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INTRODUCTION
There has been significant progress in the development of both computer technology and
the field of education in recent years. This progress has resulted in the creation of systems that
create the possibility of distance learning through the Internet, gathering the strengths of both fields

while addressing and correcting their weaknesses effectively.

The actuality of this research is underscored by the ongoing worldwide transition towards
digital and remote learning environments. The imperative for effective distance education has been
accentuated by recent global occurrences that have disrupted conventional classroom-based
teaching methods. This transition has underscored both the potential and the obstacles of teaching
foreign languages online. The current landscape necessitates a prompt and comprehensive
exploration into how distance education can be optimized to cater to the requirements of language
learners and teachers. By siting this study within the framework of contemporary educational

challenges, it strives to impart timely and pertinent insights to the field.

The significance of this study 1s multifaceted, as it addresses crucial voids in both research
and practical application. For teachers and policymakers, the findings will provide essential
guidance on implementing efficacious distance education strategies in foreign language curricula.
For researchers, this thesis will contribute to the expanding repository of literature on digital
education and language proficiency, laying the groundwork for future investigations. The
relevance of this study is further underscored by the escalating trend of globalization and the
imperative for individuals to acquire multilingual competencies in an interconnected world. The
primary goal of this research is to ensure that distance education not only upholds but also enriches

the quality of foreign language instruction.

Several authors have made major contributions to the subject of distance education, notably
in the area of foreign language instruction. Moore (1997) proposed the Theory of transactional
distance, which has been useful in understanding the psychological and communication gaps that
exist in remote learning situations. Simonson (2015) elaborated on these concepts by investigating
the pedagogical foundations required for effective remote education, emphasising the significance
of contact and participation. Similarly, Brun-Mercer (2019) and Anderson (2003) investigated
online reading practices, providing useful advice on how to improve second language learners'
reading comprehension abilities using digital platforms. Together, these works provide a

comprehensive framework for understanding and improving distance language education.

The object of the thesis is the process of teaching and learning foreign languages through

distance education. This includes many factors involved in remote language training, such as
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instructional design, technology resources, teacher-student interactions, and learner engagement.
The study will focus on how these components interact to create an effective learning environment

in the field of distance education.

The subject of the work is the effectiveness and implementation of distance teaching
approaches for teaching foreign language skills. This includes a review of the pedagogical
approaches, digital platforms, and instructional strategies used in distance language teaching. The
thesis will investigate the various problems that students and teachers may face when learning a
foreign language through distance education. Additionally, it will show viable solutions to such
challenges. The thesis aims to offer insights into the solutions proposed in the academic literature

and teachers taking part in the research to solve these problems effectively.

The purpose of this thesis is to investigate and assess the effectiveness of distance
education approaches in the context of foreign language teaching. This includes examining how
different digital tools, platforms, and instructional practices affect language learning, student
engagement, and overall educational results. The study's goal is to find best practices and solutions
that may be utilised to improve the quality and efficacy of remote language learning. By doing so,
it hopes to contribute to the creation of a strong framework for remote foreign language instruction

that can be tailored to varied educational situations and learner requirements.

The tasks given to the thesis are numerous and complex, with the goal of providing a
comprehensive understanding of distance education in the context of foreign language instruction.
Initially, the primary goal is to examine and synthesise current literature in this topic in order to
identify basic theoretical and practical insights. The focus then shifts to identifying potential
barriers to teaching and mastering foreign language skills via distance education. Furthermore, the
study will examine the challenges and opportunities associated with remote language teaching
from the perspectives of both teachers and students. Moreover, it will provide innovative
educational approaches that use new technology to accelerate language acquisition. Finally, the

thesis will provide guidelines for effective practice.

The research method of this thesis combines theoretical and empirical approaches,
including secondary and primary sources to ensure a thorough study. The theoretical framework
requires thorough collecting and assessment of academic knowledge from relevant literature
sources, such as peer-reviewed journals, scholarly publications, and trustworthy internet databases.
This thorough evaluation of secondary sources will lay a solid foundation for comprehending the

existing body of knowledge and identifying gaps that the current study intends to reveal.



The empirical component of the study will entail administering standardised questionnaires
to a carefully selected sample of participants, including foreign language learners and teachers.
These questions are intended to elicit extensive replies about the participants' experiences,
perceptions, and attitudes regarding language acquisition. The data collected from these original
sources will be submitted to rigorous qualitative and quantitative examination, with statistical
approaches used to detect patterns and relationships. This mixed-methods approach will allow for
a more nuanced understanding of the study topics, ensuring that theoretical ideas and empirical

evidence are combined to reach comprehensive findings.

The thesis contributes novelty by introducing innovative viewpoints on the incorporation
of sophisticated digital tools and methodologies in foreign language education. It delves into the
exploration of emerging technologies like adaptive learning systems to enrich the landscape of
language teaching and learning. Moreover, it offers inventive pedagogical models that harness
these technologies to craft immersive and interactive learning environments. The research also
delves into the repercussions of digitalization on language learning, offering fresh perspectives on

how these platforms can facilitate genuine language utilization and cultural exchange.

Distance education, particularly in the domain of foreign language instruction, carries
outstanding significance as it intersects with multiple areas of educational theory, cognitive
science, and technology. The theoretical value of this thesis lies in its thorough literature review.
This intersection necessitates a reevaluation of conventional pedagogical paradigms, advocating
for the combination of both asynchronous and synchronous learning methods. By scrutinizing the
theoretical foundations that underlie distance education, the primary objective of this thesis is to
clarify how these models can be modified to enrich language acquisition processes. Moreover, the
research will delve into the complexity of learning a foreign language from a remote perspective,
thus contributing to the theoretical comprehension of how digital environments impact linguistic

competence and performance.

The practical value of this study lies in its capacity to inform and enhance educational
practices in the realm of foreign language teaching through distance learning. With the escalating
dependence on online learning platforms, especially in light of global disruptions such as the
COVID-19 pandemic, this research will furnish actionable insights into the procedures involved
in remotely teaching languages. It will scrutinize optimal practices, technological resources, and
pedagogical methodologies that can amplify student involvement, motivation, and educational
outcomes. By addressing the pragmatic obstacles encountered by teachers and learners in a virtual
setting, this thesis aims to propose tangible recommendations that can be readily put into practice

across various educational contexts.



The structure of this thesis is meticulously designed to provide a comprehensive analysis
of distance education in foreign language teaching. Part 1 presents a literary overview, offering a
general overview of distance education in foreign language teaching. This section synthesizes
existing research, theoretical frameworks, and key developments in the field, setting the stage for
deeper exploration. Part 2 delves into foreign language skill acquisition during distance education,
examining how different language skills—such as listening, speaking, reading, and writing—are
developed and mastered in a remote learning environment. Part 3 focuses on empirical research,
presenting data and findings from the survey conducted to assess the effectiveness of distance
education strategies and tools in foreign language instruction. The thesis concludes with a
synthesis of insights drawn from the literature review and empirical research, offering practical
recommendations and identifying areas for future research to further enhance distance language

education.



PART 1 A THEORETICAL OVERVIEW OF DISTANCE EDUCATION IN
FOREIGN LANGUAGE TEACHING
Distance foreign language teaching initiatives may be traced back to the early 1950s and
60s; however, it was not until the 1980s that the University of Illinois was able to distinguish itself
by effectively leveraging the refined PLATO system to its advantage. This marked a significant

advancement in the field of distance language education (Hubbard, 2009).

Over the previous few decades, the discipline of computer science has achieved substantial
advances in development, mirroring those found in education. This advancement has resulted in
the integration of essential benefits from each part. It led to the development of a system for
delivering distance education via online platforms. As a result, this creative method has
transformed how people access and connect with educational information, overcoming

geographical barriers and giving unprecedented chances for learning and growth (Michael, 2015).

In recent years, the education industry has faced significant challenges that have repeatedly
pushed education systems to their limits, leaving little space for retreat. With little to no other
options, educational institutions have been forced to adapt and innovate in response to these
difficult conditions. In light of these problems, various research projects have been conducted,
revealing useful insights into the effectiveness of language learning students in adjusting to the
innovative paradigm of distant education. The result of these initiatives has highlighted language
learners' exceptional ability to successfully negotiate the difficulties of distant learning settings

(Blanka, 2021).

1.1 Defining distance education

To begin with, distance education, as elucidated by Ilona Huszti (2013), refers to the
educational domain where instructional activities are facilitated through communication media.

Similarly, foreign language education, as defined by Liudmila Khalyapina (2020),
encompasses the systematic approach employed for imparting and acquiring foreign language
knowledge, skills, abilities, as well as modes of communication and cognitive functions through

the target language under study.

While discussing distance education during the process of foreign language teaching we
must mention that previous investigations have prompted many others to reach similar findings in
the field of study. The writings of Philip Hubbard (2009) and Michael Simonson (2015) lay a
strong emphasis on assessing the advancement of the educational system. Meanwhile, Blanka
Klimova (2021) examined the influence of the COVID-19 epidemic on the field of foreign

language training via distant learning.
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On a similar line, Neil J. Anderson (2003) and Scott Warnock (2010) worked to provide
an efficient and seamless framework for language teaching within the complex terrain of distant
learning. Their research focused on the use of technology platforms and tried to develop the best

instructional techniques for this topic.

In a different scholarly domain, Ilona Huszti, Gyorgy Csatary, and Ilona Lechner (2022)
scrutinized the repercussions of the epidemic circumstances on language teaching within
Ukrainian institutions of higher education. Through their investigation, it became evident that both
students and teachers found themselves thrust into an unforeseen and challenging predicament; the
shift to remote instruction introduced novel obstacles for all parties involved. The researchers
underscored the critical importance of adeptly navigating the digital sphere for both learners and

teachers in the context of language education.

1.2 The main principles of distance education during foreign language teaching

Whichever version of distance education we choose while teaching a foreign language, it
is important to note that the successful incorporation of distance learning technologies within the
specialized education domain necessitates thorough consideration of numerous pivotal sides

(Tananait & laitnycs, 2024):

- It is critical to maintain scheduling flexibility and material availability to accommodate
students from a variety of geographic areas and schedules. This method allows students to dig into
specialised areas without being limited by the requirement for physical presence in a typical

classroom environment.

- The creation of virtual platforms is critical in encouraging interactive contact and
cooperation between students and teachers. Due to this factor, it is easier to improve the learning
experience overall. The optionally chosen digital environments are meant to include a variety of
components, including discussion forums, real-time conversations, group assignments, and
interactive exercises, all of which contribute to the creation of a lively and engaging educational

environment.

- The creation and use of high-quality virtual assets, including as video presentations,
interactive assignments, and simulations, is critical to providing students with relevant and
engaging instructional information. These materials are critical for improving the entire learning

experience and promoting student engagement with the subject matter.

- The incorporation of interactive technologies for the purpose of assessing knowledge and

providing feedback is crucial in the educational setting. Through the use of online examinations,
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virtual assignments, and papers, teachers are able to effectively gauge students' advancement and
offer insightful critiques. These digital technologies not only allow teachers to correctly measure
progress, but they also enable them to provide constructive feedback that can improve students'

learning experiences.

- Ensuring a dependable technical foundation is critical to avoid any obstacles or pauses
throughout the instructional process. It is essential to provide technical help to both students and
teachers so that they may fully realise the potential of the available technology. By offering
technological help and advice, both learners and teachers can cover the digital terrain more easily

and efficiently, improving the entire learning experience.

According to research results, the use of computerised technology in foreign language
instruction, when paired with a structured didactic approach, brings several advantages to both
teachers and students. This pedagogical approach not only ensures a significantly increased level
of adaptability and flexibility within the educational process, tailored to specific objectives and
situations, but it also enables teachers to effectively monitor the learning journey, particularly
when dealing with large groups of students. Furthermore, it improves the quality of individual
study among students, enables prompt assessment of their progress, boosts the efficacy of talks,
and reduces students' reluctance to participate in various activities. Consequently, the
incorporation of technology in language training, as suggested by Havrylenko (2019), shows to be

a potential route for optimizing the teaching and learning experience.

An effective method for delivering distance learning in a foreign language requires the use
of a meticulously designed virtual language setting, which includes a variety of electronic learning
and communication resources that facilitate the orchestration of engagement among
geographically and temporally distant educational journey participants. In addition, the distant
learning technique must include a system for evaluating the efficacy and development of this
educational endeavour. This assessment method is critical for determining the efficacy of the
distance learning programme and making informed judgements about prospective upgrades or

alterations that will improve the learning experience for all parties (Havrylenko, 2020).

Because of the multiple benefits associated with flexibility and the ability for students to
set their own pace and study time, incorporating distance learning within the traditional classroom
structure presents considerable obstacles. As a result, it is necessary to conduct a comprehensive
reorganisation of educational content, concentrating on explaining the main ideas required for
comprehension by individuals seeking education. It is critical to recognise that self-directed

processing of educational information requires far more time than does typical classroom
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instruction. This emphasises the importance for teachers to adjust their teaching ideas and

methodologies to effectively meet the particular needs of remote learners (2021).

In a research conducted by Suvorova, Khilchenko and Olar (2021) it was noted that
Organising online classes for a teacher provides a substantial problem in creating content that is
appropriate for online use. It is critical to create lesson plans that are easily accessible to students
via platforms such as Zoom, allowing them to properly follow the teacher's instructions. The
development of pupils' foreign language conversational abilities necessitates continuous attention
from the teacher. The real-time setting provides a unique chance to create a realistic foreign
language environment that encourages the development and improvement of communication

skills, as it may be seen in the following points:

- This may be accomplished through a variety of approaches, including the use of interactive
teaching strategies such as conversations, projects, collaborative learning, and research
activities.

- Organising video encounters with native speakers and utilising social networks, chats, and
forums can help to enhance the learning experience.

- Accessing trustworthy and current information from the internet, as well as using

visualisation tools, can improve the quality of instruction offered.

Teacher integration of different types of technologies has faced various internal and
external obstacles in its implementation. According to research findings, teachers were only able
to effectively integrate technology and subsequent digital pedagogy into their teaching practices
when they possessed a comprehensive understanding of these tools. Regrettably, a significant
portion of ongoing professional development initiatives still concentrate on merely updating
teachers' skills, rather than actively involving them in the process; these programs tend to focus on
enhancing competencies in a specific type of information communication technology (ICT)

application (Kohnke, 2021).

Therefore, it is imperative that continuous professional development programs shift their
focus towards addressing teachers' attitudes and beliefs, while also enhancing their proficiency in

exploiting technology to its full potential (Starkey, 2020).

In recent years, there has been a greater emphasis on the importance of continuous
professional development programmes that focus on educational techniques rather than just
technology. This transition is a great step forward, since teachers must not only be able to use
technology successfully, but also guarantee that its integration is seamless with existing curricular
standards (Prestridge, 2014).
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1.3 Various approaches in foreign language teaching during distance education

1.3.1 Synchronous approach

During synchronous learning, teachers and students gather in a virtual classroom setting
assisted by an online platform, allowing them to communicate in real-time. This version of
distance education, known as the synchronous model, operates as a structured system of virtual
classes aimed at fostering connectivity and collaboration among teachers and learners through a

diverse range of instructional techniques and communication tools (Konmukosa, 2023).

The use of synchronous communication platforms is critical for supporting more
immersive educational sessions, successfully embodying a core aspect of learning, namely
visibility. Engaging in discussions about lesson plans or academic themes with students from
various places via video calls and teleconferencing sessions boosts students' excitement for
learning a new language. The use of such technology media not only promotes a more dynamic
and engaging learning environment, but also broadens students' viewpoints by exposing them to a

variety of cultural and educational opportunities (Nurmanaliyeva & Nurmanaliyeva, 2023).

Some researchers try to explain that synchronous broadcasting resembles modern
television broadcasts, occurring when the viewer accesses the current broadcast on their computer.
When a video or live stream is available on the chosen channel, it can be viewed on the viewer's

computer screen (Kayalar, 2021).

Distant learning for students in synchronous mode may be structured easier by using distant
learning systems like Moodle, Google Classroom, and others. These systems let professors create
and administer distance courses, register students, and offer them access codes to specific classes
on platforms such as Google Classroom. Teachers can use these virtual classrooms to post a range
of instructional materials such as texts, presentations, videos, tasks, and connections to extra
learning resources. Students are then able to explore these materials, complete assigned tasks, and
submit their work through the distance learning system. As a result, teachers may analyse and
assess student task performance while also providing constructive feedback and comments on their
contributions. This synchronous style of distance learning not only improves the accessibility and
flexibility of education, but also encourages active participation and cooperation among students
and teachers in the virtual learning environment. The use of such platforms not only simplifies the
process of distributing educational information, but also enables for effective monitoring and

evaluation of student progress and performance in an online environment (I'aatrok, 2021).
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In a research, carried out by Nurmanaliyeva Lyaila Shaymerdenovnal and Nurmanaliyeva
Ultai Tlegenovna in 2023, they summarised some possible advantages and disadvantages of the

described teaching approach, which can be seen as the following:

Table 1.3.1.1. Advantages and disadvantages of the synchronous teaching approach

(based on Nurmanaliyeva & Nurmanaliyeva, 2023).

Advantages

Disadvantages

The benefit of synchronous learning lies in its
location independence, allowing individuals to
engage with others from any corner of the
world at their convenience, fostering seamless

communication.

On the flip side, synchronous learning may
struggle to sustain the level of interaction
typical in group settings, potentially leading to
confusion in the absence of clearly defined

guidelines.

It facilitates the real-time exchange of
information, enabling the preservation of
continuous interactions and the efficient

processing of relevant data.

The collaborative nature of group exchanges

can overwhelm technological resources,

posing challenges in keeping up with
advancements and fostering reliance on these

tools.

This mode of learning serves as a platform for

In this context, issues such as equipment

the accumulation and analysis of valuable | saturation and limited awareness of

information promptly, enhancing the overall | technological progress can impede the

educational experience. effectiveness of  synchronous learning
environments.

1.3.2 Asynchronous approach

The notion of "asynchronous distance learning" developed in the field of education prior
to synchronous learning, owing to the limited growth of Information and Communication
Technology (ICT) at the time. One of the approaches used in asynchronous learning is peer-to-
peer learning, also known as horizontal learning, peer learning, or P2P learning. The mentioned
version of distance education uses self-directed learning with asynchronous communication
among students and teachers. By applying this specific approach they become members of the
Asynchronous Learning Network that refers to a group of people who participate in asynchronous

learning via the Internet (Berestok, 2021).

The asynchronous approach of distance learning is noted for its student-centric outlook and

has resulted in a significant shift in the conventional position of the teacher, elevating them from
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a mere "teacher" to a more prominent "mentor" figure. This shift in dynamics has awakened the
interest of scholars such as H. Subiyantor, Warsono, and S.W. Fitriati. They performed a survey
to ascertain students' favourite methods of distant learning. The findings demonstrated that the
majority of participants strongly preferred asynchronous learning over synchronous approaches,
noting its better convenience, particularly its flexibility to settings with poor Internet connections

(Konmvuxkona, 2023).

Asynchronous training platforms are meant to allow learners to begin and complete their
training at their own pace, regardless of the training provider, ushering in a fundamental shift in
the role of the teachers in the field of education. This growth represents a transition from the
conventional function of teaching to one of guiding and encouraging learning. The core of
asynchronous education is its capacity to offer instruction with little equipment and internet
connectivity within a typical bandwidth range, hence increasing learners' accessibility and
flexibility. This pedagogical approach is strongly based on a student-centric educational paradigm
rather than a teacher-centric one, putting the learner at the centre of the educational process. Course
materials in asynchronous education are rigorously chosen to correspond with a student-centered
approach, ensuring that they are matched to each student's particular learning needs. The ability to
achieve a notable success rate of up to 80% in subject mastery demonstrates the efficacy of
asynchronous education. It is particularly true when training resources are comprehensive and
learners exhibit a high level of intrinsic motivation for learning, which results in self-directed
learning. In essence, asynchronous education empowers students to choose their learning
experience, fostering independence, autonomy, and a deeper understanding of the subject

(Kayalar, 2021).

Teachers may use social networks and messengers to create specialised groups on
platforms such as Facebook, Viber, and Telegram, among others, assuring limited access to just
the targeted members. Within this group, teachers can offer instructional information, such as
documents and connections to internet resources, as well as prescribe tasks for students to
complete. Furthermore, the teacher may provide questionnaires to the group members to gain vital
comments and insights. Another way is to use a website, blog, or virtual whiteboard to distribute
instructional materials and projects for students to do independently. These platforms may include
the school's official website, a dedicated blog, a virtual whiteboard, or an interactive poster on
platforms like Padlet, Lino, ThingLink, or Genial.ly, among others. Students are then responsible
for understanding the contents provided, completing activities, and submitting them to the teacher
via email or as comments on the relevant post. Furthermore, students can share their responses and

links to completed exercises on the virtual board or through various testing sites. This complete
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strategy enhances the learning experience and motivates more effective communication and

engagement between teachers and students during distance education (I'nattok, 2021).

As the synchronous approach, the asynchronous one also has its advantages and its

drawbacks as well. These are the following:

Table 1.2.2.1. Advantages and disadvantages of the asynchronous teaching approach

(based on I'aspunenxo, 2020).

Advantages

Disadvantages

Participants in asynchronous training are not
limited to certain times or locations for
execution, which allows for greater learning

flexibility.

On the other hand, the possible limits on direct
engagement between teachers and learners are
evident, which reduces the chance for quick

feedback and assistance.

Because this type of training includes pre-
prepared instructional resources, users may
return and improve their knowledge through

extensive reviews.

Having to wait for replies to questions or
assignments over lengthy periods of time can
slow down learning and reduce student

interest.

Asynchronous learning has the advantage of

providing more time and resources for

For some students, the absence of adequate

supervision and engagement with teachers in

developing solutions. asynchronous environments may provide

hurdles, making it a less desirable mode of

learning owing to perceived difficulties.

1.3.3 Blended/Mixed approach

Blended language learning, which combines synchronous and asynchronous learning
styles, is a newly created approach to the educational environment. This novel approach to online
education appears as a viable answer to the problems that frequently arise in both synchronous and
asynchronous learning contexts. Blended language teaching combines the benefits of both
synchronous and asynchronous methodologies, providing a holistic educational experience. The
blended space established by this method supports a student-centered atmosphere that facilitates
self-paced and autonomous learning while responding to learners' different requirements. Self-
paced learning requires students to actively participate in online classroom discussions, which
promotes a deeper degree of involvement and cooperation. This strategy not only encourages
student engagement, but also helps to preserve their passion and drive, which leads to increased

self-confidence and a better overall contribution to the class (Tusino, Sukarni & Pokhayati, 2021).
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It is necessary to precisely define the implementation of blended learning in language
education based on the unique characteristics of foreign language learning, specifically
categorising it into four distinct types of language activities: reading, speaking, writing, and
listening. Each of these language activities has the ability to use both synchronous and
asynchronous delivery modalities in the context of blended learning, providing a flexible and
comprehensive approach to language training that accommodates a variety of learning styles and
preferences. As a result, considerable attention and purposeful preparation are necessary to
properly combine these multiple styles of instruction in order to improve the language learning

experience and outcomes (Serhiienko & Samoilova, 2022).

1.4 The use of electronic resources and platforms during distance education

The term electronic resources, also known as online resources, refers to compilations of
data in electronic or digital form that are accessible via electronic gadgets like computers, laptops,
smartphones, iPods, and others. According to Velmurugan (2013), the significance of electronic
information resources has been escalating due to the introduction of novel methodologies and

technologies.

E-resources have considerable promise in higher education, providing prospects for
innovation and system efficiency. These tools may be used in the classroom to actively and
independently engage students, promoting self-directed learning and peer cooperation. Students
may access a wide range of educational resources online, including e-books, e-journals, and online
databases, allowing them to pursue education from any place at any time of day, seven days a week

(Anjana, 2016).

Easy communication between teachers and students, as well as among students themselves,
on instructional content is a critical component of good teaching approaches. E-resources not only
facilitate such interactions, but also provide teachers with access to a vast range of educational
materials, allowing them to employ a variety of teaching methodologies. This, in turn, expands
teachers’ pedagogical repertoire, resulting in a more dynamic and interesting learning environment

for students (Kirschner & Woperies, 2003).

In the broad expanse of the global network, there are numerous materials originating from
various communities, foundations, and initiatives, as well as a myriad of educational venues, both
local and international in character. Among these options, Open Educational Resources (OER)
must be highlighted as a vital tool meant to help teachers, students, and anyone devoted to lifelong

learning locate open educational content. These resources act as a knowledge repository, allowing
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users to access instructional information that is freely available on the internet, encouraging a

culture of sharing and cooperation in the digital environment (AnTomtyk, 2020).

There are several ways of using electronic resources in the process of foreign language
teaching during distance education. Here are some examples: the integration of web materials into
lesson content, self-guided information retrieval by students, in-depth independent study of foreign
languages, preparing for exams as external students, systematic study of language aspects with
teacher guidance, motivation through live communication, developing reading and listening skills
using online materials, enhancing monological and dialogical skills through problem-based
discussions, improving writing skills, expanding vocabulary with authentic texts, and learning

cultural knowledge and speech etiquette of different peoples (Nizamova, 2021).

Learning a foreign language necessitates frequent use of a dictionary, whether in print or
electronic format. Electronic dictionaries offer major advantages over printed dictionaries due to
their unique functionalities. Electronic dictionaries include The Free Dictionary, Macmillan,
Oxford Dictionaries, and Collins Dictionary, as well as smartphone apps like "Cambridge
Dictionary," which operates offline, features search options, bookmarks, and query history, and is

accessible on both 10S and Android (Nykyporets, 2022).

The Internet is full of resources for improving listening skills, including popular apps like
Instagram, Amara, and Animoto, which offer videos on topics of interest to students, allowing
them to engage enthusiastically with familiar content while focusing on language aspects such as

pronunciation and vocabulary (Nykyporets, S., & Hadaichuk, N., 2020).

As it has been mentioned before, keeping the attention of the students during distance
education is one of the most difficult task a teacher must overcome. Thankfully, due to the digital
advancements of the century digital game-based learning has been created, which seems to be an
effective activity to keep the focus on the learnt material. As the topic is being covered, a small
game is played which requires the students to use are acquired knowledge. This way, the

engagement rate increases as they have fun and learn at the same time (Urazova, 2020).

The integration of digital learning tools in foreign language teaching is now considered
crucial for enhancing the educational process and achieving learning objectives at various stages.
Khomyshak gathered some of the possible resources and platforms and listed them as it is shown

in Table 1.3.
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Table 1.4.1. Didactic Typology of Digital Learning Tools for Foreign Language
Teaching (Khomyshak, 2022)

Type of digital learning
Tools

Examples of digital learning tools

Didactic value of digital
learning tools

Tools for mind mapping and
creating word clouds

Wordle, Wordnik, Flickriver,
Tagxedo

Developing lexical competence

Tools for translation

Phras.in, PhraseUp,Phrasr

Developing grammar competence

Tools for identifying word
stress and pronunciation

Forvo, Howlsay. PhoTransEdit

Developing phonetic competence

Tools for visual receptive
activity

WallWisher, SimplyBox, Twurdy,
TagBulb, Cue Prompter, Storify

Developing reading skills

Tools for audio receptive
activity

Urtak, Intervue Me, Bat Lyrics,
Listen and Write, ESL Video, VYou

Developing listening
comprehension skills

Tools for recording and
publishing audio or video

VoiceThread, Podomatic, Audacity,
Dvolver, Makebelief Comics,
Xtranormal, MailVu, AudioBoo,
Voxopop, Flickr Poet, Animoto

Developing speaking skills

Tools for writing and
publishing texts

Sync In, Write or Die, Posterous,
Boockr, Pimpampum, Storybird,
Storyjumper

Developing writing skills

Tools for creating different
types of tests and interactive
tasks

LearningApps.org, Kahoot,
Quizlet.com, Socrative.com,
Onlinetestpad.com.

Testing the level of foreign
language communicative
competence formation

The use of web services and other Internet resources is critical for improving the learning

process, motivating students to dive deeper into educational information relevant to their
profession, and gaining extra knowledge. The integration of such instruments, electronic devices,
and technological resources acts as a catalyst for language engagement, communicative skill
development, and creative fostering, which is especially important when teaching professionally
focused foreign language communication. Nonetheless, it is essential to remember that, despite
the development of successful educational instruments and approaches for pedagogical goals,

various issues remain that require careful attention and resolution (Mozharovska, 2023).

20



PART 2. DEVELOPING FOREIGN LANGUAGE SKILLS IN DISTANCE
EDUCATION
The research was grounded on the existing literature pertaining to the subject matter.
During the review process, a thorough examination was conducted on the four language skills,
namely reading comprehension, listening comprehension, writing skills, and speaking skills. Upon
becoming acquainted with these data, efforts were directed towards identifying common
challenges and their corresponding solutions encountered in the realm of distance foreign language
education. It is essential, prior to delving into the aforementioned aspects, to expound upon the

definitions of key terminologies.

2.1 Reading comprehension skills development during distance education

According to linguist Jeremy Harmer (2010), it is evident that the realm of learning holds
the capacity to offer an array of beneficial segments pertinent to the acquisition of reading
comprehension. Initially, a considerable proportion of students show-a desire to engage with
English texts, which may occur due to various reasons: educational purposes or to advance their
professional plans. Another reason may be to fulfil their recreational needs. Exposing students to
a greater variety of texts activates expanding their vocabulary, thereby giving them a significant
advantage in terms of their future writing skills. Furthermore, texts in the English language that
revolve around subjects of interest to the learners possess the ability to incite lively discussions

and debates, thereby fostering enhancements in their oral communication abilities.

The possession of knowledge of strategies associated with reading comprehension and the
availability of distance learning resources stand as indispensable prerequisites for the cultivation
of this particular skill. In alignment with this notion, Neil J. Anderson (2003), in his scholarly
investigation, undertook a delineation of seven fundamental strategies predicated upon the
blueprint that a language learner aspiring to learn a foreign language would employ throughout the
execution of their learning tasks. Every strategy may be grouped following the subsequent

categories:
a. self-motivating strategies,
b. effective strategies,
c. social strategies,
d. compensatory strategies,
e. memory-related strategies,

f. cognitive strategies,
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g. metacognitive strategies.

One of the key barriers encountered when trying to acquire proficiency in these skills
within non-traditional educational settings is the fear related to comprehending the subject matter
at hand. For example, not all students might have an in-depth understanding of the content included
in the reading materials which are available on online platforms. This issue could arise due to the
format in which the material is shown, it can be an e-book structured chapter or in the form of a
Power Point presentation. While students have the ability to comprehend a particular level of
understanding, it may not be exhaustive; as a result, they may only view the material through the
perspective of their own viewpoints. In the year 2021, a survey conducted by Leli Efriana
discovered that students, under such conditions, often reach out to their teachers using different
approaches (e.g., phone calls, messaging) to seek explanations regarding the content delivered via

online channels.

The wide range of activities associated with language acquisition necessitates the
utilization of different methods, a lack of familiarity with which may result in an unsuccessful
completion of the given task. The provision of instructional guides elucidates how learners
manage to do the tasks designated to them. Among the various methodologies utilized, the
scaffolding approach arises as a prominent and effective technique, starting with structured
guidance and gradually permitting autonomy to the language learners as they complete the tasks

(Brun-Mercer, 2019).

When addressing the teaching of reading skills, it is essential to acknowledge the
significance of motivational factors. The occurrence of the lack of goals or driving forces may
reduce students’ interest in language learning. Encouraging students to read materials of their
choice and interest may be highly beneficial in this case. Various strategies exist for this purpose,
and supporting learners’ autonomy is one of the most widely used options. By providing students
with a selection of books or texts to choose from may significantly boost motivation, and it
provides them to engage individually in the task while fulfilling the objectives given by the
teachers (Harmer, 2012).

2.2 Listening comprehension skills development during distance education

Being capable of comprehending the foreign language text heard represents one of the
fundamental aspirations of students, regardless of whether it involves a casual conversation, a
television or radio broadcast, theatrical performances, cinematic productions, or even audio
recordings played during the lesson. As Jeremy Hamer stated (2010), the completion of reading

comprehension tasks after listening also applies a significant influence on the pronunciation skills
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of language learners. The clearer their perception and understanding of spoken English is, the more
adept they become at assimilating the significance of appropriate pitch and intonation. The author
highlights that achieving effective communication requires not only a focus on enhancing students’
speaking skills in foreign language education but also on the potency of their listening

proficiencies.

One of the most intimidating skills to absorb is listening comprehension. It is a task that
may seem alarming due to the application of authentic language full of fillers, background noises,
and encompassing various dialects. Through modernization and the accessibility of technological
resources, teachers may provide useful assignments and materials for successful preparation as

well as subsequent evaluation (Harris, 2015).

According to Leli Efiriana (2021), a primary obstacle to the advancement of this skill stems
from the learners themselves, since students may exhibit diminished enthusiasm towards engaging
in online learning, notwithstanding being equipped with the following tools such as computers,
smartphones, and internet connectivity. They show a weakened interest in the importance of
foreign language literacy and the submission of assignments, which causes tasks scheduled for

submission within a week to be frequently delayed by an additional two weeks.

Undeniably, technological developments have given grant countless prospects of audio
resources that can be integrated into online education. It should be acknowledged that applying
these resources may have some risks. The potential unavailability of the audio files is a universal
issue. Language teacher should undertake trials before starting sessions in order to anticipate any
problems that may arise during the lesson (Harmer, 2012). Instructing language learners to
comprehend spontaneous or naturally spoken languages epitomizes one of the paramount

challenges a language teacher may encounter in their professional milieu (BBC, 1981).

Despite the abundance of websites at teachers’ disposal, challenges persist that hold back
students from effectively coping with the assignments. These obstacles may stem from the quality
of the recordings or the volume of content contained within them, both in traditional settings and
in remote learning environments. Over the past few years, several software applications have been
developed to offer brief materials for listening sessions, thus alleviating the weight of excessive
content that could have a detrimental effect on students' completion of homework or academic

pursuits (Harris, 2015).

2.3 Writing skills development during distance education
There are numerous rationales to inspire students to engage in writing activities, whether
inside or outside the foreign language classroom. Initially, engaging in writing tasks allows
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students to have more time for contemplation compared to when they engage in spontaneous
conversations. This extended time frame for thinking provides them with opportunities for
language processing, it enables them to reflect on language aspects during both the grasping and

activation phases (Harmer, 2010).

According to Scott Warnock (2010), the utilization of online platforms for writing purposes
offers an abundance of opportunities for both students and teachers. However, one should not
forget, that using such technologies in writing instruction involves a distinct, but forward-thinking

approach.

Early interference is an essential element in effectively implementing online writing
instruction. Teachers may engage with the students before they begin writing tasks to aid them in
accomplishing their assignments. Providing students with detailed and easily comprehensible
instructions before task execution may significantly minimize the challenges encountered during

task completion (Stella & Corry, 2013).

The transactional distance theory, as presented by Moore, names three elements that are

essential to consider in the case of teaching foreign language writing skills (Table 2.3):

Table 2.3. The fundamental components relevant to teaching foreign language writing

skills (based on Moore, 1997).

Dialogue

Learner autonomy

Program structure

Aspires  to

educational  rapport
facilitates students'

development.

prepare

an
that

writing

Highlights the significance of
learners taking charge of their
language learning journey by
setting personal goals rather

than relying solely on the

teachers. should include teaching
strategies, instructional
objectives, and assessment
methods.

the structure of the programs
should cover the needs and
goals of the students and
how

describe they may

respond to them. The plan

The cultivation of writing skills in the online realm need not be confined to the virtual

"classroom"; tasks assigned to students can also be completed offline. Nonetheless, enhancing

tasks that concentrate on written text creation skills necessitates specific approaches. Within the
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realm of distance education, the power of computer technology becomes of vital importance, albeit

it may pose challenges for language teachers (Arvay, 2022).

A primary challenge encountered in teaching writing skills in distance foreign language
education is the dearth of interaction. By using online platforms where classes are conducted,
teachers may struggle to detect whether students require additional explanations or clarifications
regarding assigned tasks. To reduce misunderstandings, teachers may utilize digital tools, such as

quizzes, to address such obstacles beforehand (Stella & Corry, 2013).

In both online and offline educational settings, rectifying errors in spoken language is
relatively straightforward; however, written errors differ slightly. Learners must recognize the
importance of meticulously attending to written errors, as they are not as easily overlooked in
various contexts as oral mistakes might be during casual conversations. Teachers need to clarify
the details of the text creation process (planning, outlining, drafting, reviewing, editing, and
finalizing) in order to help students minimize mistakes. When these steps are integrated into online
language instruction, the advancement of writing skills can yield successful outcomes (Harmer,

2012).

2.4 Speaking skills development during distance education

Language learners wish to communicate effectively, using proper grammar alongside an
extensive vocabulary in their target language. While teaching speaking skills, it is crucial to create
a harmonious balance between the equipping of inputs and the elicitation of outputs. Practical
activities applied for such purposes should combine both communicative and structured output
components, which should be supported by a foundation of linguistic input. This linguistic input
may include form- and content-oriented segments. The former predominantly focuses on diverse
language applications, while the latter showcases examples through educational strategies

(Knllepnlli & Thamarana, 2018).

One of the most essential components of current expectations for foreign language
education is the emphasis on communication, particularly oral communication, which necessitates
a focus on speech. In the field of online education, this suggests that synchronous virtual
classrooms are extremely important, acting as a critical platform for improving speaking talents
and other related skills such as pragmatic knowledge. Jend Béardos (2004) argues that motivation
and teacher ability are more important than the educational approach used. Speech-focused courses
prioritise the teaching of use norms from the start, taking into account aspects such as the speaker's

identity, the audience, the context, and the acceptable communication style.
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Several researches have highlighted the significant challenges that language learners face
while acquiring proficiency in English speaking skills. Speech functions as an interactive process
involved in the construction of meaning, including the generation, reception, and interpretation of
information. Several factors contribute to the struggles students encounter in developing their
speaking abilities. It may comprise inadequate reading comprehension practices, unequal exposure
to the target language within and outside the classroom, and errors in applying grammatical
principles. To reduce the number of these obstacles, teachers recommend the application of audio-
visual aids in online language instruction. This approach heightens student motivation and

engagement, ultimately fostering self-assurance (Baron, 2020).

Nonetheless, a prevalent problem in building confidence among language learners is
language anxiety. Students may harbour uneasy feelings while trying to express their ideas in
spoken form in their target language. This feeling may be connected to their ability to meet societal

expectations or those set by their language teachers (Rostovanyi, 2022).

Students often resort to their native language during class sessions, which is a primary
challenge faced by teachers in online speaking skill instruction. It is due to the fact, that the
teachers’ control over language use is lessened compared to traditional classroom settings. While
students may express themselves more confidently in their first language, the primary aim for
language teachers is to prioritize the use of the target language during the educational process.
Applying various motivational methods, and encouraging learners to express their ideas solely in
the assigned language without employing their native tongue for assistance can be an optional

solution to such an obstacle (Knllepnlli & Thamarana, 2018).

Language learners frequently face obstacles during speaking apprehension that may be
ingrained in personal factors, and it leads to a lack of confidence in their pronunciation abilities.
As teachers employ suitable introductory activities focusing on speaking skills at the beginning of

lessons can help students concentrate and minimise anxiety (Harmer, 2012).

A noteworthy consideration is the issue of background noise. This bothering factor can
prove to be distracting during online lessons. Another problem may be the occurrence of echoes
due to microphone malfunctions which is a common challenge faced in virtual classrooms. This
problem can be easily tackled by instructing students to mute themselves when their microphone
usage is unnecessary, effectively minimizing disruptions during the lesson (Knllepnlli &

Thamarana, 2018).
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PART 3. EMPIRICAL RESEARCH
After conducting an extensive review of the relevant literature in the preceding chapters, it
becomes clear that the realm of foreign language teaching during distance education presents
numerous challenges. However, notwithstanding these obstacles, the imperative to persevere with
the educational process remains unrelenting. Consequently, it is essential to identify viable

resolutions to these contemporary, technology-driven issues.

This empirical research was designed to highlight the primary difficulties encountered by
both foreign language learners and teachers during distance education, as well as to propose
potential solutions. Throughout the course of the study, participants from both sides were
encouraged to develop a comprehensive understanding of the prevailing circumstances. This
facilitated an option for individuals to share their concerns regarding distance education, while
also highlighting the ways in which digital tools, software applications, and online platforms have

been instrumental in enhancing their educational experiences.

3.1 Methodology

The method of research employed in this thesis incorporated both theoretical and empirical
strategies, encompassing the utilization of secondary and primary sources in order to conduct a
comprehensive examination. The information amassed from these primary sources underwent a
thorough qualitative and quantitative analysis, with statistical methods utilized to identify trends
and correlations. This blend of methodologies will enable a more nuanced comprehension of the
research subjects, ensuring that theoretical concepts and empirical data are amalgamated to yield

comprehensive outcomes.

3.2 Participants

The research delves into the educational landscape of Beregszasz, focusing on institutions
that have transitioned to distance learning and introduced online foreign language lessons. Both
Hungarian and Ukrainian language schools are included in the study (Ferenc Rakoczi II
Transcarpathian Hungarian College’s Vocational High School, Lajos Kossuth Lyceum, Gabor
Bethlen Lyceum, “Platan” Lyceum, F. Potusnyak Lyceum) with the questionnaire being available

in three languages to encourage broader participation.tor

Approximately 100 foreign language students (aged between 14-17) and 10 teachers were
expected to be involved in the research. By contributing to this survey, they played pivotal roles
in the successful execution of the study. Their diverse perspectives and experiences are valuable

assets in enriching the research outcomes, by sharing their view on the researched topic.
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3.3 Research instruments

Google Forms, a free application created by Google, simplifies the quick and effective
creation and distribution of forms for collecting various types of information. The information
gathered through these forms is automatically saved and organized in a designated Google Sheet,
accessible through Google Drive, ensuring smooth data management and retrieval (Ramaraj,

2019).

As a research instrument, the primary method employed was an online questionnaire

survey (Google Forms). This choice is influenced by:
- the anticipated large number of participants;
- the ease of data collection and transparency offered by this method;
- its alignment with the investigation of distance learning language teaching.

Supporting the questionnaire survey was the utilization of Microsoft Excel software. This
software aided in converting quantitative responses into informative diagrams. It enhanced the

visualization of data and facilitated a deeper understanding of the research findings.

3.4. Procedures of the research
The procedures of the research were structured in a three-step survey, aiming to compare
responses from individuals across various age groups, who are associated with different

educational institutions.

The research involved the initial step of completing a questionnaire. This phase took into
consideration the educational system specific to the target age groups and institutions, as well as
the prevalent possibilities identified through theoretical research and guidance from the academic
teacher. The questionnaire underscored the importance of understanding these diverse
perspectives. The questionnaires included 30-30 questions, both closed and open-ended ones to

ensure the maximum response collection.

In the following, the research focused on the selection process of the educational
institutions in Beregszédsz. Questionnaires were distributed among the chosen institutions while
ensuring the anonymity of respondents. The questionnaires were available in three languages -
Hungarian, Ukrainian, and English, aiming to attract a wider pool of respondents and diverse

perspectives.

The analysis of data collection through the questionnaires happened once the deadline for

responses had expired. The data were meticulously summarized and categorized. The insights
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derived from this data provided valuable answers to the research questions, serving as a guide for

teachers, teacher candidates, and students in the future.

3.5 Discussion and analysis of the results
During the research carried out on the specific topic, a total of 104 foreign language
students and 9 foreign language teachers contributed their valuable insights and perspectives. All

the participants took part in an online questionnaire survey.

Within the framework of the questionnaire, they were presented with a mix of 30 closed-
ended and open-ended questions (Appendices), providing them with opportunities to critically

assess the ongoing skill enhancement processes of distance education foreign language teaching.

They were able to bring to the attention to the various obstacles and difficulties
encountered, share their personal anecdotes and encounters, as well as propose innovative

recommendations and strategies to address future developmental requirements and enhancements.

This collective effort not only supplemented the depth of the research but also highlighted
the significance of utilizing diverse perspectives and experiences to foster a comprehensive

understanding of the multifaceted landscape of foreign language education in the digital age.

In terms of students, 61 were in the 14-15 age group, while the remaining 43 people were
in the 16-17 age category. Regarding the nature of the educational institution, the majority of
respondents were vocational high school students (48 people, which accounted for 46% of the
answers), followed by lyceums with 34 completers (33%), and then high schools with 22 (21%)
with subject. Among the students, there were 23 (22%) 9th graders, 49 (47%) 10th graders and 1st
year students, and 32 (31%) 11th graders and 2nd year students.

The vast majority of students (81 students, 78%) stated that they prefer traditional
classroom education when discussing the issue of language education. On the contrary, a smaller
group of 23 students, making up 22% of the participants, stated their inclination towards the

distance learning alternative.

Regarding the teachers, only two (22%) thought that the transition did not cause them any
problems. In contrast, a larger percentage, comprising 44%, admitted to encountering some level
of difficulty in transitioning from in-person teaching to the online platform. Furthermore, one
individual, accounting for 11% of the teacher population, found this adaptation process to be rather
difficult. According to two foreign language teachers (22%), they had to deal with an extremely

challenging period during the transition.
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Language assessments and exams were created to evaluate individuals' language
proficiency and serve as critical evidence of language skill validation. This verification document
carries significant weight when demonstrating one's linguistic abilities, so students were asked
about it in the survey. The responses revealed that the majority, more than three-quarters (85%),

did not have such documentation, while only 16 positive responses (15%) were recorded.

Moving forward in the study, the following inquiry focused on students' self-assessment of
their language proficiency levels. Table 3.5.1. depicts a diverse range of opinions among
participants. The majority placed their command of the English language at the elementary A2
level, followed by 33 respondents (32%) who placed themselves at the B1 intermediate level.
Furthermore, 23 participants (22%) claimed proficiency at the upper intermediate B2 level.
Notably, a subset of 8 students ranked their language skills as the lowest tier, in contrast to the

presence of advanced (2) and students pursuing proficiency (3) among the respondents’ answers.

Table 3.5.1. Level of proficiency among students

Level Number of students

Proficient language C2 Proficiency 3 (3%)

user C1 Advanced 2 (2%)
Independent B2 Upper-Intermediate 23 (22%)
language user B1 Intermediate 33 (32%)
A2 Elementary 35 (34%)

Basic language user
Al Beginner 8 (7%)

Due to the last few years’ rapid change in education, the participating institutions were
forced to rely on distance education.

All of the studied subjects had prior experience with online language teaching, and the
majority of them (77 students, 74%) had an adequate quality and speed Internet connection during
distance learning, making the learning process relatively simple. However, the remaining 27
students (26%) could not have with proper quality and speed Internet connection, and had to handle
this difficulty as well.

Digital devices are indispensable distance education, so students mostly used their

smartphones (83 students) and laptops (71 students) (Diagram 3.5.1).
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Diagram 3.5.1. Digital devices used during distance education
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The responses created a similar picture of the choice options of the teachers who taught
them; 7 teachers indicated that they mostly used their laptops during distance education, while 6
indicated that they used their smartphones. In addition, desktop computers (30 students, 3 teachers)

and tablets (14 students, 2 teachers) also played a role

Whether we are talking about hardware or software, their use in distance education is
indispensable. It is also due to the aforementioned development processes that, following the direct
introduction of distance learning, the Zoom platform was preferred in the lessons, as was the
Google Meet application, relegating lessons conducted via Skype and Messenger calls to the
background. Using the Google Meet platform, 80 persons said that language courses were held in
distance education using this interface, followed by Zoom (40 students), Messenger (22 students),

and Skype (10 students).

In the case of foreign language teachers, it was observed that during distance education,
they used several interfaces in order to be able to conduct their lessons in the most appropriate
way. The Zoom interface received the biggest reaction from the participants (8), followed by

Google Meet (6) and Skype (5). After that, the Messenger application was also marked by 1 person.

In the question that followed, the regularity with which language teachers used videos and
animations to increase the interaction of their language sessions was inquired. The results showed
that the majority of participants, five teachers in total, chose the "often" option, indicating that
movies and animations were frequently used in their teaching techniques. In contrast, four
respondents chose the "sometimes" option, indicating a less regular but nonetheless common usage
of visual aids in their classes. Interestingly, none of the participants chose the two extreme
alternatives of "never" or "every lesson", indicating a balanced distribution of preferences among

teachers.
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The availability of online evaluations through numerous websites provides an excellent
opportunity for language teachers to make the evaluative phase of instruction more interesting and
participatory. Four respondents said they used quizzes in their English lectures on a regular or
occasional basis, emphasising the importance of evaluation tools in determining student
development during foreign language teaching. Furthermore, one participant stated that they
incorporated some type of quizzes in each class they taught, demonstrating a constant attempt to
monitor and follow student learning. Similar to the preceding question, the option "never" was
marginalised since no respondents chose it, demonstrating the importance of quizzes in the

language teaching community.

The emergence and progression of language learning-appropriate applications is an
inevitable outcome of technological advancements. Through familiarity and utilization of this
software, language teachers have the opportunity to demonstrate to their students the ease and
enjoyment inherent in the process of language acquisition. The Kahoot programme has grown in

popularity among pupils, which language teachers also agree on.

Six responders confirmed (Table 3.5.2.) that they use this application in their lectures, and
the Jamboard website received a lot of attention in the online English language education
community as well. The Quizlet app received four responses, followed by the Duolingo
programme with three. Additionally, the Wordwall and Flinga Board applications garnered one

response apiece, indicating their existence in the educational scene.

Table 3.5.2. Applications and platforms used during distance education

Name of the applications and | Teachers Students
platforms
Kahoot 6 57
Quizlet 4 29
Jamboard 6 13
Duolingo 3 26
Baamboozle - 3
Flinga Board 1 -
Wordwall 1 -
No application or platform - 10

Within the area of students debating online language instruction, as depicted in Table 3.5.1,

Kahoot emerged with the most responses (57), followed by Quizlet (29) and Duolingo (26).
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Jamboard was chosen by 13 participants, followed by Baamboozle chosen by 3 people.
Nonetheless, ten survey participants reported that none of the aforementioned apps appeared in the

online courses in which they participated.

According to the literature research carried out in the previous chapter, pupils are given
more autonomy throughout the learning process while teaching foreign languages remotely. This
autonomy enables pupils to traverse their language education more autonomously, which improves
their overall learning experience. As a result, including particular apps in language learning efforts

can considerably improve the educational experience for both students and teachers.

Among the programmes evaluated by people who completed the questionnaire, Duolingo
received the most responeses (78), accounting for 75% of the replies. Following closely behind
are Kahoot (27) and Quizlet (25), both of which were actively used by students in the context of

English language learning.

The lineup continues, with Xeropan receiving 17 responses and Memrise receiving a mere
2, demonstrating varied levels of popularity among respondents. Interestingly, a student who

claimed not to have used any programme for their English lessons received 2 responses.

In terms of using online quizzes, a considerable number of respondents (31 students, 30%)
chose the choice "never," indicating a strongly unfavourable attitude. This is especially apparent
when considering the potential of numerous online platforms to augment English lessons with
interesting components, should teachers want to include quizzes on occasion. The most common
response was "sometimes," with 44% of the responses (46 students), suggesting moderate
acceptability. Following closely behind was the "often" choice with 23%, while only 3% liked

quizzes in "every class."

Following a comprehensive assessment of the study's teachers, it was discovered that four
of them routinely included online quizzes in their virtual language lessons, whereas the other four
used only sometimes. It is worth mentioning that one participant emphasised the importance of
this practice as an essential component of every course they taught in the field of distance foreign

language teaching.

Out of 104 survey participants, a strong majority of 94 (90%), acknowledged the value of
incorporating applications into language learning. On the contrary, 10% of the total, expressed

reluctance to the incorporation of apps into the language learning process.

In the open-ended question that followed, the research participants were asked to give their

thoughts on the usefulness of language learning applications. One of the respondents stated, "One
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highly advantageous aspect of these apps is their capability to facilitate self-improvement without
the need for external assistance, such as a private tutor." The majority of the participants
emphasised that these applications are particularly user-friendly and transparent. Users do not need
to comb through lengthy texts or books since the applications give the required language learning

material in a straightforward and intelligible fashion.

Another respondent pointed out that the content in these programs is explained in a
straightforward manner, and the progress of the learner is solely reliant on their dedication and
time investment. Thanks to the advancements in technology, the visual elements of these apps can
be captivating, a detail that was also highlighted by a participant in the study. "It is essential to
acknowledge the significance of the visual aspect because when it is visually appealing, it enhances

our motivation to engage in learning."

Furthermore, another student highlighted the differences between traditional language
sessions taught by teachers and the options afforded by language learning apps: "In the modern
period, we tend to focus more on the app than the teacher. These applications use gamification in
their teaching approaches to make the learning experience more entertaining and keep it from

getting repetitive".

This divergence in opinions highlights the diverse perspectives held by individuals

regarding the efficacy of utilizing technology in language education.

3.5.1 Difficulties during distance education in the process of foreign language skills
acquisition

In search for answers to the following two questions, the differences in problems
experienced in the process of developing language skills between distance education and typical
classroom settings were explored. It was fascinating to learn that writing and listening activities
were equally tough in both school contexts, with the same amount of responses assigned to each
category. A total of 44 students highlighted the struggles they faced when it came to completing
tasks related to text composition, whereas 39 responses were received concerning challenges in

text comprehension following auditory input.

When it comes to the realm of reading comprehension exercises conducted in face-to-face
classes, a significant barrier was identified by 23 students, whereas only 13 individuals
acknowledged facing similar obstacles in the online learning format. The development of speaking
skills appeared as a common theme across a wide range of replies in both circumstances, while
there was little difference in the frequency of references between conventional and virtual
environments. In the context of classroom-based language training, 51 students who participated
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in the survey indicated difficulty completing such assignments, whereas 46 students in online

sessions voiced dissatisfaction and issues.

When the attention was transferred to the teachers’ point of view, it is clear that teaching
speaking skills was the most difficult obstacle, as evidenced by input from 5 teachers, who
accounted for 56% of all replies. Following closely behind were the difficulties encountered in
teaching listening comprehension and writing skills, which received two responses apiece and
accounted for 22% of the overall opinion. Interestingly, in this scenario, there were no substantial
concerns about reading comprehension, despite students facing difficulties while engaged in tasks

that required these abilities.

With the answers to the following few questions, it was aimed to delve into the challenges
encountered by both students and teachers in academic settings when it comes to distance foreign
language lessons, specifically focusing on the process of acquiring and imparting personalized

skills in a virtual learning environment.

One area of expertise that was focused on for further exploration was the realm of reading
comprehension (Diagram 3.5.1.1). A significant majority of the responses (66 responses)
highlighted that the acquisition of this skill is predominantly hindered by encountering unfamiliar

words and phrases by the students.

Diagram 3.5.1.1. Commonly occurring difficulties during reading comprehension tasks
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The following most prevalent challenge was the complexities arising from the nature of the

tasks, by 28 responses in total from the students.

35



Among the responses of the students, 18 participants mentioned that the lack of adequate
monitoring and feedback in virtual language instruction sessions was a notable drawback.
Neglecting to provide such support significantly hinders the students' advancement and

rectification of errors.

There was a solitary respondent (1 student) who encounter no difficulties in developing
their reading comprehension skills in the online learning environment. This student's story
demonstrates the possibility of overcoming common challenges with the appropriate strategy and

tools in place.

It is clear that realizing the complexities of reading comprehension entails overcoming a
variety of obstacles with vocabulary comprehension and task complexity at the lead. Incorporating
efficient monitoring and feedback methods is critical for encouraging student progress and
improving their learning experience. The existence of individuals who achieve success against all
obstacles serves as a powerful illustration of the potential for cultivating successful skills even

within unconventional and challenging circumstances.

The low level of vocabulary knowledge was not accorded the highest importance by the
teachers, receiving just four responses. The teachers emphasized that the key issue was the
students' approach to the assignment, a feeling shared by five teachers who stressed the

significance of attitude in task completion.

Two teachers brought the issue of the complex nature of the tasks to attention, highlighting
its importance in the learning process. Furthermore, three teachers noted the prevalence of
challenges related to technical issues in foreign language lessons delivered through distance
education. It is critical to handle these challenges in order to improve the overall learning

experience and ensure academic achievement for all persons engaged.

In the next part of the research, the art of listening comprehension was explored thoroughly

(Diagram 3.5.1.2), a receptive skill similar to the aforementioned reading.

A conclusion emerged, emphasising the significant obstacle given by unknown words and
expressions encountered by students while engaging with audio resources in the context of online
language instruction. A majority of respondents (56) indicated that this particular weakness greatly
hampered their ability to successfully explore the instructional content. Furthermore, 46
participants stated that the low quality of the audio materials supplied during online language

sessions caused barriers that made it difficult, if not impossible, to perform the required tasks

properly.
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The difficulty of the assignments themselves also contributed to the students' perceived
difficulty level, as it was mentioned by 29 students. It became evident that post-listening tasks

needed clear and precise instructions to enhance understanding and task accomplishment.

Notable is the discovery that a lack of feedback and monitoring, as noted by 9 respondents,
emerged as a major impediment to students' growth and success in this sector. A survey respondent
stated that they did not find it particularly difficult to complete reading comprehension tasks

online, revealing insight on individual disparities in learning experiences.

According to teacher feedback, technological difficulties were the most major impediment
(4 participants) to improving listening skills in the digital environment. The literature research in
the previous chapter of the thesis emphasised that delivering audio materials to students might be

difficult, needing a quick and effective resolution for successful task completion (Harris, 2015).

Diagram 3.5.1.2. Commonly occurring difficulties during listening comprehension
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Teachers also identified pupils' inadequate vocabulary (3 responses) and poor audio quality
(3 responses) as ongoing challenges in this instructional environment. Additionally, students'
unfavourable attitudes towards such activities were mentioned (2 responses), as well as the

intrinsic difficulty given by the assignment type itself (1 response).

The skill that followed, explored in greater detail (as depicted in Diagram 3.5.1.3), was the
art of crafting texts (writing), is one of the productive skills. Its advancement may face numerous
obstacles both in traditional classroom settings and in the realm of distance language education.
Among the difficulties encountered, there was an exceptional individual who adeptly and swiftly

acquired and refined this particular skill without encountering any obstacles or hindrances
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throughout the learning process. Over half of the survey participants (55) highlighted the scarcity
of vocabulary as their primary challenge. Without an extended vocabulary, expressing thoughts
and subsequently transcribing them onto paper becomes a daunting task. It falls upon both the
student and the teacher to collaboratively address this insufficiency in the most effective manner

possible to triumphantly fulfil the assignment.

A total of 48 respondent students pointed out that they struggled with unfamiliar
expressions in the given tasks, presenting an initial barrier to task completion. This complication
can be readily resolved by a detailed explanation of requirements by the teacher, followed by a
quiz to ensure students truly comprehend the anticipated task solutions. The obstacles stemming
from task types are indeed reflected in the feedback from the students (25), potentially impeding
successful task resolution. The teacher's role is to provide appropriate information about certain

structural forms and formal norms.

Diagram 3.5.1.3. Commonly occurring difficulties during writing comprehension tasks
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The lack of feedback and monitoring has also surfaced as an issue for online language
training. Constructive criticism provides pupils with vital information, allowing them to approach
comparable projects more strategically. Inadequate knowledge of grammar rules surfaced in the
individual responses of the survey participants. While grammatical structures may appear

insurmountable to students, they should not be overlooked or marginalized.

In the cultivation of writing skills, teachers frequently grappled with students' deficient
vocabulary (4 responses) and confrontational attitudes (3 responses). Two language teachers
remarked that the students often had grammatical mistakes. It is critical for teachers to identify

these difficulties during assessments and offer appropriate feedback, adopting remedial actions as
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needed. This strategy enables students to recognise their inadequacies and set goals for growth

based on the assistance they receive.

The challenge posed by task complexity was also mentioned by 2 respondents in alignment
with the previous obstacle. When honing writing abilities, special emphasis should be placed on
understanding the expectations outlined in the assignments. According to the teachers, the least
common issue (1 response) stemmed from technical glitches in online language instruction while

developing writing skills.

The fourth section (Diagram 3.5.1.4) of the research report delves into the topic of
productive abilities, focuses on the fact that over 50% of the individuals involved in the study
expressed anxiety as their main worry. This illustrates the psychological obstacles that might
prevent language learners from fully participating in oral communication activities, emphasising
the significance of resolving such emotional barriers in language learning contexts. This illustrates
the psychological hurdles that might prevent language learners from fully participating in oral
communication activities, emphasising the significance of resolving such emotional barriers in
language learning contexts. The prevalence of new words and phrases, as well as a limited

vocabulary, appear to be inextricably tied to the previously described anxiety of speaking.

Diagram 3.5.1.4. Commonly occurring difficulties during speaking comprehension
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60

50

40

30

20

10 i

, IR - o —
Unknown Task type Lack of Technical Students' Anxiety
words/phrases monitoring difficulties attitude

B Teachers M Students

Overcoming the challenges associated with the nature of the task proved to be a struggle

for the students as they honed their speaking abilities, a fact underscored by 20 responses in the

39



research. It is indispensible for the learners to have a clear understanding of the necessary steps to

successfully accomplish a task before they commence it.

Furthermore, another issue highlighted by the respondents in the survey was the absence
of control and feedback, which poses a hindrance during the enhancement of speaking skills.
Constructive criticism and support are essential components as they strive to improve their spoken
communication. Speaking is a useful skill in and of itself since it motivates us to express our ideas
so that our discussion partners may comprehend them. Even if a pupil wants to express themselves
vocally, a restricted vocabulary might be a considerable impediment. The richness and breadth of
one's vocabulary are directly linked to the speed with which communication barriers are overcome.
Engaging in a variety of vocabulary-building tasks can help pupils develop their language

repertoire.

When it comes to online foreign language classes, teachers may exhibit a diverse range of
attitudes toward oral responses, as evidenced by the accounts of four teachers. Technical obstacles
also surfaced as a challenge during the online instruction of this skill, with two teachers
encountering such issues. One astute teacher made a perceptive observation that it is a common
occurrence for delays to happen due to slow internet connections, leading to a delay between
posing a question and getting a response. In instances like these, it is crucial for the teacher to

maintain their composure and patience during interactions with students.

Providing a clear description of the activities and expectations in advance may help learners
respond more accurately and cohesively. In such cases, teacher should endeavour to establish a
supportive environment that encourages good communication and comprehension among all

participants.

After the participants in the research above drew the attention to the difficulties they were
aware of during distance foreign language teaching, it was important to ask their opinion on

possible solutions as well.

"Learning more words, more frequent word tests, tasks oriented to the use of foreign words.
More frequent assessment of speaking skills, expressing opinions in English." - received a

response from a student, which seems really useful in relation to the development of each skill.

"In case of a vocabulary problem, it should be expanded by reading topic-focused literature,
perhaps by watching some films/series/shows in the given language." - a detailed answer, from
which it can be deduced that the students themselves are interested in how these difficulties can

be faced in such a way that the language learner emerges as a winner.
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A participant explained why music may play an important role in the language learning
process even during distance education: “By listening to songs, it is important to pay attention to
the words and understand their meaning, it also helps with listening, because the ear gets used to

it and the brain you will be able to assimilate information in another language more easily.”

Vocabulary development also appeared most often in the other answers: "It wouldn't be
bad to play word games and other games more often, because I think we remember the expressions
better, and we can also concentrate much better if it is not monotonous as we just write throughout

the lesson."

Some students prioritise developing their grammatical abilities via constant practice and
application. They feel that understanding grammatical rules is essential for language acquisition

and are prepared to devote additional time and effort to this area of their studies.

However, there were those who favoured of offline language teaching and gave answers
similar to this: "It is definitely beneficial if the lesson is not conducted online. Also, the teacher's
attitude and the students’ relationship with each other." Some students have expressed displeasure
with online lessons, pointing out that in conventional face-to-face foreign language sessions, the
teacher is more efficient at assisting students when they find difficulties while working on certain
assignments. These students enjoy an environment in which they may receive help and direction

from their teacher at any given moment.

These problems seem to root from the asynchronous approach the teachers may have used
during foreign language teaching. As it has been discussed in the first chapter of the thesis, one of
the main advantages of the implementation of named approach is the limited (direct angagement

between the language teachers and their students) (I"aBpunenko, 2020).

When it comes to improving their speaking abilities, the students find it daunting to conquer
the fear of speaking in front of others. Many of them have expressed a desire for strategies to
overcome their anxiety, such as enrolling in specific courses or having one-on-one discussions

with their teachers to increase confidence.

Furthermore, they have stressed the need of being brave and overcoming their fears of
making mistakes during the learning process. They realise that errors are an inherent part of

language learning and should be seen as opportunities for growth and improvement.

The language teachers participating in the research also expressed their opinions in detail

about the given question.
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"In my opinion, modernizing the teaching material required by the curricula is a good
option to face fewer problems in online classes. If students could access these more easily and
quickly, even away from home, language teaching would be much easier." - a language teacher

expressed his opinion.

"Every student should be provided with a laptop or tablet and suitable internet connection."

— an teacher wrote his answer reflecting on the difficulties of the past periods.

One of the answers emphasized the importance of group-works: "Although the
development and importance of technology is indisputable, nothing can beat face-to-face, personal

education. Working in smaller groups may definitely be useful."

3.5.2 Monitoring and feedback during distance education in the process of foreign
language teaching

An essential component of the language teaching process involves the control phase, where
both the teacher and the learner have the opportunity to identify any shortcomings that may have
arisen during the student's language acquisition journey and determine the appropriate methods
for rectifying these issues. This phase serves as a crucial moment for reflection and improvement,

allowing for a more tailored and effective approach to language instruction.

Diagram 3.5.2.1 shows that a large number of the teachers, especially five out of nine,
emphasised the need of quite often assessing the English language abilities offered via online
channels. This extensive monitoring procedure is critical to maintaining the quality of language
teaching and ensuring that students have a smooth and uninterrupted learning path. Additionally,
it demonstrates these teachers’ commitment to maintaining high levels of quality in their digital
classrooms. Their dedication to upholding high standards is seen by their emphasis on continual

monitoring and improvement of language abilities in an online context.

Three participants said that while providing distant language instruction, they quite often
examined the students' knowledge levels, indicating a more flexible approach to evaluation. On
the other side, one respondent stated that such assessments were only conducted when required by

the curriculum, demonstrating a stricter adherence to set rules.
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Diagram 3.5.2.1. Frequency of evaluations
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Examining the frequency of assessment and feedback, as illustrated in Table 3.5.2.1, it was
found that a minimal number of students, precisely one student (1%), reported that their language
skills were consistently evaluated often. In contrast, a greater number (25%), stated that
evaluations were entirely focused on satisfying curricular requirements. Furthermore, the group
labelled "sometimes" accounted for 24%, implying that they encountered evaluations less
frequently, whereas 32% of the respondents, preferred the alternative of assessments occurring
"quite often." It is worth mentioning that 18% of survey respondents mentioned the presence of
frequent evaluations in the online language programmes they were enrolled in, emphasising the

importance of constant evaluation in the context of language learning.

According to the respondents' responses, 64 students mostly used mini-tests or essays for
assessment, closely followed by "word tests" with 60 responses, while "topic closures" received

54 responses. This suggests that teachers use a range of evaluation approaches.

Both word tests and mini-tests or essays emerged as the most popular assessment
techniques, selected by 5 language teachers each. Furthermore, three responses were cast in favour

of topic closures.

Most students were fortunate to interact with mixed assessors (both written and oral) during
their online foreign language education, constituting 51% of the responses. This method
emphasises a thorough review of all skill sets. Furthermore, 41% of participants stated that their
language competency was exclusively tested through written tests in their English lessons, with
only 4% reporting oral evaluations. Nonetheless, "neither way" was as popular as the option for

verbal ratings.
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A significant 90% (8 responses) of assessments encompassed both written and oral
components, enabling teachers to gain a holistic understanding of students' abilities. In contrast,
the remaining 10% (1 response) exclusively focused on oral examinations, severing ties with

written evaluations.

The majority of participant teachers, saw the importance of employing both oral and written
formats, seeing each as useful in its own right. On the other hand, a smaller group of three people
(33%) stated that they preferred oral assessments over written exams due to their perceived
efficacy and impact. This variety of perspectives underlines the importance of offering a well-
rounded set of evaluation procedures that cater to varied learning styles and personal preferences.
It is obvious that employing a combination of oral and written evaluations may help to give a more

comprehensive and adaptable manner of assessing knowledge and abilities.

Following the evaluation, the next stage is to provide feedback, which is an important part

of improving language abilities.

Out of the teachers who participated in the survey, a majority of 7 teachers (78%)
mentioned that upon assessing assignments, they not only assigned grades but also highlighted the
errors to the students, enabling them to learn from these mistakes in the future. Alternatively, 2
participants (22%) solely focused on evaluating the tasks without providing any specific feedback

on the errors.

A total of 57 responses from the students indicated that the homework assignments were
reviewed by the teachers, who then pointed out the mistakes made by the students and suggested

possible corrections.

In contrast, 41 students said that the professors chose not to correct the faults in the students'

work but instead of it assigned grades to the language learners.

Furthermore, there was an alternative option of not using any procedures for checking or

correcting mistakes in the context of online language training.

The variety of approaches used by teachers to assess and modify students' assignments
underlines the need of utilising a variety of evaluation techniques to satisfy students' various
requirements and preferences. This highlights the need of providing a diverse variety of evaluation
approaches to adequately meet the needs and preferences of the student population. Providing a
choice of evaluation methods is essential for addressing students' educational requirements and

preferences.
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3.5.3 Effectiveness of distance education in the process of foreign language acquisition
Concerning the efficacy of language instruction (Diagram 3.4.3.1), the survey participants
held divergent views, with 8% (8 respondents) considering it highly effective, 33% (34
respondents) fairly effective, 44% (46 respondents) somewhat effective, and 15% (16 respondents)

finding online foreign language teaching not useful at all.
Diagram 3.5.3.1. The effectiveness of distance foreign language teaching
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Upon consulting language teachers regarding the effectiveness of online language
instruction, the responses that were almost evenly divided. Five language teachers (56%) believed
that English language teaching through distance education was conducted fairly effectively, while

four (44%) opted for the "somewhat" category.

As they were asked about their perspectives on the matter, they shared their views on the

effectiveness of distance foreign language teaching.

One respondent remarked, "I do not perceive online learning as advantageous because in a
traditional classroom setting, our focus is solely on the lesson, the syllabus, and the teacher,
whereas in distance education, our attention may drift, teachers may have less capacity to engage

with us, and technical issues can occasionally impede the learning process.”

Another participant echoed this perspective, noting, "My primary issue was being more
quickly distracted by my surroundings than by a real classroom environment.” They admitted, this
is primarily their responsibility, but staying focused gets difficult when they have to listen to the
lecture while encountering phrases or sentences that are unclear or unknown for them. The theme

of sustaining concentration was recurrent in several responses.
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It 1s important to highlight that every language teacher involved in the study consider
distance education to be less effective in the realm of education. Simultaneously, they also believe
that this particular mode of education lacked some utility whatsoever. It is interesting to observe
how each teacher shared a similar perspective on the effectiveness and utility of distance education

in the field of language teaching.

Subsequently, the language teachers were invited to share their views on this efficacy in a
brief statement. The following responses were provided: "In my view, during challenging times,
it is imperative to strive for maximum effectiveness in teaching, and students should continue to

learn despite the circumstances."

According to one participant, foreign language instruction offered via online learning may
not produce substantial outcomes. They proposed that it may be more beneficial if the student is

an older person or an adult who is willing to study freely.

Furthermore, the notion of student autonomy was highlighted as a critical component of
distant language training. When considering various approaches during distance education we
have to mention the otion od blended-education. As it was explained in the theoretical of the thesis,
this version of education combines the synchronous and asynchronous approaches and their
benefits, minimalizing their drawbacks. This blended option encourages a student-centered
atmosphere. During lessons (and beyond them) it enables self-paced and autonomous learning

opportunity (Tusino, Sukarni & Pokhayati, 2021).

3.6 Pedagogical implications

The thesis focuses on the rise of distant learning in the field of foreign language education,
with a thorough examination of the methodological framework and efficacy of this educational
area. Furthermore, it examines the issues experienced from both the viewpoints of teachers and

learners, while also providing viable solutions to these impediments.

The research endeavour comprised two distinct phases of inquiry, the initial segment of
which involved an in-depth exploration of relevant literature to have a comprehensive
understanding of the subject matter. Throughout this process, the four language skills were
scrutinized —speaking, writing, reading, and listening—to identify the shortcomings of the

existing module in the context of online language instruction.

Following that, a study was conducted using questionnaires targeting educational

institutions in Beregszasz, with research participants consisting of 9-11 grade students and their
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language teachers. Each group of 30 people actively participated in the research by completing the

survey questionnaire.

Through a meticulous examination of the responses, it was ascertained that both language
learners and teachers in Transcarpathia exhibited a swift and proficient adaptation to distance
language instruction, with the lessons being enhanced and enriched through the utilization of
diverse online platforms and applications. The survey results also clarified the interactive
methodologies used in foreign language classes, such as online quizzes, the variety of teaching
materials available to both students and teachers —including textbooks and online resources—and
the challenges encountered during online language teaching, as well as the solutions devised to

address these issues.

In discussing the usefulness of distant foreign language teaching, the participants
universally indicated a negative attitude towards traditional offline education. Nonetheless, there
was complete agreement on the potential success of this method of instruction, if sufficient
resources are available and both teachers and students take a proactive approach. It was recognised
that, given the right conditions, remote education may provide results comparable to traditional in-

person instruction, demonstrating its feasibility as a strong educational option.

The students and their teachers who participated in the study found an agreement on the
nature of foreign language training in the context of distant learning. Analysing their replies
revealed that they prefer direct interpersonal contact while also demonstrating a desire to
participate in virtual learning settings. Nonetheless, when the issues raised in their feedback were
examined, it became clear that both students and teachers face similar hurdles in both remote
learning environments and traditional educational systems. This highlights a similar set of
concerns that must be addressed in order to improve the efficacy of language education in diverse

forms.
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CONCLUSION
Through a comprehensive and detailed analysis of the existing literature in the preceding
chapters, it is apparent that the field of foreign language teaching comprises a multitude of
methodologies and strategies that can be efficiently implemented within educational settings in

distance education.

Three types of approaches were mentioned in the first chapter of the thesis, namely:
synchronous, asynchronous and blended approaches. Synchronous foreign language teaching
happens in real time, usually at fixed times. Asynchronous education can be conducted at any time
and it is for the students’ convenience. The blended approach combines elements from the previous
two variants, creating an even more successful distance teaching option. Opting for the most

suitable approach significantly facilitates the process of acquiring a foreign language.

The domain of distance education in foreign language pedagogy encounters numerous
challenges, as clarified in the second chapter of the thesis. After conducting a thorough
examination of the existing body of literature in the second part of the thesis, it was deduced that
a number of frequently encountered challenges included the anxiety experienced by students when
undertaking tasks (especially during speaking skills development), the substandard nature of audio
files and supplementary teaching resources, the prevalence of unfamiliar phrases and words within

tasks, and various additional contributing factors.

Through the identification and examination of these obstacles, it becomes necessary to
explore and devise appropriate solutions and interventions. By delving into the complexities and
distinctions of these challenges, teachers may collaboratively work towards finding viable result
that can enhance the efficacy and quality of foreign language instruction in distance learning

environments.

Based on the previous analyses, appropriate conclusions may be summarized regarding the
outcomes of distance language education in the context of online foreign language instruction. It
may be observed from the feedback provided by both language teachers and students that they

generally prefer traditional, in-person classroom settings during English language classes.

However, this desire does not entail a full rejection of online teaching and learning
approaches. The findings of the study show that both teachers and students faced several obstacles
throughout the transition to online language instruction, but they actively sought and implemented

effective solutions to overcome these concerns.
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An analysis of the responses from teachers and students reveals that the skill most
commonly identified as challenging to develop in a distance education setting was oral proficiency.
As it was stated in the analysed works of literature as well, several factors, including student
attitudes and nervousness, were found to influence the acquisition of speaking skills, a notion
supported by existing literature in the field. Furthermore, both teachers and learners encountered

comparable difficulties in enhancing their abilities in text production and listening comprehension.

The participants discussed the technological challenges and probable audio difficulties
encountered during listening comprehension exercises. Teachers should do a pre-lesson check to
verify that audio resources may be easily accessible by students. Such finding was also mentioned
in the analized pieces of literature in the previous chapters of the thesis. When it comes to text
creation tasks, students must comprehend the teachers’ unique expectations. Teachers may help
students by defining the expectations for completed work, such as word count, structure, and level

of formality.

While reading comprehension was not viewed as a substantial barrier by respondents, there
were certain subtleties that hampered job completion to some extent. If a student lacks the
necessary vocabulary to participate effectively in reading activities, the quality of their work may
suffer, and they may struggle to complete the assignment at all. Teachers have to ensure that proper
preparation and follow-up procedures are employed to help students with reading assignments.
Teachers may limit the number of new concepts encountered by pupils by introducing key terms

ahead of time, enhancing their confidence and enthusiasm in the work at hand.

Further research is needed to acquire a more unified picture of the foreign language
instruction in multinational contexts, with the goal of illuminating further obstacles and exploring
various solutions to possible problems. Expanding the breadth of study will assist to have deeper
insights into the complexity of teaching languages in technological environments, allowing for the
identification of a larger variety of challenges and the creation of a more complete set of techniques

to address them.
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SUMMARY IN UKRAINIAN
PE3IOME

Tema auruiomMHOi poOOTH — TUCTAHINIIHA OCBITa y BHKIAJaHHI 1HO3EMHOI MOBH, IO
BKJIIOYAE TPOLIEC HABYAHHS Ta 3aCBOEHHS 3a/IaHUX MOJYJIIB, MONIYK BUHUKAIOUUX MPOOJIeM Ta

MOIIYK MOKJIMBUX IIISAX1B BUPIIMICHHS IIMX HEOJIKIB.

O06’exTOM AMUMIOMHOI POOOTH € MPOIEC BUKIAJAAHHSA Ta BUBYECHHS 1HO3EMHUX MOB 32
JIOTIOMOTOI0  TUCTaHIiiiHOT ocBiTH. lle Bkimouae B cebe Oararo (akTopiB, MOB’SA3aHUX 3
JUCTAHIIIMHUM MOBHUM HaBYaHHSAM, HANPUKIAJ AWU3aiH IHCTPYKIIH, TEXHOJOTIUHI pecypcH,
B3a€MO/Iisl BUUTENIS TA YUHS Ta 3aIydeHHs yuHiB. JlociikeHHs Oy ie 30Ccepe/KEHO Ha TOMY, SIK IIi
KOMIIOHCHTH B3a€MOJIIOTH JUJISI CTBOPEHHS €(QEKTUBHOTO HABUAIBHOTO cepenoBHIna y cdepi

JUCTAHIIIHOI OCBITH.

[IpeameTom poboTH € €hEKTUBHICTD Ta BIPOBAKEHHS MiAXO1B TUCTAHIIIMHOTO HABYAHHS
JUI HaBYaHHS 1HO3eMHHMM MoBaM. lle BKItOwWae OIJIsA[ MeAaroridyHuX MiAXO0JiB, HU(POBUX
w1at$opM i HaBYAIBHUX CTPATETid, [0 BUKOPUCTOBYIOTHCS B TMCTAHLIHHOMY BUKJIaJaHHI MOB.
VY nunnoMHi# poOOTI JOCHIKYBaTUMYTbCS PI3HI NMPOOJIEMH, 3 SKMUMU MOXYTb 3ITKHYTHCS
CTYAEHTH Ta BHKJIaJaui i/l yac BUBUEHHs 1HO3EMHOI MOBH 3a JI0MIOMOT'0I0 AUCTaHLIHHOI OCBITH.
KpiMm Toro, BiH moOkKaxke ai€Bl pilieHHs Takux npodnem. Il nucepramiss mMae Ha MeTl
3apoNOHyBaTH PO3YMIHHS PillI€Hb, 3aIIPONIOHOBAHUX y HAyKOBIHM JIITEpaTypi, 1 BUKIAAAUiB, SIKI

0epyTh y4acTh y JOCTiIKeHHI IS €(pEeKTUBHOTO BUPIIICHHS IUX MPOOIIEM.

Meroro 11i€i TUTIIIOMHOI POOOTH € OCHIKEHHS Ta OI[iHKa €()EKTUBHOCTI MITXOIB 10
JTUCTaHIIMHOT OCBITH B KOHTEKCTI HABYaHHS 1HO3eMHHUX MOB. L{e BKiItouae BUBUEHHSI TOTO, SIK Pi3HI
u(ppoBi IHCTPYMEHTH, MIATPOPMU Ta METOIM HABYAHHS BIUTMBAIOTH HA BUBYCHHS MOBH,
3allydeHHs CTYJEHTIB 1 3arajbHi pe3ylbTaTH HaBYaHHA. METOI JOCHIIKEHHS € TOIIyK
HallKpallux TMPakTUK 1 pillieHb, Kl MOXYTb OyTH BHKOPUCTaHI JUIsl MOKpAIIEHHS SKOCTI Ta
e(EeKTUBHOCTI JUCTAHIIIHOTO BUBUEHHS MOBU. TakuM YMHOM, BiH CIIO/IIBA€THCS 3pOOUTH BHECOK
y CTBOpPEHHS MII[HOI OCHOBH MJIsi JUCTAHIIMHOTO HaBYAHHS 1HO3EMHHUX MOB, SIKa MOXe OyTH

aJIanToBaHa JI0 Pi3HUX OCBITHIX CUTYyallii 1 BUMOT YYHIB.

3aB/aHHs, MOCTABJIEHI Mepel AUIUIOMHOI0 POOOTOI0, YMCIIEHHI Ta CKIAAHI, 3 METOH
3a0e3meueHHs] BCeOIUHOro PO3yMiHHS JAMCTAHLIHHOI OCBITM B KOHTEKCTI HABYaHHS 1HO3EMHUX
MOB. CIouaTKy OCHOBHOIO METOIO € BUBYCHHS Ta CHHTE3 TOTOYHOI JITEPATypH 3 Ii€l TeMU, 1100
BU3HAYUTH OCHOBHI TeopeTWyH1 Ta npakTtuuHi izmei. [ToTiM ¢Gokyc 3MimyeThCsi Ha BHUSBICHHS
MOTEHIIIHHUX TIEPEIIKO/T Ui HABYaHHS Ta OIaHyBAaHHS HABUYOK iHO3EMHOI MOBH 3a JIOTIOMOTOIO

JTUCTaHIIHO1T ocBiTH. KpiM TOTO, Y JOCHIKEHH] PO3IIIAIaTUMYThCS MPOOIEMH Ta MOMKIJIUBOCTI,
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MOB’sI3aH1 3 JUCTAHIINHAM HaBUYaHHSM MOB 3 TOYKH 30pY SIK BHKJIaJadiB, TaK i CTyAeHTiB. Kpim
TOTO, BiH 3a0€3MEeUNTh 1HHOBAIIIMHI OCBITHI IIIXO/H, SIKI BUKOPUCTOBYIOTh HOBI TE€XHOJIOTIT IS
IPUCKOPEHHS 3aCBOEHHS MOBH. Hapemri, guruiomMHa po0OoTa HamacTh pPEKOMEHAAINl s

e(EeKTHUBHOI TPAKTUKH.

Meroa IOCTIDKEHHsSI JAaHOI JTUIJIOMHOI pOOOTH TMOEAHYE TEOPETUYHI Ta EMITIpUYHI
11X0/T1, BKJIFOYAIOUX BTOPUHHI Ta MIEPBUHHI JHKepena I 3a0€31eYeHHS PETEIbHOTO BUBUCHHS.
TeopeTndyHa OCHOBa BHMAara€ peTeilbHOTr0 300py Ta OLIHKM aKaJeMiYHUX 3HaHb 3 BiJIOBITHHX
JITEpaTypHUX JDKEpEI, TAaKUX SK PeleH30BaHl JKypHaIM, HayKOBI IMyOJikallii Ta HagiiHi O0a3u
nanux B [HTepHeri. llg perenpHa OlliHKAa BTOPUHHHX JDKEpEN 3aKiafe MIIHY OCHOBY JUIS
PO3yMIHHSI iICHYIOYOTO MAacCHBY 3HaHb 1 BUSBIICHHS TPOTAJINH, SKi TOTOYHE JOCIIJDKSHHS Mae

HaMip BUIIPABUTH.

EmnipuyHuil KOMIIOHEHT JOCHIKEHHS NepeadayaTuMe NMPOBENCHHS CTaHAapTU30BaHUX
AHKET JUIsl pETeNbHO BiMiOpaHo1 BUOIPKU yYaCHUKIB, BKIIFOYAIOYN THX, XTO BUBYAE IHO3EMHI MOBH,
1 BumremniB. Li 3anmuTaHHs CHpsMOBaHI Ha OTPUMAaHHS PO3TOPHYTHX BIAIMOBiNEH IIOIO TOCBIiY,
COPUHHATTS Ta CTAaBJICHHS YYaCHMKIB O BUBYEHHs MOBHU. JlaHi, 310paHi 3 IUX OpHUTiHAJIBHUX
JoKepen, OyAyTh MiJIaHl peTelbHOMY SIKICHOMY Ta KiJIbKICHOMY JAOCIIKEHHIO 13 BAKOPUCTaHHIM
CTATUCTUYHUX TIAXOIIB Il BUSBJIEHHS 3aKOHOMIpHOCTEW 1 B3aemo3B’si3kiB. Lleit mimxim 13
3MIIIAHUMH METOJIaMHU JIO3BOJIUTh OTPUMATH OUIBII JETadbHE PO3YMIHHS TEM JOCIIJKEHHS,
rapaHTyIO4H MO€THAHHS TEOPETUYHUX 1/1el Ta eMITIPUYHUX JJOKa3iB /Ui JOCATHEHHS BUUEPITHUX

BUCHOBKIB.
[lepmi 2 po3aiin AMIIIOMHOT pOOOTH MPUCBAYEH] TEOPETUYHOMY MIAXOIY 10 TEMHU.

VY nepumiomMy po3aiii po3rNISIAIOThCs 3arajbHi BiIOMOCTI MPO AMCTAHIIHHY OCBITY Ta ii
3HAYEHHS y BUKJIAJaHHI IHO3eMHUX MOB. SIK 3a3Ha4ayocs, il 4ac JUCTAHIIIITHOT OCBITH MOXYTh
OyTu peasi3oBaHi JE€KUIbKA MAXO0/1B (CHHXPOHHUM, aCHHXpOHHUM, 3MiIaHuil). OKpiM MiJIXO/iB,
BukopuctoBytoTbcst IKT (IncTpymenTn komyHikamii iHdopmarii), onHmaiiH-pecypcu Ta
wiatopmu, o0 MepeKOHATHCS, 1[0 OBOJIOIIHHS 1HO3EMHOIO MOBOIO € TAKUM K€ YCHIIIHUM, 5K 1

0COOMCTHIf BapiaHT.

VY npyromy po3aisi AUIIIOMHOT poOOTH 30CepekeHa Ha HAOyTTi 4 MOBHUX HaBUYOK Mij
Yac JAMCTAHIIMHOTO HaBYaHHS. 3a JOMOMOTOIO BiAIMOBIAHOI JITEpaTypu MH 3MOIJH OTPUMATH
VSBIIGHHA TIPO TPOoOJeMH, sSKi BHUHHKAIOTh, 1 PIMICHHS, 3 SKUMH CTHKAIOThCS BHKJIQJadl Ta

CTYJICHTH.
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Tperst yacTuHa MUMIIOMHOI pOOOTH MPHUCBAYEHA EMIIPUYHOMY JIOCIHIIKECHHIO Ta HOTO
pe3ysbraTaM. B onuTyBaHHI Opajiv ydacTh BUKJIAadi Ta CTYJACHTH, SKi BUBYAJIN 1HO3EMHY MOBY
MiJ 4ac JUCTAHIIMHOTO HaBYaHHS. Pe3ynbraTd mokazanau, 1m0 OOWBI YaCTHHH 3ITKHYJHCS 3
KUTbKOMa TPYIHOILIAMH TiJ 4Yac AMCTAHIIWHOI OCBITH, 1 BOHM CIPOOYBallM KiJIbKa METOIB
MOJOJIAHHS [HMX TMEPeIIKoA. 3HAYHOKW TEPEeIIKOJIO € HEIOCTAaTHIH CIOBHHUKOBHH 3arac
CTYJICHTIB, & TAKOX TXHE CTABJICHHS JI0 AUCTAHIIMHOTO HaBYaHHs. )11 BUPIIICHHS Ii€1 TpoOiIeMu

BUWTEJ1 BUKOPUCTOBYBAIM 1HTEPAKTHUBHI IU(PPOBI 3aCO0M.

3BepTarouy yBary Ha mparMaTH4Hi MepeIKo/Iu, 3 SKHMH CTUKAIOTHCS BUKJIa1adi Ta y4HI y
BIpTYaJbHOMY CEPEOBHINI, i T€3a Ma€ Ha METI 3alpoNOHYBaTH pealbHI peKoOMeHAalii, sKi

MOYKHA JIETKO 3aCTOCYBAaTH Ha MPAKTHUII B PI3HUX OCBITHIX KOHTEKCTaX.

Kro4oBi cioBa: nucTaHIiiiHA OCBiTa, HABYaHHSI 1IHO3EMHHUX MOB, MOBHI HABUYKH, OHJIAMH-

pecypcu, nudpoBi TEXHOJOTI1, HUPPOBI IHCTPYMEHTH, TPYAHOII HABUYAHHS Ta PILIICHHS.
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APPENDICES
Appendix 1

Questionary for the students
1. Neme /sex /Ctatb?
- férfi /Momonik / male
- n6 /2Kinka/ female
2. Eletkora? /Bik? /Age?
- 14-15
- 16-17

3. Milyen tanintézményben folytatja tanulmanyait? / What type of institution are

you studying? /B sikomy TuIly HAaBYaJIbHOMY 3akJiaji Bu HaBuaerecs?
4. Jelenleg hanyadik osztalyban/évfolyamon tanul?
- 9./ grade 9 /9 knac

- 10. kozépiskolai oktatasban / 1.évf. szakképzés szerint / grade 10/year 1 /10 kiac B

mikoni(minei) / 1 Kypc B Konemki

- 11. kozépiskolai oktatasban / 2.¢évf. szakképzés szerint What grade/year are

you currently studying in? /grade 11/year 2 /11 xnac B mkodmi(Jtinei) / 2 Kypc B KOJEIKI

S. Rendelkezik-e nyelvvizsgaval? /Have you taken a language exam? /Yu maerte

cepTu(ikaT 3 Mi’KHAPOAHOIO ICIUTY 3 iIHO3eMHOI MOBH?
- igen /yes / Tak
- nem /no /Hi

6. Milyen szintre helyezi az angol nyelvtudasat? / What is your English level? /

Ha sixomy piBHi Bu BosogieTe aHIIiliiCbKOI0 MOBOIO?
- A1l (minimumszint) / A1 (minimum level) /A1 (mouaTkoBuii)
- A2 (alapszint) /A2 (basic level) /A2(Hmxunii Ta cepeHii)
- B1 (kiiszobszint) /B1 (Intermediate level) /B1 (cepenniii)

- B2 (kozépszint) /B2 (Upper-intermediate level) /B2 (Buie 3a cepenniit)
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- Cl1 (felséfok) /C1 (Advanced level) /C1 (mpocyHyTHiA)
- C2 (mesterfok) /C2 (proficiency level) /C2 (mockoHamii)

7. Melyik oktatasi format részesiti elonyben? /Which form of education do you

prefer? /SIkiit popmi HaBuanHst Bu HagaeTe nepeBary?
- offline/személyes oktatds /- offline/classroom education /Oduaiin/ouno
- online/ tavolléti oktatds / online/distance education /Onnaitn/nucTanuiiHo

8. Amennyiben tavolléti oktatasban volt része, rendelkezett-e megfelel6
mindségii és gyorsasagu internetkapcsolattal? / If you participated in distance education, did
you have an internet connection of adequate quality and speed? /SIkmo Bu HaBuyamcs

AMCTAHWIHHO, YM MAJIU SIKICHM Ta IIBUAKUIA iHTEpHET?
- igen /yes /Tak
- nem /no /Hi

9. Milyen eszkozoket tudott/tud igénybe venni tavolléti oktatas soran? / What
tools did you/can you use during distance education? /Uum kKopucTyBajucs mig 4ac

JUCTAHIIHHOTO HABYAHHA?
- okostelefon / Cmaptdon /smartphone
- tablet / [Inmanmrer /tablet
- laptop / HoytOyk /laptop
- asztali szamitogép / Komm’totep /personal computer
- egy¢b /Iamre /other

10. Amennyiben részt vett tavolléti angol nyelvorakon, milyen platformon
valosultak meg a tanorak? /If you participated in distance learning English classes, on which
platform were the lessons held? /fIkmo mix yac nucranuniiinoro Hapyanus Bu manu ypoku

aHIJIiliCbKOI MOBH, AKMMHU IIaTGOPMaMU KOPUCTYBaJIUCH?

google meet
- zoom
- skype

- messenger

59



- egy¢€b /Iame /other

11.  Milyen tananyag volt biztositva? / What material was provided? /SIlxkum

HaYaJIbHUM MaTepiajiom Bu 0ysu 3a0e3meveni?
- tankonyv/munkafiizet / textbook/workbook /ITinpyuanux/po06oumnii 30mut
- online forrasok /online resources /Onnaiin mxepena

12.  Melyik készség elsajatitasa/fejlesztése jelenti 6nnek a legnagyobb Kkihivast az
angol nyelvtanulasban altalinossagban véve? / Which skill is the biggest challenge for you
in learning English in general? SIki HaBHYKH ISl 3aCBOEHHS/PO3BUTKY BHMKJIMKAKOTH

TPYAHOII il Yac BUBYEHHS aHIIilcbKOI MOBH?
- Olvasas utani szovegértés/ Unranns /reading
- Hallgatas utani szovegértés /AyaitoBanns /listening
- [raskészség /TIucemo /writing
- Beszédkészség /"oBopinns /speaking

13. Mely készség elsajatitasa jelentette onnek a legnagyobb kihivast a tavolléti
nyelvoktatasban? / Learning which skill was the biggest challenge for you in distance
learning? /SIxki HaBMYKHM VI 3aCBOCHHSI BHMKJIMKAKITHL HaiOLIbIII TpyAHOmI mix 4ac

BHBYCHHS aHIJIIHCHKOI MOBH OHJIaiH?
- Olvasas utani szovegértés/ Uuranus /reading
- Hallgatas utani szovegértés /AynitoBanns /listening
- fraskészség /TIucemo /writing
- Beszédkészség /T'oBopinns /speaking

14.  Amennyiben az olvasasi készség fejlesztése kapott kozponti szerepet a tandran,
milyen problémak meriiltek fel? /If the development of reading skills was given a central role
in the lesson, what problems did you face? /SIkumio ocHoBHa yBara 3ocepemKyBaJiacsi Ha

PO3BUTKY YMTAHHS I Yac YPOKY, TO siKa npodaeMa BUHMKAJIA?
- ismeretlen szavak/kifejezések / unknown words/phrases / HeBimomi cnoBa/Bupasu

- feladattipus okozta nehézségek / difficulties caused by task type / CxknagHicTh

3aBJaHb PI3HOTO TUITY
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- ellendrzés/visszacsatolds hidnya / lack of control/feedback / Ilepeipka/

BIJICYTHICTb BiJIITOBii
- egy¢b /other /Iame

15.  Amennyiben a hallgatas utani szovegértés készség fejlesztése volt a cél a
tanéran, milyen problémak meriiltek fel? /If the goal of the lesson was to improve listening
skills, what problems did you face? /SIkmo ocHOBHa yBara 3ocepeayBaJjacs Ha ayAil0BaHHi

i Yac ypoky, TO siKa npod;eMa BHUHMKAIa?
- ismeretlen szavak/kifejezések / unknown words/phrases / HeBimomi crioBa/Bupasu

- feladattipus okozta nehézségek / difficulties caused by task type / Cxnannicts

3aBJIaHb Pi3HOTO THUITY

- ellendrzés/visszacsatolds hianya / lack of control/feedback / IlepeBipka/

BIJICYTHICTb BIJIIOBi/i

- hanganyag nem megfeleld mindsége /inadequate sound quality /Iloranwmii

ayJiio3amnuc
- egy¢b /other /Inme:

16. Amennyiben az iraskészség fejlesztése kapott kozponti szerepet a tandéran,
milyen problémak meriiltek fel? /If the development of writing skills was given a central role
in the lesson, what problems did you face? /SIkimo ocHoBHa yBara 3ocepepikyBajacs Ha

NHUCHMI i Yac YPOKy, TO sika nNpodJjieMa BUHUKaJIa?
- ismeretlen szavak/kifejezések / unknown words/phrases / HeBinomi cioBa/Bupasu

- feladattipus okozta nehézségek / difficulties caused by task type / CknaanicTh

3aBJIaHb Pi3HOTO THUITY

- ellendrzés/visszacsatolds hidnya / lack of control/feedback / Ilepeipka/

BiJICYTHICTb BiJIIIOBi/Ii
- szokincs hidnya /lack of vocabulary /BincyTHICTh CTOBHUKOBOTO 3amacy
- egyéb /other /Iamre:

17. Amennyiben a beszédkészség fejlesztése volt a cél a tanoran, milyen problémak

meriiltek fel? /If the aim of the lesson was to improve speaking skills, what problems did you
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face? /SIkmio ocHOBHA yBara 3ocepemkyBajiacsi Ha TOBOPiHHI MiJ 4Yac YpoOKy, TO siKa

npoodJieMa BUHUKAIA?
- ismeretlen szavak/kifejezések / unknown words/phrases / HeBimomi cnoBa/Bupasu

- feladattipus okozta nehézségek / difficulties caused by task type / CxnagHicTh

3aBJlaHb Pi3HOTO THUITY

- ellendrzés/visszacsatolds hidnya / lack of control/feedback / IlepeBipka/

BIJICYTHICTb BiJIITOBii
- szokincs hidnya /lack of vocabulary /BincyTHicTh CIIOBHUKOBOTO 3amacy

- idegesség a masok elott valo felszolalastol / nervousness about speaking in front of

others /HepBoBicTh uepe3 BiiMOBiIb Mepen iHIIUMHU
- egy¢b /other /Inme

18.  Milyen lehetdségeket tud arra ajanlani, hogy ezen akadalyokat ki lehessen
kiiszobolni? (Kérem, valaszat par mondatban fogalmazza meg!) /What options can you offer

to overcome these obstacles? (Please formulate your answer in a few sentences!)

/AAki MoxauMBOCTI € s mojosiaHHs nMx mnepemkoa? (Byas Jacka, HANMIIITH

BiINOBIiAb KiIbKOMA peYeHHAMM)

19.  Milyen gyakran lettek videdk/animaciok hasznalva a tanérakon? / How often
were videos/animations used in the lessons? /fIk yacTo BukopuctryBaJucs Bileo/aHimauiero

nig yac ypokis?
- minden 6ran / every lesson /Koxen ypoxk
- gyakran /often /Yacto
- néha /sometimes /Pinko
- soha /never /Hixonu

20. Milyen gyakran lettek online quizek alkalmazva a tandérakon? /How often
were online quizzes used in the lessons? /$Ik yacto BukopucroByBain oniaaiin kBi3 (QUIZ)

Ha ypokax?
- minden 6ran / every lesson /KoxeH ypok

- gyakran /often /Yacto
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- néha /sometimes /Pigko
- soha /never /Hikomnu

21. Az alabbi online oktatasi platformok koziil melyek voltak alkalmazva a
tanorakon? / Which of the following online educational platforms were used in the lessons?

/3 mepesiiyeHUX OHJIAWH MIAT(OPM, IKi BAKOPUCTOBYBAJIUCH i1 4YaC HABYAHHA?
- Kahoot
- Quizlet
- Jamboard
- Baamboozle
- Duolingo
- egy¢b /other /inmie

22.  Mely applikaciokat hasznalta mar nyelvtanuliasra? / Which apps have you

used to learn languages? /SIky nporpamy BUKOPHCTOBYBAJIU AJIsi BUBYCHHS MOBH?
- Duolingo
- Xeropan

Memrise

- Kahoot
- Quizlet
- egyéb /other /inmie

23.  Hasznosnak tartja-e az applikaciok bevonasit a nyelvtanulasba? / Do you find
it useful to include applications in language learning? /UYu KOpMCHUM € BUKOPUCTAHHS IIUX

Nporpam miJx 4yac BUBYEHHSI MOBHU?
- igen /yes /Tak
- nem /no /Hi

24.  Valaszat, kérem, indokolja meg néhiany mondatban! /Please justify your

answer in a few sentences. /Bamy BianoBiab, 0yab JJacka, MOTUBYHTE KiJIbKOMA peYeHHAMHU.
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25. Az online nyelvoktatas folyaman milyen gyakorisaggal volt tesztelve a
megszerzett nyelvi tudas? / How often was the acquired language knowledge tested during
online language education? /Ilix yac gUCTaHUiIHHOIO HABYaHHS K YacTo IepeBipsABCH

pPiBeHb 3HAHb 3 MOBHU?
- gyakran /often / Yacto
- elég gyakran /quite often / locuts yacto
- néha /sometimes / Pigxo

- csak amikor a tanterv kovetelte / only when the curriculum demanded it / Tinbku

3a HABYAJIbHUM IJIAHOM
- egy¢b /other /Iame

26. Milyen modon volt megvalositva a megszerzett tudas ellenérzése? / How was

the control of the acquired knowledge implemented? /fIxk nepeBipsiin oTpumani 3HanHs?
- szoOtesztek / word tests /CIHOBHUKOBUMA JUKTAHT

- mini-tesztek/ropdolgozatok / mini-tests/papers /Tectu/ camocriitna po6ota Ha 15

XB.
- témazarok / subject closures /TemaTnuna
- egy¢€b /other /Inme

27.  Milyen mddon valésultak meg a felmérok? / How were the tests carried out?

/Slk GyJi0 3aiiicHeHO OiHIOBAHHSA?
- irasban / in writing /ITucekmMoBO
- szoban / orally /YcHo
- irasban €s szoban / in writing and in orally /ITiucsmoBO ¥ ycHO
- egyik modon sem / not in any way /Hisik

28.  Milyen médon voltak a hazi feladatok / beadanddk ellendrizve? / How were

the homework / assignments checked? /fIk 6yJi0 nepeBipeHo nomaniHi 3aB1anHs/podoTH?

- a tanar érdemjegyet adott / the teacher gave a grade /BuuTenb TiIbKH OLIIHUB
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- a tanar érdemjegyet adott és felhivta a figyelmet a hibdkra, és ezek lehetséges
kikiiszobolésére / the teacher gave a grade and drew attention to mistakes and their possible

elimination /BuuTenb OIiHKUB, 3BEPHYB yBary Ha OMHJIKH, BKa3aB SIK 1X YHUKATH

- a tanar nem adott érdemjegyet se nem hivta fel a figyelmet a hibakra, és ezek
lehetséges kikiliszobdlésére / the teacher did not give marks or draw attention to the mistakes and
their possible elimination /Buntens He OLIHKB, HE 3BEPHYB yBary Ha MOMMWJIKH, HE BKa3aB SK iX

YHUKATH

29.  Osszességében mennyire tartja hatékonynak a tivolsagi nyelvoktatist? /
Overall, how effective do you think distance language education is? /Hackinbku Bu

BBaJKa€Te JUCTAHUINIHEe HABYAHHS e()eKTUBHUM?
- nagyon / very much //{yxe
- eléggé / enough /[loctaTHBO
- kissé / a bit /Tpoxu
- semennyire / not at all /Hisix

30. Kérem, valaszat indokolja meg par mondatban! /Please justify your answer in

a few sentences! /byab n1acka, naite BiinoBigb KijibkoMa pe4eHHAMH!
Appendix 2
Questionary of the teachers
1. Neme? / CtaTn? /Sex?
- férfi /Monosik / male
- n6 /XKinka/ female
2. Eletkora? /Bik? /Age?
- 20-30
-31-40
-41-50
- 50+

3. Milyen szakmai képzettségi szinttel rendelkezik? / Slxkmii nuniom maere? / What

level of professional education do you have?
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BA
MA
PhD

Hany év szakmai tapasztalattal rendelkezik? / Ckinbku pokiB craxy maere? /- 10+

év How many years of professional experience do you have?
kevesebb mint 1 év / Menmie 1 poky /1-2 p. / less than 1 year
1-2 év/1-2 p./1-2 years
2-5 év /2-5 p. /2-5 years
5-10 év /5-10p. / 5-10 years
10+

Jelenlegi milyen tipusu tanintézményben dolgozik? / V sikomy Ty HaBYaJIbHOMY
3akaagi npantoere 3apa3? / What type of educational institution do you currently

work at?

lyceum/ Jlineit /Lyceum

gimndzium / I'imuazis /High School
szakgimndzium / Konemx /Vocational High School

Folytatott-e oktatéi munkat tavolléti oktatas formajaban? / Um 3aiimanucsa Bu
NeJaroriyHoo AisiibHicTIO B AucTanuiiinomy ¢opmati? / Did you continue teaching

work in the form of distance education?
igen / Tax /yes
nem / Hi /no

Mennyire talalta nehéznek az atallast offline (tantermi) oktatasrol online (tavolléti)
oktatasra? / HackiJIbKH CK/1aJHO NepeTH 3 odIaliH HABYAHHA (B KJ1aci) Ha OHJIAlH
(mucranuiitno)? /How difficult did you find the transition from offline (classroom)

education to online (distance) education?
egyaltalan nem volt nehéz / B3arani vecknaano /it wasn’t difficult at all

kissé nehéz volt / Tpimku cknaano /it was a bit difficult
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10.

eléggé nehéz volt / locuts cknamno /it was quite difficult
rendkiviil nehéz volt / dyxe cknanno /it was extremely difficult

Milyen eszkozoket tudott/tud igénybe venni tavolléti oktatas soran? / SIki 3acodu Bu
BHKOPHMCTOBYBAJIH 200 BUKOPUCTOBYETE MiJl Yac AMcTAHNiiHOro HaB4YaHHs? / What

tools did you/can you use during distance education?
okostelefon / Cmaptdon /smartphone

tablet / [lmanmrer /tablet

laptop / HoyTOyk /laptop

asztali szamitogép / Komm’rorep /personal computer
egy¢b /Iame /other

Milyen platformon valosultak meg a tandorak? / Ha saxii nuaardgopmi Bu

npaumoBaau? / What platform were the lessons held on?
google meet

zoom

skype

messenger

egy¢€b /Iumie /other

Milyen tananyag volt biztositva? / $SIlkumM HaB4YaJbHUM MaTepiajsiom OyJH

3a0e3neueni? / What materials were provided?

tankonyv/munkafiizet / Ilinpyunuk, poGounii 3ommt / textbook, workbook
online forrasok / Onmnaita mxepena /online resources

egy¢b /Iamre /other

11  Mely készség(ek) fejlesztését tartotta a legkonnyebbnek? / SIky HaBuuky

Haierme Oyso pozsuBatu? / Which skill(s) did you find easiest to develop?
Olvasas utani szovegértés/ Uuranus /reading
Hallgatés utani szovegértés /AyairoBanss /listening

[raskészség /TTuceMo /writing
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12.

13.

14.

- Beszédkészség /T"oBopinns /speaking

Mely készség(ek) fejlesztését tartotta a legnehezebbnek? /SIky HaBMYKy HaiickiaaHime

0y.s10 po3suBatu? / Which skill(s) did you find most difficult to develop?
- Olvasas utani szovegértés/ Unranus /reading

- Hallgatas utani szovegértés /AynitoBanns /listening

- [raskészség /TIuceMo /writing

- Beszédkészség /I"oBopinns /speaking

Milyen nehézségekkel szembesiilt olvasaskészségre fokuszalo feladat(ok) elvégzése kozben?
/ SIki TpyAHOII BHHUKAJIU MiJ 4ac BUKOHAHHS 3aB/aHb, fIKI MaJM HAa MeTi PO3BUTOK
HaBu4ok untanua? / What difficulties did you face while completing the task(s) focusing

on reading skills?

- a didkok hidnyos szdokincse / Manuii cmoBHHKOBHI 3amac y4uHiB /students’ incomplete

vocabulary
- feladattipus nehézségei / Cxnaanicts 3aBaans /task type difficulties

- technikai nehézségek (pl.internetkapcsolat) / Texniuni cknagnomi /technical difficulties

(e.g. internet connetction)

- a didkok hozzaéllasa a feladatokhoz /BigHomieHHs! yuHIB/CTYJeHTIB 10 HaBuaHHs /the

students’ attitude towards the task
- egy¢€b /Iumie /other

Milyen nehézségekkel szembesiilt szovegértéskészségre fokuszalo feladat(ok) elvégzése
kozben? / SIki TpyaHOIli BHHHMKAJIM NI 4Yac BHKOHAHHS 3aBJaHb, SIKi MaJd Ha MeTi
po3BUTOK HaBM4OK aydiroBanHs? What difficulties did you face while completing the

task(s) focusing on listening comprehension skills?

- a didkok hidnyos szokincse / Manuii ciioBHHKOBUH 3amac y4HiB /students’ incomplete

vocabulary
- a hanganyag mindsége / SIkicTp aynmiozamucy / - the quality of the audio material
- feladattipus nehézségei / Cxknannicth 3aBnans /task type difficulties

- technikai nehézségek (pl.internetkapcsolat) / Texniuni cknagnomi /technical difficulties

(e.g. internet connetction)
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15.

16.

- a didkok hozzaallasa a feladatokhoz /BigHomieHHS y4HIB/CTYIeHTIB 10 HaB4aHHA /the

students’ attitude towards the task
- egy¢b /Iame /other

Milyen nehézségekkel szembesiilt az iraskészségre fokuszalo feladat(ok) elvégzése kozben?
/ SIki TpyAHOUIi BUHUKAJM IiJ 4aC BUKOHAHHS 3aB/JaHb, sIKi MaJIM HA MeTi PO3BUTOK
HaBu4yok nucsma? / What difficulties did you face while completing the task(s) focusing on

writing skills?

- a didkok hidnyos szokincse / Maymii cmoBHUKOBHH 3amac y4dHiB /students’ incomplete

vocabulary
- nyelvtani hibak jelenléte / MoBHi momuiiku / presence of grammatical errors
- feladattipus nehézségei / CxnangnicTs 3aBaanb /task type difficulties

- technikai nehézségek (pl.internetkapcsolat) / Texniuni cknagronti /technical difficulties

(e.g. internet connetction)

- a didkok hozzaéllasa a feladatokhoz /BigHomieHHs! y4HIB/CTYJeHTIB 10 HaBuaHHs /the

students’ attitude towards the task
- egy¢€b /Iamie /other

Milyen nehézségekkel szembesiilt a beszédkészségre fokuszalo feladat(ok) elvégzése
kozben? / SIki TpyaHouli BMHMKAJIM MiJ 4ac BUKOHAHHS 3aBAaHb, AIKIi MaJd Ha MeTi
po3BuTOK HaBH4OK ropopinusi? / What difficulties did you face while completing the task(s)

focusing on speaking skills?

- a didkok hidnyos szdékincse / Manuii cmoBHHUKOBHI 3amac y4dHiB /students’ incomplete

vocabulary
- kiejtésbeli hibak jelenléte / Opdoeniuni momunku / - the presence of pronunciation errors
- nyelvtani hibdk megléte / MoBH1 momuiiku /- existence of grammatical errors
- feladattipus nehézségei / Cxknannicts 3aBnans /task type difficulties

- technikai nehézségek (pl.internetkapcsolat) / Texniuni cknagaomi /technical difficulties

(e.g. internet connetction)

- a didkok hozzéallasa a feladatokhoz /BigHomieHHs y4HIB/CTyAEHTIB 10 HaB4aHHs /the

students’ attitude towards the task

69



17.

19.

20.

- egy¢€b /Iame /other

Milyen lehetéségeket tud arra ajanlani, hogy ezen akadalyokat Ki lehessen Kkiiszobolni?
(Kérem, valaszat par mondatban fogalmazza meg!) /Ski € masgxXu BUpilIeHHSA

BUIIleHa3BaHUX Npodiaem? (Byap Jacka, HAMUIIITH KITBKOMA pe4eHHSIMHU)

/What options can you offer to overcome these obstacles? (Please formulate your

answer in a few sentences!)

18 Milyen gyakran lettek videok/animaciok lejatszva a tanorakon? / $Ik wacto
KOpHCTYBaJMCA Bigeo/aniMmaniero mix yac ypokis? /How often were videos/animations

played in the lessons?
- minden 6ran /KoxeH ypok /every lesson
- gyakran /YacTto /often
- néha /Pinko /sometimes
- soha /Hikonu /never

Milyen gyakran lettek online quizek alkalmazva a tanérakon? / Sk u4acrto
BUKOpHUCTOBYBaJN oHaitH kBi3 (QUIZ) na ypokax? / How often were online quizzes used

in the lessons?

- minden oran /KosxeH ypok /every lesson
- gyakran /YacTo /often

- néha /Pigko /sometimes

- soha /Hikonu /never

Az alabbi online oktatasi platformok koziil melyek voltak alkalmazva a tanérakon? / 3
nepeJiiveHUX OHJIalH IaTdopM, siki BuUkopucropysaaucsa?/ Which of the following online

educational platforms were used in the lessons?
- Kahoot

- Quizlet

- Jamboard

- Baamboozle

- Duolingo
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22,

23.

24.

25.

26.

- egy¢b /inmie /other

Mely applikaciokat hasznaltara 6sztonozte diakjait mar nyelvtanulasuk soran? / SIky 3
nepejiiyeHHX NMPOrpaM BHU 320X0YYBAJIM BHKOPHCTOBYBATH YYHSIMH MiJ 4Yac BHUBYEHHS
moBu? / Which applications did you encourage your students to use during their language

learning?

- Duolingo

- Xeropan

- Memrise

- Kahoot

- Quizlet

- egy¢€b /iame /other

Hasznosnak tartja-e az applikaciok bevonasat a nyelvtanulasba? / YUu xopucHuMm €
BHKOPHCTAHHS IMX Nporpam mix yac BuB4yeHHs1 MoBu? / Do you find it useful to include

applications in language learning?
- igen / Tax /yes
- nem / Hi /no

Valaszat, kérem, indokolja meg néhany mondatban! / Bamy BinnmoBigb, Oyab Jacka,

MOTHBYiiTe KilbKOMa pedeHHsiMH. / Please justify your answer in a few sentences.

Milyen modon tudta megoldani a megszerzett tudas ellendrzését? / Sk mo:kere nepeBipuru

orpumaHi 3HaHHs y4HIB? / In what way were you able to test the acquired knowledge?
- szotesztek / CnoBHUKOBUI TUKTAHT /word tests

- mini-tesztek/ropdolgozatok / Tectn/ camocTiitna po6oTa Ha 15 XB. /mini-tests/papers
- témazarok / TematuuHna /subject closures

Milyen modon valdsultak meg a felmér6k? / SIx 0y.so 3aiiicHeno oninroBanus? / How were

the tests carried out?
- irasban / [TucemoBoO /in writing

- szoban / YcHo /orally
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27.

28.

29.

30.

- irasban és szoban / IIuceMoBo i ycHO /in writing and orally
- egyik modon sem / Hisik /not in any way

Mely ellenérzési format talalta hatékonyabbnak? / SIky i3 ¢popm nepeBipku Bu BBakae€rTe

epextuBHUM? /Which form of control did you find more effective?

- irasbeli / ITucemoBo / written

- szdbeli / YcHo /oral

- egyarant hasznos minkét valtozat / ObunBa kopucHi / - both versions are equally useful

Milyen médon tortént a visszacsatolas? / fIka Oyna BinmoBian? / How was the feedback

provided?

- érdemjegy adasaval / Tinpku ominka / - by giving a grade

- érdemjegy adasaval és a hibakra valo reflektalas / Ouinka Ta pearyBaHHs Ha TOMUJIKH /
- giving grades and reflecting on mistakes

- nem tortént visszacsatolas / He O6yno Binmosiai / - no feedback

- mas /Ixme /other

Osszességében mennyire tartja hatékonynak a tavolsagi nyelvoktatas? / Hackiabku Bu
BBaKacTe AUCTaHLiliHe HaB4YaHHA edexTuBHUM? / Overall, how effective do you think

distance language education is?

- nagyon / Jly>xe /very much

eléggé / locratubo /enough
- kiss¢ / Tpoxu / a bit
- semennyire / Hisik / not at all

Kérem, valaszat indokolja meg par mondatban! / Byab s1acka, naiite BianoBigb Kiibkoma

peuenHsimu! / Please justify your answer in a few sentences!
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