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INTRODUCTION

In recent years, the landscape of education has undergone a profound
transformation with the advent and widespread adoption of distance learning. This
paradigm shift has not only redefined the traditional classroom setting but has also
prompted a reassessment of the attitudes held by both students and tertiary teachers
towards this innovative mode of education. As technological advancements continue
to bridge geographical gaps, providing unprecedented access to educational
resources, understanding the perspectives and sentiments of key stakeholders
becomes imperative. It is therefore crucial for the education system to endeavor to
delve into the nuanced attitudes of students and tertiary teachers towards distance
learning, exploring the factors that shape their perceptions, and shedding light on the
implications for the future of education.

In exploring the landscape of online education, a diverse array of literature
offered insights into various facets of distance learning. Research on distance
learning delves into statistical trends, investigates student perceptions, and examines
challenges such as group projects and interactions between online and traditional
classes. Additionally, studies on teaching and learning explore effective pedagogical
practices and the impact of leadership on student outcomes. Highlighting the
challenges and impacts of distance learning, other works discuss its consequences,
advantages, and disadvantages, particularly in the context of the COVID-19
pandemic. Comparative studies compare perceptions between instructors and
students, analyze distance learning from both student and teacher perspectives, and
explore its application in foreign language teaching. Lastly, discussions on
educational technology trace the evolution of ed tech over 25 years, providing
valuable context for understanding the intersection of technology and education.
Together, these diverse sources were involved in suggesting ideas, offering help to
achieve this research that takes a closer look at students and teachers in
Transcarpathia.

The relevance and rationale of the topic is the exploration of students’ and
tertiary teachers’ attitudes towards distance learning/teaching. It is paramount in the
current educational discourse marked by rapid technological advancements and an
increased reliance on online platforms. As traditional educational paradigms evolve,

understanding the perceptions of key stakeholders becomes crucial for shaping



effective policies and practices. The main goal was to unravel the intricacies of
attitudes towards distance learning, providing valuable insights into the dynamics
that influence the acceptance and effectiveness of this mode of education.

Primarily, this study is aimed to find out the teachers’ attitude towards
distance education, and secondly to highlight the common and different features of
the attitudes of tertiary teachers’ and students’ towards online education at Ferenc
Rakoczi II Transcarpathian Hungarian College of Higher Education and Uzhhorod
National University. This research is verified by an attitudinal survey that evaluates
teachers’ opinions about online learning. It examines the sequential stages of
teaching.

The main questions of the research

How do tertiary teachers perceive and engage with distance learning methodologies?
What factors contribute to the formation of these attitudes among both students and
tertiary teachers?

Are there any statistically significant differences in teachers’ attitudes toward
learning before and after distance learning became an important part of our lives?
What impact did it have on the teachers?

The subject matter is the attitudes held by students and tertiary teachers
specifically in the context of distance learning. It examines their preferences,
concerns, and overall perceptions related to online education, shedding light on the
multifaceted nature of their experiences in this evolving educational landscape.

The primary objective of this research is to gain a comprehensive understanding
of the attitudes towards distance learning among students and tertiary teachers. By
investigating their perspectives, the study aims to identify patterns, trends, and
potential areas for improvement, contributing to the ongoing discourse on the
efficacy and acceptance of distance learning in higher education.

Three research hypotheses were formulated before the research was started that
had to be proven or refuted by the research data:

H1 Most teachers’ attitudes towards online education are negative.

H2 Students and tertiary teachers exhibit diverse attitudes towards distance
learning, influenced by factors such as prior experience and technological
proficiency.

H3 There are significant differences in attitudes towards distance learning

based on variables, such as age.



While striving for a comprehensive understanding, this research is limited to
the Transcarpathian Hungarian College of Higher Education of Ferenc Rakodczi 11
and the National University of Uzhhorod students. The chosen teachers filled out the
survey during the first semester of the academic year 2023/2024. Factors such as
access to technology, and socio-economic backgrounds may have impacted the
generalizability of the findings.

Through a comprehensive examination of teacher and student attitudes, this
study has important pedagogical implications for the future in that, based on the
findings, it can provide valuable insights that can inform educational policies,
instructional strategies, and technology interventions, ultimately promoting more
effective and inclusive learning environments in the contemporary educational

environment.



PART I. LITERATURE REVIEW

In establishing the credibility of any research endeavor, a comprehensive
review of both past and present studies is indispensable. Delving into the realms of
previous linguists works provides invaluable insights into the subject matter at hand.
Throughout the course of this research, particular emphasis was placed on
scrutinizing sociological studies, although the inclusion of various articles, posts, and
reviews proved to be equally enlightening. Fortunately, an ample array of literature
was available, offering thorough and detailed insights that greatly informed the
development of this work. It is worth noting that while many have explored similar
topics, each contribution brings forth unique perspectives, conclusions, and
experiences, enriching the collective discourse on the matter.

The basis of the entire research is based on online education, but as it was
already mentioned, it is important to study and find the root causes in this case. Some
would call this type of learning a curse, some would call it a blessing, it is all just a
matter of perspective and education system, but let’s face the facts. Although not on
a global scale, distance education has always existed in some small form even before
COVID (and in the case of us in Ukraine, before the war), so according to many, it
is not difficult to determine whether we would have fallen so quickly into the digital
world without to the world in terms of education... but based on research and trends
before the epidemic, we can make some well-founded guesses.

Before COVID-19, online education was already experiencing steady growth,
driven by technological advancements, changing educational paradigms, and
increasing demand for flexible learning options. Research conducted by
organizations such as the Babson Survey Research Group and the Online Learning
Consortium had consistently reported growth in online course enrollments and
institutional adoption of online learning tools over the years preceding the pandemic.
Based on these research groups, the factors included:

Technological advancements: continuous improvements in internet connectivity,
digital devices, and educational technology platforms were making online learning
more accessible and effective.

Changing demographics and learning preferences: the rise of digital natives and a

growing population of working professionals seeking to upskill or reskill were



driving demand for online education. Additionally, learners were increasingly drawn
to the flexibility and convenience offered by online learning platforms.

Cost and accessibility: online education often presented a more affordable alternative
to traditional brick-and-mortar institutions, removing barriers related to geographical
distance, transportation costs, and accommodation expenses.

Institutional adoption and accreditation: many universities and educational
institutions had begun incorporating online courses and degree programs into their
offerings, recognizing the potential to reach a broader student base and enhance their
competitive edge (Allen & Seaman, 2016).

However, it is essential to note that the pace and scale of online education
expansion might have been different in the absence of COVID-19. The pandemic
acted as a catalyst, accelerating the adoption of online learning globally out of
necessity rather than choice. Institutions that had been hesitant or slow to embrace
online education were compelled to pivot rapidly to remote teaching and learning
modalities to ensure continuity of education during lockdowns and social distancing
measures. While the pandemic accelerated the adoption of online education, it also
highlighted challenges such as the digital divide, equity issues, and concerns
regarding the quality of online learning experiences. Post-pandemic, the trajectory of
online education will likely be influenced by factors such as technological
advancements, pedagogical innovation, regulatory frameworks, and societal attitudes
towards digital learning.

Therefore, while online education was already on a growth trajectory before
COVID-19, the pandemic played a significant role in expediting its widespread
adoption. Without the disruptive force of it, the pace and extent of online education
expansion might have been way slower and more varied across different regions and
institutions.

Oleksandr Kostyuk delved into the findings of a recent study by Stanford
scholar Eric Hanushek, highlighting the evident repercussions of the COVID-19
pandemic on education quality. The study underscores a stark reality: the pandemic’s
disruption will likely translate into a considerable decline in individuals’ lifetime
earnings, amounting to a staggering $70,000 or a 5.6% reduction compared to pre-
pandemic levels. The economic ramifications extend even further, projecting losses
totaling $28 trillion for the United States by the century’s end. Hanushek’s

examination focused on analyzing mathematics test results from U.S. schools,
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leveraging these empirical data to draw insightful conclusions. Notably, the study
draws a direct correlation between the adoption of distance learning during the
pandemic and its impact on students’ skill development, with far-reaching
implications for their future productivity in the workforce. The discourse centers on
the adverse effects of COVID-19 on secondary education, underlining the
detrimental consequences of extensive reliance on distance learning. Hanushek
underscores that these losses stem from the inherent limitations of remote education,
which fail to adequately nurture critical skills such as problem-solving, teamwork,
and critical thinking.

Moreover, there’s a looming concern that similar negative repercussions
could extend to higher education, exacerbated by the ongoing challenges posed by
the pandemic and other global crises, such as the conflict in Ukraine. This
underscores the imperative of addressing these educational setbacks and devising
effective strategies to mitigate their long-term impact on individuals and economies
alike (Kostyuk, 2023).

The second part, the research on students’ attitudes towards online learning
has been aided by works such as the study titled “What is effective online teaching
and learning in higher education?" authored by Jace Hargis sheds light on a critical
aspect of the discourse. It delves into various challenges inherent in online education,
such as stringent time constraints, the involvement of a large faculty and student
body, inadequate infrastructure, limited experience in online teaching, diverse
perspectives and attitudes towards online pedagogy (including instructor self-
efficacy and student autonomy in learning), and the complication of time zone
disparities among students. Hargis (2020) underscores a prevailing consensus among
researchers that effective online education should prioritize pedagogical principles
(andragogy). However, he emphasizes the contemporary necessity for educators to
grasp the technological intricacies in order to provide equitable learning
opportunities. This aligns with insights from Weller’s (2020) comprehensive meta-
study, which accentuates the historical trajectory of technology integration in
education, as discussed in the article. Thus, it is imperative for educators to not only
focus on pedagogy but also understand and utilize technology effectively to enhance
the online learning experience for students.

In the course of conducting research, it was recommended to thoroughly

examine existing literature, as it facilitates a swifter acquisition of new insights and
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diverse perspectives on the subject matter. A significant portion of research on
students’ perceptions of distance education (DE) courses, whether blended or fully
online, primarily involves students enrolled in online courses (Daniels & Feather,
2002; Dobbs, del Carmen, & Waid-Lindberg, 2017; Hannay & Newvine, 2006;).
Certain studies compare the perceptions of DE between students attending traditional
in-person classes and those engaging in online learning. Furthermore, additional
investigations encompass undergraduate as well as adult learners, covering a broad
spectrum of topics pertaining to the online learning environment (Horspool & Lange,
2012; Seok, DaCosta, Kinsell, & Tung, 2010b, a). This comprehensive exploration
not only enriches our understanding but also highlights the significance of diverse
perspectives in evaluating the effectiveness and reception of DE.

Moving on, recent educational reforms have advocated for a shift towards
student-centered learning within physical learning environments (Kumari, 2022),
highlighting a departure from traditional instructional methods. To comprehend the
distinctions between these approaches, it is essential to examine the specific
experiences and challenges encountered by students during the learning process. For
instance, in the context of language learning, pre-exam tasks serve as illustrative
examples to discern the differences between traditional and distance learning
methods.

According to Miroslav Trajanovic, Dragan Domazet, and Biljana Misic-Ilic
(2007), pre-exam tasks and activities play a crucial role in evaluating language
proficiency, focusing on language abilities such as grammar, vocabulary, and
language functions. Notably, the allocation of more time for preparation in e-learning
settings can alleviate stress among students, enhancing their readiness for
assessments.

The study conducted by Hopker et al. (2021) delves into the exploration of
technology utilization and its impact on teacher confidence in fostering teaching and
learning with variation for fluency among 16-19-year-old GCSE math re-sit learners
across diverse learning environments. This research contributes to the existing
literature by offering empirical evidence and practical implications for educators,
policymakers, and stakeholders involved in the design and implementation of
technology-enhanced learning environments within the context of GCSE re-sit
programs. It sheds light on the critical intersection of technology integration and

pedagogical practices aimed at enhancing student fluency in mathematics,
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particularly among learners undertaking GCSE re-sit examinations. By examining
the role of technology in supporting teaching practices and its influence on teacher
confidence levels, the study provides valuable insights into effective instructional
strategies and interventions tailored to meet the unique needs of re-sit learners in
education.

In their study, Sari and Nayir (2020) delve into the challenges encountered in
distance education amidst the COVID-19 pandemic. Central to their qualitative
investigation are the perspectives and experiences of teachers navigating the abrupt
transition to remote teaching. The authors meticulously analyze the multifaceted
challenges faced by educators during this unprecedented period, shedding light on
the intricacies of adapting pedagogical practices to virtual learning environments. By
exploring the accounts of teachers, the study unveils the complexities inherent in
remote instruction, including technological barriers, pedagogical concerns, and
socio-emotional implications. Through a qualitative lens, Sari and Nayir offer
valuable insights into the lived experiences of educators amidst the pandemic,
elucidating the nuanced challenges and opportunities inherent in the shift to distance
education. Their research underscores the importance of understanding teachers’
perspectives in devising effective strategies and support mechanisms to mitigate the
challenges associated with remote teaching and ensure the continuity of quality
education during crises.

During the creation of this work, several Ukrainian researches were studied,
as one already was mentioned already, it is a must to reference another study by
Sydorenko and Sydorenko (2022) on distance learning, where attention is drawn to
the importance of the ability of teachers to use online platforms. The authors analyze
the views of students and teachers on this issue, revealing various perspectives and
challenges associated with the transition to distance learning. The study reveals that
the ability of teachers to effectively use online platforms is a key factor in the
successful implementation of distance learning. The authors emphasize the need for
systematic training of teachers to use digital tools, as well as the importance of
supporting and training teachers in the development of their competencies in this
direction. The results of the study indicate the importance of further efforts in the
field of training teachers to work with online platforms to ensure high-quality and

effective distance learning.
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It is imperative to consider research that examines how teachers manage
online tools and instructional techniques through collaborative efforts and peer
support, that is when Joint practice development and Sharing good practices comes
to mind.

Studies conducted by Viviane Robinson, Margie Hohepa, and Claire Lloyd
(2007) emphasize the significant impact of educational leaders who actively facilitate
teacher professional development on student achievement outcomes. Through
rigorous research and analysis, the authors delve into the complex dynamics of school
leadership, exploring not only what works but also why certain leadership approaches
yield positive results. By synthesizing the best available evidence, the authors shed
light on the pivotal role of leadership in shaping student outcomes, highlighting key
factors that contribute to effective leadership practices. This literature serves as a
valuable resource for educators, policymakers, and researchers interested in
enhancing educational leadership and improving student achievement. It offers
evidence-based recommendations and actionable insights to inform leadership
development initiatives and guide efforts aimed at fostering positive educational
outcomes. It also underscores the effectiveness of Joint Practice Development (JPD)
initiatives as a means to promote collaborative learning and enhance teaching
practices.

According to Hargreaves and Fullan (2012) Joint Practice Development
involves teachers working collaboratively in small groups, sharing problems of
practice, observing each other’s teaching, and reflecting on their experiences to
improve their practice. Another explanation of JPD was made by O’Sullivan (2012)
meaning Joint Practice Development is a process of professional learning that
involves teachers in working together to systematically improve teaching and
learning in their schools.

Moving on to the similar, yet different approach, SGP, again, there are several
definitions — in this research, two are mentioned:

Stated by Fullan (2016), Sharing Good Practice involves educators
exchanging successful pedagogical methods, resources, and experiences with
colleagues, fostering a culture of collaboration and continuous improvement.

In line with the perspective of Hattie (2009), Sharing Good Practice

encompasses the process of identifying, celebrating, and disseminating effective
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teaching strategies and approaches among educators, with the aim of enriching the
professional community and enhancing student learning experiences.

Determining whether Sharing Good Practice (SGP) or Joint Practice
Development (JPD) is better depends on various factors such as the context, goals,
and preferences of the individuals or organizations involved. Each approach offers
unique benefits and may be more suitable depending on the specific circumstances.
SGP is effective for disseminating successful practices and showcasing what works
well. It can be beneficial for quickly spreading innovative ideas and strategies across
a broader audience. SGP may be preferred in situations where the primary goal is to
share best practices efficiently and inspire others to adopt similar approaches. On the
other hand, JPD emphasizes collaborative development and improvement through
collective action. It fosters a deeper level of engagement, reflection, and joint
learning among participants. JPD may be more appropriate when the focus is on
fostering a culture of continuous improvement, innovation, and professional growth
within a specific community or organization.

Based on the research of Viviane Robinson, Margie Hohepa and Claire Lloyd
(2007), the following comparison table was created by Patzer (2020):

Table 1. Comparing SGP and JPD (Patzer, 2020)

Sharing Good Practice (SGP) Joint Practice Development (JPD)

Largely unilateral, rarely interactive Often bilateral, always interactive
Seldom innovative for both parties Always innovative for both parties
Supposedly runs down from success Builds up from what is not working

As highlighted by Donelan & Kear (2023), explorations into collaborative
online learning within higher education have yielded significant understanding of the
challenges encountered by both students and instructors. These challenges
encompass issues such as diminished student participation and suboptimal levels of
student contentment. Certain research endeavors have proposed remedies or
suggestions, often aiming to enhance various facets of the educational experience: be
it augmenting student engagement, refining student perceptions and satisfaction, or
fostering student performance and skill advancement. As the prevalence of online
education continues to surge, there arises a pressing need to methodically

amalgamate this corpus of research. Doing so would facilitate the extraction of
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cogent insights for educators. The imperative lies in devising efficacious
methodologies for online group collaboration to ensure that students can adeptly
cultivate skills in virtual realms that were hitherto nurtured through on-campus
interactions. This endeavor is paramount in ensuring that the transition to online
modalities does not compromise the quality and efficacy of skill acquisition and

development among students.

16



PART II. STUDENTS’ ATTITUDES TO DISTANCE LEARNING

In an era defined by rapid technological advancements and global
connectivity, the landscape of education has undergone a transformative shift, with
online learning emerging as a prominent and indispensable facet of the educational
paradigm. As the world grappled with unprecedented challenges, particularly in the
wake of the COVID-19 pandemic, educators and students alike found themselves
navigating uncharted waters in the realm of virtual classrooms. Against this
backdrop, this research about students’ attitude towards online learning, delves into
the multifaceted realm of online education, specifically focusing on the intricate
tapestry of student attitudes towards this burgeoning mode of learning.

The allure of online education lies in its accessibility, flexibility, and the
potential to transcend geographical boundaries, offering students the opportunity to
engage with educational content from the comfort of their homes. However, this
paradigm shift raises pertinent questions about the efficacy of virtual learning
environments, the dynamics of student-teacher interactions, and the overall impact
on the educational experience. Addressing these inquiries, the study embarked on a
comprehensive exploration, seeking to unravel the nuances of student attitudes
towards online education.

Through meticulous analysis, encompassing diverse demographic variables,
technological proficiencies, and learning preferences, it illuminates the intricacies of
how students perceive online education. By delving into their motivations,
challenges, and the factors influencing their engagement, the research was to provide
valuable insights that not only shed light on the state of online learning but also pave
the way for enhancing its effectiveness and inclusivity.

This part of the study aimed to understand students’ attitudes towards distance
learning at Ferenc Rakoczi II Transcarpathian Hungarian College of Higher
Education and Uzhhorod National University through an attitudinal survey. The
research aimed to determine the impact of students’ attitudes to the learning process
during online education. The main questions include the students’ attitudes towards
distance learning, the differences in attitudes before and after distance learning
became an important part of our lives, and the differences between these educational
establishments. It focused on students’ methods and ,,survival” abilities in virtual

learning. Successful virtual learning requires greater student initiative and effort, and
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students lacking self-regulation abilities may struggle to succeed. Three research
hypotheses were formulated: there are significant differences in students’ attitudes
towards online education, most students’ attitudes are positive, and a small number
of students are not satisfied with online education.

The study was limited to students at Ferenc Rakoczi II Transcarpathian
Hungarian College of Higher Education and Uzhhorod National University and the
results may have been different if students from other higher educational institutions
were involved. The findings have important pedagogical implications for the future,
as educational institutions can decide on the most effective methods and learning
forms for their students, benefiting both students and teachers.

As it was already mentioned, students from the Ferenc Rékoéczi 11
Transcarpathian Hungarian College of Higher Education and Uzhhorod National
University took part in this study. As a new semester began, the prepared
questionnaire was delivered to various students from both higher educational
establishments, as well as published on multiple social media platforms, so that as
many individuals as possible could fill it out. All of this was accomplished by
completing an online questionnaire throughout the second semester of the academic
year 2022/2023. The participants provided the project with information from the
preceding two years via the aforementioned survey, assisting with deductions. To
avoid misunderstandings, a dual-language questionnaire with questions written in
both Hungarian and Ukrainian was designed for respondents.

The questionnaire was completed by 37 people. Approximately 78 percent of
the research participants were female, whereas 22 percent were male. Furthermore,
the majority of students (about 43%) were between the ages of 19 and 20 (the final
year of their bachelor’s degree studies). (See Table 2 for an overview.)

Table 2. Participants’ data

Female

Male

29 78.4%

8 21.6%
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16-18 years old

7 19%
19-20 years old

16 43%
Over 20 years old

14 38%
Ferenc Rakoczi I
Transcarpathian Hungarian g 48.6%
College of Higher Education
Uzl.lhor(.)d National 19 5149
University

The anonymous internet survey started with a brief cover letter explaining the
goal of the study and assuring participants of their confidentiality. Certain personal
information from respondents was sought at the start of the survey in order to make
statistically valid assumptions about the students’ age, gender, and current
educational context.

Then, in the next section, the respondents were asked whether they agreed or
disagreed with open statements about the practical application of distance learning,
with choices such as: how successful they were in developing themselves; what effect
spending all day in front of a computer or mobile device had on both their mental
and physical well-being; what percentage of their time was spent preparing for
classes; if they had the appropriate equipment in their home for distance learning,
and so on. Furthermore, students were given the opportunity to express themselves
without relying on the response options with an overview question at the conclusion.

The student replies were submitted to quantitative and qualitative analysis.
These data analysis approaches were employed in tandem to assist the research in
gaining insights from various data kinds. For the table samples, quantitative research
was done to display analytics so that readers may comprehend the work better just
simply by looking at the numbers. The qualitative technique was utilized to allow
pupils to examine topics in greater depth through words.

While traditional classrooms appeared to be indispensable at first, a greater

number of students’ passion, positive attitudes, and openness to take part in distance
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education classes indicate a more promising future for online websites, different
platforms, online educational tasks, and games in higher education institutions.

The results speak for themselves: around 5% stated that distance learning had
not benefitted them at all, while 46% believed that the preceding two years had been
adequate and beneficial to their advancement. Furthermore, 38% of people say that
the previous years were just marginally effective. In terms of unfavorability, the
majority dominates with 43%; these students just minimally felt the drawbacks of
distance learning, however 27% were happy with the time spent online.

Table 3. Short-answer results 1. Assessing Distance Learning Impact

During distance learning | Very Adequate A bit Not at all
Effectiveness 11% (4) 46% (17) 38% (14) 5% (2)
Disadvantage 19% (7) 27% (10) 43% (16) 11% (4)
Productivity 19% (7) 60% (22) 16% (6) 5% (2)

The majority of students agreed on an increase in productivity, with 22 feeling
engaged during online education, accounting for 60% of responses. Six, or the 16%
seen in the data table, reflect the number of individuals who felt very productive, and
two farther away with identical numbers represent those who felt just slightly
satisfied throughout digital learning. Because participants also offered comments on
additional particular questions related to the broad online education concept, the
attached table clarifies the findings. Slightly more than half of the university students,
51 percent, had to have the instruments required for this form of modern education.
Computers and telephones were examples, but electricity, field strength, and wireless
internet were other examples. At the same time, 35% only approved somewhat with
this assertion, which may be clarified through the absence of the remaining three
items on the list of requirements.

Even if a student knows the topic, nothing causes more nervousness than
delivering an assignment in front of the entire class and teacher. This assertion was
now backed up by the students that assisted in the execution of this project. Some of
them, more specifically 43% believed that distance learning is less stressful than in-
person education. The outcomes were associated with related thought-blocking,
greater self-focused attention, and bodily effects such as blushing and stammering.

These can have an effect on their classroom performance and academic achievement.
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Better performance can be connected to a decrease in stress, since nearly 38% of
students selected the ,,Partially agree” option.

Making up for backlogs was also included in the questions, and the majority
of respondents agreed with the assertion that there was more possibility for this
during distant education. As a result, over 30% of respondents agreed completely and
35% agreed somewhat with the notion. Only five people disagreed with this totally.

Table 4. Short-answer results 2. Factors influencing distance learning

experiences

During distance | Completely | Partially I can neither | Partially Do not agree
learning agree agree deny nor | disagree at all
confirm
Presence of
technical o o o o
conditions in the 51% (19) 35% (13) 11% (4) 3% (1)
household
Less stress 43% (16) 19% (7) 22% (8) 5% (2) 11% (4)
Opportunity  to
catch up on the | 30% (11) 35% (13) 16% (6) 5% (2) 14% (5)
backlog
Better o o o o o
performances 24% (9) 38% (14) 22% (8) 5% (2) 11% (4)
Decreased
motivation to | 8% (3) 30% (11) 22% (8) 8% (3) 32% (12)
learning English
Usefulness of
online resources o o o o
n learning 32% (12) 32% (12) 27% (10) _ 18% 13
English
Increased 38% 22% 19% 13%
8% (3)
motivation (14) )] @) Q)

Students were given increased incentive during digital education for language
acquisition, notably English language learning. The 32% displayed in the table shows
12 students, as well as how many did not agree with the assertion that ‘Learning
English online reduces my interest and drive to learn English’. This finding may also
be explained by the following remark in the questionnaire: the depth of online
literature and assets provided them with greater support and benefit, hence they felt

more readily ‘wanting to learn’. This remark was supported by 24 individuals, while
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three people strongly disagreed. The remaining 27% were unable to dispute or defend
the allegation.

A bigger number of participants (38%) studied three or four hours a day
during home study, while another 22% study up to four hours, which was an
appropriate and legitimate amount of time given that presentations and assignments
did not cease throughout online education, and being wiser was always a good thing.
When students were asked about the benefits of online education, they developed
varied viewpoints, as shown in Figure 1.

Figure 1. What advantages did digital education offer students?

ADVANTAGES OF ONLINE EDUCATION for
students

| COMPLETE AND SUBMIT ASSIGNMENTS FASTER 12 (35,3%)

| DID BETTER DURING ORAL EXAMS

12 (35,3%)

| DID BETTER IN WRITTEN ASSIGNMENTS

FLEXIBLE LOCATION AND TIME SCHEDULE

26 (76,5%)

The biggest advantage was the flexibility (flexible location and time
schedule) with 76% vote advantage.

For the multiple-choice questions, students could select various alternatives
from those provided. Based on this, it can be confidently asserted that challenges
such as back discomfort and eye pain could make online learning difficult, as
acknowledged by 70% of students. Another thing to note was that the option labeled
»technical problems” was in second place with 50% of the vote. Power disruptions
exacerbated the situation, as there was no distance education without energy. Figure

2 depicts further information.
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Figure 2. What caused problems in online education?

DISADVANTAGES OF ONLINE EDUCATION

OTHER

EYE STRAIN, BACK PAIN

FATIGUE

TECHNICAL PROBLEMS

COMMUNICATION DIFFICULTIES

LACK OF SCHEDULING

LACK OF EXPLANATION

NOTHING

for students
1 (2.9%) 24 (70,69)
—
L |
L 9 (96.5%)
B 17 (509%)
[T 16 (47.19%)

T 607.6%)

10 (29.4%)

[
T 3(88%)

When asked to name three good and three negative aspects of remote learning, the
replies did not differ significantly. One of the students made a broad, general
statement, her answer summarized several statements that appeared in the opinions
of other respondents.

“Positive: no one disturbs the study, there is adequate silence and I don’t have to
take care of the meals. You don’t have to travel and I prefer the comfortable home
environment.

Negative: Lack of contact, lack of a classroom lesson (we were able to connect better
with the topic of the lesson during offline), lack of time (the teacher had less time to
explain the topic). The decrease in our level of knowledge.”

Flexible scheduling, improved performance, higher grades, the warmth of home,
and reduced stress were frequently mentioned as good features.

Some students also acknowledged the benefits of the Internet world.

“The course material can be searched and repeated any number of times (e.g.
Moodle).”
“You could even look up what you don’t know during a lesson.”

“I am informed by a wide range of internet sources.’

“There are more sources on the Internet.”

23



The most unfavorable replies included a lack of student life, absenteeism due
to power outages, and the emergence of different health concerns as a result of
computer use.

“Positive: no need to travel, no need to get up so early, more free time.
Negative: frequent internet problems, lack of company, eye strain.”

Lastly, there was a summary question, ,,Overall, are you satisfied with the
online education?” to which nearly 51% of the students responded with Rather yes,
19% with a clear Yes, and 24% with Rather not. Despite the downsides, the vast
majority of respondents felt that all aspects of distant education were suitable for
them - on this basis, it is possible to determine which style of education is more
suitable for people who want to study.

Now that there is written proof showing the majority of students’ desire for
online education, it can be stated that these two institutes are no different from the
majority of international study findings. We can clearly see the benefits of this type
of learning, which I would summarize as ,,flexibility, freedom” — which is what
young people appreciate most now. In what follows, the three key themes addressed
by the research study will be discussed in accordance with the results of the
questionnaire administered to research participants.

What is the students’ attitude towards distance learning at Ferenc Rékoczi 11
Transcarpathian Hungarian College of Higher Education and Uzhhorod National
University?

It would be a mistake to pretend that virtual schooling did not begin slowly
and with difficulty for all of us, but as tough as it began, teachers and students quickly
learned to apply the general and technological skills necessary for digital learning.
Even though research participants from both institutions provided positive and
negative comments on this issue, the majority of students had a favorable, satisfied
attitude toward online education. This positive answer was substantially backed by
the fact that the students’ homes provided the essential technical infrastructure for
distance learning, as evidenced by the fact that half of the respondents agreed
completely and the other half agreed slightly.

To emphasize a medical student’s remark, they stated that the reason they
were so hopeful about remote education was because of the flexible schedule:
,, During weekdays, students have the chance to work and engage in other activities

since
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doing both while simultaneously studying during the day is just impossible. They le
arn about a place relevant to or unrelated to their career as a consequence, which
helps them unwind and recharge. On the one hand, learning is simpler in this form
at since I can take as much time as 1 need to comprehend the information
(anonymous).”

Are there any statistically significant differences in students’ attitudes toward
learning before and after distance learning became an important part of our lives?
What impact did it have on the students?

After the advent of distant education, students’ attitudes changed
significantly, not just toward studying itself, but also toward acquiring the English
language, and this quandary was resolved by a resounding yes in the questionnaire.
The students noted remarkable benefits that helped them assimilate new knowledge
and study materials, but they also got stronger apart from the field of science: some
of them highlighted harmonizing their emotional states in the field of online tests,
presentations, and so on. The stress element for students grows in face-to-face
education, and nervousness emerges, but appearing in front of a computer is less
terrifying, so every student has the chance to develop properly.

Many of the participants stated that learning is simpler since there is a bigger
variety of vast Internet resources, self-scheduling allows for more time for
everything, and finishing and handing in assignments is faster.

The questionnaire’s final job included an opinion-explanatory question in

which respondents were provided with the option to expound on their prior replies
with their personal experiences. One student stated that the major downside of
switching to online school was an absence of motivation:
“The biggest disadvantage for me was that I felt lonely and didn’t have the desire to
achieve. That’s something I felt in the classroom, that I wanted to be better than the
others. This had an effect on me that prevented me from studying as diligently as 1
should be very often (anonymous).”

Many students probably felt the same way, and that many may have lost their
natural competitive drive as a result of a lack of interaction. However, with the
approach of turning on video cameras during lectures, or with the teachers’ online
tasks/interesting activities, and newer and newer digital ways, this weakness might

likely be practiced throughout time.
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Are there any statistically significant differences in students’ attitude towards
distance learning between these universities?

Both parties received positive and negative replies, indicating that students
filled out the questionnaire thoughtfully and in accordance with their own opinions.
The winning team on both sides was unquestionably the one that strongly supports
the continuance of online education.

Prior to the start of the study, three research hypotheses were formulated that
required to be confirmed or refuted by the findings:

HI1 There are significant differences in students’ attitudes towards online

education.
Although there were unique and equal opinions in the response box, this statement is
correct in that the students answered the questions based on their own beliefs, which
means that everyone found various methods to describe their opinions, and some
viewpoints overlapped.

H2 Most students’ attitudes towards online education are positive.

The research confirmed that this assertion was correct. 51% of students said ,,Rather
yes,” while 19% said ,,Definitely yes.”

H3 There is a small number of students who are not satisfied at all with online
education.

The third and final theory was proven to be incorrect. When asked if they were
pleased with remote education overall, 24% said ‘Rather not,” while none said ‘Not
at all,” indicating that this premise is technically false.

Both institutions supplied both favorable and negative remarks on this issue,
based on the fact that all respondents filled out the study questionnaire attentively
and according to their own opinions. Yet, an overwhelming number of students were
enthusiastic about online education. The fact that half of those surveyed agreed
completely and the other half agreed somewhat that their homes provided the
necessary technical infrastructure for this type of learning helped to explain why their
opinions toward remote learning were usually positive. The students saw significant
benefits that helped in their integration of new knowledge and study materials, but
they also grew stronger outside of the science area. A few of them underlined the
need for mental balance in the context of online examinations, presentations, and so
on. Students endure greater stress and anxiety while studying in person, but everyone

has the opportunity to reach their full potential when learning in front of a screen
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since it is less frightening. Several participants agreed that learning is easier because
there is a greater range of online resources, that self-scheduling allows for more time
for everything, and that finishing and submitting tasks is faster.

Additional outcomes:

The greatest advantage was adaptability with 76% vote advantage.

Two of the three hypotheses were proven to be correct, indicating that there are
considerable disparities in students’ attitudes, beliefs, and viewpoints, yet the
majority of them love digital learning. The data and research results refuted the third
hypothesis.

The goal was to determine the students’ attitudes toward distance learning at Ferenc
Rékoczi II Transcarpathian Hungarian College of Higher Education and Uzhhorod
National University, both of which were successful.

These findings have substantial long-term implications because they enable
educational institutions to make educated judgments regarding how they can most
effectively train their students and deliver innovative learning experiences that all
students will value. It will be easier to put in place a system that will benefit both
students and teachers.

In concluding the exploration into students’ attitudes towards online
education, a wealth of insights that shed light on the intricate relationship between
students and virtual classrooms has been unveiled. As we transition from this study,
poised on the precipice of a new academic inquiry, our focus pivots towards
understanding the other crucial half of the online learning equation: the teachers. Just
as students bring their unique perspectives, challenges, and expectations to the virtual
table, educators, too, have their own set of experiences, concerns, and innovative
practices in the realm of online teaching.

By embarking on this next research endeavor, delving into ,,Teachers’
Attitudes towards Online Education,” the aim is to create a holistic tapestry that
intertwines the perspectives of both learners and educators. Through this
comprehensive approach, the target is to aspire to bridge gaps, foster meaningful
dialogues, and ultimately, contribute to the evolution of online education.
Understanding the symbiotic relationship between students’ and teachers’ attitudes
holds the key to designing more effective and engaging virtual learning
environments. Delving into this new phase of exploration, this research is poised to

unravel a wealth of insights that will not only inform educational practices but also
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pave the way for a future where online education is not just a contingency plan but a

thriving, innovative, and inclusive educational paradigm.
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PART III. EMPIRICAL RESEARCH METHODOLOGY ON
TEACHERS’ ATTITUDES TO DISTANCE LEARNING

3.1 Participants

The survey encompassed a diverse range of teachers in terms of age, gender,
subject area and institutional affiliation, providing a comprehensive view of attitudes
towards online education. The participants of this research were all teachers from the
Ferenc Rakoczi II Transcarpathian Hungarian College of Higher Education and
Uzhhorod National University. Surprisingly, 75% of the 24 instructors who
completed the questionnaire were female, whereas just 25% were male. Additionally,
the majority were between the ages of 35 and 45 (50%), followed by those over 45
and instructors aged 21 to 35. The following table contains information about the

respondents from the two universities, see the summary in Table 5.

Table 5. Participants’ data

Gender Number of educators | Percent (%)
—

Female 18 75%

Male 6 25%

21-25 years old - -

25-35 years old 3 12,5%

35-45 years old 12 50%

Over 45 years old 9 37,5%
University | |

Ferenc Rakéczi 1I

Transcarpathian 19 79,2

Hungarian College of

Higher Education

Uzhhorod National | 5 20,8

University

It is evident that the teachers who participated in the survey represent a
diverse range of academic disciplines and professional expertise. These disciplines
include Philosophy, International Economics, English language and literature,
History of international relations, Biology subjects, Hungarian literature, Hungarian

grammar, Hungarian language history, Stylistics, Literary language history,
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Hungarian language as a foreign language, Stylistics, Rhetoric, Sociolinguistics,
Contactology, Theory and practice of editing, Pedagogy, Sociology of Education,
Scientific research, Dialectology, Grammar, German language and literature,
Introduction to Linguistics, Workshop on oral and written communication, Foreign
language (English), Intercultural communication, Designing the educational process
in educational institutions, Modern Ukrainian literary language, History, British
literature, Psychology, English grammar, Professional English, Inclusive education
Universal History: Recent Age; History of Hungary: recent era; Ethnic traumas in

the XX. century in Central Europe.

3.1.1 The Research Instrument: Questionnaire for teachers

The questionnaire was administered online using the free Google forms
programme. Teachers were invited to take part in the survey during the two semester
and gave their answers anonymously. Its administration took up to 15 minutes. The
focus of interest were the attitudes of teachers of the Ferenc Rakoczi 11
Transcarpathian Hungarian College of Higher Education and Uzhhorod National
University towards online classes.

Following this initial session, participants were able to rate their confidence
and difficulties in their ability to teach effectively using distance learning platforms.
They were given the opportunity to express their feelings through some statements,
thus facilitating a nuanced exploration of their perspectives and experiences in this
area. The available response options enabled a comprehensive understanding of the
multifaceted dynamics surrounding the application of distance education methods.
Just as in last year’s research examining the attitude of students to online education,
it was also possible to vote on various advantages and disadvantages of distance
education in the questionnaire investigating the attitude of teachers.

In addition to multiple-choice questions, the questionnaire contained yes/no
and several free-response questions. The free-response questions greatly helped the
work in that the gray, monotonous, impersonal answer options provided in advance

were given some kind of color and feelings.

3.1.2 Procedures of the research
At the outset of the new semester, under conditions remaining unaltered, a

questionnaire was distributed to numerous educators across two universities.
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Simultaneously, efforts were made to amplify its reach by disseminating it across
several social media platforms (Messenger, Viber, Gmail, Whatsapp), ensuring broad
accessibility and participation. This concerted effort aimed to maximize the number
of respondents and thereby enhance the richness and diversity of perspectives
captured within the survey. The questionnaire, administered online during the initial
semester of the 2023/2024 academic year, served as a pivotal tool for gathering
comprehensive insights into the experiences and perceptions of educators. By
reflecting on the past three years through their responses, participants contributed
invaluable information that underpinned the formulation of informed conclusions
and recommendations. To foster inclusivity and mitigate potential language barriers,
a bilingual questionnaire was meticulously crafted, featuring questions presented in
both Hungarian and Ukrainian languages. This thoughtful approach sought to
accommodate the linguistic preferences and needs of respondents, ensuring clarity

and facilitating meaningful engagement with the survey instrument.

3.1.3 Data analysis methods

Quantitative analysis was instrumental in scrutinizing the numerical data
gleaned from the structured components of the survey questionnaire. This method
enabled the systematic examination of respondents’ demographic information,
attitudes, and perceptions. The quantitative approach provided a robust framework
for identifying patterns, correlations, and trends within the dataset, thereby offering
empirical insights into the phenomena under investigation.

The rationale behind employing quantitative analysis lies in its ability to yield
precise, quantifiable results that lend themselves to statistical inference. By
quantifying responses and demographic variables, we were able to generate
quantifiable metrics and conduct statistical tests to ascertain relationships and
associations between different variables. Furthermore, quantitative analysis
facilitated the comparison of responses across different groups and aided in the
identification of significant patterns or trends that may have emerged within the
dataset.

In tandem with quantitative analysis, qualitative methods were employed to
delve deeper into the nuanced aspects of participants’ experiences, perceptions, and
attitudes towards online education. Qualitative analysis involved the systematic

examination of open-ended responses and textual data obtained from survey

31



responses, interviews, or other qualitative data sources. This method enabled the
exploration of rich, detailed narratives and the identification of themes, insights, and
contextual nuances embedded within the qualitative data.

The decision to incorporate qualitative analysis stemmed from the recognition
of the inherent complexity and diversity of human experiences and perspectives.
Qualitative methods offered a means to capture the depth and richness of
participants’ responses, allowing for the exploration of underlying motivations,
beliefs, and contextual factors shaping their attitudes towards online education.
Through qualitative analysis, we aimed to uncover the subjective meanings and
interpretations attributed to various aspects of distance learning, providing a holistic
understanding of the phenomena under scrutiny.

By integrating both quantitative and qualitative analysis approaches, this
research sought to leverage the respective strengths of each method while mitigating
their inherent limitations. The complementary nature of these methodologies
facilitated a comprehensive and robust analysis of the data, enriching our
understanding of teachers’ attitudes towards online education and yielding valuable

insights for informing future educational practices and policies.

3.2 Findings

The findings from this study offer valuable insights into the complex and
multifaceted nature of teachers’ attitudes towards online education in the context of
pandemics and conflicts. While many educators feel adequately prepared for the
challenges posed by distance learning, concerns persist regarding academic integrity,
mental health implications, and the efficacy of assessment using digital tools.
Moreover, diverse perspectives regarding the potential of online education and
preferences for teaching modes underscore the need for tailored interventions and
support mechanisms to address the evolving needs of teachers and students.

A significant part of the respondents, i.e. 19 out of 24 people (of which three
respondents marked the ‘very’ option) are confident in using distance learning
platforms. While this proportion of teachers reported feeling adequately prepared and
proficient in navigating online learning environments, the remaining five
experienced concerns and uncertainty, indicating that further training and support is

still needed in this area, meaning this problem can be fixed easily.
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Coming back, since it was already mentioned that the majority think their
teaching methods are appropriate, 17 people also considered the preparation for using
these online tools to be adequate. In contrast, the minority, i.e. six people (25%) and
one person (4.2%) chose Not really/No option.

Although the majority always wins, it should be noted that said minority is
not that small after all, as this data is only valid for this research.

Similarly, according to the study conducted by Hopker, Atherfold, Bartlett,
Ibrahim, Lynch, and Sureshbabu, the majority of teachers reported a notable
improvement in their confidence levels regarding technology utilization following
their completion of lesson visits. They highlighted that engaging in practical
application of various tools, seeking assistance and guidance when needed, and
observing the effective utilization of these tools by other educators significantly
contributed to their enhanced confidence. This underscores the importance of hands-
on experience, ongoing support mechanisms, and peer learning in fostering teachers’
proficiency and confidence in technology integration within educational settings.
(Hopker, Atherfold, Bartlett, Ibrahim, Lynch & Sureshbabu, 2021).

Participants emphasized the importance of collaboration and sharing of best
practices among teachers in the world of distance education with 92% positive (Yes)
voting results, and only 8% (two out of 24 people) who denied the need for
cooperation.

According to Patzer (2020) engaging in collaborative endeavors between lead
practitioners and teachers stands as a potent avenue for professional development,
fostering enhancements in subject mastery, innovative teaching methodologies, and
the exploration of fresh classroom techniques. It has been revealed that educators
glean substantial insights from their peers, surpassing the benefits garnered from
mentorship or conventional training sessions. Furthermore, the adoption of
collaborative practices among teachers correlates positively with increased
classroom innovation, fortified self-efficacy convictions, and elevated levels of job
satisfaction. This underscores the transformative impact of collaborative learning
environments on educators’ professional growth and pedagogical efficacy.

The numerical data of the information mentioned so far can be viewed in

Table 6 below:
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Table 6. Short-answer results

During distance learning  Definitely Yes Not really /I No

or don’t care or

There is a chance There is

chance

Adequate training in - 70,8% (17) 25% (6) 4,2% (1)
online platforms
Cooperation and sharing - 91,7% (22) 8,3% (2) -
of useful practices is
necessary
Distance education - 41, 7% (10) - 58,3% (14)
replaces traditional
education

The answers to the following two questions resulted in big differences, when
teachers were asked how concerned were they about online education, first during
the period of COVID and then during the initial period of the war, since in Ukraine
there was also a short period of returning to traditional university life between the
two events that changed people’s lives.

In March 2020, most of the students were probably overjoyed when they
heard the news that they did not have to go to university and that the Paradise of fun
in the digital world of computers/phones was about to begin, but for most, especially
older teachers, this did not mean such great joy.

First of all, it is worth considering that 33% of the respondents were ‘Very’
afraid of the introduction of online education before COVID, since before the
pandemic it was not as widespread as the digital space in education has already
developed, and 12.5% wasn’t afraid of change at all. Another 33% of voters pressed
‘A little’ and 21% “Not really’.

However, this answer changed significantly, when there was a retreat to pre-
war distance education, as it became exactly the opposite of the data of the previous
question: 33.3% were ‘Not at all’ afraid to work with online tools again, but 12.5%
remained, which choose the ‘Very’ option, 29% ‘A little’ and 25% ‘Not really’
options.

Age-wise the fact that older teachers were afraid of online teaching, was
supported by the answers of those aged 35-45 and over 45. Among those who filled
out the questionnaire, only three teachers were between the ages of 25-35, i.e. the

youngest among the teachers, not surprisingly, recorded their experiences with online
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education as positive, they were not afraid of the transition due to the pandemic and
the war. See Figure 3 for proof.

Figure 3. The difference between tertiary teachers’ concern about distance

teaching pre-COVID and pre-war in the country

FEAR OF ONLINE TEACHING/USING ONLINE

TOOLS
BEFORE COVID AFTER COVID/BEFORE THE WAR
m Very 33,30% 12,50%
Not really 20,80% 25%
A bit 33,30% 29,20%
Not at all 12,50% 33,30%

Next, participants identified a range of advantages associated with distance
education, including flexibility, access to resources, and personalized learning
opportunities. 19 of the teachers voted for flexibility as an advantage, it seems that,
considering last year’s research, not only the students thought that the convenient
time schedule and change of locations in addition to online classes is favorable.

Based on Myronov’s & Myronova’s ( n.d.) short online article, one of the key
advantages of distance learning is the ability for students to have full control over
their study schedule. They have the autonomy to determine when and how much time
they allocate to studying the course material throughout the semester, enabling them
to craft an individualized study plan that suits their personal and professional
commitments. Distance learning also eliminates geographical barriers, allowing
students to pursue their education from any location worldwide, be it the comfort of
their home, office, or any other convenient setting. All that is required to commence
learning is access to a computer with an internet connection. This accessibility proves
especially beneficial for individuals facing physical constraints, those residing in
remote areas, as well as for parents with young children, who may find it challenging
to attend traditional on-campus classes regularly. And, an appealing aspect of
distance learning is the seamless integration with one’s primary commitments. This

flexibility allows individuals to pursue education concurrently with their professional
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responsibilities, facilitating the opportunity to enroll in multiple courses or programs
simultaneously, even across different educational institutions (Myronov &
Myronova, n.d.).

Thanks to the results of this research, it was confirmed, in addition to the
previous statements, that not only do the above apply to students, but teachers also
feel the same way.

Figure 4. What advantages did digital education offer teachers?

ADVANTAGES OF ONLINE EDUCATION for

teachers

OTHER D

BETTER WORK-LIFE BALANCE FOR TEACHERS L

PERSONALIZED LEARNING OPPORTUNITIES H

INCREASED STUDENT ENGAGEMENT THROUGH D
MULTIMEDIA

ACCESS TO VARIOUS ONLINE RESOURCES |

FLEXIBILITY, COMFORT | 1 |

However, they also highlighted several challenges, such as limited
interaction, technical issues, and difficulties in maintaining student engagement and
motivation.

Not surprisingly, the problems with limited interactions (with a 87,5% voting
advantage) seemed to win this fight. Grasping educators’ viewpoints on digital
interactions holds immense importance, given that their perspectives profoundly
shape how they approach teaching. The dynamics and quality of online exchanges in
educational settings often reflect the teacher’s involvement. Effective teacher
facilitation is pivotal in fostering substantial collaborative engagements, empowering
students to feel assured in their interactions with classmates. This underscores the
pivotal role of educators in cultivating a conducive online learning environment (Gao
& Shi 2023).

In her study, Wong (2005) conducted a comparative analysis of how future
educators perceived teacher-student interactions in both face-to-face (F2F) and

online asynchronous segments of an introductory education course. Her findings
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shed light on the central role of teacher-student relationships in the teaching and
learning journey, highlighting the significant impact of these interactions. Penelope’s
research provided evidence supporting the notion that teacher-student interaction,
particularly in the online realm, positively influences students’ levels of engagement
and motivation. This underscores the importance of fostering meaningful interactions
between teachers and students, irrespective of the learning environment.
Furthermore, Wong’s (2005) preliminary investigation delved into the perceptions of
both online and face-to-face students regarding teacher-learner interactions, adding
another layer of insight into the dynamics of educational engagement across different
instructional formats.

Therefore, it can be confirmed that it is not a new topic or, more importantly,
a problem, several studies prove the frequency of its occurrence.

A substantial portion of respondents (62.5%) expressed concerns about the
restricted ability to conduct hands-on activities and group projects in distance
education settings. This limitation impedes the practical application of concepts and
collaborative learning experiences typically facilitated through in-person
interactions. Even though advancements in technology have enabled a wide range of
online teaching tools and platforms, certain practical activities or group projects may
be challenging to implement due to technological limitations. For example, hands-
on laboratory experiments or art projects may require specialized equipment or
materials that students do not have access to remotely.

Another proportion of respondents (54.2% each) highlighted physical
discomfort such as eyestrain, back pain, and fatigue as significant drawbacks of
distance education. This underscores the importance of ergonomic considerations
and strategies for mitigating health-related issues associated with prolonged screen
time in online learning environments.

The respondents (54.2%) also had issues with technical problems and lack of
access to devices/internet as challenges in distance education, which indicates that
infrastructure-related issues can hinder the smooth implementation and accessibility
of online learning platforms, particularly for students from underprivileged
backgrounds.

Teachers voted the same amount of numbers for (37.5%) difficulties in
maintaining student motivation and commitment and increased workload for teachers

as a disadvantage of distance education. This highlights the importance of employing
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effective instructional strategies and support mechanisms to keep both students and
teachers engaged and motivated in virtual learning environments. The data can be
viewed in the figure below:

Figure 5. What disadvantages did digital education offer teachers?
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Analyzing the responses provided by tertiary teachers regarding the most
effective online platforms or tools for promoting distance learning reveals several
key insights and trends:

Preference for established platforms: Many respondents highlighted familiar and
widely used platforms such as Google Classroom, Meet, and Zoom, which suggests
a comfort level with tools that are already integrated into their teaching practices and
have proven reliability.

Versatility of communication tools: platforms like Google Meet and Zoom, which
offer features such as video conferencing and chat functionality, were frequently
mentioned and that underscores the importance of effective communication tools in
facilitating teacher-student interaction and collaboration in virtual learning
environments:

“Meet is great, the use of the chatbox is also possible when e.g. a student’s
microphone is not working or Zoom, where breakout rooms can be created for group
work.”

Emphasis on Learning Management Systems (LMS): several respondents
emphasized the effectiveness of Learning Management systems (LMS) such as

Moodle and Microsoft Teams. These platforms were praised for their ability to
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streamline course materials, monitor student progress, and facilitate teacher-student
communication.

“The use of learning management systems (LMS) is very effective because they help
both the student and the teacher to monitor the student’s progress. Through these,
teacher-student communication can also be easily realized.”

Convenience and organization: teachers highlighted the convenience and
organizational features of platforms like Google Classroom, which allow for the
centralized management of study materials, submissions, and communication. This
reflects a desire for platforms that simplify administrative tasks and enhance
efficiency in online teaching:

“I would say Classroom, because we can organize the study materials and
submissions in one place. And everything can be retrieved at any time. It can also be
used well in terms of maintaining contact.”

“Google Classroom would be my answer. Everything you need for contact,
information exchange and reporting is available there, the rest is a function of the
human factor.”

Support for collaborative activities: Some respondents mentioned features like
breakout rooms in Zoom and collaborative tools like Kahoot and Forms, indicating
a recognition of the importance of facilitating interactive and engaging learning
experiences through online platforms.

Consideration of accessibility: Platforms like Messenger and Viber were mentioned
by a few respondents, suggesting a consideration for alternative communication
channels that may be more accessible to certain students or conducive to specific
learning needs.

The teachers’ responses highlight the importance of selecting online
platforms and tools that align with their pedagogical goals, support effective
communication and collaboration, and enhance the organization and efficiency of
distance learning processes. This underscores the need for educators to have access
to a diverse range of digital tools and platforms that cater to the diverse needs and
preferences of both teachers and students in virtual learning environments.
Additionally, the findings emphasize the ongoing importance of professional
development and training to ensure that teachers are proficient in utilizing these tools

effectively to optimize the online learning experience.
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Next in line was analyzing the responses provided by tertiary teachers
regarding the strategies they found most successful in keeping students engaged in
online classes, which yields several insightful observations:

Emphasis on continuous feedback and communication: many respondents
emphasized the importance of maintaining active communication with students and
providing continuous feedback. Strategies such as frequent discussions, personalized
tasks, and addressing questions in real-time contribute to fostering a sense of
connection and engagement among students.

“I always make sure to give feedback and maintain active communication. I think
these two are at the top on the list, If we re talking about strategies.”

“Continuous discussion of the questions that arise are really important.”
Utilization of interactive and collaborative activities: several teachers highlighted the
effectiveness of interactive and collaborative activities in keeping students engaged.
This includes strategies such as small group discussions, interactive lessons, and
cooperative learning tasks, which promote active participation and peer interaction.
“My strategy is simple: Do not to let students turn off their camera, cooperate with
them, lessons should always be interactive!”

Motivation and goal setting: teachers recognized the significance of motivating
students and setting common goals to guide their learning journey. Strategies such as
emphasizing the common goal, rewarding class participation, and providing
psychological support contribute to cultivating a positive learning environment and
enhancing student engagement.

“The success of the tested strategies was always determined by the given
circumstances and the student’s motivation for learning. “If someone wants to do
something, they look for the opportunity, if not, then the excuse”. Rewarding class
participation (login) with points has proven to be quite effective.”

“I made them feel that I was ‘there’, they could reach me at any time through the
various channels, and my students often took advantage of this.”

Individualized approaches: some respondents emphasized the importance of tailoring
teaching strategies to meet the individual needs and motivations of students.
Personalized tasks, addressing students by name, and providing individualized
feedback contribute to creating a supportive and inclusive learning environment that
fosters student engagement.

’

“I would say, assignment of personalized tasks, questions by name.’
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Consistency and accountability: strategies such as tracking attendance, consistent
compliance with requirements, and implementing the question-answer method help
maintain accountability and structure in online classes. Consistency in
communication and expectations contributes to establishing a sense of routine and
clarity for students.

“I use question-answer method, which I recommend to beginner teachers that are
also new to the digital world.”

“Feedback, questions related to the curriculum wall continuously in class.”
Flexibility and adaptability: teachers acknowledged the importance of flexibility and
adaptability in implementing successful engagement strategies. Recognizing that the
effectiveness of strategies may vary depending on the circumstances and student
motivations, teachers emphasize the need to remain responsive and adaptive in their
approach to online teaching.

“In my view, this topic is very student-dependent. We have to try everything out first
with every class, because one method or the mix of three or four methods will not be
successful with all student groups.”

The responses underscore the complexity of student engagement in online
classes and stress the significance of using a variety of strategies to meet different
student needs. Prioritizing ongoing communication, interactive tasks, personalized
assistance, and goal-focused methods can help educators develop dynamic and
stimulating learning environments that enhance student achievement in virtual
settings.

When the teachers were asked what additional support do they think students
need in the distance learning environment, the answers were all similar to one
another:

Emotional support — most of the answers consisted of the importance of emotional
support for students, highlighting the need to reassure them that assistance is
available whenever they encounter challenges in their studies.

“Mostly emotional. We must assure them that they can turn to us for help at any time
if they are stuck in their studies.”

“Emotional support! Convincing the student in personal conversations that they are
not alone in learning, that the teacher is not an enemy, but a partner in this process,

and that their knowledge increase is a value!”
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Technical support — in the second place, several teachers noted the need for technical
support to address issues related to technology and digital infrastructure.
“Technical equipment support!”
“There are students who performed very well in class in face-to-face education, but
when distance education started due to the epidemic and then the war, not all of them
could finance online learning. I support e-learning but we have to think about these
Students too.”
Individualized assistance: respondents highlighted the importance of providing
students with personalized explanations and consultation opportunities.
“They are always willing to accept extra funds, and even ask for them themselves, if
they feel that the material they have received is not sufficient.”
“In any case, it is necessary to provide the students with more careful and detailed
explanations and to provide them with individual consultation opportunities.”
“Additional learning opportunities, regular feedback!!”
Motivational support: many teachers recognized the importance of maintaining
students’ motivation and engagement in the distance learning environment.
Strategies such as providing regular feedback, offering additional learning
opportunities, and emphasizing the value of knowledge acquisition contribute to
fostering student motivation and commitment to learning.
“Perhaps the emotional impact, motivation is very important.”
“Students lose their motivation more easily, so motivational support.”
Crisis-related support: some respondents mentioned the need for emotional support
in response to specific crises or challenges, such as the outbreak of war, which
highlights the importance of acknowledging external factors that may impact
students’ well-being and academic performance, and providing appropriate support
and resources in such situations.
“In the case of some students, technical support is also necessary. Depending on the
reason for distance learning, emotional support is also necessary in some cases, e.g.
the fact that distance learning itself began a few days after the outbreak of war meant
stability for the students in many ways, a kind of proof that the system to which it
belonged until now would not fall apart. In my opinion, indicating additional
learning resources is always necessary in the case of distance learning.”

By recognizing and addressing these needs, educators can create a supportive

and inclusive learning environment that fosters student success and well-being in
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virtual settings. After all, one of the main tasks of this research is to serve as an
overview guide for students, teachers and educational institutions alike, once it has
successfully completed its goal.

The responses from tertiary teachers regarding whether distance education
can replace traditional education provide valuable insights into their perspectives on
the potential of online learning to supplant traditional classroom-based instruction.

The majority of teachers (58.3%) expressed the view that distance education
cannot replace traditional education. This suggests a strong belief among these
educators in the enduring value and irreplaceability of face-to-face, in-person
learning experiences. Reasons for this perspective may include concerns about the
limitations of online learning in fostering interpersonal interactions, hands-on
practical experiences, and the social and emotional aspects of learning that are
integral to traditional education settings.

The minority of teachers (41.7%) acknowledged the possibility that distance
education could have some degree of efficacy in replacing traditional education. This
suggests a recognition among these educators of the potential benefits and
opportunities offered by online learning, such as flexibility, accessibility, and the
ability to reach a wider audience. However, they may also acknowledge the current
limitations of distance education in fully replicating the immersive and holistic
learning experiences provided by traditional classroom settings.

It 1s noteworthy that none of the respondents selected “Definitely” or “Yes”
as their response. This could indicate a level of skepticism or caution among the
teachers regarding the feasibility or desirability of fully replacing traditional
education with distance education. Possible reasons for not choosing these options
may include concerns about the quality and effectiveness of online learning, the
importance of preserving the unique benefits of face-to-face instruction, and a
recognition of the ongoing challenges and barriers to achieving parity between
distance and traditional educational modalities.

Regarding the long-term effects of distance learning in the field of education,
respondents expressed a mix of both positive and negative perceptions. While some
highlighted the potential for improved digital competencies and increased flexibility,
others raised concerns about the erosion of personal relationships and the negative

effects on communication and social interaction:
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“It is a two-way thing: the positive effect is that the students (and partly also the
lecturers) can develop better digital competences, and the negative effect is the
loosening of direct personal relationships.”

“There are already clear signs. The pandemic forced the world to distance learning.
However, the consequence of this today is that there are American university students
who refuse to attend face-to-face classes and demand the official introduction of
distance education. This is also conceivable in Ukraine in the future.”

There were concerns about the potential negative impact of distance learning
on personal relationships and communication skills. They noted that the lack of face-
to-face interaction could lead to superficial relationships and hinder students’ ability
to effectively communicate and collaborate.

“New methods are appearing that aim to increase the efficiency of distance
education. The lack of a presence relationship between people will have a negative
effect on the students’ presentation and communication, as they perform and perform
all their tasks sitting in front of the monitor.”

“I hope I don’t have to use it in the future. It feels like talking to a wall.”

Many respondents noted the increasing integration of technological tools in
everyday education and the potential for distance learning to become more prevalent
in the future. Some highlighted the shift towards online courses (MOOCs) and the
growing demand for distance education among students, particularly in the context
of the COVID-19 pandemic.

“I think this is the future. There are already a lot of online courses (MOOCs) and we
hear more and more news that many students in the USA are asking to learn via
distance learning.”

Teachers raised concerns about the challenges of assessing students’
knowledge and performance in a distance learning environment. They noted the
difficulty of accurately gauging students’ understanding and progress without the
benefit of in-person interaction and observation.

)

“It is less possible to assess the level of students’ knowledge.’
“Distrust is now bigger than it ever was before.”

There was a sense of uncertainty among some respondents regarding the long-
term implications of distance learning. While some expressed optimism about its
potential, others voiced skepticism or discomfort with the idea of relying solely on

online teaching methods.
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Then thought-provoking and interesting statements were presented for the
participants which can be seen in Table 7.

The majority of them (83.4%) expressed some level of agreement with the
statement that students learn less during distance education. This suggests a
widespread belief among the participants that remote learning may present
challenges in delivering educational content effectively and facilitating meaningful
learning experiences.

Moving on, (70.8%) indicated some level of agreement with the statement
that there is more academic dishonesty, such as cheating and plagiarism, in online
courses. This reflects concerns about the potential for increased opportunities for
cheating and the difficulty of monitoring student behavior in virtual learning
environments.

A majority of participants (100%) agreed, either fully or partly, with the
statement that there is a greater chance of developing depression, depersonalization,
and anxiety during distance education. This highlights concerns about the potential
impact of remote learning on the mental well-being of both students and teachers,
particularly in the context of increased social isolation and stressors associated with
online education.

Participants expressed mixed views on the ease of assessing students’
knowledge using digital tools, with equal proportions indicating agreement and
disagreement with the statement. This suggests variability in participants’
experiences and perceptions regarding the effectiveness of digital assessment

methods, with some finding them easy to use and others encountering challenges or

limitations.
Table 7. Statement-questions

Statements Fully Partly yes Partly not Not at all
Students learn less 16,7% (4) 66,7% (16) 8,3% (2) 8,3% (2)
during distance
education
There is more 25% (6) 45,8% (11) 16,7% (4) 12,5% (3)
academic
dishonesty
(cheating,
plagiarism) in
online courses
During  distance 25% (6) 75% (18) 0% (0) 0% (0)

education thereis a
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greater chance of
developing
depression,
depersonalization
and anxiety (both
among teachers
and students)

It is easy to assess 16,7% (4) 33,3% (8) 25% (6) 25% (6)
students’

knowledge using

digital tools

It is easy to assess 16,7% (4) 37,5% (9) 25% (6) 20,8% (5)

students’
knowledge using
digital tools

The following was an important topic because maintaining a work-life
balance is key. But how did these teachers manage their time and how did they avoid
‘burnout’ during online teaching?

Most of them had difficulty in avoiding burnout and indicated that they
struggled to manage their workload effectively. This suggests that the transition to
online teaching may have presented significant challenges and stressors for some
educators, potentially leading to feelings of exhaustion and overwhelm.

“Failed to avoid burnout.”
“I couldn’t escape.”
“It was difficult, I didn’t even have time to eat.”

They described implementing specific time management strategies to balance
their professional and personal responsibilities. These strategies include sticking to
pre-planned schedules, allocating time for work and family, and innovating teaching
methods to improve efficiency.

“I tried to stick to a pre-planned schedule, which I tried to make somewhat colorful
by alternating different types of activities.”

“I tried to allocate my time rationally, I planned in advance when and how much
time I would have for work and family.”

Some teachers mentioned that they relied on pre-existing digital materials,
such as PowerPoint presentations and videos, which facilitated the transition to
online teaching and reduced the workload associated with developing new

instructional content.
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“l already had a lot of digital materials (ppts, videos) before starting online teaching,
so the transition to online education was not too difficult.”

“I tried to innovate my lectures and presentations in order to be able to convey the
material to my students as effectively as possible.”

Also emphasized the importance of prioritizing personal well-being and
maintaining relationships outside of work to prevent burnout. Strategies such as
spending time with family, engaging in physical activities, and taking breaks were
mentioned as ways to recharge and rejuvenate.

“I try to walk more after work.”

“I spent my breaks with my family.”

“I made time for family and friends”

“I tried to spend as much time as possible resting and regenerating and maintaining
my human relationships”

“By challenging the various forms of activity and tasks. By releasing tensions in
physical activities. The fun should not be in the online space!”

The importance of adaptability and continuous learning in navigating the
challenges of online teaching was brought up. They recognized the need to remain
open to new strategies and approaches, as well as the importance of ongoing
professional development to enhance teaching effectiveness and resilience.

“You have to keep learning, even if it is difficult sometimes!”

While some educators found success in implementing structured schedules
and prioritizing personal well-being, others struggled to adapt to the demands of
remote teaching.

“During confinement at home, the time spent with the students gave more positive
energy than the burnout would have threatened.”
“Everything is just a matter of will, I think.”

Analyzing the responses provided by the teachers regarding
recommendations for handling situations where attendance or online teaching is
disrupted by air raid warnings reveals a variety of perspectives:

Embracing distance learning: some teachers advocated for utilizing distance learning
as a solution for such situations, emphasizing its asynchronous nature and flexibility,
which allows students to continue learning even when direct instruction is not

possible.
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“Distance learning is an excellent solution for the above cases, since it does not
involve contact classes and students learn asynchronously when they have the

opportunity.”

“E-learning can be an excellent solution for such situations.”

“Through the online interfaces, the course material can be made accessible, and with
an increased work pace, it can obviously be discussed at times when there is no air
raid warning.”

Creating video lessons: suggestions were made to create video lessons that students
can access during disruptions caused by air raid warnings. However, concerns were
raised about the effectiveness of this approach, as there is no guarantee that students
will watch the videos.

“You can make videos of the lessons. It is just not guaranteed that the student will
watch it.”

“Record the lesson.”

Challenges with bunker teaching: several respondents acknowledged the challenges
of conducting education in bunkers, noting that it may not be the most efficient or
conducive learning environment.

“Teaching at the nursery is not the most convenient, but in the current situation we
are forced to resort to it.”

“It is quite difficult to solve, because the education process in the basement is not
really efficient”

Importance of stress relief: recognizing the stressful nature of air raid situations, some
teachers emphasized the importance of prioritizing stress relief and creating a
supportive environment for students during such disruptions.

“You know that in stressful situations, cognitive abilities can work with limited
efficiency, so in such situations, the main task is to relieve stress!”

“Unfortunately, the start or duration of air raids is unpredictable. The situation is
stressful for everyone. In my opinion, if the air-raid alarm interrupts the class, it is
difficult to continue after it ends, it is difficult to concentrate.”

Utilizing available resources: suggestions were made to utilize available resources,
such as internet access and digital devices, in daycare centers or bunkers to continue
education during air raid warnings.

“Conditions should be created in the created bunkers so that education can continue

)

there without any problems.’
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“If the internet and digital devices are available at the daycare center, education can
continue there as well.”

Flexibility and adaptability: teachers highlighted the need for flexibility and
adaptability in responding to unpredictable situations like air raid warnings,
suggesting approaches such as sharing teaching materials or engaging in group work
activities suited to the circumstances.

“If a suitable breathing space is available - obviously depending on the size of the
group - the development of current group work and tasks that are suitable for
practicing the previously learned material. With these, the hours burdened with air
raids could be usefully spent.”

“I follow the rule, I don’t bring new ones. I can not.”

“We try to adapt to the situation in which we are forced to work.”

And the penultimate main question was the question of whether teachers

would switch to full online education, the results are available below:

Figure 6. Switching to full online learning

WOULD TEACHERS SWITCH TO FULL ONLINE
EDUCATION?

B Yes
M | support mixed education

® No

The largest proportion of respondents (41.7%) expressed support for mixed
education, indicating a preference for a combination of online and traditional in-
person teaching methods, while another number of participants (45.8%) indicated
that they would not switch to full online education. This suggests a reluctance among
these teachers to completely abandon traditional classroom-based teaching in favor

of remote learning.
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The rest (12.5%) expressed a willingness to switch to full online education,

their responses indicate a degree of openness to embracing remote teaching methods.

3.3 Discussion and interpretation of results of the research

As technology continues to advance, it brings about various impacts on
human perception and behavior, both positive and negative. However, it is incorrect
to attribute the emergence of online classroom settings solely to the onset of the
pandemic. The significance of online teaching and learning had already been
recognized prior to the epidemic. Initially, educators faced challenges adjusting to
the online classroom environment, but as they spent more time teaching online, their
experience and proficiency gradually improved. Nevertheless, not all teachers in
Transcarpathia were fully persuaded by the introduction of this new technological
aspect.

Three questions were set before writing the work, which awaited answers:
How do tertiary teachers perceive and engage with distance learning methodologies?

Many tertiary teachers perceive distance learning methodologies as both a
challenge and an opportunity. While some embrace the flexibility and accessibility
that online teaching affords, others may express concerns about the effectiveness of
remote instruction in fostering meaningful learning experiences. Factors such as the
nature of the subject matter, the availability of resources, and the level of support
from institutions and students also influence teachers' perceptions and engagement
with distance learning.

What factors contribute to the formation of these attitudes among both students and
tertiary teachers?

The formation of attitudes among both students and tertiary teachers toward
distance learning is influenced by a range of factors that include prior experiences
with online education, beliefs about the role of technology in education, cultural
norms, institutional policies, and external factors such as the COVID-19 pandemic
and the current war in our country which has a huge influence on people’s mental
health.

Are there any statistically significant differences in teachers’ attitudes toward
learning before and after distance learning became an important part of our lives?

What impact did it have on the teachers?
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Examining statistically significant differences in teachers' attitudes toward
learning before and after the widespread adoption of distance learning reveals
valuable insights into the impact of this transition. Research suggests that the shift to
online teaching has led to both positive and negative effects on teachers. While some
educators have adapted well to remote instruction and embraced new technologies,
others have faced challenges related to workload management, technological
barriers, and maintaining student engagement. Now, educators have to reevaluate
their pedagogical approaches, experiment with new instructional strategies, and seek
professional development opportunities to enhance their skills in online teaching.

This paper aims to delve into three primary topics, aligning with the insights
gleaned from the questionnaire administered to the research participants. Through
this exploration, we seek to provide a comprehensive understanding of the issues at
hand and their implications in the context of online education.

H1 Most teachers’ attitudes towards online education are negative.

Based on the provided results, the hypothesis that most teachers’ attitudes
towards online education are negative does not seem entirely accurate. While there
is evidence of some challenges and reluctance among teachers regarding a complete
switch to online education, the data also shows that a significant portion of teachers
expressed a willingness to switch to full online education, indicating openness to
remote teaching methods. Additionally, many teachers implemented strategies to
adapt to online teaching, such as using pre-existing digital materials and developing
time management techniques. Some even advocated for embracing distance learning
as a solution for disruptions like air raid warnings, highlighting its asynchronous
nature and flexibility.

Therefore, while there are certainly concerns and challenges associated with
online education, it would be inaccurate to conclude that most teachers hold negative
attitudes towards it, as evidenced by the variety of perspectives and strategies
mentioned in the findings.

H2 Students and tertiary teachers exhibit diverse attitudes towards
distance learning, influenced by factors such as prior experience and
technological proficiency.

This statement turned out to be true in the sense that teachers also use the

capabilities of online teaching more boldly. If you look at their abstinence from
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distance learning before the epidemic and before the war, you can see a big
difference.

Before the onset of the COVID-19 pandemic, a considerable portion of
respondents, comprising 33%, expressed profound apprehension (‘Very’ afraid)
regarding the implementation of online education. This sentiment stemmed from the
relatively limited prevalence of online learning compared to the already well-
established digital landscape in education. Conversely, a smaller percentage,
accounting for 12.5%, demonstrated no fear of change whatsoever. Additionally,
33% of respondents indicated mild apprehension (‘A little’), while 21% expressed
minimal concern (‘Not really”).

However, during pre-war, a significant shift in responses occurred, marking
a reversal from the previous data trends. Interestingly, 33.3% of respondents were
entirely devoid of apprehension (‘Not at all’) regarding re-engagement with online
tools, signifying a stark departure from their prior fears. Conversely, 12.5% remained
steadfast in their trepidation (‘Very’ option), suggesting a persistent resistance to
change. Furthermore, 29% indicated slight unease (‘A little’), while 25% expressed
marginal concern (‘Not really’), painting a nuanced picture of attitudes towards the
resumption of online learning modalities.

H3 There are significant differences in attitudes towards distance
learning based on variables, such as age.

If we look at the age of the teachers, we can see that there are three between
the ages of 25-35, twelve between the ages of 35-45 and nine over the age of 45.
Looking at their individual answers and ages, this statement proved to be true in this
case. Although the majority of them claimed to be proficient in the online space, and
many were open to the topic and mastered this teaching method, the older age group
(that is, the larger percentage) preferred the traditional teaching method or mixed

education, but by no means would they choose full distance education.
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CONCLUSIONS AND PEDAGOGICAL IMPLICATIONS

With the help of existing reports, surveys, theoretical insights on online
learning (both within Ukraine and globally) and a questionnaire, an individual work
was created involving the students and teachers of Ferenc Rakoczi I
Transcarpathian Hungarian College of Higher Education and Uzhhorod National
University. This research seeked to offer recommendations for the implementation
of specific online learning strategies, tailored to the realities of wartime and
peacetime contexts in Ukraine.

The findings reveal a dichotomy of opinions regarding the merits and
demerits of distance learning. While many participants expressed appreciation for the
flexibility and accessibility afforded by online education, concerns were raised
regarding its impact on personal relationships, communication skills, and mental
well-being. The integration of technological tools into everyday education was noted,
with some foreseeing a shift towards a more predominant role for distance learning
in the future.

Participants highlighted the challenges of remote assessment and expressed
varied views on its efficacy, reflecting the diverse experiences and perceptions
surrounding digital evaluation methods. Furthermore, the majority of respondents
voiced reservations about the potential negative effects of distance education on
mental health, emphasizing the need for proactive measures to support the well-being
of students and teachers alike.

All things considered, based on the results and answers found, it can be seen
that while the majority of students are ready to move to the online space, the teachers
are still waiting for the end of this new development in a reserved position. It is not
that they have a negative attitude, because the results clearly show that most of them
have successfully mastered the use of the Internet in teaching/learning and many are
even excitedly waiting for innovations that can make their everyday life easier and
believe that it can make lessons more interesting, but that they are not a 100 percent
ready for traditional education to be completely replaced by the online space.

The psychological state, as well as the physical ability to continue studying,
is a significant obstacle. Anything can happen, it is also possible that slowly, online
learning/teaching will also become burdensome, as many Ukrainian students and

teachers are currently involved in volunteer work or represent the ranks of the
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Territorial Defense Forces or other units of the Armed Forces of Ukraine, so they
cannot devote as much time to learning/teaching or concentrate and to prepare to the
maximum for every lesson, as before, for the sake of the war. It doesn’t matter which
part of Ukraine we are talking about, the families of many students and teachers are
involved in this conflict (especially our fathers and grandfathers), which has a great
impact on all members of the family.

In summary:
Despite all the disadvantages listed, students are ready to switch to full digital
education due to flexibility and convenience.
The majority of teachers see and recognize the positive aspects of online education,
and acknowledge its ease, mobility, and advantages.
The majority of teachers are not yet ready to change from traditional teaching due to
the fear of losing human relations, socialization and reliability.
The hypotheses were chosen based on popular opinions so that they could be proven
true or disproved at the end of the research. Two out of three hypotheses successfully
turned out to be true: there are significant differences in attitudes towards distance
learning based on variables, such as age and students and tertiary teachers exhibit
diverse attitudes towards distance learning, influenced by factors such as prior
experience and technological proficiency.
The statement “Most teachers’ attitudes towards online education are negative” is not
true in this case.

Lastly, at the end of the survey, our teachers were given the opportunity to share
their own comments and further personal opinions, and as a result some wise
thoughts were received that make a good ending:

Actually, it is not important in what form we learn, but how motivated we are.

The effectiveness and efficiency of online education is determined only by the
student’s attitude towards learning! Perseverance to you all and good luck!

Correspondence students can request consultations throughout the academic
vear, even if they are abroad. They are just as important to us as our full-time
Students.

For many, online learning is a good option, you just need to be able to learn

consciously in this situation. We will overcome all obstacles!
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SUMMARY IN UKRAINIAN

3a J10IOMOIOX0 HAsBHUX 3BITIB, ONMTYBaHb, TEOPETHMYHHX TYMOK IIPO
OHJIaliH-HaBYaHHs (SIK B YKpaiHi, TaK 1 B YCbOMY CBiTi) Ta aHKeTyBaHHsS OyJiO
CTBOPEHO IHIUBIAyanbHYy pOOOTY 3a Yy4YacTIO CTYJICHTIB Ta BHKJIAJadiB
3akapnaTchKOro yropcbkoro kosiemky imeHi ®@epenna Pakorri II. Bumoi ocBitu Ta
YxHY. Mertor 11bOro JOCHIIKCHHS € BUBUEHHS IOTJISAIIB SK CTYJICHTIB, Tak 1
BUKJIAAYiB 100 JUCTAHIIIHOI OCBITH.

30KkpemMa, IOCHiKEHHS Majo Ha METi 3pO3yMITH MOTJISAM BUKJIAIAdiB Ha
JMCTaHI[II{HE HABYAHHS Ta TOPIBHATH CXOXICTh 1 BIAMIHHOCTI y CTaBJICHHI SIK
CTYACHTIB, TaKk 1 BHUKJIaJadiB [0 OHJAMH-OCBITH 3aKaplnaTrchbKOro YropChbKOIro
KoJeKy BuIoi ocBiTH iMeH1 Depenia Pakori Il Ta Vkropoacbkoro HalioHaIbHOTO
yHiBepcUTeTy. Y IIbOMY JOCIiIKEHHI BUKOPUCTOBYBAJIOCS ONIUTYBAHHS CTaBIICHHS,
mo0 OLIHUTH TyMKY BHKJIAJa4iB MIOAO OHJIANH-HABYAHHS, 30CEPEIKYIOUYHCH Ha
PI3HUX eTanax HaBYaHHS.

Pe3ynbTaTi pO3KpHBaIOTH JUXOTOMIIO JyMOK ILIOJO IepeBar i HeXOJIKiIB
JTUCTAHIIIMHOTO HaBYaHHsA. Xod4a 0araTo ydYaCHUKIB BHCJIOBWIM BISYHICTH 3a
THYYKICTb 1 IOCTYIHICTh OHJIAMH-OCBITH, OYJIM BHCIIOBJIEHI 3aHENIOKOEHHS MO0 ii
BIUIMBY Ha OCOOMCTI CTOCYHKH, HABUYKHU CIUIKYBaHHS Ta ICUXIYHE OJIaromnoiyydys.
Byi0 Bii3HaU€HO 1HTErpallil0 TEXHOJOTIYHUX IHCTPYMEHTIB Yy MOBCSAKICHHY OCBITY,
MIpUYOMY JeSIK1 Iepe10avaroTh nepexiji 0 OUIbII JOMIHYI0YOI POJii AMCTaHLIHHOTO
HaBYaHHS B MaOyTHBOMY.

VY4YacHUKM MiAKpeCHIwId MNpoOJeMH JUCTAHIIMHOTO OIIHIOBAaHHS Ta
BUCJIOBWJIM Pi3HI MOIIAIM Ha HOro eeKTUBHICTb, BIJOOpaXarouu pi3HOMAHITHUN
JOCBIZ 1 ysIBJIEHHS mpo Lu@poBi Meroau oifiHoBaHHSA. Kpim Toro, OuIbIIICTh
PECTIOHICHTIB BICIIOBHIIM 3aCTEPEKECHHS 11010 MOTESHIIIHHOTO HETaTHUBHOTO BILUIUBY
JMCTAHIIHOT OCBITM Ha TICHXIYHE 37I0pOB’s, HAroJIOIIyIOYM Ha HEOOXiIHOCTI
MPOAaKTUBHUX 3aXOJIB JUIS MiATPUMKH OJaromnoiayyds sIK CTYIEHTIB, Tak 1
BHKJIaJ[ayiB.

BpaxoBytoun Bce, BUXO/SIUM 3 pe3y/bTaTiB 1 3HAHACHUX BIANOBIIEH, MOKHA
no0aunTH, IO XO04a OUIBIIICTH CTYJEHTIB TOTOBI MEPEWTH B OHIAWH-IPOCTIp,
BUKJIa/Iadyl BCE 1€ YEKAIOTh 3aKiHYEHHS Ili€e]l HOBOi po3poOKHM B 3ape3epBOBaHIN
no3umii. CrpaBa HEe B TOMY, IIO BOHH MAlOTh HETaTUBHE CTABICHHS, TOMY IO

pe3yABTATH YITKO MOKA3yIOTh, [0 OUTBIIICTD 13 HUX YCIIITHO OCBOTIM BUKOPUCTAHHS
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IaTepHery y BHUKIaJaHHI/HaBYaHHI, 1 0araro XTO HaBiTh 13 3aXOIUICHHSIM YEKae
IHHOBAIIIH, SKI MOXYTh TOJICTTIUTH iXHE MOBCSAKIACHHE XUTTS, 1 BIpATh, MO 1€
MOXYTh 3pOOWMTH YPOKH ITiKaBIiIUMH, ajge BOHU He Ha 100 BiACOTKIB roTOBi 10
MTOBHOI 3aMiHU TPAJIUIIHHOI OCBITH OHJIAWH-TIPOCTOPOM.

3HAYHOI0 TEPEIIKOAOK € TICUXOJOTIYHMA CTaH, a Takox (i3uuHa
MOJKJIMBICTh TPOJOBKYBAaTH HaBYaHHA. Bce MOXe CTaTuCs, MOXKIJIMBO TaKOX, IO
MOTUXEHbKY OHJIAH-HAaBYaHHS/BUKIIAJAHHS TAaKOX CTaHE OOTSKIMBUM, OCKUIBKU
3apa3 6arato yKpaiHCHKHMX CTYJEHTIB Ta BUKJIaJayiB 3aliMalOThCs BOJOHTEPCHKOIO
TSUTBHICTIO 200 TPEACTaBNIAOTh JiaBU TepuropianbHOi OOOpPOHM YW  IHIIMX
nigpo3ainiB 30poiiHux Cun YkpaiHH. , TOMy BOHH HE MOXYTh CTUIBKHA Yacy
NPUAUIATH HABYAHHIO/BUKIAJAHHIO, aHI KOHIIGHTPYBATUCA 1 MaKCUMAaJIbHO
rOTyBaTHCS 10 KOKHOTO YPOKY, SIK paHillie, 3apaau BiiHu. HeBaxiuBo, npo skuit
KyTOYOK YKpaiHH HIeThcs, y 1ei KOH(MIIKT BTATHYTI ciM’1 6araTboX CTYIEHTIB i
BUYUTEIIB (0COOIMBO HAMMX OATHKIB Ta TiAIB), SIKHH JTy’Ke CHIBHO BILUTMBAE HA BCIX
YJICHIB POJUHU.
[TincymoBytoun:
Hes3Baxxarouu Ha BCi mepesniueHi HeJOMIKH, CTYACHTH TOTOBI MIEPEXOTUTH HA TIOBHY
1M (POBY OCBITY 3aBJIIKM THYYKOCT1 Ta 3py4HOCTI.
binpuricte BukIamayiB 06adaTh 1 BU3HAIOTh MO3UTHBHI CTOPOHU OHJIANH-OCBITH,
BHU3HAIOTH 11 JIETKICTh, MOOUIBHICTD 1 IEpEBary.
BinbmiicTs BYUMTENIB 111€ HE TOTOBI J0 MEPEX01y BiJ TPAIUIIIMHOTO BUKIIAJAaHHS Yepe3
CTpax BTPATUTH JIFOJChKI CTOCYHKH, COIliaTi3allil0 Ta HalIMHICTb.
lmote3sn Oynu BuOpaHi Ha OCHOBI NOLIMPEHMX JYMOK, OO HaNpUKIHII
JOCIIJIKEHHSI MO>KHA OyJI0 IOBECTH iX MpaBIUBICTH 00 CIIpOCTyBaTH. [[Bi 3 TpbOX
rinoTe3 YCHIIIHO BUMPABAAIKMCS: ICHYIOTh 3HAuHI BIAMIHHOCTI y CTaBJEHHI [0
JUCTAHIIMHOTO HAaBUYaHHS HAa OCHOBI 3MIHHHX, TaKHUX SIK BIK, @ TaKOX CTYJCHTH Ta
BHUKJIQ/Iaul BUIUX HaBUAJbHUX 3aKJaJiB JEMOHCTPYIOTH pi3HE CTaBJICHHS 10
JTUCTAHIIHOTO HABUAHHS, 110 3aJI€KUTh Bl TAaKUX (DaKTOPIB, K MOTEPEAHII JOCBIT
1 TEXHIYHUH PIBEHb.
TBepmxeHHs: «bBITBIIICT, BUUTEIIB CTABIATHCSA 10 OHJIAMH-OCBITH HETAaTHBHO» B

[IbOMY BHUIIAJIKy HE BiJIITOBIIA€ AIHCHOCTI.
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APPENDIX

Survey questionnaire on students’ attitudes to online learning

Dear Respondent,

I am Anna Cékusz, a full-time student of Hungarian Philology at the Uzhhorod
National University, and also, a correspondence student of the English department of
the Ferenc Rakoczi I Transcarpathian Hungarian College of Higher Education. As a
study requirement, I have to write an English year paper in my fourth and final year,
in which I investigate the attitude of teachers to online learning. My research is
conducted under the supervision of Ilona Huszti, English language teacher.

The data is collected anonymously, and you do not have to provide any data from
which you can be identified. The answers and data received are aggregated and used
for research purposes only.

Thank you in advance for your participation.

Gender
Female
Male
Age

21-25 years old
25-35 years old
35-45 years old
Over 45 years old

At which educational institution do you teach at?
Ferenc Rakoczi Il Transcarpathian Hungarian College of Higher Education

Uzhhorod National University

Subject(s) taught

How confident do you feel in your ability to teach effectively using distance
learning platforms?

Very
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It is okay

A little bit

Not at all

When you first heard about the introduction of online classes due to COVID,
how afraid were you of its difficulties?

Very

Not really

A bit

Not at all

When you first heard about the introduction of online classes due to the war
situation, how afraid were you of its difficulties?

Very

Not really

A little bit

Not at all

In your opinion, what are the main advantages of distance education compared
to traditional classroom education?

Flexibility, comfort

Access to various online resources

Increased student engagement through multimedia

Personalized learning opportunities

Better work-life balance for teachers

Other:

What do you think are the main disadvantages of distance education? (Please
check all that apply)

Nothing

Fatigue

Eyestrain, back pain

Limited teacher-student interaction

Technical problems and lack of access to devices/internet

Difficulties in maintaining student motivation and commitment

Limited opportunities for hands-on activities and group projects

Increased workload for teachers
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Other:
Which online platforms or tools do you consider the most effective for
promoting distance learning? (Please list and comment on their usefulness if

there is any)

Have you received adequate training and support to use these platforms/tools?
Yes

Not really

No

What strategies have you found most successful in keeping students engaged in

online classes?

What additional support do you think students need in the distance learning
environment? (e.g. technical support, emotional support, additional learning

resources)

What do you think is necessary for more cooperation and sharing of useful
practices (among teachers) in the framework of distance education?

Yes

I don't care

No

Do you think distance education can replace traditional education?

Definitely

There 1s a chance

Yes

Not possible

What long-term effect do you think distance learning will have in the field of

education?

To what extent do you agree with the following statement: '"Students learn less
during distance education"

Fully

Partly yes
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Partly not

Not at all

To what extent do you agree with the following statement: "There is more
academic dishonesty (cheating, plagiarism) in online courses."

Fully

Partly yes

Partly not

Not at all

To what extent do you agree with the following statement: "During distance
education there is a greater chance of developing depression, depersonalization
and anxiety (both among teachers and students)"

Fully

Partly yes

Partly not

Not at all

To what extent do you agree with the following statement: "It is easy to assess
students' knowledge using digital tools"

Fully

Partly yes

Partly not

Not at all

To what extent do you agree with the following statement: "It is easy to assess
students' knowledge using digital tools"

Fully

Partly yes

Partly not

Not at all

Do you use a computer/tablet/smartphone to update your subject knowledge or
improve your knowledge of a subject area (for personal or professional
purposes)?

Yes

Often

Rarely
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Not at all
Maintaining a work-life balance is key. How did you manage your time and how

did you avoid 'burnout' during online teaching?

What is your general attitude towards distance education?

Very positive

Positive

Neutral

Negative

Very negative

Attendance teaching and online teaching are also not allowed in the case of air
raid warnings. What would you recommend for such situations? Can learning

be solved in the long term with such problematic situations?

Would you switch to full online education?

Yes

I support mixed education

No

If you would like to share some personal experience with online education, you

can do so here:

Thank you for your answers!
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