouatky XVI croniTrst natuHchbka Oynna HaWOUIBII IIMPOKO BHUBYEHOIO
1HO3eMHO0 MOBOI0. Kimacu I'pamatnunux Ilepeknani, sk mpaBuiio, BUKJIAAIUCS Ha PIAHIA MOBI
CTYICHTIB, 3 aKICHTOM Ha CTPYKTypYy pe€YeHb, SKa TIyMayuThcs, a He ix BmicT. Merox
I'pamatuunoro Ilepexnany nokpamyBaBcs Ta OyB chOpMyIbOBaHUN y PI3HUX HOBUX METOMAX.
CryneHTH, 110 BUBYAJIA MOBY CIEIIaTbHO MIKITI0YaIN IHO3€MHI CJI0OBa /10 00'€KTIB Ta iX 1M, sIKi
BOHM II03HAYalOTh, a HE dYepe3 pigHy MoBy. lleit meron OyB Ilpsmum metomom. HaBuanHus
KomynikatBHOT MOBH TaKOX MIIKPECIIOE, IO CTYJASHTH BUKOPHUCTOBYIOTH OOpaHy 1HO3EMHY
MOBY KUJIbKOMa CIIOCO0aMH, a TaKOX BUBYAIOTh YOTHPHOX MOBHI1 HABHUYKHU - CIIyXaHHs, pO3MOBY,
YUTaHHS Ta TMHCbMO.3arajbHa (i3WYHA peakIlisi - METOJ BHUBYEHHS MOBH, 3aCHOBAHHM Ha
KoopaMHaIii MoBu Ta fAid. Bin OyB pospoOnenmit [[xeitmcom Acmiepom, mpodecopom
nicuxoJiorii Can-Xoce, mraty Kamidopnisa. Lleir MmeToa moB's3aHuii 3 TPUHITUIIOM MTaM'STi, SKUN
3a3Hayae, M0 YUM 4YacTime a0o IHTECHCUBHINIEC BiJICIIAKOBYETHCS JOBIIHUK IaM'sTi, TUM
cunbHie BoHa Oyme. ([Dkeiimc [[k.) CTyaeHT He 3MYIICHHUH TOBOPUTH BiApasy, a Homy
HA/A€ThCs IHAMBIAYalIbHUN Yac JUIsl NIATOTOBKH, 1 HOMY J03BOJISETHCS 110YAaTH FOBOPUTH, KOJIU
BiquyBae cebe KOM(OPTHO 1 BIEBHEHO Y PO3YMiHHI 3aBJaHHS Ta BUCJIOBIEHHI CBOIX IyMOK.
Kpamen 1 Teppenn yTBOpWIM TPUPOAHUN MiAXiA, SIKUK BigoOpakae TpaJuIlil0 BHUBUEHHS
1HO3eMHOT MOBHU. 3 MIBHJKUM pPO3BUTKOM TEXHOJIOTIH, COLIaJbHUMM 3MIHAaMU Ta HOBHUMH
norpedamu 3B'13Ky, B XIX-XX cT. ycHI HABUYKM MaJly MepeBary HaJl MMCbMOBUMH HaBHUUYKaAMHU.
Mertona, sikuii 3'IBUBCSI B TOM 4ac Ha3MBaJIM ayIIOJIHIBAIbHUM METOJOM, 110 OyB 3aCHOBaHMM Ta
HaTXHEHHUH inesimu, po3poOnenumu JniHreictamu JI. baymdingom ta b. @. Ckinnepom. Lleit
METOJ] MOKa3ye, 110 BUBYEHHS MOBU € KYJIbTYPHO Ta COLIaJbHO BU3HAYEHOIO MISJBHICTIO Y
¢dopmyBaHHI 3BHYKH. 3 iesMH XOMCBKOTO IPO MOBY, Ta 3pOCTalOuy akTyalbHICTh 44
MMi3HABAJILHOI IICUXOJIOTI, 3'IBUBCSA HOBUH MiAXia, KU Ha3uBaeThCs «BuBueHHss KOTHITHBHOIO

Koxy». BinkuHyBIIM NMAaCUBHUI PELUIIEHT, IO JIGKUTh B OCHOBI MOBENIHKH, MPUXUILHUKA
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HOBOT'O MIIXOJy HANoJIATaId Ha TOMY, IO BUBYEHHS MOBH KOHTPOJIIPYE KPEaTUBHICTh. MeTos
BUKOPHUCTOBYE KOJBOPOBI MOJIENI, fIKi JIOTIOMOTAalOTh BUYMTENI0 MEHIIE TOBOPUTH, BOJHOYAC
JI03BOJISIE YYHSM PO3MOBISATH Habararo Outbmie. Suggestopedia— MeTOJ HaBYaHHS MOBH —
3aCHOBAHMHU Ha ifel IUTICHOTO HaBYaHHS. 3a CIOBaMHU 3aCHOBHHMKA Metoay Jlo3aHOBa, mimicHe
HaBYaHHS MOKe OYTH TOCSTHYTO, SKIIO Y4HI JOBEJCHI 10 cTaHy rmOoKoi penakcaii. Lle moxe
OyTH OCSTHYTO 3a JOTIOMOTOI0 PUTMIYHOTO JMXAHHS, CIIyXaHHS TEKCTIB, CHHXPOHI30BaHUX JIO
CTeUiaTbHOT MY3HMKH, SKa CTUMYJIOE BIQIOBIMHI YaCTHHH JIIBOi MiBKylIl MO3Ky. HaBuaHHS
KomyHnikaTBHOT MOBM Tako HIIKPECIIOE, 110 CTYIEHTH BHUKOPUCTOBYIOTH OOpaHy IHO3EMHY
MOBY KiUJIbKOMa CIIOCO0aMH, a TAaKOXK BUBYAIOTH YOTHPHOX MOBHI HABHYKH - CIIyXaHHS, PO3MOBY,

YUTaHHSA Ta IINCBMO.

Hpyra yactuHa poOOTH MIPUCBAYEHA CKICKTUYHOMY METOy.ICTOpis BUKIATaHHS MOBU
XapaKTepU3yeTbCsA MONIYKOM Oulblll e(eKTHMBHUX MUISIXIB HaBUYaHHA MOBHU. Xoda Oarato
3pOo0JICHO ISl MPOSICHEHHS MHUX Ta IHIIMX BAXJIMBUX MUTAaHb Yy BHUKJIQJaHHI MOBH, MOCTIHHO
JOCTKYIOTBCS. HOB1 BapiaHTH BUPIIIEHHS IMX Ta IHIIUX OCHOBHUX IpobyieM Ta e(heKTHBHOCTI
PI3HUX cTpaTerii 1 MeTo/iB HaBuaHHA B kiacl.3rigHo 3 Piuapnacom 1 Pomxepcom , BUKiIanaHHS
MoBH 3'ssBriiocst K mpodecist B XX croniTTi.Besi ocHOBa cydacHOTO BHIKJIaJaHHS MOBHU Oyna
po3pobsieHa Ha mouaTky XX cromitTsa.Biaromi Oyno po3poOieHo psa METOMIB 1 MiAXOIB
HaByaHHA. ExjIexkTHYHMM crocoOoM HaBYaHHS MOBU € BHKOPHUCTaHHS KUIBKOX METOJIB Ha
oJHOMY ypoIii. TakoX CTBEpDKYETHCS, IO 1€ PEaKIlisi Ha OJUH METOM, OCKUTBKH KOXXEH METO/I
Mae CcBOI cwibHI Ta ciabki cropoHu.EkIeKkTHyHHII MeToJ — 1€ METOJ MOBHOI OCBITH, IIO
MOEAHYE PI3HI MITX0IM Ta METOJM MOBHOT OCBITH 3aJI€)KHO BiJl METH KypCY Ta 3710HOCTEH TOTO,

XTO HaBYa€TbCs. Takok BIIOMUM SIK METOJT 3MIIITYBaHHS.

VY Tperiii 4acTMHI NPOBEAEHO JOCHIPKEHHS PO METOAM HaBUaHHsS IHO3EMHOI MOBH.
Merta 1pOTO OCHIIKEHHS MOJSrae B TOMY, OO HAJaTH YABJICHHS IPO METOAM HAaBYaHHS, a 3
iHIIOrO OOKY, 3’5ICYBaTH, UM MOEIHYIOTH BOHH Pi3HI METOAM Ha ypolli. Pe3ynbpratu nmokasanu, 1o
OUTBIIICTh BUMTENIB HaMaraloThCsl 3pOOUTH YpPOK IIKABIIUM Ta e(EeKTUBHILIUM, KOMOIHYIOUU
MeToH. ICHYIOTb NHTaHHS, SIKI MPOSCHIOIOTH, SIKI METOAM BYUTENl BUKOPUCTOBYIOTH MJIS
PO3BUTKY HaBMYOK. Pe3ynbTaTh MOKa3yroTh, 110 OUIBLIICTh BHUKJIAJA4iB MOEIHYIOTh pI3HI

METOIH.

Buxogsuu 3 pCByJ'ILTaTiB IIOCJ'IiI[)KCHHSI, MOXKHa 3pO6I/ITI/I BHCHOBOK, IO MCTOIHU
HaBYaHHS 1HO3eMHOT MOBH MalOTh BI/Ipa)KCHI/Iﬁ MO3UTHUBHUI BILUIUB Ha piBCHB 3HAHb 1 MOTI/IBaL[iIO

yuHiB. by po3po0OieHi pi3Hi nefaroriydi niaxou, Mmoo MOKpaLMTH 3HAHHS MOBH Ta HABUYKU
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JOTIYHOTO MHUCIEHHS y4HiB. JIBamusaTh JBa BYMTENi, fAKi Opalu ydacTb Yy JOCITIIKEHHI,
OJTHOTOJIOCHO TIOTOJMIIUCS, 1110 BUKOPUCTaHHS €(DEeKTUBHUX METOMIB HABUAHHS MAa€ BUpILIAIbHE
3HAYEHHs JJIS MOJICTIICHHS BUBYCHHS 1HO3eMHOI MOBHU. Byno mpumyiieHo, mo psaMeToa0Iorii
HABYAHHS MOKHA OI[IHUTH Ta IHTErpyBaTH, OO0 CTBOPHUTH 3aXOILIIOIOYMN 1 MPUEMHUN TOCBif
HaB4aHHA. KpiM TOrO, BMKJIagadi BMUIO BH3HAYAIOTh CHIIBHI Ta CJIa0Ki CTOPOHU CBOIX YYHIB i
BMUJIO BUKOPHCTOBYIOTH PI3HOMAHITHI METOJM HaBYAHHS B KJIACi JUISl ONITHMI3allii pe3ysIbTaTiB

HaB4YaHHA.
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APPENDIX

Your Gender

a. Female

b. Male

. Please state your highest academic qualification
a. Bachelors degree

b. Masters degree

c. Doctorate

d. Other:

. How long have you been working as an English teacher?
a. 1-5years

b. 6-10 years

c. 11-15 years

d. 20+ years

e. Other:

. In which froms do you teach?

a. 1-4
b. 5-9
c. 10-11
d. Other:

. The students interaction during the lesson
a. Monolingual method

b. Bi-lingual (English and mother tongue)
c. Multilingual method (other)

. Do you know EFL teaching methods?

. How often do you use Grammar Translation Approach during your lesson?( In
grammar translation classes, students learn grammatical rules then apply those
rules by translating sentences between the target language and the native language)
Always

Often



c o ®

i

10.

Rarely
Never

Other:

How often do you use Direct Method during your lesson?( In direct method there is

a focus on listening and speaking and only useful everyday language is taught)

a. Always
b. Often
c. Rarely
d. Never
e. Other:

Do you use Reading Approach during your lesson? ( Vocabulary is controlled at
first based on frequency and usefulness and then expanded, only the grammar
useful for reading comprehension is taught)

Yes

Not at all

Rarely

Other:

How often do you use Audiolingualism during your lesson?( Skills are sequenced:
listening, speaking-reading, writing postponed)

a. Always

b. Often

c. Sometimes

d. Rarely
e. Never
f. Other:

How often do you use Situational Approach during your lesson? (It is based on a
structural view of language. Speech, structure and a focus on a set of basic
vocabulary are seen as the basis of language teaching. Focus on vocabulary and
reading)

Always

Often
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c.
d.

€.

11.

12.

13.

14.

Rarely
Never

Other:

Considers that Affective-humanistic approach is useful? (The major focus is on

making learners comfortable and providing a soothing learning experience)

a. Yes
b. No
c. Other:

How often do you use Silent way during your lesson? (The Silent Way is
characterized by its focus on discovery, creativity, problem solving and the use of

accompanying materials)

a. Always
b. Often
c. Rarely
d. Never
e. Other:

How often do you use Natural Approach during your lesson? (Affective activities,
which are focused on the feelings for example dialogues, problem-solving, games are
important for acquisition, content activities besides language, activities should

include something else like mathematics, science etc.)

a. Always
b. Often
c. Rarely
d. Never
e. Other:

How often do you use Suggestopedia during your lesson? (The typical

characteristics: decoration, furniture, use of music etc.)

a. Always
b. Often
c. Rarely
d. Never
e. Other:
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15.

16.

17.

18.

19.

20.

21.

How often do you use Total Physical Response during your lesson? (this method as
one that combines information and skills through the use of the kinesthetic sensory

system. Understanding the spoken language before developing the skills of

speaking)
a. Always
b. Often
c. Rarely
d. Never
e. Other:

How often do you use Communicative Approach? (Students regularly work in
groups or pairs to transfer meaning in situations where one person has information

that the other(s) lack. Classroom materials and activities are often related real-life

situations)
a. Always
b. Often
c. Rarely
d. Never
e. Other:

Considers that Tasked-based pedagogy is helpful in the class? (focuses on the use of

authentic language to complete meaningful tasks in the target language)

a. Yes
b. No
c. Other:

Which methods do you combine during the lessons?

Where can you find information about the new methods?

How much does it help you to teach that the eclectic method can be changed and

shaped depending on the needs of the teacher and the students?

How often do you use a mixture of approaches to teach different levels and styles?
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22,

23.

24.

25.

26.

27.

28.

How important do you think it is to combine new methods as a teacher? Underline

options: Rate from 1 to 5 ( 1—less important, 5—very important)

What are the points that are considered while combining methods?

1

2
3
4
5

Where do you gather material about new methods before preparing for class?

How well you can use eclectic methods during online class? Underline options: Rate

from 1 to 5 ( 1—not well, 5—very well)

How often do you use teamwork when using eclectic methods?

Weekly

Per month
Never

Other :
Which method do you find the least useful? Why?

1
2
3
4

5

Which method has got the most benefits? Why?
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29. What other methods do you think could be used?

30. Have you taken part in any further training on new foreign language teaching

methods?
a. Yes
b. No

c. If yes, please name it :
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