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INTRODUCTION

Vocabulary is central to language and of critical importance to the typical language learner.
Teaching and learning vocabulary have been undervalued in the field of foreign language
acquisition before the turn of the century, however in recent years, recognizing its essential role,
there has been an increasing interest in vocabulary knowledge. One of the many predicaments faced
by language learners at all levels is the lack of lexical competence, resulting in lagging proficiency
levels and inability to relate to the four language skills.

Learner autonomy in foreign language teaching and learning has been a favourite topic for a
long time. Since the beginning of the millennium year, there have been lots of studies to promote
learner autonomy in different levels of foreign language education at different schools and at
different universities. In recent years, many new approaches and innovations have been used to
develop learner autonomy in foreign language education.

In the past, learners depended on their teachers more, but nowadays new teaching
methodologies encourage student-centeredness and learner autonomy. To become more successful
learners, pupils should learn how to take charge of their learning and how to find different ways of
increasing their vocabulary as well. English as a foreign language learners are forced to become
autonomous and make conscious efforts to learn vocabulary outside the classroom simply because
exposure to target language is limited in school classes. It can be stated, that learner autonomy plays
an important role in developing and enhancing their vocabulary.

The central problem of the study is to identify the relationship between autonomous learning
and vocabulary learning strategies. However many recent studies have focused on this issue there
are only few empirical researches conducted in the context of Transcarpathian Hungarian English
foreign language learning which gives the importance of the study. For these reasons and due to the
fact that foreign language research studies are quite restricted compared to some cases in second
language research, it is necessary that more scientific studies be carried out in foreign language
contexts for learners to be more aware of using vocabulary learning strategies to develop their
autonomy and be autonomous in foreign language achievement.

The subject matter of the present study is the investigation of learner autonomy and
vocabulary learning strategy use and the analyses of the relationship between these issues.

The object matter of the current paper are the pupils learning English as a foreign language
at a secondary school of Beregszasz with Hungarian language of instruction with the aim to find out
the relationship between autonomous learning and vocabulary learning strategies as well as to
provide information about autonomous learning and learner autonomy and about vocabulary

knowledge.



The purpose of this study is to clarify the meaning and importance of vocabulary, to present
how vocabulary is connected to the four language skills and to compile a list of vocabulary learning
strategies. It also aims to define autonomous learning and learner autonomy, to provide information
how learner autonomy can be enhanced and to present how autonomy and vocabulary learning is
related.

The main aim of this paper is to explore the relationship between learner autonomy and
vocabulary learning strategies.

To achieve the aim, the following research questions need to be answered:

* How autonomous are the questioned learners in language learning?

*  Which vocabulary learning strategies are used more frequently?

* Is there any relationship between autonomy and vocabulary learning strategy (VLS)

use?

The first and second parts of the paper include a comprehensive literature review of the
topic. In order to examine the theme, theoretical research methods were used such as: literature
analysis and synthesis. The third part of the study contains an empirical research. In this part an
empirical analysis method, a questionnaire was used to fulfill the aim of the study. In order to
analyze the data from the questionnaire, quantitative method of analysis was applied; the
information obtained from the participants was expressed in numerical form. Descriptive statistics
were also used to describe the basic features of the data in the study.

The practical value of this paper is that it provides information about vocabulary learning
strategy use in the context of EFL learning in Transcarpathia. The paper also suggests several
beneficial vocabulary learning strategies and ways of supporting and enhancing learner autonomy in
increasing vocabulary knowledge.

The theoretical value of the present study is that it compiles definitions of vocabulary,
vocabulary knowledge, autonomous learning, learner autonomy and vocabulary learning strategies.
It presents the aspects of vocabulary learning and the characteristics of an autonomous learner.
Furthermore it collects information on how autonomy and vocabulary learning are related and lists
the ways of enhancing autonomy in vocabulary learning.

A considerable amount of literature has been published on the given topic. Scholars like
Schmitt, Nation, and Oxford [52, 59, 72] focused on vocabulary learning, the classification of
strategies and vocabulary learning strategies. Other researchers like Holec, Benson [12, 30]
investigated autonomy and autonomous learning. There are studies which attempted to explore the
relationship between autonomy and vocabulary learning strategies.

The thesis paper consists of an introduction, three parts, a conclusion, a summary in English and

Ukrainian and an appendix. The first and the second parts of the study give a thorough and detailed



overview of the academic literature on the research topic. The first part deals with the notion of
vocabulary knowledge and vocabulary learning strategies. The second part of the current paper
discusses the term of autonomous learning. Firstly, some historical background information of
learner autonomy in EFL education is provided. It focuses on the characteristics of an autonomous
learner, gives definitions of learner autonomy as well as the paper identifies autonomy within
vocabulary learning.

The third part includes an empirical research. It gives a detailed description about the
methodology applied in the survey. Learners from upper classes (8, 9, 11) learning English as a
foreign language at a secondary school with Hungarian language of instruction were asked to fulfil
a questionnaire consisting of 61 questions. The research tools and procedure are also described in
detail in this part of the paper. The results show, that the learners who took part in the research have
a high level of autonomy connected to vocabulary learning strategies; in addition, they regularly use
metacognitive, cognitive and memory strategies, as well. This section also provides general
pedagogical implication of the research conducted by the author of the thesis.

In today’s era, multilingualism has become more than just important. Knowing a foreign
language other has evolved to be extremely beneficial. Vocabulary learning is an essential part in
foreign language learning. In order to improve and expand vocabulary steps should be taken by the
learners autonomously. Learners should find ways how to improve their vocabulary knowledge. To
achieve this aim the best way is to use as many vocabulary learning strategies as they can and use

those which best fit their needs.



PART 1
VOCABULARY KNOWLEDGE

In the area of language learning, vocabulary knowledge has been equated with success in second
language (SL) or foreign language (FL) learning with respect to different language skills in a large
number of studies. The significant importance of vocabulary knowledge has been emphasized and
vocabulary has been considered as one of the most essential components of language learning.
Nowadays vocabulary learning is an essential part in foreign language learning. It is one of the most
challenging issues that EFL learners face during their learning process.

The first part of the current paper deals with the notion of vocabulary knowledge. This chapter
comprises five main sections. The first one provides information about the role and importance of
vocabulary as well as it tries to give a working definition of vocabulary knowledge. Section 2
presents the four language skills and its relation to vocabulary. The next section discusses different
aspects of word knowledge. Moreover both direct and indirect learning approaches and vocabulary

learning strategies are also examined.

1.1 The Importance of Vocabulary Acquisition

In the first place, it is necessary to establish the meaning of the term vocabulary knowledge.
Different definitions exist in order to describe vocabulary knowledge. There are some researchers
who speak of lexical competence instead of talking of vocabulary knowledge or lexical knowledge.
Others talk of a vocabulary knowledge framework or a vocabulary knowledge scale. An intuitive
explanation of vocabulary knowledge would be the following: to know the meaning of the word and
how to use it appropriately in different contexts [44].

In recent years, foreign or second language vocabulary acquisition has been an increasingly
interesting topic of discussion for researchers, teachers, curriculum designers, theorists and others
involved in language learning. They all see vocabulary as being a very important element in this
process [79].

A large and growing body of literature has investigated the role and importance of vocabulary
knowledge. Although it has been neglected for a certain period of time, researchers have
increasingly been turning their attention to vocabulary. It became the key area for research. As a
result it has been realized that total language proficiency consists of much more than just
grammatical competence [45]. Since the 1990s the crucial role that vocabulary plays in language

competence has been repeatedly acknowledged [15].



Many researchers have realized that the acquisition of vocabulary is essential for successful second
and foreign language use and plays an important role in the formation of complete spoken and
written texts [6]. Vocabulary knowledge is central to communicative competence as well as to the
acquisition of a language [73].

The vocabulary knowledge itself can be used as a critical tool for second or foreign language
learners because a limited vocabulary in a second/foreign language obstructs successful
communication [69]. Regarding vocabulary in communication, it is apparent that vocabulary is
basic in learning to communicate effectively while listening, speaking, reading, and writing. It is
widely acknowledged that vocabulary is a very important part in English language learning.
Vocabulary is viewed as the single, biggest component of any language course. Language learners
with vocabulary knowledge can achieve a great deal of success in their classroom, their social life,
and in their continuing acquisition of the target language [20, 86]. A large, rich vocabulary gives
language learners the right words to use at the right time, and also enables them to express their real
thoughts, ideas, and feelings. Vocabulary plays a dominant role in learning and understanding a
language as well as in communication situations. It constitutes an important aspect of language
development and a fundamental part of language learners’ general proficiency in a second/foreign
language [60, 54]. The acquisition of an adequate vocabulary is essential for the successful of the
second or foreign language use. Without an extensive vocabulary, the learners might not be able to
use the language structure and function effectively. It means that the learners have to acquire
vocabulary and use them in a good structure. Communication might not run smoothly when learners
do not use appropriate words. Vocabulary is also an essential part in developing the language and it
should be acquired by students in speaking, listening, reading and writing skill. In fact, language
learners themselves regard vocabulary knowledge to be of primary importance and often feel that
many of their difficulties in language use result from inadequate vocabulary [15, 53].

Accordingly there is one statement that all of the partners involved in the learning process (students,
teachers, materials writers, and researchers) can agree upon: acquiring vocabulary knowledge is an

essential part of mastering a second as well as a foreign language [73].

1.2 Language Skills and Vocabulary Knowledge

The aim of any foreign language learner is to use the language in some way. This may be for casual
conversation, speech, for translation of texts, or for study of the foreign language. In the assessment
of language it is considered in terms of four separate skills: the receptive skills of reading and
listening, and the productive skills of speaking and writing. [51] It is generally accepted that

vocabulary has long been one of the main problems for language learners to develop their listening,
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reading, speaking, and writing skills. The lack of vocabulary results in the difficulties in all four
language skills [81]. Thus it is without a doubt that vocabulary is the key to all the language skills;
speaking, reading, writing and listening. With a limited vocabulary a person will never be able to
speak, write, read or understand a language properly and effectively. In order to be successful in
developing language skills, language learners need to know sufficient vocabulary. Therefore,
vocabulary size is an aspect of vocabulary that is worth mentioning and discussing since it is
important for all four language skills. It is important to know how much vocabulary language
learners need to draw on for listening, speaking, reading, and writing [53, 58].

In dealing with the four language skills, it is crucial for a language learner to have enough
vocabulary. Knowledge of the most frequent 2,000 words in English provides the bulk of the lexical
resources required for basic everyday conversation [76]. 2,000-3,000 words are needed for
productive speaking and writing. More than 3,000 words should allow learners to begin to read
authentic texts [75]. Most research indicates that knowledge of the most frequent 5000 words
should provide enough vocabulary to enable learners to read authentic texts [76]. Knowledge of
10,000 words in English can be considered to have a wide vocabulary which is required to cope
with the challenges of university textbooks. An educated native speaker of English knows around
15,000-20,000 words [53]. Fundamentally, a language learner needs to know the 3,000 or so high
frequency words of the language. These are an immediate high priority and there is little sense in
focusing on other vocabulary until these words are well learned [73]. Expanding vocabulary is one
of the main goals of vocabulary learners since a language learner with rich, large vocabulary will
easily achieve success in their social life as well as both inside and outside the language classroom
[35, 81].

In order to highlight the connection between vocabulary knowledge and the four language skills the
meanings and functions of each vocabulary type should be discussed. There are four types of
vocabulary concerned with the four language skills:

Meaning/Oral vocabulary refers to words language learners use in order to understand what they
hear in speech, and words they use when they speak. This involves both receptive and productive
vocabulary. For listening, if they lack meaning/oral vocabulary knowledge, they would have
difficulties in what they are hearing in authentic situations or from authentic texts. For speaking,
Nation suggests that in order to speak English, it is necessary to have a large vocabulary. In
developing learners’ spoken English vocabulary, it is best to give learners practice in being able to
say a lot, using a small number of words. Pikulski and Templeton affirm that language learners who
have large speaking vocabulary generally tend to have large listening, reading, and writing

vocabulary, and vice versa [63].
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Literate or Written vocabulary refers to words language learners use in order to understand what
they read, and words they use in writing. It includes both receptive and productive vocabulary.
Receptive vocabulary knowledge refers to the ability to recall a certain word when it is encountered
in listening or reading. Thus receptive vocabulary concerns words language learners use in order to
understand what they hear in speech, and words used to understand what they read. It is generally
acknowledged that receptive vocabulary is needed for listening and reading. The better one’s
vocabulary knowledge, the easier one would find it to understand the conversation or a large
amount of reading [45].

Productive vocabulary involves words language learners use to express their thoughts and ideas in
speaking and writing. Since both speaking and writing are productive skills. Productive vocabulary
consists of words that the learners understand and can pronounce correctly and use constructively in

speaking and writing. Furthermore it involves the ability to speak or write at the appropriate time

[6].

1.3 Aspects of Word Knowledge

The term vocabulary refers to all the words which are used by a particular person. It also means all
the words which exist in a particular language [22]. Vocabulary can be defined as words people
must know in order to communicate effectively [6]. It is viewed as a collection of words or a
package of sub-sets of words that are used in particular contexts. It also can be defined as a set of
lexemes which includes single words, compound words and idioms. Hence it is synonymous with
‘lexis’, or ‘lexicon’. Another definition of vocabulary is the total number of words we know and are
able to use. Thus vocabulary learning is referred to as learning a collection or the total stock of
words in a language that are used in particular contexts. To be precise, the meaning of vocabulary
learning is acquiring a package of sub-sets of words as well as understanding how to use strategies
to cope with unknown or unfamiliar words [81].

A word can be defined as an uninterruptible unit of structure consisting of one or more morphemes
and which typically occurs in the structure of phrases. The morphemes are the ultimate grammatical
constituents, the minimal meaningful units of language. Word is defined as sound or combination of
sounds forming a unit of the grammar or vocabulary of a language. Word is a unit formed of sounds
or letters that have a meaning. It is a single unit of language which has meaning and can be spoken
or written [22]. Word is the smallest meaningful unit of language used for making phrases and
sentences that usually represents an object, idea, action, etc. [81].

There are similar definitions of word families. In the context of reading word family is defined as a

headword such as need and all of its derived (needless) and inflected (needed, needing, needs)
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forms that a language learner understands without having to learn all the word forms separately. For
instance watch, watches, watched, and watching may all be members of the same word family for a
learner with a command of the inflectional suffixes of English [50]. Thus words are grouped into
families on the basis of their morphology, both their derivations and inflections. A word family
consists of a base form, possible inflectional forms, and the words derived from it by prefixation
and suffixation [32]. A word family can be defined as different words with various parts of speech,
for example: guide, guides, guidance. The development of knowledge of affixation increases the
size of the word family. It is proven that once the base word or even a derived word is known, the
recognition of other members of the family requires little or no extra effort. However the meaning
of the base in the derived word must be closely related to the meaning of the base when it stands
alone or occurs in other derived forms [11].

It is important to mention how many word families are there in the English language. So the
number of word families is over 54,000. An educated adult native speaker knows around 20,000 of

these word families [73].

1.3.1 Knowing a Word

There is no definitive list of what embraces word knowledge and even native speakers will not
know every aspect of every word in their lexicon [51]. Many researchers have tried to define what it
means to know a word. A number of studies have found that here is a lot involved in knowing a
word. The ancient Greeks distinguished between three elements of word knowledge: knowledge of
aural and written forms and knowledge of the meaning of the word [43]. Nowadays, lexical
knowledge can be defined in a number of ways. Some researchers claim that knowing a word
involves a range of inter-related ‘subknowledges’ such as morphological and grammatical
knowledge and knowledge of word meanings. Others assume that lexical knowledge consists of
progressive levels of knowledge, starting with a familiarity with the word and ending with the
ability to use the word correctly in free production [45].

Knowing a word means knowing at least its forms, its meaning, and its basic usage in context
receptively and productively. Knowing a word requires conscious and explicit learning mechanisms
whereas using a word involves mostly implicit learning and memory. Besides receptive and
productive knowledge, knowing a word involves several crucial elements or aspects of knowing,
such as pronunciation, spelling, meaning, register, morphology, syntax, and collocation, and so on.
However, language learners do not need to know all these aspects. What aspects of knowing a word
they should be proficient in depends upon what language skill is required; what is the main goal of

their vocabulary learning; what communication situations a language learner is dealing with, and
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what level of a language learner’s education is: beginner, intermediate, or advanced. For example,
young learners do not need to deal with register, morphology, syntax, or collocation since these are
too complicated for them whereas advanced learners have to do so if expecting excellence in
vocabulary learning [72, 81].

Lexical knowledge is more than matching a word form with the right picture or the right synonym.
There are in fact multiple components of word knowledge for second language learners to acquire

[74].

1.3.2 Depth and Breadth of Vocabulary Knowledge

Vocabulary has two primary dimensions which are depth and breadth. The depth of lexical
knowledge or deep word knowledge is understood as the amount or extensiveness of knowledge of
individual words [66, 74]. The depth of vocabulary is usually contrasted with breadth of vocabulary
knowledge, with vocabulary size. The size of vocabulary refers to how many words a person
knows. The depth of word knowledge, on the other hand, refers to how much a word is known of.
As there is a lot to be known about an individual word, it is quite difficult to assess deep word
knowledge. Furthermore, it is important to highlight that depth of lexical knowledge pertains to
individual words in the first instance, and not to the lexicon as a whole [66]. In other words breadth
of knowledge is the size of a learner’s vocabulary (how many words are known?), whereas depth
involves a consideration of the quality of the learner’s vocabulary knowledge (how well are
particular words known?) [65].

Since breadth of vocabulary knowledge refers to the size of vocabulary the number of words one
needs should be discussed. One needs an amount of around 3000 word families to understand a
basic conversation, 5000 word families to read a novel, and at least 9000 words to cope with more
advanced texts. Depth of vocabulary knowledge relates to how well one knows a word. The
knowledge of a word increases with every time it is encountered or used. Thus depth of lexis
increases as the learner builds a network of knowledge that includes knowledge of a word’s

different sense relations, paradigmatic as well as syntagmatic, to other words [62].

1.3.3 Active and Passive Vocabulary

Generally vocabulary is classified into passive, active and productive, receptive vocabulary. These
terms are often used interchangeably. Receptive vocabulary consists of words that are understood

when they are read in a text or heard and the meaning is retrieved. On the other hand productive
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vocabulary refers to the words that can be recalled and used correctly in writing and speaking.
Receptive vocabulary is learnt before productive vocabulary. People usually know more words
receptively than productively. For example, a learner can be quite competent in reading a text or
understanding spoken language and yet have difficulties in writing or speaking as well [62].

Passive vocabulary knowledge is described as the understanding of the meaning of words and
storing words in memory while active vocabulary knowledge as the retrieval of words from
memory by using them in appropriate situations [5]. Passive vocabulary knowledge is the ability to
recognize a word and recall its meaning when it is encountered, while active vocabulary knowledge
means the ability to write the needed vocabulary at the appropriate time. Passive vocabulary
includes words which can only be activated by external stimuli, meaning that they can be
understood when encountered but would not be used in speech or writing. Active vocabulary is then
the vocabulary we use without any external stimulus. It can be activated by other words [25].

A number of studies have found that receptive knowledge can be both passive and active and so can
productive knowledge. Accordingly there are four types of vocabulary knowledge: passive-
receptive, active-receptive, passive-productive and active-productive knowledge. These represent
different degrees of vocabulary strength. The receptive-productive dimension is divided into four
parts, each representing a level of vocabulary strength. These are as follows: active recall, passive
recall, active recognition and passive recognition [5, 45]. Active recall demonstrates the highest
strength of knowledge, for instance being able produce a word, given its context and first letter.
Passive recall implies lesser strength of knowledge, for example demonstrating understanding of a
word, given in a sentence, by choosing which of several possibilities completes a sentence. The
lowest level of strength is displayed by active and passive recognition, two different ways of
choosing between given meanings which expose equal strength of knowledge. Vocabulary strength
is an incremental process where words are acquired passively and receptively before the knowledge
becomes active and productive, which is the strongest form of knowledge [62]. A learner’s passive
vocabulary is always larger than his or her active vocabulary. This implies that many words are first
acquired passively. It also indicates that active knowledge is a more advanced type of knowledge

[45].

1.4 Vocabulary Learning Approaches
Since vocabulary is the heart of mastering a foreign language, it is necessary to discuss vocabulary

learning approaches. There are two general ways in which learners learn vocabulary: the direct

(explicit) vocabulary learning approach, and the indirect (implicit) vocabulary learning approach.

15



Definitions of implicit and explicit learning originate in the field of psychology. These definitions
generally highlight the presence or absence of conscious processes [15].

Explicit learning is characterized by conscious operations where the individual makes and tests
hypotheses in a search for structure [23]. Thus direct or explicit vocabulary learning is concerned
with conscious learning processes when language learners learn vocabulary explicitly, either in
context or in isolation. They learn through direct instruction in both the meanings of individual
words and word-learning strategies. In direct learning, learners are systematically taught specific
words and language structures. This approach of vocabulary learning is necessary for learning the
core vocabulary - basic and important vocabulary that is used and serves in most situations. This is
particularly true for the learning of basic lexical and semantic knowledge, particularly for beginner-
level or less successful language learners. The learning of single words explicitly should be
emphasised at an early stage of second language learning. After the language ability is developed,
indirect vocabulary learning through contexts is essential to be emphasised to language learners
[81]. Furthermore in implicit vocabulary learning, learners engage in activities that focus attention
on vocabulary. It is also called incidental vocabulary learning which occurs when the mind is
focused elsewhere, 1.e. learning without conscious attention or awareness; such as on understanding
a text or using language for communicative purposes. In implicit learning, new lexis is grasped
incidentally, through exposure to various contexts, reading passage and other material without
deliberate memorization being involved. Unplanned vocabulary learning is learning through
exposure when one’s attention is focused on the use of language, rather than on learning itself [77].
The peculiarities of explicit learning are the following:

a) learners focus their attention directly on the information to be learned,

b) conscious operations on the part of learners are involved in the learning process,

c) learners are aware of the process of learning,

d) learners are aware of the information to be learned,

e) learners are aware of the resultant knowledge from the learning process,

f) learners might exploit analytic strategies such as hypothesis formation to learn the knowledge
[49].

Implicit learning is generally defined as acquisition of knowledge about the underlying structure of
a complex stimulus environment by a process which takes place naturally, simply and without
conscious operation [23]. Indirect or implicit vocabulary learning involves learning the meaning of
new words implicitly when language learners hear or see the words used in many different contexts,
for example, through daily opportunities, through conversations with others and through reading
extensively on their own. Indirect vocabulary learning is concerned with unconscious processes of

learning through reading or listening without language learners necessarily being aware of the goals
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of learning. In this type of learning, new words are learned incidentally while reading or learning
from listening to stories, films, television or the radio. Learning vocabulary indirectly via guessing
from context is widely accepted as the most important of all sources of learning vocabulary. This
approach should be emphasized for further lexical and semantic development of the words learned
through explicit learning and for learning additional vocabulary [81]. The characteristics of implicit
learning are as follows:

a) no attention on the part of learners is allocated directly on the information to be learned,

b) no conscious operations on the part of learners are involved in the learning process,

c) learners are unaware of the process of learning,

d) learners are unaware of the information to be learned,

e) learners are unaware of the resultant knowledge from the learning process,

f) learners do not exploit analytic strategies such as hypothesis formation to learn the knowledge
[49].

Implicit and explicit learning can be understood as incidental and intentional vocabulary
acquisition. Incidental vocabulary acquisition is generally defined as the learning of vocabulary as
the by-product of any activity. Intentional vocabulary learning can be defined as any activity geared

at committing lexical information to memory [46, 67].

1.5 Vocabulary Learning Strategies

Learning strategies are specific behaviours that learners use to enhance their second or foreign
language learning. The word strategy comes from the ancient Greek word ‘strategia,” which means
steps or actions taken for the purpose of winning a war. By this time the warlike meaning of
‘strategia’ has fallen away, but the control and goal directedness remain in the modern version of
the word. [59]

Particular approaches which are used for the acquisition of new words are called vocabulary
learning strategies which are a subset of language learning strategies as well as are part of general
learning strategies [17]. In order to learn and acquire vocabulary and enlarge vocabulary size
language learners need to deal with a wide range of vocabulary learning strategies and every
language learner has their own way for learning vocabulary [ 4, 85]. Thus vocabulary learning
strategies can be defined as steps taken by the language learners to acquire new English words [8].
Language learners generally learn new words in two stages. At the first stage, when language
learners hear or read a new word, they usually know and recognise it, but might be unable to use it
in their speaking or writing. Later, when they are ready to use the word, it becomes their active

vocabulary. However, to be able to use new words is not easy or simple. Rather, it is a long and

17



time-consuming process. Language learners need to learn and know how to record, store, and
practise new words by using different types of vocabulary learning strategies [56, 28].

Learning strategies are the tools that learners use for active, self-directed language learning, and
research shows that the conscious, orchestrated and tailored use of such strategies is strongly
associated with language achievement and proficiency. Vocabulary learning strategies among
foreign language learners means the knowledge about the mechanisms (processes, strategies) used
in order to learn vocabulary as well as steps or actions taken by students to find out the meaning of
unknown words, to retain them in long-term memory, to recall them at will, and to use them in oral
or written mode [64, 85].

Classification of the strategies

In classifying learning strategies, scholars have different ways of classifying language learning
strategies. These classification systems give a crucial contribution to the knowledge of vocabulary
strategies. There are several classifications that have been offered for language learning strategies in
general and for vocabulary learning strategies in particular [42]. Over the past thirty years, scholars
have developed numerous classifications for VLS which are controversial [64].

Learning strategies were first organized into a hierarchy by Rebecca Oxford. She divided all
strategies into direct and indirect categories. Strategies were classified according to their impact on
language learning. These two strategy classes are divided into three groups. Each group consists of
several strategy sets containing up to 8 individual strategies each. Direct strategies include memory,
cognitive, and compensation strategies. Indirect strategies include metacognitive, affective, and
social strategies [59].

Cognitive strategies concern processing language in the mind: receiving, storing, retrieving, and
using information. Metacognitive strategies are based on knowledge about language learning and
involve planning, arranging, and evaluation of learning in general or in specific learning tasks.
Social strategies influence learning indirectly and include cooperation with other learners, teachers,
or native speakers. Affective strategies help learners cope with stress by lowering anxiety and
promoting relaxation [42].

Gu and Johnson list vocabulary learning strategies as metacognitive, cognitive, memory and
activation strategies [26].

Table 1.5.1 Vocabulary Learning Strategies by Gu and Johnson

Strategies

Metacognitive Cognitive Memory Activation

Selective Attention: Guessing: activating | Rehearsal: word lists, | Using new words
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identifying essential in different contexts
words for
comprehension
Self-initiation:
using a variety of
means to make the
meaning of words

clear

background
knowledge, using
linguistic items

repetition, etc.

Use of dictionaries Encoding:
association
(imagery, visual,

auditory, etc.)

Note-taking

Lawson and Hogben classified vocabulary learning strategies under four different categories [47].

Table 1.5.2 Vocabulary Learning Strategies by Lawson and Hogben

Strategies
Repetition Word Feature . . Complex
Analysis Simple Elaboration Elaboration
Reading of related | Spelling; Sentence translation; | Complex use of
word; Word classification; | Simple use of context; | context;
Simple rehearsal; Suffix Appearance similarity; | Paraphrase;
Writing of word and Sound link Mnemonic
meaning;
Cumulative rehearsal;
Testing

Schmitt suggests two dimensions of vocabulary learning strategies: discovery and consolidation
strategies which distinguish the strategies that learners use to determine the meaning of new words
when they first encounter them from the ones they use to consolidate meanings when they
encounter the words again. He has developed taxonomy of vocabulary learning strategies based on

Oxford’s classification of language learning strategies [8].

Table 1.5.3 Vocabulary Learning Strategies by Schmitt

Strategies for the discovery of a new word’s
meaning, strategies that are used by learners
to discover learning of words.

Strategies for consolidating a word once it
has been encountered.

Determination Strategies (DET): analyse part
of speech, analyse affixes and roots, check
for L1 cognate; analyse any available
pictures or gestures; guess meaning from
textual context; use a dictionary (bilingual or
monolingual).

Social Strategies: ask teacher for a synonym,
paraphrase, or L1 translation of new word;
ask classmate for meaning.

Social Strategies: study and practise meaning
in a group; interact with native speaker.

Memory Strategies: connect word to a
previous personal experience; associate the
word with its coordinates; connect the word
in its synonyms and antonyms; use semantic
maps; image word form; image word’s
meaning; use Keyword Method; group words
together to study them; study the spelling of
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a word; say new word aloud when studying;
use physical action when learning a word.

Cognitive _ Strategies: verbal repetition;
written repetition; word lists; put English
labels on physical objects; keep a vocabulary
notebook.

Metacognitive _ strategies: use English-
language media (songs, movies, newscasts,
etc.); test oneself with word tests; skip or
pass new word; continue to study word over
time.

Cook classified vocabulary learning strategies into two main categories which are:
% Category 1: Strategies for getting meaning:
o Guessing from situation or context;
o Using a dictionary;
o Making deductions from the word-form;
o Linking to cognates.
¢ Category 2: Strategies for acquiring words:
o Repetition and rote learning;
o Organising words in the mind;
o Linking to existing knowledge
Nation proposes taxonomy of various vocabulary learning strategies. The strategies in the taxonomy
are divided into three general classes of strategies of ‘planning’, ‘source’ and ‘processes’, each of
which is divided into a subset of key strategies. The taxonomy separates different aspects of
vocabulary knowledge (i.e., what is involved in knowing a word) [26].

Table 1.5.4 Vocabulary Learning Strategies by Nation

Strategies

Planning: Sources: Processes:
(Choosing what to focus on | (Finding information about | (Establishing knowledge)
and when to focus on it) words)

Choosing words; Analyzing the word; Using word | Noticing;
Choosing the aspects of word | parts; Learning from word | Retrieving; and
knowledge; cards; Using context; Using a | Generating
Choosing strategies; and dictionary;

Planning repetition Consulting a reference source in

L1 and L2; and
Using parallels in Lland L2
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According to Cohen strategies can be very different in nature, ranging from planning the
organization of one’s learning (a metacognitive learning strategy) through using mnemonic devices
(methods used to help one remember information that is otherwise difficult to recall) to learn
vocabulary (cognitive learning strategies) and rehearsing what one expects to say (a performance
strategy). These strategies help the learners become independent of teachers and take an active role
in their own learning inside and outside of the classroom. His classification of strategies is grouped
under three main categories as follows: strategies for remembering words (e.g. repeating the word
and its meaning until it seems to have stuck; linking the word to the situation in which it appeared),
semantic strategies (e.g. thinking of synonyms so as to build a network of interlinking concepts),

vocabulary learning and practicing strategies (e.g. using a dictionary; the use of flash cards) [16].

As it can be seen in this chapter, the acquisition of vocabulary is essential for successful foreign
language use. It also plays a key role in developing the four basic language skills: listening, reading,
speaking, and writing. It is generally accepted that vocabulary is the heart of mastering a foreign
language but without the use of appropriate strategies vocabulary hardly can be acquired. There are
a lot of strategies which can be used in order to develop vocabulary. Vocabulary learning strategies
are classified in different ways. However there are four categories which appear almost in every
classification, these are: cognitive, metacognitive, memory and social strategies.

The size of vocabulary a foreign language learner needs to acquire was also investigated. The
analysis of the recent findings shows that a learner needs an amount of around 3000 word families
to understand a basic conversation, 5000 word families to read a novel, and at least 9000 words to

cope with more advanced texts.
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PART 2
AUTONOMOUS LEARNING

Since language learning has found a fundamental and significant place in people’s lives, learner
autonomy has been the major focus of many researchers. In recent years, learner autonomy has
played an important role in language learning and teaching process with the shift from teacher-
based learning to learner-based learning. One of the main principles of learner autonomy is moving
the focus from teaching to learning and from the teacher to the learner.

This part deals with the notion of learner autonomy and autonomous learning that has
become more and more crucial in the field of language learning. This chapter is divided into
sections witch discuss different aspects of autonomous learning as definitions of autonomy,
autonomous learning, characteristics of an autonomous learner. First, some historical background
information of learner autonomy in EFL education is provided. The development of learner
autonomy is discussed in section four. In addition, learner autonomy and vocabulary learning as

well as how autonomy can be enhanced in vocabulary learning are also presented.

2.1 Historical Review of Autonomy in EFL Education

Learner autonomy has gained interest in the field of language education only in the past few
decades; however the historical roots of the concept in other fields go further back.

Learner autonomy is a fairly recent concept; the etymology of autonomy goes further back
to the sixteenth and seventeenth century Europe. It was first applied to states and institutions free
from external control. Only later was it applied to individuals and at first in the field of philosophy.
The ideas of such philosophers as Immanuel Kant and John Stuart Mill can be seen as a basis of the
modern view of autonomy. Both philosophers emphasized the importance of free will as a basis of a
working society. Later autonomy was linked to the fields of education and learning [33]. Jean-
Jacques Rousseau has had a great impact on later thinkers and educators. His ideas entailed such
fundamental ideas of autonomy as learning through natural, authentic phenomena, and learner’s
responsibility for learning. His emphasis on the learner’s responsibility for learning is a key idea of
autonomy. According to him that capacity for autonomy is innate but suppressed by institutional
learning [68]. Autonomy has got its historical roots in the field of psychology. Psychologists view
learning as a unique, individual process that arises in and is affected by individual experiences and
results in changes in behaviour. Learning defined as an active, social process in which the often
implicit inner processes become externalised and explicit supports the reflective, metacognitive

nature of learner autonomy [2].
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There are some historically grounded reasons which contributed to the development of
autonomy generally in educational and especially in language learning context. The most influential
reasons for the emergence of learner autonomy are the following : [1]

e The minority right movements

e The reaction against behaviourism among educationalists, philosophers, psychologists

and linguists

e Development of adult education

e Increase in school and university population, wider access to education in many

countries and development of new educational structures dealing with large number of
learners

e Increased demand for foreign languages

e The commercialization of much language provision and the perception of language

learner’s role

e Development in technology

The history of autonomous language learning reaches back roughly four decades and it is
considered to start with the work done in CRAPEL (Centre de Recherches et d’Applications
Pedagogiques en Langues (in English, Center for Research and Applications in Language
Teaching). The concept of learner autonomy has been central to the Council of Europe’s thinking
about language teaching and learning [29]. The notion of autonomy was first formulated in
language learning and teaching in 1971 with the Council of Europe’s Modern Languages Project
which led to the foundation of CRAPEL at the University of Nancy, France [68]. Holec’s report to
the Council of Europe which was based on providing life-long learning opportunities for adults is
considered as an early key document on learner autonomy in language teaching. As a result of the
studies, self-access centres were founded by CRAPEL and this was the beginning of providing
learners with rich collections of materials to have them experience self-directed learning. The
theory of autonomy in language learning is a result of research on adult education. Self-directed
learning which emerged as a term frequently used in adult learning, has been used for learners to
agree and accept the responsibility of their learning and to act accordingly. The shifting focus from
teacher-centred approaches to learner-centred approaches and the communicative language teaching
have provided opportunities for the emergence of autonomy as a concept more referred in the field

[19].

2.2 Definitions of Autonomy
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The first serious discussion and analyse of learner autonomy emerged during the 1970s. Until this
time the idea of autonomy was largely unheard of in the field of language teaching and learning. At
the University of Cambridge a group of language educators gathered in order to discuss learner
autonomy as a pedagogy issue. According to Harding-Esch “there were heated arguments about the
definition of autonomy on the one hand and its intrinsic value on the other.” Phil Benson said that
almost 30 years later, he was struck by the fact that the issues addressed by the contributors were
very similar to those that we continue to discuss today. Thus the main issues are the definition of
autonomy and its value [12].

Nowadays learner autonomy is interpreted in various ways in the literature using different
terms, such as ‘learner independence’, ‘self-direction’, ‘autonomous learning’, ‘independent
learning’ and all these items have been used to refer to similar concepts. The term ‘learner
autonomy’ first was defined in 1981 by Henry Holec. Nowadays he is considered as the father of
learner autonomy. He determined learner autonomy as ‘the ability to take charge of one’s own
learning’ [31]. He was the first person but was not the only one who tried to define this term.

Scholars interpret autonomy in different ways, giving particular attention to different aspects
at different times, mainly because autonomy is seen as a multidimensional construct that takes
different forms for different individuals, and for the same individual in different contexts. [24]

Definitions of autonomy have varied, but they have typically included these vital features:
learners should take responsibility for their own learning; taking responsibility involves learners in
taking ownership (partial or total) of many processes which have traditionally belonged to the
teacher, such as deciding on learning objectives, selecting learning methods and evaluating progress
[48].

According to Benson learner autonomy is described as the capacity to take control of one’s
own learning, largely because the construct of “control” appears to be more open to investigation
than the constructs of “charge” or “responsibility” and he argued that an adequate description or
autonomy in language learning should at least recognize the importance of three levels at which
learner control may be exercised: control over learning management, control over cognitive process
and control over learning content [12].

Autonomous learning is not only an individual and gradual process of self-awareness which
involves the sharing of control between teachers and learners; on the other hand, it is a gradual
increase in relation to awareness of learning contexts. Since learners have different metacognitive
abilities and levels, not all will reach the same level of autonomy, but still, if they manage to do so,
this will help them to raise awareness, to reflect on their own learning experiences, to share such

reflections with others and to gain understanding of the factors influencing the learning processes.
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These are important for the development of autonomous learning competence and positive attitudes
towards learner autonomy [3, 24].

In language education learner autonomy is divided into three broad perspectives: the
technical, psychological and political perspectives. The technical perspective emphasizes skills or
strategies for unsupervised learning: specific kinds of activity or process such as the metacognitive,
cognitive, social and other strategies. Second, the psychological perspective emphasizes broader
attitudes and cognitive abilities which enable the learner to take responsibility for his/her own
learning, and lastly, political perspective emphasizes empowerment or emancipation of learners by
giving them control over the content and process of their learning. A technical perspective on
autonomy may emphasize the development of strategies for effective learning: this approach is
often referred to as “learner training”. A psychological perspective suggests fostering more general
mental dispositions and capacities; while a “political” perspective highlights ways in which the
learning context can be made more empowering for the learning [12, 24].

Autonomy can be seen as an attitude towards learning in which the learner is prepared to
take, or does take, responsibility for his own learning. It can be described as moving away from
conventional and restrictive contexts and moving towards self-direction and self-regulation [18].

The term of autonomy describes the situation in which the learner is totally responsible for
all of the decisions concerned with his learning and the implementation of those decisions. In full
autonomy there is no involvement of a ‘teacher’ or an institution. And the learner is also
independent of specially prepared materials [21].

Autonomy is not just a matter of permitting choice in learning situations, or making pupils
responsible for the activities they undertake, but of allowing and encouraging learners, through
processes deliberately set up for the purpose, to begin to express who they are, what they think, and
what they would like to do, in terms of work they initiate and define for themselves. This is holistic
learning and it transcends the subject disciplines [38].

Autonomy is a capacity — for detachment, critical reflection, decision-making, and
independent action ... The concept of autonomy ... implies that the learner enjoys a high degree of
freedom. But it is important to insist that the freedoms conferred by autonomy are never absolute,
always conditional and constrained [48].

Autonomy involves not only the learner’s ability and willingness but also his/her action in the

direction of responsibility for learning [59].

2.3 When is a Learner Autonomous?
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There are several characteristics and features of an autonomous learner. Learners are autonomous if
they can identify their learning goals (what they need to learn), their learning processes (how they
will learn it), how they will evaluate and use their learning, they have well-founded conceptions of
learning, they have a range of learning approaches and skills, they can organize their learning, they
have good information processing skills, they are well motivated to learn. [88] An autonomous
learner should develop his/her strategies to cope with the new or unforeseen learning situations,
assess his/her weakness and strengths at work and learn from his/her success and failures to be
more efficient learner in the future. In addition a successful autonomous learner has the following
attributes: follows an active approach to the learning task at hand; is willing to take risks, i.e.,
communicate in the target language at all costs; has insights into his/her learning styles and
strategies; attends to the form as well as content; i1s good at guessing; has a tolerant and outgoing
approach to the target language; is willing to revise and reject hypotheses and rules that do not
apply to particular situations [38].

An autonomous language learner is one who assumes responsibility for his/her own learning
and can do so without teacher intervention or outside a formal curriculum [30]. This responsibility
is not only for determining the purpose, content, rhythm, and method of learning, but also for
monitoring the learning progress, and evaluating its outcomes. Autonomous learners are those who
seek the opportunities to learn outside the classroom setting and create their own instructional
settings freed from the teacher [78].

Being an autonomous learner means using different learning strategies. Learners need to be
able to use vocabulary strategies to cope with unknown vocabulary met in listening or reading texts,
to make up for gaps in productive vocabulary in speaking and writing, to gain fluency in using
known vocabulary and to learn new words in isolation [87]. Thus autonomous learners are
conscious in their choice of strategies and they apply these strategies accordingly in learning
context when needed. They are also capable in transferring strategies and styles to their other
learning experiences. Autonomous learners have self-awareness and they are self-conscious in their
learning experiences which in turn help them to apply the situations and learned behaviors in the
classroom to situations outside the classroom helping them to transfer their acquired knowledge
[30]. Autonomous learners are able to create good learning situations and studying methods, they
can make their own choices, can discuss, monitor and assess their efforts to learn English. They
know what their needs are, mostly define them explicitly and put learning targets for themselves
accordingly. When they naturally face problems in language learning, they can choose from a broad
range of aids to solve them. Independent and autonomous learners have an aptitude for learning, are
curious for learning, postpone their pleasure for intended studies, prefer learning when they have

conflicting interests, focus on the benefits of learned things for the future, and are good at problem-
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solving [83]. Autonomous learners should have the capacity to determine realistic and reachable
goals, select appropriate methods and techniques, monitor their own learning process and evaluate
the progress of their own learning. To sum up an autonomous learner is intrinsically motivated,
perceives him/herself to be in control of his/her decision-making, takes responsibility for the
outcomes of his/her actions and has self-confidence [61].

We can define an autonomous person as one who has an independent capacity to make and
carry out the choices which govern his or her actions. This capacity depends on two main

components — ability and willingness [71].

2.4 Developing Learner Autonomy

Developing autonomous learning is not something that begins at university, it is a continuous
process that starts earlier at home and kindergarten. However, some learners may be given freedom,
but may not be able to develop in this continuum if they are not subject to some training. It is
through training that learners can develop some self-managerial skills that help them benefit from
self-learning opportunities. Some learners may be motivated to develop autonomous learning, but
they may not be able to know how to promote it. For this reason, tutors can support them in
developing autonomy through some training processes [70].

Learner autonomy can be fostered using various types of practices. The resource-based
approach, which emphasizes independent interaction with learning materials, places a focus on the
provision learners with opportunities and situations such as materials and resources to foster learner
autonomy [41]. There are technology-based approaches, which emphasize independent interaction
with educational technologies. The learner-based approaches emphasize the direct production of
behavioral and psychological changes in the learner. Within learner-based approach places a focus
on training learners to develop learning skills and strategies, for example, training learners’
metacognitive knowledge and skills in order to develop learner autonomy [12]. The classroom-
based approaches emphasize changes in the relationship between learners and teachers in the
classroom [87]. Within a classroom-based approach learner autonomy can be fostered through
cooperative learning within classroom contexts, that is, learners are able to be responsible for their
learning via working with their peers or teachers. The curriculum-based approaches, which extend
the idea of learner control over the planning and evaluation of learning to the curriculum as a whole.
This approach emphasises the negotiation between teacher and learners in the learning content. This
approach is characterised by developing learner involvement in decision making [21].

Learners can promote autonomy when they can develop the following three metacognitive

strategies: planning, self-monitoring and self-evaluation such strategies may enable them to benefit
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more from internet technology outside the language classroom. If students can develop these three
strategies, they may be able to decide on appropriate topics, web pages, monitor their progress and
evaluate their plans, the tools and strategies they used for independent English language learning
[13].

Planning — teachers at school can help learners make some plans. They can ask them to set
specific achievable goals. For instance, they can help them decide on the content, the resources and
the time needed for meeting pre-set goals. In the beginning, learners can be helped to make short
and/or long term plans that would supplement what is done in the language classroom. Gradually,
learners can be encouraged to decide on what to study, the materials they may use and the time they
may need for completing their assignments or projects [70].

Monitoring and evaluation - Self-monitoring is the second metacognitive strategy for
promoting autonomous learning. Learners are encouraged to focus on the process of their learning
as well as consciously examine their own contribution to learning [71]. Learners can consider the
level of difficulty of the task, the materials available, the time allowed, etc. before making decisions
on alternative tools and strategies for overcoming difficulties. The promotion of this self-monitoring
strategy will certainly help learners reflect on the way they learn and question which
tools/resources, etc. would be appropriate and more effective for independent learning [70]. Self-
evaluation is the third metacognitive strategy for promoting autonomous learning. Before being
assessed by others, learners need to understand that they can begin with some self-assessment. Self-
evaluation requires learners to step into the shoes of the teacher and judge their own works as
objectively as they can [80, 71]. However self-assessment may be criticized for being subjective,
but for the purpose of developing autonomy, teachers can help learners use objective self-study
quizzes from previous exams or from the internet. Learners are supposed to measure their efforts,
the techniques they employ, the resources they need, etc. so as to decide on new plans and new
alternatives [27].

Ways of learning autonomously beyond the classroom:

Self-Access: the major goal of the promotion of self-access learning is the fostering of autonomous
learning. Self-access centers are defined as a way of encouraging learners to move from teacher
dependence towards autonomy. The center provides materials which are designed for students to
self-access and use in their learning and, therefore, foster independence rather than depending on
the teacher for continual direction. To foster autonomy, various self-access centers have been
established around the world.

Computer Assisted Language Learning (CALL): Computers and the internet technology

have played vital role in learning. CALL as the product of these instruments has facilitated
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autonomous learning. It is a programme where the learners can learn independently using
computers [53].

Distance Learning: Distance learning, the independent learning mode without formal
constraints, also reflects the characteristics of autonomous learning [39].

Tandem Learning: Tandem learning, in which two people are learning each other’s language
work to help one another, has long association with autonomy [12].

Study Abroad: In study abroad program, students spend time in target language
communities.

Although many of the programs involve classroom instruction, their main purpose is usually
for the students to learn independently through interaction with the native speakers.

Out-of-Class Learning: Several studies have shown that students tend to engage in out-of-
class learning activities more frequently than their teachers know.

Self-Instruction: It refers to the use of printed or broadcast self-study materials independent
of the teachers and thus, becoming itself a factor of autonomy beyond classroom.

This should be taken into account that these are not only the ways by means of which one
becomes autonomous. There can be several such modes of practice, for example, self-study, library

study, group learning and so on [34].

2.5 Teachers’ and Learners’ Attitudes

Autonomy requires the understanding of new roles between teachers and learners. It is necessary for
teachers to change their roles so as to adapt themselves to the new requirement of autonomy. The
promotion of autonomy is dependent greatly on how teachers are aware of their new roles. For the
learners, they would set their own learning goals, select the learning strategies that suit them best
and which are appropriate to their own contexts, and evaluate their progress so that they may
become more effective learners and take more responsibility for their own learning [89]. For some
teachers, there might be a misunderstanding that learner autonomy would lead to the redundancy of
teaching staff because learners are able to do the jobs which formerly belong to their teachers. But
in fact, although learner autonomy would help shift the learning/teaching responsibilities from the
teachers to the learners, teachers’ responsibility should be reinforced rather than reduced. Actually,
autonomous learning is not necessarily learning alone, nor is it necessarily learning without a
teacher. In order to foster students leaning autonomy, teachers need to adapt to perform a variety of
roles. The roles of teachers can be classified into the following categories: teacher as manager and

organizer; teacher as facilitator; the third role is that teacher as counsellor [7, 89].
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Putting the learner in charge of learning decisions necessitates a conceptual change from
traditional roles for both learners and teachers. Firstly, the learner must be willing to accept
responsibility for his or her learning; the learner is no longer a passive recipient of knowledge but
an active, self-directed agent. The teacher’s role has been described variously as: supporter, aid,
resource provider, scaffolding provider, role model, guide, motivator and cheerleader. In the
autonomous classroom, the teacher’s responsibility is to use the correct amount of support, fine-
tuned to the particular learner or group of learners, and progressively reduce support as learners
gradually become more autonomous as a result of making decisions about their learning [40].

In learner autonomous world of vocabulary learning the teachers’ role is reduced and they
become facilitators. But this does not mean that teachers become passive in learning process;
teachers still have various roles: they can teach vocabulary relevant to tasks in hand, judge and give
instruction in strategies which help retention. Teachers should enhance autonomous learning
because it is of great significance for their students in universities. Teachers should develop
autonomy because vocabulary learning is unique to each student. In addition, the class time for
vocabulary is extremely limited compared with the immense number of vocabulary items that
learners need to acquire. All these points demonstrate that studying vocabulary on their own is a
must for all learners; the best preparation the teacher can provide is to “help them become more

autonomous” [ 14, 71].

2.6 Learner Autonomy and Vocabulary Learning

There is no doubt that learning any foreign language requires learning words of that language. The
words are stored and retrieved in the human brain. The learners should repeat the words if they aim
to remember them and use them for communication [29]. In language learning vocabulary is one of
the main problems encountered in developing language proficiency, it is therefore imperative that
learners develop a sense of autonomy in learning lexical items. It is the learner factor that seems to
underpin the problem of low lexicon because it is ultimately the goals set by the language learner
that would determine the extent of success of his or her learning process [36]. No doubt that a
learner cannot learn all language vocabulary in school or university classes so he/she is forced to
find other ways to learn vocabulary. One of the ways is the use of vocabulary learning strategies
since language learning strategies are a central issue in teaching and learning, especially in
encouraging learner autonomy [10, 29].

In vocabulary learning, the qualities aspired of a good language learner when learning
lexical items would involve being able to take advantage of potentially useful learning situations,

and if necessary create them. In this regard, there is a need to draw a line between learning the
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meanings of specific words and learning strategies to become independent word learners. Learners
should not only learn how to acquire new words for themselves, but also learn to be responsible for
their own vocabulary development [57, 36]. In stressing the importance of autonomous learning,
three major attributes of learner autonomy in determining success of vocabulary learning should be
mentioned, which are, having a positive attitude, possessing adequate awareness and having
sufficient capability of word knowledge and word forms [52].

Learner autonomy is a great relief for students in vocabulary learning because it provides
the learner with many privileges as: learner autonomy enhances the learner’s motivation and leads
to more effective vocabulary learning; provides learners with more free opportunities for English
communication in a non-native environment; caters to the individual needs of learners at all levels;
supports self-confidence; enhances the learner’s willingness towards active learning; has a lasting
influence; enhances the learner to master the basic skills that are required to lasting learning [84].

The goal of every foreign language learner is to learn words so that he / she can behave
appropriately in a given context and contribute to the language community he / she belongs to,
which consequently hinges on each learner’s autonomous learning of vocabulary [9]. Autonomy is
experienced as long as the learner wields empowerment and explores what should be given the
greatest amount of attention and effort, what should be looked at again and reviewed outside class,
how the material presented should be mentally processed, and how interaction with the teacher and
others in the class should be carried out. Only with all these efforts can learners ensure that they are

able to direct their learning to become lifelong learners who are able to learn autonomously [36].

2.7 Enhancing Learner Autonomy in Vocabulary Learning

Teachers and learners both can make steps in order to enhance learner autonomy in vocabulary
learning.

Learners have a pivotal role in developing their autonomy in vocabulary learning. They
should: decide which words are worth learning and learn to use the context, phrases, and hints
provided in sentences [29]. Vocabulary learning begins with choosing which words to focus on.
Self-selection of vocabulary requires that learners think about their current knowledge and assess
their own perceived needs. This is part of the awareness and capability which is necessary for
learners to take control of their own vocabulary learning [40]. According to Nation “Relating

learning to personal needs and goals is at the centre of taking responsibility for learning” [52].
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Learners ought to develop and utilize strategies in selecting words which are important for their
learning [36].

In addition to word-selection, learners must also become skilled in strategy-selection if they
are to take charge of their learning. This implies having a number of strategies to choose from.
There is no single “Best Vocabulary Strategy”. Learners should have a wide variety of strategies
and the knowledge of how and when to apply them to varying contexts. There is a close connection
between strategy use, learner ability to work independently, and learner autonomy [55].

Learners need to know different words before they can form a single sentence and different
sentences are full of different words. The more words that learners know how to use correctly, the
more different sentences they’ll be able to make in order to convey different ideas. Sometimes it is
very difficult for the learner to judge his performance in using vocabulary in good sentences, he
needs the guidance of his tutor. Learning by translation is useful and rewarding. However learning
single words by translation can also lead to the habit of “word for word” translations when trying to
form sentences - both orally and in written form. Word surfing is also another method that aims to
make improvements to the vocabulary learning process. It offers a long-term opportunity to develop
individually chosen new words in a central resource through repeated exposure and practice [82].

Learners must evaluate their own vocabulary development and reflect upon it. In this
respect, pedagogical approaches to vocabulary instruction must incorporate means to accelerate
learner autonomy [36].

On the other hand teachers should enhance autonomous learning because it is of great
significance for their learners. Also they should teach strategies to learn vocabulary autonomously.
Deep vocabulary learning strategies take more time but ensure greater retention and ease from
memory. They include learning lists. Reading a variety of texts on the same theme ensure multiple
exposures to relevant items. Making extensive use of dictionaries, building up deep knowledge
through word associations and revising to ensure retention also helps to promote learner autonomy
in vocabulary learning. Teachers have a clear and ongoing role both in using deep strategies in class
work and in training learners in their use. It is the teacher responsibility to foster the learner’s
ability of autonomous learning by designing class activities and create positive atmosphere, a
language context and make students want to learn and know how to learn a foreign language [29].

Teachers should develop autonomy because vocabulary learning is unique to each student.
In addition, the class time for vocabulary is extremely limited compared with the immense number
of vocabulary items that learners need to acquire. All these points demonstrate that studying
vocabulary on their own is a must for all learners, the best preparation the teacher can provide is to

help them become more autonomous [29, 71].
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Vocabulary notebooks should be promoted as useful tools for both language learning and
for fostering learner independence. Retrieval is one of the skills which help vocabulary learners to
increase their autonomy. Retrieval involves recalling some aspect of a word such as form, meaning,
or use. In receptive retrieval the written or spoken form of the word may be presented and the
learner must recall its meaning or use. Productive retrieval entails recalling the form when
presented with meaning or use. Generation is a reencounter of a previously met word in a new
context that requires the learner to think about the word in a new way. Generation is about making
new connections that deepen knowledge of a word. This is a very small sampling of strategies that
may enhance learner autonomy [40].

Finally, English language teachers have to ensure that their students know the basics of the
target language, its grammar, phonetics, spelling and vocabulary. Once this threshold is reached,
learners are sufficiently autonomous to expand their vocabulary by extensive reading in particular,
which has become possible given the acquisition of a basic vocabulary, and pleasurable, as the
learner can take a new text and find it comprehensible and interesting. In extensive reading, learners
select and read large amounts of materials that interest them and that are within their level of

comprehension [87].

The aim of this part was to present the central features of learner autonomy as well as the
role of autonomy in vocabulary learning. Learning autonomously means that a learner takes charge
in his/her own learning, is responsible for his/her learning, uses different learning strategies. An
autonomous learner is intrinsically motivated, perceives him/herself to be in control of his/her
decision-making, takes responsibility for the outcomes of his/her actions and has self-confidence.
Autonomy can be enhanced by using different approaches and strategies. For instance: planning,
self-evaluation, self- monitoring, computer assisted language learning and the use of self-access
centers.

In vocabulary learning autonomy has its benefits. For example: learner autonomy enhances
the learner’s motivation and leads to more effective vocabulary learning; provides learners with
more free opportunities for English communication in a non-native environment; caters to the
individual needs of learners at all levels; supports self-confidence; enhances the learner’s
willingness towards active learning. Within vocabulary learning autonomy can be enhanced by
using different strategies.

Learning strategy is the embodiment of autonomous learning, and the concept of
autonomous learning is the guidance of learning English. It is the same with the use of vocabulary
learning strategies. Autonomous learning method can give full play to the learners’ learning

initiative, while diversified vocabulary learning strategy can also help English learning.
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PART 3
EMPIRICAL RESERACH

3.1 Introduction

Vocabulary learning is very significant in English as a foreign language acquisition. It is impossible
for a learner to communicate without the needed vocabulary. No doubt that a learner cannot learn
all language vocabulary in class, so he/she is forced to find other ways to acquire sufficient
vocabulary. A learner should decide what kind of learning strategies he/she should adopt to enrich
his/her knowledge the best way. The autonomy of the learners plays an important role in increasing
their vocabulary since it provides the learners with numerous diverse privileges such as
independency from the teacher.
To analyze the relationship between autonomous learning and vocabulary learning strategy, it is
necessary to have a clear understanding of the concept of autonomous learning. The concept of
autonomous learning is based on self-learning method and it has the following main components:
the first is the ability to use learning strategies; the second is the external environment of learning,
mainly including the teacher resource, teaching methods as well as the external pressure and
motivation of the learners. Teaching methods play an important role in the formulation of
autonomous learning concept. Nowadays, the advocated autonomous learning emphasizes that the
learners are the main body and the teachers act as guide and counselor. The third refers to the
interactivity of the learning process. Autonomous learning does not mean learning alone or
independent leaning. This refers to the use of different social strategies.
Learning vocabulary includes many learning strategies, such as memorizing, association, reading,
using dictionaries and so on. In the process of learning English vocabulary, it shall be remembered
that comparison, contrast and quotation rather than memorizing mechanically are more effective in
remembering words.
The major purpose of this study is to investigate whether there is a meaningful relationship between
learner autonomy (LA) and vocabulary learning strategies (VLS). The hypothesis of this research is
that those learners whose degree of autonomy is higher use more vocabulary learning strategies than
those whose degree of autonomy is lower. To achieve the aim, the following research questions
need to be answered:

e How autonomous are the questioned learners in language learning?

e  Which vocabulary learning strategies are used more frequently?

e [s there any relationship between autonomy and VLS use?
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To put autonomous learning into practice, a variety of English learning strategies is needed.
Diversified learning strategies are not only determined by the characteristics of English learning,
but also the foundation of autonomous learning. Thus the use of different vocabulary learning

strategies is also a basis of autonomous learning.

3.2 Participants

To fulfil the objectives of the research, 32 learners learning English as a foreign language at a
secondary school of Beregszasz with Hungarian language of instruction were selected. The learners
were chosen from upper classes because they might have more autonomy, they have gained more
experience in learning as well as they have been learning English for a long time. All the learners
involved are Hungarian and were selected from eighth, ninth and eleventh forms. There are 22
females and 10 males, ranging in age from 13 to 17.

Table 3.2 Demographic Description of Participants

Categories Frequencies Percent
Female 22 68,8
Gender Male 10 31,2
Total 32 100,0
13-14 7 21,9
Age 15 16 50,0
16-17 9 28,1
Total 32 100,0
8 7 21,9
Form 9 16 50,0
11 9 28,1
Total 32 100,0

3.3 Research Instruments

In this study, a questionnaire was used with the purpose of collecting quantitative data. The
questionnaire was divided into three parts. Part one contains questions about general information
such as gender, age, form; how long they have been learning English; whether they like English or
not; why they like English and what their aims are in learning a foreign language. Part two involves
question items connected to learning strategies. In order to determine the degree of participants’ use
of vocabulary learning strategies, Schmitt’s taxonomy of vocabulary learning strategies was used.
In this case 30 statements of this taxonomy were used. Schmitt’s Taxonomy of Vocabulary
Learning Strategies contains five categories: metacognitive (statement 10, 17, 21, 22, 24, 25, 30),

cognitive (statement 1, 15, 18, 19, 29), memory (statement 11, 12, 13, 14, 16, 20, 23, 26),
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determination (statement 2, 3), and social (statement 4, 5, 6, 7, 8, 9, 27) strategies. The participants
were asked to rate the frequency of each category they use on a five-point Liker-scale, ranging from
1 (never) to 5 (always). Part three contains statements related to learner autonomy. To evaluate the
participants’ level of autonomy, a questionnaire of autonomy, consisting of 25 question items was
administered. It has three sections; from 1 to 4 it has items connected to responsibility (learners had
to decide whether each statement is the responsibility of the teacher or learner), from 5 to 20
contains items related to learner autonomy (participants were asked to rate the agreement of each
category on a five-point Liker-scale, ranging from 1 absolutely disagree to 5 absolutely agree), from

21 to 25 are questions with multiple choice.

3.4 Procedure of the Research

The data for this study were collected through one questionnaire consisting of 61 items asking
general information about the participants as well as measuring learners’ autonomy and vocabulary
strategy use. The questionnaire was conducted with a total of 32 learners in April, in the 2016-2017
school-year. The participants were chosen randomly and only those learners got the questionnaire
who wanted to take part in the survey. The classroom teachers, who were informed about the aim of
the study and the administration procedure, introduced the researcher to the learners and asked them
to be attentive. The purpose of the study was explained to the respondents before requesting them to
answer the questions. For data collection, the questionnaire was handed out to the learners, written
in Hungarian, accompanied with a verbal explanation of the reasons for the questionnaire. While the
importance of the survey was made clear, little time was took to stress the anonymity of the learners
and that it was nothing to worry about. The participants were asked to answer the questionnaires
truthfully. After the introductory part they started to answer the questions. 20 minutes were given

them to fill in the questionnaire. The classroom teachers were present during this time.

3.5 Findings

In the present study, descriptive statistics were used to rank the order of the strategy categories from
the most preferred to the least preferred category as well to measure the level of learner autonomy.
After collecting the data, the software SPSS (Statistical Package for the Social Sciences) version
17.0 for Windows was used to analyze the collected data for the quantitative part.

All the participants have been learning English for more than 8 years. 59% have been learning for 8
years, 13% for 9 years, 25% for 10 years and 3% for 11 years. According to the years these learners

might have gained much experience in learning English as well as in vocabulary learning. 78% of
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the learners said that they like English, 16% of them do not like it and 6% like English on an
average level. Those learners who like English gave the following reasons: ‘it is spoken in many
countries; it is a useful and an interesting language; it can be useful in the future; it is a world
language; it can help to get a better job; it helps self-development; I can communicate with people
from other nationalities, I like learning foreign languages; knowing another language can be useful
in life.” 16% of them do not like because they do not understand it and it is a difficult language for
them. One learner answered that he does not like it because it requires a high level of ability and
self-confidence and he does not have them.

Their most important aims of learning a foreign language are as follows: 78% of them learn it in
order to improve grammar; 47% learn it to improve pronunciation; 69% would like to enrich their
vocabulary knowledge; 75% want to communicate fluently; 31% want to improve listening skills;
22% of them want to develop their writing and reading skills. It can be concluded that the main
aims of learning English are communication, grammar and expanding vocabulary knowledge.

The second part of the questionnaire contains 30 statements of vocabulary learning strategies. The
use of these strategies requires high autonomy because they all can be used mainly in out of class
environment.

The first statement is that learners use dictionaries in order to translate the new and unknown words.
A minority of participants (21%) indicated they use this strategy. 25% of the learners use it
sometimes. Over half of those surveyed reported that they never or rarely use this strategy.
Statement 15 says that learners repeatedly practice new words. 79% of the participants said that
they learn new words by using this strategy. Only a small number of the learners (21%) answered
they use this strategy rarely or never. 45% of the participants answered that they often record
vocabulary from English movies in their vocabulary (statement 18). A quarter of them use this
strategy sometimes. There are just a few learners who rarely or never use this strategy (20%).
Almost half of the respondents (47%) indicated that they write or say a word repeatedly when they
try to remember it (statement 19). 31% of the learners use it sometimes. A minority of participants
(22%) use it rarely or never. To put English labels on physical objects (statement 28) is not a
preferred strategy. Only a small number of respondents indicated they use it (12%). The number of
the learners who do not use this strategy reaches 66% and those who rarely use it 22%. A minority
of participants (12%) said that they look for words in their own language that are similar to new
words in English (statement 29). Here the number of learners who do not use this strategy (32%) or
just rarely (37%) use it is significantly higher than those who use it sometimes (19%).

All these statements contain vocabulary learning strategies which are classified into cognitive
learning strategies. Cognitive strategies concern processing language in mind: receiving, storing,

retrieving, and using information. From these six strategies three strategies are used frequently
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which are to practice new words repeatedly, to write or say a word repeatedly in order to remember
it and to record vocabulary from English movies in their vocabulary.

Statements from 4 to 9 and 27 include vocabulary learning strategies which are social learning
strategies. Social strategies influence learning indirectly and include cooperation with other
learners, teachers, or FL native speakers. One of the social strategies is to ask the teacher to
translate the words into the native language of the learners. Only a small number of respondents
(28%) indicated they ask the teacher for the meaning of words. Half of the learners use this strategy
sometimes and rarely. 22% of them do not use this strategy. There are only a few learners (10%)
who ask the teacher to put a word into a sentence to help understand the meaning. Half of the
participants answered they use it sometimes or rarely and 40% never. 16% of the learners frequently
ask their classmates for meaning of the unknown words. 28 percent of the respondents do not use
this strategy. The rest of the participants answered they use this strategy sometimes or rarely. To
learn some new words when working in groups is not a frequently used strategy. Only 9% of the
learners said they use it very often, almost half of them (40%) never use this strategy, and the rest of
the participants use it sometimes/rarely. 22% of the participants practice English in group work
activities. 37% of them do not use this strategy and the rest of the learners use this strategy
sometimes or rarely. A minority of participants (18%) indicated they interact with native speakers.
Almost half of these learners (47%) use this social strategy sometimes/rarely, and 34% do not
interact with native speakers. 12% of the participants indicated they ask the teacher for a synonym,
paraphrase or L1 translation of a new word; more than the half of the participants (53%) answered
they never use this strategy, the rest of the learners use it rarely.

All these social strategies are sometimes or rarely used by the respondents. It can be deduced that
these learners do not prefer asking the teacher or others for the meaning of a new word or for
support in learning English.

Statements 10, 17, 21, 22, 24, 25 and 30 contain strategies which are metacognitive strategies.
Metacognitive strategies are based on knowledge about language learning and involve planning,
arranging, and evaluation of learning in general or in specific learning tasks. The strategy of
learning words about the culture of English speaking countries is used by 25% of the participants,
almost half of learners use it rarely and 28% never learn cultural related words. Over half of the
surveyed (63%) reported that they never learn words by listening to vocabulary CD-s. Only 22% of
the respondents said they listen to vocabulary CD-s in order to improve vocabulary. The rest of the
surveyed learners use it sometimes. The next metacognitive strategy is listening to music and news
in English. The overall response to this statement was very positive. Half of the participants use this
strategy. A small number of the surveyed learners (9%) indicated they do not use this strategy, the

rest use it sometimes. Only 3% of the learners memorize new words from English magazines. 65%
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of the participants never use this strategy and rest of the learners use it rarely. During reading or
listening there is an opportunity for learners to find words which are unknown or difficult for them.
In that case they can skip these words. A small number of respondents (16%) indicated that they
always skip difficult words. More than half of the learners use this strategy sometimes and rarely.
22% percent of the learners never skip a difficult word. 56% of the participants said that they use
online exercises to test their vocabulary knowledge, 22% never use online exercises and the rest
uses it sometimes. Almost half (77%) of the respondents indicated that they try to find as many
ways as they can to use their English. There are only few learners (6%) who do not or just rarely
use this strategy.

From these 7 metacognitive strategies three are frequently used. These are: listening to music and
news in English, using online exercises to test vocabulary knowledge, finding as many ways as they
can to use English.

Statements 11, 12, 13, 14, 16, 20, 23 and 26 include vocabulary learning strategies which are
memory strategies.

To write a new word in a sentence in order to remember it is a memory vocabulary learning
strategy. 26% of the participants apply this strategy. More than half of the learners use it sometimes
and 22% never apply it. The overall response to the statement that learners study the spelling of
new words was very positive. 78% of the respondents said they use this strategy. Only 3%
answered they use it never and the rest of the learners use it sometimes. 44% of the respondents use
physical actions when they are learning new words. A quarter of the surveyed learners never use
physical actions while they are learning new words. The rest of the participants use this strategy
sometimes and rarely. The statement that learners speak words out loud when studying has a
positive overall response. 65% of the learners use this strategy. Only a minority of participants
(12%) indicated they never use this strategy. The rest of the respondents use this strategy
sometimes. The overall response to the statement that learners write a new word on a flashcard in
order to remember was poor. 69% of the participants never use this strategy. Only 16% of the
learners said that they write a new word on a flashcard; the rest uses it rarely. The participants gave
the same answers to the statement that they make vocabulary cards and take them wherever they go.
69% of the learners never use this strategy, 18% said that they use it; the rest of the participants
sometimes apply this strategy. 34% of the learners connect the sound of a new English word and an
image or picture of the word to help to remember it. 25% never use this memory strategy. Almost
half of them apply it sometimes or rarely.

It can be concluded that from these 8 memory vocabulary learning strategies only two are used
frequently. These are: to study the spelling of a new word and to speak words out loud when

studying.
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The general interpretation of the findings is based on the median scores of the use of the strategies
of the following criteria: low use, if the score is between 1 to 2; medium use, if the average score is
between 2 to 3.5; and high use if the average score is between 3.5 and 5. The results can be seen in
Table 3.5.1.

Table 3.5.1 Descriptive Statistics of Strategy Use

N |Median

I memorize word from English magazines. 32 |1,4688
I put English labels on physical objects 32 | 1,5000
I learn meaning of words by identifying its part of speech. 32 | 1,5000
[ learn words by listening to vocabulary CDs. 32 | 1,6562
[ write a new word on a flash card so I can remember it. 32 11,7188
I make vocabulary cards and take them with me wherever I go. 32 | 1,7500
I ask the teacher for a synonym, paraphrase or L1 translation of a new word 32 11,8750
I ask the teacher to put an unknown word into a sentence to help me understand

. 32 12,0000
|the word meaning.
[ know some new words when working in group works. 32 12,0000
[ use pictures illustrated in the textbook to find the word meanings 32 |2,0625
[ look for words in my own language that are similar to new words in English 32 12,2500
I ask my classmate for meaning. 32 12,2813
I practice English in group work activities. 32 [2,3125
[ review my own English vocabulary cards for reviewing before the next lesson 32 23125
starts. ’
[ interact with native speakers. 32 12,3750
I learn words about the culture of English speaking countries. 32 |2.4062
I am not worry very much about the difficult words found when reading or 32 124375

listening, I pass them.
I ask the teacher to translate the words into my native language. 32 |2,6563
[ use a bilingual dictionary to help me translate English words into English

32 |2,6875
language.
[ write a new word in a sentence so I can remember it. 32 |2,7500
[ connect the sound of a new English word and an image or picture of the word 37 |2.8437
Jto help me remember the word. ’
I use physical actions when learning words. 32 [2,9063
[ record vocabulary from English soundtrack movies in my notebook. 32 13,2188
I use online exercise to test my vocabulary knowledge. 32 |3,2813
[When [ try to remember a word, I write or say it repeatedly. 32 |3,4063
[ listen to English songs and news. 32 13,5313
[ speak words out loud when studying. 32 |3,6250
[ try to find as many ways as I can to use my English 32 |3,9687
I repeatedly practice new words. 32 [4,0938

] study the spelling of new words. 32 [4,1563
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The descriptive statistics above show that there are 19 strategies which are used on an average level
and 5 strategies are used the most frequently.

Figure 3.5.1Most Frequently Used Strategies
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As Figure 3.5.1 shows, the most frequently used strategies are: study the spelling of new words,
speak words out loud when studying, which are memory strategies; practice new words repeatedly,
record vocabulary from English movies, to write or say a word repeatedly in order to remember it,
which are cognitive strategies; to listen to English songs and news, to use online exercise to test
one’s vocabulary knowledge, to try to find as many ways as a learner can to use English, which are
metacognitive strategies. In this case we can see that cognitive and metacognitive strategies are
used more frequently than the others.

Part three of the questionnaire contains questions and statements considering learner autonomy. The
first four statements are related to responsibility.

As we can see in figure 3.5.2 below, learners take responsibility for their self-motivation. 60% of
the respondents indicated that they are responsible for their own motivation, 40% indicated that it is
the teacher’s responsibility, 3% said that both teachers and learners are responsible for motivating

the learner.
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Figure 3.5.2 Bar Chart of Responsibility
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It should be mentioned that self-motivation is one of the characteristics of an autonomous learner.
91% of the participants said that evaluating their learning progress is the teacher’s responsibility,
6% that it is learners’ responsibility and 3% both. 85% of the participants answered that identifying
the learners’ weak and strong points in language learning is the teacher’s responsibility, 15% takes
responsibility in their own identifying. 85% of the learners think that it is the teacher who has to
correct the learners’ mistakes, 9% answered that learners are responsible for correcting and 6% that
both are responsible.

Statements from 5 to 20 involve ideas and activities connected to learner autonomy. Statement 5
questioned whether learners agree or disagree that they are responsible for their own learning. The
overall response to this statement was very positive. 94% of the respondents (strongly) agree that
they are responsible for their own learning. 3% of them answered ‘undecided’ and 3% of them
strongly disagree. As autonomous learning means taking responsibility for one’s own learning it
can be concluded that these pupils might be on the way to become autonomous learners. 87% of the
respondents (strongly) agree with the statement that they like to learn by themselves, 9%
‘undecided’ and 3% strongly disagree. 69% of the participants (strongly) agree with the statement
that they like to decide what to learn and when to learn it, 25% ‘undecided’, 6% disagree.
Autonomous learners make decisions and plans in their own learning. Thus according to these
answers it can be deduced that more than the half of these learners have the ability to be
autonomous. 44% of the respondents (strongly) agree with the statement that learners should use
much self-material to learn English, 34% ‘undecided’, 22% (strongly) disagree. More than the half
of the participants (62%) (strongly) agree with the statement that a lot of learning can be done
without a teacher, 13% ‘undecided’, 25% disagree with this statement. It shows that 62% of the
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participants have ideas about learning autonomously without a teacher. Learners can be responsible
for finding own ways of practicing English; 56% of the respondents (strongly) agree, 22%
‘undecided’, 21% (strongly) disagree with this statement.

81% of the learners strongly agree with the statement that they make decisions and set goals of their
own learning, 13% ‘undecided’ and the rest disagree. Setting goals and making decisions are the
main characteristics of an autonomous learner. The fact that 81% of the participants agree with
doing such activities is evidence that these learners have high level of autonomy. 28% of the
learners (strongly) agree that they make good use of their free time learning English; 31%
‘undecided’, 31% (strongly) disagree. It shows that more than the half of the learners do not use
their free time mainly for learning English. 78% of the respondents answered that in the class they
try to use every opportunity to take part in the activities such as pair/group discussion, taking part in
role plays; 6% ‘undecided’, 16% of the learners do not use every opportunity to participate in
classroom activities.

47% of the learners (strongly) agree with the statement that they have a complete understanding of
the learning strategy; 31% ‘undecided’, 22% (strongly) disagree. Furthermore 75% (strongly) agree
they can consciously employ effective strategies to improve vocabulary knowledge; 12%
‘undecided’ and 13% disagree. Autonomous learners are conscious in their choice of strategies and
they apply these strategies accordingly in learning context when needed. They are also capable in
transferring strategies and styles to their other learning experiences. It can be concluded that more
than the half of these learners might have these features which is another evidence of their
autonomy.

65% of the participants (strongly) agree with the statement that they have the ability to learn
English well; 22% ‘undecided’, 12% (strongly) disagree. 65% of the learners preview before the
class; 13% ‘undecided’, 22% do not preview before their English lesson. 63% of the respondents
attend out-of-class activities to practice and learn the English language; 12% of them chose
‘undecided’, 25% do not do out-of-class activities for learning English. One of the characteristics of
an autonomous learner is having self-awareness. The next statement questions whether these
learners are aware of their strengths and weaknesses in learning English or not. 75% of them
(strongly) agree with the statement, 6% ‘undecided’, 19% (strongly) disagree. There is high degree
of agreement which shows another evidence of learner autonomy.

Autonomous learners should have the capacity to monitor their own learning process and evaluate
the progress of their own learning. 55% of the learners (strongly) agree with the statement that they
make self-exam with the exam papers chosen by them; 12% “undecided’, 25% (strongly) disagree.
More than the half of the participants does this activity which supports the idea that more than the

half or these learners are inclined to be autonomous.
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The general interpretation of the findings is based on the median scores of the agreement with the
statements of the following criteria: low level of autonomy, if the score is between 1 to 2; medium
level, if the average score is between 2 to 3.5; and high level if the average score is between 3.5 and
5. For the descriptive statistics of learner autonomy see table 3.5.2.

Table 3.5.2 Descriptive Statistics of Learner Autonomy

N Median
[ am responsible for my own learning. 32 4,5000
I like to learn by myself. 32 4,4375
[ make decisions and set goals of my learning. 32 42188

In the class, I try to use every opportunity to take part in the activities

such as pair/group discussion, role-play, etc. 32 +,0938

I like to decide what to learn and when to learn it. 32 3,9375
I know my strengths and weaknesses in my English study. 32 3,9062
I think I have the ability to learn English well. 32 3,8437
I can consciously employ effective strategies to improve my Vocabulalry32 3 8125
[knowledge. i
[ preview before the class. 32 3,6875
Learners can be responsible for finding own ways of practicing English. 30 3.6563
I make self-exam with the exam papers chosen by myself. 32 3,6562
A lot of learning can be done without a teacher. 32 3,5625
I attend out-class activities to practice and learn the language. 32 3,4687
Learners should use much self-material to learn English. 32 3,2812
I have a complete understanding of the learning strategy. 32 3,2188
[ make good use of my free time learning English. 32 3,0938

Figure 3.5.3 Bar Chart of Descriptive Statistics of Learner Autonomy

Median

I make good use of my free time learning English

I have a complete understanding of the learning...
Learners should use much self-materials to learn...

| attend out-class activities to practice and learn the...
A lot of learning can be done without a teacher

I make self-exam with the exam papers chosen by...
Learners can be responsible for finding own ways of...
| preview before the class.

| can consciously employ effective strategies to...

I think | have the ability to learn English well.

I know my strengths and weaknesses in my English...

I like to decide what to learn and when to learn it

I make decisions and set goals of my learning
| like to learn by myself
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As we can see in this Table 3.5.2, the scores of all statements are above 3. There are only four
statements which scoring is below 3.5. Except those four statements all are scored above 3.5. As a
result it may be concluded that the learners’ level of autonomy is on a high level.

The last five questions have multiple choice answers. Question 21 considers the relationship
between learners and teacher. 40% of the learners think that the learner-teacher relationship is that
of ‘receiver and giver,” 35% that ‘explorer and director,’19% that they are partners, 3% that

‘customer and shopkeeper,” 3% think that it is a kind of ‘raw material and maker’ relationship. It
shows that the learners have a positive attitude towards learner — teacher relationship. Most of them
believe that the teacher is the person who gives and directs and the learner is the person who
receives and explores.

69% of the participants think that their failure or success is due to themselves, 16% that it is due to
English learning environment, 6% that studying facilities, 3% luck or fate, 3% that it is due to
teachers. It also shows that most of them take responsibility for their success.

When the teacher asks a question, 35% of the learners would like to clarify the question with the
teacher; 31% answered that they think and ready to answer, 22% would like to join a pair or group
discussion, 9% look up books and dictionaries, 3% wait for others to answer.

When they meet a new word, 100% of them ask the meaning from others or look it up in a
dictionary or they do both. 72% of the respondents believe that the most useful way in learning
English is doing exercises of grammar and translation; 9% believe that classifying, grouping or
comparing is the most useful way to acquire vocabulary knowledge; 9% of them stated that taking

notes; 6% considered rehearsal, word lists repetition, beneficial.

3.6 Analysis and Discussions

The main purpose of this research was to investigate the relationship between autonomous learning
and vocabulary learning strategies. The results of this research have shown which vocabulary
learning strategies are used by the learners within the categories of metacognitive, cognitive,
memory, social and determination strategies. The current study found that there are 8 strategies that
are used frequently for learning new vocabulary. These are:

— memory strategies - studying the spelling of new words, saying words out loud when
studying; cognitive strategies - practicing new words repeatedly, recording vocabulary
from English movies, writing or saying a word repeatedly in order to remember it;

— metacognitive strategies - listening to English songs and news, using online exercise to
test one’s vocabulary knowledge, trying to find as many ways as a learner can to use

English.
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It can be concluded that cognitive and metacognitive strategies are used more frequently than the
others. However cognitive strategies differ from metacognitive strategies, there is a connection
between them based on metacognition. Metacognition describes the processes involved when
learners plan, monitor, evaluate, and make changes to their own learning behaviors.

Considering autonomy, the results of this study indicate that the learners’ degree of autonomy is on
a high level. The overall response to the 16 statements was positive which improves that they have
positive attitude towards autonomous learning. According to the learners’ answers, they are self-
motivated; they agree that to be motivated to learn English is their responsibility. They set goals,
make decisions about their learning and they consciously employ effective strategies to improve
their vocabulary knowledge. It was interesting that 91% of the participants said that evaluating their
learning progress is the teacher’s responsibility; on the other hand, almost half of them agree with
the statement that they do tests selected alone before the real classroom assessment. It shows that
beside self-evaluation these learners necessitate the teacher’s evaluation. Another important finding
was that 90% of the learners think that they are responsible for their own learning.

In order to find any relationship between learner autonomy and vocabulary learning strategies, the
answers of six learners were chosen and analyzed: three of them where learner autonomy was on a
higher level and three where it was on a lower level. Three learners were given A, B, C, and the
three learners D, E, F codes. Learner A answered that it is her responsibility to be motivated and
learn English, as well as to identify her weak and strong points in the EFL learning process. From
the 16 statements she absolutely agreed with twelve and moderately agreed with four ones. To her
mind, the learner-teacher relationship is like being partners. She thinks her success or failure in EFL.
learning is mainly due to her attitude. When the teacher asks questions, she is mostly ready to
answer. According to her answers, she is a learner whose autonomy is on a high level. The
following strategies (two are metacognitive) are always used by learner A: studying the spelling of
new words; recording vocabulary from English soundtrack movies in her notebook; listening to
English songs and news and trying to find as many ways as she can to use her English.

Lerner B strongly agrees with eleven statements and moderately with five ones. She also believes
that the learner-teacher relationship is like being partners. She thinks her success or failure in
English is her responsibility. When the teacher asks any questions she is generally ready to answer.
Her responses show that she also has high level of autonomy. Six vocabulary learning strategies are
always used by learner B and ten strategies very often. The strategies which are permanently used
are as follows: saying words out loud when studying, repeatedly practicing new words; recording
vocabulary from English soundtrack movies in the notebook, writing or say a word repeatedly in
order to remember it; using online exercise to test vocabulary knowledge, finding as many ways as

it is possible to use the language. Strategies which are often used by learner B are: interacting with
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native speakers, writing a new word in a sentence in order to remember it, studying the spelling of
new words, using physical actions when learning new words, writing a new word on a flash card so
the learner can remember it, learning words by listening to vocabulary CDs, making vocabulary
cards and take them wherever is possible, memorizing word from English magazines, revising
his/her own English vocabulary cards before the next lesson starts, connecting the sound of a new
English word and an image or picture of the word to help remember it. Ten of these strategies are
memory ones.

Learner C thinks he is responsible for motivating himself to learn English. He strongly agrees with
eleven and moderately with five statements. He shares the opinion that the learner-teacher
relationship is close. When the teacher asks questions he mostly joins a pair or group discussion.
According to these answers it can be concluded that he has a high level of autonomy. Four
vocabulary learning strategies are always used and six strategies are very often applied by this
learner. Strategies which are always used: studying a spelling of new words, repeatedly practicing
new words, writing or saying it repeatedly in order to remember it and finding as many ways as
possible to use English. The very often used strategies are: writing a new word in a sentence to
remember it, using physical actions when learning words, speaking words out loud when studying,
writing a new word on a flash card to remember it, recording vocabulary from English soundtrack
movies in a notebook, making vocabulary cards and taking them everywhere. Six of these strategies
are memory strategies.

Learner D answered that she is responsible for motivating herself to learn English. She strongly
agrees with five, disagrees with four, and strongly disagrees with two statements. There are six
undecided answers. According to this, it can be concluded that this learner does not have a high
level of autonomy. There are four strategies which are always used by learner D and one is used
very often. These are: recording vocabulary from English soundtrack movies in a notebook,
listening to English songs and news, not paying attention to the difficult words found when reading
or listening, trying to find as many ways as possible to use English, studying the spelling of new
words. Three of these strategies are metacognitive.

Learner E is also on the opinion that he is responsible for motivating himself to learn English in
addition he thinks that evaluating himself is also his responsibility. There are three statements
learner E agrees with, but he disagrees with five, strongly disagrees with four and he gave four
undecided ones as well. According to this data it can be concluded that this learner has a low level
of autonomy. There are two vocabulary learning strategies which he always uses, and one very
often applied strategy. These are the followings: making vocabulary cards and taking them
everywhere, listening to English songs and news, using online exercises to test vocabulary

knowledge.

48



Learner F thinks that she is responsible for motivating herself to learn English as well as to identify
her weak and strong points in English. There are three statements she strongly and one she
moderately agrees with, apart from them she gave five undecided answers; in addition, she
disagrees with six and strongly disagrees with one statement. It can be deduced that she has a low
level of autonomy. There are four strategies which she always and one which she very often uses,
such as: learning the meaning of a word by identifying its part of speech, repeatedly practicing new
words, writing or saying a word repeatedly to remember it, revising own English vocabulary cards
before the next lesson starts, writing a new word on a flash card to remember it.

Figure 3.6.1 Strategies Used by Learners
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Figure 3.6.1 shows that there is a significant difference between the two groups. It is apparent from
this figure that those learners who have higher level of autonomy use more strategies than the
learners who have lower level of autonomy. There were no significant differences between the
strategies used by the six learners. They almost use the same strategies; there is just numerical
difference.

It can be concluded, that there is a strong relationship between autonomy and vocabulary learning
strategies. The use of different learning strategies can help a learner become autonomous in
learning. Therefore, the more strategies a learner uses, the more opportunities to enhance learner
autonomy are. In this case, the learners whose level of learner autonomy was higher used more

strategies than those who have lower level of autonomy.

3.7. Pedagogical Implications
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As summarized in the previous section in response to the research questions, the research findings
reveal that the most frequently used vocabulary learning strategies are cognitive, metacognitive and
memory strategies; the learners have a high level of autonomy in language learning; and the
relationship between autonomous learning and vocabulary learning strategies was also revealed.
The results of this study show that from the listed 30 strategies there are only 8 strategies which are
used frequently. This finding has significant implications for expanding the learners’ vocabulary
learning strategy use. English language teachers should provide presentations of different strategies
as well as set up strategy trainings. The use of many strategies is important for learners because
vocabulary is mainly learned at home. The current study found that these learners take
responsibility for their own learning and have high level of autonomy but yet they need the
teacher’s guidance. An implication of this is that teachers should create and maintain a learning
environment in which learners can become autonomous; because it is significant for learners to
expand their vocabulary autonomously. Since English or any other language cannot be learned just
in the class. The relationship between autonomous learning and vocabulary learning strategies lies
on the number of strategies which are used by the learners. For this reason it is important for the
teachers to provide strategy trainings for their learners. The use of different strategies is useful for
both teachers and learners. It helps the learner become autonomous and makes the learning process
more effective. It also helps the work of the teachers, they can move forward with the curriculum
without unnecessary revision. To sum up the teachers should give directions and guidance for
learners which lead them toward autonomous learning.

The nature of this study is limited to the data collected from 32 learners learning English as a
foreign language at a secondary school of Beregszasz with Hungarian language of instruction. For
this reason, it can be said that the study is limited to a small group of English language learning
students, which makes it hard to generalize the results in different groups of learners in other
educational settings. Another limitation is that the results of the present study are based on the
quantitative data collected from participants through questionnaire. So, further research should
incorporate more research methods like think- aloud protocols or interviews to further examine learners’

vocabulary learning strategy use and autonomy.
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CONCLUSION

Language is our primary source of communication. It is the method through which we share our
ideas and thoughts with others. In today’s era, multilingualism has become important. Knowing a
foreign language is said to be extremely beneficial. English language is essential to communication
and to the field of education in our current time. In many countries, children are taught and
encouraged to learn English as a foreign or second language. Vocabulary learning is one of the most
challenging issues that EFL learners face. Vocabulary learning is incredibly noteworthy to English
language acquisition. English learning autonomy and language learning strategies are key
dimensions in learners’ English performance. In recent years, learner autonomy has played an
important role in language learning and teaching. One of the main principles of learner autonomy is
moving the focus from teaching to learning and from the teacher to the learner. Therefore, it is of
great importance to pay attention to English vocabulary learning strategy and reflect learning
autonomy in the learning process.

The purpose of the present paper was to present the meaning and importance of vocabulary
and to show how vocabulary is connected to the four language skills and to compile a list of
vocabulary learning strategies. It also aimed to define autonomous learning and learner autonomy
providing useful information how learner autonomy can be maintained and enhanced and presenting
how autonomy and vocabulary learning is related.

The major aim of the current study was to identify vocabulary learning strategies that EFL
learners use at a secondary school of Beregszasz with Hungarian language of instruction, to measure the
level of autonomy of these learners as well as to investigate the possible relationship of learner
autonomy and vocabulary learning strategies among Hungarian EFL learners.

The analysis of the academic literature presents that vocabulary knowledge is explained as to
know the meaning of the word and to know how to use it appropriately in different contexts. The
acquisition of vocabulary is essential for successful foreign language use and plays an important role in
the formation of complete spoken and written texts. Vocabulary knowledge is central to communicative
competence as well as to the acquisition of a language and it plays a key role in developing the four
basic language skills: listening, reading, speaking, and writing. The term vocabulary refers to all the
words which are used by a particular person. It also means all the words which exist in a particular
language. It is generally accepted that vocabulary is the heart of mastering a foreign language but
without the use of appropriate approaches and strategies vocabulary hardly can be acquired. There are
two general ways in which learners learn vocabulary: the direct (explicit) and the indirect (implicit)
vocabulary learning approach. Learning strategies are specific behaviors that learners use to enhance

their foreign language learning. Vocabulary learning strategies among foreign language learners are
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actions taken by learners to find out the meaning of unknown words, to retain them in long-term
memory and to recall them. There are a lot of strategies which can be used in order to develop
vocabulary. Vocabulary learning strategies are classified in different ways. However there are five
categories which appear almost in every classification, these are: cognitive, metacognitive, memory,
determination and social strategies. The size of vocabulary a foreign language learner needs to acquire is
an amount of around 3000 word families to understand a basic conversation, 5000 word families to read
a novel, and at least 9000 words to cope with more advanced texts.

In the second part this study has found that the notion of autonomy was first formulated in
language learning and teaching in 1971 with the Council of Europe’s Modern Languages Project. The
term ‘learner autonomy’ first was defined in 1981 by Henry Holec. He determined learner autonomy as
‘the ability to take charge of one’s own learning’. Other scholars and researchers also defined autonomy
furthermore they identified the characteristics of an autonomous learner. Autonomous language learners
assume responsibility for their own learning, can identify their learning goals (what they need to learn),
their learning processes (how they will learn it), how they will evaluate and use their learning, they have
well-founded conceptions of learning, they have a range of learning approaches and skills, they can
organize their learning, they have good information processing skills, they are well motivated to learn
and they use different learning strategies. There are different ways learners can enhance their autonomy
in learning, for instance: planning, self-monitoring, self-evaluation, the use of self-access centers and
computer assisted language learning. In an autonomous environment the teachers’ role is reduced and
they become facilitators; they can teach vocabulary relevant to tasks in hand, judge and give instruction
in strategies which help retention. Learner autonomy is a great relief for students in vocabulary learning.
It leads to more effective vocabulary learning; provides learners with more free opportunities for
English communication in a non-native environment; learning; has a lasting influence; enhances the
learner to master the basic skills that are required to lasting learning. Teachers and learners both can
make steps in order to enhance learner autonomy in vocabulary learning. Teachers have a clear and
ongoing role both in using deep strategies in class work and in training learners in their use. On the
other hand learners should decide which words are worth learning and learn to use the context, phrases,
and hints provided in sentences. In addition to word-selection, learners must also become skilled in
strategy-selection and use if they are to take charge of their learning.

The last part, the empirical research aimed to provide significant evidence on the relationships
between learner autonomy and vocabulary learning strategy use. This study has shown that there are
nineteen vocabulary learning strategies which are used on an average level and five strategies are used
the most frequently. The most frequently used strategies are memory, metacognitive and cognitive
strategies. The majority of the participants showed to have positive attitude towards autonomy in
vocabulary learning and regarded themselves capable of taking responsibility for their own learning.

Based on the data analysis, the researcher found that there was a significant relationship between learner
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autonomy and vocabulary learning strategies. The relationship lies on the number of strategies that
learners use and they can enhance learner autonomy because they are steps taken by the learners
themselves.

Returning to the hypothesis posed at the beginning of this study, it is now possible to state that
those learners who try to take responsibility for their own learning and are on the right way to
become autonomous in enriching their vocabulary use more strategies than those, who do not
attempt to learn autonomously.

The results of this research support the idea that teachers should focus on strategy-based
instruction for more effective vocabulary learning and also find faster and less time-consuming ways to
teach based on learners’ autonomy levels. In addition, learners could be directed to the best and most
suitable ways of learning. Learners who admit responsibility for their learning are more probable to
attain their learning goals.

A limitation of this study was the small sample size which restricts its opportunity to generalize
to other samples and contexts. The other limitation was due to the fact that questionnaire was the
primary data collection of this study, so further research can be conducted using other data collection
instruments such as interview, diaries, portfolios and so on.

Vocabulary learning is extremely critical to English language acquisition. It is impracticable for
a learner to communicate without the required lexis. No doubt that a learner cannot gain knowledge of
all language vocabulary in classes; consequently he is obliged to uncover other ways to learn
vocabulary. Once learners happen to be autonomous in vocabulary learning, they have acquired an
enduring learning skill and a habit of independent thinking and learning which will benefit them long

after leaving the formal setting of education.
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PE3IOME

BuBueHHs 1HO36MHOT MOBU B Cy4aCHOMY CBITI - 116 OJIHA 3 HAWBaXJIMBILIMX CKJIAJJOBUX CYy4YacHOI,
YCHIITHOT JIFOAWHHU. 3HaHHS X04a O OJ[HI€T IHO36MHOI MOBH PO3IIUPIOE CBITOIJISI, TO3BOJISIE TTI3HATH
KyJIbTypy Ta 3BHYai iHmoOro Hapoay. OpHi€l0 3 MDKHAPOJHMX MOB € aHIJiiicbKa. 3HAHHS
AHIJIIMCbKOI MOBHM B HHMHILIHIM Yac BiJirpae Bce OUTbII BaXKJIMBY POJIb Y MPUCTOCYBAHHI KOXKHOT
JIOJIMHUA JI0 CyYaCHUX CBITOBHX YMOB 1 Jla€ MPOCTO BEIMYE3HI IMepeBaru Maixe y BCiX cdepax
JKUTTS TUM JIFOJISIM, SIK1 BUBYAIIH 11 SIK IHO3EMHY.

CdhopmoBaHa JekcHMYHA KOMIIETEHTHICTh € OJHHM 3 HaWBaXIMBIMMX (DAaKTOpiB, SKi
BIUIMBAIOTh HA 3araJlbHUN PiBEHb BOJIOJIHHS AHTJIINCHKOI0 MOBOK. 3HAHHS AHTIIHCHKOI MOBHU
HacaMIlepe]] acOLUIOETbCS 13 3HAHHSAM CIIB, a BOJIOAIHHA HEK — 13 JIGKCHYHMMU HaBUYKaMH,
(GopMyBaHHS SKHMX € OCHOBHOIO METON HaBYaHHA JIEKCUKU aHIJiHchbkoi MoBU. HaiimieBimmm
CHOCcOOOM BHBYCHHS JICKCHMKM AaHIJIMCHKOI MOBHM € 3aCTOCYBAaHHSI CTpaTerid CIIOBHHKOBOTO
HaBuaHHs. CTpaTerii OBOJIOAIHHS aHTIIICHKOIO JIEKCHKOI0 MOXKHA PO3IUIMTH HA I1’ITh OCHOBHHUX-
IpyI: METaKOTHITUBHI, KOTHITUBHI, COLl1aJIbH1, aHATITHYHI, @ TAKOX IaM ATb.

OcTaHHIM 4YacoM CHOCTEpIraeThCsi 30UIbIIEHHS YBark O HAaBYAIbHOI aBTOHOMII,
CaMOOPTaHi30BaHOTO HABYaHHSA, CAaMOMIATOTOBKM Ta IHAMBIIYadbHOI CHUCTEMH, HE3AICKHOTO
BUBYCHHS 1HO3eMHHMX MOB.TepMiH «ydHIBChKAa aBTOHOMis» OyB Brepiie BU3HaueHUi [eHpi
XonekoM y 1981 potii K «31aTHICTH OpaTH BIANOBIAANBHICT 32 BIACHE HABUAHHS»

AKTyanbpHICTh JaHOi POOOTH MOJIATae B TOMY, LIO 3a OCTaHHI POKH YHUCIO JIIOJEH, M0
BHBYAIOTh aHIJIIHCBKY MOBY pi3K0 3pocia. [IpakTuuHa 3HaYMMICTh 1aHOi poOOTH mosdrae y 300pi
iH(dopmalii mpo cTparerii CIOBHUKOBOTO HABUAHHS 3aKapHaTChbKUX Y4YHIB, II0 HAaBYAIOTHCS B
3araJlbHOOCBITHIH HIKOJI 3 YTOPChKOIO MOBOKO HaBUAHHS.

I'imoTe30r0 pobOTH € Te, 1110 Y4HI, SKI HAMararoTbCs B3STH Ha ce0e BiAMOBIIANIbHICTh 32 CBOE
HaBYaHHS 1 3HAXOIAThCA HA MpPaBWIBHOMY MLUISAXY, 1100 CTaTH aBTOHOMHMMM B 30arayeHHi
CJIOBHUKOBOTO 3aracy, BUKOPUCTOBYIOTh O1JIbIIIE CTpaTeriii, HIX Ti, XTO HE HAMAraloThCsl HABUATUCS
CaMOCTIHHO.

Meroto 1i€i poOoTH Oyi0 PO3MIIIHYTH 3HAYEHHS 1 BaXIIUBICTh JIEKCUKH, a TAKOXK I10Ka3aTH,
SK CJIOBHMKOBMH 3arac MmoB’si3aHUM 3 YOTUPMa MOBHUMH HaBUYKaMH, i CKJIACTH CIIMCOK CTpaTerii
PO HaBYAHHS JIEKCUKU. BOHA TakoX cnpsMoBaHa Ha BU3HAYEHHS aBTOHOMHOTO i CaMOCTIHHOTO
HaBYaHHS, HAJAI0UU KOPUCHY iH(OpMaIlito, SK HaBYaTHUCS aBTOHOMII.

OCHOBHOIO METOIO JAHOTO JIOCIIIKEHHs OyJI0 BU3BHAUEHHS CTpaTerii HaBYaHHS aHTJIHACHKOT
JIEKCUKH, K Y4HI BUKOPHUCTOBYIOTh II€ B CepelHIX Ikojax beperoBa 3 yropcpkorwo MOBOIO

HaBYaHHS, @ TaKOX BU3HAYUTH PIBEHb aBTOHOMII IIMX YYHIB 1 JOCHIJl HUTAHHS MPO MOKIUBUI
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B3a€MO3B 30K MIXK aBTOHOMIEI0 Ta CTpATETi€l0 CIOBHUKOBOIO HABYAHHS Cepel Y4HIB sKi
BUBYAIOTH QHTJIIICbKY MOBY SIK 1IHO3€MHY B YTOPCBKHX IIIKOJIAX.

IIpakTnyHa yacTuHa poOOTH IOB’A3aHAa EMIIPUYHUM JOCIIKEHHSM, IO CIPSMOBaHE
HaJaTH CYTTEBI JOKa3M IPO B3AEMO3B 30K MIK ABTOHOMIEIO Ta CTPATEri€l0 CIOBHUKOBOTO
HaBuaHHsA. Lli mochipkeHHS MOKa3aliy, 10 iICHYeE JeB’SITHAIATh CTPATEriii HaBYaHHS JIEKCUKOHY,
SIKI BUKOPUCTOBYIOTBCSI Ha CepeIHbOMY piBHI. Halwacrilie BUKOPUCTOBYIOTBCS TaKi CTpaTerii, sK:
1am’siTb, METAKOTHITIBHA 1 KOTHITIBHA. BUIBIIICTh YYaCHUKIB TIOKA3aJy MMO3UTUBHE CTABJICHHS 0
aBTOHOMIi B HaBYaHHI JICKCHUIIl 1 BBayKaJIu ce0e 3AaTHUMHU OpaTH Ha ceOe BiAMOBIIAIBHICT 33 CBOE
HaB4YaHHs. Ha OCHOBI aHami3y JaHWX s BUSBWIIA, IO ICHYE 3HAUYIIUHN 3B 30K MiK aBTOHOMI€IO Ta
CTpATEri€r0 CIOBHUKOBOTO HABYaHHS.

3BEpTalOUUCh JI0 TIOTE3H, IOCTABICHOT Ha OYATKY IIbOT0 AOCIIPKEHHS, MOXKEMO CKa3aTH,
IO Ti Y4Hi, SIKI HAMararoTbcs B3SITH Ha ce0e BIAMOBIJANBHICTh 32 CBOE HABYAHHS 1 3HAXOASITHCS Ha
NpaBWIBHOMY DXy, 0[O0 CTaTH aBTOHOMHMMHM B 30aradeHHi CJIOBHHUKOBOTO 3aracy,
BUKOPUCTOBYIOTh OUIbIIE CTpaTerid, HDX Ti, XTO HE HAMaralmTbCs HABUATHCS CaMOCTIHHO.
Buxozsuu 3 Bullle 3a3Ha4€HOI0 MOYKHA CTBEP/PKYBATH, 1110 TII0TE3a € BIPHOIO.

PesynpTaTi 11bOr0 JOCTIKEHHS MIATBEPPKYIOTH 1€10, 1110 BUMTEN] OBUHHI 30CEpEAUTUCS
Ha IHCTpYKMIi cTparerii Ha OCHOBI OUTBII e€(h)eKTUBHOTO BUBYEHHS JIEKCHKH, a TAKOXX 3HAWTH OLITBII
MIBUJKAHN 1 MEHII TPYIOMICTKHIA CIIOCIO HaBYaHHS, 3aCHOBaHMIA Ha PiBHI aBTOHOMI| y4HIB.

OOMeXEeHHSIM 1IbOrO JOCHIDKEHHS OyJlo HEeBeIMKMHA po3Mip BHOIpKM, IO HE Jae€
MOYJIMBICTh y3arajlbHUTH 1HIII 3pa3Ku 1 KOHTEKCTH. [HIIe 0OMEeXeHHS OB s3aHe 3 TUM, 1[0 aHKeTa
Oyna crpsiMOBaHa Ha OCHOBHHH 301p JaHUX LBOTO JOCHIIKEHHS, TOMY MOJAJIBII JTOCHII>KEHHS
MOKYTh OYTH IIPOBEJEHI 3 BUKOPUCTAHHSM IHIIUX 1HCTPYMEHTIB 300py JaHUX, TaKUX SIK IHTEPB’I0,
HIOJICHHUKH, TOPTQeri 1 TomIO.

CJ0BHUKOBE HaBYaHHS € BAXJIMBUM JUJIsl BUBYEHHS AaHIVIIMCBKOT MOBH. YUHSIM BaXKO
CIIIKyBaTHUCs 0€3 HeoOX11HOi Jiekcuku. He Maro cymMHIBIB y TOMY, 10 YU€Hb HE MOXKE OIMAaHyBaTH
3HaHHS PO BCIO HEOOX1/HY JIEKCUKY B KJIacl,TOMY BiH 3000B’si3aHUI 3HANTH 1HIII criocoOu, 1100
30araTuTH CIOBHUKOBHI 3amac. [1icist Toro, ik yuHi 3aCBOATh aBTOHOMIi B HAaBUYaHHI JIEKCUKH, BOHU
OTPUMAIOTh CTIMKI HAaBUYKM HaBYAaHHS 1 3BUYKY J0 CaMOCTIHHOIO MHCIEHHS SIKI HPUHECYTh

KOPHCTD Y MOAATBIIOMY KUTTI.

62



APPENDIX
QUESTIONNAIRE
Part I: General Information

1 Gender: Female Male
2 Age:
B3 Class: ....cooviiiiii
4 How long have you been learning English? .......................................
5 Do you like learning English?
Yes No
IE Y @S/INO, WIY? ..ottt et ettt et e s

6 What are your most important aims in learning a foreign language? More answers are
possible.

a) improving my grammar

b) improving my pronunciation

¢) enriching my vocabulary knowledge
d) communicating fluently

e) improving listening skills

f) improving writing skills

g) improving reading skills

Part II: Statements of Vocabulary Learning Strategies

Put a ‘x’ in the box which most describes your opinion on the strategies you use to learn
English vocabulary. (1 — never use it, S — always use it, )

1 2 3 4 5

1 T use a bilingual dictionary to help me translate English words
into English language.

2 T use pictures illustrated in the textbook to find the word
meanings.

3 Ilearn meaning of words by identifying its part of speech.
4 I ask the teacher to translate the words into my native language.
S5 T ask the teacher to put an unknown word into a sentence to

help me understand the word meaning.
6 I ask my classmate for meaning.
7 1know some new words when working in group works.
8 I practice English in group work activities.
9 linteract with native speakers
10 Ilearn words about the culture of English speaking countries.
11 I write a new word in a sentence so I can remember it.
12 Istudy a spelling of new words.

13 I use physical actions when learning words.

14 1 speak words out loud when studying.

15 Irepeatedly practice new words.

16 I write a new word on a flash card so I can remember it.
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17

I learn words by listening to vocabulary CDs.

18

I record vocabulary from English movies in my notebook.

19

When I try to remember a word, I write or say it repeatedly.

20

I make vocabulary cards and take them with me wherever I go.

21

I listen to English songs and news.

22

I memorize word from English magazines.

23

I review my own English vocabulary cards for reviewing
before the next lesson starts.

24

I do not worry very much about the difficult words found
during reading or listening, I just skip them.

25

I use online exercises to test my vocabulary knowledge.

26

I connect the sound of a new English word and an image or
picture of the word to help me remember the word.

27

I ask the teacher for a synonym, paraphrase or L1 translation of
a new words

28

I put English labels on physical objects.

29

I look for words in my own language that are similar to new
words in English.

30

I try to find as many ways as I can to use my English.

Part III Learner autonomy

Please answer the following questions. Put an ‘x’ next to your answer(s).

Who is responsible for...?

Teacher

Leaner

1. Motivating you to learn English

2. Identifying your weak and strong points in language learning

3. Correcting your mistakes

4. Evaluating your progress

Put a ‘x’ in the box which most describes your opinion (1-strongly disagree, 2-disagree, 3-
undecided, 4-agree, 5-strongly agree).

|

am responsible for my own learning

.1

like to learn by myself

like to decide what to learn and when to learn it

. Learners should use much self-materials to learn English

5
6
7.1
8
9

. Alot of learning can be done without a teacher

10.

Learners can be responsible for finding own ways of practicing
English

11.

I make decisions and set goals of my learning

12.

I make good use of my free time learning English

13.

In the class, I try to use every opportunity to take part in the
activities such as pair/group discussion, role-play, etc.

14.

I have a complete understanding of the learning strategy
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15.

I can consciously employ effective strategies to improve my
vocabulary knowledge

16.

I think I have the ability to learn English well.

17.

I preview before the class.

18.

I attend out-class activities to practice and learn the language.

19.

I know my strengths and weaknesses in my English study.

20.

I make self-exam with the exam papers chosen by myself.

21

22

23

24

25

Circle your answer.

. I think the learner-teacher relationship is that of:
A. receiver and giver D. partners
B. raw material and maker E. explorer and director

C. customer and shopkeeper

. I think my success or failure in English study is mainly due to:
A. luck or fate D. teachers
B. English studying environment E. myself

C. studying facilities (aids)

. When the teacher asks questions for us to answer, I would mostly like to:
A. wait for others’ answers D. clarify questions with teachers
B. think and ready to answer E. join a pair/group discussion

C. look up books, dictionaries

. When I meet a word I don’t know, I mainly:
A.letit go D.Band E
B. ask others E. look up the dictionary

C. guess the meaning
. I think the following way is most useful in my English learning:

A. taking notes

B. rehearsal: word lists, repetition

C. doing exercises of grammar, E. group discussion
translation, words

Thank you very much for your help and patience!

D. classifying or grouping or comparing
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