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Introduction
In this study, I will briefly introduce a development programme designed for
preschool children to foster resilience, flexible coping, and facing risk factors
that may threaten their optimal development at this age. Resilience is the ability
to adapt and bounce back from difficult life experiences or challenges. Children
must develop resilience early to help them cope with challenges and stress.

Review of the literature

Research has shown that resilient children have better academic perfor-
mance, mental and physical health, and more vital social skills (Masten
2001). One study found that children rated as more resilient by their teach-
ers were more present in educational institutions and exhibited better be-
haviour (Wagnild — Young 1993). In addition, flexibility can help children
develop self-esteem and self-confidence as they try to overcome difficulties
and challenges. This can be particularly important during the preschool years
when children are just starting to navigate institutional education's social and
academic demands. By teaching children stress management skills and help-
ing them develop resilience, educators and parents can support their overall
well-being and success in school and beyond.

Researchers have yet to determine how resilience can be most effectively
defined. Masten (2001) emphasizes the role of competent functioning, while
Henley (2010) stresses the importance of leveraging social opportunities, and
Blaustein and Kinniburgh (2010), as well as Becvar (2013), emphasize the pro-
cess, the need for adaptation, achieved outcomes, and maintaining or restoring
functional balance. Ungar and colleagues (2008) highlight the importance of the
individual and the environment's ability to navigate resources toward personal
growth and development. The constructivist perspective also plays an essential
role in the modern interpretation of resilience, as the concept and its meaning
are co-constructed by individuals (Theron 2013; Ungar — Liebenberg 2013).
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Recent research suggests that resilience is a dynamic process that develops
through interactions between individuals and their environment and allows
individuals to reflect on and respond to life events (Luthar — Cicchetti et al.
2000; Smith — Webber et al. 2013).

Aims of the study and the programme

This study aims to demonstrate and empirically investigate which risk factors
educational professionals working in pedagogical services can best cope with
in their diagnostic and developmental therapy activities. The study further
aims to identify resources and protective factors that can be used to reduce
the impact of difficulties or risk factors present in the lives of at-risk children
through pedagogical service provision. The study secks to determine how to
design a pedagogical-psychological intervention programme that can develop
the resilience of at-risk children and thus mitigate the effects of risk.

Research shows a correlation between school readiness and resilience,
so supporting school readiness is also a consideration in programme imple-
mentation. Children who exhibit resilient functioning are often better able to
cope with academic challenges and stressors and are more likely to succeed
academically and socially. Concurrently, academic success can help children
develop resilience, increase self-esteem and self-confidence, and give them a
sense of accomplishment (Masten et al. 2014).

There are methods through which school readiness skills can contrib-
ute to children's resilience. For example, developing language skills can help
children understand the world and learn new information, increasing their
self-confidence and sense of accomplishment. This can lead to improved pet-
sistence and help them manage the academic challenges of school (Neuman
— Dickinson 2011).

Developing cognitive abilities represents the second important pillar in
this area. Children with more developed cognitive abilities, such as problem-
solving and critical thinking skills, are more likely to be able to adapt to new
situations and challenges. This can increase their perseverance and help them
manage academic expectations (Neuman — Dickinson 2011). Physical devel-
opment is also vital for children, as those with well-developed fine and gross
motor skills can more effectively participate in classroom activities, which can
increase their competence. This feedback can improve their flexible coping
ability (Neuman — Dickinson 2011). In terms of social and emotional abilities,
children with strong social and emotional abilities can better establish posi-
tive relationships, regulate their emotions, and cope with the social demands
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of the school environment. These abilities can help children connect with
institution that welcomes them and seek support, which can provide critical
protective factors for at-risk children (Neuman — Dickinson 2011).

For preschool children, it is advisable to develop certain aspects of re-
silience. These include emotional regulation issues, which means appropri-
ately handling and expressing emotions. Children must learn to recognize and
name their feelings and develop appropriate strategies for managing strong
emotions such as frustration or anger (Denham et al. 1994). Social skills are
also necessary, as preschoolers still learn to interact with others and establish
positive relationships. Developing strong social skills can help children feel
connected to others and seek support when needed, increasing their flex-
ibility (Masten et al. 2014). The significance of problem-solving skills speaks
for itself, as identifying and solving problems is essential to resilience. Pre-
school children may benefit from learning to identify problems, consider pos-
sible solutions, and make decisions (Masten et al. 2014). Flexible responses
to new situations and challenges are also essential to resilience. Preschoolers
may benefit from learning flexible adaptation and becoming open to change
at this age, as this can help them cope with the challenges and stresses of life
(Masten et al. 2014).

The programme's goals had to be designed and developed according
to the realistic possibilities that could be influenced within the framework of
activities carried out by the pedagogical assistance service. Specific general
guidelines can be formulated as research goals, including the American Psy-
chological Association's recommendations, which are also incorporated into
the program's elements and other relevant topics.

The main elements of the program include the following:

Maintaining a positive self-image; teaching children about the impor-
tance of caring for themselves and others; transmitting an optimistic outlook;
transmitting the importance of positive human relationships; raising aware-
ness of the sense of belonging, with particular attention to the institution vis-
ited by the child; accepting the necessity of change; having high expectations;
understanding the significance of collaboration; developing specific cognitive
abilities; and identifying and effectively utilizing resources (Alvord et al. 2003).

Mayr and Ulich (2009) summarize the characteristics, traits, and behav-
iours that are typical of resilient children and can be incorporated as educa-
tional objectives, so they are also included as program goals:

Easy temperament and friendliness; able to elicit positive responses
from others (family members, strangers); positive self-concept and self-esteem;
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autonomy and independence; proactive problem-solving; persistence and
concentration; find joy in new experiences, are alert, curious, and enjoy ex-
ploring; empathy and prosocial orientation; ability to delay gratification; pro-
cess negative experiences positively and reframe them; control their emotions;
and express their desires.

Methodology

I asked the educators of kindergartens to recommend children who could be
considered for the program based on these factors. In addition, other relevant
measurements were taken from the input perspective. Every child participated
in the MSSST screening test at the beginning of the school year, which screens
for children at risk of learning disorders or difficulties in motor skills, visuo-
motor perception, and language skills. At the pedagogical assistance service in
Encs, every child who has turned five years old participates in this screening
test every school year within the framework of educational counselling, Col-
leagues who provide development activities select the development session
participants based on the MSSST screening results. The selected children also
participated in an intelligence test using the Raven Coloured Matrixes or the
Budapest Binet Test (Rézsa — Nagybanyai Nagy et al. 20006). It is important
to note that intellectual abilities did not serve as a selection criterion since a
child with better intellectual abilities may also have risk factors, behavioural or
adaptation problems that may hinder optimal development. The assessment
of intellectual abilities was mainly interesting from the input perspective since
the program's declared goals include the development of cognitive abilities,
and examining intellectual abilities is one of the most prominent indicators
of this. When selecting participants, both the parent and educator versions
of the Conners Child Behaviour Questionnaire were used. This tool is suit-
able for exploring a wide range of behavioural problems in the preschool age
group, such as oppositional behaviour or signs of hyperactivity. Finally, I also
had the participating children's parents and kindergarten educators fill out a
resilience scale to assess the children's current level of resilient functioning,

The program involves children from the Encsi Csoda-Var Kindergar-
ten and the Szemerei Mesekastély Kindergarten and Kitchen. Thirty-four
children were selected from the two institutions, 11 from Encs and 23 from
Szemere. All of them are in the last year of kindergarten and will become of
compulsory school age during the program. Fifteen girls and 19 boys are par-
ticipating in the program. The average age of the participants was 5.78 years
at the start of the program. The youngest participant was 5.2 years old, and
the oldest child was 7.1 years old at the beginning of the program.
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The main objective of the study was to identify children in the available
sample who, despite experiencing medium to high levels of risk in their lives,
will not show adverse outcomes, will develop appropriately, and will be able to
effectively integrate and perform well in the kindergarten and later in the pri-
mary school environment. Risk factors that endanger optimal development are
present in the entire population involved in the study, so successful coping with
the effects of risk and effective integration into an environment that offers posi-
tive possibilities for development are essential indicators of resilient functioning;

The hypotheses of the study were as follows:

Participation in the program contributes to the development of cognitive
abilities, as measured by the intelligence tests and the MSSST screening test.

Participation in the program contributes to decreased behavioral prob-
lems, as measured by the Conners Child Behaviour Checklist.

The level of resilience presumed by the children's teachers and parents
improves because of the program, as measured by resilience scales.

Results

There was a slight improvement in the children's intelligence measurements.
Based on the paired t-test, the input intelligence score was significantly weaker
than the value obtained during the control test (t=-5.618, df=33, p<<0.0001).
Although the numerical difference in the obtained values (86.32 versus 89.50)
does not seem particularly significant, the statistically significant difference
indicates that the children's performance improved during the period between
the input and control measurements.

Comparing the recommendations based on the MSSST screening test,
it is noticeable that the level of learning disorder risk significantly decreased
(2.35 versus 1.88). It is important to note that the results of the MSSST
screening were evaluated according to the children's current age. The result is
statistically significant (t=4.871, df=33, p<0.0001).

We can accept the first hypothesis based on the results because the
children's cognitive abilities improved, as observed in their intelligence test
results, and they showed fewer signs of learning disorder risk.

The second hypothesis examined whether the children's behavioural
problems would decrease due to the program activities. To measure this, I
used the Conners Child Behaviour Questionnaire, available in both the paren-
tal and teacher versions. For the Conners questionnaire, the total scores and
the results of each subscale, such as oppositional behaviour, cognitive abili-
ties, hyperactivity, and ADHD, were compared.
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Based on the teacher version of the Conners questionnaire's total
score (28.62 versus 26.65 points), it can be concluded that there was a sig-
nificant decrease in the number of behavioural problems as assessed by the
teachers (t=1.044, df=33, p<0.0001). There was no significant difference in
the oppositional subscale's result concerning the individual subscales. The
results of the other subscales showed significant differences. The result of
the cognitive subscale (3.53 versus 3.32 points, t=2.508, df=33, p=0.017),
hyperactivity subscale (7.56 versus 6.97 points, t=3.583, df=33, p<0.001),
and ADHD subscale (15.79 versus 14.76 points, t=3.93, df=33, p<<0.0001)
were all significantly lower when comparing the input and control measure-
ments. All significant differences indicate a decreasing tendency in the num-
ber of behavioural problems.

The results of the parental Conners questionnaire showed similar ten-
dencies to the teacher version. It is noticeable that there was a significant de-
crease in the total score according to the data provided by the parents (29.26
versus 20.88 points, t=6.893, df=33, p<<0.0001). There was a significant de-
crease in every subscale concerning the parents' given scores. The opposition-
al (4.12 versus 3.76 points, t=2.425, df=33, p=0.021), cognitive (6.71 versus
0.41 points, t=2.052, df=33, p=0.048), hyperactivity (6.85 versus 6.35 points,
t=3.137, df=33, p=0.004), and ADHD (15.26 versus 14 points, t=6.489,
df=33, p<0.0001) subscales' second measurement results were all statistically
significantly lower than those of the input measurement.

The second hypothesis can be accepted based on the results obtained,
as both teachers and parents judged that behavioural problems had decreased
compared to the input data.

While examining the third hypothesis, I compared the presumed level
of resilience based on data provided by teachers and parents. Resilience is di-
rectly less measurable than intelligence or other abilities, so in this case, I relied
on the adults' evaluations, similar to the Conners questionnaire. The results
indicate that children's observed level of resilience shows an increasing trend.
The point values provided by teachers (39.09 versus 41.79) and those pro-
vided by parents (46.24 versus 48.59) are higher in the second measurement.
The results are statistically significant in both cases (for teacher evaluations,

=-15.308, df=33, p<0.0001, parent evaluations, t=5.111, df=33, p<0.0001).

Based on the results obtained, the third hypothesis is also accepted, as
the presumed level of resilience was significantly better according to both the
teachers' and parents' opinions in the second round of scale filling;
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Conclusions and Limitations of the Study
The methods used in the sessions aim to strengthen a wide range of skills and
abilities, including cognitive abilities, orientation skills, social competence, and
aspects related to self-regulation and emotional regulation. I tried to select meth-
ods and tools accordingly. Other important factors were that the program ex-
ceeds the possibilities of conventional developmental sessions within the frame-
work of educational counselling. My psychological training and experience, as
well as my expertise in the field of resilience, allow me to do this. Of course,
the sessions do not provide a magical solution to all problems in children's lives.

If any improvement or progress can be observed, it should not be sole-
ly attributed to the results of the sessions. The work of kindergarten teachers,
who work with children in groups daily, can provide a significant opportunity
for development. Involving them in the program can provide an additional
perspective to their daily pedagogical activities, which further emphasizes the
need to counterbalance risk factors in their work.

Regarding possible progress, the role of parents is also essential, at least
in some instances. Even though the child, or even the entire family, is exposed
to risk factors, positive, loving relationships with parents and parental care can
often counter these factors (Erdei, 2022).

Finally, the issue of spontaneous maturation and development must be
addressed in children. In some instances, we can witness significant develop-
ment even during the period from the beginning of the school year, mainly
due to the child's emerging abilities and nervous system maturation, support-
ed by other positive effects mentioned above.

However, we must also see that creating a meaningful counterbalance
regarding the developmental risk for every participating child is impossible.
Seeing the individual life stories of the children participating in the program,
it is clear that some will require assistance for a more extended period to re-
store their developmental trajectory to an optimal path.

Regarding the hypotheses, the data obtained in the program can cause
optimism, as all three formulated hypotheses were confirmed by the results
obtained. Cognitive abilities improved, behaviour-related problems decreased,
and resilience increased in March's second measurement stage. However, it
should also be emphasized that the study's sample size was relatively small, so
the data obtained are only limited in their ability to draw general conclusions.
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