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INTRODUCTION

Vocabulary is a system of all the words and word equivalents that the language possesses.
Vocabulary plays an important role in mastering any language because it is one of the language
components. It is a very important means of expressing thoughts and feelings, either in spoken or
written form. Vocabulary is considered an essential part of learning since it leads to
communication.

Grammar is frequently seen as the most challenging part of learning a language, but
vocabulary can be compared to Mount Everest. The pupils' primary instrument in their attempt to
use English successfully is their vocabulary. English vocabulary has a remarkable range,
flexibility, and adaptability. Thanks to periods of contact with foreign languages and its readiness
to coin new words out of old elements, English seems to have far more words in its core vocabulary
than other languages. For example, alongside "kingly" from Anglo-Saxon, we find royal from
French and regal" from Latin. There are many such sets of words that add greatly to our
opportunities to express subtle shades of meaning and various levels of style.

The first and most important stage in learning a language is acquiring a vocabulary. It is a
difficult and complicated task in consideration of English. With the addition of suitable methods
and principles of motivation for vocabulary activities, studying a foreign language in a classroom
can be made interesting, efficient, and useful. The goal of this work is to investigate and study the
numerous strategies that can be used to teach vocabulary in schools.

The foundation of learning the English language is vocabulary in order to improve one's
abilities in reading, writing, speaking, and listening. The knowledge and understanding of a vast
collection of words, expressions, and idioms—where they fit and how they work in the sentence
structure—are the most important parts of the language learning process.

The object of the present thesis is to provide vocabulary instructions for teaching English
as a foreign language.

The subject of the thesis is strategies and methods that are efficient for acquiring
vocabulary.

The purpose of the thesis is to analyse vocabulary teaching approaches, methods, and
techniques, provide an overview of the study findings, and identify successful tactics that

Transcarpathian instructors have found to be useful.

The tasks of the thesis are as follows:

e To review and compare historical aspects of teaching vocabulary



e To characterize the specific features of the vocabulary introduction
e To investigate the key strategies in teaching vocabulary
e To explore vocabulary instruction methods in light of Transcarpathian teachers'

experiences.

The study makes use of both theoretical and empirical methodologies, such as analysis and
comparison. The thesis's key questions about the effectiveness and variety of instructions are

addressed using the qualitative research paradigm and a questionnaire.

The practical value of the thesis consists of providing relevant evidence proving the

effectiveness of vocabulary teaching strategies.

The thesis is divided into an introduction, three parts and a conclusion.

The first part deals with the issues of vocabulary teaching history, vocabulary knowledge
definition, types of vocabulary, and acquiring problems.

The second part of the thesis focuses on theoretical aspects of introduction new vocabulary,
vocabulary teaching methods, techniques for memorizing new words, the effectiveness of
incidental learning through reading, and using new technology.

The third part discusses the findings of a study among teachers and identifies the most
popular and effective teaching strategies. The study highlights the value of vocabulary activity
practise in class to reinforce motivation, and competitive atmosphere. It points out difficulties
which are faced teachers in the course of teaching vocabulary. It demonstrates the effects of

combining direct and indirect lexical teaching methods.



PART 1 THE THEORETICAL BACKGROUNDS OF VOCABULARY
TEACHING
The first part of this thesis deals with different teaching approaches that were used in the past. It
reveals their advantages and drawbacks. It provides information about types of vocabulary

knowledge and acquiring problems that learners face when starting to learn English.

1.1 Vocabulary teaching history related to English language teaching

Language consists of three basic language units: pronunciation, vocabulary, and grammar. The
most important one is vocabulary, because there is nothing without words, even no language
without vocabulary. All students’ skills, like writing, speaking, reading, and listening, are
influenced by their vocabulary. Vocabulary teaching is the process of helping students improve
their memory skills. This process continues throughout life, and vocabulary knowledge is
obtained.. (Pan Q.& Xu R., 2011)

Teaching vocabulary was minor in the past. The changing of teaching approaches over the
years has had a great impact on changing the learning of language. These are the major trends in
language teaching in the twentieth century, divided into nine approaches:
> Grammar-Translation Approach
<> Direct Method
> Reading Approach
<> Audiolingualism
<> Oral-Situational Approach

<> Cognitive Approach (Silent Way)

<> Affective-Humanistic Approach
<> Comprehension Based Approach
<> Communicative Approach

Grammar-translation approach: Grammar Translation Method involves the translation
of literary texts followed by explanation in the students’ native language of rules of grammar. It
was so widely used because this method requires few specialized skills on the part of teachers,
because they use their native language and so even teachers who are not fluent in English can teach
via this method. Teachers commonly attempt to explain a foreign word, phrase or sentence by
giving a mother-tongue equivalent. This means that translation has been used to learn the new
words. Students face difficulties in how the words are used and what emotions the words express.

This method has generated a great number of skilled students but only in grammar with a lot of



difficulties in remembering new words and consequently using them in patterns and collocations.
The main defect of this approach is the absence of realistic oral communication, resulting students’

inability in making conversation. (Brown H.D., 2001)

Direct approach: this method appeared at the end of the 19th century as a reflection of the
grammar-translation approach. The primary goal of this approach was to train students to
communicate in the target language and to have appropriate pronunciation. Learners should
practise the target language until they reach the appropriate result: becoming fluent speakers. The
translation was absent. Presumably, people will learn to think in the target language. Vocabulary
would be learned naturally through interaction. Words are presented in context and move from
simple to complex. Concrete words are taught through objects, pictures, and physical
demonstrations. Abstract words are taught by clustering the words according to the subject or by
making associations. However, it had some imperfections. It required teachers who spoke foreign

languages fluently.(Hubbared P.,Hywel J.,Thornton B., & Wheeler R., 1983)

Reading approach: in the first quarter of the 20th century, reading became the primary
goal of foreign language programmes, and it was popular until World War II. It was claimed that
reading knowledge might be gained by the gradual introduction of words. The vocabulary in
reading is controlled for beginning levels and selected according to its frequency and relevance.
Vocabulary knowledge is more important than grammatical skills. The deficient vocabulary
knowledge gained through the Reading Approach and its lack of emphasis on oral-aural skills gave
rise to language learners who could not communicate in the target language.(Celce-Murcia M.,

2001)

Audiolingualism: according to this approach the main principle is that speech is language.
Learning is a matter of "habit formation". (Decarrico J., 2001)

Vocabulary are presented in dialogues. Most of the exercises that follow the dialogues are
manipulative and pay no attention to the content.. The major objective is to acquire grammatical
and phonological structure; thence, vocabulary is kept to a minimum, and new words are intoduced
and selected according to their simplicity and familiarity to make the grammar practise possible.
As a result, the learners were unable to transfer skills acquired through Audiolingualism to real

communication situations. (Richards J.C. & Rodgers T.S., 2003).



Oral-situational approach: this is similar to direct and situational approaches. Linguists
believed that language is defined by its context and situation; in this approach, all lexical and
grammatical items are presented and practised in situations; therefore, vocabulary is chosen
according to the situations being practiced. It seemed that word selection covered the general

vocabulary need.(Richards J.C. & Rodgers T.S., 2003)

Cognitive approach: also known as “silent way”. Language learning is viewed as rule-
acquisition, not-habit formation. The principle of Silent Way which states that "teaching is
subordinated to learning" .Vocabulary plays huge role, especially at intermediate and advanced
levels. Distinction of vocabulary items are made between classes like:

a) common expression in the daily life;

b) communicating in more specialized ideas;

¢) more functional words of language.( Gattengo C., 1976)

Affective-humanistic approach: the teacher's or student's feelings and individuality are
taken into account. Learning a language is considered self-realization. Pair-work, group work, peer
support, and interaction play important roles in instruction. Memorizing vocabulary pairs, where
a target word is followed by its native translation, is underlined. This method involves
remembering vocabulary pairs, in which a target word is followed by its native translation, which
is underlined. The effectiveness of this method is well defined by the huge number of words that

can be learned.(Larsen-Freeman D., 2000)

Comprehension-based approach: this approach places value on students’ understanding
the target language, and thus emphasizes the listening skill. Learners should began by listening to
meaningful speech and not speak until they felt ready to do so. Vocabulary instruction according
to this method has been neglected. It is claimed that there are similarities between the process of

first and second language acquisition. (Postovsky V.A., 1974)

Communicative approach: A communication system is language. Vocabulary is moved
to a second plan and primarily taught as a support for functional language usage as a result of the
emphasis on fluency, correctness, and motivating pupils to speak. It was generally assumed that
vocabulary would take care of itself; therefore, it is assumed that there is no real need for direct

vocabulary instruction. (Decarrico J., 2001)
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During last five decades position of the vocabulary has changed. The teaching of
grammatical structures was prioritised over other subjects for a long time in English, as seen by
the adoption of methods like the Direct Method and Audiolingualism. Because grammar was the
main focus of these courses, there were not many terms introduced, and those that were most
typically had a small vocabulary and were connected to the grammar structures being taught.

There was a major change in teaching English by the beginning of 1970s. The Direct
Method and Audiolingualism were pushed aside in favour of the Communicative Approach, which
placed a strong emphasis on vocabulary instruction. Speaking exercises and a variety of
vocabulary were presented to the learners. Students were urged to express themselves as much

as they could.( Howatt P.R., & Smith R., 2014)

1.2 Types of vocabulary knowledge

There are two types of vocabulary knowledge: receptive and productive vocabulary knowledge.
Receptive vocabulary includes noticing the form of a word while listening or reading and
retrieving its meaning. On the other hand, productive vocabulary knowledge includes the ability
to express a meaning through speaking or writing and retrieving and producing the appropriate
spoken or written word form. The following table Nation's presents summary of what is involved
in knowing a word according to receptive and productive knowledge see apeendix 1. (Nation, P.,
2001)

According to Jamalipour and Farahani, language proficiency significantly influenced
reading comprehension. This makes it clear that it serves as a predictor of reading comprehension
proficiency, providing proof of the receptive talent. More specifically, understanding of word
form, meaning, and use makes up the vocabulary knowledge that appears to affect the research
finding. L2 speakers who have an advanced productive vocabulary are more likely to speak more
quickly and spontaneously, with fewer pauses and repetitions.(Jamalipour S. &Farahani A.,2012)

Differrent studies show, that the number of vocabulary positively predicts the language
skills: listening, speaking, reading and writing. The vocabulary has a more beneficial contribution
to reading and writing abilities. It is moderately related to speaking and listening skills. Staehr
(2008) reported that learners’ receptive vocabulary size was found to be strongly associated with
their reading and writing abilities, and moderately influential to speaking and listening
performances. (Staehr L S., 2008)

In relation to word frequency, it is more likely to divide the vocabulary into active and
passive vocabularies. The words that listeners and writers typically use when they are fully

understood make up their active vocabulary. When speaking or writing, these are the terms that
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can be instantly recalled and applied. Practically, the active words are ones we can use without
pausing and exerting ourselves to recall when we write and speak. (Laufer, B. &Paribakht, T. S.
2008).

Laufer in his research separated them into two subgroups, namely controlled active and free active.
In comparison, the passive vocabulary is meant as the words that are not completely understood,
so that they are rarely used when writing and speaking. In light of this, it can be concluded that the
passive vocabulary is a precondition of the active vocabulary. Indeed, it is, an optional step that
must be learned before mastering active vocabulary because people have varying levels of ability
and comprehension for words. As for the growth of the passive and active vocabularies. Laufer
explained that bo th passive and controlled vocabularies grew and were correlated with one
another.Yet passive vocabularies increased more than the controlled active ones. The free active
vocabulary was found to be unrelated to the two types. Passive words were acquired more than the
active ones. They claimed that, compared to passive vocabulary, the development of active
vocabulary was slower and less predictable.(Laufer B., 1998)

Vocabulary knowledge itself is divided into internal knowledge and external knowledge
which includes its grammar, connotations, pragmatic rules, socio-cultural message, phrases and
idioms. To acquire this knowledge, teachers should assist students in strengthening their
vocabulary memory skills and developing their ability to identify terms from context. Vocabulary
teaching is important in this stage of vocabulary knowledge formation. So, that vocabulary
teaching includes these parts:

Pronunciation and spelling. Teacher should pay attention to standard pronunciation and
correct spelling at the same time because these are inseparable and essential parts of vocabulary
knowledge.

Grammar. Grammar of new vocabulary is also should be provided because in English the
word can change completely in different grammatical situations. For example, when you teach
irregular verbs, you, as a teacher have to provide past simple and perfect forms of verbs.

Word formation. Students also must be taught and paid attention that words can combine
with each other in order to create another word. On other hand students also should know that
words also can be broken down into parts and know the meaning of these small parts in order to
guess word only by recognizing this component. (Pan Q.& Xu R., 2011)

In order to achieve desirable vocabulary knowledge learners start to memorize standard
words. But they don’t know where to start, which words must be learnt first, and which are after.
The only principle of vocabulary selection is frequency. This criterion of how frequently some

certain words are used can help us to decide which words we should teach. Another principle is
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coverage. A word should be taught if it covers more things than if it only has a specific meaning.

What words mean can be changed, stretched or limited by how it is used.(39)

1.3 English vocabulary acquiring problems
Pronunciation

General observation suggests that those who start to learn English as L2 have serious
difficulties in acquiring intelligible pronunciation. This difficulty has nothing to do with
intelligence or level of education, or even with knowledge of English grammar and vocabulary.
What is generally accepted among psycholinguists and phonologists who specialized in this area,
is that the difficulty of learning to pronounce a foreign language is cognitive rather than physical,
and that it has something to do with the way ‘raw sound’ is categorized or conceptualized in using
speech. Many learners of English as a second language have “major difficulties” with English
pronunciation even after years of learning the language. (Abbas P. G.,2011)

English vocabulary is different, including pronunciation and spelling, meaning and the
word use. The way of how pronouncing the word is quite different from writing. Therefore, people
especially students who learn English often find difficulties in learning vocabulary. One of the
most arduous tasks when learning a language is committing to memory enough words to allow to
express yourself regardless of the situation or subject. Why English is one of the harder languages
in this respect. Here are some of the reasons why people find it so challenging. English has a vast
number of words — the biggest of any language, according to some scholars. It’s a particularly
complex lexicon because it has many different roots and influences. Regional dialects alter
pronunciation. The same word can be pronounced very differently depending on who’s saying it.
A good example is the way the “a” is pronounced in the word “bath”; there’s a broad north-south
divide between those in southern England, who pronounce it with a long “a” to sound like “barth”,
and those in northern England, who pronounce it with a short “a” as heard in the word “cafe”.(39)

Spelling

It can’t always guess the pronunciation from the spelling. Just as it’s not always possible
to guess the spelling of a word based on how it sounds, pronunciation of already difficult sounds
is made harder by the fact that it’s often hard to guess how a word is pronounced based on its
spelling. Let’s look at an example to illustrate this. You’d be forgiven for thinking that because
they all end in the letters “-ough”, the words “cough”, “tough”, “through”, “thorough”, “bough”
and “dough” would all sound the same when spoken aloud. Not so. Each of these words is

pronounced differently. The “-ough” sound in “cough” sounds like “off”; in “tough” it sounds like
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“uff”; in “through” it sounds like “00”; in “bough” it sounds like “ow”; in “dough” it sounds like
“oh”. Unfortunately, there’s no substitute here for simply learning the individual pronunciations;
with no hard-and-fast rules dictating the pronunciation of words ending in “-ough”, it’s a labour-
intensive series of words to learn. Luckily, not all word endings are as difficult to learn as this one;
words ending in “-tion”, for instance, are all pronounced “shun”. This means that for most of the
standard endings, you only need to rote-learn the exceptions where pronunciation is concerned.
(Thornbury S.,2002)

There are so many silent letters. English has lots of silent letters that aren’t pronounced,
which gives EFL learners even more pronunciation issues to contend with. An obvious example
1s words that begin with a silent “K”, such as “knife” or “knock”. There are also other silent letters
at the beginning of words, such as the silent “H” at the beginning of “honour”, the “p” at the
beginning of “psychology” or the “G” in “gnome”. Less obvious are words that contain or end in
silent letters rather than beginning with them. Examples include the “G” in “benign”, the “B” in
“thumb”, the “H” in “character”, the “N” in “autumn’ or the “T” in “castle”. (39)

Meaning

When two words overlap in meaning, learners are likely to confuse them. Make and do are
a case in point: you make breakfast and make an appointment, but you do the housework and do a
questionnaire. Words that can be used in a wide range of contexts will generally be perceived as
easier than their synonyms with a narrower range. Thus, put is a very wideranging verb, compared
to impose, place, position, etc. Likewise, thin is a safer bet than skinny, slim, slender. Uncertainty
as to the connotations of some words may cause problems too. Thus, propaganda has negative
connotations in English, but its equivalent may simply mean publicity. On the other hand, eccentric
does not have negative connotations in English, but its nearest equivalent in other languages may
be deviant. Finally, words or expression that are idiomatic (like make up your mind, keep an eye
on....) will generally be more difficult than words whose meaning is transparent (decide,
watch).(40)

Gower, Philips and Walter explain what makes a vocabulary item is easy or difficult. How
easy or difficult a vocabulary item is can depend on a number of factors:

Similarity to native language: the difficulty of a vocabulary item is often depends on how
similar the items is in the form and meaning to the students” first language. Words which are
similar in the first language and English may be misleading rather than helpful. (Gower R., Phillips
D., Walters S., 2006)

Similarity to English words already known: once students have some English then a

word which is related to an English word they are already familiar with is easier one which is not.
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For example, if students have already met the word friendly they should be able to guess the
meaning of unfriendly.

Connotation: the connotation of the phrase presents learners with yet another challenging
concept to grasp. For instance, to a native speaker, does the word have a positive or negative
connotation? Either skinny and slim could be used to describe someone who is thin + but these
words are very different in their connotation and by choosing one rather than the other the speaker
conveys a particular attitude. (Gower R., Phillips D., Walters S., 2006)

Multi-word items: a lexical item may consist of more than one word, as in a compound
noun such as tennis shoes or sports car, or a phrasal verb such as to put someone up. Phrasal verb
are notoriously difficult for learners of English because they are made up of simple words (often
prepositions or adverbs).

Collocation: how a lexical item collocate (or “goes with” other items) can also cause
difficulty. For example, people are injured or wounded but things are damaged, and we can say a
strong wind and strong coffee - but it”’s a light wind not a weak wind and weak coffee not light
coffee.

Appropriate use : when to use vocabulary appropriately is also problematical. Some
words and expressions are restricted to use in particular context (for example, we can use pushing
to mean almost in He is pushing fifty. But pushing is only used in this way with older people - we
do not say he is pushing there!). Also, it's necessary for learners to recognize whether a word or
phrase has an obvious formal or informal style. (Gower R., Phillips D., Walters S., 2006)

Idioms: an idiom is a form of figurative language that can have both, a literal and a
figurative meaning. It is estimated that there are at least 25,000 idiomatic expressions in the
English language. For example, Alex spilled the beans, might refer to someone tipping out the
contents of a jar of beans (literal) or revealing a secret (figurative). So what makes idiom difficult?
The answer is its meaning. Idioms are not easy to understand - especially for non-native speakers,
because their meanings are usually metaphorical. This characteristic of idioms makes them strange
and difficult to understand for English learners. ESL learners will need to familiarize themselves
with the meaning and usage of each idiom. Learning to use common idioms and expressions will
make ESL learners sound more native. (41)

Main Reasons Why Students Forget the Vocabulary Acquired

It is important that teachers insist on the practice of vocabulary because with all their best
will, students forget the words they learn. Jeremy Harmer identifies two main reasons that cause
forgetting: interference from subsequent learning and insufficient recycling. Most teachers are

aware of the fact that introducing a new vocabulary may imply forgetting the old one. This happens
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most frequently when words are taught that are very similar to the ones recently acquired because,
according to Harmer, the new words have the effect of “overwriting” the previously learnt
material. This is the reason why teachers should avoid teaching lexical sets containing words that
have similar meanings to the previously ones. (Harmer J.,2014)

The second cause that triggers forgetting is insufficient recycling of the vocabulary
acquired. Research shows that frequent review of learnt material can dramatically reduce the rate
of forgetting. Nevertheless, it is not enough to simply repeat words and to reencounter them in
their original context. What really helps is to recycle the words in different ways and at equal
levels of depth. Research argues that if learners use or encounter the words in a different way from
that in which they first met them, then better learning is likely to be achieved. Another important
aspect when recycling certain words is for students to make sure that they really understand the
meaning and the use of those words. Students might also try to apply the new words to their real

life events or activities. (Harmer J.,2014)
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PART 2 COMPONENTS OF VOCABULARY INSTRUCTION

The second part of the thesis theoretically explains the whole process of vocabulary teaching, from
the introduction of the new vocabulary using variable techniques and strategies combining new
technology with traditional ones. It affirms the importance of the teachers coordination in choosing

the most effective option for promoting competitiveness in the classroom and inspiring learners.

2.1 Introduction of the vocabulary

The teacher in presenting new word has to make the greatest possible impression on the learner’s
mind, so that student will remember new words phonic form, graphic form and its meaning. After
this, teacher should prepare activity aimed to develop knowledge of learned word. Most preferable
exercises would be the ones where reception of foreign language will be stressed. Also in this
example the word must be used in different contents, so students will understand and learn
differences in the vary meanings between native and foreign languages. Finally, teacher should
concentrate learners how to use productively new learnt word. This stage should consist of some
imitation exercises, also exercises which increase usefulness of words appropriately in sentences.
(Coxhead A., 2000)

Teaching vocabulary skills requires vocabulary instruction that is understood in
terms of the following:

Reading vocabulary - words are imperative in understanding the context and the content
in reading materials from flyers, books to school textbooks.

Verbal/Speaking vocabulary - children from pre-school to secondary school have an
accrued vocabulary list of words that are used in generic conversation and more directed
communication.

Writing vocabulary - students learn how to start with the basics of writing sentences to
the complexity of constructing research papers and reports.

Listening vocabulary - in earlier grades, students are engaged in active listening skills that
contribute new words to their vocabulary. As students transition from grade level to grade level,
vocabulary words gained from active communication increases or decreases dependent on the
student's intention to learn new words and use them and the teacher's ability to facilitate the
learning of new worlds. (Coxhead A., 2000)

When students are taught new words, they need to understand these essential
principles:

v" Meaning of the word - what's its definition?



v" Context - how can this word be used in real life? What situations can it be used in
and what are the facts that surround this word, phrase or sentence?

v’ Spelling - make sure they spell the word correctly by holding spelling tests and
spelling the words out loud. Don't let them confuse homonyms i. e.: bare and bear,
see and sea, cell and sell etc.

v Pronunciation - how will they say this word? Will the sound they produce be
stressed correctly and to the standard of speech?

v Grammar - where will this word fit in sentence structure? What role will it play in
parts of speech ie: verb, noun, adjective, adverb etc?

v' Stress - is the word broken into syllables properly when being expressed? un-for-
given, dream-er, wa-ter, smi-ling etc.

v Accent - are the edges of the word soft or hard? Is the pitch, tone and length of the
word said correctly?

v’ Purpose/Register - what purpose does this word have in the occasion it is being
used in? Is it being used at a formal event like a wedding, in a more relaxed setting
with friends or is it being used casually as slang?

v Collocation - These are often two or more words that are often used together by
native English speakers. Does the arrangement of the words make sense when
placed in a sentence? ie: sleep tight, table of contents, heavy burden, heavy smoker,
heavy drinker etc.

v" Cliché - is this word or phrase so overused that it's lost its original meaning? When
an expression becomes so common it takes on a life of its own eg: there's no
business like show business. A cliché has a literal meaning whereas idioms have
figurative meanings e. g.: let the cat out of the bag.

The key is finding teacher’s personal way of teaching vocabulary. Teacher must figure out
what is best for pupils. The vocabulary programme is designed to include both explicit and implicit
instruction. And varying levels of autonomy on a given task will help learners gain vocabulary in
terms of depth and breadth. There is an ongoing need to perform a formative assessment of
learners. This enables the teachers to plan and re-plan lessons to meet the needs of their learners.

( Diamond L. & Gutlohn L., 2006).
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2.2 Methods of teching vocabulary

Vocabulary is the knowledge of words and word meanings. Vocabulary knowledge is not

something that can ever be fully mastered; it is something that expands and deepens over the course

of a lifetime. Effective methods in lexical teaching are as follows:

Pre-teaching vocabulary. The primary consideration for pre-teaching vocabulary should
be which words need to be clarified for students so that those words don’t get in the way
of comprehension. Pre-teaching vocabulary facilitates the reading of new text by giving
students the meanings of the words before they encounter them. This practice reduces the
number of unfamiliar words encountered and facilitates greater comprehension. (Beck,
McKeown & Kucan, 2008).

Teaching vocabulary from context. Context is a set of words, which frames sentences.
Context helps learners to understand meaning of what wanted to be expressed without
knowing every word of sentence or whole text. It is also proved that it is easier to learn
vocabulary in context, than just memorizing the words. Context ensures foreign language
learners different situations in which usefulness of word is changing. Thus words should
not be taught separated from context. (Hatch E.&Brown S., 1995).

Teaching vocabulary with Semantic Field Theory. In linguistics, semantic field theory
is a set of words grouped by meaning that refer to a specific subject. So, it indicates that
words are not separated from each other. Consequently, they create several semantic fields,
such as "fruit.". Apple, strawberry, banana, and pear all belong to the same semantic class
and thus exist in the same semantic field. By associating words in the same semantic field,
teachers can train students to constantly deepen their recollection of words learned and
reinforce the learning and retention of newly learned words.(42)

Expanding vocabulary by word formation. To teach lexical items effectively, students
must be familiar with word formation processes, which help students to see that words can
create a word networks. Students should know what prefix, root and suffix is. In this way,
students can not only guess unfamiliar words from the familiar ones that have the same
root, suffix, or prefix, but also recognise the reason for English word formation..
Undoubtedly this motivation will increase their learning desire and of course knowledge
of vocabulary will increase as well. For example, let's say a student comes across the
word antifreeze in a novel he's reading. He may not recognize this word and be initially
stumped as to what it means. But if he has been taught that the prefix anti- means against,
then he can conclude that antifreeze is something that goes against or prevents freezing.

(€¢imos JLII., fAcinenpka O.A., 2004)
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Using the Word Pairs Vocabulary Strategy. In the Word Pairs vocabulary
strategy, students evaluate the connections between pairs of words. The relationship
choices are:

a) the same-beautiful, pretty, charming;

b) opposite : tall and short, hot and freeze;

¢) go together: hide and seek, thunder and lightning. (Stahl A. and Kapinus B.,2001)
Teaching cultural connotations and cultural differences. English language is a
language which has adopted and absorbed maybe thousands or even millions of words from
other languages. So, teachers when teaching vocabulary should not reject introducing the
knowledge of culture background. Because language is a tool to convey a culture, since
vocabulary is a base of language it should reflect cultural life in human society. (Hatch
E.&Brown S., 1995).

Many fixed English ways of expression cannot be changed randomly. For example, the

answer to “How do you do?” is “How do you do?” When asking price, people usually say, “How

much, please?” instead of: “How much do you charge me? Or “How much do I owe you”; when

paying bill, “Waiter, bill please.” Instead of “Excuse me, sir. We’re finished eating. How much is

it, please?” When asking the other one’s name on the telephone, “Who’s speaking, please?” or

“Who is it, please?” instead of “Who are you?” (Jin Wang 2011)

The use of dictionaries. The dictionary is an essential learning resource for second
language learners, both within and outside the class. If student want to enlarge his
vocabulary knowledge in the extensive way, the best tool for this is dictionaries. Dictionary
provides spelling, pronunciation and transcript of the word. (Pan Q.&Xu R., 2011).

Play Vocabulary Games. Unlike the traditional method of learning and teaching, in that
way, learners are required to take part in a number of meaningful activities with different
tasks. Using games in language learning are able to give much contribution or benefits in
the teaching and learning process. The main purpose of vocabulary games is giving many
inputs of vocabulary to the students through learning by playing. They do not need to work
hard to memorize some vocabularies without any tactics. The students are able to
comprehend many vocabularies in a time of a game and in an enjoyable atmosphere
without any force or under enforcement situation. Generally, games also can be related to
a kind of intelligence (Oleinik T.I., 1992)

Advantages of playing vocabulary games during the lessons:

*Games bring in relaxation and fun for students, thus help them learn and retain new words

more easily.
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*Games usually involve friendly competition and they keep learners interested.

*Vocabulary games bring real world context into the classroom and enhance students' use
of English in a flexible, communicative way.

*Games are highly motivating and they give students more opportunity to express their
opinions and feelings.

*Games add diversion to the regular classroom activities," break the ice", but they are also
used to introduce new ideas. (Madina Toyir & Qizi Ergasheva 2021)

= Speak to the learners with rich vocabulary see Appendix 2

Use a wide range of terminology in your regular instruction and interactions with students
to make the most of the time you have in the classroom.Use rich vocabulary in the classroom, use
synonymous but simpler words immediately after the rich vocabulary so that your English
language learners gain a natural understanding of the rich vocabulary.

“Good learners seem to be those who initiate their own learning, selectively attend to words of
their own choice, studiously try to remember these words, and seek opportunities to use them”
(Peter Yongqi Gu., 2003)

Vocabulary learning habits:

1. Vocabulary notebooks.

This learning strategy motivates students to continue learning vocabulary outside of the
classroom. Usually these notebooks consist of learners’ translation of single word in lists. Good
vocabulary notebook shows that student is interested in learning new vocabulary

2. Research tools.

Students now have access to vast amount of information everywhere for everything, such
thing like Internet. Access to dictionaries, encyclopedias and any other source is now became
easier and faster.

3. Everyday usage.

Everything around students can provide students with ideas how to use materials. In order
to activate and practice vocabulary in their everyday life. This strategy is especially useful for the
non-English-speaking environments.

One of the most important in learning language is acquiring as much vocabulary as learners
can. It requires not only mechanical memorizing, but also analyzing words’ different meanings
and usage. In order for better information acquirement teachers always has to propose different
kind of activities and exercises to keep new learnt words fresh. On the other hand students need to
often repeat new learnt words, their meanings and usage in different situations. (McCarten J.,

2007)
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To have a rich vocabulary, pupils also need to remember them because, in fact, learning is
remembering. Unlike grammar learning which is based on a system of rules, vocabulary
knowledge implies accumulating individual items. It is a learning process that relies primarily on
memory. It has been designed a number of techniques meant to help learners efficiently memorize

words and to help teachers make the process of learning easier for their students. (43)

Effective vocabulary memorizing techniques :

1. Repetition is an important technique in learning vocabulary. In order for the words to be
kept as long as possible in the memory, it is necessary that they be repeated at frequent
periods of time. However, repetition alone will not be effective. It must be accompanied
by the understanding of the meaning of those particular words and by correlation with other
similar already learnt words. (43)

2. Another important technique is using the newly learn words. In this case, the teachers’ role
is also valuable. In the classroom, teachers should insist on pracising the news vocabulary
by encouraging students to speak as much as possible and by designing vocabulary-
centered activities and games. At home, students need to be motivated to individually keep
on using the new words until they are stored in the long-term memory. Thurstun
J.&Candlin C., 1998)

3. Practising vocabulary is strongly connected to applying vocabulary to students’ real life
events. Learners will acquire vocabulary easily if they practise it by associating words with
events from their daily life. Considering that students are presented a new word list related
to the topic entitled “travelling.” Learners will successfully memorize the word list by
creating a real life event, for instance “going to Italy” and then performing a situation in
which all the words can be included. This can be done in classroom as well as at home and
will certainly entertain students and have positive results. (McKeown G. Margaret 2019 )

4. Another witty technique to be taken into consideration when both learning and teaching
vocabulary is imaging. Students will easily learn new words if they are taught to associate
them with their picture. If, for example, students associate “travel agency” with the image
of the particular building where we go to ask information about travelling, they are likely
to keep that word in their mind for longer time. Thus, it is extremely important for the
students to visualize the words they must learn. This will help the learning process and will

keep the words in the long-term memory.(Thurstun J.&Candlin C., 1998)
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2.3 Teaching vocabulary through reading

Why reading is so important in acquiring English? Teaching English as a foreign Language, where
opportunities for practising English in daily life may be more limited, one of the main sources of
new vocabulary is reading of English texts. Reading and vocabulary teaching create an absolutely
efficient approach in learning a language. English words are usually introduced as part of reading
activities where it is compulsory for students to read a text and translate the difficult word
meanings they find in the text. (Horst M., 2005).

Incidental learning occurs as a result of a number of exposures to unknown items during
the reading process, meaning being obtained by either guessing or consulting a dictionary (Hulstijn
J., 2005).

Additional vocabulary activities/exercises are considered to be an essential way to improve
learners' vocabulary acquisition and have traditionally been valued in classroom education as a
reaction to the primary shortcomings connected with pure incidental learning. During reading, a
student could come across an unfamiliar term and attempt to understand its meaning while paying
little attention to the word's form since understanding the meaning of the word is fundamental for
text comprehension. When performing vocabulary activities, students' focus might be more
sharply focused on the shape of the target items. (Horst M., 2005).

Incidental Vocabulary encourages greater holding and more in-depth thinking. During
reading, learners engage in cognitive processes, such as thinking and rethinking, to help them
remember the new words for a longer period of time. Both the receptive and productive uses of
words are part of cognitive function. Learners comprehend not just the text's contents but also its
linked grammatical structures, typical lexical groups, and usual associations between words and
context. Reading a lot helps students gain vocabulary while also enhancing their fluency. During
reading, students pay more attention to word groups than to individual words. (Horst M., 2005).

According to Hulstijn and Laufer (2001), words that students come across when acquiring
incidental vocabulary will be remembered in the long-term memory and may be used more
confidently in a variety of contexts. Learners’ success in mastering vocabulary can not be alienated
from their own efforts. Teaching and learning vocabulary through reading is essential for various
reasons. Firstly, vocabulary is an important component in learning a new language, and enriching
vocabulary knowledge helps develop language skills. Secondly, learning vocabulary through
reading is a helpful strategy, especially for EFL learners. Reading appears to be an important
source for developing learners vocabulary. Reading comprehension relies on prior vocabulary
knowledge, but reading is also a major source of new vocabulary learning. (Hulstijn, J.H., &

Laufer, B., 2001)
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Reading English is an important part of language learning because it helps learners to
develop other related skills like grammar, vocabulary, and writing. It increases pupils’ knowledge
of the world, their vocabulary and ability to construct new and interesting sentences. (Horst M.,

2005).

2.4 The use of new technology in teaching vocabulary

The strategies that are used in English classes can now be selected with more freedom.. Teachers
are becoming more conscious of the value of vocabulary as well as the grammar of words,
collocations, and word frequency. English teachers always look for new and interesting ways to
stimulate students to learn English. Giving learners something new does wonders in relieving
boredom and spiking interest in a topic. There are some techniques that teachers can use in
Transcarpathia in their classrooms to improve their students' vocabulary:

% Demonstrations and showing pictures. Teacher can act and learners try to imitate it. For
example, the words like run, read, cry, eat, sleep, and dance can be demonstrated. Miming
works well with younger students. Teacher can mime out emotions and everyday activities
to teach new words. Teachers can also use picture dictionaries.

Some words work well with pictures, particularly nouns. This can also be a good way to
introduce blocks of related words that are often used in foreign language classes, such as nouns
and verbs related to the classroom or the house. Pictures can be used in printable worksheets and
flashcards, where pictures are matched to the words they represent. Learners remember better the
material that has been presented by means of visual aids’. (Efremenko V.A., 2007)

% Display material on a Large Screen. Another visual way to teach vocabulary is to find
videos that showcase the words used in lesson. Videos created for people learning English
as a second language are also ideal for teaching younger students the words with which
they have had little or no exposure. (Efremenko V.A., 2007)

The advantages of multimedia presentations are:

1) a combination of a variety of textual audio and video visuals;

2) the possibility of using the presentation as an interactive, multimedia whiteboard, which
allows us to more clearly familiarize with new lexical, grammatical and even phonetic material,
as well as provide support in teaching all types of speech activity;

3) the ability to use individual slides as handouts (supports, tables, charts, graphs, charts);

4) increased attention of the whole class;

5) ensuring the effectiveness of perception and memorization of new educational material;

6) saving study time;
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7) the formation of computer multimedia competence of both teachers and students, the

development of their creative abilities in the organization of educational work (Rogova G.V. &

Rabinovich F.M., 1991)

7
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Teaching words in context. Just learning words separately, doesn’t help students to learn
how to use the word. When students learn them in context, this problem is solved, because
they are given an example sentence, right in front of their eyes! Students can write down
their new sentence and the example in their vocabulary notebook, to be practiced later. If
students are reading digital texts, they can mark the text in a number of different ways to
identify context clues. They can highlight, underline, bold, or vary the font (size, style, or
color) of unknown words and/or the surrounding context. They can mark the clues that
they believe will help them uncover a word's meaning. Many supports can also be
embedded in the digital text to help students while they are reading. For example, selected
words and phrases (the unknown words as well as the surrounding context) can be linked
to definitions, synonyms, antonyms, images, and audio explanations. (Sarswathi V., 2004)
Etymology. Every word has its origin and its story of how it gets its current meanings. So,
whenever teachers teach a new English word they can ask students to look it up in a
dictionary or other reference books, or surf the Internet to find its origin. The interesting
stories behind a word’s origin can be a very good reminder for students to remember the
particular word. Thus, learning the etymology of a word will certainly promote students’
comprehension of new words. (Sarswathi V., 2004)

Collocations. It’s a widely accepted idea that collocations are very important part of
knowledge and they are essential to nonnative speakers of English in order to speak or
write fluently. The term collocation generally refers to the way in which two or more words
are typically used together. For example, we talk about heavy rain but not heavy sun, or
we say that we make or come to a decision, but we don’t do a decision. So, heavy rain and
make a decision are often referred to as collocations and we say that heavy collocates with
rain. (Juhaina Al Musa., 2022)

Synonyms. A synonym may be used to help students to understand different shades of the
meaning, if the synonym is better known than the word being taught. Synonyms help to
enrich a student's vocabulary bank and provide alternative words instantly. These can be
effective since they build on words and phrases that students already recognize. (Juhaina
Al Musa., 2022)

Using an i-Pad. The i-Pad is a tablet device that has many educational applications that

can be downloaded for student use. It can be used to watch videos, conduct research, and
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play educational games to reinforce concepts or topics. When students are engaged in

digital learning activities, the students see these tools as exciting and unique, not as

schoolwork. (Saine, P., 2012)
Vocabulary instruction needs to be integrated with the teaching of the four language skills so that
a word can be not only understood in reading, but also easily recognized in listening, written
correctly in writing, and articulated clearly and properly in speaking. Each language skill provides
a different input and output response, giving vocabulary a variety of different means by which to
be utilised. Pronunciation, contextual use, spelling and social meanings all need to be taken into
consideration when teaching vocabulary. This means that students will gain an appreciation of

what a word means and how it is used in rich contexts. (44)

26



PART 3 ENGLISH VOCABULARY TEACHING TECHNIQUES AND
STRATEGIES IN TRANSCARPATHIAN SECONDARY SCHOOLS

The third part describes the aim of this thesis: to identify the most effective strategies for teaching
English vocabulary, according to English teachers opinions in Transcarpathia. It explains its
methodology, the subjects, the results, and the materials employed to gather and organise the data.
The background information, research questions, objectives, and findings are all presented in this
part.

3.1. Research questions

The purpose of this study was to identify the most common and effective vocabulary teaching
strategies from the perspective of English teachers. The research offers details about contemporary
innovative and well-known methods used by teachers. How they guide pupils in becoming better

word users.

The main questions were to find out:
e  Which methods of teaching vocabulary do teachers prefer in Transcarpathia?
e How often do teachers check their pupils' acquisition of learned vocabulary?
e What are the main difficulties of teaching vocabulary?
e How do teachers inspire and motivate pupils to study vocabulary?

3.1.1. Participants

19 English instructors from different schools in Transcarpathia took part in the survey, answering
questions about the best ways to teach vocabulary. There were two male teachers and seventeen

women. The age category is 27-56 years.
3.1.2.Instruments

The questionnaire itself was developed as part of a study to compare instructors' perceptions
regarding vocabulary teaching methods and strategies. There are 21 significant items in the
questionnaire. It all began with instructors' views on the value of teaching vocabulary, word
learning, assessing vocabulary knowledge levels, and engaging in dialogue using new terms. The
significance of teaching both direct and indirect methods were discussed. Teachers' perspectives
on the challenges associated with teaching vocabulary were also taken into consideration. Finally,
it was examined how teachers incorporate games into their lessons to promote vocabulary learning

and motivation.



3.1.3 Research findings

The research was conducted at the beginning of the second term of the academic year 2022-2023.
This research requires the participation of teachers willing to take part in the study. Participants
were informed about the purpose of the research and asked to respond to the questions without
giving their names. The questionnaires were sent to the teachers to fill out online, and it took

approximately 10 minutes.(see appendix 3)
3.2 Discussion and interpretation of results.

It is important to highlight some background information about English teaching in Ukraine,
particularly in the Transcarpathian region, in order to comprehend the vocabulary teaching
methods and ideas. The average number of English lessons per week varies from 2 to 3. According
to teachers’ opinions, it should be more for effective teaching. Despite such a small number of
lessons, teachers persevere in their efforts to overcome all obstacles and achieve the desired
success.

The educational reform called the New Ukrainian School started in 2017. It is bringing
even bigger changes in attitude towards language learning where "communication in foreign
languages" becomes a goal, a competence or skill set to develop, "the ability to understand
adequately concepts expressed in a foreign language, to express both in speech and in writing the

ideas, thoughts, feelings, facts, and views" (from Conceptual Principles of Secondary School

Reform).
In the light of the educational reforms, teachers of English are at an advantage today,
being able to have direct access to lots of resources, ideas, activities, and social media platforms

internationally. The questionnaire provides the data obtained from nineteen English teachers.

Diagram 3.2.1 Teacher’s experience in teaching English

16% 6-10
years
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Direct and indirect vocabulary instructions.
The direct method means the teacher explains new vocabulary using real-life examples, visual
aids, or demonstrations.
The indirect method means the teacher emphasizes the understanding of the language and

complex concepts rather than simply learning the words themselves.

Diagram 3.2.2 Vocabulary instruction

According to most of the teachers’ point of view, direct and indirect methods of teaching
vocabulary are used together or try to employ both of them. They practice it to improve students'
vocabulary acquisition. The direct method includes selecting key words, explaining new words
using pictures and miming, especially in the lower classes, and teaching concrete vocabulary and
sentences. While using indirect methods to reinforce incidental vocabulary knowledge extension.

Which method is appropriate depends on the teaching material.

. Are there regular, irregular, or phrasal verbs?
. Are there simple or compound nouns?
o Are words formed by the addition of suffixes, prefixes, and so on?

The most preferred strategies for teaching vocabulary among teachers are:
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A semantic field. It is a set of words that are related in meaning. When words convey under
common concept it is simpler for learners to remember them. For example: animals, parts
of body, house, colors and so on.

Using the Word Pairs Vocabulary Strategy: Synonyms and Antonyms. The active memory
of students is strengthened when new vocabulary is taught in the order of synonyms and
antonyms. It leads to better memorization of target words.

Pre-teaching key words. It is convenient before a reading task. As it saves time for
searching the translation and transcript of new vocabulary, provides better comprehension
of the reading material.

Power point presentations using a large screen, as this device is found in every school since
the period of accepting the New Ukrainian School reform. This technique helps teachers
in presenting new material in multiply ways: through the projection of colors, images,
tables, interactive slides. It is an effective method because it captures the pupils’ attention.
Teaching vocabulary from context. It is an important statement, according to teachers
experiences, that guessing meaning from the context is the key to vocabulary learning.
Students should be encouraged to make use of their previous knowledge to guess the
meaning of new words.

Teaching vocabulary through activity. It is motivating, fun and helps in thinking. Because
being able to think is the key to learning. For example, post-reading activity attempt pupil’s
mind to recall the previous read words. It encourages learner focused more sharply on
remembering the target words, collocations.

Teaching vocabulary through reading. English teachers cannot teach every word which is
valuable for extensive communication during the lessons. However, they support pupils in
reading on their own. It is advisable for second language learners to read a lot and read
from different resources to rich their active and passive vocabulary as well.

Teaching not only the denotative meanings of the words. It is very important to teach
connotation, the deeper meaning that is associated with a word. The reason is that there are
a lot of polysemantic words in English, meaning that the same word has many related

meanings.

All of the teachers have the same opinion about vocabulary work during the lessons, and it

is a fact that vocabulary acquisition is essential for learners. 94.7 percent of the responders insist

on pupils having vocabulary notebooks. Particularly when pupils come across some unknown

words, teachers encourage them to write them down in their vocabulary notebooks. It gives

learners the opportunity to memorize and revise new words in a simpler way. Teachers revise
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vocabulary constantly. In order for the words to be kept as long as possible in the memory, it is
necessary that they be repeated at frequent intervals of time. 57.9 percent of teachers check
vocabulary knowledge level every lesson, and 42.1 percent do so once a week. Teachers use
different types of word assessments and support pupils in making up dialogues. In such a way,

learners recall words and expressions that they have learned.

The main difficulties in teaching vocabulary, teachers have mentioned:
e the lack of lessons;
e lack of pupils' motivation in learning a second language;
e lack of chronological sequence of school textbooks topics.

A small number of lessons was called as a priority difficulty. The importance of the English
language has shifted in a positive direction, despite the fact that Ukraine ranks 28th out of 32
European countries in terms of English proficiency. However, the Ministry of Education has to
make some changes in order to increase the number of lessons. It is a reason why there are some
pupils not fond of English. Additionally, the sequence of books. There is the tendency that one
year pupils are studying from one type of authors school programme, the next year they continue
other material. Sometimes they are not matched. It is a task of the teacher to prepare the lack of

school material. It is a shining illustration of how important the job of a teacher is.

Teachers encourage and maintain pupils motivation to study vocabulary by providing
various types of activities. It is important and creates a competitive atmosphere in the classroom.
Openness and the spirit of competition should be the basis of the activities. Pupils make progress
in lexical learning incidentally, without forcing their attention. Schoolchildren enjoy reading,
however, it depends on the reading material, in the opinion of the teachers. Teachers therefore
continually encourage independent reading in their students. A reading assignment makes up the
majority of a student's homework. Even, a short story could be really helpful. Reading appears to
be an essential source for expanding students' vocabulary. It is a major way to learn new words,

but it also depends on existing vocabulary knowledge for reading comprehension.

Speaking activities are among the second-favourites. For example, retelling a story with
your own words using synonyms, making up dialogue with new words,providing definitions,
interpreting idioms, and so on.

Sentence completions and matching tasks are preferred writing exercises.
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Diagram 3.2.3 Activities

It has shown a brilliant illustration of the rate of favourite activities among learners.
In the past, reading was the core of language learning, and nowadays it has stayed the
preferred method. During the reading tasks, pupils focus on the context and word formation
using the target vocabulary. Reading helps in memorising new expressions, terms. The
more learners read, the more they remember not only new lexical items but their synonyms
too. Educators practised different types of reading:
skimming it means going through the text to grasp the main idea;
scanning means quickly scuttlesacross sentences to get to a particular piece of
information;
simply reading aloud.

In conclusion, the research's goal was to highlight the significance of language
teaching tactics and give a thorough explanation of how they are used. Teachers employ a
variety of methods, strategies, and procedures to help pupils improve their vocabulary. To
raise students' levels of knowledge, teachers incorporate a variety of activities into their
courses and make use of innovative technology. Teachers will never be able to provide
their pupils with an entire vocabulary. Most of the learning must be done by each student
on his or her own. Students can continue to gain vocabulary for the rest of their lives once

they have been taught how to deal wisely with the words they need.
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CONCLUSIONS

The most important ability to develop while learning a foreign language is vocabulary. All
other skills—reading, writing, speaking, and listening—are built on and founded on vocabulary.
In order to draw conclusions, this work has demonstrated several approaches to vocabulary
instruction in the past, along with their benefits and drawbacks. It identified important factors that
contribute to English vocabulary's difficulty in comprehension, memorization, pronunciation, and
writing.

Teachers and methodologists have long been interested in the approach of teaching English
as a foreign language vocabulary since it is crucial to both students' vocabulary knowledge and the
development of their speaking abilities. Finding strategies to enhance vocabulary teaching
techniques as well as the way language content is organised is necessary for obtaining practical
language proficiency. It has been demonstrated that applying the techniques and principles of
teaching vocabulary properly provides effective language learning in classrooms.

It is well known that vocabulary study is the basis of language acquisition. English words
are distinctive in their writing, pronunciation, and interpretation. There are a huge number of
idioms that users of the target language are fond of practising. These are regular relationships, and
together they form a certain integrity. This determines that lexical teaching and learning take an
important place in every foreign language lesson, and the formation of lexical skills is constantly
in the teacher's field.

One of the most important aspects of learning a language is expanding one's vocabulary as
much as possible. It involves not just mechanical memorization but also analysis of word use and
many meanings. Since learning is really just remembering, students need to be able to retain
information in order to have a diverse vocabulary. Contrary to grammar instruction, which is based
on a set of rules, building up a vocabulary involves learning particular words. The majority of the
learning process depends on memory. In order for a word to be easily recognised in hearing,
written correctly, and spoken clearly and accurately, in addition to being understood in reading,
vocabulary education must be connected with the teaching of the four language skills.

Teachers must constantly suggest various tasks and exercises to keep newly learned terms
fresh in order for students to better understand the material being taught to them. On the other
hand, students must frequently reiterate newly learned terms, their definitions, and how to use
them in various contexts.

Reading is an important part of vocabulary learning because it increases pupils’ lexical
knowledge and ability to construct new and interesting sentences. During reading, students pay

more attention to word groups than to individual words. Incidental vocabulary promotes greater



retention and deeper thought. In order to recall new words for an extended period of time when
reading, students engage in cognitive processes, including thinking and reconsidering.

Teachers employ a variety of activities to create a positive and competitive environment
during English lessons. The teaching and learning process can greatly benefit from the use of
games in vocabulary development. The basic goal of vocabulary games is to introduce pupils to a
wide variety of vocabulary through play-based learning. Without any practise, they don't have to
work hard to learn certain words. Children are able to figure out a wide range of vocabulary
throughout a game.

English teachers use the latest technology in addition to traditional methods to enhance the
quality of the educational process. Despite the small number of hours that are provided for teaching
English, teachers try to use them effectively. Educators impart not only specialised knowledge but
also the skills necessary to continue learning independently after school. Learning doesn't stop at
the classroom door. The teacher coordinates the course of the lesson, the choice of methods for
teaching new vocabulary, the principles of checking already acquired knowledge, and the process
of presenting relevant tasks to consolidate learning skills.

This work, in chronological order, contains information about various approaches to the
strategy of teaching English vocabulary that were the founders of today's strategies. It outlines the
theoretical and practical foundations of vocabulary learning as well as the challenges associated
with teaching English vocabulary. Methodologies that offer a chance to go around the difficulties
both educators and pupils have when teaching and acquiring language are presented. It highlights
the most successful techniques for teaching vocabulary, according to English teachers experiences
in Transcarpathian secondary schools.

Nowadays, knowing English is a key factor in becoming successful. This means that
English plays an important role in preparing people to become more versatile professionals.
Moreover, it allows users to communicate with people around the world. Therefore, by learning
English, one can have access to a great wealth of entertainment. These are the main reasons why

pupils have to be more interested in learning English than ever before.
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BUCHOBKHA

HaiiBa)xmiBImIMM aCIeKTOM IT1i/1 YaC BUBYEHHS IHO36MHOI MOBH € CJIOBHHKOBWI 3amac. Yci
HIII HABUYKW — YUTAHHS, MUCEMO, TOBOPIHHS W ayitoBaHHSI — OYIyIOThCS U 0a3yrOThCs Ha
CIIOBHHKOBOMY 3anaci. /{7t Toro, mo6 3poOuTH BUCHOBKH, Ll poOOTa MPOAEMOHCTPYBaJIa KilTbKa
MiAXOMIB JI0 HAaBUaHHS JICKCMKM B MHHYJIOMY, a TaKOX iX IepeBarm Ta HeIoJiku. Pobota
BHCBITJIMJIA BaXXJIMBI (DaKTOPH, SIKi BIUIMBAIOTH HA TPYAHOII PO3YMIHHS aHTJIIHCBHKOI JIEKCUKH,
3armamM’ITOByBaHHSI, BAMOBH Ta IHCHMA.

Y4yuTenis 1 METOIUCTIB JABHO LIKABUTH MAXI 1O BUKJIAAAHHS JEKCUKH aHTIIHCHKOT MOBH
SIK 1HO3€MHO1, OCKUTBKH 11€ Ma€ BUPIMIATbHE 3HAUCHHS SIK JUIsl 3HAHHS JIGKCUKW y4YHIB, TaK 1 JUIs
PO3BUTKY 1X MOBJICHHEBHUX 3/11I0HOCTEH. 3HAWTHU CTpaTerii BJOCKOHAJICHHS METO/IIB BUKJIATaHHS
JIEKCUKH, a TaKoXX crocoOy opradizaiii MOBHOTO KOHTEKCTY HEOOXITHO IJisi OTPUMAaHHS
MPAKTUYHOTO 3HAHHS MOBH. ByJjo MpoJeMOHCTPOBAHO, IO 3aCTOCYBAHHS METOJIIB/IIPUHITUITIB
BHUKJIQJIAaHHS JICKCUKHA HAJIGKHUM YHHOM 3a0e3rnedye eQeKTUBHUN TpOIeC BUBUCHHS MOBHU B
ayIUTOPISIX.

3arajJbHOBIIOMO, IO BHUBYCHHS JIEKCMKH € OCHOBOIO OBOJIOJIHHS MOBOX. AHIJIIHCHKI
CJIOBA BIIPI3HAIOTHCS CBOIM HAIMCAHHSIM, BAMOBOIO Ta TIIyMadeHHsM. [CHye Ben4e3Ha KUTbKICTh
(dbpa3eosori3MiB, Ki KOPUCTYBaUl IIIIbOBOT MOBH JIFOOJIATH MPaKTUKyBaTH. BoHu nepeOyBaroTh y
peryasipHUX CTOCYHKaX, 1 pa3oM BOHHU YTBOPIOIOTH IEBHY IiTicHICTH. lle 3ymommtoe Te, 110
HaBYaHHS JIEKCUKH 3aiiMae Ba)JIMBE MICIIE HA KO)KHOMY YpOIll 1HO3eMHOT MOBH, a (pOopMyBaHHS
JIEKCUYHUX HAaBUYOK IMOCTIMHO mepedyBae y chepl ASUTbHOCTI BUMTEIIA.

OnmHuM 13 HAWBAKJIUBINIMX ACMEKTIB BUBYCHHS MOBH € SIKOMOTA OUIbIIE PO3IIMPECHHS
CIIOBHUKOBOTO 3amacy. lle mepexbauae He mnuile MeXxaHIYHE 3amaM’SITOBYBaHHSA, a W 3HAHHS
BXKMBaHHS CJIB 1 iXHIX 3HaudeHb. [l Toro, moO ciIoBO Oys0 JIErKO pO3IMi3HAHO Ha CIyX,
MPaBUJIBHO HAMKCAHO, YITKO i TOUHO BUMOBJICHO, & TAKOK 3PO3YMLIO MiJl 4ac YUTAHHS, HABUAHHS
JIEKCUKU Mae OyTH MOB’s3aHE 3 HABYAHHSIM YOTUPHOM MOBHHM HAaBUYKaM.

BuuTeni moBuHHI MOCTIIHO MPOTMOHYBATH Pi3Hi 3aBJaHHs Ta BIPABH, 00 MiATPUMYBATH
HOB1 BUBYEHI TEPMiHH, 1100 y4HI Kpallle po3yMiIM MaTepiai, SKUW M BUKIAAAIOTh. 3 1HIIOTO
00Ky, y4Hl1 MOBHHHI 4acTO MOBTOPIOBATH HEIIOJABHO BHMBYEHI TEPMIHH, IX BHU3HAYEHHS, 11100
BMUIM BUKOPHUCTOBYBATH X B PI3HMX KOHTEKCTaX.

UnTaHHS € BaXXIMBOIO YACTHMHOIO BHUBYEHHS CIOBHHUKOBOTO 3alacy, OCKUIBKA BOHO
30UIbIIY€ JIEKCUYH1 3HAHHS YYHIB 1 3/1aTHICTh OyyBaTH HOBI Ta 1ikaBi peyeHHs. [1i1 yac yntanHsa
yuHi OibllIe 3BEpPTalOTh yBary Ha IpyIH CIIiB, HK Ha OKkpeMmi cioBa. HekoopauHOBaHe HaBYaHHS

CIIpUd€ KpallloMy 3aHaM’}ITOBYBaHHIO Ta TJ'IPI6IJ.IOMy MHCJICHHIO. U_I06 npuraagyBaTu HOBI CJIOBa



IOPOTSATOM TPHBAJIOTO MEPiOAY Yacy MiJ 4Yac YUTAHHA, y4HI OEpyTh y4acTb y KOTHITHBHHX
polecax, BKIFOYAIOYH MUCICHHS Ta IEPEOCMUCIICHHSL.

Bunrteni BUKOPHCTOBYIOTH PI3HOMAHITHI 3aXOAW JUIsI CTBOPEHHS IO3WTHBHOTO Ta
KOHKYPEHTHOTO CEPEeIOBHIIIA ITiJ] 9ac YPOKIB aHTIIChKOi MOBH. [Iporiec BUKIaiaHHs Ta HABYaHHS
MOK€ OTPHUMATH 3HAYHY KOPHCTH BiJl BUKOPHUCTAHHS irop Ui PO3BUTKY CIOBHUKOBOTO 3aracy.
OcHOBHa MeTa CIIOBHHKOBUX Irop IOJIATa€ B TOMY, 10O O3HAHOMUTH Y4YHIB 13 IIMPOKUM
pPO3MAITTSM CIIOBHHUKOBOTO 3amacy 4epe3 irpoBe HaBuaHHS. be3 Oyab-sfKOi MpPakTUKH M HE
MOTPIOHO JTOKJIAJaTH 3yCHUJIb, 1100 BUBUMTH NEBHI ciioBa. J{iTh MOXYTh 3’ACyBaTH IIMPOKUMN
J1ana30H JIEKCUKH TIPOTSITOM TPH.

BuuTeni aHrmiiicbkoi MOBM BUKOPHUCTOBYIOTH HOBITHI TEXHOJOTIT Ha J0JATOK JO
TpaaAuLIHHUX METOIIB /IS MIABUIIECHHS SKOCTI HaBYAIbHOTO Iporiecy. He3pakaroun Ha HEBEIUKY
KUTBKICTh TOJAWH, sIKI TIepen0aydeHi Ha HaBUYaHHS aHTJIMCHKOI MOBH, BUKJIAga4l HAMararwThCs 1X
edeKkTHBHO BUKOpUCTOBYBaTH. llemarorn mepenaroTh HE TUIBKM CICIiajdbHI 3HAHHS, alie i
HaBUYKH, HEOOXIAHI IS TIPOJIOBKEHHSI CaMOCTIMHOTO HaBYaHHS TIcCisa ImKogu. HaBdaHHS He
3YNUHSETHCS OUTSI IBEpel Kiacy. YUuTelnb KOOPAUHYE XiJl ypOKY, BUOIp METO/1IB HAaBYaHHSI HOBO1
JIEKCUKH, TIPUHITUIHN TIEPEBIPKU BKe HAOYTHX 3HAHB, MPOIIEC TTOCTAHOBKHU BIANOBITHUX 3aBJIaHb
JUIS 3aKpIMJICHHS] HAaBYaJIbHUX HaBUUOK.

s poGoTa B XpOHOJOTIYHOMY MOPSAIKY MICTHTH iH(POpMAIil0 Mpo Pi3HI MIAXOIU A0
CTpaTerii BUKJIaJaHHs aHTJIIHCHKOT JICKCHUKH, K1 Oy OCHOBOTIOJIOKHUKAMHU CYJaCHUX CTPaTeT 1.
Y HbOMY BHKJIAJIEHO TEOPETUYHI Ta MPAKTUYHI OCHOBU BHBYEHHS JIEKCUKU, @ TAaKOX BUKJIHKH,
OB’ s3aH1 3 BUKJIAIaHHAM aHTTIHCHKOT Iekcuku. [IpeacraBneni MeToIMKH, sIKi AaI0Th MOKIIUBICTD
OO0IMTH TPYAHOIII, 3 SIKUMH CTHUKAIOTHCS BUKIAJadl Ta y4HI ITiI 9ac BUKJIAJIaHHS Ta BUBYCHHS
MOBH. Y HI BHCBITJIICHO HAWYCHINIHIIII TPUHOMH HAaBUYaHHS JIGKCHKH 3a JOCBIJIOM BYHUTEIIB
aHTJIIHCHKOT MOBH Ha 3aKaprarri.

CborogHi BOJOJIHHS aHTJINCHKOIO € KIIYOBMM (aKkTOpoM JOocsSrHeHHs yemixy. lle
O3Hayae, 110 aHTJiicbKa MOBA BiIrpa€e BaKIIUBY POJIb y MiATOTOBII JIIOJEH, 00 cTaTH OUIBII
yHiBepcaibHUMHU Tpodecionaramu. KpiM Toro, e 103BOJIss€ KOpHUCTyBayaM CIUIKYBAaTHUCA 3
JIOJIbMU 10 BChOMY CBITY. TOMy, BUBYaIOUM aHIJIHCHKY, MOKHA OTPUMATH JOCTYI O BEIUKOT
KUIbKOCTI po3Bar. lle OCHOBHI NMpUYMHM, YOMY y4YHI MOBUHHI OyTH 3allikaBlieHI y BUBYEHHI

aHIJIHCHKOT MOBH SIK HIKOJIM paHille.
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APPENDIX 1

What is involved in knowing a word ?

Aspect Component Receptive knowledge Productive knowledge
Spoken What does the word sound | How is the word
like? pronounced?
Written How is the word written and
Form What does the word look like? | spelled?
Word parts What word parts are needed
What parts are recognizable in | to express the meaning?
this word?
Form and meaning | What meaning does this word | What word form can be used
form signal? to express this meaning?
Concepts and What is included in this What items can the concept
Meaning referents concept? refer to?
What other words could
Associations What other words does this people use instead of this
make people think of? one?
Grammatical In what patterns does the In what patterns must people
functions word occur? use this word?
Collocations What words or types of words | What words or types of
Use occur with this one? words must people use with

Constraints on use
(register,

frequency...)

Where, when, and how often
would people expect to meet

this word?

this one?
Where, when, and how often

can people use this word?

Source: Adopted from Nation (2001, p.27).




Simple Vocabulary

“Think about what makes

this text interesting."

“What problem does the

character face?”

"I'm confused by what the

author is saying."

"Can you tell me more

about that?"

"Explain your answer

with information from the book."

APPENDIX 2

Rich Vocabulary

“Consider what
makes this text

interesting.”

“What challenge does

the character face?”

"I'm puzzled by what

the author is saying."

"Can you expand on

that?"

"Support your answer

with text evidence."

Rich Vocabulary

“Reflect on what makes this text

interesting."

“What conflict does the character

face?”

"I'm baffled by what the author is

saying."

"Can you elaborate on that?"

"Provide text evidence for your

response."



APPENDIX 3
QUESTIONNAIRE
1.Age
2.Sex
3.How long have you been teaching English?
4.Do you claim your pupils to have vocabulary notebooks?

e [tis important
e [t is not important
e On their own initiative

5. Is it hard for pupils acquire vocabulary knowledge?

e Sometimes
e Always
e Usually

6. What are the main factors that caused the difficulties in teaching vocabulary?

e Lack of motivation
e Pupils laziness
e Lack of pupils confidence in learning English

7. Does school curriculum competent for English language teaching?

e Yes, it does
e No, it doesn’t

8. The average number of English lesson per week 2-3. According to your opinion is it enough?

e Yes,itis
e No, it is not
e ]t should be more

9. Which method of teaching vocabulary do you prefer?

e Direct- The teacher explains new vocabulary using realia, visual aids or demonstrations.

e Indirect —The teacher emphasizes the understanding of the language rather than simply
learning the words themselves.

e Direct and indirect

10. Selecting keywords help in better memorize new words.

e Yes,itis
e No, it is not
e [t doesn”t matter

11. How often do you check vocabulary knowledge level?

e On every lesson
e Once a week
e Once a month

12. Reading is an essential part of language acquiring. Do learners like to read?



Yes, they do
No, they don’t
It depends on the reading material

13. How do you support better memorizing new word during reading?

Use a quick activity to reinforce each new word meaning

Ask pupils to repeat the word after you have read it in the text.
Challenge students to use new word

Ask them to write down in their vocabulary notebooks.

14. Do you provide context sentences that emphasize word meaning to master new word?

Often

Sometimes

Always

When I have enough time

15. How often pupils read during the English lesson?

On every lesson
Not, on every lesson

16. Which types of reading techniques do you reinforce in class?

Skimming-it means going through the text to grasp the main idea
Scanning —it means quickly scuttles across sentences to get to a particular piece of
information

Simply reading aloud

17. Which types of activities pupils prefer?

Reading
Speaking
Writing
Listening

18. According to your experience which types of after reading activities pupils prefer?

True or false-test for comprehension

Finish sentences-pupils get half of a sentence from the text then complete it.
Questions- pupils answer simple questions from events of the story.
Sentence endings and beginnings-pupils must read and remember.

19. Vocabulary teaching does not exist without grammar

True
False

20. The use of technology help learners to improve their vocabulary knowledge.

Rather yes
Rather no

21. Nowadays, when everything is changing so rapidly English became essential. We can observe it
everywhere: crossing the board, during travelling, purchasing some product, using modern gadgets,
applying for university admission etc. Does it motivate pupils in learning English?

Rather yes
Rather no
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