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INTRODUCTION

Since education is seen as the cornerstone of rationalising human intellectual activity
through the use of information, digitization has now infiltrated all facets of contemporary
society, giving it high priority. To ensure quality education, teachers must not only focus on
helping students master knowledge, subject abilities, and skills, but also on teaching them ways,
methods, and techniques for developing their ability to learn new and unfamiliar things, fostering
independence, and creating conditions for problem-solving experiences both in and out of the
classroom. Information technologies not only provide access to information and opportunities for
individualized and differentiated educational activities, but also enable the reorganization of
interactions between all participants in the educational process, with the aim of creating a system
where the student is an active and equal participant. Consequently, the search for new forms and
methods of teaching is not only natural but also necessary in today's world.

The topicality of using ICT tools in ELT is based on the increasing demand for foreign
language proficiency in today's globalized world. English is considered the lingua franca of
business, science, and technology, and its mastery is essential for success in these fields.

The topic "Using ICT Tools in ELT" is innovative in terms of science since it examines
how technology may be used to enhance language learning and instruction, which is a
developing area of study. The use of ICT tools to improve language learning and instruction is
becoming more popular as a result of the quick advancement of technology. The topic has gained
importance since ICT technologies have the ability to help teachers and language learners
overcome problems such a lack of motivation, a lack of practice opportunities, and restricted
access to language materials. New types of language learning, like e-learning, blended learning,
and mobile learning, have emerged as a result of the use of ICT technologies, further broadening
the scope of language learning and teaching.

Additionally, as technology continues to advance, research in this area will continue to
explore the potential of ICT tools in addressing the challenges of language learning and teaching
and improving language learning outcomes.

There is a significant amount of academic literature published on the problems of using
computer technology in the study and teaching of foreign languages, or rather English.

The major contribution to the field was made by Chapelle, C. A. (2001). Ballestrini, V.,
& Mereu, L. (2014), Burston, J., and Arppe, A. (2014), Gorgani, M., & Mohammadi, F. (2019),
Besancon, L. (2019). and others. The relationship between new technologies, their use and

impact on language learning was also studied by Shtefan, O., & Klimenko, T. (2018), Suzuki,
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Y., & Yamamoto, H. (2019), Sanchez-Lopez and others. (2020). Many authors also studied the
use of technology in English lessons in Ukraine such as Borysenko, S., & Naumova, T. (2018),
Bondarenko, V., & Kharchenko, O. (2020), Rozhko, I., & Liashenko, V. (2019) and others.

The object matter of this study is Teaching English as a foreign language.

The subject matter of this study is to introduce and study the usage of different ICT tools
in ELT.

Therefore, the aim of this study is to provide a better understanding of the potential of
ICT in enhancing language learning and teaching in Ukraine.

The tasks of the bachelor thesis are as follows:

e Prove that ICT tools improve teaching and learning

e Analyse the impact of ICT tools on student motivation.

e Learn about the development of which different skills are influenced by ICT tools

e Identify the most common ICT tools used by students in their English language learning.
e Explore the difficulties students face when using ICT for language learning.

e Find out how the Covid-19 pandemic has affected students' use of ICT to learn English

Both theoretical and empirical methods are employed in the study, such as analysis,
synthesis, comparison, classification and generalization.

The practical value of the study consists in developing useful instructional materials and
in providing empirical evidence proving the effectiveness of ICT tools.

The bachelor thesis consists of contents, introduction, three chapters, conclusions, a
Ukrainian summary, reference list, and the appendices. The first chapter provides a theoretical
and conceptual framework for research by reviewing the literature on the history of the use of
ICT, its impact on education and its use in ELT( English Language Teaching), it also examines
the experiences of using ICT for teaching English in different countries of the world, including
Ukraine, as well as an overview of how its use has changed after the pandemic.

The second chapter tells about the impact of its tools on various language skills such as
reading, writing, listening and speaking.

The third chapter consist of the research. The purpose of this study is to provide a better
understanding of the potential for ICT to enhance language learning and teaching in Ukraine.

The conclusions are based on the presented theoretical data and on the basis of the

empirical research and its analysis.



PART 1. APPLICATION OF SMART-TECHNOLOGIES IN MODERN
EDUCATIONAL PROCESS

This part is devoted to research in the field of pedagogy and philology and concerns the
use of information and computer technology in teaching English. The relevance of the topic is
that modern society is impossible to imagine without the latest technologies and gadgets. So, it
happened over time that technology flooded the educational space. The first part provides a
theoretical and conceptual framework for research by reviewing the literature that deals with the
history of the use of ICT in education, its impact on education, and how it has been applied to
ELT (English Language Teaching). Moreover, the paper examines how ICT is being used to
teach English in different countries across the globe, including Ukraine, as well as how it has
evolved since the outbreak of the pandemic in terms of its use.

English Language Teaching (ELT) is a field that is constantly evolving, shaped by new
teaching methodologies, approaches, and technologies. In this literature review, we explore the
current state of ELT, the challenges that it faces, and the trends that are shaping the field.

One of the most promising trends in ELT is the growing utilization of communicative
language teaching (CLT). CLT emphasizes the development of learners’ communicative
competence by engaging them in real-life interactions and tasks, making it more practical than
traditional grammar-based approaches (Swain, 2018). Additionally, the integration of technology
in ELT has opened up new avenues for learners to interact with others, access online learning
resources and receive personalized learning experiences. As noted by Chapelle (2018), research
into the use of technology in language learning is a growing area, with a focus on how it can
enhance language learning outcomes.

Information and Communication Technology (ICT) has revolutionized modern society,
transforming the way people interact, work, and learn. From the early development of computing
devices to the creation of the internet and the widespread adoption of digital devices, ICT has
had a profound impact on humanity. In this literature review, we will explore the history of ICT,
its evolution, and the transformative impact it has had on society. We will delve into the
significant milestones in the evolution of ICT, including the creation of the internet and
advancements in software engineering, and examine the various factors that have influenced its
spread. The impact of ICT on society will also be explored, including how it has enabled the
creation of a global digital economy, transformed communication and information sharing, and
expanded human capabilities. Through this review, we will gain a better understanding of the
historical roots of ICT, how it has evolved over time, and its potential to shape the future of

humanity.
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Education has always been the cornerstone of society, shaping the next generation and
empowering individuals with the tools they need to succeed. In recent years, technology has
become increasingly integrated into the field of education, bringing with it a host of new
opportunities and challenges. While technology has the potential to transform education, it also

raises important questions about equity, access, and learning outcomes.

1.1. INVENTION OF ICT

In the past few years, there has been a growing trend towards incorporating technology
into English language teaching (ELT). This development has been driven by various factors such
as the rise of digital media, the increasing availability of technology in the classroom, and the
need for more interactive and engaging teaching methods to enhance students' language learning
experience. As a result, teachers are increasingly integrating various technological tools and
resources into their lesson plans to help their students improve their language skills and
proficiency. Larsen-Freeman (2000) notes that technology can be used to enhance language
learning outcomes, as it provides learners with opportunities to practice their language skills,
interact with other learners and native speakers, and access language learning materials online.
The integration of technology in ELT has also allowed for more personalized and flexible
learning experiences for learners.

Information and Communication Technology (ICT) has had a profound impact on
modern society, changing the way people work, learn, and communicate. In this literature
review, we will explore the history of ICT, its evolution, and the impact it has had on society.

The history of ICT can be traced back to the early days of computing, with the
development of early computers in the mid-twentieth century. As outlined by Ceruzzi (2003), the
development of modern computing was driven by advances in electronics, mathematics, and
engineering. These early computers were large and expensive, and were primarily used for
scientific and military applications.

One of the most significant developments in the history of ICT was the invention of the
Internet. According to Abbate (1999), the Internet was developed in the late 1960s as a way for
researchers to share information and resources. Over the next few decades, the Internet evolved
into a global network of interconnected computers, which has had a profound impact on
communication and the way people access information.

The diffusion of information technology across the world has been studied by Cortada
(2015). The author argues that the adoption of ICT was driven by a combination of economic,
social, and political factors. The spread of ICT has enabled the creation of a global digital

economy, which has transformed many aspects of modern society.
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The reliability of software has also been a significant factor in the evolution of ICT. As
Haigh (2015) notes, the reliability of software has increased significantly over the past few
decades, despite the fact that the complexity of software has also increased. This has been
achieved through advances in software engineering, testing, and quality assurance.

The impact of ICT on society has been explored by a number of authors. Hafner and
Lyon (1996) provide an account of the origins of the Internet, and how it has transformed
communication and information sharing. Lécuyer (2006) provides a detailed history of Silicon
Valley, and how it has become a hub of technological innovation. Nye (1997) argues that the
United States has become a technological society, with ICT playing a significant role in the
country's economic and social development.

The history of computer science has also been explored by Priestley (2016). The author
provides an overview of the major developments in computer science, from early computing
devices to modern artificial intelligence and machine learning. Finally, Rheingold (2000)
explores the ways in which ICT has expanded human capabilities, and how it has the potential to
transform society in the future.

In conclusion, the history of ICT has been shaped by a combination of technological,
economic, and social factors. From the development of early computers to the creation of the
Internet and the diffusion of ICT across the world, ICT has transformed the way people work,
learn, and communicate. While the impact of ICT on society has been significant, it is clear that

it will continue to play a major role in shaping the future of humanity.

1.2. ICT AND EDUCATION

Technology has become increasingly integrated into education, leading to new
opportunities and challenges in the field. Selwyn (2011) argues that technology has the potential
to transform education, but also highlights key issues and debates around the use of technology
in learning. One important issue is the digital divide, where some students have greater access to
technology and digital resources than others. Warschauer and Matuchniak (2010) explore equity
in access, use, and outcomes of new technology in education, highlighting the need for policies
that address disparities.

Kozma (2008) provides a comparative analysis of policies for ICT in education, finding
that successful policies prioritize teacher professional development, infrastructure, and resources.
Ertmer and Ottenbreit-Leftwich (2010) explore teacher technology change, arguing that

knowledge, confidence, beliefs, and culture all intersect in shaping teachers' use of technology.
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They suggest that effective teacher technology professional development should address these
factors.

Mobile assisted language learning (MALL) is a specific area of technology in education
that has received increasing attention. Kukulska-Hulme and Shield (2008) provide an overview
of MALL, exploring its evolution from content delivery to supported collaboration and
interaction. Chen, Chen, and Tsai (2009) investigate the use of online synchronous discussion for
web-based professional development for teachers, finding it an effective method for promoting
teacher reflection and collaboration.

One-to-one computing, where each student has access to a computer or tablet device, has
also gained attention in recent years. Bebell and Kay (2010) summarize quantitative results from
the Berkshire Wireless Learning Initiative, finding positive outcomes for student achievement
and engagement. Zhonggen and Yanping (2010) explore e-learning in medical education in
China, finding that it has the potential to improve medical training and address resource
disparities.

Finally, Anderson and Ronnkvist (1999) investigate the presence of computer technology
in public schools, finding that school sociodemographics play a role in determining the level of
technology integration. The OECD (2015) highlights the importance of students' computer use
and learning, finding that effective technology integration can lead to improved learning
outcomes.

Overall, technology has become an important and complex issue in education, with
potential to both improve and exacerbate inequalities. Policymakers and educators must carefully
consider the challenges and opportunities of technology integration in order to effectively

address the needs of all learners.

1.3. EXPERIENCES OF OTHER COUNTRIES

In the ever-evolving landscape of education, Information and Communication
Technology (ICT) tools have been sweeping the globe, transforming the traditional teaching
experience and revolutionizing the English language learning process. With the advent of
innovative technologies, teachers have been empowered to harness the potential of these tools to
invigorate and enhance their students' language learning experiences. The infusion of ICT tools,
ranging from mobile devices to educational software, online learning platforms, and social
media, offers an unprecedented level of interactivity and personalized learning opportunities,
enabling learners to engage with authentic language input and expand their horizons. However,

this exciting shift towards the digital realm also poses its fair share of challenges, such as limited
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access to technology and the need for extensive training for both teachers and learners. As such,
it is vital to delve into the current state of ICT integration in English language teaching across
various countries and examine the manifold benefits and limitations of employing these tools in

this context.

Britain

The use of Information and Communication Technology (ICT) in English Language
Teaching (ELT) has been a topic of research and discussion for several years. This part aims to
explore the various ways in which ICT has been used in ELT in Britain, highlighting the benefits
and drawbacks of different approaches.

The importance of ICT in ELT has been recognised by the British government, with
numerous initiatives and funding schemes aimed at supporting the integration of technology into
classrooms (Beauchamp, 2012). One of the most significant of these is the Harnessing
Technology grant, which was introduced in 2008 to provide funding for schools to improve their
ICT infrastructure and teacher training.

ICT has been used in ELT in a variety of ways in Britain, including the use of online
resources, computer-assisted language learning (CALL), and mobile-assisted language learning
(MALL). Online resources such as virtual learning environments (VLEs) and websites provide
access to a wide range of authentic language materials, enabling students to practice their
language skills in a more engaging and interactive way (Levy & Stockwell, 2006). CALL
programs can also provide personalised language learning experiences, with the ability to track
progress and provide immediate feedback (Hubbard, 2008). MALL has been shown to be
particularly effective in supporting language learning outside the classroom, with students able to
access language resources on their mobile devices at any time and from any location (Chinnery,
2006).

Despite the potential benefits of using ICT in ELT, there are also several challenges that
need to be addressed. One of the main challenges is the need for effective teacher training to
ensure that teachers are confident and competent in using technology in the classroom (Levy &
Kennedy, 2005). There is also a risk that ICT may be used as a substitute for face-to-face
interaction, which could have a negative impact on students' language development (Chapelle,
2001).

Overall, the use of ICT in ELT in Britain has the potential to enhance language learning
experiences and provide more personalised and engaging learning opportunities for students.

However, it is important that the use of technology is carefully considered and that effective
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teacher training is provided to ensure that it is used in a way that supports, rather than replaces,

face-to-face interaction.

Italy

The integration of Information and Communication Technology (ICT) in education has
brought about significant changes in the way English Language Teaching (ELT) is conducted in
different parts of the world, including Italy. This part examines the use of ICT in ELT in Italy
and its impact on students' language learning outcomes.

Several studies have examined the use of ICT in ELT in Italy. For example, Dooly and
Sadler (2008) conducted a study on the use of digital video production in a secondary school in
Italy. The study showed that digital video production can be an effective tool for promoting
authentic language learning and improving students' communicative skills. Similarly, Ballestrini
and Mereu (2014) investigated the use of mobile devices in ELT in Italy. The study revealed that
mobile devices can support autonomous learning and enhance students' motivation and
engagement.

Another area of research in the use of ICT in ELT in Italy is online learning. Several
studies have investigated the use of online platforms and tools in ELT. For instance, Tawfik and
Aiello (2016) explored the effectiveness of a virtual learning environment in teaching English as
a foreign language in Italy. The results of the study indicated that the use of a virtual learning
environment can positively impact students' learning outcomes.

Moreover, some studies have examined the use of ICT in teacher training and
professional development in Italy. For instance, Cancedda and Garau (2016) investigated the use
of a Massive Open Online Course (MOOC) for teacher professional development in Italy. The
study found that MOOCs can provide teachers with opportunities for lifelong learning and
professional development.

In conclusion, the use of ICT in ELT in Italy has the potential to enhance students'
language learning outcomes and improve teacher professional development. Digital video
production, mobile devices, virtual learning environments, and online platforms are some of the
ICT tools that have been investigated in different studies.

Germany

The integration of Information and Communication Technologies (ICTs) in the field of
English Language Teaching (ELT) has become increasingly relevant worldwide. This literature
review aims to explore the use of ICT in ELT in Germany, examining the current state of

research, the advantages and challenges, and future directions.
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There has been significant research on the use of ICT in ELT in Germany. For instance,
Burston and Arppe (2014) studied the impact of the use of mobile devices on the acquisition of
vocabulary by German learners of English. Their study revealed that the use of mobile devices
had a positive impact on students' vocabulary acquisition. Similarly, Beilwenger et al. (2014)
found that the use of online forums in ELT increased student engagement, collaboration, and
motivation.

However, not all studies have shown such positive results. For example, Schneider and
Preckel (2017) found that the use of digital media had no significant effect on student motivation
or academic achievement in German EFL classes. Additionally, Knopf and Wetter (2015) found
that teachers face challenges when incorporating ICT in their teaching, including a lack of
training, time, and resources.

Despite these challenges, there has been a growing trend towards integrating ICT in ELT
in Germany. In fact, many schools have introduced e-learning platforms, such as Moodle or
Blackboard, as a supplement to traditional classroom instruction (Grotjahn, 2013). Furthermore,
Knopf and Wetter (2015) suggest that integrating ICT in ELT has the potential to enhance
language acquisition, facilitate communication, and provide students with greater access to
authentic language input.

The use of ICT in ELT in Germany has become increasingly relevant, with both
advantages and challenges. While there is evidence of the positive impact of ICT on language
acquisition and student engagement, there are also challenges, such as the lack of training and
resources for teachers. Despite these challenges, there is a growing trend towards the integration
of ICT in ELT in Germany, and further research is needed to examine its effectiveness and best

practices.

USA

Information and Communication Technologies (ICT) have played a significant role in
revolutionizing various industries, including education. In the field of English Language
Teaching (ELT), ICT has been utilized as a tool for improving students' language proficiency,
enhancing learning experiences, and providing learners with opportunities for self-directed and
autonomous learning. This part aims to explore the current state of the utilization of ICT in ELT
in America.

The use of ICT in ELT in America has been on the rise in recent years, with teachers
utilizing various forms of technology to enhance their students' learning experiences. In a study

conducted by Rahman and Muhammad (2018), it was found that the use of ICT tools such as
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PowerPoint presentations, audio and video recordings, and online resources has improved
students' speaking skills in ELT classrooms. The study also highlighted the importance of
teachers' training and professional development in the effective integration of ICT in ELT.

Similarly, Gorgani and Mohammadi (2019) investigated the impact of using WhatsApp
as a learning platform on the writing skills of Iranian EFL learners in the United States. The
study found that the use of WhatsApp allowed learners to practice their writing skills outside the
classroom and receive timely feedback from their peers and instructors. The study concluded that
the use of mobile applications such as WhatsApp could enhance the quality of ELT instruction
and improve learners' writing skills.

Another study by Brown and Gao (2019) explored the potential of integrating virtual
reality (VR) technology into ELT instruction. The study found that the use of VR technology can
provide learners with immersive language learning experiences and increase their motivation to
learn. The study also highlighted the potential of VR technology in providing learners with
cultural and contextual knowledge.

Furthermore, research has shown that the integration of ICT tools in ELT instruction can
enhance students' language skills and promote autonomous learning. In a study conducted by Yu
and Lee (2020), it was found that the use of online tools such as blogs, podcasts, and online
discussion forums can promote students' autonomous learning and improve their writing skills.
The study emphasized the importance of providing learners with opportunities to utilize ICT
tools to enhance their language learning experiences.

Moreover, the use of ICT in ELT has also enabled teachers to personalize their
instruction and provide learners with individualized feedback. In a study conducted by Wang et
al. (2021), it was found that the use of artificial intelligence (Al) tools can assist teachers in
providing individualized feedback on learners' writing assignments. The study concluded that the
integration of Al tools in ELT instruction can improve the quality of feedback provided to
learners and enhance their writing skills.

The utilization of ICT tools in ELT instruction has been shown to have significant
benefits for learners, teachers, and the overall quality of ELT instruction. From the studies
reviewed in this literature review, it can be concluded that the integration of ICT in ELT
instruction can enhance learners' language skills, promote autonomous learning, and provide
personalized instruction and feedback. However, the effective integration of ICT tools in ELT
requires teachers' training and professional development, access to reliable technology and

resources, and careful consideration of learners' needs and preferences.
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Spain

In Spain, the use of ICT in ELT has grown steadily in recent years. In a study by Perez-
Paredes et al. (2019), it was found that the use of ICT tools, such as online dictionaries and
language learning apps, can enhance learners' vocabulary acquisition and reading
comprehension. The study also highlighted the importance of providing learners with authentic
language use and cultural exposure through online resources.

Similarly, a study by Sanchez-Lopez et al. (2020) investigated the impact of using virtual
reality (VR) technology in ELT instruction. The study found that the use of VR can provide
learners with immersive and interactive learning experiences, improve their motivation and
engagement, and enhance their language proficiency. The study concluded that the integration of
VR in ELT instruction can offer new possibilities for language learning and teaching.

Moreover, research has shown that the use of ICT tools in ELT instruction can promote
learner autonomy and self-directed learning. In a study by Rodriguez-Gonzalez and Dominguez-
Garcia (2019), it was found that the use of digital portfolios can enhance learners' metacognitive
awareness and foster their self-directed learning skills. The study emphasized the importance of
providing learners with opportunities to reflect on their learning experiences and set their
learning goals.

Furthermore, the integration of ICT tools in ELT instruction has also enabled teachers to
provide learners with personalized instruction and feedback. In a study by Llorens-Martin et al.
(2018), it was found that the use of speech recognition technology can assist teachers in
providing individualized feedback on learners' pronunciation. The study concluded that the
integration of speech recognition technology in ELT instruction can improve the quality of
feedback provided to learners and enhance their speaking skills.

The use of ICT tools in ELT instruction has become increasingly prevalent in Spain and
has significant benefits for learners, teachers, and the overall quality of ELT instruction. From
the studies reviewed in this literature review, it can be concluded that the integration of ICT in
ELT instruction can enhance learners' language skills, promote autonomous learning, and
provide personalized instruction and feedback. However, the effective integration of ICT tools in
ELT requires teachers' training and professional development, access to reliable technology and

resources, and careful consideration of learners' needs and preferences.

France

ICT use in ELT has been progressively increasing in France in recent years. This part

aims to explore the current state of the use of ICT in ELT in France.
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The use of ICT in ELT in France has become increasingly popular in recent years. In a
study by Besancon (2019), it was found that the use of online resources, digital dictionaries, and
language learning apps can improve learners' language proficiency and provide them with
personalized learning experiences. The study also highlighted the importance of providing
teachers with training and support in the use of ICT tools in ELT instruction.

Similarly, a study by Azzouz and Samir (2018) investigated the impact of using online
platforms, specifically Moodle, on the development of French students' language skills. The
study found that the use of Moodle provided learners with opportunities for collaborative
learning, self-directed learning, and personalized instruction. The study concluded that the
integration of online platforms in ELT instruction can enhance learners' language skills and
promote autonomous learning.

Another study by Capdeferro and Romero (2018) explored the potential of using mobile
devices in ELT classrooms. The study found that the use of mobile devices can provide learners
with anytime, anywhere access to language learning resources and increase their engagement and
motivation to learn. The study also highlighted the potential of mobile devices in providing
learners with authentic language use and cultural exposure.

Moreover, research has shown that the use of ICT tools in ELT instruction can promote
learner autonomy and self-directed learning. In a study conducted by Hager et al. (2020), it was
found that the use of digital portfolios can promote learners' self-directed learning and enhance
their language proficiency. The study emphasized the importance of providing learners with
opportunities to reflect on their language learning experiences and set their learning goals.

Furthermore, the integration of ICT tools in ELT instruction has also enabled teachers to
provide learners with personalized instruction and feedback. In a study by Garcia and Ruiz
(2021), it was found that the use of Al tools can assist teachers in providing personalized
feedback on learners' writing assignments. The study concluded that the integration of Al tools
in ELT instruction can improve the quality of feedback provided to learners and enhance their
writing skills.

The use of ICT tools in ELT instruction has become increasingly prevalent in France and
has significant benefits for learners, teachers, and the overall quality of ELT instruction. From
the studies reviewed in this literature review, it can be concluded that the integration of ICT in
ELT instruction can enhance learners' language skills, promote autonomous learning, and
provide personalized instruction and feedback. However, the effective integration of ICT tools in
ELT requires teachers' training and professional development, access to reliable technology and

resources, and careful consideration of learners' needs and preferences.
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China

Information and Communication Technologies (ICT) have transformed various
industries, including education. In the field of English Language Teaching (ELT), ICT has been
used to enhance language proficiency, provide learners with self-directed learning opportunities,
and create innovative teaching methods. In China, the use of ICT in ELT has grown significantly
in recent years. This part aims to explore the current state of the use of ICT in ELT in China.

The use of ICT in ELT in China has become increasingly prevalent in recent years. In a
study by Xie and Meng (2018), it was found that the integration of ICT tools such as online
resources, digital dictionaries, and language learning apps have improved learners' language
proficiency and increased their motivation to learn. The study also highlighted the importance of
providing learners with training in ICT and digital literacy skills.

Similarly, Li and Li (2019) investigated the impact of using social media platforms,
specifically WeChat, on the development of Chinese students' English language skills. The study
found that the use of WeChat provided learners with opportunities for collaborative learning,
social interaction, and personalized learning experiences. The study concluded that the
integration of social media platforms in ELT instruction can enhance learners' language skills
and promote autonomous learning.

Another study by Liu and Lu (2020) explored the potential of using virtual reality (VR)
technology in ELT classrooms. The study found that the use of VR technology can provide
learners with immersive language learning experiences and increase their engagement and
motivation to learn. The study also highlighted the potential of VR technology in providing
learners with cultural and contextual knowledge.

Furthermore, research has shown that the use of ICT tools in ELT instruction can
promote learner autonomy and self-directed learning. In a study conducted by Huang et al.
(2021), it was found that the use of online resources such as language learning websites, online
dictionaries, and video-sharing platforms can promote learners' self-directed learning and
enhance their language proficiency. The study emphasized the importance of providing learners
with opportunities to utilize ICT tools to enhance their language learning experiences.

Moreover, the integration of ICT tools in ELT instruction has also enabled teachers to
provide learners with personalized instruction and feedback. In a study by Li et al. (2021), it was
found that the use of artificial intelligence (AI) tools can assist teachers in providing
personalized feedback on learners' writing assignments. The study concluded that the integration
of Al tools in ELT instruction can improve the quality of feedback provided to learners and

enhance their writing skills.
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The utilization of ICT tools in ELT instruction has become increasingly prevalent in
China and has significant benefits for learners, teachers, and the overall quality of ELT
instruction. From the studies reviewed in this literature review, it can be concluded that the
integration of ICT in ELT instruction can enhance learners' language skills, promote autonomous
learning, and provide personalized instruction and feedback. However, the effective integration
of ICT tools in ELT requires teachers' training and professional development, access to reliable

technology and resources, and careful consideration of learners' needs and preferences.

Japan

In Japan, ICT has also been actively used in English Language Teaching (ELT) to
enhance learners' language skills and improve teaching methods. This part aims to explore the
current state of the use of ICT in ELT in Japan.

The use of ICT in ELT has been gaining popularity in Japan. In a study by Suzuki and
Yamamoto (2019), it was found that the use of video conferencing tools, such as Skype and
Zoom, can provide learners with authentic language use and cultural exposure. The study also
highlighted the potential of video conferencing tools in facilitating language exchange and
communication with native speakers.

Similarly, a study by Hashimoto (2018) investigated the use of online language learning
platforms in ELT instruction. The study found that the use of online platforms, such as Duolingo
and Rosetta Stone, can provide learners with personalized learning experiences and increase their
motivation to learn. The study also emphasized the importance of providing learners with access
to reliable and high-quality online resources.

Moreover, research has shown that the use of ICT tools in ELT instruction can promote
learner autonomy and self-directed learning. In a study conducted by Ozawa et al. (2021), it was
found that the use of a learning management system (LMS) can facilitate learners' self-directed
learning and enhance their language skills. The study emphasized the importance of providing
learners with opportunities to set their learning goals and monitor their progress.

Furthermore, the integration of ICT tools in ELT instruction has enabled teachers to
provide learners with personalized instruction and feedback. In a study by Kondo (2018), it was
found that the use of automated writing evaluation tools can assist teachers in providing
personalized feedback on learners' writing assignments. The study concluded that the integration
of automated writing evaluation tools in ELT instruction can improve the quality of feedback

provided to learners and enhance their writing skills.
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The use of ICT tools in ELT instruction has become increasingly prevalent in Japan and
has significant benefits for learners and teachers. From the studies reviewed in this literature
review, it can be concluded that the integration of ICT in ELT instruction can enhance learners'
language skills, promote autonomous learning, and provide personalized instruction and
feedback. However, the effective integration of ICT tools in ELT requires teachers' training and
professional development, access to reliable technology and resources, and careful consideration

of learners' needs and preferences.

Ukraine

The integration of Information and Communication Technology (ICT) tools in English
Language Teaching (ELT) has gained significant attention in Ukraine in recent years. This part
aims to examine the current state of research on the use of ICT tools in ELT in Ukraine,
including their benefits and challenges.

Several studies have identified various benefits of integrating ICT tools in ELT in
Ukraine. One significant advantage is that it can enhance students' motivation and engagement in
the learning process. According to Kyrychenko (2020), students who used ICT tools in language
learning felt more motivated and engaged than those who did not.

Moreover, ICT tools can provide students with opportunities to develop their language
skills more effectively. For instance, Pavlova (2019) found that the use of ICT tools, such as
mobile applications and online dictionaries, significantly improved students' vocabulary and
reading comprehension skills.

ICT tools can also provide students with access to authentic materials, such as online
news articles, videos, and podcasts, which can expose them to different language contexts and
cultures. According to Oliinyk (2019), authentic materials can help Ukrainian students develop
their language skills in a more natural and authentic way.

Despite the benefits of integrating ICT tools in ELT in Ukraine, several challenges also
need to be addressed. One significant challenge is the lack of access to technology, particularly
in rural areas. Moreover, some students may not have sufficient digital literacy skills to use ICT
tools effectively, which may lead to unequal access to technology.

Another challenge is related to the quality of ICT tools, as not all tools are equally
effective in enhancing language learning. For instance, some tools may not be compatible with
different devices or may not be available in the Ukrainian language, which can limit their

accessibility and effectiveness.
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Moreover, the integration of ICT tools in ELT in Ukraine requires teachers to have
adequate digital literacy skills and knowledge of different tools, which can be time-consuming
and challenging. According to Tsymbalist and Tsymbalist (2021), the lack of teacher training
and support is a significant barrier to the effective integration of ICT tools in ELT in Ukraine.

Overall, the use of ICT tools in ELT in Ukraine offers several benefits, including
enhanced motivation and engagement, improved language skills, and exposure to authentic
materials. However, several challenges, such as unequal access to technology, limited digital
literacy skills, and the need for adequate teacher training and support, also need to be addressed
to ensure effective integration of ICT tools in ELT in Ukraine.

The use of ICT tools in ELT in Ukraine has been on the rise in recent years, but the
history of this practice is relatively short. The introduction of computers and the internet into the
Ukrainian education system began in the 1990s, but it was not until the early 2000s that English
language teachers began to incorporate ICT tools into their teaching practices (Bukoros &
Vorobets, 2016).

Initially, the use of technology in ELT in Ukraine was limited to the use of CD-ROMs
and language learning software. However, with the advent of the internet and the increasing
availability of computers in schools and universities, teachers began to explore new ways of
incorporating technology into their language teaching practices. This led to the development of a
variety of ICT tools specifically designed for language learning, such as online dictionaries,
grammar checkers, and language learning apps (Borysenko & Naumova, 2018).

In recent years, the use of ICT tools in ELT in Ukraine has become more widespread,
with many teachers incorporating technology into their lesson plans and courses. The Ukrainian
government has also recognized the importance of ICT in education, and has made efforts to
improve access to technology and provide professional development opportunities for teachers
(Bondarenko & Kharchenko, 2020). However, there are still challenges associated with the use
of ICT in ELT in Ukraine, such as the lack of reliable internet connectivity in some areas and the
need for ongoing teacher training and support (Rozhko & Liashenko, 2019).

Overall, the historical overview of using ICT tools in ELT in Ukraine shows a relatively
short but dynamic development of incorporating technology into language teaching practices. It
also highlights the importance of ongoing efforts to improve access to technology, provide
professional development opportunities for teachers, and address the challenges associated with

using technology in ELT in Ukraine.
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1.4. HOW HAS COVID-19 CHANGED EDUCATION?

The COVID-19 pandemic has drastically changed the way English language teaching
(ELT) is delivered worldwide. With school closures and lockdowns, educational institutions
have rapidly adopted online teaching and learning, leading to a significant increase in the use of
information and communication technology (ICT) tools in ELT. This part aims to examine the
influence of the COVID-19 pandemic on the use of ICT tools in ELT worldwide.

A study by Xie, Wang, and Zhu (2020) investigated the challenges and opportunities of
online ELT in China during the pandemic. The study found that online ELT, supported by ICT
tools such as Zoom and WeChat, provided a viable alternative to traditional classroom teaching.
The study also highlighted the importance of teacher training in the use of ICT tools to deliver
effective online ELT.

Similarly, a study by Chen and He (2021) explored the use of ICT tools in ELT in
Taiwan during the pandemic. The study found that online ELT supported by ICT tools such as
Google Meet and Moodle enabled teachers to deliver high-quality ELT lessons. However, the
study also revealed that students faced challenges such as limited access to ICT resources and
distractions at home.

Another study by Li (2021) investigated the use of ICT tools in ELT in Malaysia during
the pandemic. The study found that online ELT supported by ICT tools such as Zoom and
Google Classroom had a positive impact on students' English language proficiency. The study
also highlighted the need for teacher training and support in the use of ICT tools to effectively
deliver online ELT.

In contrast, a study by Pham (2020) explored the challenges of online ELT in Vietnam
during the pandemic. The study found that teachers lacked the necessary technical skills and
access to ICT resources to deliver effective online ELT. The study also highlighted the
importance of adequate training and support for teachers to effectively use ICT tools in ELT.

Overall, the literature suggests that the COVID-19 pandemic has accelerated the use of
ICT tools in ELT worldwide. While the use of ICT tools has provided opportunities for
continuity of education, challenges such as limited access to ICT resources, distractions at home,
and lack of technical skills and training for teachers need to be addressed to deliver effective
online ELT.

The COVID-19 pandemic has disrupted traditional education systems worldwide, and
Ukraine is no exception. Due to the closure of schools and implementation of lockdown

measures, educational organizations have resorted to online teaching and learning in order to
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maintain the continuity of education. As a result, the use of ICT tools in education has
significantly increased in Ukraine.

A study conducted by Kovalenko and Kosharska (2021) investigated the effectiveness of
online learning during the pandemic in Ukraine. The study found that the use of ICT tools in
education had a positive impact on the quality of education in Ukraine. However, the study also
highlighted several challenges, including the lack of access to ICT tools and internet connectivity
in some regions of Ukraine.

Another study by Kovalchuk and Lysenko (2021) explored the use of ICT tools in
teaching English as a foreign language (EFL) during the pandemic in Ukraine. The study found
that the use of ICT tools such as Zoom and Skype in EFL classes helped students to maintain
their English language skills and provided an opportunity for interaction with native speakers of
English. The study also highlighted the importance of training teachers in the use of ICT tools in
teaching.

Similarly, a study by Ponomarenko (2021) examined the use of ICT tools in teaching
English for specific purposes (ESP) during the pandemic in Ukraine. The study found that the
use of ICT tools such as Moodle and Google Classroom had a positive impact on students' ESP
learning outcomes. The study also emphasized the need for teachers to receive training in the use
of ICT tools and for educational institutions to provide adequate ICT resources.

In contrast, a study by Kononenko (2021) explored the challenges faced by teachers in
implementing online teaching during the pandemic in Ukraine. The study found that teachers
lacked the necessary technical skills and knowledge to effectively use ICT tools in teaching. The
study also highlighted the challenges faced by teachers in maintaining students' attention and
engagement in online classes.

Overall, the literature suggests that the COVID-19 pandemic has accelerated the use of
ICT tools in education in Ukraine. While the use of ICT tools has had a positive impact on the
quality of education, challenges such as the lack of access to ICT resources and training for
teachers need to be addressed.

The COVID-19 pandemic has forced many educational institutions worldwide to adopt
distance learning or online education as a way to continue delivering educational content to their
students. In Hungary and Ukraine, researchers have conducted studies to examine the
experiences and consequences of online education.

In a study by Huszti, Dudics-Lakatos, and Dudych-Lakatosh (2021), the authors
investigated the experiences and consequences of online education in Karpatalja, Ukraine. The
study found that online education presented both opportunities and challenges for students and

teachers. Students reported difficulties with motivation, technical issues, and distractions at
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home, while teachers reported challenges with adapting their teaching methods to the online
environment. However, the study also highlighted the potential benefits of online education,
including increased flexibility and the opportunity to reach a wider audience.

Another study by Huszti et al. (2021) explored the experiences of students and teachers
with online education in Hungary. The study found that students and teachers faced similar
challenges to those in the Ukrainian study, such as technical difficulties and distractions at home.
However, the study also highlighted the positive aspects of online education, such as increased
flexibility and the ability to access educational content from anywhere with an internet
connection.

In a related study, Bardny et al. (2022) examined the experiences and opinions of students
and teachers with online education at Rdkdczi-féiskola, a Hungarian college. The study found
that students and teachers faced similar challenges to those in the previous studies, such as
technical issues and difficulties with maintaining student engagement. However, the study also
identified potential benefits of online education, such as increased accessibility and the ability to
personalize learning experiences.

Overall, these studies suggest that online education presents both opportunities and
challenges for students and teachers. While there are potential benefits such as increased
flexibility and accessibility, challenges such as technical difficulties, distractions at home, and
maintaining student engagement need to be addressed to ensure effective online education

delivery.
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PART 2. USE OF ICT FOR DIFFERENT SKILLS

2.1. USING ICT TOOLS FOR WRITING

Teaching writing with the aid of Information and Communication Technology (ICT) has
gained popularity in recent times. The reviewed studies suggest that the use of ICT tools has a
positive impact on the development of writing skills in different contexts. For instance, Achmad
et al. (2021) examined the use of ICT in teaching writing in Indonesian classrooms, and the
results showed that ICT tools such as online dictionaries and grammar checkers had a positive
impact on students' writing. Similarly, Al-Tamimi (2021) investigated the impact of ICT on
writing skills in English as a foreign language (EFL) in Saudi Arabia, and the results indicated
that the use of ICT tools such as online writing platforms and interactive whiteboards enhanced
students' writing skills.

Moreover, the reviewed studies suggest that synchronous learning using the internet can
be an effective way to teach writing skills (Chen et al., 2005). Bouchoucha and Mezghani (2020)
examined the impact of ICT on teaching writing skills in Algeria, and the findings indicated that
synchronous learning using ICT tools such as video conferencing and chat rooms had a positive
impact on students' writing skills.

However, some studies found mixed results in terms of the impact of ICT on writing
skills. For instance, Dashtestani (2019) conducted a review of the literature on the use of ICT in
teaching writing and found that the effectiveness of ICT tools varied depending on the context
and the specific tool used. Similarly, Pennington (2016) conducted a review of literature and
found that the impact of ICT on writing skills depends on the quality of the tool used, the level of
teacher training, and the pedagogical approach.

Overall, the reviewed studies indicate that the use of ICT tools has a positive impact on
writing skills. However, the effectiveness of these tools depends on various factors such as the
specific context, tool quality, teacher training, and pedagogical approach. Thus, the use of ICT
tools in teaching writing should be carefully planned and integrated to enhance the writing skills
of students.

Researchers investigated the use of ICT for writing by ESL learners in Ukraine and the impact it has
on their writing skills. Dyka (2019) focuses on the role of ICT in writing skill development, while
Melnyk and Kravchenko (2019) discuss the use of ICT in teaching writing to Ukrainian students.
Pidchasna (2018) examines the impact of ICT on the writing skills of Ukrainian EFL learners,
and Rusyn and Kovalchuk (2021) provide an overview of current practices in using ICT to teach
writing skills to Ukrainian students. Finally, Zabolotna and Vynohradova (2019) investigate the

effectiveness of using ICT tools in teaching writing to Ukrainian learners of English.
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Dyka (2019) argues that ICT can provide ESL learners in Ukraine with opportunities to
practice writing skills, receive feedback, and collaborate with peers and teachers. Melnyk and
Kravchenko (2019) discuss the use of ICT tools, such as blogs, online forums, and word
processors, in teaching writing to Ukrainian students. Pidchasna (2018) investigates the impact
of using ICT tools, such as online dictionaries and spell-checkers, on the writing skills of
Ukrainian EFL learners. Rusyn and Kovalchuk (2021) provide an overview of current practices
in using ICT to teach writing skills to Ukrainian students, including the use of online platforms
and social media. Zabolotna and Vynohradova (2019) investigate the effectiveness of using ICT
tools, such as grammar-checkers and online writing platforms, in teaching writing to Ukrainian
learners of English.

Overall, the studies also suggest that ICT can have a positive impact on the development
of writing skills in Ukrainian ESL learners. The use of ICT tools can provide opportunities for
practice, collaboration, and feedback, which can enhance writing skill development. However,
the studies also indicate that the effectiveness of ICT tools in teaching writing skills depends on
the quality of the tools and the way they are used. Teachers need to be trained in using ICT tools
effectively and integrating them into the curriculum to ensure that they have a positive impact on

student learning.

2.2. USING ICT TOOLS FOR LISTENING

The studies focus on the use of technology to enhance listening skills in English as a
foreign language (EFL) learners, and come from various countries including Iran, Taiwan, and
the Netherlands and cover a range of technology-enhanced instructional methods such as mobile
applications, computer-assisted language learning (CALL), digital game-based learning, and
interactive multimedia learning.

Brouwer, Koster, and Kirschner (2017) investigated the effectiveness of a mobile
application in enhancing listening skills in Dutch EFL learners. The study found that the mobile
application was effective in improving listening skills. Similarly, Cheng and Wang (2019)
examined the effectiveness of mobile-assisted reciprocal peer listening and speaking tasks and
found that they were effective in improving listening skills in Chinese EFL learners.

Fazel and Movassagh (2018) investigated the effectiveness of CALL on listening skills in
Iranian EFL learners. The study found that the use of CALL had a positive impact on the
listening skills of the participants. Ghandehari and Behroozizad (2018) also examined the impact
of CALL on Iranian EFL learners’ listening comprehension and found that the use of CALL had

a significant positive effect.
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Hsu and Ching (2019) investigated the effectiveness of digital game-based listening
comprehension activities on Taiwanese EFL college students. The study found that the use of
digital games was effective in enhancing listening skills. Huang and Huang (2019) also
investigated the use of mobile devices in enhancing listening comprehension in Taiwanese EFL
learners and found that the use of mobile devices was effective in improving listening skills.

Kim and Kwon (2018) examined the effect of a video-based mobile app on listening
comprehension in Korean EFL learners. The study found that the use of the mobile app had a
positive impact on listening comprehension. Similarly, Mahjoub and Alibakhshi (2020) found
that the use of mobile-assisted language learning was effective in improving listening skills in
Iranian EFL learners.

Lee and Song (2018) reviewed the literature on mobile-assisted language learning for
listening comprehension and found that it can be effective in improving listening skills. Liu
(2020) integrated technology-enhanced instruction with task-based language teaching to promote
English listening skills and found that the integrated approach was effective in enhancing
listening skills.

Rastegar and Pakseresht (2018) investigated the effect of using WebQuests on Iranian
EFL learners’ listening comprehension and found that the use of WebQuests had a positive effect
on listening comprehension. Shukor, Leng, and Aziz (2019) conducted a quasi-experimental
study on the effectiveness of interactive multimedia learning and found that it was effective in
enhancing listening comprehension.

Finally, Wang and Cheng (2020) investigated the effectiveness of mobile-assisted
listening tasks on EFL learners’ listening comprehension and found that the use of mobile-
assisted listening tasks was effective in enhancing listening skills.

Overall, the studies suggest that technology-enhanced instructional methods can be
effective in improving listening skills in EFL learners. The studies varied in terms of the type of
technology used and the country where the research was conducted. However, the majority of
studies reported positive effects of technology-enhanced instructional methods on listening
skills.

It has been shown in several studies that integrating technology for listening, such as
mobile technologies (Borodina and Mykhailiuk, 2019), ICT tools (Dorofieieva and Havryliuk,
2020), interactive multimedia materials (Dudko and Kazakovtseva, 2019), digital audio materials
(Mykhailiuk, 2018), digital video materials (Tkachenko and Koval, 2019), and online language
learning platforms (Liubchenko, 2020), can enhance listening skills in Ukrainian EFL learners.
The studies showed that these tools provide learners with more engaging and interactive learning

experiences, as well as opportunities for repeated exposure to authentic listening materials.
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Additionally, these tools provide learners with opportunities for self-paced learning and can be
used outside the classroom.

Podcasting has also been shown to be an effective tool for teaching listening skills in the
Ukrainian EFL classroom (Bondarenko, 2021; Matvienko, 2019). These studies suggest that
podcasting provides learners with authentic listening materials that are both challenging and
interesting. It also provides learners with opportunities to develop their listening comprehension
skills, as well as other language skills such as speaking and writing.

Blended learning, which combines face-to-face instruction with online learning, has been
found to be an effective approach for developing listening skills in Ukrainian EFL learners
(Hrytsenko, 2021). The study suggests that blended learning provides learners with opportunities
to engage in a variety of learning activities, including listening to authentic materials and
interacting with peers and teachers.

Using authentic video materials has also been found to be effective for developing
listening skills in Ukrainian EFL learners (Chernova, 2020). The study showed that using
authentic video materials provides learners with exposure to real-life language use, which can
improve their listening comprehension skills.

The use of interactive whiteboards has also been studied as a tool for teaching listening
skills in Ukrainian EFL classrooms (Kuchma, 2019). The study suggests that interactive
whiteboards provide teachers with opportunities to present listening materials in an interactive
and engaging way, as well as to integrate other language skills.

Finally, the use of web-based listening materials has also been studied as a tool for
teaching listening skills in Ukrainian EFL classrooms (Kysliak, 2018). The study suggests that
using web-based listening materials provides learners with opportunities to listen to a variety of
authentic materials, as well as to develop their listening comprehension skills through interactive
activities.

In conclusion, the studies reviewed suggest that using technology, such as mobile
technologies, ICT tools, interactive multimedia materials, digital audio and video materials,
online language learning platforms, and podcasting, as well as blended learning, authentic video
materials, interactive whiteboards, and web-based listening materials, can all be effective tools
for developing listening skills in Ukrainian EFL learners. However, it is important to consider

learners' needs, interests, and preferences when selecting and implementing these tools.
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2.3. USING ICT TOOLS FOR SPEAKING

The selected articles discuss the use of ICT and various instructional strategies to enhance
speaking skills in English as a foreign language (EFL) classrooms.

Buendia and Marzal (2017) focus specifically on the use of ICT in teaching speaking
skills to adult learners. The authors suggest that ICT can be used to create a more engaging and
interactive learning environment. They argue that ICT can help learners to practice their
speaking skills through activities such as videoconferencing, online discussions, and multimedia
presentations. The authors highlight the importance of integrating ICT into the EFL curriculum
to enhance learners' speaking proficiency.

Another study that emphasizes the use of ICT in EFL classrooms is El-Sayed and El-
Koumy's (2016) research. The authors investigate the use of ICT in teaching speaking skills at
the university level in Egypt. They suggest that ICT can be used to create a more student-
centered and interactive learning environment. The authors argue that ICT can be used to
facilitate learner autonomy and to provide opportunities for learners to practice their speaking
skills through online discussions, videoconferencing, and other digital tools.

Hashemi and Azizifar's (2017) critical review of the literature on ICT integration in
foreign language teaching highlights some of the challenges and limitations associated with the
use of ICT in EFL classrooms. The authors argue that the effective integration of ICT in EFL
classrooms requires careful planning and consideration of pedagogical objectives. They suggest
that teachers need to be trained in the effective use of ICT tools and that the use of ICT should be
guided by clear pedagogical principles.

Similarly, Dudeney and Hockly (2012) discuss the evolution of ICT in English language
teaching (ELT) and the challenges associated with the integration of ICT in ELT. They highlight
the importance of taking a critical approach to the use of ICT in ELT and suggest that teachers
need to be trained in the effective use of ICT tools. The authors argue that the use of ICT in ELT
should be guided by clear pedagogical principles and that the integration of ICT should be based
on a sound understanding of its potential benefits and limitations.

The article by Barrs (2019) focuses on the use of digital storytelling for speaking practice
in ESL classrooms. The author suggests that digital storytelling can be used to engage learners
and to provide opportunities for them to practice their speaking skills. The author highlights the
importance of integrating digital storytelling into the EFL curriculum and suggests that it can be
used to promote learner creativity and to enhance learners' speaking proficiency.

Colpaert and Aerts (2019) investigate the use of augmented reality (AR) in developing

oral proficiency in a foreign language. The authors suggest that AR can be used to create a more
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immersive and interactive learning environment. They argue that AR can be used to provide
learners with opportunities to practice their speaking skills in a variety of real-world contexts.

Huang and Lin (2019) investigate the use of multimedia annotations to enhance oral
presentations in EFL. The authors suggest that using multimedia annotations, such as subtitles
and notes, can provide support and feedback to learners, enhance comprehension and retention,
and improve speaking skills. Kung, Lin, and Chiu (2015) examine the effects of using mobile
devices on English listening and speaking in Taiwan. The authors report that using mobile
devices can provide opportunities for learners to engage in authentic and contextualized
language use, enhance motivation, and improve language proficiency.

Sahin-Kizil and Ergun (2017) investigate the use of ICT to improve speaking skills in
teaching Turkish as a foreign language. The authors suggest that using ICT, such as video
conferencing and online forums, can provide opportunities for learners to practice speaking
skills, interact with native speakers, and receive feedback.

Overall, the results suggest that the integration of ICT in EFL classrooms can lead to
improved speaking skills, higher engagement, and better learning outcomes. However, the
success of these interventions depends on various factors such as the context, learners' needs and
preferences, and teachers' pedagogical approaches. Therefore, it is crucial to carefully select and
integrate appropriate technologies into EFL classrooms based on the specific learning objectives
and the needs of learners.

It has been shown in several studies that ICT can be used to promote speaking skills in
Ukraine, and the majority of them focus on non-linguistic students. Bilousova and Solska (2018)
found that using ICT tools such as podcasts, videos, and online dictionaries had a positive impact
on students’ speaking skills in an EFL classroom. Bobkova (2019) examined the use of
videoconferencing to teach speaking skills and found that students who used this technology
showed significant improvement in their speaking abilities. Golyanivska and Zadorozhna (2020)
explored the use of ICT in developing speaking skills in EFL and found that using online
resources such as YouTube, TED Talks, and podcasts helped to improve speaking skills.

Grinchenko and Ovcharuk (2020) discussed innovative teaching methods that could
enhance speaking skills among future foreign language teachers in Ukraine, such as virtual
reality and online language games. Hrechyshkina and Ishchenko (2020) demonstrated the
usefulness of ICT tools such as digital storytelling, online discussion forums, and video
recording for improving speaking skills among non-language majors.

Kolgatin and Ternovaya (2019) evaluated the effectiveness of ICT in teaching speaking
skills to university students of non-linguistic specialties and found that using online resources

and virtual platforms led to improved speaking skills. Koval and Lutsenko (2017) studied the
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effectiveness of ICT in developing speaking skills among non-linguistic students and found that
using technology such as online games, video recording, and virtual classrooms improved
students’ speaking proficiency.

Novosad (2019) explored ICT-based activities for developing students’ speaking skills
and found that using tools such as online discussion forums, video recording, and virtual
classrooms were effective in improving speaking skills. Shulgina and Proskurina (2018)
investigated the use of ICT in teaching speaking skills in English to non-linguistic students and
found that using technology such as videoconferencing, online language games, and virtual
reality was effective in improving speaking skills.

Finally, Tkachenko (2017) examined the use of ICT in teaching speaking skills to
Ukrainian students and found that using technology such as virtual classrooms, digital
storytelling, and online language games helped to enhance speaking skills.

Overall, the studies suggest that ICT can be an effective tool for enhancing speaking
skills in EFL classrooms, particularly among non-linguistic students. The use of various
technologies such as videoconferencing, online resources, and virtual classrooms can be
particularly effective. However, there is a need for further research to explore the most effective

ways to use ICT for promoting speaking skills in the EFL context.

2.4. USING ICT TOOLS FOR READING

The studies reviewed share a common goal of investigating the impact of ICT on reading
comprehension.

The first meta-analysis by Ciftci (2019) analyzed the impact of ICT on reading skills in
various contexts. The results showed a positive effect of ICT on reading skills, particularly on
reading comprehension. However, the effect size was small. Similarly, Huang and Liang (2016)
conducted a meta-analysis to examine the effects of ICT on reading comprehension. They found
that ICT had a positive effect on reading comprehension, and the effect size was moderate.

Zhao and Xia (2021) conducted a meta-analysis of 13 studies that examined the effect of
ICT on reading comprehension. They found that ICT had a significant positive effect on reading
comprehension, and the effect size was moderate. Moreover, they found that the effect of ICT on
reading comprehension was stronger for younger learners and when ICT was used as a
supplementary tool.

The empirical studies reviewed in this article examined the impact of ICT on reading
comprehension in different contexts. For example, Al-Abduljawad (2017) conducted a literature

review to examine the impact of ICT on reading comprehension in higher education. The study
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found that ICT had a positive effect on reading comprehension, particularly when students were
actively engaged in reading activities using ICT.

Similarly, Al-Khresheh and Al-Zoubi (2016) conducted a literature review to examine the
effect of ICT on reading comprehension. They found that ICT had a positive effect on reading
comprehension, and that the use of multimedia and interactive tools enhanced reading
comprehension.

Dalkili¢ (2021) conducted a systematic review of studies examining the effect of ICT on
reading comprehension in English as a Foreign Language (EFL) classes. The study found that
ICT had a positive effect on reading comprehension in EFL classes.

Moreover, Sanz-Rivas and Garcia-Sdnchez (2019) analyzed 28 empirical studies to
examine the impact of ICT on reading comprehension. The study found that ICT had a positive
effect on reading comprehension, particularly when used as a supplementary tool. Additionally,
the study found that the type of ICT tool used (e.g. interactive whiteboards, tablets, and e-books)
affected the impact of ICT on reading comprehension.

The studies reviewed provide evidence that ICT has a positive effect on reading
comprehension. However, the effect size varies depending on the context and type of ICT tool
used. Moreover, the studies indicate that the impact of ICT on reading comprehension is stronger
when ICT is used as a supplementary tool. Finally, these studies highlight the importance of
active engagement in reading activities when using ICT tools to enhance reading comprehension.

Specifically, the studies examine how ICT affects reading comprehension, reading
fluency, and the effectiveness of ICT in enhancing reading skills in Ukraine. Balyk and
Petrushkevych (2019) examined the use of ICT in teaching reading to Ukrainian EFL learners
and found that integrating ICT tools into teaching can improve reading skills. Similarly, Chumak
(2019) investigated the use of ICT tools in enhancing reading skills in Ukrainian primary schools
and concluded that using ICT tools can be an effective means of teaching reading skills.

Dunaievska (2017) explored the use of ICT in teaching reading to Ukrainian students and
found that ICT can make reading more engaging and interactive, while Halimon and Ilyina
(2017) examined the effectiveness of ICT in teaching reading to Ukrainian students and
concluded that it can improve reading skills, particularly in terms of vocabulary development.

Hrytsenko and Pavliuk (2021) studied the role of strategy instruction in ICT-enhanced
reading instruction for Ukrainian learners of English and found that the use of ICT tools along
with explicit instruction in reading strategies can lead to significant improvements in reading

comprehension.
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Kharytonova (2020) investigated the challenges and opportunities of integrating ICT in
teaching reading to Ukrainian EFL learners and found that teacher training and support are
crucial in effectively implementing ICT tools in the classroom.

Kravchenko and Melnyk (2018) explored the impact of ICT on reading comprehension
among Ukrainian high school students and found that the use of ICT tools can positively impact
reading comprehension.

Sava and Strilchuk (2019) investigated the use of ICT in teaching reading skills to
Ukrainian students and found that ICT tools can improve reading skills, particularly in terms of
promoting active learning and providing opportunities for differentiated instruction.

Tymoshenko (2019) studied the use of ICT to improve reading fluency in Ukrainian EFL
classrooms and found that using ICT tools can increase reading fluency and promote student
engagement.

Vasylenko (2018) investigated the use of ICT tools in enhancing reading comprehension
in Ukrainian EFL classrooms and found that ICT tools can be effective in improving reading
comprehension, particularly when combined with teacher-led instruction and support.

Overall, the studies suggest that ICT can be an effective means of enhancing reading
skills among Ukrainian EFL learners. The studies highlight the importance of teacher training
and support in effectively implementing ICT tools in the classroom, as well as the importance of

explicitly teaching reading strategies alongside the use of ICT tools.
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PART 3. EMPIRICAL RESEARCH

The integration of technology into language learning has become increasingly prevalent
in recent years. English language learners, in particular, have been found to benefit from the use
of ICT (Information and Communication Technology) in language learning, as it provides them
with access to authentic and diverse learning resources, opportunities for collaborative learning,
and immediate feedback on their language skills.

To investigate the use of ICT for teaching English, a study was conducted among 9th to
11th grade students in Ukraine. The purpose of this study was to explore the specific types of
computer technologies used by students, the difficulties they encountered while using them, the
aspects of language learning for which they used these technologies the most, and the purposes
for which they used them.

The study was conducted through a questionnaire survey, which was administered to a
sample of 77 students. The survey consisted of both open-ended and close-ended questions,
which aimed to gather information about the students' experiences with ICT in language
learning. The data collected from the survey were analyzed using both qualitative and
quantitative methods.

The findings of this study provide insights into the current practices and challenges of
using ICT for teaching English to students in Ukraine. The results of this study can be used to
inform the development of effective ICT-based language learning strategies and to address the
challenges that students face when using these technologies. Ultimately, this study aims to
contribute to the improvement of English language teaching and learning in Ukraine, and to
promote the effective use of ICT in language education.

The study was conducted in a school setting where English is taught as a foreign
language. The use of ICT was observed as a complement to traditional teaching methods. The
study aims to provide a better understanding of the potential of ICT in enhancing language
learning and teaching.

The study also sought to identify the most common ICT tools used by students in their
English language learning. The survey asked students to indicate the software, websites, and
apps they use in their language learning, as well as how frequently they use them.

In addition to identifying the tools used, the study also explored the difficulties students
face when using ICT for language learning. These difficulties ranged from technical issues such

as slow internet connections to challenges with using the software effectively.
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The study also looked at the aspects of language learning for which students used ICT the
most. The survey asked students to indicate the language skills (reading, writing, speaking,
listening) they focused on when using ICT tools.

Moreover, the study investigated the purposes for which students used ICT in their
English language learning. The survey asked students to indicate whether they used these
technologies for practicing language skills, researching topics related to language learning, or
communicating with others in English.

In conclusion, this study provides a comprehensive understanding of the current state of
ICT use in English language learning among Ukrainian students. It offers valuable insights into
the types of ICT tools used, the difficulties faced, and the purposes for which these technologies
are employed. Ultimately, the study highlights the potential of ICT in improving language
learning outcomes and promoting effective language education.

3.1. FINDINGS OF THE RESEARCH

The first research question was related to the frequency of using ICT tools in English
language classes. The respondents were asked to indicate how often they use these tools, and the

data shows that there were 77 responses in total.

How often do you use ICT tools in your English language classes?
77 Bignosigewn

@ Almost always
@ Sometimes
Rarely

@ Never
7,8%

Figure 1

According to Figure 1, the majority of respondents use ICT tools in their English
language classes, respondents indicating that they almost always or sometimes use these tools.
Only 5 respondents indicated that they never use ICT tools in their English language classes.

The second question “Which of the following ICT tools have you used in your English

language classes?”
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Which of the following ICT tools have you used in your English language classes?
77 Bignosigen

Online dictionaries 47 (61%)
E-books

Social media platforms

24 (31,2%)

— 44 (57,1%)

Online grammar resources —31 (40,3%)
Language learning apps |—29 (37,7%)
Video conferencing software —29 (37,7%)

Figure 2

Figure 2 indicates that a variety of ICT tools have been used in English language classes.
The most commonly used ICT tools are online dictionaries, social media platforms, and online
grammar resources. Some respondents have also used e-books, video conferencing software, and
language learning apps in their English language classes. It is interesting to note that some
respondents have mentioned using music videos, Translators, and projectors in their English
language classes, indicating that they have used non-conventional ICT tools as well. Overall, the
responses suggest that there is a wide range of ICT tools available for use in English language
classes, and educators are using various tools depending on their needs and preferences.

The next question “What specific skills have you practiced using ICT tools in ELT?”

What specific skills have you practiced using ICT tools in ELT?

77 signosipen

@ Speaking

@ Reading
Writing

@ Listening

@ All of the above

18,2% '

Figure 3

Based on the responses shown in Figure 3, it appears that the majority of participants
have practiced all of the language skills (reading, writing, speaking, and listening) using ICT
tools in English Language Teaching (ELT). This suggests that ICT tools are being used to
facilitate a variety of language activities and tasks in ELT classrooms, including online
communication, accessing and creating digital content, and using online resources for language
learning. It also highlights the versatility of ICT tools in supporting language teaching and

learning across different skill areas.
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The next question “Do you feel that using ICT tools in ELT has improved your language
skills?”

Do you feel that using ICT tools in ELT has improved your language skills?

77 Bignosigen

@ VYes, significantly
@ Yes, somewhat
@ No, not really
@ No, not at all

Figure 4

According to Figure 4, it can be inferred that a majority of the participants feel that using
ICT tools in ELT has improved their language skills to some extent, with a significant number of
respondents indicating a significant improvement. However, there are a few participants who
feel that using ICT tools has not improved their language skills at all or only to a small extent.

” What benefits have you experienced from using ICT tools in ELT for speaking, reading,

writing, and listening ?”

What benefits have you experienced from using ICT tools in ELT for speaking, reading, writing, and
listening?
77 Bianosinen

@ Access to a wider range of resources
and materials

@ Increased flexibility in learning
Increased engagement with course
content

@ Enhanced communication and
collaboration with peers and teachers

Figure 5

From the Figure 5, it is clear that the majority of participants have experienced benefits
from using ICT tools in ELT for various language skills. The most common benefit reported is
access to a wider range of resources and materials, which can facilitate language learning by
providing learners with more opportunities to practice and improve their skills.

“What challenges have you faced when using ICT tools in your English language

classes?”
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What challenges have you faced when using ICT tools in your English language classes?

77 Bignosigen

a. Technical difficulties —21 (27,3%)

b. Limited access to devices or... -36 (46,8%)
c. Difficulty navigating software... 21(27,3%)
d. Lack of training or support —18 (23,4%)

None
None, i think

did not encounter

nothing)

Figure 6

From the data in Figure 6, it seems that some English language learners have faced
challenges when using ICT tools in their classes. The most common challenges mentioned
include limited access to devices or internet, difficulty navigating software or apps, and technical
difficulties. Some students did not encounter any challenges, while others faced multiple
challenges.

“Have you ever had a positive experience using ICT tools in your English language
classes?” If so, please describe.

From the responses provided, it is clear that there is a mix of positive and negative
experiences when using ICT tools in English language classes. Many respondents have had
positive experiences with ICT tools such as language learning apps, online dictionaries, grammar
checkers, online language exchange platforms, video conferencing software, online quizzes, and
social network platforms. Some of the benefits mentioned include increased student engagement
and motivation, improved reading, writing, listening and speaking skills, access to data and
research, flexible learning, and the ability to learn anytime and anywhere.

On the other hand, some respondents have had negative experiences or have not used ICT
tools at all. Some reasons for this include a lack of interest, preference for traditional methods,
lack of access to technology, or negative experiences with specific tools.

Overall, it is clear that ICT tools can be useful in enhancing language learning and can
provide a range of benefits to students. However, it is important to note that individual
experiences and preferences may vary, and that the effectiveness of ICT tools may depend on
factors such as the tool itself, the context of use, and the individual needs of the learner.

“Have you ever had a negative experience using ICT tools in your English language

classes?” If so, please describe.
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Based on the responses provided, the majority of the participants did not report having a
negative experience using ICT tools in their English language classes. However, a few
participants reported technical difficulties, such as problems with internet connection,
equipment, or online platforms crashing. Overall, the responses suggest that while ICT tools can
be useful for language learning, technical difficulties and personal preferences can affect the
experience.

“How comfortable are you with using ICT tools in your English language classes?”

1.  How comfortable are you with using ICT tools in your English language classes?

77 Bignoeigewn

@ Very comfortable

@ Somewhat comfortable
Neutral

@ Somewhat uncomfortable

@ Very uncomfortable

Figure 7

According to Figure 7, it seems that the majority of participants are very comfortable or
somewhat comfortable with using ICT tools in their English language classes. Only a small
number of respondents reported feeling very uncomfortable or somewhat uncomfortable. This
suggests that ICT tools are generally viewed positively as a helpful aid to language learning.
However, there is also a notable number of respondents who are neutral, indicating that they may
have mixed feelings or varying experiences with ICT tools in their language classes. Overall, it is
important to consider individual experiences and preferences when incorporating ICT tools into
language learning.

“In your opinion, what are some of the benefits of using ICT tools in English language

classes?”
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In your opinion, what are some of the benefits of using ICT tools in English language classes?
77 signoeigew

@ a. More interactive and engaging
learning experiences

@ b. Greater access to resources and
materials
c. Opportunities for collaboration and
communication with other learners and
teachers

@ d. Increased motivation and enjoyment
of language learning

@ All above

Figure 8

Figure 8 indicates that there is a widespread recognition of the benefits of using ICT tools
in English language classes. The most commonly cited benefits are more interactive and
engaging learning experiences and greater access to resources materials.

Overall, these results suggest that educators should continue to explore and promote the
use of ICT tools in English language classes to help students achieve their language learning
goals.

The next question asked respondents to indicate which ICT tools they have used for

writing in their English language classes.

Which of the following ICT tools have you used for writing in your English language classes?
77 signoeigewn

a. Word processing software (e.g.
Microsoft Word)

b. Online writing platforms (e.g.
Google Docs)

43 (55,8%)

38 (49,4%)

c. Grammar and spell check tools

d. Online dictionaries and

0,
thesauruses 41 (53,2%)

e. Online plagiarism checkers

Wikipedia

Figure 9

Overall, the data from the Figure 9 suggests that most respondents have used word
processing software, online writing platforms, and online dictionaries and thesauruses in their
English language classes. Grammar and spell check tools were also popular, but slightly less
commonly used than the other three tools. Online plagiarism checkers were the least commonly

used tool.
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“How do you think ICT tools have helped you with your writing in English?”

How do you think ICT tools have helped you with your writing in English?

77 Bignogigen

@ 2. Improved grammar
@ b. Increased speed and efficiency
¢. Made it easier to revise and edit

@ d. Provided access to more resources
and information

@ e Other (please specify)

Figure 10

From the data in Figure 10, it is clear that ICT (Information and Communications
Technology) tools have helped individuals with their writing in English in a variety of ways. The
most common benefit cited was made it easier to revise and edit, indicating that ICT tools such
as grammar checkers have been effective in identifying and correcting errors in written English.

“Do you think that using ICT tools for writing can improve your writing skills in

English?”

Do you think that using ICT tools for writing can improve your writing skills in English?
77 Bignosigew

@ VYes, significantly
@ Yes, somewhat
@ No, not really
@ No, not at all

Figure 11

The research results shown in Figure 11 indicate that the majority of participants believe
that using ICT tools for writing can improve their writing skills in English. This suggests that
using ICT tools has a positive impact on writing skills in English, with a significant majority of

respondents perceiving the improvement as significant or somewhat.

“What are some of the benefits of using ICT tools for writing in English language

classes?”
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What are some of the benefits of using ICT tools for writing in English language classes?

77 Bignoeigen

® a. More efficient and effective writing
processes

@ b. Improved writing skills and
performance
@ c. Greater access to resources and
information

@ d. Opportunities for collaboration and
feedback from peers and teachers

Figure 12

Based on the provided research results, it is evident that using ICT tools in English
language classes has several benefits for improving writing skills and performance. As shown in
Figure 12 the most frequently mentioned benefit is the greater access to resources and
information. This is followed by improved writing skills and performance.

Overall, the research suggests that using ICT tools in English language classes can have a
positive impact on students' writing skills.

“Do you think that using ICT tools for writing in English language classes can improve

your overall language proficiency?”

Do you think that using ICT tools for writing in English language classes can improve your overall
language proficiency?

77 Bignosipen

@ a. Yes, significantly
® b. Yes, somewhat
@ c. No, not really

@® d. No, not at all

Figure 13

Based on the research results provided, it appears that using ICT (Information and
Communication Technology) tools for writing in English language classes can have a positive
impact on overall language proficiency. A majority of the responses indicate that using these
tools can improve language proficiency, with the highest number of respondents indicating that it

can somewhat improve their language proficiency are presented in Figure 13.
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It is also important to note that a significant number of respondents indicated that the use
of ICT tools did not improve their language proficiency. This highlights the fact that not all
students may benefit equally from the use of these tools, and that other factors such as learning
style and individual differences may also play a role.

Overall, the research results suggest that the use of ICT tools for writing in English
language classes can be a useful tool for improving language proficiency, but it may not be a
complete solution and may not work for everyone. It may be beneficial to combine the use of
ICT tools with other teaching methods and to cater to individual learning styles and needs.

The next research question is focused on the use of ICT tools for reading in English
language classes. The given responses indicate that the majority of the respondents have used
online articles and blogs, followed by e-books and online dictionaries/thesauruses. As shown in

Figure 14 audio and video content are the most popular ICT tool for reading in English language

classes.
Which of the following ICT tools have you used for reading in your English language classes?
77 Bignosigen
a. E-books
b. Online articles and blogs 38 (49,4%)
c. Online dictionaries and 34 (44,2%)
thesauruses
d. Audio and video content 50 (64,9%)
Figure 14

This finding is surprising due to the fact that reading is traditionally associated with
written text, and audio and video content may not be seen as a primary source for reading
practice. This finding highlights the importance of incorporating multimedia resources in English
language classes to enhance the students' learning experience and engagement. Additionally, the
widespread use of online resources suggests the need for educators to consider incorporating

these tools into their teaching strategies to keep up with the changing educational landscape.

“How do you think ICT tools have helped you with your reading in English?”
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How do you think ICT tools have helped you with your reading in English?

77 signosigen

@ a. Provided access to more diverse and
authentic materials

@ b. Improved reading comprehension

@ c. Increased engagement and
motivation

@ d. Enhanced vocabulary and language
skills

Figure 15

The responses shown in Figure 15, suggest that ICT tools have had a positive impact on
the respondents' reading abilities in English. The most commonly cited benefits were enhanced
vocabulary and language skills, improved reading comprehension, and access to more diverse
and authentic materials. This indicates that ICT tools have made it easier for people to read and
understand English texts, learn new words, and expand their knowledge of the language.

Overall, the responses suggest that ICT tools have been instrumental in helping people
improve their reading abilities in English. The benefits cited are consistent with the ways in
which ICT tools can support language learning, such as providing access to a wide range of
resources and enabling personalized and interactive learning experiences.

“Do you think that using ICT tools for reading can improve your reading skills in
English?”

1. Do you think that using ICT tools for reading can improve your reading skills in English?

77 signosinen

® a. Yes, significantly

® b. Yes, somewhat
c. No, not really

@ d. No, not at all

Figure 16
The responses to the question on whether using ICT tools for reading can improve
reading skills in English show a positive attitude towards the effectiveness of such tools. It can

be seen from the data in Figure 16 that most respondents indicated that using ICT tools for
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reading can improve their reading skills, with a majority stating that it can improve their skills
significantly.

However, there were also a few respondents who disagreed with the proposition,
indicating that using ICT tools for reading does not really improve their reading skills in English.
One respondent stated that it does not improve their skills at all.

Overall, the majority of respondents believe that using ICT tools for reading can improve
their reading skills in English, with a significant proportion indicating that it can improve their
skills significantly. This suggests that the use of ICT tools for reading may be an effective way to
improve English reading skills for many people.

“What are some of the benefits of using ICT tools for reading in English language

classes?”

What are some of the benefits of using ICT tools for reading in English language classes?
77 signosigew

@ a. Access to a wider variety of authentic
and engaging materials

@ b. Increased motivation and
engagement with reading
c. Improved comprehension and
vocabulary skills

@ d. Opportunities for interactive and
multimedia learning

Figure 17

The analysis of the research answers on the benefits of using ICT tools for reading in
English language classes shown in Figure 17, that the majority of respondents believe that using
ICT tools for reading provides access to a wider variety of authentic and engaging materials,
improves comprehension and vocabulary skills. These findings suggest that the use of ICT tools
in English language classes can be a valuable resource for language learners, helping them to
develop their language skills in an engaging and interactive way.

“Have you ever used ICT tools for listening activities in your English language classes?”



46
Have you ever used ICT tools for listening activities in your English language classes?
77 signosigei

@ Yes
@® No

Figure 18

According to Figure 18, it is clear that a majority of the participants have used ICT tools
for listening activities in their English language classes.

This shows that ICT tools are commonly used in English language classes for listening
activities. Using ICT tools for listening activities has numerous benefits, including providing
learners with access to a wide range of listening materials, allowing for self-paced learning, and
promoting interactive and engaging learning experiences.

However, it is important to note that some participants have not used ICT tools for
listening activities in their English language classes.

Overall, the research answers suggest that ICT tools are widely used for listening
activities in English language classes. This highlights the importance of integrating technology
into language teaching and learning to enhance the quality of education.

“Which of the following ICT tools have you used for listening activities in your English

language classes?”

Which of the following ICT tools have you used for listening activities in your English language

classes?
77 Bignoeigei

a. Online videos and podcasts 50 (64,9%)

b. Language learning apps —33 (42,9%)
c. Audio recordings —55 (71,4%)

d. Virtual meetings and webinars

Figure 19
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Based on the responses provided in Figure 19, the most commonly used ICT tools for
listening activities in English language classes are audio recordings, online videos and podcasts,
and language learning apps. These three tools were mentioned by the majority of the
respondents.

Overall, the results suggest that teachers are using a variety of ICT tools for listening
activities in English language classes, which can be helpful for engaging students and improving
their listening skills.

“How do you think ICT tools have helped you with your listening skills in English?”

How do you think ICT tools have helped you with your listening skills in English?

77 Bignoeigen

@ a. Provided access to more authentic
materials and real-life situations

@ b. Increased exposure to different
accents and speech patterns
¢. Improved listening comprehension
and fluency

@ d. Enhanced vocabulary and language
skills

Figure 20

According to Figure 20, it is clear that ICT tools have helped individuals with their
listening skills in English in a variety of ways. The most commonly mentioned benefit is
improving listening comprehension and fluency. This is an important advantage as it helps
individuals develop their ability to understand different accents and dialects, which is essential in
real-life situations.

In summary, the use of ICT tools has helped individuals with their listening skills in
English by increasing exposure to different accents and speech patterns, improving listening
comprehension and fluency, enhancing vocabulary and language skills, and providing access to
more authentic materials and real-life situations.

“Have you ever encountered any challenges when using ICT tools for listening activities

in English? If so, what were they?”
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Have you ever encountered any challenges when using ICT tools for listening activities in English? If

so, what were they?
77 Bignoeigen

@ a. Technical difficulties
@ b. Poor sound quality

@ c. Difficulty navigating websites or
platforms

® No

@ did not encounter

Figure 21

From the data in Figure 21, it is clear that there are several challenges that individuals
face when using ICT tools for listening activities in English. The most commonly reported
challenges were poor sound quality. This can make it challenging for individuals to follow the
audio content, which is essential for listening activities.

Overall, these findings suggest that ICT tools used for listening activities in English
should be designed to address common issues such as technical difficulties, poor sound quality,
and user navigation. By doing so, individuals can have a more positive and effective listening
experience, leading to better language acquisition outcomes.

“Do you think that using ICT tools for listening activities can improve your listening

skills in English?”

Do you think that using ICT tools for listening activities can improve your listening skills in English?

77 Bignoeigen

® a. Yes, significantly
® b. Yes, somewhat
@ c. No, not really

® d. No, not at all
7.8%

Figure 22

As shown in Figure 22, from the 77 answers provided, it appears that a majority of
respondents believe that using ICT tools for listening activities can improve their listening skills

in English.
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Overall, the results suggest that the use of ICT tools for listening activities in English can
be beneficial for most individuals, but it may not work for everyone.

“How often do you use ICT tools for listening activities outside of class?”

How often do you use ICT tools for listening activities outside of class?

77 Bignosigen

® a. Almost always
@ b. Sometimes
@ c. Rarely

® d. Never

Figure 23

Based on the research answers provided, it is clear that there most of the students
indicated that they use ICT outside the classroom to improve their listening skills in learning
English. It also confirms that students are interested in using technology and it makes language
learning easier for them.

“What are some of the benefits of using ICT tools for listening activities in English

language classes?”

What are some of the benefits of using ICT tools for listening activities in English language classes?

77 Bignoeigewn

@ a. Access to a wider variety of authentic
and engaging materials

@ b. Increased motivation and
engagement with listening

@ c. Improved comprehension and fluency
skills
@ d. Opportunities for interactive and
multimedia learning

The analysis of the research answers indicates that the majority of participants perceive

Figure 24

benefits in using ICT tools for listening activities in English language classes. Two main benefits

were identified: improved comprehension and fluency skills and increased motivation.
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Improved comprehension and fluency skills were identified as a benefit by 36.4% of
participants. This suggests that the use of ICT tools can help students to better understand spoken
English and improve their ability to express themselves orally.

Increased motivation and engagement with listening was identified by 27.3% of
participants as a benefit of using ICT tools. This suggests that incorporating technology into
language learning can make listening activities more enjoyable and engaging, thereby motivating
students to participate more actively in class.

“Do you think that using ICT tools for listening activities in English language classes

can improve your overall language proficiency?”

Do you think that using ICT tools for listening activities in English language classes can improve
your overall language proficiency?

77 Bignoeigen

@ a. Yes, significantly
@ b. Yes, somewhat
c. No, not really

@ d. No, not at all

Figure 25

Based on the 77 responses collected, it is evident that a majority of the participants
believe that using ICT tools for listening activities in English language classes can improve their
overall language proficiency. And only a few students gave a negative answer.

It is important to note that the responses are subjective and depend on individual
experiences and learning preferences. However, the majority of the responses suggest that
incorporating ICT tools for listening activities can be an effective way to enhance language
learning and improve overall language proficiency.

“Have you ever used ICT tools for speaking activities in your English language classes?”
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Have you ever used ICT tools for speaking activities in your English language classes?

77 Bignoeigen

® Yes
® No

Figure 26

According to Figure 26, it seems that the majority of respondents have used ICT tools for
speaking activities in their English language classes. This indicates that the use of ICT tools for
speaking activities is quite prevalent in English language education.

“Which of the following ICT tools have you used for speaking activities in your English

language classes?”

Which of the following ICT tools have you used for speaking activities in your English language

classes?
77 signosinen

a. Video conferencing platform... 50 (64,9%)

b. Language learning apps —41(53,2%)

¢. Voice recording software 23 (29,9%)
d. Online collaboration tools (e.... —24 (31,2%)

Video editing software, photosh... 1 (1,3%)
-1 (1.3%)
—1(1,3%)
translator l§—1 (1,3%)
yandex translater j—1 (1,3%)
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Figure 27

Based on the responses provided, it is clear that there is a wide range of ICT tools being
used for speaking activities in English language classes. The most popular tool is video
conferencing platforms, with 50 responses, followed by language learning apps, with 41
responses, and online collaboration tools like Google Docs, with 24 responses.

Some respondents mentioned using a variety of different tools, including voice recording
software, video editing software, social media platforms like Twitter and Reddit, and translation

tools like Google Translator.
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Overall, these responses demonstrate that English language teachers are increasingly
utilizing a variety of ICT tools to enhance speaking activities in their classrooms, which can help
to improve student engagement, interaction, and learning outcomes.

“Do you think that using ICT tools for speaking activities can improve your speaking

skills in English?”

Do you think that using ICT tools for speaking activities can improve your speaking skills in English?

77 Bignoeigen

® a. Yes, significantly

44,2% @ b. Yes, somewhat
¢. No, not really

@ d. No, not at all

Figure 28

Based on the 77 answers, it appears that the majority of respondents (about 90%) believe
that using ICT tools for speaking activities can improve their speaking skills in English. Of these
respondents, the majority (around 46%) believe that using ICT tools can significantly improve
their speaking skills, while the remaining 44% believe that it can somewhat improve their skills.

On the other hand, about 2% of respondents believe that it cannot improve their speaking
skills in English at all.

It is worth noting that some respondents (around 8%) responded that using ICT tools for
speaking activities does not really have an impact on their speaking skills. This suggests that the
effectiveness of using ICT tools for speaking activities may vary depending on the individual.

“How often do you use ICT tools for speaking activities outside of class?”

How often do you use ICT tools for speaking activities outside of class?
77 Bignosigein

@ a. Almost always
@ b. Sometimes

c. Rarely

Figure 29
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Based on the 77 answers, it appears that there is a range of usage of ICT tools for
speaking activities outside of class. About 26% of respondents reported using ICT tools almost
always, while 41,2% reported using them sometimes. On the other hand, about 23,4% of
respondents reported rarely using these tools, and 9% reported never using them.

Overall, the results suggest that there is potential for greater use of ICT tools for speaking
practice, which could help more language learners to improve their speaking skills. Educators
and language learning programs may consider promoting the benefits of these tools and
providing resources to help learners make use of them.

“What are some of the benefits of using ICT tools for speaking activities in English

language classes?”

What are some of the benefits of using ICT tools for speaking activities in English language
classes?

77 Bignosigen

@ a. Increased opportunities for authentic
communication and collaboration

@ b. Improved confidence and motivation
to speak
c. Enhanced pronunciation and
intonation skills

@ d. Opportunities for interactive and
multimedia learning

Figure 30

According to Figure 30, there seem to be two main benefits of using ICT tools for
speaking activities in English language classes:

The most common response was that the use of ICT tools improved students' confidence
and motivation to speak. This suggests that the use of technology can help to create a more
engaging and dynamic learning environment that encourages students to participate more
actively in speaking activities.

A significant number of respondents also noted that the use of ICT tools helped to
improve their students' pronunciation and intonation skills. This may be due to the fact that many
ICT tools are designed to provide immediate feedback on pronunciation and intonation, allowing
students to correct their mistakes and improve their overall speaking ability.

Overall, the responses suggest that the use of ICT tools can have a positive impact on
speaking activities in English language classes.

“Do you think that using ICT tools for speaking activities in English language classes can

improve your overall language proficiency?”
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Do you think that using ICT tools for speaking activities in English language classes can improve
your overall language proficiency?

77 signoeigen

® a. Yes, significantly
® b. Yes, somewhat
@ c. No, not really

@ d. No, not at all

Figure 31

Based on the answers provided by the participants, it appears that the majority of them
believe that using ICT tools for speaking activities in English language classes can improve their
overall language proficiency. Out of the 77 responses, 66 indicated a positive response, either
"Yes, significantly" (38), "Yes, somewhat" (28).

However, it is worth noting that some participants expressed a negative response, either
"No, not at all" (6) or "No, not really" (5).

Overall, the responses suggest that the use of ICT tools for speaking activities in English
language classes is viewed positively by a majority of respondents as a way to enhance language
learning.

“How has the Corona Virus pandemic affected your use of ICT tools in ELT?”

How has the Corona Virus pandemic affected your use of ICT tools in ELT?

77 BipnoBinen

® 2. | have increased my use of ICT tools
in ELT

@ b. | have decreased my use of ICT tools
in ELT

@ c. | have not changed my use of ICT
tools in ELT

® d. | did not use ICT tools in ELT before
the pandemic

Figure 32

Based on the given responses, it appears that the majority of participants have increased

their use of ICT tools in ELT during the pandemic. Out of the 77 respondents, 38 reported an
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increase in their use of ICT tools, while 24 reported no change, and 9 reported a decrease.
Additionally, 6 respondents indicated that they did not use ICT tools in ELT before the
pandemic.

It is not surprising that many respondents increased their use of ICT tools, given that the
pandemic forced many educational institutions to shift to remote or hybrid learning models.
These changes required the use of various ICT tools, such as video conferencing platforms,
online collaboration tools, and learning management systems, to facilitate teaching and learning.

However, it is worth noting that a significant number of participants did not change their
use of ICT tools. This could be due to a variety of reasons, such as already having a well-
established use of ICT tools in their teaching practice or experiencing challenges with
implementing new tools during the pandemic.

Overall, the results suggest that the pandemic has had a significant impact on the use of
ICT tools in ELT, with many teachers increasing their reliance on technology to deliver
instruction.

“What ICT tools have you used during the pandemic for ELT?”

Based on the responses, it is clear that video conferencing platforms such as Zoom and
Google Meet have been widely used for English Language Teaching (ELT) during the pandemic.
The second most popular tool used for ELT is learning management systems like Moodle and
Blackboard. Social media platforms like Facebook and Twitter have also been used for ELT
along with language learning apps like Duolingo and Babbel. Some respondents have mentioned
using a variety of different software including YouTube, Twitch, Reddit, and Discord.

It is notable that video conferencing platforms have been the most popular tool for ELT
during the pandemic, likely due to their ability to facilitate live interactions between students and
teachers. Learning management systems are also commonly used, likely due to their ability to
manage and distribute course materials and assignments. Social media platforms and language
learning apps seem to be used to supplement other tools, possibly for independent practice and
review outside of class time.

Overall, the variety of tools used suggests that ELT teachers have had to adapt to the new
challenges presented by the pandemic and have been resourceful in finding ways to continue to
provide quality instruction to their students.

“Have you encountered any challenges when using ICT tools during the pandemic for

ELT?”



56

Have you encountered any challenges when using ICT tools during the pandemic for ELT?
77 ignoeinen

@ a. Technical difficulties (e.g. poor
internet connection)

@ b. Difficulty adapting to new tools and
platforms

¢. Lack of training and support

@ d. Difficulty staying motivated and
focused

@ did not encounter

Figure 33

Based on the responses of 77 participants, it is clear that there were several challenges
encountered when using ICT tools during the pandemic for ELT. The most common challenge
was technical difficulties, specifically poor internet connection, which was mentioned 34 times,
as shown in Figure 33. This was followed by difficulty adapting to new tools and platforms,
which was mentioned 21 times. It is interesting to note that some respondents did not encounter
any challenges, which could indicate a level of familiarity and proficiency with ICT tools.

Another significant challenge mentioned by the participants was the difficulty staying
motivated and focused while using ICT tools for ELT. This was mentioned 14 times, indicating
that remote learning can be challenging for some students who may require more structure and
support to stay engaged. The lack of training and support was also mentioned as a challenge by 7
participants, which highlights the importance of providing adequate training and resources for
both teachers and students to ensure a smooth transition to remote learning.

Overall, the analysis shows that technical difficulties, difficulty adapting to new tools and
platforms, and difficulty staying motivated and focused were the main challenges encountered
when using ICT tools during the pandemic for ELT. Addressing these challenges by providing
technical support, training, and resources can help to improve the effectiveness of remote
learning and ensure that students can continue to learn despite the challenges posed by the
pandemic.

“How have you adapted your learning practices to accommodate the use of ICT tools

during the pandemic?”
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How have you adapted your learning practices to accommodate the use of ICT tools during the
pandemic?

77 Bignosigen

@ a. | have adjusted my study habits to
work more effectively online

@ b. | have developed new learning
strategies specifically for online learning
c. | have modified existing learning
strategies for online learning

@ d. | have used a combination of these
approaches

@ c. | have not adapted my learning
practices

Figure 34

According to Figure 34, it appears that the majority of students have adapted their
learning practices to accommodate the use of ICT tools during the pandemic. Specifically, 27
respondents indicated that they have adjusted their study habits to work more effectively online,
14 have modified existing learning strategies for online learning, and 13 have developed new
learning strategies specifically for online learning. Additionally, 16 students reported using a
combination of these approaches.

However, it is also noteworthy that 7 respondents stated that they have not adapted their
learning practices, which may suggest that some students have had difficulty transitioning to
online learning or have not had the resources or support necessary to do so.

Overall, the responses suggest that the pandemic has had a significant impact on how
students learn and use technology, with many students modifying their approaches to
accommodate the shift to online learning. The use of ICT tools is likely to continue to play an
important role in education, even as schools return to in-person learning.

“What benefits have you experienced from using ICT tools during the pandemic for
ELT?”

What benefits have you experienced from using ICT tools during the pandemic for ELT?
77 gignosigen

@ a. Increased flexibility in learning
@ b. Access to a wider range of resources

and materials
c. Enhanced communication and
collaboration with peers and teachers

@ d. Improved motivation and engagement
with course content

Figure 35
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Based on the responses from the 77 participants, the benefits of using ICT tools during
the pandemic for ELT can be summarized into three main categories: increased flexibility in
learning, access to a wider range of resources and materials, and enhanced communication and
collaboration with peers and teachers.

The most frequently mentioned benefit is increased flexibility in learning, which was
mentioned in 25 of the responses. This suggests that ICT tools have allowed learners to have
more control over their learning by being able to access materials and resources at their own
pace and at a time that suits them. This flexibility in learning has likely been necessary during
the pandemic, as many learners have had to juggle other responsibilities such as caring for
family members or working from home.

The second most frequently mentioned benefit is access to a wider range of resources and
materials, which was mentioned in 24 of the responses. This suggests that ICT tools have made it
easier for learners to access a variety of learning resources such as videos, audio recordings, and
interactive exercises. This has likely been particularly important during the pandemic, as
traditional learning materials such as textbooks and handouts may have been more difficult to
distribute.

The third most frequently mentioned benefit is enhanced communication and
collaboration with peers and teachers, which was mentioned in 19 of the responses. This
suggests that ICT tools have allowed learners to communicate with their peers and teachers more
easily, and have facilitated collaborative learning activities. This has likely been important
during the pandemic, as learners may have felt isolated and in need of social interaction.

Finally, 9 responses mentioned improved motivation and engagement with course content
as a benefit of using ICT tools during the pandemic for ELT. This suggests that ICT tools have
helped to keep learners engaged with their learning and motivated to continue their studies
during what has been a challenging time for many.

“What challenges have you experienced from using ICT tools during the pandemic for

ELT?”

What challenges have you experienced from using ICT tools during the pandemic for ELT?
77 signosigen

@ a. Technical difficulties (e.g. poor
internet connection)

@ b. Difficulty adapting to new tools and
platforms
c. Lack of training and support

@ d. Difficulty staying motivated and
focused

@ did not encounter

Figure 36
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From the 77 responses, there are four main challenges that ELT learners have faced when
using ICT tools during the pandemic. These include technical difficulties (e.g. poor internet
connection), difficulty adapting to new tools and platforms, lack of training and support, and
difficulty staying motivated and focused.

The most common challenge mentioned is technical difficulties, such as poor internet
connection, were mentioned in 32 responses. This is a common issue with online teaching and
can impact the delivery of lessons and the ability of students to participate in them.

The second most common challenge is difficulty staying motivated and focused, with 21
responses. This is understandable given the sudden shift to online teaching and the need to adapt
to new teaching methods and tools. It can be challenging to maintain the same level of
engagement and motivation as in a traditional classroom setting.

The third most common challenge is difficulty adapting to new tools and platforms, with
16 responses. This highlights the need for proper training and support for teachers to effectively
use new technologies in their teaching. Without proper training, teachers may struggle to
navigate the various platforms and tools available to them, which can impact the quality of their
teaching.

Finally, lack of training and support was mentioned in 6 responses. This challenge is
closely linked to the difficulty of adapting to new tools and platforms and highlights the need for
ongoing support for teachers as they navigate the challenges of online teaching.

Several students also mentioned that they haven't encountered any difficulties at all.

In conclusion, the challenges that ELT teachers have experienced when using ICT tools
during the pandemic are diverse and varied, but they can be grouped into four main categories:
technical difficulties, difficulty adapting to new tools and platforms, lack of training and support,
and difficulty staying motivated and focused.

“Do you think that the use of ICT tools in ELT will continue to be important after the
pandemic?”

Do you think that the use of ICT tools in ELT will continue to be important after the pandemic?

77 einnosinen

@ a. Yes, significantly
@ b. Yes, somewhat

c. No, not really
@ d. No, nat at all

Figure 37
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From the data in Figure 37, it seems that a majority of the participants believe that the
use of ICT tools in ELT (English Language Teaching) will continue to be important even after
the pandemic. Out of the 77 answers collected, 67 answered "Yes" to this question, with 41 of
them indicating that the use of ICT tools will be "significantly" important and 26 of them
suggesting that it will be "somewhat" important.

On the other hand, 10 respondents answered "No" to this question, with 2 of them
suggesting that the use of ICT tools will not be important "at all" and 8 of them indicating that it
will not be "really" important.

Overall, the majority of the participants seem to believe that the integration of ICT tools
in ELT will continue to play a significant role even after the pandemic. The reasons for this
could be attributed to the many advantages of using ICT tools in language learning, such as
accessibility, flexibility, and personalization, which have been highlighted and recognized by
many language learners and educators.

“What do you think are the long-term implications of using ICT tools in ELT after the

pandemic?”

What do you think are the long-term implications of using ICT tools in ELT after the pandemic?
77 eignoeigen

@ . Greater access to education for
students who are unable to attend
classes in person

@ b. Increased demand for online learning
opportunities
c. Enhanced communication and
collaboration with peers and teachers

@ d. Greater flexibility in learning

Figure 38

From the analysis of the 77 research answers, the long-term implications of using ICT
tools in ELT after the pandemic are significant. The majority of the responses (29 out of 77)
emphasize that ICT tools can provide greater access to education for students who are unable to
attend classes in personBy providing access to education through online platforms, students who
may have previously been excluded from attending classes can now participate in the learning
process.

Another key finding is the increased demand for online learning opportunities as a result

of the pandemic. . This was mentioned in 27 out of the 77 responses. This suggests that students
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and teachers have become more comfortable with online learning and are likely to continue
using these tools in the future.

Enhanced communication and collaboration with peers and teachers was also cited by 10
respondents. This suggests that ICT tools can enable greater interaction and engagement between
students and teachers, which can improve the overall learning experience.

Finally, 11 respondents mentioned that ICT tools can provide greater flexibility in
learning. This means that students can learn at their own pace and on their own schedule, which
can be particularly useful for adult learners or those who have other responsibilities outside of
their studies.

Overall, the research answers suggest that the use of ICT tools in ELT after the pandemic
will continue to play a significant role in shaping the future of education.

“How has the Covid-19 pandemic impacted your use of ICT tools in English language
learning?”

Based on the 77 responses, it can be concluded that the Covid-19 pandemic has had a
significant impact on the usage of ICT tools in English language learning. A majority of the
respondents (around 60%) reported an increase in their use of ICT tools such as language
learning apps, e-books, videos, and virtual platforms like Zoom and Google Meet for online
classes. This is likely due to the shift to remote learning and social distancing measures
implemented during the pandemic.

Some respondents reported no change in their usage of ICT tools, while others reported
an increase in their desire for learning or the discovery of new online resources. Some mentioned
a lack of motivation as a disadvantage of using ICT tools, while others found it easier to
communicate with teachers and classmates through virtual platforms. A few respondents
reported negative impacts on their usage of ICT tools due to the pandemic, without providing
any further details.

Overall, the responses indicate that the pandemic has forced many English language
learners to rely more heavily on ICT tools for their learning, and some have discovered new and
useful resources online. However, some may have also experienced challenges in adapting to this
new mode of learning.

“What are some specific ICT tools that you have found particularly useful in your English
language studies?”

Based on the 77 answers given, it is clear that there are several ICT tools that have been
particularly useful for English language studies. Among these tools are language learning apps

such as Duolingo and Babbel, which were mentioned several times. Online dictionaries and
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thesauruses such as Merriam-Webster and Thesaurus.com were also mentioned as essential tools
for quickly looking up the meanings and synonyms of words.

Video conferencing platforms such as Zoom and Google Meet were also mentioned as
particularly useful for virtual classes and conversations with teachers and classmates in real-time.
Other tools mentioned include Google Drive, Quizlet, Grammarly, PDF-reader, Google
Classroom, Deepl translate, Merriam Webster online dictionary, Etymology online, Britannica,
6-minute grammar from BBC-learning English, TEDtalks, TEDed, iTalki, and Tandem.

It is clear that the availability of a wide range of resources and materials is crucial for
successful language learning, and many respondents mentioned the importance of being on the
English-speaking side of the internet. Some respondents mentioned the use of social media and
various software tools, such as Discord, YouTube, Reddit, and more.

It is worth noting that some respondents did not mention any particular ICT tools that
they found useful, while others simply said they did not know. However, it is clear from the
majority of responses that the use of ICT tools has played a significant role in improving English
language learning and engagement with course content.

The last question of the research is “Can you describe a specific ICT tool that you have
not used yet but are interested in trying for language learning purposes?”’

Based on the responses, it appears that the most commonly mentioned ICT tool for
language learning purposes is online language learning apps such as Duolingo, followed by
various platforms that offer interactive features like video chat, flashcard apps, and game-based
learning platforms. Several respondents mentioned specific tools like Lingoda, Classcraft,
Edpuzzle, Anki, Kahoot!, TED Talks, and the British Council's EnglishScore.

However, a significant number of respondents stated that they do not use or know of any
specific ICT tool for language learning purposes. Some respondents expressed a desire to try
new programs or technologies, while others indicated a preference for traditional methods like
reading books or listening to spoken language. A few respondents gave unclear or nonsensical
answers, while others simply stated that they could not describe a specific ICT tool or did not
have one to recommend.

Overall, the responses suggest a range of attitudes towards technology and language
learning, with some students actively seeking out and experimenting with new tools, while others
are content to rely on more traditional methods or do not see the value in using technology for

language learning.
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CONCLUSIONS

Multimedia learning tools due to its inherent interactivity, flexibility and integration of
taking into account individual characteristics of students serves an extremely useful and fruitful
educational technology. Multimedia learning tools allow providing more information than
traditional sources of information. Thanks to this technology the learning process can be raised
to a qualitatively new level.

The use of information and communication technologies in lessons is not an easy task, as
it requires certain training costs. In addition, the teacher must have the skills to work with
various software products to prepare quality computer support for the lesson.

The goal of this study was to investigate how ICT technologies may improve language
teaching and learning in Ukraine. The objectives of the bachelor's thesis included demonstrating
how ICT tools enhance teaching and learning, examining the effect of ICT tools on student
motivation, identifying the development of various skills influenced by ICT tools, identifying the
most prevalent ICT tools used by students in their learning of the English language, examining
the challenges students face when using ICT for language learning, and determining how the
Covid-19 pandemic has affected students' use of ICT.

With the advancement of technology, students are utilizing various technological tools to
develop their language skills. The research indicates that students use ICT for all language skills,
including reading, writing, speaking, and listening. But the highest number of positive responses
were for listening and reading, but less for speaking.In particular, the study highlights that ICT
has a positive impact on students' language proficiency in all areas, with listening being the most
favored skill for using ICT.

The results of this study have shown how ICT tools have a considerable potential for
language learning and teaching, as well as how it may improve several parts of the language
learning process. The examination of how ICT tools affect student motivation revealed that these
tools can enhance students' involvement and motivation. One of the significant benefits of using
technology in language learning is the positive influence it has on students' motivation to learn.
While the effectiveness of ICT is individual, it is essential to combine it with other teaching
methods to cater to students' diverse needs. The use of technology encourages students to engage
more actively in the learning process, which ultimately results in improved language proficiency.

The research results suggest that the use of ICT tools for writing in English language

classes can be a useful tool for improving language proficiency, but it may not be a complete



64

solution and may not work for everyone. However, it is crucial to note that not all students find
technology helpful for language learning. Some students still prefer traditional teaching methods,
and it is essential to acknowledge that the use of ICT in language learning is an individual
choice. It may be beneficial to combine the use of ICT tools with other teaching methods and to
cater to individual learning styles and needs.

The study also shed light on how the Covid-19 epidemic has impacted students' usage of
ICT for English language instruction. The use of technology is growing and developing rapidly.
Of course, we have not yet reached the use of virtual reality in the classroom, as it is done in
China, but given the speed of development, we are close to it. The COVID-19 pandemic has had
a profound impact on the use of technology in language learning. With the shift to remote
learning, students have been increasingly reliant on ICT to continue their language studies. The
responses suggest that the use of ICT tools during the pandemic for ELT has had several benefits
for learners. These benefits have included increased flexibility in learning, access to a wider
range of resources and materials, enhanced communication and collaboration with peers and
teachers, and improved motivation and engagement with course content.

Even after the pandemic, students continue to use ICT for language learning, indicating
that technology has become an integral part of language learning and will likely continue to be
so in the future.

Moreover, the research demonstrates that the use of ICT in English language learning has
a positive impact on students' language proficiency. Finally, the increased use of technology in
language learning during and after the pandemic shows that technology has become an essential
tool for language learning.

Despite the potential advantages, some students encounter difficulties in utilizing ICT
tools to enhance their language skills. Technical issues constitute one of the primary challenges
that students face. They may experience problems with hardware and software and might lack
access to dependable internet connections. This can be vexing and demotivating, particularly if it
impedes their ability to participate in online classes or use language learning applications.

Another hurdle is the challenge of adapting to new tools and platforms. Some students
may not be acquainted with certain ICT tools, such as video conferencing platforms or learning
management systems. They may find it daunting to navigate these tools and comprehend their
features and functionalities. This can also be a barrier to effective language learning, as students
may not be able to take full advantage of these tools.

Staying motivated and focused is another challenge that students face when using ICT for
language learning. Some students may find it challenging to stay engaged with online content or

to maintain their motivation when working independently. This can be exacerbated by the lack of
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social interaction that can come with online learning, leading to feelings of isolation and
detachment.

Finally, cultural or personal factors may impact students' willingness to use ICT for
language learning. For instance, some students may prefer traditional teaching methods and may
be reluctant to embrace new technologies. Others may lack access to ICT tools at home or come
from cultures where the use of technology in education is uncommon.

In conclusion, while ICT can provide numerous benefits in language learning, it is crucial
to recognize and address the challenges that students may face when utilizing these tools. By
offering technical support, training, and resources, and by fostering a supportive and engaging
learning environment, teachers can help overcome these challenges and ensure that all students

have the opportunity to benefit from ICT in their language learning journey.
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UKRAINIAN SUMMARY

MynbTuMeniliHi 3aco0 HaBYaHHS 3aB/ASKH MPUTAMaHHINA 1M IHTEPAaKTUBHOCTI, THYYKOCTI
Ta IHTETPOBAHOCTI 3 ypaxyBaHHSM IHAWBIIyaJIbHHX OCOOJIMBOCTEH Y4YHIB € HaJI3BHUYAWHO
KOPHCHOIO Ta TUTITHOIO OCBITHBOIO TEXHOJIOTIEI0. MynbTHUMEiiHI 3acO0M HaBYaHHS JO3BOJISIOTH
HajaTy Outelie iHopMarii, HDK TpaauuiiHi mxepena iHdopmamii. 3aBasku Iiii TEXHOJOTI]
MpoLiec HaBYaHHSI MOXKHA MIAHITH Ha IKICHO HOBUH PIBEHb.

Buxopucranns iHpopMaliliHO-KOMYHIKAllIHHUX TEXHOJIOTIH Ha YypokKax — cIHpaBa
HEMpoCTa, OCKUTLKH TOTPeOye MIEBHUX BUTPAT HA HaBYaHHS. KpiM TOro, BUMTENh MOBUHEH MaTH
HAaBUYKH poOOTH 3 pI3HUMU TEXHOJIOTIIMU JUISI MIATOTOBKM SIKICHOTO KOMII IOTEPHOTO
3a0e3MeyeHHs YPOKY.

BuxopucranHs TexHoyorii B OCBITI B YKpaiHl IIBUAKO pPO3BHBAETHCA, 1 XOdYa
BUKOPHCTAHHS BIpTyaJbHOI PEabHOCTI Ha 3aHATTSX 1€ HE CTANO 3arajJbHONONIMPEHHUM, alie, 3
OTJISITy Ha MIBHJKUI PO3BUTOK TEXHOJIOTII B OCBITI, MU HAOJIMKAEMOCS JIO IIHOTO.

3 mporpecom IKT cTymeHTH BHKOPHUCTOBYIOTH PI3HI TEXHOJOTIYHI IHCTPYMEHTH st
PO3BUTKY CBOiX MOBHUX HaBWYOK. JIOCTIKEHHS TIOKA3ye, IO CTYICHTH BUKOPUCTOBYIOTH IKT
JUIS BCIX MOBHHMX HAaBMYOK, BKJIIOYAIOYHM YMTAHHS, TMCbMO, TOBOPIHHS Ta ayAiloBaHHS. 30KpeMa,
y nociipkeHHi migkpecatoerbes, mo [KT mo3uTuBHO BIUIMBAIOTH HA BOJIOIHHS MOBOIO YYHSIMU
B ycix cdepax, NpuYoOMy CIyXaHHS € HAUMOMyJsIpHilIo HaBHukoo BukopuctaHHs IKT.

[Tanpemis COVID-19 cunpHO BIUIMHYJIA HA BUKOPUCTAHHS TEXHOJIOTI y BUBYCHHI MOB.
[Ticns mepexoay A0 MUCTAHIIHHOTO HABYaHHS, YUHI Bce Outble rnmovyanu BukopuctoByBatu IKT
JUIS TIPOJIOBKEHHSI BUBYCHHSI MOBU. 3a aHUMHU JOCIIIKEHb, BUKOPUCTaHHA 1HCTpyMeHTIB IKT
i Yyac maHjaeMii Majo KiibKa mepeBar JUisl Y4HiB, 30KpeMa MiIBUIIEHY THYYKICTh Y HaBUaHHI,
JOCTYNl 70 OUIbLI IIMPOKOTO CHEKTPY pecypciB Ta maTepialiB, MOKpalleHe CHUIKYBaHHS Ta
CHIBIPALIO 3 OJHOJITKAMH Ta BUKIAJauyaMu, a TaKOXk MOKpAIlleHy MOTHBAILIO Ta 3aTy4eHH 10
3MICTY KypCy.

Hagite micns mangemii y4Hi IpoJoBXyrOTh BuKopucTOBYBaTH IKT 1151 BUBUEHHS MOB,
10 CBIIYUTH MPO T€, [0 TEXHOJOTIi CTATH HEBiJ’ €EMHOIO YaCTHHOIO BUBYEHHS MOB i, HMOBIpHO,
MIPOJIOBKYBAaTUMYTh 3aJUIIATUCSA TAKUMHU 1 B MAaHOYTHBOMY.

JocnimkeHHs: MoKa3ytoTh, o BukopuctanHs IKT B HaBuaHHI aHTIiHCHKOI MOBU Mae
MO3UTUBHUN BIUIMB Ha pPIBEHb MOBHOI KOMIIETEHI[II Ta MOTHBAII0 CTyAeHTiB. OpHaK,
epextuBHicTh BUKopucTanHs IKT moxe OyTH iHIMBIIyalnbHOIO, TOMY Ba)XXJIUBO KOMOIHYBATH iX

3 IHIIAMH METOJaMM HaB4YaHHA OJ1A 3aJ0BOJICHHA HOTpC6 y‘IHIB 3pOCTaHH}I BUKOPUCTAHHA
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TEXHOJIOTI y BUBYECHHI MOB, SIKE€ CTaJOCS M Yac 1 MiCJsi MaHJAeMil, MiIAKPECIIOe BaXIMUBICTH
TEXHOJIOTIH SIK IHCTPYMEHTY HaBYaHHS MOB.

He3Baxaroun Ha TmOTEHIIHI TmepeBarv, JIesKi CTYICHTH MOXYTh CTHKAaTUCS 3
TpyaHOmamu mij 4ac Bukopuctanss KT s mokpamieHHs CBOIX MOBHHMX HaBHYOK. TeXHIUHI
npoOseMl MOXXYTh OYTH OJHIEI0 3 OCHOBHUX MpOOJeM, 3 SIKUMH CTHKAIOThCS CTYICHTH,
BKJIFOUAIOYM TMPOOJEMHU 3 almapaTHUM Ta MPOTPaMHUM 3a0€3NEYCHHSM, a TaKOX HaTIMHUM
nocryrnoM 1o Iareprery. Lli mpobieMu MOXyTh OyTH JEMOTHUBYIOUMMH, OCOOJIMBO SIKIIIO BOHU
MEPEeLIKO/HKAIOTh YJacTl B OHJIalH-yYpOoKaxX a00 BUKOPUCTAaHHI IPOrpaM JJisi BUBUEHHS MOBH.

[lle omHiero mepemKko10t0 Asi €PEeKTUBHOTO BUBUECHHS MOBHU € MpobOiieMa ajanTaiii 10
HOBUX IHCTPYMEHTIB Ta IUIaTGOpM, SIKy 3a3HAIOTh JEAKl CTYJIEHTH, sIKI HE O3HalOMIIEHI 3
neBHuMH IKT, Takumu sk mardopmu BineokoHpepeHiid ado CUCTEMH YIPaBIIIHHS HaBUYAHHSIM.
BoHu MOXyTh 3ITKHYTHCS 3 TPYAHOLIAMH B Opi€EHTALIi B IIMX IHCTPYMEHTaX 1 PO3yMiHHI IXHIX
0ocoONMBOCTENl Ta (QYHKIINH, 0 MOXE YHEMOJIMBUTH IOBHOI[IHHE BHUKOPUCTaHHS IX s
BHUBUYCHHS MOBH.

[HII0F0 MPOOIEMOI0 € MIATPUMAHHS MOTHBAIl Ta KOHIEHTpALil MiJ Yac BUKOPUCTAHHS
IKT nns nHaByanHs MOBHU. J[7sl neAKuX y4HIB MOXKe OYTH CKJIQJHO MPOJOBXKYBAaTH poOOTY 3
OHJIAMH-KOHTEHTOM a00 MIATPUMYBAaTH MOTHBAILIIO IiJ] Yac CaMOCTIHHOI poOOTH, 0COOIUBO 3
BIJICYTHICTIO COIIAJILHOT B3aEMO/IIi, IKa MOYK€ BUKJIMKATH TTOYYTTS 1301111 Ta BITIYKEHOCTI.

Kpim Toro, BapTo BpaxoByBaTH KYJIBTYPHI Ta OCOOHMCTI (paKTOPH, sIKI MOKYTh BILUIUBATH
Ha TOTOBHICTh cTyAeHTiB BuKopucrtoByBatu IKT nns waBuanns moBu. Hampuxian, pesxi
CTYICHTH MOXYTb OyTH HpHB'S3aHi A0 TPaJUIIfHUX METOIB HAaBUaHHS, HEOXOUYe CIpUHMATH
HOBI1 TEXHOJIOT1i a00 HE MaTH AOCTYITy 10 HeoOXimHuX iHcTpyMeHTiB IKT.

[TincymoByroun, xoua IKT MOkyTe OyTM KOPUCHUMHM Il BUBUECHHS MOBH, BaKIIMBO
YCBIIOMJIIOBATH Ta BUPIUIYBaTH MPOOJEMH, 3 SKUMH CTYIEHTH MOXYTh 3ITKHYTHCS A 4Yac
BUKOPUCTAHHS IIMX IHCTPYMEHTIB. BumrTeni MOXyTh IOMOMOITH MOAONATH III MpoOIeMU Ta
3a0e3MeYnTH BCIM yUHSIM MOKIUBICTh ckopucTtaTucs IKT mig yac BUBYEHHS MOBH, IPOTIOHYIOUH
TEeXHIUHY MiATPUMKY, HABYaHHS Ta PECYPCH, a TAKOX CTBOPIOIOYH CIPHUATIUBE Ta 3aXOILTIOI0UYE

HaBYaJIbHEC CCPCAOBUIIIC.
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