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INTRODUCTION

The English language is an international language and of the most spoken languages in the world.
It is one of those languages, which is taught as a foreign language from the beginning of the
primary school years. Nowadays, plenty of people use it in education, work, business, and in
other fields of life. Learning a language means the acquirement of all the four skills, which are
reading, listening, speaking and writing. Thus, developing reading literacy in teaching English as
a foreign language is essential and indispensable. The thesis paper’s theme is forming
information about reading literacy taught in primary schools. Literacy development depends on
numerous factors and this paper aims to give pieces of information about approaches, strategies,
methods and other factors, which contribute in the learners’ literacy development. This study sets
out to give an overall view of reading itself, enumerating tools which help to develop reading
literacy, stages which reside in the development of the above mentioned receptive skill, ways
which help to improve reading both for struggling and non-struggling readers, methods to teach
reading and the usage of different types of texts in the classroom. The significance of the thesis
paper lies in the fact that it investigates the importance of literacy development at primary school,
analyses some Transcarpathian English language teachers’ and English major student’s attitude
towards the above-mentioned topic.

The subject matter of the thesis paper is reading literacy itself, which is a fundamental and
indispensable skill in our life. It helps us to get and share various pieces of information with each
other. Reading is a complex phenomenon that requires numerous cognitive processes within the
human mind, for instance the alphabetic code, sight vocabulary and comprehension that should
be acquired by the learners. The object matter is the use of different literary works in literacy
deveopment at primary school, the right application of reading strategies and methods.

The theoretical value of the thesis paper is that it provides information about the
development of reading literacy at the primary school, including various approaches and
tools, mentioning different stages of literacy development and various reading
processes, including the alphabetic code, sight vocabulary and comprehension, noting
the importance and impact of family’s contribution to literacy development, explaining
the traits of successful readers and differences between struggling and non-struggling
readers, finally mentioning ways to help for struggling readers.

The pedagogical value of this paper is that gives information for the reader about methods
and techniques about how to develop reading and vocabulary of primary school learners, creative

extensive and intensive reading activities are noted, ways to use poetry, nursery
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rhymes or tales at the lesson to develop reading literacy and finally reading
assessment and evaluation is mentioned.

The practical value of this paper lies in the fact that it shows the attitude of
Transcarpathian English language teachers and English major students towards the
development of reading literacy at primary school. The work shows what kind of
methods these English teachers use, how they teach reading and develop reading
literacy within their school. It also gives information about the English major students’
primary school reading experiences and teaching practice experiences as well.

This paper is suitable for those who are interested in the development of
reading literacy at primary school, or make inquiries about various types of
methods and exercises which help to acquire reading and also to improve it.

The thesis-paper has been organised in the following way: introduction,
three parts, a conclusion, a summary in English and Ukrainian, appendices.

During the research an analytical method was used by searching for information then
collecting and analyzing the different facts. Throughout the research, pieces of information
were gathered from books connected to the development of reading literacy, teaching
strategies, approaches, methods and techniques, vocabulary instructions, researches about
reading at the primary school years, extensive and intensive characteristics and reading
tasks, etc. Among the used studies and literatures the following can be mentioned: the book
written by Harris P., Turbil J., Mckanzie B. and Fitzsimmsons P. ,Reading in the Primary
School Years (2012), Lambirth A. ,,Planning Creative Literacy Lessons” (2005), Horton S.,
Beattie L., Bingle B. ,Lessons in Inspiring Reading Comprehension in Primary Schools”
(2015), Bland J., Liitge C. , Literature in Second Language Eductaion” (2013) etc.

Part1 provides theoretical information about the development of reading literacy at the
primary school. It begins with the enumeration of some approaches in teaching reading, the
following approaches are mentioned: psycholinguistic, sociocultural and the cognitive-
psychological. Then it deals with the development of reading comprehension by mentioning
tools, which helps to develop it, and five stages of literacy development and its
characteristics are noted. It also mentions the reading processes such as the alphabetic
code, sight vocabulary and comprehension. The importance and impact of a family’s
contribution to literacy development is explained. Finally, it deals with promoting struggling
readers, explains the traits of successful readers, traits of those who are at risk of failure and
gives advice about how the struggling readers can be motivated for reading.

Part2 deals with the pedagogical value of the research paper. First of all, it deals with

methods and techniques to teach reading for primary school learners by mentioning creative
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reading activities. There are separate points that deal with intensive and extensive
reading activities and mention the advantages of independent reading as well. The usage
of such literary genres as poetry, nursery rhymes, tales are noted and exercises are also
presented.. Then it gives ideas about various reading strategies for primary school
learners in order to develop reading literacy. The last point is about reading assessment
by mentioning different types of assessment and their aim.

Part3 deals with the practical value of the thesis paper. It was accomplished with the help of a
survey and an interview. The aim of the research is to show the Transcarpathian English teachers’
and English major students’ attitude towards literacy development. The interview was made with
ten participants who are English language teachers in Trasncarpatian schools. The survey was
accomplished by forty English major students who answered questions about their primary
school literacy development experiences and teaching practice observations.

Reading literacy itself is more than just knowing the alphabet, it is also a skill, which
requires plenty of processes, improvement and practice. It includes the proper understanding
of a text and knowledge of strategies and methods in order to become a more fluent
reader.The development of reading literacy has to be begun at the primary school, because it

is the most suitable stage to build a firm foundation for that necessary skill.



PART 1

DEVELOPMENT OF LITERACY COMPETENCE AT PRIMARY SCHOOL
»The way we communicate without being present, through a myriad of symbols on a
blank surface, would seem to be uniquely human trait. While production of the signs
and symbols is miraculous enough, being able to access their meaning connects us
to people and places we may not come across in our daily lives.” [19, p.1]

Reading and writing are parts of our everyday life. Everyone from childhood is
exposed to it in different ways — from television, magazines, newspapers, etc. Numerous
theories and researches exist about the development of reading literacy at primary
school and about the everyday contexts in which children learn to read and write.

Reading is the ability to share or get information, ideas or opinions.
Literacy involves two important actions: decoding and comprehension. Both are
essential in the process of literacy development.

Thus, it becomes obvious that the reading process is a complex phenomenon.
It requires numerous cognitive processes such as the alphabetic code, sight
vocabulary and comprehension that should be acquired by the learners.

During the first process, which is the alphabetic code, children develop three
separate abilities: phonemic awareness, phonics and spelling. Sight vocabulary, which is
the second process, is the ability to read words automatically. It requires fluency in
reading and by this the reader can understand the meaning of any text quickly and
efficiently. Finally, during the comprehension teachers should develop critical readers
who can understand and decode the meaning of different texts read by them.

Different approaches exist upon the process of teaching readingand
developing reading literacy. In this passage three aproaches will be listed which deal
with the development of reading literacy. These approaches are the following:
Cognitive-Psychological, Psycholinguistic and Sociocultural approaches.

Onwards motivating and non-motivating factors and classroom characteristics
are listed in order to help struggling readers to develop reading skills as it is a very
significant element in any learning process.,,Motivation is a great factor in the
reading progress. Those children who lack motivation about learning to read or write,
have never experienced purposeful and pleasurable experiences with books and

literacy or experienced continued failure tend to avoid reading.” [41, 2 p.]
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Thus, it becomes clear that primary education has the purpose to prepare children
for future learning processes. The central point is the development of reading literacy

because it is the basis for further improvement in other areas of learning as well.

1.1 Main approaches in teaching reading

Reading is one of the most important skills that a child should learn, because not
only the success at school depends on it but also the later life. Different
approaches can help to teach reading for children and to apply them.

Different approaches exists and there is the possibility to argue which are
the most effective among them. All of them can teach English in a different way
and it leads to arguments among the proponents with the aim to attack each
other with the blame that any of them is not appropriate to teach reading.

According to Lambirth (2011), there are three approaches that are
influential in the teaching of reading. These three approaches are the following:

Cognitive-Psychological, Psycholinguistic and Sociocultural approaches. [23]

1.1.1 Psycholinguistic Approach

According to the Psycholinguistic approach reading is an ability which provides
the opportunity ofsharing information with each other. It is believed that reading
becomes a meaningful and enjoyable appearance of human behaviour.

But it is distanced from the Behaviourist theories. The teacher or the expert
reader provides real books and shares literacy experiences in case to extend and
develop learners’ reading competences.

The reading environment has to be adjusted accordingly to meet the
reader’s needs. The teacher or the expert reader should assess the learners

continuously, through observation of children’s practices. [19]

1.1.2 Sociocultural Approach

According to Lambirth, school literacy is not neutral or autonomous, it is based on ideological
position affirmed through social and cultural practices. This approach was first used by a

psychologist Lev Vygotsky. In his views, parents, teachers, peers and the culture itself are
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responsible for developing higher order functions. It means that social learning
has an impact on the development.

In accordance with Horton, [19] there are two levels in the child’s cultural
development.The first is the social level, which happens between people and it is also called
interpsychological level. The second is the individual level, which happens inside the child
after the social level, it is also called as intrapsychological level. Young children are curious
and active in their learning process. The teacher’s or instructor’s role is to show example
how to solve a problem and at the same time controlling the learning environment. The
students have to be at an environment where they are relaxed without feeling threatened and
can expand their knowledge step by step without feeling frustrated.

In the classroom peers can work in pairs or groups, in order to share
ideas, views and opinions with one another. They have to be free to ask
questions or to put forth ideas. In this case the teacher has to identify goals that

the students have to accomplish and later on demonstrate understanding. [19]

1.1.3 Cognitive-Psychological Approach

In the Cognitive-Psychological approach there should be experienced readers and learners. The
experienced reader should instruct the progressive readers to improve reading competence. For
the development of reading skills it is important to establish a so called grapheme-phonic
correspondence before the emergent readers began their individual comprehension of the written
word. One of the characteristics of this approach is the trait that learners begin from the sounds
or symbols (grapheme/phoneme correspondence) and from the way they are displayed in the text

and in this way step by step build up to reading words, sentences and texts. [19]

1.2 Developing Reading Comprehension

Reading gives us the ability to share information, ideas and perspectives. Written texts, different
kinds of books can be inspiring and wonderful by taking us to different places and times. But for
most of the children in primary schools the messages conveyed through texts are not totally
understood and it obviously has consequences for their learning development. [9]

First of all, to comprehend a text the child has to understand the language properly. In this
case pupils should improve their oral language skills in order to be able to have a rich vocabulary.
According to the researches, poor vocabulary leads to poor comprehension skills. By

comprehension proper understanding of spoken and written language is meant. [19]
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1.2.1 Developing Reading Comprehension through Visual Tools

lllustrations and reading pictures can be crucial in developingmeaning. According to
O’ Neill, ,There is much to be read from a picture, much to be inferred and
understood implicitly as well as what is obviously depicted [31, p22]. Using pictures
as means for developing reading comprehension may be inconvenient for some
teachers but the researches show that for students they are beneficial.

According to Vicki Cohen and John Cowen, students need to construct their
own visual tools and in that case they develop metacognitive behaviours. This would
allow them to see their own thinking by the help of visual representations and they
would learn to think about their own thinking and learn how to assess their own
learning. Visual texts allow and help students to increase reading comprehension by
the fact that allows the reader to represent their thoughts and understanding of the
text visually. It hels to keep and develop visual image as a representation [10].

There are some recommendations which should be followed during the teaching progress:
The steps are:

1) The first step is to present a visual tool.

2) The second is to show how to make either the same visual tool or any other.

3) The next should be to teach how to construct the visual tool by showing
the pupils the procedural knowledge.

4) On the next level the pupils should practice constructing and thinking
about their own visual tools, the teachers role in this step is to give
feedback to the pupils, support and help them in some cases.

5) The last step is to coach the pupils when they proceed to work
independently on constructing or thinking about their own visual tools.

Visual tools can have different functions during a reading lesson. It can be a prereading,

during-reading, postreading activity. To use it as a prereading activity, pupils can make the so
called brainstorming activity, in this case they can speak about the topic by using their extant
knowledge. Having it as a during-reading activity, can be helpful if they use it to keep as a serial of
events and an organizer. It also helps to store the read text in the short-term memory. Using visual
tools in during-reading process is more beneficial with longer and more complicated texts than
with short and simple texts. It is explained by that it can help to store the main important events,
but does not distract from the overall flow of the text. Disrupting from the text can happen if you
use visual aids for shorter and more simple texts. As a postreading activity visual tools help to

revise the text again and to store the information in the long-term memory, because
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it is graphically organized in such way that it makes the text easier for children to

understand, remember and later on to recall. [10].

1.3 Literacy in Reading

Literacy itself, is the capability of such relevant actions as speaking, reading, writing,
thinking and even listening. In the first place children begin to develop speaking and listening
skills mainly at home and later on by coming to school with a language base reading and
writing skills are taught, developed and improved mainly at school. Thus, we can see that it is
something that can be and should be developed by individuals throughout their school years
or even life. The best way to improve these skills is to participate in real experiences by
getting instructions from the teacher or experienced instructor at the same time.

Reading involves two important processes. These processes are — decoding and
comprehension. The first deals mainly with pronunciation of the written text. So, in this
case the learners’ task is to know or tofigure out the pronunciation of the words involved
in the text, next is to determine the meaning of those words. In the decoding process it is
vital to check out the correct pronunciation, especially for foreign learners.

In comprehension, which is the second process involved in reading, the learners
have to deal with the meaning of the written words, sentences or text. It is more critical
than decoding. Foreign learners are able to understand and associate the words properly
if they have those words in their own language as well. In this case decoding and
comprehension or pronunciation and meaning are always the two key points in the
development and improvement of reading. According to Shaywitz’s theory, students
become more experienced in decoding, so in pronunciation, they will be able to pay more

attention to constructing the meaning of the words and texts. [10]

1.3.1 Five Stages of Literacy Development

Researchers claim that there are five different stages in the development of
literacy. The stages are the following:
1. Early Emergent Literacy
Emergent Literacy
Beginning Reading and Writing
Almost Fluent Reading and Writing
Fluent Reading and Writing [10]

o N
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The first stage is called The Early Emergent Literacy. In this stage children develop
the basics of literacy. It is usually developed before children begin to enter the kindergarten.
Firstly, its main aim is to introduce the child to printed texts and to develop oral language.

The next stage is the Emergent Literacy. Children move through this stage during the last
years of kindergarten. At this stage children become more interested in literacy and printed texts.
During this stage they begin to recognize a word and begin to name letters. Comparing to the first
stage children use more standard oral language patterns and begin to form and name letters.

The third stage is called as Beginning Reading and Writing. This continues
throughout the first year, but for some students this period can be longer and goes
throughout the second and third years as well. At this stage students begin to read and
write in conventional ways. Their oral language expands and children develop fluency in
reading. They are learning new words and understand the meaning of more words.

The next stage is called the Almost Fluent Reading and Writing. Usually it may begin
at the end of the second grade and continues into the fourth and fifth grade, but for some
students it can begin at the end of the first grade. During this stage oral language shows
increasing vocabulary. Children begin to read more silently than in the previous stages.

The last stage is called the Fluent Reading and Writing. This stage
develops from the beginning of the fourth grade and continues throughout the
elementary grades and high school. But in fact it continues throughout our life. At

this stage reading and writing can be used for different purposes.

1.4 Children and the Reading Process

The teacher has a big role in the contribution to the pupils reading process. There
should be a reading community established with the whole class in order to give an
opportunity for children to participate in the ongoing literacy life. It helps to give
advice and to support each other. Where everyone can share and develop reading
strategies or methods, attitudes towards reading and reading experiences.

Teachers have to encourage the pupils for independent reading and to support
all of the occasions when the children are making meaning for reading. Giving
supportive and enriching material,which gives the opportunity to improve reading
and to grow. There should be assessments, tracks or monitors which help to reflect
on pupils reading progress with the aim to develop teaching and learning strategies

and methods that will give help for children to grow as a reader.
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The reading process is a complex phenomenon. It requires numerous
cognitive processes such as the alphabetic code, sight vocabulary and

comprehension, which should be acquired by the learners. [5]

1.4.1 Learning the Alphabetic Code

In the first place understanding how the writing system works is indispensable before its efficient
usage. This system works on an alphabetic principle, which means that words can be reduced
into component sounds that are represented in print and writing by certain groups of letters.

According to Westwood, in order to have a full understanding on the topic
how alphabetic system works pupils must have these skills:

1. The ability to analyse words into phonemes

2. To understand that phonemes are present in all words

3. To know which letter symbols represent those particular phonemes

4. To know and understand that there is a relationship between each phoneme
and letter in all positions in a word.

To become a skilled reader, one must learn the relationship between letters
and group of letters. Pupils should have phonic skills instead of phonic knowledge.
The improvement of phonic skills began at a very early stage of learning to read and
write. It includes a basic level but helps the reader to understand some important
factors in the reading process. For instance,some sound units in speech need to be
represented by a group of letters like: bl, ch, tr, str, tion etc. And at the same time one
group of letters may represent one sound, for instance: ight. [46]

With the alphabetic code children develop three separate abilities:
Phonemic awareness. With this ability, children are aware of the fact
that spoken words are made up of group of sounds and it can segment
or blend sounds in spoken English. The change and manipulation of
the sounds of oral language are noticed and learned.

Phonics. Converting letters into sounds and blending them in order
to recognize them are learned.

Spelling. The ability to segment spoken words into sounds and convert the
sounds into letters to spell words are learnt. Basic knowledge of sound-symbol
patterns is necessary because if the pupils are aware of this spelling strategies

that use phonic knowledge to spell unfamiliar words can be used. [40]
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1.4.2 Sight Vocabulary

One very important factor in reading is an extensive vocabulary of words recognized
by sight. Theseare often called as “sight words” or “sight vocabulary”. It develops
with increasing reading experience because children should decode more and more
new words which over a long period of time become part of the sight vocabulary.

Sight vocabulary is the ability to read words automatically. It requires fluency in reading

and by this the reader can understand the meaning of any text quickly and efficiently. [46]

1.4.3 Comprehension

Most of the teachers and researchers agree that comprehension is something that should be
taught at the earliest stages and not after children have acquired how to decode words or
identify them. It has to be a central point when it comes to teach reading literacy for pupils.
Teachers should develop critical readers who can understand and decode the meaning of
different texts read by them. It is very important to discuss the meaning of different texts
together with the learners, there should be questions asked by them upon the read topic.

Reading is a complex intellectual process which involves numerous abilities.
The readers have to use already known and acquired information by them in order to
filter, interpret, organize, reflect upon the topic and establish relationships with the
new, read information. When it comes to the reading process a lot of definitions
claim that reading is the process of getting meaning from the printed text. It is a way
to gather more information about topic we need and a skill which helps us to search
for information and make meaning for themselves in what they read.

In order to be able to understand a text thoroughly we have to identify the read
words rapidly and to be aware of almost all of the words and finally to combine the
read words and their meaning into a coherent and understandable message.

There are different cognitive processes used during reading process among
pupils who themselves are able to understand and comprehend the texts. For instance:

Ask questions to themselvesand seek for the answers in the text
during the reading process.

Pupilswho are able to comprehend texts by themselves are usually
generating visual images during the reading process, while reading a
particular type of text. It happens mainly when they read narratives.

Mentally summarise the most important points.
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Reflect upon the read topic and consider the relevance of what they have read.

One of the main traits of a good reader is that they always have a particular feeling or
reaction to what they have read. A good reader is willing to use texts as tools to gather and obtain
more information, get new ideas, to solve problems or to use it as a source of enjoyment.

Those pupils who are good comprehenders are those who use effective
comprehension strategies during the working process. One of the main points of
teaching comprehension strategies is to teach children to evaluate the read information.
An effective comprehension requires that the reader understands the meaning during the
reading process. If the meaning is lost the reader should take compensatory actions.

Those readers, who are more strategic, use metacognition to analyse their
own level of understanding during the reading process. For example, they tend to
pause and go back to those parts of the text and sentences which were not

understandable for them, check the meaning of some words. [46]

1.5 Family’s Contribution to Reading

Family and social environment plays a crucial role in the development of reading
literacy. There is a special name for this kind of literacy, this is called home literacy
environment (HLM). It contributes in the development of learning the so called
emergent literacy. One of the traits of this kind of literacy is that it is continuous and
begins before the formal instruction that takes place at school. Emergent literacy
includes oral language skills, phonological awareness, knowledge of letters,
perceptions of print. This all contribute in the later reading literacy development.

Children can develop formal and informal literacy skills or experiences at
home. Formal literacy experiences include knowing the alphabet, being able to
write down their name, and being able to read simple words.

To the informal literacy experiencesinclude more advanced reading skills, indirect
effects of informal literacy experiences by vocabulary on reading comprehension. [32]

Before the school years children have time to form a picture of how to make meaning
in the world occurs. Home is an intimate space and it offers various possibilities to improve
reading literacy. At family literacy children can feel the comfort and pleasure with different

kinds of texts and this can motivate them to develop into skilled readers or writers. [36]
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1.6 Helping to Struggling Readers

The concept of the meaning of being literate has been changing in the society. Becoming
literate requires developing some basic skills and strategies which may include critical
thinking, being able to personalize meanings to individual experiences.

There are different varieties of texts: books, magazines, pamphlets which
are available through the internet, e-mail, television screens, computer screens
and numerous other electronic screens and devices.

Those pupils who are considered to be struggling are one or more years
below at the reading process than their current grade level but do not have an

identified learning disability of any own. [41]

1.6.1 Traits of Successful Readers

According to the researches, this learning process follows different typical patterns. Some
children have normal or above average language skills and motivating, pleasurable early
childhood experiences with books and written texts. Usually adults cared about their literacy
development by involving them in literacy experiences during the early childhood years. They
had the opportunity to get to know and identify letters, printed texts.

Rhyming, singing and language play also help to develop comprehension
skills and to develop awareness of the internal structure of spoken words. They
need adults to be with them in order to give explanations to them.

At school, children get experiences that help them to comprehend and use
reading to make meaning with print. Have frequent and intensive opportunities to
practice reading and writing, the alphabetic code, structure of written words. At

these schools successful readers are built from the earliest stage of their life. [41]

1.6.2 Young Readers who are at Risk for Failure

For the teacher it is important to know the learners as individuals. Those children come to the
classroom with well-defined influences on their lives. A lot of factors can affect the children’s
development, for instance the family, group or situations in which the child resides.

Children with limited proficiency in English tend to have reading difficulties in that
language. In those cases when the children’s mother tongue is not the English language then the

presence of reading difficulties increases. As well as when the child is from a family where
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nonstandard dialect of English is spoken then the speaker can have reading
difficulties in the future.

Family background and environment can also affect the child’s reading
capacity. Children of those parents who had difficulty of learning to read have
higher than normal chance of having difficulties with reading. As well as children
who live in communities or attend schools where low socioeconomic status is
widespread are likable to have reading or writing difficulties.

There are psychological factors as well. Children with attention deficit
hyperactivity disorder (ADHD) have higher rates of having reading or writing
difficulties. Studies show that from the beginning of formal schooling reading
disability is common with children of inattention problems.

Motivation is a great factor in the reading progress. Those children who lack motivation
about learning to read or write, have never experienced purposeful and pleasurable experiences
with books and literacy or experienced continued failure tend to avoid reading.

In those schools where classroom practices are deemed to be ineffective are more likable
to have lower level of reading accuracy. This is common to those schools where there are lower
rates of student time-on —task, less new material presented by the teacher, lower rates of teacher
communication, more classroom interruptions, more discipline problems take place. [41]

But none of thesefactorscan be barriers to literacy development and none of these factors
function and take place alone as a single one. Linguistic and cultural differences can also take
place. There are an increasing number of children who emigrated from different countries and
families who speak different languages.There are some facts that teachers should keep in mind
when they have students from different cultural backgrounds and speak in a different dialect.

Firstly, all of the students should bear in mind that language diversity is common in all
classrooms. Every speaker has a unique dialect which is called , idiolect” and some speakers can
speak a more standard form than the other students. Secondly, correcting all nonstandard
utterances is not effective and should be avoided. But repetition in the standard form of dialect
and asking questions related to the meaning is a more effective and helpful response. Teachers
should know theirstudents very well and in those cases when there are students from different
cultural backgrounds and speak in a different dialect the teacher’s job is to learn as much as
possible about the student’s culture in order to be able to use it as an assessment.

For English language learnersthe teacher should tell the language instructions
in the native language and in English language as well. They have to talk about what
they read, write or study and the teacher should give explanations about the topic to

the students in order to make sense of what they learn. [41]
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1.6.3 Motivating Struggling Readers and Writers

Motivating the learners is a crucial element in any learning process [8]. There are many
factors which contribute in the learner’s motivation of learning to read and write.

According to Baker and Wigfield, students cannot be characterized as
motivated or not motivated, but simply as differently motivated. [5].

There are different motivating factors for non-struggling readers, like for some
children the challenge of a particular text. But for a struggling reader a motivating factor can
be their interest or familiarity with the text because they can more easily understand what
theyread. The classroom circumstances and the environment plays a great role as well. A
struggling reader prefers reading in a small group rather than in a large group. [41]

Struggling readers have difficulties with the reading process and they tend
to find themselves in a cycle of failures. Because of that, they often avoid reading
activities which do not allow them to get enough practice. Researches had shown
that this contributes in the development of other aspects as well, for instance in
vocabulary knowledge, verbal and spelling fluency.

There are six characteristics of classroom that helps to develop reading
literacy for most of the students:

1. The teacher as an explicit reading model;
A book-rich classroom environment;
Opportunities for choice;
Opportunities to interact socially with others;

Opportunities to become familiar with lots of books;

© a k 0N

Appropriate reading-related incentives. [41]

The first point is the teacher as an explicit model. It points out that those teachers
who are not explicit models are not effective neither. It is important that teachers have to
speak about their own literacy experiences and their love of books. Effective teachers are
curious about reading and writing and serve as models of reading and writing. A good
teacher helps to develop a personal interest of students in reading and writing.

The second point is a book-rich classroom environment. Access to books is an important
factor in the development of reading literacy and of the motivation of learners. There are
differences between the books which are available for the students. It could be effective to give
time for the students so they could look for the books and read those books in which they are

interested in. A classroom library should include books for strong and weak readers as well. The



23

teacher can use the book collection as bonus points from students’ book clubs or
use it in the lesson procedures.

The third point is the opportunity for choice. It means that having different choices or ways to
improve literacy development can be effective. For example, literature circles, silent sustained
reading, writing workshop, fluency-building activities. But those students who have reading
difficulties and have not had many positive literacy experiences cannot select a book what they
want to read. Usually they need the teachers’ help. The teacher should know the interests of the
pupils and have to introduce them to books which are suitable for them, helping and guiding them
through the review of some books.Pupils have to be taught to make a choice.

The teacher can use the five-finger method which aim to help insure easy books for
the students’ independent reading level. The pupils have to come through a text which
contains at least one hundred words and each time when they come through a word
which is too difficult for them to read they have to hold up one finger. If there are at least
5 words which are too hard for them then it means that the text is too difficult for them.

The fourth point is the opportunity to interact socially with others. Literary groups
can be good motivators for pupils. There are several social teaching techniques. For
instance the Think-Pair Share. In this method the pupils work in pairs. They have time to
consider something like quotes, concepts, texts, poems, and have to tell their opinion to
that person who sits near them and then ask his or her partner’s opinion about the topic.

In order to give opportunities for the students the teacher have to give small grou tasks or

other activities in which the pupils can interact with each other or collaborate with a classmate.

The fifth point is the opportunity to become familiar with lots of books. As it
was mentioned in the second point, classroom library is a helpful environment to
develop reading literacy among learners. They have a wide range of books that
they can read easily, with instructions or with the help of a teacher, or those
books which are not for their literacy level and are hard for them to understand.

If the pupils have enough time for reading, they become familiar with more
books. And when they read more and more there would be the possibility to
become more familiar with different authors, genres, types or topics and later on
they are able to choose those books which they are interested in.

The sixth point is the appropriate reading-related incentives. According to some researches,
those primary school students who were rewarded with a book for their reading activity, named an
activity which they liked the best and which was used as a tool to develop reading literacy. The

primary school pupils liked the activities more than the book they have got for the activity.
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As it was mentioned in the previous point, reading with friends or classmates can
help in the development of reading literacy and a great motivator.

Rewards are great motivators as well. But rewards for good reading achievements
have to be in connection with reading itself (for instance teachers can give books). But
being noticed or having a competition are also effective motivations for some pupils. In
those cases, children can get certificates as a present for good achievements.

Teachers can create situations, which inspire reading. Different kinds of
inspiring situations can be created when regular activities are not motivating
enough. Such kinds of ideas are given as: multimedia book review, biography
parades, visiting authors, publishing possibilities. [41]

Reading is a complex process that requires a lot of efforts. Different approaches
exist which helps to understand the reading process and helps to acquire it easily, for
instance the Cognitive-Psychological approach, the Psycholinguistic approach and the
Sociocultural approach. Reading involves the processes like: learning the alphabetic
code, which includes the phonemic awareness, phonics and spelling, sight vocabulary
and the comprehension of words, phrases and paragraphs.

A range of factors stipulate a readers’ ability for instance the family background,
psychological disorders or motivation. The home literacy environment (HLM) contributes to the
development of emergent literacy which takes place before the formal instruction at school.

Motivation plays a crucial role in the development of reading literacy. There are certain
strategies which helps to motivate the learners. For example creating a book-rich
environment, organizing literature circles, writing workshop, fluency building activities etc.

In conculison, reading literacy is more than just knowing the alphabet, it also
includes the proper understanding of a text, the knowledge of strategies which helps to
become a more fluent reader. Becoming literate is a long process which requires plenty
of efforts, time and motivation. Although, it is a skill which can be improved by anyone.
Developing reading literacy at primary school is the most suitbale stage because a firm

foundation can be built which gives future opportunities of becoming more fluent.



PART 2
METHODS AND TECHNIQUES OF TEACHING READING AT PRIMARY SCHOOL
One only has to become “literate” once. [39, p. 160].

Different methods exist which help to teach vocabulary for primary school
learners. Vocabulary teaching is crucial at a very young age because according
to some researches it can predict future reading abilities.

In order to develop reading literacy it should be considered that the literacy
of the first language leads to the literacy of the second language.

At the early literacy stages three main points should be considered, the phonemic
awareness, semantics, syntactic. The first which is the phonemic awareness, deals with the
symbols which are the letters and the sounds they stand for. At the very early stages learners
should be taught that there is a direct link between the sounds (phonemes) and the letters
(graphemes). The next point is semantics. Young learners should be aware of the fact that all
of these symbols have a particular meaning and they carry a certain message. The third point
is syntactic. It helps to understand that all of the languages can have differences in symbols.

There are two types of reading called extensive and intensive reading. The main goal of
extensive reading is to have the opportunity to read for pleasure. The content of the text should
be interesting and motivating for the readers. At this case the learners will be interested and
encouraged to read the text. The readable text should be at the right level of the learners and the
teacher should guide them through the text. After that they can move to independent reading.

During the intensive reading process students read short pieces of texts and it
provides daily opportunity for the students to read different kind of texts and to practice
reading. It helps to be more fluent in the reading process. It is important to choose those
texts which are based on the level of the students language proficiency.

Poems, nursery rhymes, tales or short stories can be used in order to teach reading
at primary school. These can be both enjoyable and useful for the learners because

these types of literary genres can be didactic, sentimental, funny or vigorous.

2.1 Methods to Teach Vocabulary for Primary School Learners

According to James F. Baumann vocabulary assessment can be challenging and troublesome for
foreign language teachers. There were several researches derived upon the topic and according

to the results, vocabulary at a very young age can predicta child’s future reading abilities.
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For instance, there was a research made by Cunningham and Stanovich, which showed
that there is a relationship between different ages and age spams. According to the results, first-
grade vocabulary predicted children’s reading comprehension in the eleventh grade. [18]

Another study which was derived by Walker, Greenwood, Hart and Carta
showed that the quantity of words learned by children by age 3 predicts the
child’s language abilities and vocabulary up to the third grade. [43]

2.1.1 Techniques of Teaching Vocabulary

Vocabulary learning takes place throughout our school, academic years and our
life. Those language learners are considered to be effective users who are
capable to use the already known words and expressions. There are some
techniques which can be used by teachers during the lesson in the classroom.

For example, the teacher can use objects, pictures or realia to teach different words.
It is an effective way at primary school. As objects or realia the teacher can show
different objects, as a pencil, a bag, a pen, a doll, a chalk, a leaf etc. With pictures some
interesting activities can be done, for instance, matching activity by using the pictures,
paraphrasing different objects or things shown on the picture, colouring them, etc.

Using texts is an easy and effective way to teach vocabulary. The teacher can make different
activities by using texts. For example the teacher can choose some words which the students
have to learn and the meaning of the words in a mixed up order should be given. The learners
have to find the meaning of all the words and practicing it until they learn all of the words.

[29]

According to Graves, August and Martinez, vocabulary can be divided into two
groups. These two groups are the receptive and the productive. Under the receptive
those words are meant, which people understand when others use them and under the
productive those words are meant which people use themselves. Vocabulary itself can
be classified into oral and written. Considering it everyone has four vocabularies:

1. Receptive/oral — these are words which we understand when we hear them.
2. Receptive/written — words people understand during the reading process.
3. Productive/oral — words which are used in speaking.

4. Productive/written —words which are used in the writing process. [17]

The researches show that the four vocabularies are not the same for everyone. Children

have larger oral vocabulary than reading while adults have larger reading vocabulary than oral.
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The receptive vocabulary is better for both children and adults than productive
which means that we understand more words than we use in our speech. [17]
There were several researches made to find out what is meant by knowing
a word. In one of the researches which was derived by Back, Kucan and
McKeown in 2002, the following criteria are made:
1) Narrow, context-bound knowledge;
2) Knowing the words’ meaning and their relationship to other words,
metaphorical uses.
3) Knowing the general sense of a word.
4) To know the word but not being able to recall it only in the appropriate situations.
Another research shows that knowing words is the ability to apply them in different
situations inwhich they are appropriate, knowing different meanings of a word
and being able to identify in which situations they fit in.
According to researches, it means depth and precision of meaning, the ability to
understand each other and being adaptable to use them in different situations.For instance,

understanding metaphors, analogy and the overall ability to use our words expressively. [17]

2.2 Creative Reading Activities

Nowadays it is indispensable to bring creativity to the classroom in order to make the teaching-
learning process more interesting. Teachers can think of various possibilities to encourage
creativity within the classroom. There are certain traits of a creative mind listed by Shallcross:

1) Creative people are flexible to new experiences.

2) Independent;

3) Self-confident;

4) Risk-taking;

5) Humorous;

6) Sensitive;

7) Single-minded

8) Motivated [38]

2.2.1 Intensive Reading

One of the main advantages of intensive reading activities is the daily opportunity to read different

kind of texts and to practice reading. During the intensive reading process the students
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read short pieces of texts and after that usually do follow-up tasks. It helps to be
more fluent in the reading process. It is important to choose those texts which
are based on the level of students language proficiency. If the text is difficult they
can cope with it with the help of a teacher’s assistance.

After the reading process a short comprehension task can be made which helps
and encourages the students to stay focused on the text in order to understand it clearly.
If the students continue to practice reading then their fluency have to improve. [44]

There should be certain procedures during the intensive reading process. The process can
begin with a pre-reading task which is a guide to the text itself. The students together with the
teacher discuss the text and the teacher can show some pictures about it as well.

There are different ways to do the pre-reading task effectively. For instance, the
class can be divided into small groups or into pairs where they discuss the title of the
text or the pictures which wereshown by the teacher. They can answer some questions,
for example ,What is happening on the picture?”, ,Where does it take place?”, How
could this text educate us?”, ,,What can we do about it?”, etc. After the discussion each
group or pair of students presents the results of the short discussion.

The second point of the intensive reading procedure is the reading task. At this
stage the main focus is driven on the reading process itself. The readers have to focus
on the text managing to identify the main idea of the text, finding details, identifying the
topic. The students can work alone, in groups or in pairs during the reading process.

Afterwardsstudents have to identify the unfamiliar words given in the text. It
can be done within the small group or the whole class. In this way the teacher leads
the discussion and helps when it is needed. To make it more detailed the teacher can
ask questions about word class, phonetic symbols and example sentences as well.

The next task is the discussion of the text. If the discussion is lead within a group
then there is the possibility that all of the students are able to collaborate in it,
expressing their own point of view and understanding of the text. The teacher’s role is to
guide the conversation by giving different questions which have to be discussed. The
following questions can be given: ,,What are the pros and cons in the text?”, ,What is the
main argument in the text?”, ,,How does the topic realte to the title of the text?”.

When the discussion is finished all of the groups or pair of students can
present the results of the discussion.

The following step is the post reading task.The aim of this task is to evaluate the students

understanding of the given text. It can be done by writing an essay which is based on the text or
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drawing a poster about it. It is useful because the students are able to express
their own thoughts and encourages them to be more creative.

The final procedure of the intensive reading process is the reflection. The aim
of the reflection is to allow the students to recognize what they have learned what
was good during their learning process and what are those factors which they have
to improve next time. It helps to understand the students learning progress.During

the reflection process some questions can be asked by the teacher. [15]

2.2.2 Extensive Reading

The main goal of extensive reading is to have the opportunity to read for
pleasure. During the extensive reading process huge amount of text is provided
to read but before the learners move to this process they should improve their
vocabulary skills in order to decode the meaning of different words.

During the extensive reading process the readers are engaged independently
compared to intensive reading. Obviously, it has its advantages and disadvantages
as well. When the students are self-sufficient the activities can be done by them at
their own level and at their own competent speed. The main aim during this is to be
able to understand the general meaning of a particular relatively long text.

The content of the text should be interesting and motivating for the
readers. At this case the learners will be interested and encouraged to read the
text. The readable text should be at the right level of the learners.

At the early stages of extensive reading the process may include reading in
groups together with the other learners. The teacher should guide them through
the text. After that they can move to independent reading.

[30, 12]

Independent reading can be effective when it is a positive part of the lesson. The learners
should choose the books they would like to read including different genres because they are
reading for enjoyment. Doing exercises or writing essays about thetext which was read is not
necessarily required but it can be discussed with the teacher or with the other learners.

According to a research made in 2008 by Lockwood, [1] during the lesson
the learners did not enjoy reading aloud and felt that they are not good enough in
reading but during the independent reading process they felt that they are getting
well with the reading. They felt insecure reading aloud and feared that the others

will make fun of them in front of the whole class.
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Learners gave different comments and answers upon this question e.g. that reading
independently is much easier than reading aloud because it makes us concentrate more. Most of
the children were scared to read aloud or were disturbed by the others speaking during reading.

[1]

During the extensive reading process the learners read large pieces of works with
the aim to get a general understanding of a text. This leads to the improvement of
reading speed, getting larger vocabulary and better reading comprehension.

There are some activities which can be done during the extensive reading
process. Learners can do timed readings. This activity is helpful if the reader
wants to improve reading speed. Some pages and a set amount of timeshould be
chosen. It helps to show the amount of text which was read during that particular
set of time. After the first try the reader has to reread the previous sections faster.

Despite the fact, that extensive reading is somewhat an independent way of
developing reading, readers can join book clubs which can be organized by teachers or
experienced readers. At those clubs different discussions can be made about particular
books. It can be motivating for the learners because ideas and thoughts can be shared and
the other’s thoughts can be heard.For those learners who learn the English language as a
foreign language book club discussions can improve speaking and reading skills as well.

One of the main advantages of extensive reading is that learners can improve their
vocabulary skills. Keeping a vocabulary journal is a helpful way to write down unfamiliar and
new words. It would be effective to add the definition and example sentences of those words.

Writing also can be involved into the extensive reading process. Book
reports or reviews can be written based on some interesting books. Readers have
to write down what they felt during the reading process,how the book made them
feel about the setting, characters and main ideas of the story, or the short plot
can be written down by them. Creative writing can be involved as well. In creative
writing the reader has to rewrite the plot of a text or book after it was finished. It
can improve writing skills and creativity as well. [8]

According to some researches, extensive reading helps to develop positive
attitude towards reading. It is an effective way to develop a reading habit. Another
advantage of this is it helps to improve reading abilities and comprehension. The
readers can develop their own reading skills and strategies. Besides thatit
improves language competence for instance passive vocabulary, language

awareness, writing and speaking skills, confidence and fluency in speaking. [4]
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2.3 Using Poetry to Teach Reading at Primary School

Poems can be enjoyable for both children and adults. Obviously, there are pieces of works which

cannot be appropriate for both of them, those poems which cannot be comprehended and

understood by children. Today’s poetry which can be appropriate for children comes from the

distant past when the Old English was changing into Middle English. These works include:

fragments of poems, songs, ballads, superstitions, charms, slogans etc. It usually includes

rhythm and some kinds of play which engage children. During the plays children can use their

fingers, hands and other body movements such as jumping, clapping, skipping during the song.
According to David Booth and Bill Moore, [5] poetry for children has changed

during the centuries. While at the turn of the 20th century poetry for children was

didactic, sentimental, and moral, the contemporary poems are more light-hearted and

vigorous.But both old and new poems can be introduced to children. Old poems are

interested for children. There are famous lines written by such well-known poets as

William Blake, William Wordsworth, Kate Greenway, Lord Tennyson. For instance:

»The cock is crowing,

The steam is crowing,

The small birds twitter,

The lake doth glitter,

The green field sleeps in the sun...’

(William Wordsworth)

,Little wind, blow on the hilltop;

Little wind, blow down the plain;

Little wind, blow u the sunshine;

Little wind, blow off the rain.”

(Kate Greenway)

»T1he city mouse lives in a house; —
The garden mouse lives in a bower,
He’s friendly with the frogs and toads,
And sees the pretty plants in a flower”
(Christina Rossetti) [5]

By poems different skills can be improved. There are different essays
which tells about the importance of using poems. Reading literacy can be
developed as well. This exercise is taken from the book written by Rasinski B.
And Bagert B. at the book Poems for Building Reading Skills. [35]
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,Red Means Stop
Stop, stop!

Lease, do not go.

The big red sign

Tells us so.

| know that,

And so doe Joe.

Red means stop,

And green means go”
(Tim Rasinski) [35]

Before the learners begin to read the poem the teacher can give a short introduction. As
this poem tells us about green and red traffic lights the teacher can give small pieces of red and
green paper to all of the students. The teacher tells different pair ofwords, if the words have the
same ending then the learners have to hold up the green piece of paper, but when the words do
not have the same ending then they have to hold up the red piece of paper. For example the words
book and cook has the same ending and the learners have to raise the green piece of paper, but
the words flower and tree has different endings and the learners have to raise the red paper.

The children can play a game which is called ,,The Red Light, The Green Light.”
The teacher has to tell the rules of this game. The teacher has to stand in front of the
classroom, the rest of the class stands at the opposite side. When the teacher says
»green light” the students can move forward to the teacher but when she tells ,,red light”
they have to stop. The one student who reaches the teacher can be the next who directs.

Reading together can be effective at the primary school. According to
Rasinksi [35] while children read the poem together they can use coloured pens,
pencils or crayons. Their task is to circle the word stop and go with a particular
colour, red would be appropriate for stop and green for go.

Word building is an effective task in order to improve vocabulary skills. In
this case children can read poems and after that write down words from the poem
in different particular groups.

Rasinski uses these three groups:

Words ending with —o Words ending with -op Words About Directions

[35]
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2.3.1 Nursery Rhymes

Teaching nursery rhymes is important before children begin to talk. It can be called as an
introduction to poetry. Different nursery rhymes can be distinguished, for example alphabet
rhymes, counting rhymes, finger plays, chants. The melody and rhythm makess poems enjoyable
and interesting for children. Plenty of nursery rhymes are there in the English language.

»Little Bo Peep has lost her sheep,

And doesn’t know where to find them

Leave them alone, and they’ll come home

Wagging their talis behind them.”

Nursery rhymes usually have a moral teaching. Children can learn that life
can be difficult and sad but later everything turns all right. Some rhymes are
humorous, these are taught with the aim of laughing.

»--- Went to the cupboard,

To fetch the poor dog a bone;

But when she got there,

The cupboard was bare,

And so the poor doggie had none.”

A lot of nursery rhymes are filled with imagination and fantasy.

,»1 had a little nut tree;

And nothing would it bear,

But a silver nutmeg,

And a golden pear.

The King of Spain’s daughter

Came to visit me,

And all because

Of my little nut tree.”

»Mary, Mary quite contrary,

How does your garden grow?

With silver bellsand cockle shells,

And pretty maids all in a row.”
[5]

When the teacher’s aim is to read poems throughout the lesson there are
some important steps that should be followed.
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1. Firstly there should be given an introduction to the chosen poem. Speaking
about its main idea.

2. Secondly, the teacher can pass out the text of the poems and while the
teacher reads it the learners have to follow it.

3. Next the learners and the teacher read together the poem chorally.

4. Perhaps there would be unfamiliar words, especially for those who learn
the English language as a foreign language, the teacher has to introduce
the learners to those particular unknown words.

5. If there are character parts in the poem then those parts should be divided among some
learners who will read it individually.

There is a great difference between poems. The teacher has to choose it
wisely. Firstlythe lesson can be started with a playful, funny or humorous one as
an icebreaker. It can be read chorally. Some poems have conversation parts, so
the learners can choose to be one of the characters and act out the poem. The

main idea of the poem can be discussed in small groups or in pairs. [42]

2.4 Improving Reading Comprehension through Short Stories

Using short stories or tales is considered to be the most effective way to develop reading
comprehension. It can encourage the learners to express their own thoughts about the
story. For some learners it is relaxing and makes the reading comprehension easier.
Furthermore it makes the students to become more effective readers. They will be able to
read the texts and paragraphs more easily and correctly. [40]
Sea Turtles

»A grown up sea turtle is huge!lt can weigh two hundred pounds! It is also strong.
It has to be strong to swim in the ocean. A sea turtle is large and strong and heavy! The
female sea turtle does not lay her eggs in the ocean. She swims to the shore to lay her
eggs. She comes out of the ocean and digs a nest in the sand. The sand warms the eggs.
The sand protects the eggs from the birds. Some birds near the sea like to eat turtle
eggs. When the eggs hatch, the new baby turtles try to get to the water. They crawl
slowly in the sand. Birds fly down and eat the baby turtles! Only a few baby turtles get to
the water safely. Then they begin their lives in the ocean.”
What do some birds near the sea like to eat?
Why can the birds catch the baby turtles easily?

Why does a sea turtle need to be strong?
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Where does a sea turtle lay her eggs?
Why does she lay her eggs there?

Sid you ever see a turtle? Write a story about a turtle. [7]

2.5 Reading Strategies for Primary School Learners

According to Amy Benjamin [Benjamin, A., 2007] the reading process can be divided into three
main parts: skimming, scanning and close reading. The aim of skimming is to get a general idea
about the text. There are different purposes of skimming. First of all the reader can decide

whether that book is worth reading or not. Secondly, it gives the general idea of the text.

Scanning is the way to consult some specific information, for instance
using the content to search for the paragraphs we are interested in. Bookmarks
or small notations are effective to find useful information later on.

Close reading is the third process. Close reading is required for reading
comprehension tests and for serious literature. This kind of literature can be
interpreted and understood in several ways. It can be technical as well, it can contain
specific words or phrases or it can be lengthy but highly complex grammatically. [1]

According to Laura Robb [36] there is a difference between strategies and skills.
Skills are tools which are practiced by the learners in order to improve reading. Skills can
easily turn into strategies when the learner is able to use them independently focusing
on how that works and being able to apply them in new reading materials. By this
explanation, strategies are the indepth awareness of different skills.

Robb [36] has observed that for some readers it is hard to go through a text which
contains unfamiliar words or complex and confusing sentences. There is a difference between
effective and not effective readers. Effective and good readers use different supportive strategies.
At the book: ,,Reading Strategies that Work: Teaching Your Students to Become Better Readers”

There is a list of different characteristics of good readers.

1. The first strategy is visualization. Effective readers use visualization in
order to enjoy the reading process.

2. Book selection is another strategy which is recommended for everyone who aims
to read. Books have to be chosen according to the reading level of a person.

3. Pausing, retelling or note-taking are useful because it helps to store
information about important details.

4. Rereading, thinking-aloud helps to understand complicated parts.
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5. Using Context Clues or Skipping are effective because it helps to search
for useful information or vocabulary from the texts.
6. Finding explicit or inferred data in text to support ideas helps to make connections

between information. [36]

Amy Benjamin [1] has made researches about reading strategies and came
to the conclusion that everyone who aims to read should establish a purpose for
reading. There are different purposes listed by her:

Reading with the aim to find out specific information

To define a term

To get a general overview of a specific topic

Reading different researches or different point of view about the same topic
To clarify something

To follow directions

To enjoy the beauty of a language

To derive an emotional response

© ® N o g k0 Dd=

To pass the time

10.To improve reading literacy [1]

According to S. Horton, in order to develop reading literacy the learners

should be taught the following:

1. The pleasure in reading and vocabulary understanding should be developed.

2. Listening to and discussing different contemporary and classic
works such as poetry, stories, novels etc.
Clarifying the meaning of different words.
Discussing the unfamiliar words

Discussing which words are the learner’s favourite.

© o ko

Having group works where everyone can have discussions about
books or any literature works.

7. Being able to explain and tell their opinion about books, poems,
novels or any kind of literary works they had read or listened to.

2.6 Assessing Reading

According to Harris, assessment is the process of collecting data that provides the means to

evaluate a learning act. It plays a vital part during the teaching and learning process.The NESA
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(New Education Standards Authority) English K-6 Syllabus states that there are
three forms of assessment: formative, summative and diagnostic. [21]

Formative assessment is based on day-to-day classroom activities, there
should be informal interaction and observation of the learners. With the help of this
special type of assessment the teacher can get an ongoing profile of the student.

Summative assessment is the second type of assessment. Its main aim is to
provide formal judgements about the learners’ achievements. Summative assessment
should be used by the end of a unit or semester. Its results are a form of a record or
report of the learners’ achievements. These two types of assessment work together
because there no judgements can be made about the learners’ achievements without the
collected information about the learners’ day-to-day teaching-learning progress.

The next form of assessment is called the diagnostic assessment. During this process the
learners’ needs are determined by gathering and using information about their learning process.

[21]

Reading is an ability which can be improved and developed. Different methods and
strategies exist which can help to be more effective in the literacy development. There are
different types of reading activities. Two main types are the extensive and the intensive reading.

With the help of the extensive reading the learners can read for pleasure, using
long pieces of texts. Usually the, context of those texts are interesting and motivating for
the reader. During the intensive reading process short pieces of texts are used which aim
is to search for specific information. Different types of texts can be used to teach reading

at primary school, for example poems, short stories, nursery rhymes etc.



PART 3
EMPIRICAL RESEARCH

3.1 Introduction to the Topic

As it was mentioned in the previous parts of the thesis paper, reading is an essential skill which
should be developed from the primary school years. A teacher plays a crucial role in the learners’
development of reading literacy. Motivation and creation of a pleasurable atmosphere for the
learners depends on the teacher. There are certain strategies which can help in the development
of reading literacy and there are various types of texts and reading tasks to choose from.
Teachers can create a book-rich environment, organize literature circles, writing workshops which
are effective methods to make the reading process enjoyable for the learners. Besides that, there
are various types of reading approaches which serve the aim to be more effective in the teaching
process. Thus, reading is a skill which can be and should be developed.

The aim of the research is to show the literacy knowledge of some Transcarpathian
Hungarian primary school learners. It was examined how often they practice reading and
what kind of reading tasks they accomplish during the English lessons.

In some Transcarpathian schools there are two English language lessons in a week.
The hypothesis is that two English lessons are not enough for practising all the skills
effectively, including the reading skill. Because of the fact, that the pupils do not have
enough opportunity and time to read in English at school and this can lead to difficulties in
reading in the English language. Taking into account that the pronunciation and the written
text differs from each other in most cases.The research was accomplished with the help of an
interview. The interview was derived with 10 English language teachers who teach English in
Transcarpathian schools with Hungarian language of instruction. The interview with the

teachers was made in Hungarian language and it included 17 questions.

3.2 Participants

The participants of the research are teachers from Transcarpathian Hungarian
schools. The participants were chosenby virtue of their teaching experience, and
region, because the investigation aims to show the literacy knowledge of some
Transcarpathian Hungarian primary school learners.

The interview was derived in anonym form. The following personal
information is known about the participants: age, total years of teaching English.



43

Table 3.2.1 Age and Teaching Experience of the Interviewees

Participants Age Teaching Experience
2 26-29 6-7 years

6 31-35 7-10 years

2 36-40 12-16 years

3.3 Procedure of the Research

The participants of the interview were female teachers who teach English as a foreign
language in schools of Transcarpathia. There are teachers who have been teaching English
for 6 years and there are teachers who have been teaching English language for 19 years.

The first question interrogated whether they think that it is important to practice reading
systematically at primary school. The answers given to this question were pretty similar. All of the
participants think that it is important to practice reading and to develop reading skills at primary
school. Expert 1 answered the following: “Yes, | think it is important because it makes them to get
used to the English alphabet and practice the English pronunciation”.Expert 8 had the same
opinion and said that not just practicing reading, but practicing all the other skills are crucial at
primary school. “Of course, regularity is very important for me not only in reading, but in the
development of all the other skills as well. We can learn to ride a bike just by practice not by
staring at it only”.All the interviewees think that practicing reading at primary school is important,
there were different justifications mentioned, for instance, because it helps to improve
pronunciation, like in the first example or it helps to improve vocabulary: ,Yes. By reading,
vocabulary can be improved. And beside that they can learn how to form the already known words
or phrases into sentences and how the sentences form a coherent text”.The next question was
the following: “How often do the pupils read in English in your lessons?”The responses were not
varied in this case. The interviewees had the same opinions and all of them claimed that they try
to practice reading in every lesson or almost in every lesson. Expert 1 answered the following: “It
depends on the topic and on the exercises, we practice it often, almost in every lesson”. Expert 4
said: "It depends on the form too, but at the third and the fourth forms almost in every lesson. It is
crucial to practice pronunciation”. Expert 6 told that she tries to practice it even if they have only
a little time for sentences. We read in every lesson, even if only 1-1 sentences by the pupils.
Expert 2:, try to practice reading every lesson, but the most important is to do it playfully,
because to be honest, just a few children like to read even in their mother tongue”. There were
other answers given by different teachers as well, and all of the teachers said that they try to

involve the reading process during the lesson. According to the given
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answers for the first and the second question, reading plays an important role
throughout the English lessons.

The next question was the following: “When do you usually correct reading
mistakes of a child, during or after the reading process?”. The teachers had different
opinions and gave different answers to this question. Expert 1, 2, 6, 7, 8, 10 stated that it
should be corrected after the reading process, because children should not be disturbed
during it. Expert 2: “l correct the mistakes after the child finished reading, if | correct the
child during the reading process, it disturbs the child in concentration”. There was a
similar answer given by Expert 10: ,Definitely after, under no circumstances we do not
have to focus on mistakes. Every child is different, many of them are struggling with an
impediment in speech, that is why it is important to keep in mind the pupils’ individual
development, of course there are mistakes, for someone a lot, for someone less.”

However, according to Expert 3, 4, 5, 9 correction of reading mistakes should be done
during the reading process, despite the fact that methodologically it is not correct. As it was
mentioned by Expert 3 and 9 correction during the reading process is disturbing and it can
create anxiety and frustration. ,,During the reading process, while they have the words in
front of them. If | correct it later they do not pay attention because it is harder to retrieve the
given word.” Expert 9 told the following: Both can happen. But usually during it! It makes
them to revise the sentence more correctly. In this way they can easily remember the correct
pronunciation of the words. The more we sound it the better it remains in our memory.”

“How do you correct the pupils’s pronunciation? What methods are the most
appropriate or effective?”Expert 2 stated the following: “Usually | show how we have to
pronounce it correctly, and then try to revive how we have to pronounce the given sound.”
Mainly all of the participants answered that choral repetition of the mispronounced words is
effective, which is according to the researches true. There were similar answers given to the
question, like this: ,,By revising the mispronounced word.” There was another answer given,
by Expert 4, where the participant explained that she tries to correct a child silently letting the
child to realise his/her mistake independently, but it can be hard at primary school because
the others can shout out the correct answer. And she pointed on that: "Usually it depends on
the child. In a lot of cases it is enough when | go to them and silently point on a word, for
example on a word which is mispronounced, without admonishment, they think about it
independently and usually correct the word in the right way. But at the primary school pupils
are very active and in a lot of cases, the eager pupils can correct their classmate by shouting
out the answer anxiously. We should control it as well, because it can make the child feel that

he/she is not aware of that, not like the other pupils.
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The next question interrogated about different kinds of effective methods which can help
in the improvement of reading literacy. Different kinds of methods, techniques and activities were
mentioned, for instance, doing activities in pairs or in small groups, doing activities playfully or
using synthetic methods. There were different kinds of exercises mentioned, like text
comprehension, answering questions, doing true/false exercises, etc. Expert 3: “In all cases
playful methods are the most appropriate at the primary school. A lot of small group work, work in
pairs, where we do not focus only on reading, but do something more actively or do something
other as well. For example, they like when | stick sentences on the wall and they have to find,
match and read them. They do not see reading in it, but a game and their reading skills improve.”
Expert 5 told, that they should read in theentire lesson and that listening English texts is helpful.
»In order to develop reading techniques, reading in every lesson can be very helpful. First, we
listen to a record than I read it for them, slowly, and articulating, then they read in a choir then
independently. Beside that | pay attention to text comprehension. With the exercises | check how
much they understood the text.” Expert 8 mentioned that they use the synthetic method and the
global reading approach while using descriptive and narrative texts as well.

The following two questions was about the usage of texts in the English lessons.
These questions were about the kinds of texts which are used throughout the reading
process and about the source of those texts. For the first question which was about the
different kind of texts read by primary school learners, there were answers given which told
that the learners usually read texts which are connected to the topic of a particular lesson.
The answers for this question were the following: Expert 1,,Short texts which are connected
to the topic of the lesson.” According to the answers the most important viewpoints are the
topic of the lesson and the age of the learners. Expert 5: ,,We have compulsory topics which
children read about according to their age: dialogues, monologues, songs.”

In some Transcarpathian schools the textbook written by Oksana Karpiuk is the one which
is the most widely used book by the English language teachers. The participants of the interview
told that during the English lessons, beside the textbook they usually use worksheets or different
tales, short stories, dialogues which is not in the textbook: Expert 6:,,From the textbook or from
worksheets.”; or: "From the textbook or from short stories, tales.”

Some of the interviewees mentioned the usage of Ukrainian textbooks and the opinions
about the books were divisive. There were positive conceits about the book, for example: Expert
4:,In the book written by O. Karpiuk some dialogues can be found which can be incredibly useful
for children, because it helps to practice communication derived in different situations.” On the
other hand, there were negative opinions as well.Expert 7: ,,Using Ukraininan textbooks for

foreign language is a problem for several years. It is very important that the texts we read
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were interesting, colourful and full of pictures. We are regularly using materials from the
internet.” The opinions about the different textbooks were absolutely different as well.
Some of the interviewees prefer the book ,,Smart Junior” written by H.Q. Mitchel and said
the following: Expert 7: ,,With the Smart Junior | am satisfied. There are no long texts,but
continuously the texts get longer and more complex. The already learnt words are used
and the unknown wordsare explained in the lesson. Moreover, there are original records
for listening tasks. The book written by Karpiuk contains plenty of mistakes.” On the
other hand, there were different views as well: Expert 8: ,If we take into consideration the
book written by Karpiuk then | am satisfied, because the other book (Nesvit) contains
complicated texts and exercises, which is too much for a primary school learner.”

In conclusion,itbecomes clear that three English textbooks are common in the
examined Transcarpathian primary schools, the book written by O. Karpiuk, the book
written by Alla Nesvit ,We learn English” and the book written by H. Q. Mitchell ,,Smart
Junior”. According the interviewees the most common book at primary school is the one
written by H.Q. Mitchel”’Smart Junior”. But the usage of books written by Oksana Karpiuk
and Alla Nesvit is also very common. None of the participants have mentioned foreign
textbooks e.g, Oxford Publishing or Express Publishing textbooks.

There were questions about the reading tasks they do during the lesson. The
regularity and types of reading tasks were asked. The typical answer for this question was
that they often do reading tasks and that they try to involve reading tasks after each text. For
example, the response given by Expert 4:,,Often, after every text read by the pupils.” The
same interviewee answered that they sum up the text, do true or false exercises, answer
questions which are connected to the topic. ,We sum up the plot of the text, true/false
statements, answer questions which are connecetd to the text.” For the question ,,What type
of reading tasks do the pupils do?”,different types were mentioned: true/false statements,
answering questions, yes/no questions, matching exercises, making pairs. Only Expert 5
mentioned that they often read tales and usually answer questions which are connected to
the tale. ,,For example, as we finish reading a particular tale, the pupils can give answers to
different questions: 1. What was the title of the tale?; 2. Who were the characters?; Search for
the words which indicate actions; 4. Find the synonyms of the words; 5. Find the antonyms.”

From the answers given by the interviewees it became clear that reading and doing
reading tasks ithe English lessons are very common in Transcarpathian schools. The following
question referred to the frequency of doing reading tasks for homework and the types of reading
tasks done by the primary school learners. First of all, it was mentioned by many teachers that at

the first and at the second forms there is no homework given for primary school learners: It
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depends on the form. Expert 1:,,There is no homework at the 1-2 forms, at the 3-4 forms,
perhaps a short dialogue or sentences.” It was mentioned by some of them thatthe texts
for homework are always connected to the topic of the lesson and contains the words
learnt during the lesson, or they have to read those texts which were already read during
the lesson. Expert5:,,There is no homework at the 1-2 forms. Otherwise, | only give those
texts about which we have talked, have already translated if it was needed. Mainly | give
exercises connected to the text.” On the other hand, there were different answers given,
some of the teachers told that they usually give reading tasks for homework in order to
develop reading and pronunciation: Expert 6:,More often, in order to develop fluent
reading and proper pronunciation.” While there are teachers who use reading tasks
rarely during the English lessons.Expert 9:”l give reading tasks rarely. If yes, than that is
connected to the topic of the lesson. And besides reading | give true or false statements
for younger children.” Considering the answers, giving reading tasks for homework is
clearly depends on the teacher’s experiences and methodological knowledge.

According to the previous answers, developing reading literacy at primary school is
crucial. Children often practice reading in English and do reading tasks after that.There was a
question which interrogated the attitude of primary school children towards reading. It questioned
that according to the teachers’ observations, how do the learners feel when they have to read
aloud in English, whether they like reading or not, are they frustrated or anxious about that.
Mainly all of the teachers said that obviously it depends on the learners. Expert6: "It depends on
the learner. There are those who love reading and those who do not. It depends on how much the
learner is able to read.” Another typical observation was that primary school learners are curious
about reading. My experience is that the primary school learners’ like it and they are interested in
reading and studying.”; Mainly they are active and love reading. When they manage to read a
whole sentence alone without help they tend to be very happy. They like learning new things.”
While one teacher mentioned that in her opinion, this generation does not show any interest
towards reading and books, however, with an appropriate motivation good resultscan be
achieved. From the answers it becomes clear thatprimary school learners’s reading can be

developed, because they show interest towards reading and learning.

One of the last questions was connected to the teachers’ methodological
knowledge learnt during the university or college years. The aim of the question
was to find out what the teachers had learnt about the teaching methods in
reading development. The following reading methods were mentioned: traditional

reading method, analytical reading method and synthetical reading method.
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3.4 Results and Discussion

In conclusion, taking into account the answers given for the questions it becomes ascertained
that reading and reading tasks in some Transcarpathian primary schools are essential. Despite
the fact that pupils have only two English lessons in a week, the teachers pay attention to the
literacy development of children. According to the interviewees, developing reading literacy in
this age is important not only for reading but for pronunciation as well. They usually try to involve
reading during the lesson and pay attention to the children’s literacy development. There is
always a particular topic what the learners read various kinds of texts about. The most common
types of text are dialogues, monologues, short stories, sentences and tales. It means that the
teachers use the intensive reading method, read short pieces of texts and do exercises. As
primary school learners need more activity during the lesson, the teachers try to involve playful
activities, pair or group works in the lesson. They do reading tasks after reading a particular text.
The most common reading tasks are: true/false statements, matching exercises, answering
questions, yes/no statements.

Transcarpathian primary school learners study from three books: the book written by O. Karpiuk,
the book written by Alla Nesvit ,We learn English” and the book written by H. Q. Mitchell ,,Smart
Junior”, but the teachers have to use worksheets or additional materials during the lesson. The
opinion about these books is divisive among the interviewees, different teachers prefer different
books, but from the answers it becomes clear that the book written by H. Q. Mitchell is the most
beloved and useful, according to the interviewees. Practicing reading during the lesson is more
common than doing it as a homework, the reason is that the teacher can help and can correct the
mistakes made during reading throughout the lesson, as a homework the learners usually have to
read only those texts or sentences which they have already read during the lesson, or contain
those words which they have already studied.The teachers try to involve reading in all of the
lessons, even if they have a short time for that, which indicates that it is essential to begin the

development of this skill at the primary school
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3.5 Introduction to the Survey

The second part of the research was derived with the help of a survey. The aim of the
survey was to find out and assess the personal experience in developing reading literacy
of English major students during their primary school years and also to find out what
were their experiences during the teaching practice connected to the primary school
pupils reading abilities. The questionnaire was derived with English major students, who

have some experiences not only in learning English, but in teaching as well.

3.6 Participants

The questionnaire was filled in by 40 college students. The first question referred to the
gender of the participants. Among them, 85% (34) are females and 15% (6) are males.

The age of the participants varies between 19 and 24, but mainly the students are

20-21 years old. Diagram 3.6.1 shows the age of the participants.

Diagram 3.6.1 Age of the Participants

19 years 20 years 21 years 24 years
old old old old

According to the survey, there are slight differences between the age when the
participants started learning English. Most of them started at the primary school, mostly
at the age of 6-7, at the Transcarpathian schools these are the first and the second forms.

On Diagram 3.6.2 the age is mentioned when the participants started learning English.

Diagram 3.6.2 Age When the Participants Began Learning English

6 years 7 years 8years 10 years 16 years
old old old old old
35% 40%

15% 5% 5%
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Among the participants, 25% (10 students) answered that their teacher
used British English or American English literary works to teach reading at the
primary school, for 35% (14 students), there were no such literary works used
during the lessons, and 40% (16 students) were not sure about that.

For 55% (22) of the respondents it was difficult to read in English at the
primary school and all of the justifications are connected with the English
pronunciation and reading differences between the English and the Hungarian
language, for instance Expert 12:“Yes, at the first years it was difficult. | did not know
how to pronounce the words properly.”,Expert 9: “Yes, the difference in spelling and
pronunciation.”, While, for 45% (18) it was not difficult or at least they do not have
memories about any difficulties. Expert 2: “No, because we learnt the transcription as

well.”“No, because the alphabet is the same as in the Hungarian language.”

3.7 Procedure of the Research

The survey included questions about the types of texts read during the lessons and
about the types of reading tasks which were common at their school during the primary
school years. The following types of texts were mentioned in the survey: tales, poems,
songs, short stories, dialogues, nursery rhymes, novels, articles. In Diagram 3.7.3 a scale
can be seen which shows the participants’ primary school experiences of frequency
using these kinds of texts. According to the survey, the most common is the dialogue,

90% of the participants chose it, while the novel was not mentioned by anyone.

Diagram 3.7.1 Types of Texts Read During the Primary School Years

Tales 55%
Poems 30%

Songs 559,
Short stories 70%

Dialogues 90%

Nursery rhymes 50%
0%

Novels

Articles 25%
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The following reading tasks were mentioned in the survey: true or false, multiple choice
questions, answering questions, matching tasks, cloze tests, gap fills. The participants had to
mention thoseexercisesthat were by them during the primary school years. On Diagram 3.7.4, the
following results were derived: the most common reading task was the true/false, chosen by 90%

of the participants, the least was the cloze test, chosen by 5% of the participants.

Diagram 3.7.2 Types of Reading Tasks Done During the Primary School Years

True or False 90%
Multiple choice questions 85%
Answering questions 55%,
Matching tasks 65%

Cloze tests 5%,

Gap fills 40%

All the participants in the survey had taken part at the teaching practice. Their experiences
during the teaching practice and observations about the pupils’ reading ability and pronunciation
were mentioned. The feedbacks given by the participants were different, including positive and
negative as well. Obviously, the respondents had to take into account that the question mentions
primary school learners, who have begun learning English recently. The participants had their
teaching practice at different schools, which indicates that the English level of the pupils could
diverge, which can be a reason of having different experiences and giving different feedbacks.
The respondents mentioned that pupils have pronunciation mistakes, they are not absolutely
aware of it, Expert 2: “l can say that children are aware of the reading rules, but have many
pronunciation mistakes. In general, it depends on the classes. In each class, children have a
different level of knowledge.”;or “Most of the pupils at the primary school need help and
encouragement from the teacher or experienced reader. Obviously, they are not absolutely aware
of the English way of reading yet” While some respondents mentioned that pupils are aware of the
English pronunciation and reading, Expert 3: “Mostly, they were aware of English pronunciation

and reading. Of course, there were some cases when a child has difficulties
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with reading. For example, he started to read the words with Hungarian
pronunciation or he was too slow.”; or Expert 11: “In my opinion children are
aware of the English pronunciation and reading.” However, more negative
opinions were given upon this question, obviously children taking their first steps
in learning English and perhaps they need more practice.

The last point of the survey was about five statements, upon which the respondents
had to react, whether they strongly disagree, disagree, neither agree nor disagree, agree,
strongly agree with the given statements. The following statements were given:

1. Developing reading literacy at the primary school is very important.
Primary school years are decisive in the literacy development.
The type and the genre of the texts plays vital role in the reading process.

The level of the texts should be chosen appropriately.

a > e DN

Reading helps to improve pronunciation.

Diagram 3.7.3 Participants’ Attitude Towards Reading Literacy Development

I Strongly disagree M Disagree Neither agree nor disagree [l Agree [ Strongly agree
60%

50%

0
4 40%40%

16
5%

2% 2%
A
Developing Primary school The type and the The level of the Reading helps
reading literacy years are decisive genre of the textsshould be to improve
at the primary  in the literacy texts plays vital chosen pronunciation.
school is very  development.  role in the appropriately.
important. reading process.

In the diagram it can be seen that developing reading literacy at the primary school is very

important. According to the respondents, primary school years are decisive in the literacy



53

development. The answers for all of the statements range with the studies and literature
about literacy development, which also states the importance of the primary school
years in the pupils’ language learning process. The type, genre and level of the texts are
also crucial factors in teaching reading, which indicates that the level of the texts should
not be above or below the knowledge of the learners. The last column of the diagram

shows statements that by reading, pronunciation can be improved.

3.7 Results and Discussion

The survey was filled in by English major students and interrogated their primary
school and teaching practice experiences. All of the participants had taken part in
the teaching practice. The responses given by them were similar to the studies
and literatures written in books about developing reading literacy.

One question interrogated whether the respondents had difficulties with
reading in English during the primary school years. For 55% of the learners it was
difficult, while for 45% it was not. The justifications were connected to the English
pronunciation and transcription. The difference between the written word and the
pronunciation makes reading harder for foreign learners.

According to the respondents, the most common type of text read by them at the
primary school were dialogues, short stories, tales, songs and nursery rhymes. The
answers coincide with the result of the interview made by the teachers at the first
part of the research, where the dialogues, short stories and taleswere mentioned too.
The most common reading tasks mentioned by the respondents were: true or false
statements, multiple choice questions, matching exercises, answering questions.
These answers also overlap with the teachers’ responses from the interview.

Most of the respondents consider that, developing reading literacy at the primary school is
very important and decisive for the language learners. The following factors as, the type, genre
and the level of the text plays a vital role in the teaching process as well. From the last question, it

became definite that most of the respondents think that reading can improve pronunciation.



CONCLUSION

Reading is a complex process, which requires plenty of efforts and practice.
There is range of factors that influence the readers’ ability, for instance the family
background, motivation, school atmosphere, etc. Reading literacy is more than
just knowing the alphabet, it also includes the proper understanding of a text, the
knowledge of various strategies that helps to become a more fluent reader.

In the first part of the thesis paper, the reader can find information about different topics.
There are numerous approaches and methods that help to develop reading literacy at the primary
school. In the first part of the thesis paper, the following approaches were mentioned:
sociocultural, psycholinguistic and cognitive-psychological. All of these approaches correspond
to the development of reading literacy and there are different views and researches that prove its
effectiveness or ineffectiveness. As reading comprehension is of the main processes in the
reading literacy the reader can find pieces of information about the usage of visual tools in order
to develop reading comprehension. As it was mentioned, visual tools can have plenty of functions
and can be used as a prereading, during-reading and post-reading activity.

Literacy itself is the capacity to make sense of the world around us and it is the
ability to use our skills effectively when it is needed. The two important processes are
noted within reading literacy, which are decoding and comprehension. Both are essential
in order to become a fluent reader and have to be taught and practiced throughout the
primary school years. Literacy development at the primary school has five stages which
are the early emergent literacy development, emergent literacy, beginning reading and
writing, almost fluent reading and writing, fluent reading and writing.

Various factors contribute to the learners’ reading ability, for example, the reading
community established within the classroom, family background, the teacher, motivation, the
absence or presence of psychological disorders, etc. The importance of these factors is
mentioned in the theoretical part of the research paper. To be effective in the learners’ literacy
development the teacher can establish a reading community where all of the participants can have
individual and common reading experiences. One of the advantages of a such community is that
there is the possibility to share their opinions as observations after reading. Family and the social
environment play a crucial role, the special nhame for that is home literacy environment (HLM),
which contributes to the development of the emergent literacy. It usually begins before the formal
instructions take place at school. Another important factor is motivation. Different learners can

have different motivating factors, some of them are motivated by having challenges,
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the others by having a good reading community, etc. The teacher as a reading
model, a book-rich environment, opportunities for choice or to interact socially,
etc are those factors that helps in the development of reading literacy

Reading is a complex process which requires a lot of cognitive processes,
such as the alphabetic code, sight vocabulary and comprehension. Within the
alphabetic code children should develop the following abilities: phonemic
awareness, phonics and spelling. Sight vocabulary is the ability to read words
automatically while comprehension is the ability to understand the written text.

In the second part of the thesis paper the reader can become acquainted with
information connected to methods and techniques of teaching reading Creative reading
activities are mentioned creative reading activities, both intensive and extensive reading, its
benefits and characteristics and activities connected to them. During the intensive reading
process, short pieces of texts are read which are followed by different reading exercises.
While extensive reading includes long texts, where the overall meaning is important.

The usage of such literary works as poetry, short story, nursery rhyme are involved
which are common at the primary school. Finally, it deals with reading assessment, where
two types of assessment are mentioned: formative and summative assessment. The first one
deals with day-to-day classroom activities, while the main aim of the summative assessment
is to provide formal judgements about the learners’ achievement.

In the Bachelor thesis paper there were some pieces of information
gathered from books connected to the development of reading literacy at the
primary school, strategies for literacy instructions, literature in the second
language acquisition, developing reading comprehension, etc.

The practical part of the thesis paper deals with the research made upon the topic.
It was completed with the help of an interview and survey. The interview was made with
10 English teachers, while the survey was accomplished with 40 English major students.

The aim of the research was to show the overall literacy knowledge of Transcarpathian
primary school learners. The aim of the survey was to find out and assess the personal
experience in developing reading literacy of English major students during their primary school
years and also to find out what were their experiences during the teaching practice connected to
the primary school pupils reading abilities. According to the answers given to the interview
questions, reading and developing reading literacy is essential at the schools in Trascarpathia.
Reading is practiced mainly in all of the lessons and plenty of reading tasks are done by the
learners. The survey contained questions that were connected to the English major students

reading experiences throughout the primary school years and observations made by them during
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the teaching practice. The results of the survey were similar to the results of the interview.
Most of the respondents consider that, developing reading literacy at the primary school is
very important and that primary school years are decisive for the language learners.

The research connected to the reading literacy development of primary school
learners requires further investigation that is conducting a more detailed research with more
participants and various age groups. In addition, the research does not contain detailed
information about all the teachers and students, hence, no generalizations can be made.

Despite the fact that, the bachelor thesis serves a limited amount of information about a
given topic, it serves a useful guideline for foreign language teachers and learners. It has
presented plenty of useful information about literacy development at primary school, including
various methods, approaches and strategies. By the help of this thesis paper, the reader can find
some reading tasks, that are suitable for literacy development. The pedagogical implication’s aim
is presenting findings of the empirical research, providing pieces of information about the
importance and presence of literacy development in some Transcarpathian school.

In conclusion, the present study has provided assumption to the evidence that
developing reading literacy at primary school is crucial and indispensable. This calls for
an important pedagogical implication for teachers about using strategies, methods and

various texts and reading tasks that contributes to the improvement of reading literacy
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PE3IOME

Tema mMo€i po6oTu chopmye BigomocTen nNpoTe, WO Take rpaMOTHE YMTAHHS
i K pO3BMBaTU YMTAHHSA FPAMOTHOCTI Y NOYaTKOBIWN LUKOSII.

Tema AMNNOMHOI po60TH BKIOYAE B cebe iHchopmauii Npo po3BMBaHHA YUTAHHA Y
noyvartkoBiW wkoni. [locnigkeHHs1 Mae Ha MeTi AaTn 3aranbHUW BUINSi4 CaMOro YMTaHHA,
nepepaxyBaBLIM iHCTPYMEHTU, SIKi AOoNoOMaralTb PO3BMHYTM YUTaLbKy FPaMOTHICTb,
eTanu, Wo rnexaTb Yy pPO3BUTKY BULUE3ragaHOl CNPUUHATIIMBOI HaBUYKWU, LUNAXMU, AKi
AonomaraloTb NOKPaWMTM YUTaHHA AK ANA O6igHUX, Tak i AnA He OGopruYMX YuTauiB,
MeTOAU HaBYaHHA YMTAHHA Ta BUKOPUCTAHHA TEKCTIB Pi3HUX TUNIB Ha ypoLli.

LUsa pobota nigxoautb ANA TUX, XTO 3auikaBfNeHUM Yy PO3BUTKY UUTaALbKOI
rpaMoTHOCTIi B MOYaTKOBIM LWKoOMi abo xouye AisHaTuca Oinblie npo pi3Hi BUAM
MeTopAiB Ta BNpaB., ki 4ONOMaralTb 3aCBOITU YUTAHHSA, a TAKOXX BAOCKOHaNMTX NOro.

OunnomHa pobpTa 6yna opraHizoBaHa TakKMM YMHOM: BCTYM, TPU YaCTUHW,
BUCHOBOK, YKPaiHCbKUM pe3roMe Ta ornsg nirepartypu.

Tema gMNNOMHOI POOOTH - Lie YUTAHHS FPAMOTHOCTI, iIka € OCHOBOMOJIOXHUM i
HeoAMiHHUM HaBMKOM Haworo XuTTd. Lle gonomarae Ham oTpumyBaTu Ta AiNUTUCA
Mi)K cOOOK0 pi3HUMK BigomMocTAMU. YUTaHHA - Ue cKnagHe fAiBULLe, fiIke NOoTpebye
YMUCINEHHMUX Ni3HaBanbHUX NpoueciB BCcepeauHi NIOACbLKOro po3ymy.

TeopeTnyHa UiHHICTbL AMNNOMHOI pPO6OTM Nonsira€e B TOMY, LIO BOHA MIiCTUTb
iHpopmaUilo NPo PO3BUTOK FPaMOTHOCTI YATAHHSA B NOYaTKOBIN LUKOMi, BKMOYaO4UN Pi3Hi
nigxoamu Ta iHCTPYMEHTU, 3ragyroum pi3Hi eTanu po3BUTKY rpaMOTHOCTI Ta pi3Hi npouecu
YATaHHSA, Bifg3Ha4YalOu4u BaXNUBICTb i BMMUB BHECKY POAUHM Y PO3BUTOK FPamMOTHOCTI,
NOSICHEHHA pUCTa BiAMiHHOCTEeN MiX YCNilUHUMM | HeYCMNiLWHNUMU YnTavyamMu.

MeparoriyHa UiHHICTb ULbOro [AOKYMEHTYy nMnonsra€ B TOMYy, WO Aae
iHbopmauio yuTayeBi Npo mMeToAM Ta MPUMOMMU, SIK PO3BUBATU UYUTAHHA Ta
CNOBHMKOBUM 3anac y4HiB No4aTKOBMUX KnaciB, BiA3Ha4YalOTbLCA TBOPYi BenUKi Ta
iIHTEHCMBHI YMTaHHA, CNOCOOUN BUKOPUCTAHHA BipLWIiB, AUTAYUX PUM YU Ka30K Ha
ypoui Wwo6 po3BMBaTU YMTaLbKy FPaMOTHICTb i 3ragyBaTu BUAMW OLiHHHHA.

MpakTuyHa UiHHICTL paHOI poboTM nonsArae B TOMy, WO BOHa MNOKa3ye CTaBNEHHs
3aKapnaTCbKUX BYMTENIB aHrNiinCcbKoi MOBU Ta CTYAEHTIB A0 PO3BUTKY NPaMOTHOCTI YATaHHS B

noyaTkoBiu wkoni. [lac neBHy iHpopmMauito npo Te, iKi MeTOAN BUKOPUCTOBYHOTLCSI BUMTENSAMU
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aHrMinCbKOi MOBU, IK BOHU BUKJIaAalOTb YATAHHA Ta PO3BMBAalOTb YNTAHHA FPAMOTHOCTI
B MeXax cBoe€i wkonu. flae iHcpopmauito npo AocBig cTyAeHTIBMNPO TXHi AOCBiAM nig 4ac
BUKNagaubKol NPakTUKK Ta NPO nepLui pOKM BUBYEHHSA aHIMiNnCbKOI MOBM.

BignoBigHO oo BignoBigen Ha NUTaHHA iHTEpPB'HD, YNTAHHA Ta PO3BUTOK FPaMOTHOCTI B
YMTaHHI € BaXNMBUM. YUMTaHHA NpPaKTUKYETbLCA B OCHOBHOMY Ha BCiX ypoKax, i 6araTto 3aBaaHb 3
YATAHHSA BUKOHYITbCA YYHAMMU. ONUTyBaHHA MICTUNO NUTaHHA, sIKi 6ynu noB'AsaHi 3 gocsBigom
YMTaAHHSA CTYAEHTIB NPOTArOM MOYaTKOBMX LWKiNIbHUX POKIB Ta CMOCTEPEXKEHHSAIMU, 3pOGNEeHUMU
HAMM MNig 4Yac HaB4yanbHOI NpakTMku. Pe3dynbTaTM iHTepB'H0 Oynu aHanoriyHi pesynbTatam
onuTyBaHHSA. BinbWwicTb oNUTaHUX BBaXakTb, WO PO3BUTOK FPAMOTHOCTI YATAHHA B NOYaTKOBIWN

wKoni € Ayxe BaXXnmBum i WO NOYaTKOBI LKiNbHi POKU € BU3HAYanbHNMmMmu Ansd BuB4eHHA MOBM.

Mip 4ac pocnigkeHHA | BUKOHAHHA MOE€EI poboOTM A BMUKOpMUCTana
aHaniTMYHUN MeToA LyKar4uu iHcopmauiro nNpo Mo TemMy i 30uparoum Ta
aHanisyro4m pisHi akTn SKMX A 3Havwna. Y nepwin 4yactuHi poboTtn A wykana i
3ibpana geski BiAOMOCTI 3 KHUT, SIKi NOB'A3aHMUX 3 TeMOH.Y ApYrik YacTuHi po6otu
3pobuna pocnigkeHHs Ha 3a3Ha4YeHy Temy poboTw.

FpaMOTHICTb 3 YMTaHHA cama no cobi - ue Ginble, HiXK NPOCTO 3HaHHA
andasiTy, Le TaKkoX BMiHHS, sike BUMarae 6e3nidi npoueciB, yAOCKOHaNeHHsA Ta
npaktuku. BiH BKIo4yae HanexHe pPO3yMiHHA TEKCTYy Ta 3HaHHA cTpaTerin Ta
meTopaiB, Wo6 ctatn GinbwW BiNbHUM YMTavyeM. PO3BUTOK rpaMOTHOCTI 3 YMTaAHHA
NOTPiOHO po3noyaTu LWe B NOYaTKOBIN LWKOMi, OCKINbKU Lie HanbinbL nigxoaawmm

eTan Ans CTBOPEHHs MiLHOro dyHaameHTy Ans uwiei Heob6XxigHOT MaUCTEepPHOCTi.



APPENDICES

Appendix 1

Interview Questions

1. Age

. How many years have you been teaching English?

Is important to practice reading systematically in primary school? Please,
justify your answer!

How often do the pupils read in English in your lessons?

5. When do you usually correct reading mistakes of a child, during or after the

7.
8.
9.

reading process? Please, justify your answer!

How do you correct the pupils pronunciation? What methods are the most
appropriate or effective?

What kind of methods do you know, in order to improve reading literacy?
What kind of texts do the learners usually read in the English lessons?

Where do they read those texts?

10.How do the primary school learners feel about reading? Whether they like

reading in English or it makes them feel anxious and frustrated?

11.How often do you do reading tasks in the English lessons?

12.What type of reading tasks do the pupils do?

13. What is the name and the author of the English textbook you use at school?

14.Are you satisfied with the texts and reading tasks in your textbook? Please,

justify your answer!

15.Do you use additional material or worksheets beside the textbook? If yes,

then what kind of additional material or worksheets do you use?

16. How often do the pupils do reading tasks for homework? What kind of text do they read?

17.What kind of reading literacy teaching methods did you study about at the

university or college?



Appendix 2
Survey Questions
Gender
Age
When did you start learning English?

Was reading in English difficult for you at the primary school?

o 0N =

Did any of your teachers use British or American English literary works to
teach reading at the primary school?

What type of texts did you read at the primary school?

What type of reading tasks did you do at the primary school?

Have you taken part at the teaching practice during the college or university years?

© ® N O

What were your experiences during the teaching practice? Were the

primary school learners aware of the English pronunciation and reading?

10.Do you agree with the following statement: developing reading literacy at
the primary school is very important?

11.Do you agree with the following statement: primary school years are
decisive in the literacy development?

12.Do you agree with the following statement: the type and the genre of the
texts plays vital role in the reading process?

13.Do you agree with the following statement: the level of the texts should be

chosen appropriately?

14. Do you agree with the following statement: reading helps to improve pronunciation?
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