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Introduction
Reading is a complicated process. Children learn reading-related skills one at a time,

one after the other; it is a gradual process. Instead, kids must simultaneously master the skills
of word recognition, understanding, fluency, and motivation. By listening to books read aloud,
they start to build these skills. That is one of the reasons it is so crucial for kids to experience
books before starting kindergarten. Good reading teaching is crucial since the majority of kids
do not develop independent reading skills until they receive formal training in school. It is very
important that students should understand the text what they read. Understanding what has been
read through the acquisition and use of reading abilities is known as reading comprehension.
The emphasis on comprehension in reading instruction in schools is rising.

The subject of this study is the importance measuring English reading comprehension
of From 9 learners.

The object matter of the study are the types of reading, approaches to teaching reading,
strategies of reading comprehension.

One of the foundational components of reading is reading comprehension. A person
engages in a wide range of cognitive processes when they read a text. We use our knowledge
of phonemes, phonics, and our capacity to grasp or infer meaning from text at the same time.
The term "comprehension" is also occasionally used to refer to a series of questions that students
may be required to respond to after reading a material. Vocabulary knowledge and text
understanding are the two components that make up the process of reading comprehension. The
reader must be able to comprehend the vocabulary used in the text in order to understand it.

The paper includes a comprehensive literature review of the topic. In order to examine
the theme, theoretical research methods were used such as: literature analysis, classification and
generalization.

A large and growing body of literature has been investigated on the given topic for
example, Czachesz 1999, Nagy 2004, Csenger 2009, Gerald 2009, Janice 2012. This year paper
has been divided into and introduction, three parts, a conclusion, a summary in English,
reference list, and a resume.

The first part provides a theoretical framework based on the literature on the topic, such the
main meaning of reading, reading in foreign language, types of reading. The second part is
about the measuring English reading comprehension of From 9 learners (based on SST). The
third part includes the procedure (the methodology, the participants) and the results of the
empirical investigation of successful English reading comprehension.

The theoretical and practical value of the research lies in the pontential applications of

the results. After all, reading is very important. To fully comprehend what they have read,



students should read more. The thesis also provides insight into which tasks the students

solve more easily and which more difficult.



PART I
LITERATURE REVIEW

1.1. What is reading?

There are four language skills, one of which is reading. Reading broadens our
vocabulary, and answering a specific question becomes easier and faster as we read more. It
also helps to write various types of texts for various purposes.

In addition to the above-mentioned acquisition of the mother tongue, learning to read
necessitates general cognitive development, which children achieve at around 6-7 years of age,
assuming typical development. It cannot be a coincidence that children all over the world are
starting to learn written language at this time(Adamikné Jaszo, 2010). Such fundamental
cognitive functions include intact intelligence and well-developed acoustic and visual
processing. As previously stated, the reading process is divided into two parts: decoding
(deciphering letters based on visual experience, matching them with appropriate speech sounds,
and separating the word) and separating the word. Understanding, on the other hand, entails
recognizing the segmented word and determining its meaning.

During these two processes, two types of logic must function. One is the visual system.
This is responsibble for processing the elements of writing, the symbols. The other one is the
auditory processing system — which plays a decisive role in separating and distinguishing the
sounds of words(Adamikné J&szd, 2010). The cooperation of the two areas of the brain system,
1.e. the so — called audiovisual integration, is essential for reading. Recent research shows that
this is the area of the network involved in reading that undergoes the strongest developmental
change between the ages of 7 and 12, meaning it can only really develop through the practice

of reading.

1.2. Reading in a foreign language

Language is a method of communication. Although originally every language was only
spoken, written evidence of languages dates back thousands of years. Literature became a
fundamental part of human history(Csenger, 2009). This is one of the reasons why modern
language learners should focus on reading a foreign language whenever they get the chance.
Learning to read in German, French, or Italian is relatively easy for native English speakers.
Thanks to Latin letters, these languages don not require you to learn new alphabets. However,
Greek, Russian, or any Asian language can prove more difficult(Pinter, 2011). The learner will
have to learn the look of the new letters, the sounds they make, and their meaning. Learning

these fine details of the characters in your new language takes a lot of time and effort.



1.3. First language of the learners and the learners’ age

Each language is structured differently. Each has their alphabet, pronunciation, writing
and reading methods. When we learn our first language our brain 'tunes into' the way the
particular first language works, and we learn to attend to the particular because to meaning that
are most helpful. When we learn or we know a new/other language, our mind automatically
tries to use the first language. Even if someone ask something we automatically answering at
our mother tongue.

At the age of 6-7 learning the first language it is a little bit hard. At primary school age
the brain is already use to read and write, but its rather in mother tongue(Csenger, 2009). At
this age to the brain is something new the reading and the writing term. First off all, they should
to be abble to read and write at their mother tongues.

Teaching children at the age of 6-9 to read and write in English we can use methods or
teach them as the childrens whos mother tongue English (Csenger, 2009). Their brain at this
age are more advanced and ready to learn read and write at English. They are able to think at
another language.

By the time the learners reach 10 years of the age, the oracy and the literacy and oracy
level are quite firmly established(Csenger, 2009). At this age they are already understand about
how written text works. The children able to make a difference between languages.

When we are young we are admiring that how adults can read so beautiful, quickly and
understandable. To start reading is not an easy thing, but not impossible(Pinter, 2011). We
should start from the beginning, learn the letters, how to pronunciat it. After that with small

steps we can try to read. Very important that the reader should read what interests him/her.

1.4. Types of reading

There are five types of reading: skimming, scanning, intensive reading, extensive
reading, loud and silent reading.

Skimming can save the learners hours of laborious reading. However, it is not always
the most appropriate way to read. It is very useful as a preview to a more detailed reading or
when reviewing a selection heavy in content(Czachesz, 1998). But when the learners skim, they
may miss important points or overlook the finer shadings of meaning, for which rapid reading

or perhaps even study reading may be necessary.



Young learners should use skimming to overview their textbook chapters or to review
for a test. Skimming can be used to determine whether the learner need to read something at
all, such as during preliminary research for a paper. Skimming can tell to the reader enough
about the general idea and tone of the material, as well as its general similarity or difference
from other sources, to determine whether the reader need to read it at all.

To skim, the learners prepare themself to move rapidly through the pages. They will not
read every word; readers will pay special attention to typographical cues-headings, boldface
and italic type, indenting, bulleted and numbered lists. Readers will be alert for key words and
phrases, the names of people and places, dates, nouns, and unfamiliar words.

Another useful tool for speeding up reading is scanning. When scanning, as opposed to
skimming, readers look for a specific fact or piece of information without reading everything.
People scan when looking for a favorite show in the cable guide, a phone number in the phone
book, or sports scores in the newspaper(Gerald, 2009). To be successful at scanning, the scanner
must understand how the material is organized as well as what scanners read in order to find
the specific information sought. Scanning also allows for the quick retrieval of details and other
information.

Readers typically scan information that is organized alphabetically, chronologically, non-
alphabetically, by category, or textually. Alphabetical information is arranged alphabetically,
whereas chronological information is arranged numerically or chronologically. Non-alphabetic
order, such as a television listing, or category, such as an auto parts catalog, can also be used to
organize information(Gerald, 2009). Information is sometimes found within written paragraphs
of text, as in an encyclopedia entry, and is referred to as a textual sense.

The readers read a short text carefully and attentively in order to comprehend as much
detail as possible. This means that the learner is more concerned with the language than with
the text. The readers read the text, focusing on new vocabulary, grammatical forms, the author's
purpose, and the text's problems. These activities, such as skimming and scanning a text for
specific information and reading for detailed information, help to improve reading skills. As a
result, intensive reading helps students focus on accuracy. Furthermore, while the topic level is
very appropriate for the learner, because it is chosen by the teacher, it may not meet their
interests. Furthermore, the advantages of intensive reading include improving reading
comprehension, assisting students in understanding sentence structure, and developing critical
thinking as students must answer all required questions after reading. It also improves student

collaboration, as it is sometimes done in pair or group work.
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Extensive reading is the process of reading longer, easier texts for an extended period of
time without losing concentration, feeling overwhelmed, or needing to take breaks. It differs
from intensive or academic reading, which focuses on a close reading of dense shorter texts that
are typically not read for pleasure(Janice, 2012). Extensive reading, while used as a teaching
strategy to promote second-language development, also refers to free voluntary reading and
recreational reading both in and out of the classroom. The assumption behind extensive reading
is that we learn to read by reading. Extensive reading is the process of reading longer, easier
texts for an extended period of time without losing concentration, feeling overwhelmed, or
needing to take breaks(Janice, 2012). It differs from intensive or academic reading, which
focuses on a close reading of dense shorter texts that are typically not read for pleasure.
Extensive reading, while used as a teaching strategy to promote second-language development,
also refers to free voluntary reading and recreational reading both in and out of the classroom.
The assumption behind extensive reading is that readers learn to read by reading.

The foundation for literacy development is reading aloud. It is the single most important
activity for successful reading. It shows children how to read in a phrased, fluent manner. It
demonstrates the benefits of reading and fosters the listener's interest in books and desire to be
areader. Listening to others read develops key understanding and skills, such as an appreciation
for how a story is written and familiarity with book conventions, such as "once upon a time"
and "happily ever after". Reading aloud demonstrates the relationship between the printed word
and meaning — children understand that print tells a story or conveys information — and invites
the listener into a conversation with the author. Children can listen at a higher language level
than they can read, reading aloud makes complex ideas more accessible and exposes children
to vocabulary and language patterns that are not common in everyday conversation(Janice,
2012). This, in turn, aids their understanding of book structure when reading independently. It
exposes less able readers to the same rich and engaging books that fluent readers read on their
own, enticing them to improve their reading skills. Students of all ages benefit from hearing an
expert read a great book.

Silent reading is a reading skill which allows one to read without voicing the words.
This may involve subvocalization or silent speech, is defined as the internal speech made when
reading a word, thus allowing the reader to imagine the sound of the word as it is read (Janice,
2012). When reading, this is a natural process that helps to reduce cognitive load and allows
the mind to access meanings in order to comprehend and remember what is read. Although
some people associate subvocalization with moving one's lips, the term actually refers to the
movement of muscles associated with speaking, rather than the literal movement of one's lips.

Most subvocalization is undetectable, even by the person doing it.
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1.5. Approaches to teaching reading

Reading approach is one of methods that can be used by teacher. It is one of way that will
help students to solve their problem in reading. In reading approach, students will improve their
knowledge and get something new because they are demanded to read more. Reading becomes
important because it is an active skill which involves inferencing, guessing, predicting. By
reading students will know about the tenses, kinds of tenses and how to use it(Nagy, 2004).
They also will know about the different of culture by reading cross cultural understanding, and
they will learn how to pronounce the words correctly. In reading approach, many things that
will be achieved by students and they can master English well. There are five approaches:

-Phonic approach
-Whole-word/Look-and-say Approach

-A “balanced approach” to reading insruction
-Pedagogical approach

-Communicative approach

1.5.1. Phonic approach
Phonics is a method of teaching young children to read and write. It teaches children how

to hear, identify, and use different sounds in the English language to distinguish one word from
another. Written language is analogous to a code, knowing the sounds of individual letters and
how those letters sound when combined will aid children in decoding words as they read.
Understanding phonics will also assist children in determining which letters to use when writing
words(Nagy, 2004). Phonics is the process of matching spoken English sounds to individual
letters or groups of letters. The sound k, for example, can be spelled as ¢, k, ck, or ch. Teaching
children to blend letter sounds together assists them in decoding unfamiliar or unknown words
by sounding them out. For example, after learning the sounds for the letters t, p, a, and s, a child

nn

can begin to build the words "tap", "taps", "pat", "pats", and "sat".
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1.5.2. Whole-word/Look-and-say approach
The look-and-say method of teaching reading connects entire words to their meanings

without first breaking them down into sounds. It is critical to understand the meaning of the
word and how it can be used in various contexts. Children must remember the shape and
appearance of the word in order to recognize it when they see it again - in other words, it is
dependent on a child's visual memory. If the teacher only employs this method, the child may
become disoriented if the words are not recognized. As a result, when teaching reading,
effective teachers combine the phonics method and the look-and-say method(Czachesz, 1998).

"Balanced literacy" is a term that arose from the 1980s "reading wars" between the
"whole language" and "phonics-first" camps, with the idea that a combination of the two
approaches would be most effective. Instead, over the last three decades, research has pointed
strongly to a set of approaches known as "The Science of Reading." This research-based
approach demonstrated that a child's reading proficiency is the result of two factors: decoding
skills and background knowledge(Czachesz, 1998). The curriculum also includes daily,
content-rich module topics ranging from trees to the Harlem Renaissance to help students build
vocabulary and background knowledge. These units are built around high-quality texts that
pique children's interest while creating "windows and mirrors" into a variety of worlds. Because
the term "balanced literacy" can refer to a variety of practices in various combinations,
evaluating it as a method of teaching reading has proven difficult. However, several common
balanced literacy practices, such as three-cueing, leveled texts, and separating reading and
writing, have not been supported by numerous studies. A balanced literacy approach relies on
a reader's experiences and context to understand the text rather than relying solely on three-
cueing to teach reading. Students are taught to look for:

(1) meaning cues, i.e., “does it make sense?,”

(2) sentence structure cues, “does it sound right?,”

(3) graphic/visual cues or “does it look right?.”

Students in the balanced literacy classroom frequently engage in teacher-guided reading
of leveled texts that are not controlled for spelling patterns. Instead, they are graded based on
prior knowledge, sentence length, font size, and repetition. These texts frequently cover a wide
range of topics rather than assisting students in developing knowledge in a specific area.
Students also independently read texts on the specific topic at their level in order to gain
background knowledge.

The pedagogical approach is built around a reading passage that is supplemented with
comprehension questions. The passage is typically used to reinforce structure and vocabulary.

Passages with syntactic structure and lexical items that are beyond the learner's competence are
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difficult to understand. In this case, the procedure is to provide a list of the problematic words
and phrases, as well as their meanings, before allowing students to read the passage(Dubin,
1991). The communicative approach to language teaching has given teachers a new perspective
on the role of reading in the language classroom and the different types of texts that can be used
in instruction. When communicative competence is the goal of instruction, everyday materials
like train schedules, newspaper articles, and travel become appropriate classroom materials
because reading them is one way communicative competence is developed(Dubin, 1991).
Reading instruction and practice are thus essential components of language teaching at all
levels. The communicative approach is one in which comprehensible input and task-based

learning can coexist.

1.6. Aspects of the process of reading

Phonics, phonemic awareness, vocabulary, fluency, and comprehension are the five
components that make up reading skills. These elements work together to produce strong, rich,
and consistent reading abilities, but they are frequently taught separately or in unequal
distribution.

Phonics is the association of different sounds with different letters or groups of letters.
For example, the letter's' produces the /s/ sound, but adding a 'h' produces the /sh/ sound.
Phonics is the foundation of the reading process. It enables students to link random symbols on
a page to verbally expressed language. Even if a child does not understand what a word means,
they can phonetically sound it out(Dubin, 1991). Phonics also improves students' ability to 'read
by sight,' that is, to register whole words at a glance without having to sound out each individual
letter. Students will be able to quickly sight-read phonic patterns even within unfamiliar words.
Both of the preceding developments result in increased reading fluency. Students can read much
faster and more efficiently because they don't have to stop and process the letters every time
they encounter a new piece of vocabulary. There are various approaches to phonics instruction,
but these activities are appropriate for any classroom.

- Rhyming games: any activity that requires students to rhyme words will help them
improve their phonic understanding. This could include writing a poem as a class or
mixing and matching rhymed words.

- Guess the word: students write a set of five words and place them in the center of
the table. The teacher or nominated student must then choose a word and provide
clues (for example, "it ends with -ig") while the others guess what it is.

- Word jumble: place individual graphemes on separate cards and assign students the

task of manipulating them to create as many words as possible.
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Phonemic awareness is the ability to manipulate and arrange individual phonemes to
form words. This may appear to be similar to phonics, but there is a distinction. Phonemic
awareness is concerned with sound-word knowledge, whereas phonics is concerned with letter-
sound knowledge. Phonemic awareness is thus focused on auditory comprehension rather than
words on a page. English is written in an alphabetical system, with each letter representing a
separate phoneme(Hager, 2015). This may seem obvious, but it is not true in other languages
where characters represent entire syllables or even entire words. This means that students must
be aware of phonemes before they can understand words on a page. For example, in order to
read the word "cat" aloud, students must understand what the phonemes /c/, /a/, and /t/ sound
like when combined. It's also not easy — phonemes must overlap and flow together to form
fluent speech.

As a result, research has identified phonemic awareness as the best early predictor of a
student's reading potential. It lays the groundwork for phonics and virtually every other aspect
of literacy. Methods to improve phonemic awareness for reading:

- Isolation of phonemes: students recognize individual phonemes in words, for

example, "What is the first sound in 'ball?" (/b/).

- Phoneme identification: students identify the shared sound in various words, such
as "Tell me the sound that is shared by 'blue,' 'boy," and 'boat." (/b/).

- Phoneme classifications: students identify the word with the odd sound in a
sequence, e.g. “Which word does not belong? Bus, bell, rug.” (rug).

A student's vocabulary is the set of words that he or she can understand and use in
context. Students' vocabularies expand as they read and are introduced to new words, making
them more of a toolbox than a skill. Only words that you understand have meaning. Students
who have a larger vocabulary are more confident when reading difficult or unfamiliar material.
They can figure out unknown words based on context clues or resemblance to familiar pieces
of vocabulary. Regular reading in and out of the classroom can help students expand their
vocabularies(Csépe, 2014). Methods for developing a stronger vocabulary for reading greater
reading vocabulary:

- Word of the day: make a daily roster of students who will share a new or unusual
word with the class. They could explain the word by coming up with their own
definition, acting it out, or compiling a list of synonyms.

- creative writing: compile all of the 'words of the day' collected over the week and
assign students the task of writing a story using as many new words as possible. This
ensures that they understand how to apply new vocabulary in context.

- Vocab bookmarks: have students design and create a bookmark with a space to write
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down any new words they discover while they read.

Fluency is the ability to read quickly, clearly, and accurately. However, it is more than
just information extraction; it is the ability to 'follow' a text, visualize its descriptions, and hear
the auditory expression of words in our heads even when reading silently. Fluency is what
allows students to experience the 'flow' of a text. Struggling readers, for example, read aloud in
a jerky, clipped manner, as if each word begins a new sentence. Others may be oblivious to a
text's changing tone and pace, reading it in a steady monotone with no expression. Even if
students can successfully decode individual words, the reading process becomes painful and
awkward in both cases. Fluency and comprehension are inextricably linked. Without the ability
to read fluently, a student cannot fully comprehend the meaning and ideas contained within a
text.

Comprehension refers to a student's comprehension of the information conveyed by a
text, such as:

- who

- what

- when
- where
- 1deas

- meanings.

Comprehension enables students to derive meaning and information from a text, and it also
elevates reading from a purely functional activity to one that elicits thought and emotion(Grant,
2012). Ways to develop comprehension skills for reading:

- Drawing: request that students draw or paint a scene from a written text. This

encourages them to imagine the words themselves representing the concrete details.

- Questioning: after reading time, ask open-ended questions that encourage students to
think deeply about the text. When reading a narrative, for example, you might ask
students how a character changed throughout the story, or how a central problem
influenced the action.

- Make connections: encourage students to draw parallels between their own lives and
other texts they have read. Incorporate this into your post-reading discussion or
questioning to connect comprehension to real-world concepts that your students can

relate to.
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- Make reading a habit: the more students read, the more confident and astute their
comprehension skills will become.
This component of the thesis includes the literature review. In this section, I explained in
further detail who the reader is, what the reading levels are, and what the reading approches
are. Before we begin teaching a young student to read and interpret a section of the read

content, we must first learn and appreciate these elements.
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PART II
Measuring English reading comprehension of Form 9 learners (based on State
Summary Testing / SST)
2.1. What is reading comprehension?
Initially, most comprehension instruction focused on imparting specific techniques for

each genre that, when combined, would enable students to be strategic readers. However, since
the 1930s, testing various methods has never seemed to gain traction in empirical research. The
technique is one such strategy for improving reading comprehension. Between 1969 and 2000,
a number of "strategies" for teaching students to use self-guided methods for improving reading
comprehension were developed. The Re Quest, or Reciprocal Questioning Procedure, was
designed in 1969 and found empirical support in the traditional teacher-centered approach due
to its sharing of "cognitive secrets." It was the first method to use cognitive modeling between
teachers and students to convert fundamental theory such as social learning into teaching
methods. Since the turn of the twentieth century, comprehension lessons have typically
consisted of students answering teacher questions or writing responses to their own questions
or teacher prompts. This detached whole group version only assisted students in responding to
portions of the and improving their writing skills individually(Czachesz, 1999). Evidence
accumulated in the last quarter of the twentieth century that academic reading test methods were
more successful in assessing rather than imparting comprehension or providing a realistic
insight. Rather than using the prior response registering method, research studies have
concluded that teaching novice readers a bank of "practical reading strategies" or tools to
interpret and analyze various categories and styles of text is an effective way to teach

comprehension.

Reading comprehension is the ability to process text, understand its meaning, and to
integrate with what the reader already knows. Fundamental skills required in efficient reading
comprehension are knowing meaning of words, ability to understand meaning of a word from
discourse context, ability to follow organization of passage and to identify antecedents and
references in it, ability to draw inferences from a passage about its contents, ability to identify
the main thought of a passage, ability to answer questions answered in a passage, ability to
recognize the literary devices or propositional structures used in a passage and determine its
tone, to understand the situational mood conveyed for assertions, questioning, commanding,
refraining, and finally ability to determine writer's purpose, intent and point of view, and draw
inferences about the writer(Czachesz, 1999). The process of extracting and constructing
meaning through interaction and involvement with written language is defined as reading
comprehension. While there are a number of components of literacy that can be assessed,

reading comprehension is central because 'it encompasses all sub-tasks of reading and is related
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unambiguously with end benefit'. Despite the importance of high-level literacy proficiency in
life outcomes, most literacy research in low- and middle-income countries has focused on
foundational early literacy skills, such as decoding, rather than more complex skills, because
the majority of early grade students in low- and middle-income countries are at the emergent
or beginner reading levels(Gerald, 2009). Reading comprehension is typically assessed through
a series of questions posed by an assessor after the participant reads a passage or through a
cloze task in which participants are given a series of phrases with words removed and asked to
fill in the blanks with the correct words. Sentence-based tasks have been used less frequently.
However, less research has been conducted in low- and middle-income countries, despite the
fact that researchers and practitioners have identified a number of potential issues with the
common measurement assessments used in international development and research projects.
There are numerous reading strategies that can be used to improve reading comprehension and
inferences, such as expanding one's vocabulary, performing critical text analysis, and engaging
in deep reading(Gerald, 2009). The ability of readers to comprehend text is influenced by their
skills and ability to process information. When students struggle with word recognition, they
use too much of their processing capacity to read individual words, which interferes with their
ability to comprehend what is read.

2.2, Strategies of reading comprehension
Understanding and interpreting what is read is referred to as comprehension. To accurately

understand written material, children must decode what they are reading, make connections
between what they read and what they know, and then reflect deeply on what they have read

and understood(Cubukcu, 2007). There are three levels of reading comprehension:

1. Literal level of comprehension
2. Interpretive level of comprehension

3. Applied level of comprehension

Literal comprehension is the understanding of information and facts directly stated in the text.
It is recognized as the first and most basic level of comprehension in reading(Dubin, 1991).
Students can employ literal comprehension skills as defined under — keywords, skimming and
scanning to better locate the information efficiently.

Key words are the content words that carry the most meaning in a text. Students can

underline or highlight the key words.
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Skimming is reading quickly from a text to get main idea(Dubin, 1991). Students can
skim read from the text headings and sub-headings, pictures, diagrams, captions, any italicized
or bold words, and the first and last paragraphs of the text.

Scanning is locating the particular elements or specific details in a text, such as key
concepts, names, dates or certain information in answer to a question(Brown, 1994). Students
can easily scan the text and locate the key words to find the specific information quickly.

Literal level of comprehension is identifying the information by using the context clues to
supply meaning, following specific directions, sequences, identifying stated conclusions and
identifying explicitly stated relationships and organizational patterns(Brown, 19994). These
organizational patterns can include cause, effect as well as comparison and contrast. For
example:

1. What words state the main idea of the story?

2. How does the author summarize what she/he is saying?

3. Outlining the first paragraph of the story.

4. What happened first, second and last?

5. How are these things alike? How are they different?

Interpretive level of comprehension is an interpretive or parallel level, the focus shifts to
reading between the lines, based on the meaning of the text or the text being studied. It
requires readers to piece together pieces of information to form beliefs about the author’s
purpose and message(Brown, 19994). Directing students to recognize these imaginative
relationships improves comprehension and reduces the risk of being overwhelmed with the
complexity of visual, audible or readable text. Further to clarify, the Inferential
comprehension could also involve interpreting figurative language, drawing conclusions,
predicting outcomes, determining the mood, and judging the author's point of view. The
following questions are usually asked:

1. What does the author value?

2. What is the theme?

3. What effect does this character/event have on the story?
4. How do you think this story will end?

Applied comprehension concerns itself with why the author says what he or she
says(Brown, 19994). This high level of comprehension requires the reader to use some external
criteria from his/her own experience in order to evaluate the quality, values of the writing, the
author’s reasoning, simplifications, and generalizations. The reader will react emotionally and
intellectually with the material. Because everyone's life experiences are varied, answers to

some of the following questions will vary:
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1. Could this possibly happen?

2. Is this argument logical?

3. What alternatives are there?

4. Is this a fact or an opinion?

5. Do you agree or disagree with the author?

6. What is the best solution to this problem?

2.3. General strategies for reading comprehension
Reading comprehension strategies concentrate on students' comprehension of written

text. Students learn a variety of techniques to help them understand what they read. Inferring
meaning from context; summarizing or identifying key points; using graphic or semantic
organisers; developing questioning strategies; and monitoring their own comprehension and
then identifying and resolving difficulties for themselves are examples of these. Strategies are
often taught to aclass and then practiced in pairs or small groups. On average, reading
comprehension strategies have a high impact(Bremer, 2002). It is an important component of
early reading instruction, along with phonics. It is critical to identify the appropriate level of
text difficulty, provide appropriate context for practicing the skills, and provide enough
challenge to improve reading comprehension. Effective reading difficulty diagnosis is critical
for identifying potential solutions, especially for older struggling readers. Pupils may struggle
with decoding words, understanding the structure of the language used, or comprehending
subject-specific vocabulary. A wide range of strategies and approaches can be successful, but
for many students, they must be explicitly and consistently taught. It is critical to assist students
in independently applying comprehension strategies to other reading tasks, contexts, and
subjects. There are a variety of strategies used to teach reading. Strategies are key to help with
reading comprehension(Grant, 2012). They vary according to the challenges like new concepts,
unfamiliar vocabulary, long and complex sentences, etc. Trying to deal with all of these
challenges at the same time may be unrealistic. Then again strategies should fit to the ability,
aptitude and age level of the learner. Some of the strategies teachers use are: reading aloud,
group work, and more reading exercises. To improve students' reading comprehension, teachers
should introduce the seven cognitive strategies of effective readers: activating, inferring,

monitoring-clarifying, questioning, searching-selecting, summarizing, and visualizing.
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Activating - this strategy requires readers to activate their prior knowledge and use it to
better understand what they are reading. Background knowledge is made up of a person's
experiences with the world (including what he or she has read) as well as concepts for how
written text works, such as word identification, print concepts, word meaning, and text
organization(Janice, 2012). According to research, readers' prior knowledge is critical in
determining their ability to comprehend what they read. Schema theory is one of the most
important contributions made by cognitive scientists to our understanding of how
comprehension works. This theory is founded on how people organize and apply their
knowledge. According to schema theory, as people learn about the world, they build a vast
network of knowledge structures, or schemas, each of which is linked to a plethora of others.
These schemas develop and change as a person gains new knowledge through experience and
reading. A very young child's schema for dog, for example, may only include her or his
understanding of the family pet — something white, furry, and fun to play with. The dog schema
will expand and refine as the child gains more experiences with different dogs in different
settings(Janice,2012). It may be linked to other schema, such as dog types, dog colors, dog
foods, places where dogs stay when the family goes on vacation, dangerous dogs, veterinarians,
and locations of important dog shows. When cognitive scientists applied schema theory to
reading comprehension, they discovered that good readers constantly connect their prior
knowledge to the new knowledge they encounter in a text. In fact, it appears that they activate
a schema as soon as they begin to read. The initial schema then activates others, influencing
how readers understand and respond to a text. Text organization schemas are particularly
important for comprehension. Students' understanding of a text improves when they understand
how it is organized.

Making inferences - this strategy necessitates readers evaluating or drawing conclusions
from textual information. Authors do not always provide detailed descriptions or explicit
information about a particular topic, setting, character, or event (Janice, 2014). However, they
frequently provide hints that readers can use to "read between the lines"—by drawing inferences
from the text and their prior knowledge. It has been demonstrated that teaching readers how to
make inferences improves their ability to construct meaning. According to research, the ability
to make inferences is critical to successful reading.

Monitoring-clarifying - this involves readers' ability to recognize when they understand
what they read, when they do not, and when they need to use appropriate strategies to improve
their understanding when it is obstructed. Metacognition includes comprehension
monitoring(Pintér, 2011). As they read, good readers are aware of and monitor their own

thought processes. The strategies used by good readers to improve comprehension are known
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as "repair" or "fix-up" strategies. Rereading, reading ahead, clarifying words by looking them
up in a dictionary or glossary, or asking for help are all specific repair strategies. Good readers,
in general, employ a variety of strategies, such as the ones just discussed, to construct meaning
as they read. However, not all good readers employ the same strategies; rather, good readers
develop and employ the strategies that are most useful to them. Furthermore, good readers are
adaptable in their strategy use: they switch from strategy to strategy as they read, and they
employ different strategies for different types of texts. The point is that because good readers
have conscious control over their strategy use, they can decide which strategies to use and when
to use them(Nagy, 1994). The majority of good readers accomplish this with little or no explicit
strategy instruction. Most students, on the other hand, can greatly benefit from organized,
explicit instruction that teaches them specific strategies for understanding text. The good news
is that specific comprehension strategies can be taught and learned, and that readers who use
them deliberately improve their comprehension.

Questioning- this strategy has readers asking themselves questions as they read a text.
Readers' ability to ask themselves relevant questions as they read is especially helpful in
integrating information, identifying main ideas, and summarizing information(Muhammad,
2006). By asking the right questions, good readers can concentrate on the most important
information in a text. Creating good questions may also lead to readers focusing on
comprehension issues and taking action to address these issues.

Searching-selecting - beginning readers frequently use the strategy of searching for and
using information. This strategic action occurs when your child notices and employs the words,
images, meaning, and style of writing to read and comprehend a text. A beginning reader
examines the printed symbols on each page, noticing their distinguishing features. They solve
problems as they search for the information they require to figure out the words on the page
and whether the words they believe they are make sense within the context of the story or
information(Nagy, 1994). They are also considering whether the word sounds correct or if it
sounds similar to a word they have heard or used previously.

Summarizing - this strategy involves readers' ability to gather or synthesize information
from a text in order to explain what the text is about in their own words. Summarizing is an
important strategy because it allows readers to quickly recall text. It can also increase readers'
awareness of text organization, what is important in a text, and how ideas are related.
Condensing the steps in a scientific process, the stages of development of an art movement, or
the episodes that led to a major historical event are all examples of effective summarizing of

expository text(Ropolyi, 2003). Connecting and synthesizing events in a story line or
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identifying the factors that motivate a character's actions and behavior are examples of effective
narrative text summarizing.

Visualizing - this refers to readers' ability to create mental images of a text in order to
comprehend processes or events encountered while reading. This ability can indicate that a
reader comprehends a text. According to some research, readers who visualize as they read are
better able to recall what they have read than those who do not. When it comes to narrative
texts, visualizing is especially useful(Ropolyi, 2003). When reading narratives, readers can
often gain a clear understanding of what is going on by visualizing the setting, characters, or
plot actions. However, visualizing can also be used to help readers remember abstract concepts
or important names when reading expository texts, with readers visualizing steps in a process
or stages in an event or creating an image to help them remember some abstract concept or

important name.

2.4. Using prior knowledge/previewing
Previewing is a strategy used by readers to recall prior knowledge and set a reading goal.

It encourages readers to skim a text before diving in, looking for features and information that
will be useful when they return to read it in depth later. Text previewing can help with
comprehension(Smith, 2004). Previewing a text prepares readers for what they are about to read
and gives them a reason to read. The reader's methods for previewing are determined by the
genre:

* Readers preview nonfiction to determine what they already know about the subject
and what they want to learn more about. It also assists them in comprehending how an author
has organized information.

» Readers skim biographies to learn something about the person in the biography, the
time period, and possible places and events in the person's life.

* Fiction is previewed by readers to determine the characters, setting, and plot. They
also preview in order to predict the story's problems and solutions.

Readers use previewing as a strategy both before and during reading. When readers
preview a text before reading it, they first consider whether it is fiction or nonfiction.

+ If the text is fiction or biography, readers examine the title, chapter headings,
introductory notes, and illustrations to gain a better understanding of the content and possible
settings or events.

* If the text is nonfiction, readers examine text features and illustrations to determine

subject matter and recall prior knowledge, determining what they know about the subject.
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Previewing also assists readers in determining what they don't know and what they want to

learn.

2.5. A collection of sample SST
Test 1

[.Read the messages and mark if the statements are T (true) or F (false) as in the example.
Nadia: Andy, I don't think I'll be able to play on Saturday night, sorry.

Andy: What??! Why not, Nadia? We need you. It's an important night and we can't get another
trumpet player before then. And no one in the band can learn to play the trumpet in three days!
Nadia: I'm in bed with a cold and a temperature. I cannot play the trumpet right now.

Andy: Well it's only Wednesday. Surely you will be better on Saturday?

Nadia: Perhaps, but I can't practise at the moment, obviously. My throat hurts too much. So I've
decided to stay in bed.

Andy: Well, are you doing anything about your cold? Are you taking any medicine? Perhaps
your doctor can give you an injection.

Nadia: Hey Andy, I'm ill here! I don't enjoy having a temperature, you know. I can't stand lying
here and doing nothing!

Andy: OK, sorry - but you have to play on Saturday. Some people from a recording company
are coming. They're looking for new jazz bands like in it's our big chance.

Nadia: What? Really?

Andy: Yes, really. If they think we're good enough, they might offer us a record deall.

Nadia: OK, I promise to try. I'll do everything I can to get better. I hate being ill and I don't
want to let you down. I'm going to get better! Let's chat again tomorrow.

Andy: OK. Thanks a lot. Get well soon, OK? I mean it!

Nadia is the trumpet player in a band. T

There are two days before the band plays.
Nadia has got a sore throat.

Nadia thinks Andy is being very understanding.
Nadia doesn'want to take any medicine.

A recording company wants new Jazz bands.
Nadia doesn't want to play on Saturday.

AN T e e

25



Test 2
Read the texts and match the headings (A-G) to the paragraphs (1-6) as in the example.

A. More Comfortable in Water than on Land
. Living Conditions and Description
Learning How to Swim

B

C

D. Danger of Extinction

E. Always Hungry and Thirsty

F. A Friendly Giant

G. Elephants in Danger

HARP SEAL

0)B

There are eighteen different kinds of seal. Some live in the Arctic, some in the Antarctic,
and some live in warmer waters. The harp seal lives in the icy cold Arctic. It has thick grey fur
with a dark patch on its back. Baby harp seals have white fur.

(H__

Adult seals are excellent swimmers. They can dive very deep into the sea. Some can
even stay under the water for an hour. Their bodies are the perfect shape for swimming, but
they find it very difficult to move on land.

2)__

Baby harp seals are born early in the spring but they don't swim immediately. For about
two weeks they stay on large blocks of ice floating on the sea. Later, they dive into the water
with their mothers to catch fish and shrimps.

3)___

Many species of seal are in danger of dying out because they are hunted for their
beautiful fur. Another reason for hunting them is that many people believe that seals take too
many fish from the sea.

AFRICAN ELEPHANT

4)__

The African elephant is the largest living land mammal in the world. It is also the
strongest. However, studies have shown that it is also very gentle and social, too.

6)__

The African elephant has a huge appetite. It can eat up to 225 kilos of grass, leaves and
plants per day, and can drink up to 136 litres of water at a time! They usually eat and drink at
night, or in the early morning or evening.

(6)___

African elephants usually live for about 70 years. However, many die younger because
hunters kill them for their long tusks, which are made of valuable ivory. Although hunting and
ivory trading are illegal now, some people continue to break the law, so efforts to save this
beautiful animal are failing.

26



Test 3
Read the text and mark if the statements are T (true) or F (false) as in the example.

CARS
Can you imagine our world without cars? We have only had cars for about 20 years.

People laughed at the first cars. They were slow and noisy. Two German engineers, Daimler
and Benz, made the first car with a gasoline engine in 1885. It had only three wheels. From
about 1905, companies like Rolls-Royce started to make cars. They were very expensive
because people made each car by hand. Then, in 1913, the Ford Motor Company started to
make their Model T car in a special factory. Ford's factories produced cars quickly, so the Model
T was less expenssive than other cars. By 1927, there were more than 15 million Model Ts on
the roads.

Gasoline in the USA was cheap and people wanted to travel long distances, so by 1960,
American cars were large. In Europe and Asia, drivers preferred small cars that were better in
city traffic.

Sports cars, like the Bugatti Veyron, are low. This helps the ear to go fast because air
can move easily over it. The Bugatti Veyron goes faster than 400 kilometres per hour. It costs
1,5 million american dollars, and the people who make the cars have only sold a few hundred
since they started to produce them in 2005.

The Peel P50 is the smallest car in the world. It was first made in 1993. It is 134
centimetres long and 99 centimetres wide. It's top speed is 61 kilometres per hour.

The world's longest car is the American Dream. It has 24 wheels and it is 30,5 metres

long! It has a swimming pool and a helicopter can land on it.

The first car had four wheels. F

The Ford Model Twas expensive to produce.

Rolls-Royce sold 15 million cars between 1913 and 1927.

Small cars or good in citytraffic.

People in the USA travelled the long distances because of the cheap gasoline.

The Bugatti Veron is 134 centimetres long.

A e

The top speed of the smallest car is 61 kilometres per hour.
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PART III
Empirical research on successful strategy use in State Summary Testing

3.1. Methodology

The following research deals with measuring English reading comprehension of Form
9 learners (based on State Summary Testing / SST). The target of the research is to find out,
how the learners understand the given text, how they can deal with the comprehension tasks.
T

h Firstly, useful pedagogical insights could be gained, because this information can be

e . . .
tsed to improve the procedure of reading comprehension.

Secondly, the investigation reveals how our students aquire different reading skills the
S

most effectively.

u
r 3.2. Participants

Thirty-five Transcarpathian high-school students were recruited for this study. The
A%

participants were chosen randomly, except for one criterion: the students must be from 9 Form.
e

y All of the participants were aged between fifteen and sixteen. 90% of them students
were fifteen, 10% of them were sixteen years old. Percentage of female participants were 60%
gf and 40% of them were male. These age groups were chosen because these students will have
State Summary Test at the end of the nine Form. Furthermore, these students also proved to be
syitable for the research they are old enough to recognize certain reading strategies and even
yse them consciously in their everyday learning. The aim of the research was to assess the
English reading technique and comprehension of the fifteen and sixteen years olds. The research
guestionnaire was available to the students, which they successfully filled out.
0 3.3. Research instruments

Te target of the research was to get information about the English reading
gomprehension of high-school students. In the process of designing the research, the first step
was deciding the number of participants, which eventually became thirty-five. The
fluestionnaire was sent to the students, and they should to answer to the question online and
send back to me.
i

n

—

-+ 5 09
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The main objectives in designing the questionnaire were to maximize the response rate
and due to this expand the amount of obtained information and to get relevant data for the

research.

The questionnaire contained five tests. The test contained a given text, a little story and
after texts were questions connected to the story. In each task were five-six open-ended
questions. Due to the open format questions, insight could be gained into the respondents'

experiences and knowledge about comprehension.

3.4. Procedures of research
In order to get information about the English reading comprehension by 9 Form

students, questionnaire research was conducted.
The research was carried out between 5 February and 31 March, 2023. Thirty-five students
were selected to take part in the questionnaire study.

The participants were asked to answer the questions, not omit any of them and read
through the questionnaire carefully to make sure they understand everything before they would

answer. Respondents answered all questions in the research.

3.5. Findings
The respondents were Transcarpathian pupils of different schools, such as in High

School Ne5, Gabor Bethlen Hungarian High School, Lajos Kossuth High School; pupils who
attend these schhols study in grade 9. The questionnaire was created especially for measuring
English reading comprehension in 9th grade students.

The students' gender is irrelevant, unlike their accurate age. According to this criterion,
the respondents were between 15-16 years old. The questionnaire was created in accordance
with the criteria. The students understand it, because every of them study English of the first
grade. However, 60% of students have more English lessons per week.

In the questionnaire there are six tasks. The first, second and fourth task was to read the
dialogue and then select the proper true or false answer. In the first task was 64.21% correct
answer, while 31.86% was incorrect option. In the second task 65.68% of the answers were
accurate, while 24.01% were incorrect. And in the fourth task 68.63% chose the correct answer,
while 25.96% chose the erroneous one. Based on the three tasks, the final results are 66.17%

correct answers, and 27.27% incorrect answers.
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The percentages clearly show that the pupils did not fully comprehend the offered
content, as they frequently did not mark the correct response. Students must practice these types

of exercises frequently in order to grasp the text and solve the challenges appropriately.

‘—'

t
A

Correct answer = Incorrect answer

Figure 1

The next tasks were read the text and mark the correct sentence (A-G) to fill in the blanks
(1-6). The correct answer in the second task was 17.83%, while the correct answer in the
fifth task was 6.16%. This work was not completed well enough for the pupils, as seen by
the percentages. They must put in a lot of practice time reading and understanding because
they frequently did not know the correct response because they did not understand the given
text or the answers.

According to the findings, just a small minority of those polled knew the correct
response. Because students read so little, their reading comprehension is likewise low. This
is evident from the survey results. Unfortunately, today's pupils read very little fiction, which

benefits and strengthens their reading skills and comprehension.
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CONCLUSION
English reading comprehension a much-researched topic these days, and researchers

want to know how this process takes place. This research aims to contribute to the knowledge

ont his topic.

The first part of this work summaries the literarie review of the reading processes,
strategies and approaches. The second part provides a range of analysis of measuring English

reading comprehension of Form 9 learners (based on State Summary Testing).

In the third part of this thesis, the research carried out is described, both in terms of the
circumstances in which it was carried out and the results. It examines the measuring English
reading comprehenssion of students. And also this research showed that the students have
difficulties with comprehenssion. The participants were randomly selectedstudents between age

15 and 16.
The research instrument was the questionnaire, which include five tasks.

The results revealed that the students did not read enough. They should read more and
practice reading and comprehension skills. Young people should read a lot more fiction, whether

at school or at home.

I also discovered that just a few percent of students understand what they read and can

complete the reading activities.

In contrast, all the thirtyfive learners are completed the reading tasks. Some of them

were able to progress well, while others had difficulties.

These result can be useful for foreign language teachers, as they reveal which reading
strategies should learners practise more. These pedagogical implications could imporve the
measuring English reading comprehenssion. By raising learners' awareness of the strategies,
techniques, approaches, teachers can increase their students' motivation to read more. This

is why it is important to teach students to understand what they read.
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Pe3rome

Po3ymiHHS TpOYMTAHOTO AHDIIMCHKOID MOBOIO € TEMOIO, SKa CBhOTOMHI Oararto
JOCIIDKYETHCS, 1 JOCTITHUKA X04yTh 3HATH, K BiI0OyBaeThcs 1er nporec. Lle qocmimkenus

CIPSIMOBAHE Ha PO3LIUPEHHS 3HaHb 3 OO0 TEMHU.

[lepmra vactuHa 1i€i poOOTH MiJICYMOBYE JIITEPAaTYpHUH OINISA] MPOLECIB YUTAHHS,
cTparerid 1 miaxomiB. Y ApPYrid YacTWHI TMOMAHO PsJ aHAi31B BHMIPIOBAHHS pPO3YMiHHS
MPOYUTAHOTO 3 AHIVIIMCHKOI MOBHM YYHSMHU 9 Kjacy (Ha OCHOBI IiJICYMKOBOTO JEpPKaBHOTO

TECTYBAHHS).

VY TpeTiit yacTHHI 1€l AUMITIOMHOT pOOOTH OMTUCAHO MPOBEICHE TOCIIIKCHHS K 3 TOUKU
30py OOCTaBHH, 3a SIKHX BOHO IPOBOJIMJIOCS, TaK 1 3 TOYKH 30py pe3yibTaTiB. BiH mepesipsie
BUMIPIOBaHHS PO3YMIHHSI CTYJICHTaMH MPOYUTAHOTO AHIIIHCHKOIO MOBOIO. A TaKoXK I
JOCTI/DKeHHS TO0Ka3ajlo, [0 Yy4YHI MAaioTh TPYIHOIII 3 PO3YMIHHSAM. Y4YacHUKaMu Oynu

BUIIA/IKOBO BiAiOpaHi y4Hi BikoM Bix 15 o 16 pokis.
[HCTpYMEHTOM JOCIHTIKeHHs Oylia aHKeTa, 10 MICTHTb I'SITh 3aBJaHb.

Pesynbprat mokaszanu, 10 Y4HI HEIOCTaTHbO YUTAaIOTh. IM criin Oinblie 4yuTaTtu Ta
MPAKTUKyBaTH HAaBUYKM UYWUTAHHS Ta PO3yMiHHA. Mool JtoAM MOBHHHI YMTaTH Habararo

OLTbIIIE XYTOKHBOI JIITEPATYPH UM B IIKOJI, YU BIOMA.

Sl TakoX BUSIBHJIA, IO JIMIIE KiJIbKA BIZICOTKIB YYHIB PO3YMIIOTh T€, IO BOHU YHTAIOTh,

1 MOXYTb BUKOHYBATH BIIPpAaBH 3 YUTAHHA.

HaBHaKI/I, yCl TPUALATD I’ SITh yLIHlB BHUKOHAJIM 3aBAAHHS 3 YUTAHHA. HG}IKi 3 HUX 3MOTITIN

n00pe MPOCYHYTHUCS, a 1HILT MaJId TPYIHOLLI.

L1i pe3yapraté MOXKYTh OyTH KOPUCHUMHU JIJIS1 BYUMTEIIB 1HO3€MHOI MOBH, OCKIJIbKH BOHU
MOKa3YIOTh, SIKi CTpaTerii YUTaHHS YUHSIM CiIij1 OuTblie npakTuKyBaTH. Lli megaroriuyHi HacHiaKu
MOXYTh IOKPALIUTH BHUMIPIOBAaHHS PO3YMIHHS IPOYUTAHOIO AHMIIIHCHKOIO MOBOIO.
[TigBunyt0uM 0013HAHICTh Y4HIB IIPO CTpATerii, TEXHIKH, I11X0/11, BAUTEI1 MOXKYTb M1IBUILIUTH
MOTHBAIIIIO CBOIX Y4YHIB 4MTartd Oinpmie. OCh YOMY BaXJIMBO HABUUTU YYHIB PO3YMITH

IIpoOYUTAaHEC.
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