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Introduction

This is a work on The Teaching Practicum of English major students: expectations and
the reality.

In Part 1 there is a summary of the word practicum, what exactly it means and its
role in the life and study of English major students. Also in this chapter we get acquainted
with teaching practice, its role and importance in the life of every teacher-to-be student.

Teaching practice has come to be recognized as one of the most important aspects
of the teacher education program [12]. Much evidence points to the value of preservice
student teaching due to the realistic nature of the experience [44]. Research examining
student teacher practicum reveals that the practicum component of a teacher training
program has an important impact on their future careers [30; 41]. Although there has been
a considerable amount of research on teacher learning in the general education field [50;
20; 2; 35], in English language teaching there is a paucity of data on what exactly takes
place during field experiences, particularly practicum experiences undertaken by non-
native ESL teacher candidates [13].

As stated by many researchers [9], one of the most important components of
English teacher education programs is the practicum that gives teacher trainees a chance
to become aware of the realistic nature of the teaching profession [44; 22].

The practicum has emerged as an increasingly common feature of ESL/EFL
teacher preparation programs [48; 13]. Practicum teaching not only allows student-
teachers to put their university-acquired knowledge to practical use but also helps them
confirm that they have chosen the right career [39].

In Part 2 we get familiar with the research conducted on the previously mentioned
topic. We learn about the methodology applied in the research, the participants, research
instruments (in this case we have questionnaires), procedure of the research, data analysis
methods and findings. Also we get a brief interpretation of the results.

My research was conducted with the help of questionnaires. I used Questionnaire
part 1 (Appendix 1) and Questionnaire part 2 (Appendix 2) as my main research
instrument. Data was collected by me also with the help of classroom observation sheets
students used during their practice. The questionnaires were given to the participants in
two parts. The first part was fulfilled by them before their teaching practicum and the
second part was fulfilled after, so that they could be able to express their thoughts after

being a teacher for a few weeks.



Practice of final-year students is the final stage of professional training of students
in higher education, characterized by a high degree of self-awareness and responsibility
of students, expanding the scope and complexity of the content of the work. During the
practice, students study the system of educational activities of the teacher and the
classroom teacher. The practice aims to prepare future professionals to the real practical
work, to ensure the required level of their training.

Part 3 contains detailed data analysis and description gained with the help of
questionnaires. Speaking about the practice of English major students on behalf of the
questionnaires I used we can draw conclusions on a great amount of issues that can be
analyzed further. We can see what were the students’ expectations before their practice
and how they faced them in reality. How did they cope with difficulties when teaching,
what conclusions could the drove after the practice, and many other essential information
a future-to-be teacher must be familiar with.

Teaching is a beautiful profession. Though it sometimes can be not easy and not
every teacher can cope with all the circumstances which come across their everyday life.
The more you practice, the better you will become. This proverb is true not just for
teachers but for everybody. But still our main aspect is teachers and their teaching
practice. Students faced their fears, maybe hopes during their practice. Without the
opportunity to be in a school environment as a teacher for students it is hardly possible to
imagine what it is like to be a teacher, and what to do in different kinds of situations.
Surely a 4-week period is not enough for this purpose, to my mind a few years are not
enough to become a well-prepared teacher who will cope with all situations at a school.
Nevertheless, this paper has a practical value. It shows how students feel about teaching
or becoming a teacher. The questionnaire that was used as a data collector helped the
students to realize what exactly is a teacher’s job. The results of this research are
important not just for the students or other students who will conduct their teaching
practice in the future, but for teachers, supervisors and many others as well. Numerous
conclusions can be driven from the results that will make the work of members of

educational sphere more fruitful and precious.



Part 1

1.1. Teaching English as a Foreign Language

Teaching English as a foreign language, also known as TEFL or ESL (English as a second
language), has become one of the largest education industries in the world, says the
Education First Offices [11]. As the industry has grown, so have the opportunities.
Experienced and inexperienced teachers can still enjoy a fun year or two working abroad,
but other opportunities within the industry have opened up. Teachers can now enjoy
lasting careers as well as travel and experience new cultures. Now really is the best time
to teach English as a foreign language [37].

Teaching English as a foreign language is one of the most rewarding jobs there is.
As a teacher, one can get instant feedback on the work that done. When one teaches a
new word, corrects a sentence or helps someone with their pronunciation, he/she can see
the results immediately. TEFL teachers not only help people to learn English, but they
also help them have fun in the process. Learning a language requires speaking. Fun
games, activities, team tasks and real situations not only get students speaking, but they
also make learning interesting and enjoyable. As a teacher, one can create games and
activities that both the teacher and his/hers students enjoy and have fun at work making a

difference [37].

1. 2. The practicum

The practicum as a learning opportunity for prospective teachers of ESL or EFL remains
underexplored. Most of the studies that have been documented in the TESOL practicum
literature were conducted in either North America or a few Asian contexts with novice
teachers. In this study one can get familiar with the importance of language teaching
practice, its difficulties, previous findings and researches. Further it contains teaching
experiences, expectations and realities during a 4-week practicum period. The research is
conducted in a form of interview and based on the results of the practice outcomes,

whether they faced the experiences or the realities were different.



1. 2. 1. Practical training

Practical training of students is the production (pedagogical) practice, which is aimed at
the consolidation and development of professional and pedagogical knowledge and skills
acquired during training as well as training of graduates of educational institutions for
their future careers as teachers of English and foreign literature. Practice is held for four
weeks.

For the practice of the developed program, which is discussed and approved at the
faculty meeting, agreed with the methodical Commission and approved at the meeting of
the Academic Council of the faculty of foreign languages?

Practice:

e selects group leaders and practice base, provides their distribution;

e conducts the final conference on practice;

e monitors the implementation of students internship programs, take measures to
eliminate shortcomings;

e s the total internship report, summarizes the experience of its implementation
and makes proposals for its improvement.

The primary purpose of the production (pedagogical) practice for the qualification
— "Bachelor", "Specialist" training for teaching in secondary schools, for the "Master" in
higher education.

Practice of final-year students is the final stage of professional training of students
in higher education, characterized by a high degree of self-awareness and responsibility
of students, expanding the scope and complexity of the content of the work. During this
practice, students study the system of educational activities of the teacher and the
classroom teacher. The practice aims to prepare future professionals to the real practical
work, to ensure the required level of their training.

During the practice the student must:
e acquire relevant production (pedagogical) skills for their future profession;
e promptly complete all administrative and methodological guidance of the head
of the practice, directorates of schools;
e organize the educational process taking into account planning system, schools,
traditions, teaching and student groups;

e observe the internal regulations of educational institutions;

11



o faithfully perform all work specified by the program of practice;

e systematically keep a diary of practice;

e perform scientific tasks of the Department;

e prepare report and documentation of passing the practice.

The content of the program practice consistent with the provision on carrying out
practice of students of higher educational institutions of Ukraine, approved by order of
the Ministry of education and science of Ukraine and other normative documents on the
practical training of students, curriculum of the specialty and educational qualification
characteristics of specialists.

The results of the students are summed up in the outcome of the meeting. Evaluation

of the practice is recorded in the scoring sheet and put in the gradebook.

In our world, where the English language is used as an international communication tool,
teaching English has become an educational field that is worthwhile investigating within
the general education system in any country. The studies pertaining to teaching English
deal with various issues and all of these issues are somehow related to the education of
English teachers. As rightly argued by Hiisnii Enginarlar [11], a Doctorate in Linguistics
from Ankara, the dissatisfaction with the quality of teaching English is generally ascribed
to teacher education programs at universities, and among many essential components of
these programs, the practicum, in which last year teacher trainees observe mentor teachers
in real classrooms and do practice teaching to real students, has an enormous impact on
upgrading the quality of teachers and thus language teaching in general. As stated by
many researchers [9], one of the most important components of English teacher education
programs is the practicum that gives teacher trainees (TTs) a chance to become aware of
the realistic nature of the teaching profession [44; 22]. Successful practicum application
entitles a stress-free atmosphere not only for trainees but also for all the other stakeholders
directly involved with the practicum (i.e., school administrators, mentor teachers, students
and supervisors). Only by understanding the causes of stress for each group of
stakeholders can an effective practicum environment be created. Hence, the current study
aims to reveal the causes of stress for these stakeholders.

According to Chris Kyriacou, stress refers to “the experience by a teacher of
unpleasant, negative emotions, such as anger, anxiety, tension, frustration or depression,

resulting from some aspect of their work as a teacher” [26]. Now that the practicum is
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regarded as the most stressful aspect of a teacher education program [27], it is natural that
the stress-generating factors resulting from the practicum course have been the subject of
many studies both abroad [34; 19; 46; 24; 10] and in Turkey [29; 25; 38; 7]. Many of
these studies have focused on the causes of stress for TTs as the practicum course is
designed for them. One of these studies was carried out in the U.S.A by Numrich [34]
who revealed that the most significant stress-generating factors are related to time
management, giving clear directions, responding to students’ various needs, teaching
grammar and assessing students’ learning. On the other hand, Gan [19] lists TTs’
difficulties in experimenting with pedagogical practices they were taught in the training
program and a lack of sense of control in class. Similarly, Stokking et al. [46] state that
another cause of stress is the mismatch between TTs’ expectations and the realities of the
school atmosphere. It was revealed by Kim and Kim [24] that TTs feel stress while
speaking English throughout the lesson, teaching speaking and listening skills, having
classes with unmotivated and interested students, not being able to manage the class
properly and being observed. It was also found that not being prepared enough for the
lesson, limited English proficiency, lack of confidence, fear of negative evaluation and
lack of teaching experience are the causes of stress. Costin et al. [10] list the major stress
factors as follows: heavy workload, lack of time for preparation for teaching practice, the
high number of assignments and activities, different expectations from teachers, school
administrators and lecturers concerning TTs’ performance, mental tiredness and
practicum-related expenses. In another study, Reupert and Woodcock [40] found that
classroom management is the most serious cause of stress for TTs. Likewise, it is
indicated that TTs feel stressed out about their abilities in managing the time and the class
[32]. On the other hand, poor coordination between schools and universities and lack of
cooperation between the TTs and the mentors might be listed as stress- generating
problems for TTs [36].

Teaching practice has come to be recognized as one of the most important aspects
of the teacher education program [12]. Much evidence points to the value of preservice
student teaching due to the realistic nature of the experience [44]. Research examining
student teacher practicum reveals that the practicum component of a teacher training
program has an important impact on their future careers [30; 41]. Although there has been
a considerable amount of research on teacher learning in the general education field [50;
20; 2; 35], in English language teaching there is a paucity of data on what exactly takes

place during field experiences, particularly practicum experiences
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undertaken by non-native ESL teacher candidates [12]. The purpose of previously
mentioned exploratory studies and researches is, in part, to address this gap in ESL teacher
education research. The study is designed to identify the major challenges nonnative
preservice ESL student teachers may experience in teaching practice context.

This is a case study of the perceptions of an 8-week teaching practicum experience
in local schools of 16 non-native preservice ESL student teachers from a university in
Hong Kong. What challenges these ESL student teachers experienced during the
practicum is the focus of the study described here, which attempted to find answers to the
following research questions:

1) What challenges did a group of non-native preservice ESL student teachers
experience during the teaching practicum?

2) What might contribute to the challenges experienced by these nonnative ESL
student teachers?

The research is based on the premise that the knowledge driven from this
investigation can make the ESL student teachers more aware of the realities of the
teaching contexts they are about to enter.

The practicum has emerged as an increasingly common feature of ESL/EFL
teacher preparation programs [48; 13]. Practicum teaching not only allows student-
teachers to put their university-acquired knowledge to practical use but also helps them
confirm that they have chosen the right career [39]. Phairee et al. further point out that
the most commonly expressed problems during the practicum concern ESL student
teachers' anxiety over their limited English skills and the large class sizes they encounter.
In his practicum model which aims to offer ESL student teachers an integrated,
developmental experience that acknowledges the long-term process of learning to teach
and becoming members of a profession, Stoynoff [48] considers the academic and field
experiences as interrelated and complementary parts of a whole that ESL students engage
in simultaneously, with the goal of developing teachers who have the self-knowledge and
skills associated with effective classroom practice. Within this framework, Stoynoff
outlines five principal characteristics of a TESOL practicum:

1) The practicum is integrated into the academic programme;

2) The delivery of the practicum emphasizes a team approach. The team includes
mentor teachers, university supervising teachers, language programme managers, and the
practicum student teachers.

3) The practicum provides intensive modeling and coaching;

14



4) The practicum incorporates extensive, systematic observation;

5) The practicum experience is assessed by means of a portfolio.

Prepared by the student teachers, the portfolio documents their cumulative
development over the yearlong experience. Portfolio documents include teaching videos,
lesson plans; reflection journals in which students record reactions to teaching- insights
discovered, and assumptions questioned. Essentially, Stoynoff’s description of the five
principal characteristics of a TESOL practicum somewhat represents a synthesis of the
two fundamental approaches to second/foreign language teacher education: a
transmission approach of acquainting prospective teachers with classroom techniques and
skills, and an approach in which the prospective teachers try to develop their own
philosophy of foreign language teaching and become reflective of their own learning-to-
teach processes [52].

A number of qualitative studies on ESL or EFL learner practicum experience have
been conducted using narrative inquiry as a data collection tool. Numrich [34] reported
the results of a secondary analysis of 26 diary studies by novice ESL teachers undertaking
a preservice practicum course in a master’s degree programme in TESOL in America.
The participants in this study were either teachers just entering the field or teachers with
less than 2 years of ESL teaching experience. The student teachers’ most frequently
mentioned frustrations in their diaries were time management, giving clear directions,
responding to students’ various needs, teaching of grammar, and assessing students’
learning. Unlike Numrich’s study which was conducted in a native English- speaking
context, Chiang [8] investigated the effects of a language teacher training course that
integrated fieldwork components with traditional lectures in Taiwan where English is
taught and learned typically as a foreign language. Results of Chiang’s study indicate that
field-based components help prospective foreign language teachers to become reflective
of their weaknesses and strengths and enhance their teacher efficacy. The empowering
effects of the teaching training course, however, was the result of meticulous planning
and integrative implementation to optimize the outcomes of student teachers’ learning-
to-teach in the field-based practicum. Also relying on qualitative research techniques,
Farrell [13] described a case study of how one preservice English language teacher in
Singapore failed her practicum. Although initial practicum report indicated that this
teacher had failed because she had great difficulty managing her classes and that she was
not well prepared for many of her classes, Farrell’s analysis of the teacher’s teaching

journals suggested that fundamentally, it was
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the teachers' unconscious assumptions about teaching and learning that might lead to the
teacher’s failure in the practicum. Finally, Barkhuizen and Feryok [4] reported on a study
which investigated pre-service English second language teachers’ perceptions of a six-
week international experience programme in Auckland, New Zealand. The programme
had a school experience component which was intended to develop awareness of teaching
and learning experiences in New Zealand. Although this component of school observation
and collaboration with experienced teachers in their classrooms provided the pre-service
teachers with an opportunity to see what teaching in the New Zealand classroom was like,
they did not engage in the actual teaching in their classrooms, which resulted in no chance
to transfer to practice the communicative teaching methodologies they learned during the
programme [16].

Despite its recognized importance and prevalence in ESL/EFL teacher education
Australian Journal of Teacher Education Vol 38, 3, March 2013 95 programmes, overall,
reviews of literature on second or foreign language teaching and learning by Freeman and
Johnson [16], Freeman [15], and Chiang [8] indicate that research concerning the teaching
practicum experience of student teachers in second language teacher education
programmes is lacking. This paper reports on a study in the teaching practicum of English
major students: expectations and the reality and the importance of this issue on learning
English language. Furthermore, the study illustrates the major challenges the ESL student
teachers encountered in their 6 - week teaching practicum in the context of a Bachelor of
Education (English Language).

Specifically, during the first 3-4 days of the practicum, the student teachers work
full days at the school, liaising with their school supporting teachers to engage in
collaborative teaching with them if possible. The supporting teacher, also known as class
teacher, acts as a mentor and helps familiarize the student teacher with the school routines
and some other pedagogical matters such as the level of their class, lesson planning and
preparation, but he or she is not responsible for evaluating the student teacher’s teaching.
During the rest of the practicum period, the student teacher takes over the assigned class
and conducts independent teaching. All the student teachers’ teaching performance during
the practicum is assessed by their university supervisors through the following three
components: [15; 8]

1) Classroom teaching performance. The student teachers’ teaching performance
is assessed on a Distinction/Credit/Pass/Fail system of evaluation by their tertiary

supervisors. A minimum of two visits must be made to each student teacher by their

16



tertiary supervisor. In case of unsatisfactory performance, two referral visits will be
arranged.

2) Classroom Language Assessment. Classroom Language Assessment focuses
on the following aspects of the student teachers’ use of English in the classroom: accuracy
and range of grammatical structures; accuracy of pronunciation, stress and intonation;
ability to use English as the language of instruction.

3) Reflective journal. Student teachers are required to write a 1000- word
summative reflection upon completing their teaching practice. The reflective summary
should contain the following contents: a brief introduction which summarizes their
experiences in the school; their most significant achievements; a conclusion that signals
forward planning for self-improvement towards becoming an effective full-time language
teacher. Each student teacher’s reflective journal is also evaluated by his or her university

supervisor.

1. 3. Purpose and Objectives of Educational-Pedagogical Practices

Practical student preparation is a must-have component of professional preparation; an
integral part of the educational and professional program training of specialists and is
aimed at consolidating students' theoretical knowledge in the psycho-pedagogical and
professional disciplines obtained during training.

The passage of practical training is necessary for the acquisition qualification
level. During the production pedagogical practice provides independent lessons and
educational activities.

The purpose of educational and pedagogical practice - formation of future teachers
of foreign literature of professional skills;

The main tasks of industrial pedagogical practice students of the 4th year:

1. Formation of students' professional and pedagogical orientation:

o active, emotional-positive and valuable attitude to future professional
activity as a teacher of foreign literature;

. Stable motivation for success in the future professional activities;

o values of self-fulfillment and self-improvement in the future professional

activity;
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o responsibility for the results of their professional activity.

2. Formation of integral, system-structural professional students' knowledge:

o Consolidation, deepening and systematization of theoretical knowledge of
the course of the history of foreign literature and methods of its teaching;

o consolidation, deepening and systematization of theoretical knowledge in
general psychology, age psychology, pedagogy, history of pedagogy, pedagogical skills,
modern pedagogical technologies, methods, educational work, etc .;

o consolidate, deepen and systematize knowledge about self-organization
and self-improvement in future professional activity.

3. Formation of students' professional and creative independence:

o formation of skills of independent planning of educational work on foreign
literature;
. developing skills of self-planning, preparation and conducting different

types of lessons;

o developing skills of self-planning, preparation and educational events;
o formation of organizational skills;
o developing skills to see problematic pedagogical situations, isolate them,

turn them into a pedagogical task, independently analyze and find optimal solutions;

. development of mechanisms of creative activity in conducting lessons
and educational activities.

4. Formation of culture of professional and pedagogical communication
students:

o development of subject-subject interaction skills in the process of

professional pedagogical activity;

o development of literary verbal and written, monologic and dialogic
speech;

. Forming the ability to distribute and concentrate, act in public situation;

J formation of active listening skills;

. development of tolerance.

5. Formation of pedagogical reflection of students:
o Formation of skills of analysis and introspection of lessons and

educational events;

. formation of self-diagnosis, self-esteem and self-correction skills.
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1. 4. Professional and pedagogical skills that students need to master

Production pedagogical practice time:
1. Forecasting and projective skills:

1) Ability to plan and deliver lessons independently different types: the ability to
define the topic of the lesson according to the curriculum and establish its place in the
system and structure of the discipline

"World Literature"; ability to clearly identify the purpose of the lesson (training,
developmental, educational) and choose the approprte type of lesson; the ability to choose
the optimal, logical, flexible, chronologically justified structure of the lesson that
corresponds to the topic, purpose, type of lesson and age-specific psychological
characteristics students; ability to work with different sources of information; skills
process information according to the goals and objectives of the lesson; skills to make
appropriate selection of educational material from the topic of the lesson (selection
content and amount of knowledge on the topic of the lesson, selection of each question
appropriate facts and examples, etc.); ability to select and create the necessary tools
training and visual aids (didactic material, tables, charts, drawings, etc.); ability to draw
up a synopsis of the lesson with the definition of the topic, purpose, type, equipment, plan,
sequence of the main stages of the lesson, timing, fixing the content of the lesson; ability
to predict the expected the result of the lesson.

2) Ability to plan and organize educational events independently literary and
musical content: the ability to determine the form, theme and purpose educational event,
taking into account the interests and age characteristics of students; ability to creatively
model the structure (scenario) of an educational event; skills select and create the
necessary equipment (drawings, didactic material, photo material, scenery, costumes,
etc.); ability to involve students in preparing an educational event, allocating the roles of
executors of certain cases or theirs separate sections (parts) taking into account interests,
opportunities, abilities; ability to support and develop students' initiative; ability to predict

the expected result of an educational event.
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1I. Operational skills.

1) The ability to independently teach lessons of different types: the ability adhere
to the basic general pedagogical requirements for the lesson (sanitary-hygienic, didactic,
educational, psychophysiological, etc.);

Ability to implement basic didactic principles (humanism, scientific, life-related,
accessible, systematic and consistent, clarity, individual approach, differentiation,
emotionality, strength mastering knowledge, skills, interrelated study of English language
and literatures, etc.); Skills are rational and effective use methods, techniques and learning
tools in the lesson education; ability to effectively organize their own activities and
educational activities of students; the skill is accessible, concise and expressive formulate
questions; ability to use technical means effectively teaching; ability to change logic and
method quickly presentation of the material; ability to apply innovative training
technologies (creative personality development technology, project technology,
technology "Creating a success situation", etc.); ability to use methods and methods of
intensification of educational and cognitive activity of students (creation problematic
situations, organization of independent cognitive activity, etc.); ability to optimally
allocate time; ability to use effectively involuntary and arbitrary attention of students;
ability to use techniques for activation of different types of memory (figurative, verbal,
auditory, mechanical, emotional) and types of remembering; owning the mechanisms of
creative activities in conducting lessons; ability to distinguish problematic ones
pedagogical situations, turn them into pedagogical tasks, analyze and find optimal
solutions; ability to analyze and evaluate work of students in the class; ability to provide
integrity and logic completion of the lesson.

2) Ability to independently carry out educational activities: the ability to
implement basic principles of education (nationality, humanity, democracy, nature,
individuality, unity of education and life, support for the positive, etc.); skills are rational
and make effective use of methods, techniques, means of education; possession
mechanisms of creative activity; ability to provide integrity and logic completeness of
educational measures.

1II. Communicative skills.

The ability to realize subject-subjective interaction in the process of pedagogical
communication; developed literary oral and written, monologue and dialog speech;
possession of a pedagogical tact, norms of pedagogical ethics; ability to distribute and

concentrate, act in a public situation; active listening skills. Reflective skills: the ability
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to analyze and self-analyze lessons and educational activities; the ability to perform
qualitatively and adequately self-diagnosis and self-assessment; the ability to exercise
self-regulation and self-correction; ability to predict their future professional

development.

1. 5. Contents of Activities of Practices

1. Studying the requirements of the curriculum for the content of educational
pedagogical practice and making an individual plan program execution.

2. Familiarity with the rules of the school's internal rules, the schedule of lessons, the
mode of day of students.

3. Study of the organization of educational process in school, the main directions of its
work.

4. Familiarization with educational programs in world literature.

5. Familiarity with the content, purpose and rules filling of school pedagogical
documentation (calendar-thematic the plan, the plan of educational work of the class
teacher, the class journal, student diaries, etc.).

6. Acquaintance with the equipment and training providing a classroom, a classroom
where the practice takes place.

7. Assisting the teacher in the development of didactic materials for lessons, in the
conduct of educational events, the provision of individual help students.

8. Drawing up synopsis plans of test and test lessons.

9. Independent conducting of trial and credit lessons.

10. Conducting self-examination and self-diagnosis of the test lesson, filling in a
diagnostic map of the lesson self-examination.

11. Preparation of production documentation for pedagogical production practice.
Student trainees are required to:

J Participate in productive and reporting conferences on production
pedagogical practice.

. Arrive on time to practice and attend systematically teaching and
production pedagogical practice.

. Perform all types of work provided in a timely and qualitative manner

practice program and appropriate instructions, carefully prepare for every activity.
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° To be responsible, organized, disciplined, polite, industrious.
. Organize your work according to the requirements of the School Charter,
internal regulations, to comply with orders school administration and practice leaders.
. Submit timely reports to the head of practice from the department.
Student trainee has the right to:
1. Get advice from practice leaders and faculty practice.
2. Make suggestions on how to improve the training areas students to practice, its
organization and conduct.
3. Participate in meetings, meetings, conferences and other events the institution where
the student is practicing.
4. Use the library of the institution in which the student passes the internship.
5. Attend trial and credit lessons taught by other student trainees.
Head of practice from the Department of Theory, History and Methodology
teaching foreign literature:
1. Organizes trainings and practical consultations.
2. Participates in conferences and reporting conferences.
3. Controls the provision of rational working conditions of students.
4. Observes, analyzes and evaluates students' completion of credit lessons.
5. Examines student records.

6. Evaluates the results of passing pedagogical practice.

1. 6. Stages of Educational-Pedagogical Practices

Preparatory: Introduction to the program of practice and requirements regarding the
design of its results. Solution organizational issues.
Working: Introduction to the conditions and base of passage practice. Practice
program implementation.
Summary: Preparation of the practice report. Summing up practice. Presentation of
practice results.

The preparatory stage of practice involves the decision of all organizational issues.
At this stage, representatives of the practice bases get acquainted with its program,
coordinate with practice leaders from university requirements for student activity, mode

of work, forms of reporting. There is an installation conference where
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students, leaders are present university practices and practice bases. Students are
introduced to tasks and program of practice, sample design reporting documentation.

The working phase of the internship involves introducing students to the basics
practice, drawing up each plan for each trainee, practical activities according to plan,
planning, preparation and conducting trial lessons, consulting with practice leaders. For
work stage student performs basic tasks of practice, analyzes and discusses the results
with the leaders of the practice, determines the topic of his speeches at the final
conference.

The final stage of practice involves the student reporting practice documentation,
obtaining a written response from the place where the trainee's work is assessed. All
reporting materials appear to supervise the practice manager from University. The
practice of the reporting conference at which the students concludes report on the
implementation of the practice program. Students prepare speeches, presentations, booth
exhibitions, newspapers reflecting progress and results practice. University heads of
practice and practice bases are failing student work results, announce grades, and notes

and wish.

1. 7. Practical Reporting Documentation

What does it do at the department of the theory, history and methodology of teaching
foreign literature

1. Diary of a manufacturing pedagogical practice that reflects student's work for
the whole period of practice and contains the following sections:

¢ information about the secondary school in which passing practice;

e individual plan of work of the student-intern;

e Observing and analyzing 3 lessons in world literature experienced of the teachers
visited by the student (sample design and structure attached).

2. Plans-synopsis of two trial and one test lessons from student 's world literature
(guidelines for preparation for the lesson, indicative outline and outline lessons are
added).

3. Diagnostic map of introspection of one test lesson, completed and signed by

the student (diagram attached).
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4. Diagnostic map of expert evaluation of one credit lesson, completed and
signed by the practitioner (teacher-methodologist)

5. Leader response from practice (with recommended evaluation and seal of
school).

6. Self-examination report of the student-student signed by the student (Oriented
Schedule attached).

7. Presentation (photo materials) of lessons.

All reporting materials are submitted to a folder with the name "Documentation
of teaching and production pedagogical practice". Samples reporting documentation is

attached.

1. 8. Methodogical recommendations for the Preparation of the Lesson

1. Read the World Literature Curriculum at the content of the relevant section of
the topic, find out their connection with other topics.

2. Identify the specific topic of the lesson in the system and structure discipline.

3. Analyze the presentation of the selected topic in the textbook according to
program requirements.

4. Review the methodological literature on optimization of the educational
process during the development of specific educational material.

5. Get additional training material on the topic you want.

6. Define clearly the purpose and objectives of the lesson.

7. Clearly define the type and structure of the lesson.

8. Come to class in advance, so you will do a lesson, and meet the students.

9. Find the ones you think are effective in exploring your chosen topic teaching
methods.

10. Get the necessary training (didactic material, tables, etc.).

11. Compare the selected methods, techniques, teaching aids with your own
opportunities and opportunities for students.

12. Find out the meaning of the little-known words for the students and prepare

for them explanation.
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13. Make a synopsis of the lesson in which you define the topic, the purpose
(didactic, educational, educational), highlight the structural components according to the
type selected.

14. The plan should be complete, with sufficient disclosure of the content and
course, with full methodological support.

17. Select and record additional material (jokes, puzzles, materials) for the game,
etc.).

18. Consider techniques for using visual aids, having prepared the necessary
devices.

19. Put on a simple and elegant lesson so that you and your students are
comfortable your appearance did not distract from the training material.

20. Out loud, in front of the mirror (using a tape recorder) recite the poem if
provided in the lesson plan.

21. Be prepared for the unforeseen "destruction" of your plan. Consider an

additional option.

1. 9. Rules of Techniques of Organization of Pupils on Educational Activities

1. Come to class 10-15 minutes before the call.

2. Appear smiling students, do not use "closed pose ”’(arms crossed).

3. In the body posture show efficiency, determination, confidence, readiness for work.
4. Approach the desktop carefully, carefully look at all students and everyone in
particular.

5. Say goodbye and loudly to the students.

6. Check (unnoticed for students) the chair you will be sitting on, to avoid trouble.

7. Check the readiness of students and the class for the lesson (the presence of exercise
books, textbooks, diaries, etc., board preparation, other equipment).

8. Ensure students' psychological readiness for work is interesting their subject,
extraordinary questions, etc.

9. Tell the topic and purpose of the lesson.

10. Take a lesson on your chosen topic.

11. Make a summary of the work in the lesson, give the students grades and give

homework.
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1. 10. E-Portfolio in English Teaching Practicum

Teaching requires more than having degree of education. Teachers should recognize
student needs and getting the class involved in the learning process. Teaching calls on the
professional to use a variety of skills in order to reach a wide range of learners! One of
the most important skills for teachers to develop is the ability to differentiate instruction.
Differentiation involves modifying the content, process, product or learning environment
to effectively address the variety of student interests, learning preferences, affective needs
and readiness levels in today's classrooms.

Barrett [5] points out that teachers who are skilled at communication, classroom
management and appropriate discipline techniques create a positive learning
environment. Although being well versed in your subject area is important, being able to
communicate necessary skills and concepts in a way students can understand is crucial.
Teachers develop skills over time through best practices shared by other teachers,
continuing education and classroom experience. According to Nursing Education Center
(2013) teachers need skills in teaching for the following reasons:

e To ensure competency in teaching

e To make the class interesting

e To enable the teacher to develop confidence in teaching

e To avoid confusion

e To enable the teacher to understand individual differences in learning

Best teachers have the ability to influence students and help them grow. Because
academic skills are basic to the profession, teachers at public schools must usually meet
state education requirements, including at least a bachelor's degree and a license or
certification. Teachers also need to have management skills and creativity. Teachers must
have pedagogical skills. Teachers should understand their students' needs, abilities and
learning styles and the various ways of teaching the subject matter. For example, a high
school chemistry teacher needs the ability to demonstrate and explain experiments. A
first-grade teacher needs a mastery of the various methods of teaching reading. At all
levels, teachers must be able to make difficult concepts understandable, both verbally and
using props and other nonverbal methods. Being an effective teacher is much more than
simply having the right materials. Effective teaching means maximizing communication

and developing great presentation skills. While teaching involves
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innumerable skills and traits, a few basic principles can be distilled for the teacher in-
training.

Scott and Moir [42] clarify that “current trends in teacher education focus on
homogeneity and uniformity, and are framed increasingly within technical- rational,
bureaucratic forms of discourse that are removed from more encompassing social,
political and moral domains. To the extent that teacher education is aloof from contested
issues, ideas and ideals, or adopts an uncritical stance towards conventional social and
political understandings, it becomes easier to use critical inquiry into the realities that
surround the preparation of professionals”.

Sockett et al [45] point out that the task of improving learning is common both to
teachers and to teacher educators. Indeed, its achievement perhaps should be the central
criterion whereby all programs of professional development are evaluated. For the
moment, therefore, it is a matter of gathering together differing perspectives necessary to
identifying the ways forward to this ideal, in this case those of faculty and classroom
teachers. Teaching practice refers to the professional discourse, knowledge, skills, tools,
and habits of mind underlying the interpretive processes that characterize expert teaching
practice. Such expert practice is located within and responsive to micro- and macro
contexts and situations.

Ontario College of teachers [37] presented the standards of practice for the
teaching profession:

o  Commitment to Students and Student Learning
Members are dedicated in their care and commitment to students. They treat students
equitably and with respect and are sensitive to factors that influence individual student
learning.

e Professional Knowledge
Members strive to be current in their professional knowledge and recognize its
relationship to practice. They understand and reflect on student development, learning
theory, pedagogy, curriculum, ethics, educational research and related policies and
legislation to inform professional judgment in practice.

e Professional Practice
Members apply professional knowledge and experience to promote student learning.
They use appropriate pedagogy, assessment and evaluation, resources and technology in

planning for and responding to the needs of individual students and learning
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communities. Members refine their professional practice through ongoing inquiry,
dialogue and reflection.

e Leadership in Learning Communities
Members promote and participate in the creation of collaborative, safe and supportive
learning communities. They recognize their shared responsibilities and their leadership
roles in order to facilitate student success. Members maintain and uphold the principles
of the ethical standards in these learning communities.

e Ongoing Professional Learning
Members recognize that a commitment to ongoing professional learning is integral to
effective practice and to student learning. Professional practice and self-directed learning
are informed by experience, research, collaboration and knowledge.

E-portfolio may help student teachers to improve their teaching skills. Miiller and
Morgaine [31] point out those students generally use e-portfolios to collect their work
reflect upon strengths and weeknesses and strive to improve! Ecually beneficial are the
data that faculty departments and institutions derive when they assess the work in
portfolios, reflect upon it in curricular contexts and use the data and reflections to plan
for improvement! E-portfolios provide a rich resource for both students and faculty to
learn about achievement of important outcomes over time, make connections among
disparate parts of the curriculum, gain insights leading toimprovement, and develop
identities as learners or as facilitators of learning.

The components of portfolio are:

e Lesson plans of English

e Power Point presentations

e Teaching aids used during the program of teaching practice

e Tests used during the program of teaching practice

e C(ertificates of good performance at school of training

e School activities used during the program of teaching practice

e Student reflection during the program of teaching practice

The above written chapter is about Teaching practice, as it has come to be
recognized as one of the most important aspects of the teacher education program and

that its inevitable when one’s aim is to become a teacher and share his/her knowledge
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with others every day. Teaching is a beautiful profession. Though it sometimes can be
not easy and not every teacher can cope with all the circumstances which come across
their everyday life. The more you practice, the better you will become. This proverb is

true not just for teachers but for everybody.
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Part 2

2.1 Background to the Study

Teaching practice is the most important part of teacher training programme. It should be
the central pivot of the professional training. Good and effective teaching is an achievable
art, but hard work, patience and struggle is needed for it. Teaching practice is the practical
aspect of teacher training and it is an assortment of factual and dramatic characteristics.
During the teaching practice student teachers find an opportunity to use the acquired
knowledge, especially in the areas of psychology, teaching methods, teaching principles
and teaching techniques. During teaching practice student teachers are like apprentices to
acquire skills. Teaching practice is a valuable opportunity, where student teachers are in
a position to increase their knowledge, do experiments on the basis of acquired knowledge
and to solve the problems related to teaching. Student teachers which are on teaching
practice, if they are aware about their lacking experience and need of more learning, as
well as willing to learn and gain, then they can learn practically much more from
experienced teachers and teacher educators. During teaching practice, it is not only that
they have opportunity of teaching but they also have the opportunity to observe inside
and outside of the classroom. In this connection data was collected from 19
student/prospective teachers who have completed their teaching practice and it was found
that teaching practice is taken seriously by the participants of the research and many
interesting findings were found in this regard.

Practice teaching occupies a key position in the programme of teacher education.
It is a culminating experience in teacher preparation. It provides opportunity to beginning
teachers to become socialized into the profession [17]. Performance during practice
teaching provides some basis for predicting the future success of the teacher. Outgoing
popularity and centrality of practice teaching is an important contributing factor towards
the quality of teacher education programme. During practice teaching working with
students in schools provides a high degree of emotional involvement mostly of a [21]
positive nature. Student teachers feel themselves grow through experience and they begin
to link to a culture of teaching. During practice teaching, they feel engaged, challenged

and even empowered [51; 43].



2.2 Definitions of Teaching Practice

A number of terms such as the practice teaching, student teaching, teaching
practice, field studies, infield experience, school based experience or internship are used
to refer to this activity [49]. The term practice teaching embraces all the learning
experiences of student teachers in schools [3]. The term practice teaching has three major
connotations: the practicing of teaching skills and acquisition of the role of a teacher; the
whole range of experiences that students go through in schools; and the practical aspects
of the course as distinct from theoretical studies [47].

Teaching practice is the name of the preparation of student teachers for teaching
by practical training. It is the practical use of teaching methods, teaching strategies,
teaching principles, teaching techniques and practical training and practice / exercise of
different activities of daily school life. Objectives of Practice Teaching According to

Akbar [1].

2. 3. The objectives of practice teaching:

1. To provide the prospective teachers with an opportunity of establishing an

appropriate teacher pupil relationship.

2. To provide an opportunity for evaluating the student potential as a teacher and
suitability for the teaching profession.

3. To develop personal relationship with others: administrators, teachers, parents
and students.

4. To provide the future teacher with practical experience in school to overcome
the problems of discipline and enable him / her to develop method of control [21].

5. To provide with an opportunity to put theories into practice and to develop a
deeper understanding of educational principles and their implication for learning.

6. To enable the student teachers effectively to plan and prepare lessons.

7. To develop skill in the use of fundamental procedures, techniques and methods
of teaching.

8. To develop desirable professional interests, attitudes and ideas relative to

teaching profession.
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9. To enable student teachers to acquire desirable characteristics / traits of a
teacher and to display appropriate behavior.

10. To provide student teachers with an opportunity to have teaching evaluated
and to gain from the benefits of constructive criticism.

11. To provide an opportunity for self-evaluation and to discover own strengths
and weaknesses.

12. To develop skills in future teachers related to teaching like fluent speaking,
meaningful reading, using blackboard and other teaching material.

13. To provide an opportunity to liaison with school environment, its functioning
and with community and its resources.

14. To provide for the exchange of ideas and methods between practicing school
and teacher training institution, by teacher training institutions’ staff and students,
perceiving new ideas material and equipment in use in practicing schools and introducing

new ideas, material and equipment into the school [21].

2. 4. Stages in teaching practice

Following are the stages in teaching practice according to Aijaz Ahmed Gujjar,

Bushra Naoreen Saifullah SAIFI & Muhammad Jamil Bajwa [21].

2. 4. 1. Primary Stage

It is necessary to make a trip of student teachers to that particular school, where
they are going for practice teaching. The main aim of this tour is to see the concerned
head teacher, class teachers and school staff in order to acquire information about school
and its environment. Student teachers must observe the teaching methods of school,
methods of concerned class teacher, copies or notebooks of the students and their usual
routine [21]. On return from the tour student teachers must have the details about scheme
of studies, age of the students, strength of the class, abilities and specific problems of the

students, timing of the school, textbooks and teaching aids.
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2. 4. 2. Preparation of Lesson
For the preparation of lesson student teachers must know the subject, therelevant
books and audio visual aids which he / she is going to teach. Well prepared lecture gives
confidence to the teacher in the class. Student teachers and supervisor can reform the
teaching learning process after its evaluation [21].

2. 4. 3. Qualities of a Good Lesson

A good lesson has the following qualities:

. Lesson planning should be in complete detail.
o Lesson should be interesting.
o Effective and timely use of teaching methods and teaching aids. IV.

Student should be ready for learning.

o Students should be involved practically in teaching learning process.
o Lesson should be taught in professional and friendly environment.
. All students should be given same attention by keeping in view their

individual differences.

[21]

2. 5. Teaching in Classroom

The stage of teaching in the classroom is known as practice teaching. Student

teachers while teaching in the classroom passes through different steps of his / her

teaching (Introduction, presentation, recapitulation) and concerned teacher / supervisor

assesses / observes his / her lesson [43].
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2. 6. Evaluation of Teaching Practice

In order to evaluate the teaching practice supervisor observes the student teacher
while teaching in the classroom. Supervisor evaluates / observes the punctuality, lesson
planning, teaching methods, use of audio visual aids, adequacy of audio visual aids, pitch
of voice, dress, start and end of lesson, interest of the students, discipline of class, use of

black / white board, students’ notebooks and objectives of the lesson [43].

2. 7. Participation in other Routine Works of School

Teaching in classroom is not the only objective of teaching practice, but also to
provide training in all activities which student teachers are going to perform in future
during their job as a professional teacher. For this purpose, they have to spend whole day
in school as teacher. They have to participate in all the activities of school e.g. preparation
of timetable, preparation and maintenance of different registers, evaluation of class work
and home work, arrangement of tutorial groups, sports / games, morning assembly, co-
curricular activities, duty during recess, duty as day master, duty before and after school
timing, decoration of classroom, preparation and maintenance of attendance board, news
board, information board, look after and arrangements of A visual aids room, home
economics room, science laboratories and library.

How to deal with students’ parents, officers of the school, school employees and
guests are also the part of teaching practice. Duties as invigilators, preparation of question
papers for examinations, evaluation of answer scripts and compilation of results is also

part of teaching practice [21].

2. 8. Role of Supervisor in Teaching Practice

Supervisor’s duty is not only to evaluate the lessons of teaching practice, but by
using his/her all the abilities to make this experience (All the stages of teaching practice)
result oriented. He/she should have got all the activities planned beforehand. He/she
should have meeting and conversion with teacher educators, experienced teachers of the

institution, educationists, concerned school head teachers and other teachers [43].
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Introductory lectures should be arranged before the departure of student teachers
to the practicing schools in order to aware the student teachers about the preparation of
lesson plans and other assigned activities. During teaching practice it is the duty of
supervisors to supervise their lessons, other assigned activities, guidance and counselling
as well as provide the student teachers with feedback and to enable them so that theycan
criticize and reform themselves [21]. During the teaching practice student teachers should
not be criticized in front of the practicing school staff and students. If there is a need then
all the student teachers should be gathered and should be scolded and warned without
nominating and asking the name. Supervisors’ role is to prepare teachers for future,
therefore he / she should act as a facilitator.

Practice of final-year students is the final stage of professional training of students
in higher education, characterized by a high degree of self-awareness and responsibility
of students, expanding the scope and complexity of the content of the work [43]. During
the practice, students study the system of educational activities of the teacher and the
classroom teacher. The practice aims to prepare future professionals to the real practical
work, to ensure the required level of their training.

Being a final-year student is a great responsibility and opportunity to gain as much
as we can before we face our teaching experiences from the real life at the same time. The
topic of my research paper is The Teaching Practicum of English major students:
expectations and the reality. This topic is extremely important in teaching the English
language. Teaching requires a lot of different methods which are never the same. Teachers
must have a very colorful imagination and not in the last place patience, because each
student is a personality and they differ from one another. If a teacher successfully applies
one method to a certain student it is not certain that method will be successful for the
other student as well.

One of the crucial parts of my research paper is the methodology my research was
conducted by. My aim was to find out the attitude of the English major students towards
the Teaching Practicum, their beliefs and expectations and further results, fears they faced
and their opinion. When planning the study my aim was to get a picture of the most
commonly appeared hardships and experiences English major students were facing before

and during their practicum.

2. 9. Participants of the Research

35



19 participants have fulfilled a questionnaire about their Teaching Practicum. 17
female and 2 male participants aged 19-22 expressed their fears, expectations, beliefs
about the importance and necessity of Teaching Practicum in higher educational
establishments. The participants were selected according to the fact they had to pass a 4-
week practice at any secondary school of Ukraine. My research was conducted with the
help of questionnaires. I used Questionnaire part 1 (Appendix A) and Questionnaire part
2 (Appendix B) as my main research instrument. Data was collected by me also with the
help of classroom observation sheets students used during their practice. The
questionnaires were given to the participants in two parts. The first part was fulfilled by
them before their teaching practicum and the second part was fulfilled after, so that they

could be able to express their thoughts after being a teacher for a few weeks.

2. 10. The Procedure of the Research

The procedure of my research started with getting data about teaching practicum,
further practicum of the English major students. I found some English major students who
were able to fulfill my questionnaires and who were eager to find out about my research.
First, I handed out the first part of the questionnaire before the start of our teaching
practice. It took me a week to gather my questionnaires back. The second part of the
questionnaire was conducted the same way. The participants of the research didn’t face
any difficulties while filling in their answers. The empirical data was collected
confidentially, only their gender was revealed. Further I collected the results and analyzed
them, made charts and drove conclusions to get a clear picture about the 4-week practice
and questions related to it.

As I have already mentioned the empirical research method I used was
questionnaires. Although questionnaires are the most frequently used methods of
empirical analysis still [ have decided on it. I designed my questionnaire very carefully, I
was looking for aspects that could help my research and gather information about the
teaching practice.

In my questionnaire I used open and close format questions as well. I started with
simple questions about the students who were answering them to get some background

date and followed by more complex ones to gather information on the topic given.
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To sum up the main objectives of the study I would like to reaffirm the importance
of studying the teaching practice. Although there are a great amounts of studies on this
topic still further investigation is needed. Time passes, people change, pupils also change
and the further we go the other aspects we should take into consideration. Though the
methods are the same as many years ago but still nowadays we must use them a little

differently.

2. 11. Findings of the Research

As stated by many researchers [9], one of the most important components of
English teacher education programs is the practicum that gives teacher trainees a chance
to become aware of the realistic nature of the teaching profession [44; 22]. With the help
of my research I wanted the future-to-be teachers to get acquainted with this statement.
During my data analysis I can say that most of the answers I could have predicted,
however there were some unexpected ones for me as well. As the participants of my
research were English major students it was unexpected for me to find out that only a few
of them would like to become teachers. I understand that the degree they are getting at
the moment has a great number of opportunities: they can be teachers, interpreters,
translators, work for different companies even from home, etc. I am overwhelmed that
the participants shared their feelings, expectations and of course the results with me.

To my mind each field of studying a language though it is investigated till
nowadays still needs further investigation. Times change, people change and our abilities
are changing, so conducting a research is never an end, we should always progress in our
findings.

The main objective of the teaching practicum is to provide student teachers with
authentic hands-on experience in teaching. This is required to develop their teaching skills
and to start collecting experiences to enrich their professional wisdom. It is not enough to
read about teaching or to observe others teach, something students have done for years.
Theoretically, we should all be able to teach classes upon graduating from high school
because we watched so many teachers teach.

Every professional teacher knows that it doesn’t work this way. Student teachers
have to practice themselves because practical knowledge and wisdom are held by the

individual and cannot easily be transmitted from person to person. Student teachers need
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know-how, and by connecting the skills of teaching to knowledge, through reflection,
they will gradually start developing practical wisdom.

However, to reach beyond their current personal level it is necessary to be guided
by someone who is more experienced. There are limits to how useful a student teacher’s
internal reflection is in understanding personal reasoning. The mentor constitutes a model
to imitate, and teaching becomes more like training. Therefore, it is crucial to have
excellent teachers as mentors.

An important role of the practicum is to provide a supported entry to the
profession. The factor with the strongest impact on retention seems to be the quality of
the first teaching experiences, and what student teachers experience in their practicum
creates their view of the profession. It is therefore essential that student teachers are
offered quality practice placements. In order to learn from field experience, it is necessary
to look back at it and reconstruct it through interaction between theindividual, objects and
other persons. In this way, the experience can prepare the individual for the future.
Systematic reflection in dialogues with peers, mentors and supervisors prepares student
teachers for the real and complex classroom and provides future teachers with tools for

developing confidence to act professionally in unique situations.

Teaching practice is an activity, which can play an important role in preparing
teachers for future challenges in a classroom. Its effectiveness for the nation is beyond
any doubt. It is a milestone for professional adolescence. It is a fuel for an endless journey
and a combination of personality, professional skills, knowledge and training. Now it is
the duty/responsibility of teacher educators and teachers of practicing schools to make

this fuel endless.
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Part 3

3. 1 Revealing the Results of the Research

As mentioned above the topic of my research paper is The Teaching Practicum of
English major students: expectations and the reality. Previously in Part 2 I mentioned the
main information about my research and data analysis. Further you will get acquainted
with the results of the research.

The first part of the questionnaire contained 19 questions, one of which were a
chart that contained 10 other questions. Further information about the participants of the
research who fulfilled the first and the second part is shown in the following tables, they
are the same in the first and second parts as well as they were the same participants.
Diagram 1. shows the male/female percentage of the participants. According to Diagram

2 all of the participants were aged 19-22.

PARTICIPANTS
PARTICIPANTS' AGE

Female
89%

Diagram 1 Diagram 2

Diagram 3 shows how many years have the participants studied English language.



YEARS OF STUDYING ENGLISH

10 years
15 years 37%

53%

Diagram 3

Diagram 4 — on the scale from 1 to 5 is shown how difficult was to learn the English

language for participants.

5-extremely difficult —
2

1 - notdifficulta at all

Diagram 4

Diagram 5 shows how many of the asked ones had English as their favorite
subject.
Diagram 6 shows the percentage of students who would like to become teachers

in 5 years.

mwasfavorite mwasn't favorite

HYes ENo

Diagram 5 Diagram 6
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The explanations why 9 out of 19 is not going to be a teacher in 5 years the
participants gave different: 2 of them are not interested in it, 7 simply doesn’t have
patience to work with children. Fortunately, the research showed that there are still a few
future-to-be teachers among them as well who enjoy working with children, being around
them, teaching or simply would like to be a part of something bigger in our lives and
share some of their knowledge with others.

Answering the question have they ever thought of teaching English or teachingat
all only 2 of 19 have never thought of teaching at all. Most of English major students
learn English as it is an international language, it is the language of opportunities. To
become a teacher is not everyone’s cup of tea.

All of the participants have upper secondary level of education completed.

Before starting their teaching practice 14 members were looking forward to it, 5
weren’t. Sharing their experience after completing their practice 13 enjoyed it and 6
didn’t.

Answering the question — on the scale from 1 to 5 how difficult teacher’s work is

we can draw the conclusion shown in Diagram 7.

5-extremelydifficult

0 2 4 6 8 10 12 14

Diagram 7
For the question if the participants would be offered a job as an English teacher

the answers are the following (Diagram 8 — before conducting the 4-weeks practice,

Diagram 9 — after the conducting).

41



agree consider deny wouldn'tworkin  would like something
school else

o =~ N W b~ O O N 0o ©

Diagram 8

12
10
8
6
4
? I = ™
0
agree consider deny wouldn'tworkin
school
Diagram 9

The participants’ opinion about is the 4-week practice enough or not for an English
major student is the following. (Diagram 10 — before conducting the 4-weeks practice,

Diagram 11 — after the conducting).

® Enough = Not Enough ® Enough = Not Enough

Diagram 10 Diagram 11
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Students underlined that if they want to become successful teachers they need

more practice, at least a few weeks every year while studying.

The next block of statements given to the participants of the research was the

following:

L.

T o

10.

Teaching Practice is compulsory for English major students.
English major students should only observe the process of teaching.
English major students are thrown in “deep water”.

Teaching English requires a lot of patience.

Teaching English requires a lot of knowledge.

Teaching English requires a lot of creativity.

Teaching English requires a great amount of energy.

Teachers from school you are practicing should visit you during your Teaching

Practice.

English major students should do extracurricular activities during their Teaching

Practice.
English major students should have held their lessons only in one form of the

school.

Students had 5 degrees to evaluate these the statements: Strongly disagree,

Disagree, Neither agree nor disagree, Agree, Strongly agree. The results are the

following: (Diagram 12 — before conducting the 4-weeks practice, Diagram 13 — after the

conducting).

Strongly disagree Disagree Neither agree nor disagree Agree Strongly agree

Statement 1 2 17
Statement 2 5 2 11 1
Statement 3 1 2 12 4
Statement 4 1 1 17
Statement 5 1 1 17
Statement 6 3 12 3
Statement 7 4 10 5
Statement 8 1 2 16
Statement 9 2 4 10 3
Statement 10 1 2 16

Diagram 12

All
19
19
19
19
19
18
19
19
19
19
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Diagram 13

Analysis and comparing (taken before and after the teaching practice) of the
statements and their evaluations:

Statement 1 - Teaching Practice is compulsory for English major students. As we
can see everybody agreed on this statement whether they were asked beforeor after their
teaching practice.

Statement 2 - English major students should only observe the process of teaching.
The majority of students agreed with this statement even more after conducting their
practice.

Statement 3 - English major students are thrown in “deep water”. In this case the
students agreed as well. Of course they have known about the 4-week practice since their
first day of studies but still the emotions experienced can produce a feeling like this.

Statement 4, 5, 6, 7 - Teaching English requires a lot of patience, knowledge,
creativity and great amount of energy. These statements were agreed by the participants.

Statement 8 - Teachers from school you are practicing should visit you during
your Teaching Practice. Most of the students agreed on this statement, however after
conducting their practice a few disagreed on this.

Statement 9 - English major students should do extracurricular activities during
their Teaching Practice. The majority agreed as well.

Statement 10 - English major students should have held their lessons only in one
form of the school. The students’ opinion here is also positive.

Further I had a few more questions:

What are the students plans about work for future? The results were different. Some

would definitely like to become a teacher, others wouldn’t. In any case the participants
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would like their future jobs to be connected with languages, especially with English
language.

Question 16 was about their future studies, whether they are going further to get a
Master’s Degree or not. The results are in Diagram 14 (before teaching practice) and

Diagram 15 (after teaching practice).

10% 13%
o 4
0,
H Yes B No mMaybe H Yes mNo mMaybe
Diagram 14 Diagram 15

Answering the question what teaching practice will give to students most ofthem
said: experience and knowledge, some of them would like to find some new useful and
different teaching methods. Their expectations on their practice were different: some
expected to work out different useful teaching methods, some are interested in the process
of teaching and how to deal with difficulties, with children, how to deal with problematic
children, some simply wanted to feel how it is like to be a teacher, some were afraid, for
someone they thought it will be very hard, for others it won’t be hard at all and of course
there were students who expected to show the children that English language learning can
be very interesting.

The questionnaires’ second part contained a few other questions about the practice
experiences: for question about the students’ point of view on teaching English and being
a teacher the answers were mostly negative, like it is too difficult or they wouldn’t like to
do it in the future. Some mentioned that all of the pupils are different and that teachers
should deal with them differently. The main aspect needed in this job is patience.
Although the majority of students said it is difficult to be a teacher, there were some for
whom it was interesting and they liked it and in the future they can imagine themselves

as teachers.
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Each participant had to explain the results of their practice in a few words. All of
them had positive comments on this question. For some this experience was interesting,
for some even exciting, helpful and useful.

I asked about the evaluation of the practice, students had to give an opinion of
their practice. They could choose from: superb, excellent, great, good, fair, not so great.

In Diagram 16 we can see the results.

- 79%

B Fair MExcellent ® Great

Diagram 16

Next aspect appearing in the questionnaire was about the effectiveness of the
lesson observation during the practice. Students mainly needed these observations
according to their questionnaires, they were effective for them, to some it made easier to
prepare for their own lessons, they got acquainted with lesson plans and how a lesson
should be conducted and built correctly.

Another question was about the methods the practice supervisor used. This
question wasn’t answered eagerly enough. Only half of the students mentioned some
methods used by their supervisor, and the answer was “different”. Some wrote that the
supervisor helped children who had difficulties. Only one student wrote that her
supervisor used audio-lingual method, she mentioned it was the most effective; and she
mentioned another important issue, the children were using only the target language.

The last question in questionnaire part 2 was about the difficulties students faced
during their teaching practice. The most common problem is the pupils’ behavior. For 9
students of 19 it was their biggest problem. Only 3 wrote they had no difficulties. Others
mentioned a few other difficulties: lack of knowledge, lack of interest, lack of willpower,
lack of communication with pupils and not in the last place to involve all the children in

work.

46



Speaking about the practice of English major students on behalf of the
questionnaires I used we can draw conclusions on a great amount of issues that can be
analyzed further. We can see what were the students’ expectations before their practice
and how they faced them in reality. How did they cope with difficulties when teaching,
what conclusions could the drove after the practice, and many other essential information
a future-to-be teacher must be familiar with.

The more you practice, the better you will become. This proverb is true not just
for teachers but for everybody. But still our main aspect is teachers and their teaching
practice. Students faced their fears, maybe hopes during their practice. Without the
opportunity to be in a school environment as a teacher for students it is hardly possible to
imagine what it is like to be a teacher, and what to do in different kinds of situations.
Surely a 4-week period is not enough for this purpose, to my mind a few years are not
enough to become a well-prepared teacher who will cope with all situations at a school.
This paper shows how students feel about teaching or becoming a teacher. The
questionnaire that was used as a data collector helped the students to realize what exactly
is a teacher’s job. The results of this research are important not just for the students or
other students who will conduct their teaching practice in the future, but for teachers,
supervisors and many others as well. Numerous conclusions can be driven from the results

that will make the work of members of educational sphere more fruitful and precious.
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Conclusions

This is a work on The Teaching Practicum of English major students: expectations
and the reality. The aim was to find out the students’ attitude to teaching English, their 4-
week practicum, their expectations and the reality they faced.

This topic is relevant today because teaching English is very important as we see
the opportunities that foreign language skills give us.

The term practice teaching has three major connotations: the practicing of teaching
skills and acquisition of the role of a teacher; the whole range of experiences that students
go through in schools; and the practical aspects of the course as distinct from theoretical
studies [47].

Teaching requires more than having degree of education. Teachers should
recognize student needs and getting the class involved in the learning process. Teaching
calls on the professional to use a variety of skills in order to reach a wide range of learners!
One of the most important skills for teachers to develop is the ability to differentiate
instruction. Differentiation involves modifying the content, process, product or learning
environment to effectively address the variety of student interests, learning preferences,
affective needs and readiness levels in today's classrooms.

According to Nursing Education Center (2013) teachers need skills in teaching
for the following reasons:

e To ensure competency in teaching

e To make the class interesting

e To enable the teacher to develop confidence in teaching

e To avoid confusion

e To enable the teacher to understand individual differences in learning

In Part 1 we learnt about a summary of the word practicum, what exactly it means
and its role in the life and study of English major students. Also in this chapter we got
acquainted with teaching practice, its role and importance in the life of every teacher-to-
be student. As were stated by many researchers [9], one of the most important components
of English teacher education programs is the practicum that gives teacher trainees a

chance to become aware of the realistic nature of the teaching profession [44; 22].



The primary purpose of the pedagogical practice for the qualification —
"Bachelor", "Specialist" training for teaching in secondary schools, for the "Master" in
higher education.

Practice of final-year students is the final stage of professional training of students
in higher education, characterized by a high degree of self-awareness and responsibility
of students, expanding the scope and complexity of the content of the work. During this
practice, students study the system of educational activities of the teacher and the
classroom teacher. The practice aims to prepare future professionals to the real practical
work, to ensure the required level of their training.

Although there has been a considerable amount of research on teacher learningin
the general education field nowadays it still needs further investigation. Times change,
people change and our abilities are changing, so conducting a research is never an end,
we should always progress in our findings.

In Part 2 we got familiar with the research. We learnt about the methodology
applied in the research, the objectives of practice teaching, teaching in classroom,
participation is other routine works of school, the role of supervisor in teaching practice,
the participants, research instruments, procedure of the research, data analysis methods
and findings. Also we got a brief interpretation of the results.

Teaching practice is an activity, which can play an important role in preparing
teachers for future challenges in a classroom. Its effectiveness for the nation is beyond
any doubt. It is a milestone for professional adolescence. It is a fuel for an endless journey
and a combination of personality, professional skills, knowledge and training. Now it is
the duty/responsibility of teacher educators and teachers of practicing schools to make
this fuel endless.

In Part 3 we learnt about a detailed data analysis and description gained with the
help of questionnaires. We found out the participants’ expectations, fears towards their
practice and the reality they faced when first teaching.

The purpose of this current study was to show the importance and inevitability of
teaching practice in learning a foreign language and in pedagogical field as well.

This work has practical benefits as well. We found out the students’ opinion on
the importance of teaching practices, their attitude and opportunities they could see in
their teaching practice.

Teaching is a beautiful profession. Though it sometimes can be not easy and not

every teacher can cope with all the circumstances which come across their everyday life.
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The more you practice, the better you will become. This proverb is true not just for
teachers but for everybody. But still our main aspect is teachers and their teaching
practice. Students faced their fears, maybe hopes during their practice. Without the
opportunity to be in a school environment as a teacher for students it is hardly possible to
imagine what it is like to be a teacher, and what to do in different kinds of situations.
Surely a 4-week period is not enough for this purpose, to my mind a few years are not
enough to become a well-prepared teacher who will cope with all situations at a school.
Nevertheless, this paper has a practical value. It shows how students feel about teaching
or becoming a teacher. The questionnaire that was used as a data collector helped the
students to realize what exactly is a teacher’s job. The results of this research are
important not just for the students or other students who will conduct their teaching
practice in the future, but for teachers, supervisors and many others as well. Numerous
conclusions can be driven from the results that will make the work of members of

educational sphere more fruitful and precious.
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Pe3rome

Tema miei pobotu: Ilenaroriyna npakTuka CTyJCHTIB CIEIIalbHOCTI «aHTJIIHChKAa MOBA
Ta JITepaTypa»: O4YIKYBaHHS Ta pealbHICTb. MeTow Oyno 3’scyBaTH CTaBJICHHS
CTYZAEHTIB J10 BUKJIQJIaHHS aHIJIIHChKOI MOBH, BIPOJIOBXK 4-THKHEBOI'O PAKTUKYMa, TXH1
OUIKyBaHHS Ta PEANbHICTh, 3 IKOIO BOHU CTUKAJIHCS.

Lls Tema € akTyanbHOIO B HAIll Yac, aJPKe BUKJIQIaHHS aHTJTIMCHKOT MOBH JTyXKe
BA)XJIUBO OCKUIBKM MU 0a4MMO MOKJIMBOCTI SIKI HaM J1a€ 3HaAHHS 1HO3EMHUX MOB.

OO0’€KTOM JIOCIIJIKCHHSI CTAIH CTYJISHTH CIICIIabHOCTI aHTJIiChKa MOBa 1
JiTeparypa, ki OyJau OnuTaHi 3 JOIIOMOTOI0 aHKETyBaHHSI.

Tepmin "BUKJIaZaHHS MPAKTHKU' Ma€ TPU OCHOBHI KOHOTAIlii: BUKOPHCTAHHS
HaBUYOK BHMKJIQJAHHA Ta 37400YyTTA pPOJII BUMTENS; BEChb CHEKTp AOCBiAYy, SKUH Y4HI
NPOXOJATh Yy IIKONAX; 1 MPaKTU4YHI acmeKTH Kypcy, BiIMIHHI BiJl TEOPETHUYHUX
JIOCITIJIKEHB [47].

HaBuanns Bumarae Oinplne, HDXK MaTH CTYIMiHb OCBITH. Buuteni moBuHHI
BU3HATH MOTPEOH YUHIB Ta 3a]1yYMTH KJIac 10 HaBYalIbHOTO npouecy. HaBuaHHs 3aKkiinkae
npodecioHala BUKOPUCTOBYBAaTH PI3HOMAaHITHI HaBUYKH, 1100 OXOMUTH IMIMPOKE KOJIO
yuHiB! OpHi€l0 3 HaMBaXIMBINIMX HABUYOK PO3BUTKY BUHTENIB € BMIHHA
nudepenniroBatd HaBuaHHA. JudepeHmiamis nepeadadae 3MiHy 3MICTY, MPOIECY,
HOPOAYKTY UM HAaBYAJILHOTO CEpeOBUIIA JUI €(EeKTUBHOTO BHUPIIIEHHS Pi3HOMaHITHUX
1HTepeciB y4HiB, MepeBar A0 HaBYaHHS, €PEeKTHUBHHUX MOTPeO Ta PiBHIB FOTOBHOCTI B
Cy4JacCHHUX ayJIUTOpIsX.

3a npanumu Lentpy ocBitn (2013), Bukiagadi noTpe0yiOTh HaBUYOK
BUKJIQ/IaHHS 3 HACTYITHUX IPUYHH:

* 3a0e3neun T KOMIETEHTHICTh Y BUKJIaIaHH1

* 3pOOUTH 3aHATTS LIKaBUM

* JaTH MO>KJIMBICTh BUMTEINIO PO3BUHYTH BIIEBHEHICTh Y BUKJIAIaHH]

* [I{o6 yHUKHYTH TUTyTaHUHU

* TaTH MOKJIUBICTh BUUTENIO 3pO3YMITH 1HAUBIyalbH1 BIAMIHHOCT] y HAaBYaHHI

VY po3aini 1 Mu ni3HANMKCS PO MPAKTHKYM, IO CaMe BOHO 03HAYA€E Ta HOTO POJIb
y ’KUTTI Ta BUBUYEHHI aHTJTIHCbKOT MOBH CTYZEHTIB. TakoX y 1ii I1aBi MU 03HAOMIIIUCS

3 BUKJIaJAlIbKOIO ITPAaKTUKOXO, i POJIIO Ta 3HAYCHHSAM Y JKUATT1 KOXKHOT'O CTYACHTA, SIKHM



xoue OyTu BumTeneM. Sk 3asBisuid 6arato MOCHiTHUKIB [9], OMHUM 13 HAMBAKIHBIIIHX
KOMITOHEHTIB NPOrpaM HaBUAHHS BUMUTENIB aHTIIIHCHKOT MOBU € MPAKTUKYM, SKHH J1a€
BHKJIa/IauaM IIaHC MI3HATH pealiCTUYHY IPUPOY BUKIAAAIbKOI mpodecii [44; 22].

OcHOBHa MeTa TMENaroriyHoi MPaKTHKWA I OTPUMaHHs KBamidikarii -
"OakamaBp", "cmemiamicT", MIArOTOBKAa 10 BHKIAJaHHS B CEPEAHIX IIKOJAX, JIs
"maricTpa" y BUIIIH IIKOJI.

[IpakTKa CTYJIEHTIB BHITYCKHUX KYPCIB - II€ 3aKJIIOYHUN eTam mpodeciiiHol
MITOTOBKU CTYJEHTIB Yy BHILIA INKOJI, HIO0 XapaKTepU3YEThCS BUCOKUM CTYIEHEM
CaMOCBIZOMOCTI Ta BiIMOBIIATBHOCTI CTYJCHTIB, PO3IIMPEHHIM 00CATY Ta CKJIQAHOCTI
3micty TBOpy. Iling uac 1€l mpakTWKH CTyJEHTH BHUBYAIOTh CHUCTEMY HaBYAJIbHOL
TiSUTBHOCTI BUMTENS Ta KJIACHOTO KepiBHUKaA. lIpakThka Mae Ha MeTi HiATOTYBaTH
MalOyTHIX (axiBIiB 10 peanabHOI MPAKTUYHOT POOOTH, 3a0€e3NeUnTH HEOOX1THUN PIBEHB
iXHBOT M ITOTOBKH.

Xouya 110 boro yac Oyso MpOBEACHO 3HAUHY KUTBKICTh JIOCIIIKEHb YIUTEIB Y
3araJlbHOOCBITHIH Taiy3i, I8 Tany3b Bce Lie NoTpedye MoJaNbIIOro AOCTiIKeHHs. Yacu
3MIHIOIOTHCS, JIFOJIU 3MIHIOIOTHCSI 1 Halll 3A10HOCTI 3MIHIOIOTHCS, TOMY IPOBEICHHS
JOCITIJDKCHHSI HIKOJIM HE € KIHIIEM, MH 3aBXJM TOBUHHI TPOTPECyBaTH y CBOIX
BHCHOBKAX.

Y po3auni 2 MM O3HAaHOMMJIUCS 3 JOCHIPKEHHAMHU. MM Ai3HaiIMcCs 1po
METOJIOJIOTII0, IO 3aCTOCOBYETHCA B JIOCHI/DKEHHI, Il BHUKJIQJaHHS TPAKTHKH,
BUKJIQJIJaHHS B KJIacl, y4acThb y IHIIUX PYTUHHUX pOOOTax IIKOJIM, POJb KEPIBHUKA B
HaBYAIIbHIN MPAKTHUIl, YIaCHUKIB, IHCTPYMEHTH JOCIIKEHHS, TPOLEAYPY JOCITIKEHHS,
METOJM aHali3y JAaHMX Ta iX pe3ynbTaTd. Takok MU OTpUMAIH KOPOTKE TIyMadyeHHS
pe3yNbTaTiB.

HapuanbHa mpakTuka - 1€ AiSUTBHICT, KA MOXE 31rpaTH BAXKIUBY POJIb Y
MirOTOBII BYUTEINIB O MailOyTHIX 3aBllaHb y Kjaci. Horo e(eKTUBHICTh I HAIlil He
BUKJIMKae cyMHiBiB. Lle Bixa g mpodeciiiHoro mimtitkoBoro Biky. Lle mamuBo s
HECKIHYEHHOI MOJIOPOXKi Ta MOETHAHHSI 0COOMCTOCTI, MpO(deCIMHINX HaBUYOK, 3HAHb Ta
HaB4aHHs. Tenep o0OB'SI30K / BIAMOBINAJIBHICTD MEJAroriB Ta BUUTEIIB MPAKTUKYIOUHUX
IIK17T 3pOOHTH 11€ TAIMBO HECKIHYCHHUM.

VY poznini 3 MM Ai3HaIKMCA MPO AETAIBbHUM aHalli3 JaHUX Ta OMHC, OTPUMaHUN
3a OTIOMOT 010 aHKeT. MU 3'siCyBaJii O4iKyBaHHsI YYaCHHKIB, CTPaxXy Mepes iX MpaKkTUKOIO

Ta PEANTbHICTIO, 3 SKUMHU BOHU CTUKAJIMCS TIiJ] Yac MEepIIoro HaBYaHHA. 3100yTa
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iHpopMaIlis € HaI3BUYAWHO I[IHHOK JJIsi CTYJASHTIB, MalOyTHIX BYHMTEIIB, Ta BCIX
NpaliBHUKIB SIKI IPALIOIOTh y cepi OCBITH.

MeTo0 1BOr0 HHUHINIHBOTO JOCTIIHKEHHS OYyJI0 TMOKa3aTH BaKJIMUBICTh Ta
HEMUHYYICTh BUKJIAIalbKOT MPAKTUKU MTPU BUBUYCHHI 1HO3€MHOT MOBH.

L poboTa Mae 1 mpakTU4HI HiepeBaru. Mu 3’siCyBaiu TyMKY CTYJEHTIB 100
B)XJIMBOCTI BHKJIQJANBKOI MPAKTHKH, IXHBOTO CTABJICHHS Ta MOJIMBOCTEH, SIKi BOHH

MOTJIM OQYMTH Y CBOIH HAaBYAIbHIN MPAKTHIIL.
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Appendix A
Questionnaire
Teaching Practicum

You are going to conduct your 4-week Practice on Teaching English as a Foreign Language.
You are required to fulfill the 1% part of a questionnaire on the Teaching Practicum of English

major students. In the following questions describe your beliefs and expectations on this issue.

1. Are you a female or a male?
e Female
e Male

2. How old are you?

e Under 18
e 19-22
o 23-26
o 27-32

3. How many years have you been learning English?

4. On the scale from 1 to 5 how difficult was for you to learn English? (1-not difficult at
all, 5- extremely difficult)

5. Was English your favorite subject at school?
e Yes
e No

6. Do you see yourself as an English teacher in 5 years?

e Yes, Why?

e No, Why?

7. Have you ever thought of teaching English, or teaching at all?
e Yes

e No

8. What is the highest level of formal education you have completed?
e Didn’t complete

e Upper secondary education



e Bachelor’s level

e Master’s level

e Doctor’s level

9. Are you looking forward to your Teaching Practice?

e Yes

e No

10. Do you think it would be easy for you to teach English?

e Yes

e No

11. On the scale from 1 to 5 how difficult is a teachers’ work? (1-not difficult at all, 5-

extremely difficult)

12. If you are to be offered a job as an English teacher what would be your moves?
¢  You will agree

e You will take it to consideration

¢ You will deny it

e You will not work in schools

e You would rather do something else for a living

13. In your view, is it enough to have two teaching practice sessions in the four years of

Bachelor studies? Why? / Why not?




14. Choose whether you agree or not with following statements:

Strongly
disagree

1. Teaching Practice is compulsory for
English major students.

2. English major students should only
observe the process of teaching.

3. English major students are thrown in
“deep water”.

4. Teaching English requires a lot of
patience.

5. Teaching English requires a lot of
knowledge.

6. Teaching English requires a lot of
creativity.

7. Teaching English requires a great
amount of energy.

8. Teachers from school you are
practicing should visit you during your
Teaching Practice.

9. English major students should do
extracurricular activities during their
Teaching Practice.

10. English major students should held
their lessons only in one form of the
school.

Disagree

Neither
agree
nor

disagree

Agree

Strongly
agree



Give a brief answer to the questions:

15. What are your future plans about work?

16. Are you going to get a Master’s Degree in English language?

e Yes
e No
e Maybe

17. What do you think the Teaching Practice will give te you?

18. What are your expectations of your Teaching Practice?

19. What are the results of your Teaching Practice?

Thank you for your participation and help.



Appendix B
Questionnaire
Teaching Practicum

You have conducted your 4-week Practice on Teaching English as a Foreign Language. You
are required to fulfill the 2" part of a questionnaire on the Teaching Practicum of English major
students. In the following questions describe your expectations and realities of your Teaching
Practice, analyze teaching strategies, methods, facing difficulties and general points of view on

teaching English and being a teacher.

1. Are you a female or a male?
e Female
e Male

2. How old are you?

e Under 18
o 19-22
o 23-26
o 27-32

3. How many years have you been learning English?

4. On the scale from 1 to 5 how difficult was for you to learn English? (1-not difficult at
all, 5- extremely difficult)

5. Was English your favorite subject at school?

e Yes

e No

6. Do you want to be an English teacher?

e Yes

e No

7. Have you ever thought of teaching English, or teaching at all?
e Yes

e No

8. What is the highest level of formal education you have completed?



e Didn’t complete

e Upper secondary education

e Bachelor’s level

e Master’s level

e Doctor’s level

9. Was it easy for you to teach English?

e Yes

e No

10. On the scale from 1 to 5 how difficult the teachers’ work is? (1-not difficult at all, 5-

extremely difficult)

11. If you are to be offered a job as an English teacher what would be your moves?
¢  You will agree

e You will take it to consideration

¢ Youwill deny it

e You will not work in schools

e You would rather do something else for a living

12. In your view, is it enough to have two teaching practice sessions in the four years of

Bachelor studies? Why? / Why not?




13. Choose whether you agree or not with following statements:

Strongly
disagree

1. Teaching Practice is compulsory for
English major students.

2. English major students should only
observe the process of teaching.

3. English major students are thrown in
“deep water”.

4. Teaching English requires a lot of
patience.

5. Teaching English requires a lot of
knowledge.

6. Teaching English requires a lot of
creativity.

7. Teaching English requires a great
amount of energy.

8. Teachers from school you are
practicing should visit you during your
Teaching Practice.

9. English major students should do
extracurricular activities during their
Teaching Practice.

10. English major students should held
their lessons only in one form of the
school.

Give a brief answer to the questions:

14. What are your future plans about work?

Disagree

Neither

agree
nor

disagree

Agree

Strongly
agree




15. Are you going to get a Master’s Degree in English language?

e Yes
e No
e Maybe

16. What did the Teaching Practice give to you?

17. What is your point of view on Teaching English and being a teacher?

18. What are the results of your Teaching Practice?

19. How would you evaluate your Teaching Practice?

Superb
Excellent
Great
Good
Fair

Not so great

20. How effective were the observed lessons for your Teaching Practice?

21. What teaching methods did your supervisor used?

22. What difficulties have you faced during your Teaching Practice?

Thank you for your participation and help.
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