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INTRODUCTION

In the modern world, everyone now relies heavily on straightforward information, from the news,
to the commercials. Humans live their lives relying on directness. According to this idea, in the
modern learning environment, the usage of the ordinary textbooks are no longer enough to solely
rely on for content when studying a foreign language, since there are a number of devices existing.
If we look into the past, the accepted approaches to teaching were created by demonstration,
through the settings where parents passed on their knowledge to their children by demonstrating
several tasks. Looking at this point of view, our civilization has not undergone much change since
demonstration is still one of the most popular approaches to teaching, which was and is still
employed in education. Only instructions, which rely on the visual, may provide a demonstration.
(Falus, 2003)

Using visual assistance is necessary and advantageous in the current classroom. Our culture
is extremely visual and dependent on pictures as a result of modernity. We frequently come across
language that is visually appealing and organised with bullet points. Every day, we read magazines,
browse networking sites, and watch commercials. Utilising pictures, movies, or even physical
items has become commonplace in our culture.

According to Rossi-Le (1980), the information that the students are about to learn first needs
to be understood by their senses. As well, according to research, only 30% of students retain 75%
of the information they hear in a typical class. Three-quarters of people retain 40% of what they
read and watch. We are unable to provide exact numbers, but we can make assumptions about
people's modality strengths. Strengths in visual or mixed modalities are the most prevalent; they
account for about 30% of the population (Barbe, 1981).

According to these circumstances, visual aids might be great sources for teaching a language.
Visual aids are teaching tools that engage the learners' understanding through sight. These tools,
which are about to be considered and included in the research, are the following: objects, images,
course books, blackboards, projectors, posters, and flashcards. Tomlinson (2011) says, in all
subjects, employing instructional resources is vital, in this case the usage of visual aids might be
beneficial sources of learning, as well as with visual aids students gain immediate experiences,
and those might trigger the learners attention (Sieber & Hatcher, 2012).

The aim of the research is to evaluate the role of visual aids in primary school English
classes.

The purpose of the study was to find out how visual aids help primary school students
learn the English language, how visual aids stimulate language learning, whether visual aids help
within the comprehensions the students are about to learn in the classroom from listening to

writing, if they help with the learning of new words and grammar rules; to examine the way visual



aids affect primary school learners attitudes, as well as focuses on the advantages, disadvantages
and criteria of their usage in the classroom.

The research's practical relevance is to examine the diverse ways visual aids are able to be
used in the primary classroom, as well as to provide an overview of the considerable materials in
primary classrooms and provide empirical evidence proving the effectiveness of visual aids.

The novelty is to answer the question of the use of visual materials, their advantages, and, if
the materials are used in the classroom, what standards should be followed.

The theoretical significance of the study is to analyse the answers of the primary English
language teachers in the Beregszasz area on their application of visual aids in the classroom in
order to increase students' achievements in their learning process.

The object of the research was the process of teaching foreign languages in primary school
with the help of visual aids.

The research subject is the process of teaching English, which increases the learners'
knowledge through visual aids.

Method of research: the present research is quantitative. To gather the data required for the
investigation, a questionnaire was used. This research strategy was used since questionnaires rely
on direct information, which we are in need of, providing data on the understanding of the
participants, how visual aids affect people, and the atmosphere in which they are used.

This paper is made up of an introduction, three chapters, a conclusion, a reference list, and
appendices.

The first section of the paper provides a theoretical and conceptual framework for the study
by reviewing literature on visual aids, their origins, types, and functions. This chapter discusses
the role of visual aids in the classroom as well as the advantages and disadvantages of using them
in language learning situations. The chapter also stresses the functions of visual aids on a practical
level, stressing their role in visualisation as an act with the help of illustrative stimulation, since
they are the sources of visualisation, which is "the ability to form mental pictures" (Donis, 1974).

The second chapter provides an outlook for primary school learners. Taking into account the
Ukrainian school system in primary schools, focusing on the learners age factor, learning skills,
learning strategies, and sensory preferences During the research, Gardner's theory of multiple
intelligences is taken into account, which outlines the pupils preferred method of thinking to
handle understanding information in the classroom (Gardner, 1983). While underscoring this
theory, we need to take into account the forms of understanding in a formal classroom setting.

(Brown, 2007)



The last chapter represents the research, the questionnaire, methodology, and participants,
instruments, procedures of the research, results and findings, and data analysis. The research is
based on the participants/teachers perspectives on visual aids in the primary classroom.

Background literature review. The role of visual aids in teaching a foreign language in the
primary school are highlighted in the works of Balan, S., Chande, S. (2019), Falus 1. (2003),
Bardos, J. (2004), Bradford, W. C. (2004), Donis, A. Donis. (1974), Gagne, R. M., Briggs, L. J.,
& Wager, W. W. (1992). Gal, A (2020), Girard, D. P, (1954), Harmer, J. (2007), Johnson, L. B.
(1946), Stoffers, M. (2011), Tompa, K. (1997). Wright, E (1989).
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PART 1. ROLE OF VISUAL AIDS IN THE LEARNING PROCESS

The present part of the study focuses on several factors while considering the purpose of visual
aids. The first part focuses on the meaning of demonstration, mentioning its types; gives a
definition of the meaning of visual aids; the kinds of visual aids that should be differentiated; the
criteria for using visual aids; and provides the tasks of visual aids. This part looks at the origins of
visual aids as well as their meaning as teaching materials and their tasks in contributing to visual
thinking. Differentiating the definition between visual communication and visual thinking

Defining their functions and types from their occurrence in the classroom

1.1 Visual aids

It is no longer acceptable to only rely on textbook content when teaching foreign languages
(Johnson, 1946). Teaching by demonstration is the most common and ancient teaching method,
which was and is still used in family and later in professional education before professional
schooling took place. Demonstration plays an important role in the teaching of science, music, the
arts, the crafts and foreign languages an illustration, or demonstration, is a visual method of
teaching that involves observing, analysing, and illustrating objects, phenomena, and processes
(Falus, 2003). Demonstration is an illustrative teaching method that involves the observation and
analysis of objects, phenomena, and processes under study (Lada, 2007). Students' visualisation
power and possibilities can be improved by educational technology. Demonstration is an
illustrative teaching method in which the objects, phenomena, and processes to be studied are
perceived and analysed. Demonstrations are only available through instructions, which rely on the
visual.

Balan & Chande (2019) differentiate two types of demonstration. The first one is method
demonstration, which is a brief demonstration given in front of a small audience to demonstrate
how to carry out a brand-new practise or carry out an established practise more effectively, while
the second one, result demonstration, is "demonstrating the worth or value of a new practise to
intended users" (Balan & Chande, 2019).

The Cambridge Dictionary defines visual aids as "something that you are shown, such as a
picture, film, or map, in order to help you understand or remember information". Visual aids are
synonymous with the term of illustration, which is corresponds with the term of being an image,
picture in a book or magazine that explains and reproduces the content of the text (Shulska, 2016).

Tompa (1997) distinguishes four groups of teaching instruments, which include:

1. Three-dimensional devices;

2. Printed devices;

11



3. Educational technology devices;

4. Educational technology materials
In the first group, we may conclude that the three-dimensional devices are teacher

demonstration tools and experimental learning tools, while in the second group, printed devices,
we may include teacher's aids, which are any printed material that helps the teacher further clarify
their explanations (teacher's manuals, methodological aids, exercise books), and learning aids,
which are the facilitating, knowledge-conveying aids that are designed to help the learner. These
include: textbooks, workbooks, and worksheets.

In the third group, educational technology devices, we may include: audio-visual
equipment, assistive devices, hardware, record players, CD players, slide projectors, film
projectors, TVs, language laboratories, PCs, DVD players, and projectors. The fourth group of
educational technology materials is information media, audio-visual material, and software. They
can be grouped according to the senses they affect:

1. Auditory aids: these help students learn by hearing, including audio discs, audio CDs, and
school radio broadcasts;

2. Visual aids: to help students learn by sight, including: pictures, slides, photo CDs, and
silent films;

3. Audio-visual aids: these act both visually and aurally to help students learn the material;
they include audio films, audio slideshows, video recordings, and computer tutorials
(Tompa, 1997).

Every school should use visual aids, which are representational and experimental tools that
help students' mental images of the things, activities, or events they are learning about (Bilek,
2009). Working with visual aids are very flexible. Almost all teachers are aware of the time and
money savings potential of images, whether they are slides or moving images (MacManus, 1939).
The usage of visual aids is very flexible: there is no set rule among teachers on regarding of when
and how to use the visual aids (McManus, 1939). It is not necessary to limit students' access to
objects and images to field trips; instead, they can investigate them in a more specialised setting
in the classroom. When teaching with objects and pictures, students gain immediate, hands-on
experiences. It helps pupils acquire concepts and improve their visual literacy. It also stimulates
their curiosity and triggers exploration and discovery (Sieber & Hatcher, 2012).

As can be seen, visual aids provide a lot of great benefits, although Balan & Chande (2019)
list a few drawbacks. According to them, proper projection conditions are needed for visual aids.
Noise can distract students; some visual aids are expensive; the use of visual aids is constrained
by the need for electricity for their display; certain visual aids demand technical assistance; they

cannot be used to study all topics; and their development demands accuracy and creativity.
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A strong example can serve as an excellent source of scaffolding. Benson (1997) argues
that scaffolding offers assistance to students therefor they can finish their activity independently.

Learners require good illustration to scaffold.

1.1.1 Visual teaching materials

In all subjects, employing instructional resources is vital. Tomlinson (2011) defines the term
language learning materials as "anything that is used to help language learners learn." Thus,
learning materials are any books, pictures, handouts, or demonstrations used in the classroom in
order to assist the students learning process. When a demonstration is given, the learners are shown
something to understand and apply. In essence, it is a visual representation of an important fact,
idea, or process.

Gesztesi (1997) divides educational tools into five groups according to their temporal
appearance. The first generation includes a maps between the printed teaching aids, initially at the
same time as the Gutenberg book printing technique. The second generation is bound by hand-
painted slides (the ancestor of the slideshow). Third-generation audio-visual equipment can be
found in most schools, of course, ideally in a given variation in each classroom (Voros, 2011).
Educational films, language laboratories, computer programs were used during the fourth

generation. The fifth generation includes intelligent teaching tools.

Table 1. Generations of visual teaching materials

First generation maps, pictures
Second generation hand-painted slides
Third-generation audio-visual, visual tools: tape recorder,

movie projector

Fourth generation Educational films, language laboratories,

computer programs

Fifth generation intelligent teaching tools

According to Johnson (1946), it is essential to use a laboratory, where teachers are able to
include radio recordings, music, maps, slides, boards, flags and even pamphlets and costumes to
their lessons, being able to teach the language itself, and give information. Verbal and visual
representation of objects, phenomena, abstract concepts in a presentation serves to convey
information and thoughts. Of course, the projection of the slides during the presentation does not
trigger the teacher’s explanation, but the memorization of the oral statement is supported by the
visual and auditory media. The visual presentation is not a note, but a pictorial communication

supporting the presentation, the essence of which is in the overall picture of the two elements. The
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overall picture of the pictorial presentations helps to systematize the connections between the data,
to discover different knowledge materials based on experiential recognition, to unite different

experiences and ideas (Pdczos, 2019).

1.2. Visual aids: their origins and usage in the classroom

The use of illustration and visual aids as pedagogical tools is not a new concept. The seeds of
education, the transfer of experience, and conscious teaching can be traced back to prehistoric
times. The key elements of empiricism are as old as human thought; this philosophical concept
took place around the 17th and 18th centuries, denoting that the acquisition of human knowledge
is nothing more than the reception of information from the reality surrounding a person primarily
through the senses. Comenius emphasises illustration as a pedagogical tool (Nahalka, 2003).
Seeing, hearing, touching, and tasting are therefore essential components of cognition. Comenius,
in the 16th century, had already established the theory of the senses. According to him, everything
should be taught using the senses as the primary teaching tool (Keatinge, 1907). Comenius said,
teachers should the senses frequently to the topic they are teaching. According to Girard (1954),
this means allowing voice and the hand to be combined with hearing and vision.

Children acquired practical skills by watching and imitating the work of their mother or
father. The adults and parents helped the children follow an example by performing the given work
process slowly, illustrating and perhaps repeating the challenging tasks several times. The method
of presentation and illustration was than associated with imitation (Pukanszky, 1996).

Before the digitalization of education, the best-known model for grouping learning tools is
associated with the name of Wilbur Schramm. Schramm (1964) classified tools into four
generations, the classification of the four generations and their tools are characterised by Table 3.

Generations of visual materials below:

Table 2. Generations of visual materials

The first generation hand-made models and mock-ups made of
different materials, or even manuscripts,

pictures, engravings and maps

The second generation textbooks, sheet music, atlases, photographs or

even application tools

The third generation overhead projector, the radio, the television, the

tape recorder or even the video recorder

The fourth generation teaching machines or language laboratories;

nowadays computers.
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The first generation includes unique objects that, in addition to visual representation, are
equally based on touch. These include objects of reality, hand-made models and mock-ups made
of different materials, or even manuscripts, pictures, engravings, and maps, which we still use in
school today. The second generation includes mass-produced objects that are capable of displaying
content and transmitting information by themselves. These include, among others, textbooks, sheet
music, atlases, photographs, or even application tools. These tools likewise supported individual
or small group learning. The third generation already included machines whose task was to display
various audio-visual contents. These include the overhead projector, the radio, the television, the
tape recorder, or even the video recorder. From this generation on, technical obsolescence appears
as a challenge during the development of school infrastructure, and despite the fact that these tools
have largely been replaced by digital ones, the development of the tool stock is a problem that
needs to be solved continuously. The fourth generation consists of educational systems and
machines capable of managing learning, but not computers, with which students already interact.
Such are teaching machines or language laboratories, which have now been replaced by
computers.

According to Gagne (2010), the birth of the audio-visual movement began in the early
twentieth century. Prior to the advent of sound films and other media incorporating sound, the
movement that was eventually called "audio-visual instruction" was labelled "visual instruction"
or "visual education". In the 20th century, auditory devices played a role in schools, the first being
the phonograph. The first detector radio was made in the 1920s, and its use in schools began in the
1930s. In England, the School Radio Society was founded in 1923 and produced a special
broadcast for learners in 1928. In 1930, the "phonetics laboratory" was established at Ohio State
University, which can be considered the first language laboratory. At the end of the 20th century,
the development of computer technology made it possible for computer-based educational
software, CD-ROM databases (a large amount of information recorded on an optical disc), and

interactive media to appear and be included in the teaching tools (Petring, 2003).

1.3 Visual thinking as a process
We live in a culture that is highly visual and image-based as a result of modernity. We commonly
come with text that is organised into eye-catching bullet points. We view advertisements daily,
browse social networking sites, and read magazines.

Visual aids are a type of educational tool that aids in message visualisation. The vast
majority of information is processed by sight and hearing. According to the Merriam-Webster
online dictionary, the term "visualisation" refers to forming a mental visual image, which only

offers a general statement. On a mental level however, it is an action of perception and cognition.
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Donis (1974) defines visualising as the ability to form pictures on a mental level. This
ability to form mental images is, however, only available for the learners through visual perception,
which is an act that includes cognition and perception. This act becomes a form that we refer to as
visual thinking. Visual thinking as a process develops with the help of seeing: the information a
person receives through their eyes and the information to which they are exposed are differentiated
as well (Arnheim, 1969). The terms visualisation and imagery are frequently used together.
Imagery in linguistics is a mental picture or impression created by or accompanying words or
sentences (Richards & Schmidt, 2010). We may also explain the idea of visual discrimination
while focusing on the process of visual thinking. Cohen and Cowen (2007) define them as a skill
that develops when a person can comprehend and tell one item from another. This is a very
important thinking process, especially while teaching a young child.

Visualisation as a process cannot happen without the help of illustrative stimuli, Gagne
(1992) summarizes it, selecting them to eight levels. Gagne's eight levels are illustrated on Table

3. Visualisation with illustrative stimulation below:

Table 3. Visualisation with illustrative stimulation

Attention Controls the degree and type of inward stimuli received;

Selected perception converts the stimulus, which is received by attention

into object-features for short-term memory storage;

Rehearsal the information is kept in short-term memory

Encoding the information is prepared to be kept in the long term
memory;

Retrieval Returns information from the working memory or a

response generator that has been previously stored.

Response Performance selection and organisation

Feedback Gives the student information about how they

performed and starts the reinforcement process.

Executive control processes Pick and use cognitive techniques to change any or all

of the internal processes previously mentioned.

1.3.1 Visual communication

The visual is a part of our society that is growing more and more significant. When we talk about
visual communication, we're talking about visual actions where, on one level, a writer uses a
number of visual instruments to communicate with other individuals about a variety of ideas,

attitudes, and beliefs. We may interpret visual information in a variety of ways. The visual process
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depends on perception and kinaesthetic factors, which are physiological in nature. Every person
has their own unique way of visualising. What we see and comprehend depend on how we perceive
the world. There is no doubt that visual literacy is not a system of reason as language. While
information is encoded, stored, and decoded in language, it cannot be described logically in visual
terms or with visual literacy in the same way that it can be with language (Donis, 1974).

The interchange and promotion of ideas, attitudes, and values are both aspects of visual
communication. Clothing, gesture, a kid's board game, how we arrange our homes, and how they
are constructed to convey austerity, conformity, or its opposites are all examples of visual
communication. All of this is what we refer to as communication (Machin, 2014). Further visual
communication occurs in a classroom through the placement of the desks, the teacher's gestures,
the postures adopted by the students at their desks, the emphasis placed on technology, and the
colours of the toys, furniture, walls, and other things (Machin, 2014).

Bilek (2009) offers that visualization is useful for any professional who would like to create
a visually enriched curriculum, as well as assisting educators to use digital technology, which is
increasingly available in schools, to help with creating a much more detailed curriculum (Bilek,

2009).

1.4 Types of visual aids

Certain teaching aids can take over many tasks from the teacher, making their work easier, but it
is always the task of the teacher to integrate them into the teaching-learning process and to organise
the process. Proper design, selection, combination, and, last but not least, experimental
development of teaching aids theoretically make it possible to teach more and better (deeper)
without burdening students. To select teaching aids, we need to consider the following aspects:
goals and objectives, content, student characteristics, teacher factors, environmental conditions,
accessibility, range of users, economy, practical factors, human factors, and effective
communication (Vords, 2011).

We may differentiate visual aids on two principles: projected aids, which require projectors
and electricity for their illustration and non-projected visual aids, which do not need them. The

following table attempts to illustrate the two categories:

Table 4. Projected and non-projected visual aids

Projected videos, presentations, slides, overhead-
projector

Non-projected hand-outs, books, objects, pictures,
blackboard, course books, flashcards

17



1.4.1 Objects

Illustration by objects has been around since the earlier mentioned great didacticist, Comenius,
who mentioned that seeing, touching, tasting and hearing are therefore essential components of
cognition (Nahalka, 2003).

Objects, as stated by Girard (2003), are what give a language learning classroom a piece
of reality, while Richards and Schmidt (2010), give us greater explanations on the topic of objects.
According to them objects can be defined as objects are defined as "items brought into an
educational setting as demonstrations or as aids to be spoken about or even written as to assist in
classroom instruction."

Fébian (2009) divides objects used in foreign language teaching into four groups:

a) everyday used objects;

b) typical objects derived from the target language medium,;

c) consumer goods containing linguistic information (tickets: theatre, cinema, plane,
train tickets, timetables, labels and packaging of goods, checks);

d) Linguistically not simplified forms from the country of the target language
(brochures, maps, advertising material).

On occasion, teachers will enter the classroom using commonplace items to describe and
act out commonplace scenarios to aid with language development. Role-playing games can be
simply used with these items. Using objects is helpful when teaching beginners and kids especially
when explaining the meanings of words. The only limitations on objects that can be brought to

class are the size and quantity of the objects (Harmer, 2007).

1.4.2 Coursebook

A coursebook is a book, often included in a series of volumes, that includes all the resources
required for a specific kind of language learner at a specific level. These books are often based on
integrated or multi-skill curricula, which include sections on vocabulary, grammar, listening,
speaking, reading, and writing (Richards & Schmidt, 2010). A well-written coursebook will have
a clear syllabus, acceptable language control, inspiring texts, audio cassettes or CDs, and other
extras like video material. They give teachers the certainty that they will be using materials they
can trust, even when they are forced to make last-minute plans (Harmer, 2007).

Language lessons are not complete without the necessary teaching aids. Everywhere,
teachers rely on textbooks, workbooks, reference books, and other types of resources as sources
of linguistic input, explanations of language, and chances for students to practise newly learned or
previously taught languages. Since the language of students and teachers is greatly impacted by

the textbook—=83 percent of classroom discourse is dependent on the course materials—each unit
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of the textbooks should cover a large amount of language information (Guerettaz & Johnston,
2013) While deciding the usage of the textbooks the teachers are about to use, they need to consider
the following criteria, according to Ur (1996): match the learners level of knowledge; contain

pronunciation and vocabulary practise, listening, reading, and writing tasks.

1.4.3 Blackboard

Blackboards are the visual aid that are utilised the most frequently. The blackboard is the
teacher's indispensable support. It can serve as a visual aid in many ways. The board is the most
flexible piece of teaching equipment in the classroom. They include numerous justifications for
using them, including them being a tool that is always available to take notes, a tool suitable for
explanation, exercising in a large group, usable as a reminder device, and even a source of
entertainment (Harmer, 2007). It is available in most conference rooms and is convenient for
spontaneous expressions (Roberts, 1979). It never breaks down, its initial and ongoing costs are
relatively minimal, and its use doesn't disrupt the daily schedule of the class. It is always available
at the teachers' command throughout the entire lesson (Pond, 1963).

When teaching in the form of a dialogue, teachers are able to draw the speakers. With the
blackboard drawing, teachers may draw about the weather they want on the blackboard within
seconds, so students are able to talk about the weather projected in front of them (Torkos, 1982).
There is a popular approach to setting up sentence transformation or fill-in sentence items, for
example, and having individual students come up to the board and write a transformed sentence.
In this manner, the entire class participates in determining which version is accurate (Harmer,
2007). However, due to physical limitations, the blackboard may not be appropriate for data that
i1s complex or that needs to be saved. Additionally, it is quite slow; the learners must wait while
the teacher is writing (Roberts, 1979). It is insufficient; teachers cannot prepare materials on the

blackboard for the next class because of the limits of time.

1.4.4. Images

According to Wright (1989) "images contribute to interest and motivation; they create a sense of
the context of the language; give a specific reference point or stimulus" (Wright, 1989). Images
provide significance for students of all levels, since they give meanings from more complex to
easier ideas (Baker, 2015). This equals that they are able to be used for beginner learners, such as
primary ones.

Torkos (1982) says, when using it in connection with textbook texts, the teacher must
decide which illustration can be included in the course of teaching. We differentiate:

1. simple,
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2. complex and
3. image sequences.

Torkos underlines that at the beginner stage, instead of complex images, simple ones. They
provide better understanding for reading materials, because they do not divide the learners
attention. These simple images are easily recognizable. The complex image provides a more
complete illustration, it shows the existence of objects with the closeness of things, while image
sequences are series of simple or almost simple images that try to create speech situations with
minimal use of visual impressions, similar to the film. Looking at the sequence of images as a
whole, learners are able to play stories out of it. It provides a direct meaning, which is great for
vocabulary enrichment. The complex image provides a more complete illustration, it conveys the
spatial existence with the closeness of things, but its shortcoming compared next to a film is that
it is less able to illustrate the time, the processes taking place in. In this case, image sequences are
the most ideal choice (Torkos, 1982)

In the classroom environment, the tasks are able to be enhanced by images. Wright (1989)
concludes, that images play a major role in listening and reading exercises because the meanings
the images convey depend on the environment in which they are used. According to this idea,
images are able to create context and provide information in a nonverbal way.

The use of images in exercises for writing and speaking can be quite beneficial. Images
may motivate the learner, which could promote involvement and attention. Images help set the
context in which words is used (Wright,1989). Baker (2015) says, teachers should be deliberate in
their selection of the visuals that will support their learning objectives for each topic, just as they
are with the texts they utilise in the classroom.

While focusing on the practicality level, Ur (1991) describes that the picture is the most
evident sort of visual material for children; the more obvious, and colourful it is- the better. The
majority of the time, professionally created images or photographs are used, such as those found
in textbooks, colourful posters, or images clipped from magazines. Pictures are flexible and
practical: easy to prepare, they can be reused with several classes; interesting, and provides a

sufficient amount of language (Wright, 1989).

1.4.5 Posters

The cultural connotations of the vocabulary are connected to the topics of civilization, such as
history, geography, icons (famous people, objects, etc.), sights, traditions, and holidays, which
represent conceptual associations related to the meaning of the word (Hollo, 2019). Solving

motivating tasks in the classroom can be done in various forms over the course of an hour or even
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several days. The way of solving the tasks is varied; it can be a presentation, poster, portfolio,
project, graph editing, essay, etc. (Falus, 2003).

Holl6 (2019) provides a great activity with the use of posters in the classroom: teachers can
make the students prepare an individual work by providing them with information on their age
group on a given topic, and they have to give an oral report in front of the class. It is a good basis
for group discussion if the student creates a picture-text illustration for his topic. The finished
poster can be displayed on the wall of the classroom for a while. The students will get used to
standing up in front of their peers and giving shorter or longer presentations, and they will speak

more confidently in public later on.

1.4.6 Flashcards

Richards & Schmidt (2010) define flashcards as a card used as a prompt or help during a language
instruction that has words, phrases, or pictures on it. They are a very simple way to get younger
children to read words easily, especially words that are used often in stories but have odd spellings.
Beginner readers can benefit from using flashcards to learn common words. According to
Nicholson (1998), they help young readers quickly recognise words in order to ensure they can
read independently.

Wade (2002) divides flashcards, based on their usage, into two groups. The first category
refers to flashcards that may be used by higher-level students, while the second category is more
generic, simplified material. The first category contains engaging pictures, such as portraits,
pictures of two or more people, pictures of scenes, and even paintings; these are more abstract
flashcards. The second category referst to neutral pictures, easily comprehensible ones, referring
to clothes, occupation, animals, and nourishment.

Nicholson (1998) mentions that the fact that flashcards are simple to make is one of their
many advantages. They are easily made with a pen, any scissors, and cardboard. Wade (2002)
emphasises that in order for teachers to repurpose flashcards for additional classes, they must be

aesthetically appealing and stable.

1.4.7 Video

During the short period of time for viewing the video clip, the student receives a large amount of
information at once from two channels, which are visual and auditory. This means that videos are
audiovisual aids; they are able to act both visually and aurally to help learners learn the materials.
By using visual aids, learners remember language structures easier, expanding their vocabulary,

and stimulating the development of language and listening skills (Mudryk, 2022).
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Video is a powerful tool that can be used in language teaching in a variety of ways,
including listening, speaking, and writing exercises. Similar to books or audio tape recordings,
video materials can be useful instructional tools. Videos come in a variety of configurations
because they can be either sounds, which don't include pictures, or just pictures without containing
sounds. Videos are one of the most diverse multimedia materials; they are dramatic and attention-
grabbing. Whether they are studying or not, it has a sense of enjoyment that maintains students'
calm and overall contentment (Willis, 1990). Video films and video fragments are used in order
to intensify the educational process and give it maximum communicative focus. The videos

connect the lessons to the real world and show the language in action (Mudryk, 2022).

1.4.8 Projector

In the past, the height of educational technology was still-moving projectors. These have also been
supplanted by the advent of the VCR and, later, the computer and projector. A projector is actually
a display that can project the image provided by a computer on a large screen using various digital
techniques. A projector is available to display an enlarged image of anything on the teacher's
computer screen and present it on a white wall in order for the entire class to see it. With the use
of presentation software, teachers can more effectively and engagingly communicate visual
information, such as words, graphics, and images (Harmer, 2001). Projectors can be an excellent
aid to the teacher, but when using them, the teacher must be aware of the lighting conditions in the
classroom. In a room that is too bright, even the best projector will not produce a perfect image if
it is dimmed, and this usually causes discipline problems in a more problematic class (Vords,

2011).

1.5. Functions of visual aids

Bardos (2004) summarises the requirements for an effective illustration as follows:
1. Be an extension of the natural experience, starting from a truly lively approach with

a multifaceted presentation of an object or phenomenon;

2. Not be static but dynamic;

3. Have a motivating effect because it arouses attention, curiosity;

4. Correspond to the student’s age, interests, level of intelligence, and individual
experience.

Gesztesi (1997) mentions this as a part of individualization, which means that all learners can work
independently and directly with the knowledge stored in the materials. This makes it possible to
break up the teacher-dictated rhythm of traditional education and create a learning rhythm better

adapted to the individual's needs, thus increasing the individualization of the whole educational
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process. These educational devices do not stifle the educational process, but contribute to its
success (Bardos, 2004).

Visual aids also have to allow and capture events and phenomena with the power of
authenticity. As well as being customizable, the software can emphasise the essence of the original
event through tricks such as time contraction and expansion, size, colour, and distance
manipulation for didactic purposes, and it can be reproduced as many times as needed.

However, before using the tools, children should be prepared to use the tools and follow
the necessary rules. While using the educational tools, pupils should be provided with
opportunities to observe and should not be forced to passively observe the learning process. It is a
common mistake to present a picture that, because of its size, is only visible to a few children, so
the teacher should show them around. While one child observes and interprets the picture, the
other pupils are forced to be passive, which can lead to disturbing behaviour (Ferencné, 2013).

The method of demonstration in the educational process contributes to the development of
pictorial, visual thinking by providing the initial basis for conceptualization and mastery of the
activity; exploring practical applications; the visual organisation and classification of the
phenomena learned; and stimulating pupils' interest in applying what they have learned (Lada,
2007).

We may differentiate five criteria within the usage of visual aids in the primary classroom,
which are defined by Ferencné (2013):

1. Students can only study the most essential features of the presented objects,
phenomena, and processes without distraction if there is no secondary thing that distracts their
attention when using the illustrative tool;

2. For illustration, a tool must be chosen that allows several types of observation, thus

also suitable for generalisation;

3. Demonstrating with objects is an experience if their operation and use are also
demonstrated;
4. [lustration should not be done for its own sake. Overthinking interferes with the

healthy development of students' imaginations;
5. It cannot be neglected that the illustrative tool will fulfil its function if it is clearly

visible and understandable to everyone.

Overall, the present part of the study underlines the purpose of visual aids. Visual aids are
teaching tools that serve as a means of demonstration. Since demonstration is an illustrative

teaching method, the illustration of information is easily created by visual aid (Lada, 2007). We
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may differentiate two types, which include the demonstration of introducing a new practise and
the demonstration that describes the value of practice (Balan & Chande, 2019).

Visual aids can be divided into several groups, at first, to the groups of teaching
instruments, which include: three-dimensional devices, printed devices, educational technology
devices, and educational technology materials (Tompa, 1997).

While looking at the origins of the visual aids, we are able to state that the visual aids are
part of all the generations teaching materials. The first generations include images and maps, while
the fifth generation includes intelligent teaching tools (Vords, 2011), teaching machines, or
language laboratories; nowadays, computers (Schramm, 1964).

Visual aids are as well, sources that may influence the students' visualisation power, which
means the visual thinking process. This visualisation power is an act of thinking, improved by
either visual communication, such as eye contact or gestures, even clothing, or by visual aids, such
as images, objects, videos, etc. Gagne (1992) summarises the illustrative stimulus in selecting them
to eight levels, which include the visual illustrative material to be attentiveness, selective
perception, rehearsal, encoding, retrieval, response, feedback, and executive control processes.
Visual aids have a certain power that helps relieve teachers of numerous duties, making their work
easier if the materials are chosen well. We may differentiate visual aids on two principles:
projected (videos, presentations, slides, overhead projector) and non-projected (handouts, books,
objects, pictures, blackboard, course books, flashcards).

We may differentiate visual aids into:

1. Objects are classical teaching tools, giving the classroom atmosphere a source of
reality (Girard, 2003).
2. Coursebooks enrich vocabulary, grammar, listening, speaking, reading, and writing

(Richards & Schmidt, 2010).

3. The blackboard is the visual aid that is used most frequently. The most adaptable
teaching tool in the classroom is the blackboard (Harmer, 2007).

4. Images play a significant role in the use of classroom comprehension activities,
from listening comprehension to reading comprehension, and are excellent sources for building
context (Wright, 1989).

5. Posters are great sources of vocabulary enrichment and making meaning (Hollo,
2019).

6. Flashcards are also great sources of vocabulary enrichment, containing two
categories: engaging pictures and neutral pictures (Wade, 2002).

7. Videos have a significant role in two channels: sight and hearing. Great tools for

listening, speaking, and writing exercises (Willis, 1990).
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8. Projectors use various digital techniques to engagely represent the visual
information (Harmer, 2007).

There are several requirements which need to be taken into account while using visual aids
as illustrative materials. These may include be an extension of the natural experience, dynamic,
have a motivating impact as it piques interest and curiosity, relate to the student's age, interests,
level of intellect, and personal experiences, and succeed the educational process instead of

restraining it (Béardos, 2004).
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PART 2. PRIMARY SCHOOL LEARNERS

The following chapter of the paper introduces the definition of young learners, briefly reviewing
the Ukrainian primary school system and how the learners are taught in the primary school.
Looking through the characteristics of primary learners and the major defining factors that need to
be taken into account while using visual aids Reviewing the characteristics of younger and older
primary learners, as well as defining their abilities, taking into account that they are a part of
Generation Z, in order to choose visual materials. Reviewing the role of visual aids in the
enhancement of the four language skills (listening, speaking, reading, and writing) tasks and
focusing on the influence of language learning styles on choosing visual aids, taking into account

Gardner's theory.

According to the website of the Ministry of Education and Sciences, school education in
Ukraine begins at age six. In accordance with the parents' decision and the child's readiness to
learn, a child can start school one year earlier or one year later. Special needs children can begin
their studies at a different age, and their primary school education can be extended (Ministry of
Education and Science of Ukraine, 2022).

Ukraine's primary education lasts four years and is divided into two cycles. The first cycle
is "adaptive play". Adaptive play is characterised by a predominance of game-like methods and an
activity-based approach to training over the course of 1-2 years. The second cycle, named "basic,"
happens in the third and fourth years of the learners studying process; it provides for integrated

subject training (Ministry of Education and Science of Ukraine, 2022).

2.1. Characteristics of primary school learners

The average child enters primary school at around the age of six. For the primary student, studying
and gaining knowledge all happen through their senses. They are learning at first through the
environment that surrounds them, by their experiences.

Children grow in knowledge and abilities, becoming more similar to the roles they will
perform as adults. The primary school phase is famous for its advancements in self-awareness,
morality, and friendship as well as advances in athletic abilities, involvement in organised, rule-
based games, a more ethical way of thinking, the ability of reading and writing, and other key
academic skills (Berk, 2013).

Brown (2007), who states that children need to have their five senses aroused while
learning in the classroom and dealing with their language learning tasks, These exercises are
required to contain sensory input, which stands on a higher level than only learning from visual or

auditory enhancements. These might be kinesthetic roles, such as learning by touching or playing
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out roles, including lots of physical activities. These can be ordered by the senses of not only
seeing or hearing but touching and even tasking as well. The smell of some of the objects used in
the classroom might interest their thinking, which contributes to memorising the words and topics
they are learning about.

Many studies have questioned the significance of age in language learning. The ages of the
students greatly influence how and what materials teachers choose to teach with.

At a younger age, visualisation and practical experience play a greater role, while later, on
certain topics, oral content explanation may be sufficient. Furthermore, age also determines the
nature and attention of the learner. It is important to examine the learners interest in that case,
increase their motivation (Vords, 2011).

Since the child's requirements for content, structure, placement, and colour scheme change
with age, adhering to age characteristics is the primary need for a successful selection of illustrative
content for children's literature. Depending on the age category of readers, Shulska (2016) divided
them into four groups: for children under 5 years of age; from 6 to 10 years; from 11 to 14 years,
and ages of 15 to 18.

Table 5. The usage of illustration divided into four groups

Groups: [lustration: Placement in the textbook:
under the age of 5 75% 50% of book page
from 6 to 10 30% 6 mm from the text
from 11 to 14 30% 6 mm from the text
from 15 to 18 - 6 mm from the text

2.1.1. Age as a defining factor in using visual aids

Pinter (2012) differentiates between younger children, typically below the age of seven but
older than the age of two, and children that are above the age of seven until the age of twelve
(Pinter, 2012). While Berk (2013) defines students between the ages of six and eleven as being in
the "middle childhood category." Several studies have engaged with the topic of the age factor.
Most of them are critical during the primary school stages of children's development. Jean Piaget's
theory of the cognitive development of children is one of the most widely known pieces of
research. Piaget (1964) divides children's cognitive development into several stages: the sensory-
motor stage, the pre-operational stage, and the operational stages, which may be divided into the
concrete operational stage, from the ages of 7 to 11, and the formal operational stage, which begins
at the age of 11 and stops around the age of 16 (Brown, 2007). It is also generally accepted that
younger children learn languages more quickly than older ones, and that children learn languages
more quickly than adults, based on the experiences of many (Ur, 1991).
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Piaget suggests that in the concrete operational stage, around age of six or seven, most
primary school aged children are able to perform operations in their heads using pictures. They
are able to grasp abstract operations and rules, but these operations are still linked to previously
performed actions, i.e. they can only be applied to concrete objects (Piaget, 1964). However,
younger children acquire information without giving it any thought. They retain language in
"chunks" and may not be interested in trying to figure out how different words and grammatical
structures work outside of those chunks, unlike older children who gradually acquire the skills and
the desire to study language analysis. For many kids, teacher talk serves as their primary source
of the value of good teacher talk cannot be overstated.

Pinter (2012) define the distinctions between younger children, children between the ages
of two and seven, and older children, who are between the ages of eight and twelve. These
characteristics should be taken into account as part of the primary learners mental thinking. Their

characteristics, which are combined in the table "Characteristics of Younger and Older Children"

below, are:
Table 6. Characteristics of Younger and Older Children

Characteristics of younger children Characteristics of older children
(berween the ages of 2 and 7) (between the ages of 8 and 12)
Rely on memory Rely on analysis

. More focus on speaking f listening More focus on reading and writing
Focus on one aspect of a task only Focus on multiple aspects of tasks
Limited ability to reflect on one’s Better ability 1o reflect on one’s progress
learning or progress and assess one’s and assess one’s performance
performance
Friendship patterns are random and Friendships are abouwt trust and support,
based on proximity based on similar interests
Limited control of emotions Better control of emotions
High motivation Decreasing levels of motivation
Self-image is generally positive, learning Self-image is more sophisticated, more
optimism comparative and less positive
Less awareness about how language More awareness about how language
works and lower competence in 1.1 works and growing competence in L1

Source: Burns, A. Richards, C.J. (2012): Pedagogy and Practice in Second Language
Teaching
Harmer (2007) differentiates young children from the ages of nine or ten by saying that
they learn differently from older children, teens, and adults in the following ways:
. They rather learn indirectly, which means that their comprehension is met by them
having the opportunity to not only meet the information they are about to or need to learn but also
to act out, touch, see, or experience it in order to learn. This might be the evidence for why people

have problems understanding grammatical rules since those rules are much more complicated and
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cause direct difficulties. They do understand the information, but they learn from all of the
experiences they face in the classroom environment. Probably this is the reason they respond to
the meanings they understand.

They are generally enthusiastic about learning and curious about the world around them,
though they have a short attention span, which means that activities need to be engaging in order
for them to not lose interest after a few minutes since they get bored easily. The teacher's task in
this situation is to meet the circumstances of their learners, so there is a need for them to be
motivating and highly enthusiastic while spending time with them. These positions are easily filled
by acting interested in their lives, since learners love to talk about their personal lives in the
classroom. The teachers are often in need of being the centre of attention (Harmer, 2007).

In addition, Scott and Ytreberg (1990) divide young learners into two groups as well. But
instead of the ages of two to seven and eight to twelve, they divide them into the ages of five to
seven year olds and eight to ten year olds. Young learners characteristics from the ages of five to

seven and eight to ten years old are illustrated below.:

Table 7. Characteristics of young learners

Characteristics of young learners between

the ages of Sto 7

Characteristics of young learners between

the ages of 8 to 12

they are able to discuss their activities;

they have firmly established worldviews;

they are able to share what they have seen or

heard in the lesson;

they are able to distinguish between reality

and fantasy;

they are able to make plans;

ask questions constantly;

they are able to defend a position and explain

their reasoning;

count on spoken language in along with their
physical environment to communicate and

comprehend meaning.

they are able to reason logically;

capable of making certain choices regarding

their own learning;

they use vivid imaginations;

they are very clear about what they enjoy

doing in the classroom and what they don't;

they are aware that rules are must be
followed, even if they do not understand

them,;

have an established sense of fairness towards

what occurs in the classroom

they have a short attention span

they may cooperate with others and pick up

knowledge from them
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2.2. Primary learners and the enhancement of the four language skills by visual aids

In the educational process of primary school, it is important to develop students' interest in
learning, to rely on the sensory perception of educational information, and to include all senses in
the perception of the surrounding world. The use of visual aids is aimed at: enriching and
expanding the direct sensory experience of students; developing observation; learning about
specific properties of objects during practical activities; creating conditions for the transition to
abstract thinking; supporting independent learning; and systematising educational material
(Ledney, Molnar, 2020).

The more diverse the sensory perception of the educational material, the stronger it is
assimilated. This is achieved with the wide use of visual aids at all stages of education. The use of
visualisation in elementary school lessons is essential. The four language skills include listening,

speaking, reading, and writing (Varga, Molnar 2020).

2.2.1 Primary learners and the enhancement of their listening skills by visual aids

Listening comprehension is crucial in the classroom in order for the students to learn the usage of
the language. In the primary language classroom, listening exercises are crucial because they help
the students form their own views regarding how the language is supposed to be used and the way
it functions. The most common listening comprehensions are created by the use of audio.
According to Ur (1991), listening comprehension is best created by the use of real-life situations,
which include interviews, announcements, and telephone chat.

Primary students' capacity to talk is built on the listening skills they develop. By
accentuating meanings with visuals or body language, young language learners can improve their
knowledge, claims Phillips (1993). Visual determinatives can be used to teach listening skills to
young children.

Contributing to the learners listening skills is easiest through stories. Through the
understanding of stories, teachers are able to provide visual aids that are: compose on a plot picture,
which contributes to the formation of the skills of composing a detailed story based on a picture;
compose a story with the help of sequentially attached illustrations to the episodes of the fairy tale,
silhouette images of the heroes of the fairy tale, etc. (Kovach, Khila, Mochan 2018). Phillips
(1993) says that while teaching primary learners listening tasks, teachers should provide them with
a number of resources to engage them in their tasks. Since teachers may incorporate a variety of
determinatives, such as jokes or songs, as well as visual aids, telling tales to young learners is an
excellent teaching strategy. There is a lot of chance for recall of words or stories even if those

resources are used through visual communication, facial gestures, eye contact, or mimes. Students
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can be taught to pay attention selectively to particular details, such as the main concept, the themes,

the specifics, and any repercussions (Wallace, Stariha, and Walberg, 2004).

2.2.2 Primary learners speaking skills enhancement by visual aids

Since communication is the major focus of language acquisition, speaking is the most important
of the four skills. This makes the language school's speaking drills extremely important. But
because it is the most important, it is very hard to acquire, requires practical experience, and makes
students feel uneasy and uncertain about their understanding. The peculiarities of young children's
socialisation have an impact on the development of communicative skills. They gain knowledge
of social interactions, social life, and efficient communication (Zmikalo, Tovkanets, 2020).

The formation of communicative competence in younger schoolchildren requires teachers
to diversify the forms of organisation of the educational process, use an interactive learning model,
and use a communicative-activity approach to conducting lessons (Bysaga, Chekan 2019).
Accuracy and fluency are two criteria that can be used to define language proficiency. If a learner
succeeds in mastering a language, it indicates that they are able to comprehend and speak it
correctly. Forming the right sounds, phrases, and sentences in a language requires proficiency (Ur,
1991).

Images, videos, and physical items may be used to create an integrated information
environment in which a teacher can uncover qualitatively fresh opportunities that can be an
effective way to stimulate the educational and cognitive processes of younger students (Varga,
Molnar 2020).

Poems, short tales, newspaper and magazine pieces, scientific studies—all of these are
great resources for lectures. The best chance to see how communication is affected by character
and context may come through acting and from watching plays and skits. (Wallace, Stariha and
Walberg, 2004).

Teaching young students can be quite satistfying since they enjoy small talk and chit-chat
and are less self-conscious than adults. The most popular activities to foster this talent are
straightforward speaking abilities with reasoning. Primary speaking abilities can be developed
with the aid of cards or pictures since little items or images increase memory aids. Even during

speaking exercises, using gestures and pictures can be quite beneficial.

2.2.3 Primary learners reading skills enhancement by visual aids

According to Cameron (2001), reading requires visual, phonological, and semantic information,
which means that it combines visual information from written symbols. Reading implies that the

learner can read the words, but it also implies that they can comprehend the passage they have
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read. This is a decoding excercise (Ur, 1991). Teaching reading is also a great challenge for
primary learners, since they need visual discrimination: the learners might confuse some letters,
since their shapes are similar. In order to differentiate them, they need visual memory (Cohen and
Cowen, 2007).

For reading enhancement while teaching primary teachers are very challenged. Some might
use images, while others prefer flashcards (Phillips, 1993). Reading is enhanced mainly by the
usage of the resources, and the activities their reading comprehension teachings employThese may
be differentiated into two tasks: pre-reading and post-reading exercises. Pre-reading activities
encourage learners to be engaged with their studies, as do post-reading ones. Teaching young
learners to read contains a lot of additional materials; coursebooks contain a lot of animated
pictures or cartoons that aid in understanding. The reading task is usually followed by reading
comprehension, which aids the learner's understanding of the text. These tasks contain follow-up
questions; some texts may even contain pre-reading exercises, which can lead to the students
understanding (Phillips, 1993). Cohen and Cowen (2007) mention that teaching reading
enhancement should be a meaning-making process. While including materials in the curriculum
that are engaging and interesting for learners or using texts that they have background knowledge
on is a great source of teaching.

According to Cameron (2001), creating a literate environment may improve reading since
the learners are exposed to language through posters and other types of labels that are

straightforward; some might be rhyming, which may be interesting as well as rewarding.

2.2.4 Primary learners writing skills enhancement by visual aids

Writing is the last one of the four language skills the learners acquire, since language is first learned
through listening and speaking, since listening and speaking are learned intuitively. Still, learning
to write is an essential part of language learning and living a daily life. Writing has certain
characteristics that seem to make it difficult for pupils to get to grips with, especially for younger
pupils, since it is produced by making letters with a tool, either a pen or pencil, to communicate
ideas.

Csap6 (2011) differentiates writing into two categories: writing (which is thought recording
and communication) and handwriting, which is learned movement—the connected, successive
chain of movements that create letter shapes and punctuation marks. Primary learners fall into the
second category at first. The tasks and aims of teaching writing are the following:Forming and
connecting letter elements

e Teaching writing application

e Creating a readable, clear, individual style of writing
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e Using it a writing tool
e Developing spelling skills, learning to record thoughts and communicate in writing
e Writing discipline
But writing itself is a much more nuanced concept; according to Phillips (1993), it involves
the process and the acquisition of the great usage of creating ideas by following grammatical rules
and punctuation, as well as using appropriate words for appropriate situations. Scott and Ytreberg
(1990) describes several tasks for in order to facilitate the learners writing skills. According to
their idea, teachers should include drawings or pictures before the writing assignments.
Harmer (2004) says that using pictures, objects, and even music contributes to the learners
conveying the skills of writing. Pictures are great at presenting grammar and vocabulary, which
may be part of the written text. There are great if the learners are making descriptions about the

objects they see, as well as the images they observe.

2.3 The influence of language learning styles on choosing visual aids

Learning styles and language acquisition are all influenced by an individual's preferred method of
absorbing knowledge (Pritchard, 2005). Research shows that only 30 percent of the students
remember 75 percent of what they hear in a normal class. Forty percent of three-quarters remember
what they read and see.

There is a large amount of evidence on the basis of learning styles, but the most
acknowledged one can be connected to Howard Gardner's name. Gardner (1980) suggests three
uses of intelligence: according to him, it is a trait shared by all people; we all convey these eight
intelligences; it is a trait that is unique to all people; nobody has exactly the same profile of
intelligences. Intelligence suggests the manner in which a task is completed in relation to one's
objectives.

According to Gardner's theories, Morgan (2021) notes that unless pupils take an engaged
role in the process of their learning in school, it is very likely that over a period of time, their
memories will fade about the things they heard in class. In this case, he suggests that the learners
must participate during their session by being engaged with their tasks. According to Gardner, the
teacher's job is to develop engaging ideas and tasks for all the multiple intelligences (Morgan,
2021).

The eight intelligences and their descriptions are illustrated in Table 2. Gardner's Eight

Intelligences below:
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Table 8. Gardner’s Eight Intelligences

Intelligences Descriptions

Linguistic An ability to analyze information and create products involving oral

and written language such as speeches, books, and memos.

Logical-Mathematical | An ability to develop equations and proofs, make calculations, and

solve abstract problems.

Spatial An ability to recognize and manipulate large-scale and fine-grained

spatial images.

Musical An ability to produce, remember, and make meaning of different

patterns of sound.

Naturalist An ability to identify and distinguish among different types of plants,

animals, and weather formations that are found in the natural world.

Bodily-Kinesthetic An ability to use one’s own body to create products or solve problems.

Interpersonal An ability to recognize and understand other people’s moods, desires,

motivations, and intentions

Intrapersonal An ability to recognize and understand his or her own moods, desires,

motivations, and intentions

Source: Davis K, Christodoulou JA, Seider S, Gardner H. (2011): The Theory of Multiple
Intelligences. In: Sternberg RJ, Kaufman SB Cambridge Handbook of Intelligence. New York:

Cambridge University Press

By providing students with activities that allow them to actively engage in the lesson's topic
and educate with an emphasis on the learners' intelligences, teachers may expose students to a
wider range of experiences. If teachers are considering all of the learners' intelligences, they must
think about how to include all of the materials for the students. Over time, the planning process
would allow for a thoughtful plan that will satisfy all of the students' needs in learning activities.
(Pritchard, 2005). Gardner's ideas have been highly criticised since publication, and though
personalised learning is a great idea, it may not be possible to include a balanced atmosphere
suitable for all learners needs. Teachers might end up discriminating against students who are
strong in the intelligences they overlook but weak in the ones they choose to cultivate if they
educate to improve certain intelligences while neglecting others (Morgan, 2021).

Although we are unable to provide precise numbers, we can estimate people's modality
strengths. Visual or mixed-modality strengths are the most common; they make up roughly 30
percent of the population. The remaining styles are: 25 percent are auditory, and 15 percent are

kinesthetic (Barbe, 1981).
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2.4 Sensory preferences through the understanding of sight

Hayes (2006) defines teaching approaches, mentioning that they are the methods and techniques
teachers use to assist students in learning effectively and make up a teacher's teaching style, which
also expresses their beliefs regarding the principles of learning. The multisensory approach, well
known as the VAKT approach, refers to a specific teaching technique where teachers focus on the
learners:

1. visual—through the understanding of sight;

2. auditory—through the ability to hear;

3. kinesthetic (including movement of the body) and tacticle (learning perceived through
touch) modalities in order to make them learn more efficiently, providing them with beneficial
information that contributes to their language learning experience. While educators focus on the
four senses, learners achieve their four language skills: listening, speaking, reading, and writing.
Brown (2007) offers that, on the basis of Gardner's Multiple Intelligences, only three significant
learning styles are differentiated in a formal classroom setting: visual, auditory, and kinesthetic

learning.

2.4.1 Visual preference

People who learn visually and spatially think in images rather than in words (Silverman, 2002).
Visual learners prefer using their eyes for perception; they use visual processing, i.e., figures,
graphs, and illustrations, for understanding. When describing or remembering events or objects,
they frequently move their hands, and they frequently look upwards when they are pondering or
recalling information (Pritchard, 2005).

Barabasi (2013) says there are two types of these visual learners: one processes information
in the form of words, while others retain what they see in the form of diagrams or pictures. Fifteen
percent learn best tactilely. They have to touch the material, describe it, draw it, and get involved
in the given experiences. Another 15 percent are kinesthetic. They learn best by physically "doing"
and through the process of doing as they engage in real experiences that usually have direct
application to their lives (Barabasi, 2013).They in addition, imagine a visual image when reading,
which helps them understand. They remember better the visual details of a room or a face, but they
may not remember the conversation that took place there. Presentations, multimedia computer
activities for them more useful than book-based learning. Maps, short notes, and text highlighters
help their learning, but it is very important to review the course material in advance and review it

afterward. The most common type of learner (Gyarmathy, 2007). In general, visual learners prefer
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visual stimulation and if an extensive amount of information is provided verbally, a handout and
various visual aids, including overhead transparencies, as well as taking careful notes, greatly
improve their knowledge (Dornyei, 2005).

Learning requires visual stimulus because it's vital for comprehension. Learners ability to
understand and remember information is aided by imagery. Although abstract ideas may be

recited, they are only fully grasped when imagery is conjured (Stoffers, 2011).

2.4.2 The role of visual aids in auditory preference

Voice and hearing are the main modes of learning for auditory learners. Both what kids hear and
what they say orally stick in their memories (Gage, 1995). They enjoy discussing and working in
groups to analyse and converse about the material. They gain by having written passages read
aloud to them, speaking aloud what they wish to remember is useful. They find instructional tapes
to be highly helpful, they prefer oral practise without the help of their books.

Auditory learners are at ease without visual cues and hence appreciate and benefit from
straightforward lectures, dialogues, and spoken instructions. Role-playing and other related
activities in the classroom fascinate them. However, they occasionally struggle with written

assignments (Oxford, 1990).

2.4.3 The use of visual aids for kinesthetic and tacticle preferences

The kinesthetic, learn by touching or engaging physically with the material being studied helps
kinesthetic learners learn more effectively (Gage, 1995). Kinesthetic learners find it easier to
memorise things when moving about. Building models, creating collages and other images, and
creating different kinds of artwork are similarly enjoyable activities (Dornyei, 2005).

We should not confuse the term "kinesthetic" and "tacticle". Dornyei (2005) divides them
as: relates to the idea that full-body experience yields the most effective learning, as a full-body
motion; while tacticle refers to learners who use a physical, direct learning style with touching. In
conclusion, Gardner's theory suggests the significance of the senses in learning, even though it
includes intelligences other than those connected to merely the senses.

The use of game technology is excellent for kinesthetic learners. Games allow us to
properly account for the age features of primary school students, foster initiative and self-activity,
foster a creative environment, realise player dreams, and comprehensively assist them in their adult
life preparation. Making engaging, emotionally charged game situations aids in maintaining
students' interest and motivates them to take part in the suggested activity (Molnar, Sukhodolska,
2020). The following guidelines should be followed when using a didactic game in a primary

school lesson:
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. Activity - represents the active display of one's mental and physical abilities,
beginning with the preparation for the game, during the actual play, as well as throughout debate

of the outcomes;

o Clear and straightforward to grasp in order to be accessible;
o Every didactig game shoud contain visual support;
. Cognitive activity throughout the preparation, participation, and finishing of the

game (Semen, Tovkanets, 2018)

Overall, the second chapter of the study defined primary learners, who in Ukraine enter
traditional schooling around the age of six. The primary education system in Ukraine lasts four
years, and it can be divided into two circles. The first circle contains game-like teaching methods,
while the second contains what we call "integrated subject training (Ministry of Education and
Science of Ukraine, 2022).

While creating informational, visual materials to enhance their language learning, we need
to take their characteristics into account. The first subsection of the research underlines several
characteristics of primary learners, defining the term "young learners". These young, primary
learners can be defined in several ways. Learners are children of pre-primary and primary school
age. They may be differentiated into several age categories; for example, Berk (2013) divides them
into the "middle childhood category", meaning learners between the ages of seven and twelve.

These learners can be described as immature; children around the ages of nine or ten learn
indirectly, from experiences and acts, through sight and touch. These learners are enthusiastic and
curious, and they need to be the centre of attention. They are not able to understand complex rules,
such as grammar (Harmer, 2001). These young learners need to have their five senses aroused
while learning, which means the teacher's job is to make the materials used in the classroom
contain sensory input (Brown, 2007).

The learners ages need to be taken into account while choosing sensory inputs. According
to Shulska (2016), the illustration that is provided in the learners textbook in Ukraine for the ages
of six to ten contains 30%.

According to Piaget's (1964) theory, children are in their concrete operational stage,
meaning that primary learners are able to perform operations in their heads using pictures, thus
visually. According to Pinter (2012), primary school-aged learners between the ages of six and
twelve, or "older children," convey the following characteristics: relying on analysis, self-
reflecting, and creating friendships based on common interests. Harmer (2007) states that primary-
aged learners learn indirectively, through sensory input, and have problems understanding abstract
rules. These learners are naturally curious but have a short attention span, which means that

teachers need to choose wisely while creating interesting visual input. Scott and Yteberg (1990)
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say that their learners from the ages of five to seven and from the ages of eight to twelve underline
their characteristics at best, including their ability to distinguish between fact and fiction. They are
learning from their natural environment.

Concluding the information the chapter contains, as previously mentioned, primary
learners learn through their senses (Brown, 2007). The second subsection of the chapter looks at
the learners four language skills and how these skills are able to be developed through the use of
visual aids. The purpose of using visual aids is to enhance and broaden pupils' direct sensory
experiences.

Using visual aids while enhancing the learners listening skills is beneficial, especially when
they are used in listening exercises. By highlighting meanings with the use of visuals or body
language, young language learners improve their understanding. For young learners, this is easiest
through storytelling, since tales and fairytales are engaging for learners, and by containing images,
they may be used for more detailed understandings.

For speaking skills, learners need real-world experience. Visual aids can be great sources
for teaching speaking; poems and stories are great sources; and other items may increase
memorization.

Reading skills are easily developed with visual aids, as reading requires visual
discrimination. If the words are repeated several times, readers, after realising them, may learn
them. Reading materials, such as textbooks, convey several additional images, which help with
the understanding of the texts (Phillips, 1993).

Concluding the information the chapter contains, as previously mentioned, primary
learners learn through their senses (Brown, 2007). The second subsection of the chapter looks at
the learners four language skills and how these skills are able to be developed through the use of
visual aids. The purpose of using visual aids is to enhance and broaden pupils' direct sensory
experiences.

Using visual aids while enhancing the learners listening skills is beneficial, especially when
they are used in listening exercises. By highlighting meanings with the use of visuals or body
language, young language learners improve their understanding (Phillips, 1993).

For speaking skills, learners need real-world experience. Visual aids can be great sources
for teaching speaking; poems and stories are great sources; and other items may increase
memorization (Wallace, Stariha, and Walberg, 2004).

Reading skills are easily developed with visual aids, as reading requires visual
discrimination. If the words are repeated several times, readers, after realising them, may learn

them. Reading materials, such as textbooks, convey several additional images, which help with
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the understanding of the texts (Phillips, 1993). In acquiring the reading skill, flashcards and posters
are also great sources of remembering and promoting literacy.

Writing skills are best developed by practising. Primary learners are at first in the stages of
acquiring handwriting, while in the practising stages, writing can be influenced by images since
they are able to be sources of vocabulary and grammar.

Utilising visual aids is a crucial duty. For the tools to be effective, selecting the visual aids
to improve the learners' understandings is significant; these are also called "learning styles, which
are means of how a person understands information (Pritchard, 2005). These theories can be stated
in terms of Howard Gardner's eight intelligences. While teaching with an emphasis on the learners'
intelligences, teachers are able to expose students to a wider experience while providing them with
activities in which they may engage in the lesson with the topic. Although Gardner's intelligences
are very descriptive, in the regular classroom setting, we may differentiate three learning
preferences. These are sensory preferences, which include the visual, auditory, and kinesthetic
ones. While visual learners learn best by sight, through images and illustrations, auditory learners
learn best by the senses of hearing, and audio-visual materials are great sources for them. The last
two preferences include the kinesthetic and tacticle ones, which are common in teaching young
learners since they prefer learning through touching and body movements (Brown, 2007). Using

sensory input is a great source for individualising the learning process (Hayes, 2006).
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PART 3. RESEARCH ON TEACHING WITH THE HELP OF VISUAL AIDS IN
PRIMARY SCHOOL

In the modern environment, using visual aids is inevitable and beneficial. Our civilization is visual
and reliant on images. We frequently encounter language that has been constructed with bullet
points and is visually appealing. We see commercials every day, examine networking sites, and
read magazines. We have reached the point in society where the use of visuals is inevitable.

This study deals with the attitudes of the Transcarpathian English teachers towards the
usage of visual aids in their language teaching environment, how visual aids affect the attitudes of
their learners, their participation in the classroom, and most importantly, how visual aids contribute

to their second language learning experience.

3.1. Aim of research

The research aims to evaluate the use of visual aids in primary school English classes. The purpose
of the study was to find out how visual aids help primary school students learn the English
language, how they stimulate language learning, whether visual aids help with the learning of new
words and grammar rules, and whether they help with listening tasks and reading comprehension.
Another purpose of the study is to examine the way visual aids affect primary school learners

attitudes in class.

3.2. Research design

The present research is a quantitative research. The quantitative research appeared to be the best
choice, since it produces factual, trustworthy result data that can typically be applied to some larger
groups, and it is convenient within contacting teachers from separate areas.

To gather the data required for the investigation, a questionnaire was used. The
questionnaire based research has been compiled with the aid of closed-ended questions, conveying
a small amount of open-ended questions. The questionnaire conveys twenty one questions. Six of
the questions are open-ended, while the majority, fifteen questions convey the close-ended
structure. Various question types were included in the questionnaire, such as open-ended questions
(which were targeted of regarding their attitudes towards the use of visual aids, their views on the
benefits and drawbacks of visual aids, their preferences for the significance of it, as well as their
standards for selecting the appropriate assisting aids), multiple choice questions and likert scale
questions. The survey was entirely confidential and anonymous. For easier comprehension of the

questions, the language used was Hungarian.
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3.3. Participants

During the research, several English teachers were contacted in the Beregszdsz area. Twenty
teachers participated in the research, filling out the questionnaire anonymously. The request for
primary school English instructors is logical since they are the only people who can respond to
questions about the use of visual aids as a language teaching tool and have experience and

knowledge of the attitudes of learners.

3.4. Procedure

Primary English teachers in the Beregszasz region were contacted during the research. A
questionnaire was conducted with twenty-two questions that were the focus of the present paper
chapter. The questions were created in Hungarian language using Google Forms. A few teachers
were visited individually in order to make contact with them, and they distributed our

questionnaire to a number of other primary English language teachers.

3.5. Analysis of the questionnaire

The first section of the research investigates the teachers' opinions about visual aids in teaching.
The second question asks our respondents about their opinions on whether visual aids are effective
tools in language teaching. While investigating the respondents answers, we may generally state
that primary English language teachers find the usage of visual aids important in the language
classroom since they make the material to be learned more colourful and vivid. This plays an
important role in language teaching.

The following discoverations can be stated within the while generalizing the answers,
which is the fact that the majority of teachers frequently employ visual aids. 15 of the 20 teachers
who took part in the study frequently use visual aids; the other five use them in every lesson.

The fourth question of the questionnaire was about the types of visual aids used in the
classroom. The diagram below shows which visual aids appear most often in the classroom. The
most frequently used visual aids are the following: images (16), videos (13), everyday objects (8),
posters (8), presentations (5), flashcards (5), and non-linguistically modified informational

materials. (3)

The most widely employed visual aids are images; since they are the most accessible, they
can be easily used by anyone and do not require technical knowledge. Videos take second place
on the frequency factor; 13 teachers agreed out of 20 that they frequently employ their use since

they are also easily accessible, straightforward, and attention-grabbing. All of the visual aids and
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their frequency has been included in Diagram 1. The frequency of using visual aids in the primary
english class.

Diagram 1. The frequency of using visual aids in the primary english class

The frequency of using visual aids in the primary english class
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The rarely employed visual materials are the non-linguistically modified informational
materials. Mainly because they contain materials that are used in the target language, they are not
simplified, so the message and the information they contain are not as clear and understandable to
young primary learners. Non-linguistically modified informational materials are also hardly
reachable.

Using visual aids has many beneficial effects. As stated by educators, the greatest
advantages of using visual aids are that they make learning easier (15), they aid in memorising
(15), and they make the lesson more interesting (10). The less popular answers to the advantages
of using visual aids include that they can be used for multiple strategies (7) and that they aid in

visual thinking (7). Diagram 2 attempts to illustrate the teachers collected answers.

Advantages of using visual aids

They can be used for multiple strategies

They aid for visual thinking .

They make the lesson more interesting

10
They aid for memorisation .
15
They make learning easier .
15
0 2 4 6 8 10 12 14 16
B Answers

Diagram 2. Advantages of using visual aids
Young learners and their learning styles can be divided into three categories, which

includes visual, auditory, and kinesthetic learners. According to their answers, teachers believe
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that their learners fall into two categories: the visual learning style (14) and the kinesthetic learning
style (6). These learning styles are influenced by visual aids; relying on the earlier mentioned
answers, the teachers who took part in the research depend on and focus on their learners needs
while choosing the right teaching tools. According to one answer, all types of aids greatly help
children learn a language; they make it easier to learn the curriculum; they help the learners
imagine ideas; provide a more tangible result; and they help everyone in different ways. Though
the versatility of visual aids (i.e., their ability to be used for multiple strategies) in the answers of
the teachers was relatively low, still 35% of the participants agreed with their importance.

The questionnaire contained several statements in which the teachers gave their viewpoints
on their level of agreement about the language learning process and where visual aids are used on
several topics. The participans had four options on behalf of which they had to choose: strongly
agree, agree, neutral, and disagree. The statements are combined in Table 9. Visual aids and

students preferences for better understanding and practical reasons. The statements are the

following:
Table 9. Visual aids and students preferences
Statements Strongly | Agree | Neutral | Disagree
agree
1. Visual aids help students to settle in when | 20% 70% 10% 0%

introducing a new material

2. A more withdrawn student become more 60% 20% 20% 0%

active in class if the teacher uses visual aids

3. Colourful visual aids influence students' 20% 70% 10% 0%

understanding of the material

4. Learners find reading comprehensions to be |  55% 25% 20% 0%
interesting if the material contains additional

images, videos

5. Visual aids influence the students classroom 0% 60% 40% 0%
activity
1. The majority of the teachers (70%) agree with the significance of using visual aids

in the introduction of new materials, while 20% strongly agree with the statement and 10% find
them neutral.

2. On the personality factor, a visual aid may affect the activeness of the learners,
especially with a more withdrawn student, according to 60% of the teachers, who strongly agree

with the statement, while 20% of them agreed, and 20% of them found the visuals neutral.
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3. The outlook of the visual aids may enhance the learning process and aid in the
understanding of the material, according to 70% of the teachers who used the choice to agree with
the statement. 20% of them agreed with the outlook aspect, while 10% found the visual aids
colorfulness neutral.

4. The fourth statement introduces the idea that reading comprehensions might be
found more interesting by learners if they are created with the use of additional visual aids. The
answers may be separated: 55% of the teachers strongly agree that reading tasks are more
interesting with images and videos, while 25% agree, and 20% of the teachers are impartial with
the statement.

5. The fifth question was interested in the respondent's opinion on the topic of the
students activity in class. The answers are divided into agreement and neutral opinions on the
topic. According to eleven respondents, visual aids influence the learners diligence in the
classroom, while others think the usage of visual aids does not include additional operativeness.

The following four statements focus on the language learning features of visual aids and
their usage within their contribution to the four language skills, which are the main aspects of

language learning:

Statements Strongly | Agree | Neutral | Disagree
agree
1. The use of visual aids help with the | 80% 20% 0% 0%

understanding of reading comprehension

2. The use of visual aids help with the | 20% 80% 0% 0%

undertanding of listening tasks

3. The use of visual aids help with the learning | 80% 15% 5% 0%

of new words

4. The use of visual aids help with the | 65% 35% 0% 0%

understanding of grammar rules

Table 10. The effectivenes of visual aids with learning tasks

1. Within the usage of reading comprehensions, visual aids might add to the
understanding of the read texts, according to 80% of the teachers, since the additional visual
enhancement provides visual thinking to the reading comprehension.

2. Listening tasks play a major part in the child's language learning progress.
Employing visual aids to the understanding of the heard texts or discourses, even dialogues, adds
to the learners understanding, according to 100% of the teachers, but only 20% of them strongly

agree with the usage of visual materials for listening tasks.
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3. During the process of learning new words, visual aids give straightforward material
that is easily understandable since they provide memorization. 95% of the teachers (80% of them
strongly) agreed on behalf of their usage, while 5% found their usage neutral.

4. Teaching grammar to primary learners is always a great challenge since they are
not able to understand complex ideas as well. Still, their journey can be enhanced with visually
dominant aids, according to 65% of the teachers who strongly agree on behalf of their usage of
teaching grammar rules.

The first table shows us the fact that the use of visual aids is important while teaching
primary learners; nevertheless, the second table shows us the fact that visual aids can be applied
to the classroom environment, enhancing the learners skills. It can be seen, that especially in the
first two statements, that visual aids provide visual thinking, and thus the imagination of stories
enhances the language learning process.

Visual aids provide many advantages to the language learning process, but we may
underline a few of their weaknesses. Among the disadvantages, the following points can be listed:
their expensiveness (13), their need for technical assistance (10), their need for precision and
innivation (8), their need for an appropriate environment (7), and their inability to be used for all

topics (6). (Diagram 3: Disadvantages of Visual Aids)

Disadvantages of visual aids

Can not be used for all topics
Require an appropriate environment
Require precision and innovation
Require technical assistance
Expensiveness

0 2 4 6 8 10 12 14

W Answers

Diagram 3. Disadvantages of Visual Aids

The main drawback of using visual aids is their expense. Not all schools in the Beregszasz

area are able to afford the newest technological devices; out of 20 teachers, 8 agreed on the
expensiveness of modern technology. A number of schools are in need of new projectors or

computers. The second disadvantage of visual aids is that they require technical assistance; some
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teachers are not fully capable of using modern technology; older students sometimes might give
help to their educators, though in primary classes this helpfulness is not as common.

Visual aids are very versatile; they can be easily used for a number of topics. Among the
disadvantages, their flexibility is their least problematic feature. Only six of the 20 teachers stated
that visual aids could not be used for all topics.

The 17th question is interested in the topics that visual helping materials might be useful for.
The open-ended question asks the educators on which topics they would like to install visually
enriched material in their classroom. The most common answers included grammar rules and
vocabulary enrichment. In the grammar rules category, teachers included the teaching of the tenses
as well as teaching young learners the alphabet and spelling. In the vocabulary enrichment
category, the most common themes were the following: family, friends, clothes, household chores,
appearance, travelling, fruits, vegetables, seasons, and sports. Taking into account all the answers
the teachers provided, the answers state that 100% of the primary language teachers who took part
in the research use visual learning materials. From 20 English language teachers, 15 offered the

answer that they use visual aids in every lesson and topic.

Teachers believe the most important criteria for using visual aids are the following: colorfulness
(19%), age-appropriateness (19%), simplicity (15%), interestingness (14%), straightforwardness
(13%), availability (11%), and innovativeness (9%).

Criteria of using visual aids

= Colourful
ge appropriate
|
Simple
Interesting

= Straightforward
15% = Available

® [nnovative

Diagram 4. Criteria of using visual aids

The two most important criteria that need to be taken into account, depending on the
teacher's answers, are the visual aids to be colourful and age-appropriate. Since it attracts attention,

focusing on the colorfulness of the visual aids may provide memorization and attentiveness;
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nevertheless, students may find colourful illustrations to be interesting, and they might be more
engaged with their tasks. Being aware of the ages of the students is the teacher's important task,
even when creating or looking after illustrative materials, since if the demonstration is too
complicated, it might not be beneficial for the learner to use it; as a result, teachers should provide
more simple, clear materials in order for learners to benefit from them.

Teachers believe that the least important criteria of using visual aids in the primary
classroom is the visual aid to be innovative: Learners do not need the newest technology to
understand and learn a language; it is enough if the teacher provides them with clear,

understandable, and age-appropriate materials in order to make them learn.

3.6. Results and findings

Overviewing the answers combined from the participants, we may include the following
consequences: Visual aids are very popular learning aids; teachers in the Beregszasz area
frequently employ them. While taking into account Voros (2011) differentiation of visual aids into
two categories, the following question arises: what are the most highly used visual aids? According
to the answers of the participants, the most favourable visual aids are images; this might be the
reason they are adaptable to the primary classroom, convenient to access, and simple to employ in
the classroom (Harmer, 2007). The second most popular visual aids are videos, while the least
popular ones are non-linguistically simplified materials, which can be grouped into the category
of objects.

Visual aids trigger curiosity (Sieber & Hatcher, 2012); they are tools that help learners
understand (Bilek, 2009). In this case, they might be used on a mental level, adding to the learner's
way of thinking. We examined the benefits of visual aids on a mental and practical level. The main
advantages include the visual aids employment in the classroom since they make the learning
process easier as well as improving rememberance of the learned material.

On the mental level, the use of visual aids plays a major role in the learners understanding
of the material, while on the practical level, including them in the tasks the learners are engaging
in the classroom, visual aids are found to be great tools in the usage of reading comprehension as
well as vocabulary enrichment. During grammar practice, visual aids are found to be less
important.

Balan & Chande (2019) raise the question of whether the drawbacks of visual aids might
include their costs. The answers of the participants are identical: the disadvantages of visual aids
are mainly their expensiveness, since some might be pricier than others, i.e., projectors. The second

drawback to visual aids is that some might require technical assistance.
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In order for the visual aids to be beneficial, we need to take into account several standards
for employing visual aids. Ferencné (2013) differentiated five criteria based on their usage. Taking
into account the five statements mentioned, we asked the participants in an open-ended question
form to describe the most important criteria while illustrating them with visual aids. While
analysing the answers, we may come to the two most highly answered ones, which include the
criteria that need to be taken into account: the visual aids need to be colourful as well as age-

appropriate.
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CONCLUSIONS

The first section of the research demonstrates that visual aids are regarded as helpful
illustrating tools. It is said that demonstration is one of the oldest forms of teaching. Demonstrating
is the process of observing and analysing; these analyses are only available in the classroom as
sources of materials. We can distinguish between two categories: the demonstration of introducing
new practises and the demonstration of a practise's usefulness (Balan & Chande, 2019). Visual
aids are great sources for modern learners, as well as important, since the modern human is daily
affected by visuals, we like to see in order to understand easily. Visual aids can be divided into
several groups, starting with the groups of teaching instruments, which include three-dimensional
devices, printed devices, educational technology devices, and educational technology materials
(Tompa, 1997).

Visual aids have a certain power, which helps to relieve teachers of numerous duties,
making the teachers work easier, if the materials are chosen well. There are several requirements
which need to be taken into account while using visual aids as illustrative materials. These may
include be an extension of the natural experience, the material to be dynamic, containing a
motivating effect in order to arouse curiosity and attention, and to relate to the student's age,
interests, level of intellect, and personal experiences, and succeed the educational process instead
of restraining it (Bardos, 2004). According to the answers of the participants two important criteria
needs to be taken into account while choosing visual aids, these include the visual aids to be
colourful, as well as to the visual material to be age appropriate.

Visual aids have several functions, not just as teaching materials but as great sources of
materials that force visual thinking, which is the process of understanding through images. It is the
process of visualising that is unique to every learner. The power of visual thinking is the process
of visualising, which can be affected by visual aids: everyday items, clothing, and appereance.
This may be referred to as visual communication, which is an act of communication. These types
of communication may contribute to the learners visual literacy (Donis, 1974).

Visual aids can be divided into two categories, which are projected and non-projected.
Projected visual materials include presentations, slides, and projectors, while non-projected ones
include books, flashcards, pictures, and objects. Out of 20 teachers, 15 use visual materials
frequently, while five uses them in every lesson.

The second chapter of the research introduces the term "primary learners", who in Ukraine
enter school around the age of six. According to the Ministry of Education in Ukraine (2022), these
primary learners go through two circles in their four primary years of education. These circles
contain adaptive plays, and acquiring the basic skills a primary learner should be able to acquire.

Teaching primary learners is very challenging since they are not mature, do not have the mental
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abilities to understand complex information, and have short attention spans, which means, in order
for the learners to fulfill their role in the classroom environment, the classroom needs to be infused
with interesting materials (Harmer, 2007). It is challenging, still, teaching primary language
learners has a lot of advantages since they are active and respond with meaning. Primary school-
aged learners are able to think by pictures, thus visually (Piaget, 1964). The most common and
frequently used visual aids in the primary learner classrooms according to the participants are
images and videos.

Being great users of the language means being able to listen, speak, read and write. Visual
aids are great materials for primary learners to enhance their four-language skills. Teaching with
language learning tasks is crucial in order to make the learner engaged with the language. Teaching
primary learners can be very satisfying since they enjoy having small talks, and like to be in the
center of attention. In order to strenghten their language use, teachers need to employ consider
their personality factors. Listening and reading skills are employed with small talks as well as with
a number of visual demonstratives, such as gestures and eye contact, as well as visual teaching
materials such as objects or images. The situation with writing skills is not different from the
earlier mentioned ones. Visual aids in teaching primary school learners are principally
advantageous in teaching reading and listening comprehension, as well as studying new words for
vocabulary enrichment. These skills are best acquired while looking at the learner's sensory
preferences.

While studying in the classroom and working on their language learning objectives,
children need to have their five senses stimulated (Brown, 2007). The learners sensory preferences
play a greater role in how they understand information. Although Gardner (1983) differentiates
eight intelligences, they are able to be generalised to three main ones in traditional education,
which include visual, auditory, and kinesthetic preferences.While visual learners are best at
learning by thinking in images, auditory learners like to learn by the spoken word, and kinesthetic
and tacticle learners learn best by including a body movement activity or by touching. According
to the responders two types of learners can be differentiated in the primary classroom: visual and
kinesthetic.

When a demonstration is offered, something for the students to comprehend and implement
1s demonstrated. It basically serves as a visual depiction of an essential fact, notion, or procedure.
Visual aids applied to the students preferences have great advantages. We may differentiate the
learners preferences on personality and comprehension levels. Visual teaching materials on
personality levels include: making a withdrawn student become more active, make them settle as
well as become more active in the class, influence the student's classroom activity. The advantages

of visual aids include making the language learning process easier, being great sources of
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memorization, and making the lesson more interesting. The use of visual aids with learning tasks
conveys several benefits, from reading comprehension to listening tasks, learning new words, and
understanding grammar rules. Balan & Chande (2019) stated that the drawbacks of visual aids are
their costs. Their disadvantages include that some of the visual aids are expensive; some schools
in the Beregszasz area do not include projectors in all classrooms, which makes the language
learning process harder. Some of them require technical expertise as well as innovation. Their least
problematic aspect is their application in all topics, since only 6 of the 20 teachers stated that visual
aids are unable to be used for every learning topic.

Overall, visual aids foster a learning environment in which the usage of images, videos,
and objects provides for language acquisition. Based on the research, we may state that the
majority of teachers prefer the use of visual aids. They are often used; they are indispensable tools

for language learning in modern teaching in the primary school.

51



REFERENCE LIST

1. bucara 1. 1. (2019). ®opmyBaHHS KOMYyHIKaTHBHOT KOMIETEHTHOCTI Y MOJIOIINAX
mkossipis/ 1. 1. bucara, K. B. Uekan // OcBiTa i hopMyBaHHS KOHKYPEHTOCTIPOMOKHOCTI (paxiBIliB
B YMOBAaxX €BpOIHTErparii : 30p. Te3. IOMOBiJeH 3a MaTepiaiamM 1ii. MKHAp. HAYK.-TIPAKT. KOH(.
(M. MykaueBo, 24-25 xoBtHsa 2019 p.) MykadeBo: MJIVY .- C. 43-44

2. Bapra I. JI. (2020). Pons Hao4HOCTI B cucTeMi 3ac00iB HABYAHHS MOJIOIIIUX
mikossipiB /1. 1. Bapra, 1. T. Monnap //Cy4acHi TeHAEHIIII pO3BUTKY HayKH W OCBITH B yMOBax
MOTJIMOJICHHS €BPOIHTErPALITHIX MTPOLIECB : 30p. T€3. JOMOBIICH 3a MaTepialaMu Mi>KHAp. HAayK.-
npakT. KoH(. (M. MykadeBo, 14-15 tpaBus 2020 p.) / MykaueBo: MIY— C.41-43

3. 3mukano /1. H. KomnoHneHTH KOMyHIKaTHBHOI KOMIIETEHTHOCTI Y4HIB MOJIO/IIIOT O
mkineHOTO BiKy / 1. H. 3Mukano, I'. B. ToBkanens // CyuyacHi TeHICHIIIT pO3BUTKY HAayKH i OCBITH
B YMOBax MOTJIMOJIEHHS €BPOIHTETpalliifHUX MPOIIeciB : 301pHUK Te3 JOIMOBIICH 3a MaTepiaTaMu
MixHapoaHOT HayKOBO-MIPakTHUHOI KoH(epenuii, 14-15 TpaBusa 2020 p., MykadeBo / Pexn.kou. :
T.J1.Iep6an (rom.pen.) Ta in. — MykaueBo : Bun-so MY, 2020. — C. 95-97

4. Kosau A. B. (2018). 3acrocyBanns texnosorii "Storytelling" y HaBuanHi
monoamux mkoispiB / A. B. Kosau, B. O. Xuna, T. M. Mouan // Ocsita i dopMyBaHHS
KOHKYPEHTOCIIPOMOXKHOCTI (haxiBI[iB B yMOBax €BpoiHTerpaiii : 30p. Te3. qonosiaeit 11 mixHap.
HayK.-TIpakT. KoH}. (M. MyxkaueBo, 25-26 sxoBtHs 2018 poky) / ron. pen. T.J. Llepban. -
MyxkaueBo : MIIVY - C.175-176

5. Jlenneit B. E. (2020). Ponp Hao4HOCTI B cuCcTeMi 3ac00IB HaBUaHHS MOJIOIIINX
mkossipiB /.I T Monnap //OcBiTta 1 popMyBaHHS KOHKYPEHTOCIIPOMOXKHOCTI (haXiBLiB B yMOBax
€BpOIHTErpali: 30p. Te3. 10NoBiAeH 1V MKHAp. HAyK.-MIPakT. KoH(. (M. MykadeBo, 22-23 5KOBTHS
2020 p.) /MykaueBo: MJIY— C.196-198.

6. Mynpuk, O. B. (2022): OcobauBocTi BHKOPUCTAaHHS i1H(OpMAIiHUX
BiJICOTEXHOJIOT1H i/ yac BUBYeHHs iHO3eMHOi MoBH. / O. B. Myapuk // [leaarorika ¢popmyBaHHs
TBOPYOi OCOOMCTOCTI y BHIIIH 1 3arajIbHOOCBITHIN IKOMax 30p. Hayk. mp. 3amopixoks: KITY C.
87-90

7. Cemen f1. M. (2018) /lunaktuyHa rpa B CTPYKTYpl YPOKY y MOYATKOBIH IIKOII:
npuniunu 1 ¢yskuii-/ . M. Cemen, ['.B. Toskaneup // OcBita 1 ¢(opmyBaHHA
KOHKYPEHTOCIPOMOKHOCTI (haxiBIiB B yMOBaX €BpOIHTErparii : 30p. Te3. JOMoBiAeH 11 MIXKHap.
HayK.-TIpaKkT. KoHP. (M. MykaueBo, 25-26 xoBTHs 2018 p.) /Mykaueo: MY C. 351-353

8. Cyxononscska M.IO. (2020). IrpoBi TexHOMOrT SK 3aci0 pO3BUTKY Mi3HABAIBHOL
aktuBHocTi yuHiB / M.IO. Cyxomonbcbka, T.I. Momnap // Ocsita 1 ¢opmyBaHHS
KOHKYPEHTOCIPOMOKHOCTI (axiBI[IB B YMOBax €BpoiHTerpaii: 30p. Te3. nonosineit [V mixHap.

HayK.-TIpakT. KoHP. (M. MykaueBo 22-23 xoBTHs 2020 p.) /MyxkaueBo: MIAY— C. 296-298

52



0. [ynsceka, H. M., & Mantoxina, A. (2016). ImtoctpaTnBHa KyJabTypa CydacHOl
JUTSYO01 KHUTH: BUJABHUY1 HOPMH ¥ YMTAIlbKi BUMOTH.

10.  Ferencné, A., & Boldis, A.K. (2013) 4 kérnyezd vildg megismerésének médszerei.
Mentor(h)alo 2.0 Program. Available:
http://www.jgypk.hu/mentorhalo/tananyag/A kornyezo vilag megismeresenek modszerei/inde
x.html

11.  Armstrong, T. (2009). Multiple intelligences in the classroom. Alexandria, VA

12.  Arnheim, R. (1969). Visual Thinking. University of California Press. Berkley, Los
Angeles, London. p. 13-15

13. Balan, S., & Chande, S. (2019). Extension Education and Communication:
Concept and future directions. Modern Book Centre. p. 136

14.  Baker, L. (2015). How Many Words Is a Picture Worth? Integrating Visual Literacy
in Language Learning with Photographs. In English Teaching Forum (Vol. 53, No. 4, pp. 2-13).
US Department of State. Bureau of Educational and Cultural Affairs, Office of English Language
Programs.

15.  Barabési, T. (2013). Tanulasi Stilusok és Modellek. In (Eds. Juhész E., Pete N.)
Tréningek a tehetséggondozasban. Civil Dimenziok 2. pp. 61-86

16.  Barbe, W. B., Milone, Jr. M. N. (1981) What We Know About Modality Strengths.
Educational Leadership, 38(5), 378-80.

17.  Baérdos, J. (2004). Szemléltetés az angol nyelviskoldkban 1980-ban. In.
Nyelvpedagogiai tanulmanyok. Iskolakultira-konyvek 24, Iskolakultira, Pécs, p. 7-16.

18.  Benson, K. B. (1997). Coming to Terms: Scaffolding. The English Journal, Vol.
86, No. 7, Interdisciplinary English (Nov., 1997), pp. 126-127 (2 pages)

19.  Berk, L. (2013). Child development (9th ed.) MA: Pearson, Boston. p.

20.

21.  Bilek, M. (2009). Interaction of real and virtual environment in early science
education: tradition and challenges. Gaudeamus, Hradec Kralové.

22.  Bradford, W. C. (2004) Reaching the visual learner: teaching property through art.
The Law Teacher, 11

23.  Brown, H. D. (2007). Principles of Language Learning and Teaching. Fifth Edition.
San Francisco State University. Pearson Education, Inc.

24.  Cain, S. (2012). Quiet. The Power of Introverts in a world that Can't Stop Talking.
Crown Publisers, New York.

25.  Cambridge English Dictionary. [Online]. Available at:
https://dictionary.cambridge.org/dictionary/english/ [2022, October, 18].

53



26. Cameron, L. (2001). Teaching English to Young Learners. Cambridge University
Press.

27.  Cohen, V. L., & Cowen, J. E. (2007). Literacy for children in an information age:
Teaching reading, writing, and thinking. Thomson Wadsworth.

28. Csapd, B. (2011). A képessegek fejlodése és iskolai fejlesztése. Pécsi
Tudomanyegyetem Bolcsészettudomanyi Kar.

29. Davis, K., Christodoulou, JA., Seider, S., Gardner, H. (2011). The Theory of
Multiple Intelligences. In: Sternberg RJ, Kaufman SB Cambridge Handbook of Intelligence. New
York: Cambridge University Press.

30.  Donis, A. Dondis. (1974). A Primer of Visual Literacy. The Massachusetts Institute
of Technology. pp. 20-22

31.  Dornyei, Z. (1994). Motivation and motivating in the foreign language classroom.
The Modern Language Journal.

32. Dornyei, Z. (2005). The Psychology of the Language Learner: Individual
Differences in Second Language Acquisition. Lawrence Erlbaum Associates Publishers.

33.  Eddy, E. (2012). On the involvement of cognitive process in the acquisition of
english grammar by slovak learners. PreSovské univerzita v preSove filozoficka fakulta, InStitut
anglistiky a amerikanistiky Katedra anglického jazyka a literattry, Presov.

34,  Falus, I. (2003). Szemléltetés. In (Eds. Falus, 1.) Didaktika - Elméleti alapok a
tanitas tanuldsahoz

35. Gage, R. (1995). Excuse me, you're cramping my style: Kinesthetics for the
classroom. The English Journal, 84(8), 52-55.

36. Gagne, R. M., Briggs, L. J., & Wager, W.W. (1992). Principles of Instructional
Design (4th ed.). Orlando: Harcourt Brace Jovanovich. pp. 187-189

37.  Gal, A. (2020). A taneszkdzOk rendszerezése. Katedra. Szlovékiai Magyar
Pedagogusok és Sziilok Lapja. 27 évfolyam, 8. szam. p. 25-27

38. Gardner, H. (1983). Frames of mind: the theory of multiple intelligences. New
York, Basic Books.

39. Gardner, H. (1999). The disciplined mind : What all students should understand.
New York: Simon & Schuster.

40. Gesztest, P. (1997). Oktatastechnologia. Comenius Bt., Pécs. p. 8

41. Gilbert, J. (2005). Visualisation: a metacognitive skill in science and science
education, Visualisation in Science Education.

42. Girard, D. P. (1954). Teaching Aids: Problems and Possibilities. Realia in Foreign

Language Teaching: Use and Abuse. Teachers College, Columbia University.

54



43. Gobert, M. (2018). Flash Cards, Realia, and Objects. In J.I. Liontas (Ed.), The
TESOL Encyclopedia of English Language Teaching. Wiley. Available: https://
doi.org/10.1002/9781118784235.eelt0188

44. Gray, H. A. (1938). Audio-Visual Learning Aids for the Primary Grades. The
Elementary School Journal, 38(7), 509-517.

45, Guerrettaz, A. M., & Johnston, B. (2013). Materials in the classroom ecology. The
Modern Language Journal, 97(3), 779-796.

46. Gyarmathy, E. (2007). Diszlexia. A specifikus tanuldsi zavar. Lélekben Otthon
Kiado, Budapest.

47.  Halwani N. (2017) Visual Aids and Multimedia in Second Language Acquisition.
Canadian Center of Science and Education.

48.  Harmer, J. (2004). How to teach writing. Essex: Pearson Longman.

49.  Harmer, J. (2007). The Practice of English language Teaching. Fourth Edition.
Longman Handbooks for Language Teachers.

50.  Hayes, D. (2006). Primary education: the key concepts. Routledge.

51.  Hollo, D. (2019). Ertsiink sz6t!. Akadémiai Kiado.

52.  Huszti, L. (2004). The Critical Period Looked at from the Neurological Perspective.
Transcarpathian Hungarian Institute named after Ferenc Rakoczi II, Language Department.
Beregszasz

53.  Johnson, L. B. (1946). Use of Audio-Visual Aids in Foreign Language Teaching.
The Modern Language Journal, 30(7), 404-412.

54.  Keatinge, M. W. (April, 1907). The great didactic of John Amos Comenius.
London, Adam and Charles Black, p. 127

55. Kinder, J. S. (1942). Chapter VIII: Visual Aids in Education. Review of Educational
Research, 12(3), 336-344.

56.  Kummerné, S. Gy. (2014). Tanulasi, tanitasi stilusok vizsgalata. Fejleszthetd
Pedagogia, 2. szam.

57. Machin, D. (Ed.). (2014). Visual communication (Vol. 4). Walter de Gruyter GmbH
& Co KG. pp. 6-7

58.  MacManus, H., & Givens, W. E. (1939). A Teacher Considers Visual Aids. The
High School Journal, 22(1), 12-20.

59.  Merriam-Webster Dictionary. [Online]. Available at: https://www.merriam-
webster.com/ [2023, February 15].

60. Ministry of Education and Science of Ukraine. [Online]. Available at:
https://emergency.mon.gov.ua/primary-school/ [2023, January, 20].

55



61.  Morgan, H. (2021). Howard Gardner’s Multiple Intelligences Theory and his Ideas
on Promoting Creativity. In (Ed. F. Reisman), Celebrating Giants and Trailblazers: A-Z of Who’s
Who in Creativity Research and Related Fields. London, UK: KIE Publications. pp. 124-141

62.  Murphy, N. (1997). A Multisensory vs. Conventional Approach to Teaching
Spelling. M.A. Project, Kean College of New Jersey.

63.  Nadasi, A. (2012). Oktatasfejlesztési és technoldgiai kutatasok. Eszterhazy Karoly
Fdiskola nyomdaja, Eger.

64.  Nahalka, 1. (2003). Az empirizmus hatdsa, a szemléltetés pedagogiaja. In.
Didaktika - Elméleti alapok a tanitas tanuldsahoz; Nemzeti Tankonyvkiado Rt. pp. 80-82

65. Nanay, B. (1997). Mental imagery. The Stanford Encyclopedia of
Philosophy (Winter =~ 2021  Edition), = Edward N.  Zalta(ed.). Available at:
https://plato.stanford.edu/archives/win2021/entries/mental-imagery/

66.  Nicholson, T. (1998). The flashcard strikes back. The Reading Teacher, 52. pp. 188-
192

67.  Phillips, S. (1993). Young Learners. Oxford University Press.

68.  Piaget, J. (1964). Cognitive Development in Children: Development and Learning.
Journal of Research in Science Teaching. Vol. 2.

69.  Pinter, A. (2012). Teaching Young learners. In (Eds. A. Burns., J.C. Richards)
Pedagogy and Practice in Second Language Teaching. pp. 103-112

70.  Fabian, M. (2009). A képi szemléltetés és redlidk szerepe az idegen nyelv
oktatasban. In. K6zos Gondolatok. Ungvar. pp. 89-98

71. Oxford R.L. (1990). Language Learning Strategies. What Every Teacher Should
Know. The University of Alabama.

72. Lada, L. (2007): Oktatasi modszerek. [Online]. Available at:
https://ofi.oh.gov.hu/tudastar/problemak-kerdesek/oktatasi-modszerek

73.  Petring, F. J. (2003). Az oktatas eszkozei, targyi feltételei. In (Eds. I. Falus.)

74.  Pobczos, V. (2019). Tandrai szemléltetés a prezentaciokészitdé alkalmazasok é€s
grafikus szoftverek képalkotd lehetdségeivel. In (Ed. Karpati A.) Vizualis kommunikacio az
oktatasban. E6tvos Lorand Tudomanyegyetem, Budapest.

75.  Pond, K. S. (1963). A language teaching tool: The overhead projector. The Modern
Language Journal, 47(1), 30-33.

76.  Pool, J. L. & Carter, D.R. (2011). Creating Print-Rich Learning Centers. Teaching
Young Children, 4(4), 18-20.

77.  Pritchard, A. (2005). Ways of learning. Learning theories and learning styles in the

classroom. Second Edition. London: David Fulton

56



78.  Pukénszky, B., & Németh, A. (1996). Neveléstorténet. Nemzeti Tankonyvkiado.
Available: https://mek.oszk.hu/01800/01893/html/

79.  Richards, J. C., & Rodgers, T. S. (2001). Approaches and methods in language
teaching (2nd ed.). Cambridge University Press.

80.  Richards, J.C., & Schmidt, R. (2010). Longman Dictionary of Language Teaching
and Applied Linguistics. Fourth Edition. Pearson Education Limited.

81. Roberts, E. A. (1979). Advice for the User of Visual Aids. Technical
Communication, Vol. 26, No. 4, Special issue: Visual Communication (fourth quarter 1979) pp.
15-17

82.  Rossi-Le, L. A. (1989). Perceptual learning style preferences and their relationship
to language learning strategies in adult students of English as a second language. Drake University.

83. Schramm, W.L. (1964). Mass media and National Development. Stanford
University Press.

84. Scott, W. A., & Ytreberg, L. H. (1990). Teaching English to Children. Longman
Keys to Language Teaching. New York: Longman.

85.  Sieber, E., & Hatcher, S. (2012). Teaching with Objects and Photographs. A Guide
for Teachers.

86.  Sigleton, D. (1995). Second Language in the Primary School: The Age Factor
Dimension. Trinity College. Dublin.

87.  Silverman, L. K. (2002). Upside-down brilliance: The visual-spatial learner.
Denver, CO: DeLeon Publishing.

88.  Stoffers, M. (2011). Using a Multi-Sensory Teaching Approach to Impact Learning
and Community in a Second-Grade Classroom. Rowan DigitalWorks.

89.  Tomlinson, B. (Ed.). (2011). Materials development in language teaching.
Cambridge University Press.

90. Tompa, K. (1997). Taneszkozjegyzék a Nemzeti alaptanterv tiikrében. Uj
Pedagogiai Szemle, 11. Available: https://epa.oszk.hu/00000/00035/00010/1997-11-nm-Tompa-
Taneszkozjegyzek.html

91.  Torkos, B. (1982) Vizudlis segédeszk6zok hasznalata az angoltanitasban. In:
Tantargypedagdgiai kozlemények, (2). pp. 143-165.

92.  Ur P. (1991). 4 Course in Language Teaching. Practice and theory. Cambridge
Teacher Training and Development. Cambridge University Press

93.  Vetmitovsky, J. (2013). The importance of visualisation in education.

94.  Voros, P. (2011). Oktatastechnologia €s -informatika agrar-mérnoktanar szakos

hallgatok szamara. Kaposari Egyetem.

57



95.  Wade, J. (2002). Fun with flashcards. English Teaching professional. Issue twenty-
three, April pp. 49-50.

96.  Wallace, T., Stariha, W. E., Walberg, H. J. (2004). Teaching speaking, listening
and writing. International Academy of Education.

97.  Willingham, D. T., Hughes, E.M., Doboly, D.G. (2015). The Scientific Status of
Learning Styles Theories. Society of Teaching of Psychologies. Vol. 42

98.  Willis, D. (1990). The Potential and Limitations of Video. (Eds. J. McGovern)
Video applications in English language teaching. British Council, Jordan. pp. 17-27

99.  Wright, A. (1989). Pictures for Language Learning. Cambridge University Press.

58



PE3IOME

[lepmuii po3ain AOCHIIKEHHS NEMOHCTPYE, MO HAOYHI MOCIOHUKH BBaXKAIOTHCS KOPUCHUMH
iHCTpyMeHTaMu aisi imocTpanii. KaxyTb, 0 I1eMOHCTpallis € OoIHi€0 3 HalZaBHIMIMX (opM
HaBuYaHHs. J[eMOHCTpaIlist — 1€ MPOoIeC CIIOCTEPESIKCHHS Ta aHaJI3y; Il aHATI3M JOCTYIHI JIHUIIC B
KJaci sIK JDKepela matepiajiB. MM MOXXEMO pO3pI3HATH JBI KaTeropii: JIeMOHCTpallis
3arpoBaKEHHS HOBUX MPAKTHUK 1 JeMOHCTpallis koprucHocTi mpaktuku (Balan & Chande, 2019).
Haouni nociOHUKY € 4y T0BUMH JPKEpETaMy JJIsl CY4aCHUX YUHIB, @ TAKOXK BaXKJIIMBUMH, OCKUIBKU
CcyyacHa JIFOJIMHA IIO/IHS B1I4YBa€ BIUIMB Bi3yaJIbHUX 300pakeHb, SKI MU X04eMO OadyuTH, 1100
JeTKo 3po3yMiTH. HaodHi mociOHMKM MOXHA PO3JAUIMTH Ha KibKa TPYIl, MOYMHAIOYHU 3 TPYII
3ac00iB HaBUaHHS, SKI BKIIOYAIOTh TPUBHMIPHI MPUCTPOI, APYKOBaHI MPHUCTPOI, MPUCTPOT IS
OCBITHIX TEXHOJIOT1# 1 HaBYAJIbHI TeXHOJori4HI Matepianu (Tompa, 1997).
Hao4Hi nmociOHMKM MaloTh NEBHY CHIy, fIKa JIOIIOMAarae 3BUIBHUTH BUMTENS BiJl YHMCIEHHUX
000B's3KiB, MOJIETIUTH POOOTY BUMTENS, SKIIO BAAJO mifiOpaHi marepianu. BukopuctoByroun
HAO0YHI MOCIOHUKY K UTIOCTpAaTUBHI MaTepiaiu, HEOOX1THO BpaxOBYBaTH JIeKijbKa BUMOT. Bonu
MOXYTh BKIIOYAaTH PO3MIMPEHHS MPHUPOJHOTO JIOCBiAY, IUHAMIYHUM MaTepian, MICTHTH
MOTHBAILIHUH eeKT, o0 mpoOyIUTH LIKaBICTh 1 yBary, a TaKOX BIANOBIIaTH BIKY, IHTEpecam,
PIBHIO IHTEJNEKTY Ta OCOOMCTOMY JOCBIAy YYHS Ta JOCSTAaTU YCIMiXy B HAaBYAIBHOMY IpOILIeci
3aMiCTh TOTO, MO0 ioro crpumyBatu (Bardos, 2004). 3rigHo 3 BiAMOBIISIMH yYaCHHKIB, MPH
BHOOp1 HAOYHMX MOCIOHMKIB HEOOX1THO BpaxOoBYBaTH Bl Ba)KJIMBI KpUTEpli, Lie Te, 1100 HAOUYHI1
NOCIOHUKH OYJIM KOJIbOPOBUMH, @ TAKOXK 1100 HAOYHHM MaTepiall BiJNOBIaB BIKY.
BisyanbHi MOCIOHMKH BMKOHYIOTH KilbKa (DYHKIIN, HE JMIIE SK HaBYAJbHI MaTepiajiu, aje sK
YyJI0B1 JKepena MaTepiajiB, Kl pO3BUBAIOTh Bi3yallbHE MUCIIEHHS, SIKE € POLIECOM PO3YMIHHS 3a
JornomMoror 3o00paxkeHb. lle mpoiec Bizyanmizamii, yHIKalnbHUHA A KoxHoro yuHs. Cuia
BI3yaJIbLHOTO MHCIIEHHS — 1€ MpoLecC Bi3yali3alii, Ha SKUH MOXXKHA BIUIMBATHU 3a JIOTIOMOTOIO
Bi3yaJIbHUX 3ac00iB: MOBCAKIEHHHUX IPEIMETIB, OJATy Ta 30BHIIIHBOrO BHUIIIALY. Lle MoxHa
Ha3BaTH BI3yaJIbHUM CIIUIKYBaHHSM, SIKE € aKTOM CHUIKYBaHHs. Lli TMNM CHIJIKyBaHHS MOXYTb
CHPUSITH PO3BUTKY Bi3yalibHOI rpamMoTHOCTI yuHiB (Donis, 1974).

Haouni mociOHMKN MOKHA PO3UIMTH Ha JIBI KaTeropii: MPOEKTOBaHI Ta HEMPOEKTOBAHI.
Jlo MpoeKTOBaHMX Bi3yallbHUX MaTepialliB HaJeKaTh MPE3EHTAllii, claiu Ta MpOoeKTOpH, a 10
HENPOEKTOBAaHUX — KHUTH, KAPTKU, MAITIOHKU Ta peameTH. 3 20 BuuTeniB 15 BUKOPUCTOBYIOTh
HAOYHI MaTepialii 4acTo, a I’ ITEPO — Ha KO)KHOMY YPOIIl.

Y npyromy po3Aisii AOCHIKEHHS BBOJUTHCS TEPMIH «Yy4HI MOYATKOBUX KIACiB», SIKI B
VYkpaiHi BCTynaroTh J10 IIKOJIM IPUOJIM3HO Y IeCTUPIYHOMY Billi. 3a JaHuMU MiHicTepCcTBa OCBITH
VYkpainu (2022), 1i mo4aTKoBi Y4H1 IPOXOASATH JIBa KOJa MPOTATOM YOTUPHOX MOYATKOBUX POKIB

HaByaHHs. L1 Koja MiCTATh aganTHUBHI irpu Ta HAOyBaHHS 0a30BUX HaBUYOK, SIK1 TOBUHEH MaTH
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y4eHb [T0YaTKOBOI IKOJIU. HaBuaHHS y4HIB MOYaTKOBUX KJIACIB 1y’>K€ CKJIaJHE, OCKUIBKY BOHU HE
3piii, HE MalOTh PO3YMOBHX 3710HOCTEH, 1100 pO3yMiTH CKJIaaHy iH(QOpPMAILilo, 1 MAIOTh KOPOTKY
KOHIICHTPALII0 YBary, 10 O3Ha4ae, Mo JJIsl TOro, 100 Y4YHI MOTJIM BUKOHYBATH CBOIO POJIb Y KJIaci,
KJIac TOBUHEH OyTH HacudeHUM IlikaBuMu Mmarepianamu (Harmer, 2007). Ile ckmagHo, ane
HaBYaHHS TUX, XTO BHUBYA€ IOYATKOBY MOBY, Ma€ 0arato nepeBar, OCKUIbKM BOHM aKTHBHI Ta
pearyroTh 31 3MIiCTOM. Y4HI MOJIOALIOTO IIKUIBHOTO BIKY 3/aTHI MHCIHTH KapTHHKaMH, TOOTO
BisyanbHo (Piaget, 1964). 3a cnoBamMM YyYacHUKIB, HaHOUIBII TOMIMPEHUMH Ta YACTO
BUKOPUCTOBYBaHMMH HAOYHHUMHU MOCIOHMKAaMU B IOYATKOBUX KJIAacax € 300pa’keHHs Ta B1EO.
byTtu 4ynoBuM BoJOJapeM MOBHM O3HAdae BMITH CIIyXaTH, TOBOPUTH, YATATHU Ta MUCATH.
Haouni nociOHMKM € 4yZI0BUMH MarepiajaMy Ui YYHIB MMOYATKOBHUX KJAciB, 100 MOKPALIUTH
iXHI HABUYKH BOJIOJIHHS YOTHUpPMa aclieKTaMH BHBYCHHS MoBaMHu. HaB4anbHi 3aBHaHHS IS
BUBYCHHS MOBU Ma€ BUpilllajbHE 3HAUYEHHS Ul TOT0, 1100 3a1y4uTH y4Hs 10 MOBH. HaBuaHHs
[IOYaTKOBUX KJIACiB MOBHHHO IPUHOCUTH 3aJ0BOJICHHS, OCKIJIbKM BOHH JIFOOJIATH BECTH JIETKl
po3MoBHU Ta mMoONATH Oyt B neHTpi yBaru. 1100 mokpammTé BUKOPUCTAHHS MOBH, BUHTEINI
NOBHHHI BpaxoByBaTH CBOi ocoOucti Qakropu. HaBuukm ayxifoBaHHA Ta YHTaHHS
BUKOPUCTOBYIOTBCS 32 JJOIIOMOT'0I0 HEBEJIMKHUX PO3MOB, a TAKOXK 3a JONIOMOT'0I0 PsAY Bi3yallbHUX
JIEMOHCTpalliif, TaKUX SK JXECTU Ta 30POBUIl KOHTAKT, a TAaKOX BI3yaJlbHUX HaBYAJIbHUX
MarepialiB, TAaKUX K IPeAMETH 41 300pakeHHs. CUTyallis 3 HABUYKaMHU MMChbMa HE BiIPi3HAETHCS
BiJl 3rajjaHux paximie. HaoyHicTh y HaBYaHHI Y4YHIB MOYaTKOBOI IIKOJH € TOJIOBHOIO MEPEBArol0
JUIs HaBYAHHS YUTAHHS Ta PO3YMIHHS Ha CIyX, @ TAaKO)K BUBYEHHS HOBUX CIIB Ul 30aradeHHs
CJIOBHMKOBOTO 3amnacy. Lli HaBuuku Haiikpaie HabyTH, TUBJISIYUCH HA CEHCOPHI YII0I00aHHS YUHS.

HaBuatourch y ki1aci Ta mpaio0yun HaJl CBOIMHU IUISMUA BUBYEHHS] MOBH, JITSIM HEOOX1HO
CTUMYJIIOBATH iXHI II’ITh opraHiB uyTTsa (Brown, 2007). CeHcopHi nepeBaru y4HiB BiAIrparoTh
OUIBILY pOJIb Y TOMY, SIK BOHM pO3yMitoTh iH(popmanito. Xoua ["apanep (1983) pospizHse Bicim
IHTENEeKTIB, Y TpaAULIiHINA OCBITI IX MOYKHA Y3arajJbHUTHU IO TPbOX OCHOBHHMX, SIKI BKJIIOYAIOTh
Bi3yaJibHi, ay/laJibHI Ta KIHECTETUYHI IlepeBaru. Y TOH yac sk Bi3yalibHI yUH1 HalKpalle BUaThcs,
JyMarouu oOpazamu, aylialibHi Y4H1 JIOOISATh BUUTHUCS 32 JOIIOMOTOI0 BUMOBJICHOTO CJIOBA, a Ti,
XTO HABYA€ThCS KIHECTETHIl Ta TAKTHIll, HalKpalle BYaThCs, BKIIOYAIOUM PyXH Tijga abo
JOTUKaMH. 3a CJIOBaMHU BYMTENIB, y MOYATKOBUX Kjacax MOXHa BUAUIUTH JBa THUIIM YYHIB:
Bi3yaJbHi Ta KIHECTETUYHI.

Konau mnpomnonyeTbes JOeMOHCTpallisi, JI€MOHCTPYETbCS T€, IO CTYIEHTH [OBHUHHI
3pO3YMITH Ta peajizyBaTh. B OCHOBHOMY BiH CIyXHTb Bi3yaJbHUM 300pa)K€HHSIM Ba)KJIMBOTO
daxTy, noHATTS abo mpouenypH. Benuki mepeBarn MaroTh HaOYHI MOCIOHHMKH 3 YpaxyBaHHAM
ynoao0anb y4HiB. MU MOXEMO PO3PI3HATH YNOAOOAaHHS YYHIB 3a PIBHSIMH OCOOMCTOCTI Ta

po3yMiHHs. Bi3yanbHi HaBualbHI MaTepiajli Ha OCOOMCTICHMX PIBHSX BKJIIOYAIOTh: 3MYCHTHU
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3aMKHYTOTO y4HS CTAaTH OUIbII aKTUBHUM, B MPOIIECi 3MyCUTH MOT0 3aCTOKOITUCS, BIUIMHYTH Ha
JISUTBHICTH y4HS B Kiaci. Jlo mepeBar HaOYHMX MOCIOHMKIB MOXKHA BIHECTH T€, IIO BOHHU
CHPOILYIOTh MPOIEC BUBUYCHHSI MOBH, € UyJI0BUM JDKEPEIIOM 3araM’ ITOBYBaHHS Ta POOJISATH YPOK
mikaBimuM. BukopucTaHHs Bi3yaJdbHUX MOCIOHHKIB 13 HAaBYAJIBHUMHU 3aBIAaHHSMH Ja€ KiJIbKa
mepeBar: BiJl PO3YMIHHS MPOYMTAHOTO JI0 3aBJaHb Ha ayJiFOBaHHS, BHUBYCHHS HOBHX CIIB 1
po3yMiHHsS TpamaTuuHux mpaBwi. Balan & Chande (2019) 3asBuin, mo HETONIKA HAOYHHX
nociOHMKIB — 1¢ ix BapricTh. Jlo iXHIX HEMONIKIB MOXHA BIHECTH T€, IO JACSIKI HAOYHI
MOCIOHUKH JOPOT1; ACSKI IIKOJIM B perioHi beperosa He BKIIFOYArOTh MPOEKTOPH B yCiX Kilacax, 10
YCKJIAJIHIOE Tpolec BUBYEHHS MOBH. Jlesiki 3 HUX MNOTpeOyIOTh TEXHIYHMX 3HAHb, a TaKOX
iHHOBaIiil. HaiimeH1 mpoGiieMHIM acIeKTOM € 1X 3aCTOCYBaHHS B YCIX TeMaX, OCKUJIbKY JInmie 6
i3 20 BuMTeNiB 3asBWIM, IO HAOYHI MOCIOHUKM HE MOXYTh OyTH BHKOPHCTaHI Ui KOXHOI
HaBYAJIbHOI TEMU.

3araniom, Bi3yabHi OCIOHUKY CIIPHUSIIOTH CTBOPEHHIO HABYAJILHOTO CEPEIOBUINA, Y IKOMY
BUKOPHUCTAHHS 300pa)KeHb, BiJlc0O Ta 00 €KTIB 3a0e3redye 3acBOe€HHsS MoBH. Ha mincraBi
MPOBEICHOTO JTOCIIKEHHSI MOXKHA KOHCTATyBaTH, IO OUTBIIICTh YYHTENIB HAIAIOTh IepeBary
BUKOPHUCTAHHIO 1TIOCTPATUBHUM 3acO0OUM. BOHM 4acTO BUKOPHUCTOBYIOTHCS; BOHU € HE3aMIHHUMU

3aco0aMy BUBUEHHS MOBH B Cy4aCHOMY HaBUaHHI B TOYATKOBIN IIKOJI.
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Appendix 1.

APPENDICES

The role of visual aids in teaching foreign language in the primary school

1. What grade of children do you teach? How long have you been teaching?

2. Do you find visual aids helpful for language learning? What are the advantages of using

visual aids?

3. Do you prefer to use materials containing visual aids?

[
[
[
[

Yes, I use visual aids in all my lessons
Yes, I use visual aids in all my lessons
I rarely use visual aids

I never use visual aids

4. What kind of visual aids do you use?

O

O O O o

[
[

images;

videos;

everyday objects;

utility items containing language information (e.g. train tickets, season tickets);

non-linguistically simplified information material (maps, brochures, advertising

material) from the target language country;
presentations;

posters

5. Which age group do you prefer to use visual aids with?

6.  Generally speaking, your students are:

[] visual learners (in order to understand the information, they need to see them, to

easily remember the material)



[] auditory learners (need to hear the information in order to understand and easily

remember the material)

[] kinaesthetic learners (it is easier to concentrate and learn if the information is
combined with a movement course)

7. The advantages of visual aids are:
[] They can be used for multiple strategies
[] They aid for visual thinking
[] They make the lesson more interesting
[] They aid for memorisation

[] They make learning easier
y g
8. Do you agree with the statement: "Visual aids help students to settle in when introducing

a new material"?
[] Strongly agree
[1 Agree
[] Neutral

[] Disagree
9. Do you agree with the statement: "A more withdrawn student become more active in class

if the teacher uses visual aids"?

[] Strongly aggree

[] Agree
[] Neutral
[1 Disagree

10. Do you agree with the statement: "Colourful visual aids influence students' understanding

of the material"?
[] Strongly agree
[1 Agree
[] Neutral

[] Disagree
11. Do you agree with the statement: "Learners find reading comprehensions to be interesting

if the material contains additional images, videos"?



O O o d

Strongly agree
Agree
Neutral

Disagree

12. Do you agree with the statement: "Visual aids influence the student's classroom activity"?

[
[
[
[

Strongly agree
Agree
Neutral

Disagree

13. Do you agree with the statement: "The use of visual aids help with the understanding of

reading comprehension"?

[] Strongly agree

[] Agree

[1 Neutral

[] Disagree

14. Do you agree with the statement "The use of visual aids help with the undertanding of

listening tasks"?

[ Strongly agree
H Agree
[l Neutral
H Disagree
15. Do you agree with the statement "The use of visual aids help with the learning of new
words"?
[ Strongly agree
H Agree
[l Neutral
H Disagree

16. Do you agree with the statement: "The use of visual aids help with the understanding of

grammar rules"

O

Strongly agree



[
[

[]
17. Can an

O

[
[
[

Agree
Neutral

Disagree
illustrative tool be motivating for students?

Strongly aggree
Agree
Neutral

Disagree

18. What are the disadvantages of using visual aids?:

[
[
[
[
[

Visual aids require an appropriate environment;

Some visual aids are expensive

Some visual aids require technical assistance

Not all topics can be taught with the usage of visual aids

Visual aids require precision and innovation

19. Do you think that the school where you work has the potential for modern teaching visual

aids? If not, what do you consider to be missing?

20. Are there specific topics for which you definitely use visual aids to illustrate your teaching

material? If so, what are they?

21. Is it important for the visual aids to be colourful?

[
[
[
[

Yes, very important
Yes, slightly important
Neutral

No, not important

22. In your opinion, what are the criteria for a good illustration?
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