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Introduction

The relevance of the topic are the differences between online and
offline motivational techniques applied by teachers in the process of teaching
the English language. The research aimed to find out the differences in
motivational strategies for English language teachers in both online and
offline classes. The goal was to investigate which motivational strategies
English language teachers use in an online class as opposed to an offline

class.
The main questions of the research were:

e What motivational techniques are used by teachers in teaching
English online?

e How are the motivational techniques in online classes different
from offline ones?

e What challenges do teachers face while motivating learners in

both online and offline education?

The subject matter focuses on the motivational techniques applied by
the English language teachers in online and offline classes, and the object of
the research is to compare and analyze the motivational techniques used by

English language teachers in both online and offline classes.

The hypothesis assumes different motivational techniques that could be

used in online and offline classes to teach the English language.

Limitations include the scope of the research questions and the lack of
consideration for other subjects apart from teachers who teach English. The
results of this study provide ground for creating real online and offline
strategies for teaching English in a way that would include students and help

them gain more.



Part 1
Literature review

1.1  Online learning

Distance education has become a major topic in education. Many
studies are made about distance education. The pandemic has disrupted the
education of millions of students in different contexts. However, on a positive
note, it has opened a window of opportunity for higher education stakeholders
(Bender, 2004).

We consider the classic theories of distance education for example Otto
Peters (1973, 2003, 2007), Borje Holmberg (1983, 2003, 2005), and Michael
Moore (1973,1993, 1997) (contributors to this publication). Their work was
not only visionary for its time, but also of fundamental importance defining
distance education as a field of education (Delling, 1971). Indoingso, they
separated the concept of "distance education" from the theory and practice of
distance education that had emerged in the 19th century (Fritsch, 2001).

Certainly, the concept of distance education is exciting, and recent
hardware and software innovations are making telecommunications distance
education systems more available, easier to use, and less costly. There are
many challenges about education, especially in distance education. It is
important for us to learn how technology works to be able to provide similar
learning opportunities. Furthermore, online learning can be advantageous for
all individuals.

On the other hand, online learning can be useful for everyone.
Studying online offers increased freedom, diverse learning opportunities, and
the ability to save time and money. Learners can access educational content at
their convenience, regardless of location or time constraints. It allows the

educator and the student to set their own learning pace.



Over the past few years, online learning has become more popular as
primary and higher education institutions have come to appreciate the
potential benefits it can provide to students. By utilizing online courses,
students are able to access educational materials and resources without being
bound by the traditional constraints of time or location. This type of learning
is also beneficial in that it allows for students who are not able to physically
attend school or wuniversity due to geographic distance, personal
commitments, or medical restrictions to still gain an education. Furthermore,
online learning can be customized to fit individual needs and interests,
providing greater educational opportunities for learners across all age groups.

From a scientific standpoint, studies have demonstrated that online
learning has the potential to be more efficient than traditional methods such as
lectures and hands-on activities. For example, within virtual learning
environments, educators can provide personalized feedback that is tailored to
meet the individual needs and performance levels of each student.
Additionally, computer-mediated communication (CMC) between peers helps
facilitate collaborative problem solving on a larger scale than would typically
be possible in a classroom setting. Moreover, numerous studies have indicated
that students enrolled in online courses tend to exhibit greater motivation and
engagement with course materials compared with their counterparts enrolled

in face-to-face classes.

1.2 Motivating learners
What i1s motivation? Simply put, motivation is about why people
choose one activity over another, how much might and dint they will expend
on it, and how long they will continue the activity (Dornyei, 2001, 2012).
When students choose to participate in a language course with enthusiasm and
are willing to put in enough effort even if the activity is challenging, they are
considered motivated to learn and are likely to absorb and retain more of the

lesson.



Individuals who lack motivation often show patterns of irregular class
attendance, lack of diligence in their work, a quick tendency to give up in the
face of challenges, and a declining interest in learning as time progresses. The
definition of motivation provided above is straightforward. However, delving
deeper and questioning people about the sources of student motivation may
result in a variety of responses.

We heard the following typical responses from experienced classroom
teachers: Students' perceptions of the usefulness of the target language outside
the classroom.

Harmer (1991) explains the meaning of motivation as the “internal
drive” that pushes somebody to carry out a task. If we think that our goal is
worth doing and attractive for us, then we try to reach that goal; this is called
“the action driven by motivation”. Lightbown and Spada (1999) note that
motivation in second language learning is quite complicated to study which
can be explained in terms of two factors: learner has communicative needs
and attitudes towards the second language community.

Motivation, whether intrinsic or extrinsic, is a crucial element in
students' success throughout their education journey. Teachers have a
significant impact in fostering and nurturing this motivation in their students.
However, it is important to acknowledge that motivating students can be a
challenging task, given that each student is driven by different factors. It
requires time, dedication, and effort for teachers to cultivate enthusiasm for
learning, hard work, and self-improvement among all students in the
classroom (Chiew and Poh, 2015).

Dornyei attempted (1985) to integrate the multitude of existing
motivational variables into a multilevel model which distinguishes three

levels of motivation: Each of these reflects different dimensions of language

learning:
° the social,
° the personal and
° the educational aspect respectively.



The theory of goal setting aligns well with expectancy—value theories,
with Vroom's Expectancy theory being a key example. This is because
students' commitment is strengthened when they are confident in their ability
to achieve the goal (expectancy) and understand the significance of reaching
it (value). Additionally, student motivation can be influenced by factors in
their environment, such as institutional culture, parental and community
support. Personal characteristics like age, gender, race, and social class can
also play a role in determining motivation levels.

The surrounding environment can also affect student motivation
including institute culture/organization, parental and community involvement.
Personal attributes such as age, gender, race and social class can also affect
motivation.

Another theory that both captures the dynamic dimensions of
motivation and is relevant for teaching applications is self-determination
theory. This theory was originally proposed by Deci and Ryan (1985-1991); it
is about natural or inherent tendencies that support learners' effective
behavior.

Determinism encompasses three motivational orientations that lie on a
continuum of increasing self-determination: a motivation, extrinsic
motivation, and intrinsic motivation. Motivation occurs when learners do not
see the connection between their actions and the consequences of their
actions.

Motivating learners is a critical component to successful and
meaningful learning. An effective learning environment must foster an
appropriate combination of autonomy, structure, feedback, rewards,
recognition and challenge in order to increase the learner’s intrinsic

motivation.



Autonomy provides learners with a sense of choice and control over
their own learning process. Structure offers guidance while allowing the
learner to develop his or her own strategies for mastering material. Feedback
from instructors or peers helps learners better understand what they have
mastered it. Rewards provide incentive for engaging in challenging activities
and offer recognition for accomplishment.

Motivation is widely recognised by researchers and educators as a key
factor in successful language learning. Various studies (Jordan 1941, Dornyei
1994, 2001, Dornyei, Csizér 1998, Tschannen-Moran, Hoy 2001, Guilloteaux,
Dornyei 2008) have highlighted the importance of attitudes and motivations
in the field of bilingual education and CLIL. Research by Nuftield (2000),
Coonan (2005), Merisuo-Storm (2007), Seikkula-Leino (2007), Lasagabaster,
Sierra (2009), and Mearns (2012) has explored the varying degrees of
potential that attitudes and motivations hold in these areas.

Learning a language is a multifaceted process that involves not only
acquiring new skills but also developing new ways of thinking and
communicating, as well as understanding and embracing cultural differences
(Williams, Burden 1997, Dornyei 1998, Gardner 2001). This process also
requires empathy towards individuals with diverse cultural backgrounds and
experiences. As a result, the motivation to learn a language is influenced by
various factors that may not be present in other areas of motivation research.
It is therefore understandable that models of language learning motivation are
diversified and continuously developing (Dornyei 1998).

Nevertheless, before the end of the last century, there was little overlap
between general motivation research and research on motivation for learning
a second or foreign language. Although this difference was somewhat
resolved in the second half of the last century, it is still generally accepted that
language learning is a process so distinct from the learning of most other
skills and subjects that it entails its own motivational phenomena (Dornyei
1998). Numerous theories, models, and frameworks regarding language
learning motivation have been created and evolved since the mid-20th

8



century, with new ones continuing to emerge today, according to Dérnyei and

Ushioda (2011).

1.2.1 Factors contributing to learner motivation to learn
offline

There are many different definitions of motivation, especially in
language learning. Which refers to the way that students are taught must
affect their motivation. When students become disinterested in the teacher's
approach, they are likely to lose or diminish their motivation, which is crucial
for personal and academic growth (Marton, 2017).

Learning plays a significant role in development, and motivation is a
key element in determining a student's success in the learning journey. Many
factors can contribute to a learner motivation to learn, such as intrinsic factors
like personal interest and curiosity, or extrinsic factors such as rewards or
punishments. Intrinsic motivation commonly comes from the learner
themselves and can be driven by a quest to understand difficult ideas,
discover intriguing topics, or achieve a sense of fulfillment (Theobald, 2006).

In their publication "Ten Commandments for Motivating Language
Learners", Dornyei and Csizér (1998) presented their findings after
conducting a survey of 200 EFL/ESL teachers in Hungary. The article, which
was published in Language Teaching Research, is about the top ten
motivational strategies as determined by the teachers' ratings. Each teacher
was asked to assess the importance of 51 motivational techniques and indicate
how frequently they utilized them in their classrooms. Dornyei and Csizér
provided specific recommendations on how to implement each strategy
effectively based on the teachers' feedback. The top ten strategies, along with
corresponding suggestions from the researchers, were presented in a list.

A key guideline for motivating language learners in a second or
foreign language classroom is to set a personal example by demonstrating the

desired behavior. To create a pleasant and supportive classroom atmosphere,
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it is suggested that teachers carefully plan their lessons, show dedication and
motivation, display genuine behavior, and demonstrate sensitivity and
acceptance.

The researchers highlighted the importance of incorporating humor,
laughter, and smiles in the classroom, as well as involving students in
enjoyable activities and friendly competitions. Additionally, they stressed the
significance of presenting tasks in a proper manner. In order to effectively
present tasks, Dornyei and Csizér suggest that teachers should offer explicit
instructions, offer assistance on how to complete the task, and explain the
significance and practicality of each task.

Additionally, it is crucial for teachers to establish a positive rapport
with their students. Dornyei and Csizér have established a widely recognized
principle that stands on its own - essentially, they suggest motivating students
to seek your approval.

Boost the learners' self-assurance in their language skills.

To ensure that students consistently encounter triumph, it is advised by
Dornyei and Csizér to provide continuous encouragement, normalize errors as
a natural part of the learning process, and assign tasks that align with the
learners' capabilities.

Ensure that the language classes are engaging and captivating.
To promote learner autonomy, DoOrnyei and Csizér suggested that teachers
should carefully choose engaging and diverse tasks and supplementary
materials. They should also vary the tasks and tap into students' interests,
rather than relying on tests or grades as the main driving force for learning.
Additionally, teachers can pique curiosity by introducing unexpected or exotic
elements into the classroom environment.

To foster a climate of creativity and imagination, Dornyei and Csizér
recommended that teachers actively promote original ideas, foster curiosity
through encouraging questions, and engage students in collaborative learning

by involving them in organizing the educational experience. Additionally,
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they emphasized the importance of personalizing the learning process by
allowing students to have a say in selecting the materials used.

So, teachers can promote learners’ self-confidence in different ways in
a second or foreign language classroom. For example, they can focus on the
positive aspects of their learners by showing their learners what they can do
rather than what they cannot and by giving them a chance to make a useful
contribution in class. They can also make the students feel that they can come
forward to offer help, and making the teaching context relaxing and less
stressful. Motivation can also be preserved when students feel that they can
demonstrate a positive social image and show their strength.

Similarly, learners’ social image can be enhanced in an environment
where learners are not criticized or humiliated and where students can work in
groups so that the norms of tolerance and acceptance are established. In
addition, many research studies in educational psychology (Benson, 2010;
Little, 1991) have pointed out that encouraging learners’ autonomy is
beneficial to learning. Teachers can foster learning autonomy in different
ways, including sharing learning responsibilities, involving them.

Extrinsic motivation often involves external sources, like praise or
incentives which are used to motivate the learner to perform well. Another
factor that can contribute to learner motivation is having clearly defined goals
and objectives. By setting clear goals for themselves, learners can create
milestones which can help them stay motivated throughout the learning
process (Crooks & Schmidt, 1991).

Furthermore, providing meaningful feedback during instruction can
help learners adjust their performance or strategy when they experience
difficulty in understanding content. Ultimately, providing learners with the
necessary resources is crucial for ensuring that they feel supported in their
learning journey, enabling them to stay motivated, interested, and engaged in

their studies.

11



1.3 Online motivating

When teaching online or in a physical classroom, engaging and
motivating students can be a constant challenge. Online courses can pose
particular difficulties compared to traditional face-to-face classes, as there is
often a lack of physical interaction with students in real-time. Without in-
person communication, non-verbal cues and emotions that educators typically
depend on in the classroom may be overlooked (Dornyei, 2017).

As technology continues to evolve, so too does the way people are
motivated. Online motivating is a relatively new concept that uses digital
methods to help individuals reach their goals. It works by providing
individuals with personalised feedback and goal- oriented tasks that help them
stay focused on achieving their objectives. By utilising online tools such as
progress trackers, automated reminders, and feedback loops, users can receive
real-time support that helps keep them motivated in their pursuits.

Studies have demonstrated the positive effects of online motivating,
showing improved motivation and satisfaction levels among participants after
using this type of intervention. Furthermore, research has revealed that having
access to data-driven assessments and personalised analysis can be an
effective way to identify areas of development and improvement within
individuals as they strive towards success. With the rise in popularity of
digital technologies across many aspects of life, it is likely that online
motivation will become increasingly popular in future applications as it
provides an effective tool for people looking to make the most out of their
potential.

The field of distance education has developed in the shadow of
traditional in-person learning and often has to work alongside it. Teachers and
students who are accustomed to traditional learning often bring their
established methods and assumptions into the realm of distance education.
This results in distance learning inheriting some of the issues present in

traditional education, such as a focus on teacher control and external
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motivators like exams and grades. However, there has been a recent shift
towards addressing these issues and promoting intrinsic motivation in
distance education.

According to Zimmerman (1989), self-regulation provides a
management perspective on learning that integrates motivation, emotion, and
strategy use to achieve desired outcomes. In the literature, self-regulation is
not usually viewed as a motivational theory by itself. In turn, if motivation is
about why and how students are inspired in the learning process, himself-
regulation provides an important explanation for the "how" question by
examining students' use of cognitive and metacognitive strategies in
managing the learning process.

Importantly, self-regulated learners are motivated, confident, and
strategic. They plan their studies, set goals, monitor their progress, and reflect
on their learning. They often feel positive about their learning and know how
to manage negative emotions such as boredom (Cho & Heron, 2015). As
expected, self-regulated learners usually perform better than learners who are
not good at managing the learning process (Bernard, Brauer, Abrami, &
Surkes, 2004).

Self-regulation is important for distance learners because they will
improve control of the learning process (Garrison, 2003). Self-regulation
strategies such as cognitive strategies, metacognitive strategies, and resource
management strategies are important self-regulation skills expected of
distance learners who are expected to self-manage their learning. Distance
learners who effectively use these strategies to regulate their learning tend to
be more proactive in the ODL process, achieve better outcomes, and are more
likely to persist (Stephen, Rockinson-Szapkiw & Dubay, 2020).

Importantly, Lee and Choi's (2011) review found that lack of self-
regulation was the main reason for distance learners quitting online courses,
and that promoting self-regulation is an important means of addressing the

dropout problem in MOOCs and other ODDE courses suggested (Alario-
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Hoyos, Estevez-Ayres, Pérez Sanagustin, Kloos, & Fernandez-Panadero,

2017).

Additionally, online motivation provides individuals with access to

others who are working toward similar goals, as well as helpful resources and

tools that can help keep them motivated when times get tough. By having

someone or something providing positive reinforcement when needed, it can

be easier for people to stay motivated and reach their goals in a timely

manner. Ultimately, online motivating is an excellent tool for helping

individuals stay motivated, focused, and on track towards achieving all of

their desired outcomes.

Thuan Pham : There are many factors that have had an impact on

motivation in learning, for example :

Attitudes, feelings towards the language community and the
target language;

Beliefs about self, expectancies about own attitude to succeed,
self efficacy and anxiety;

Goals, perceived clarity and relevance of learning goals as
reasons for learning;

Involvement, the extent to which the learner actively/consciously
participates in the language learning process;

Environmental support, the extent of teacher and peer support as
well as the integration of cultural and outside of the classroom
support into the learning experience;

Personal attributes, aptitude, age, gender as well as previous

language learning experience.
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Learner motivation is an essential factor for successful learning
outcomes for students engaging in online coursework. Research indicates that
intrinsic and extrinsic motivations, along with personal characteristics such as
self-efficacy, sense of autonomy and competence, are important to consider
when evaluating what drives student motivation to learn online.

Intrinsic motivation can be seen as a desire to explore and engage with
the content while extrinsic motivation may come from external rewards or
outcomes such as grades or recognition from peers. Self-efficacy is an
individual’s belief in their own ability to successfully complete tasks, which
1s an important component of learner motivation. Additionally, providing
students with a sense of autonomy in their learning process by allowing them
to make choices and have control over their learning activities can be
beneficial for student success.

Teachers should strive to build relationships based on trust with their
students. This, of course, is much easier to accomplish in face-to-face
education, where teacher and student meet in person daily, with physical
presence and real-time conversations. Building trust in distance learning is a
bigger challenge for teachers because it is not easy to converse with students
in person, it is definitely necessary to use some kind of intermediate tool,
e.g. telephone, or the internet. In any case, building mutual trust between
teachers and their students is paramount in order to end the mistrust that a
teacher and student often experience, as teachers themselves admit (Rimm-
Kaufman, 2010).

It is boring for a student if the teacher can not start the online class,
they will immediately start to be convicted and they will not pay attention. I
think it would be good for teachers to learn or go to courses where they can
learn to use their computer and the most important websites and systems
correctly.

But just as a platform may be new to a teacher, students may not be
able to use it. Educators must provide instructions on how to upload, submit,
and finish an assignment in order to help students complete a 30-minute task

15



successfully, especially if they are unfamiliar with the platform. Online
learning can be challenging for both teachers and students. It is important to
incorporate interactive activities in online courses to assess learners'
comprehension of the material. A few activities that are great for challenging
learners include sorting activities that let them prioritize and organize
information, scenarios that allow them to apply their knowledge to real-world
situations, and knowledge checks and quizzes that measure their ability to
apply the information they have acquired.

Another way to reward and motivate students is to give them the
opportunity to secure their points - offer them extra credit up front. If they are
engaged in the course and are working on their assignments/projects/exams
regularly, they get 5 points extra credit for submitting according to the course
schedule. Even so they should not have a problem finishing the course by the
end of the term, and you give them an extra motivation to do tasks. Because a
bigger task can be scary and students don't want to start, they prefer smaller
tasks which seem to be easier (Schunk & DiBenedetto, 2020).

Giving frequent, early, positive feedback that supports students’ beliefs
that they can do well.

Important to lay out estimated completion times for each project. This
approach helps manage expectations by emphasizing the importance of proper
preparation and dedicated time for tasks. It is also important to clearly outline
to students what they need to do in order to succeed. Gamification of online
learning involves incorporating elements of game design, such as rewards,
challenges, and levels, to enhance engagement and enjoyment. By including
features like badges, points, and progress markers, learners can be encouraged
to complete courses. Personalizing course content according to each student's
background and interests can further promote engagement with the
material. Providing personalized feedback and recommendations for
additional courses can also be beneficial.

Giving students access to digital coaches like virtual tutors or Al-
powered learning assistants can establish a personalized learning setting,
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encouraging students to stay engaged in online education. Interactive virtual
classrooms that use live video chats, whiteboard tools, and collaborative
document sharing platforms can help maintain student interest in the course

material and promote a sense of community among remote learners.
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PART II
Factors contributing to learner motivation to learn online

(research conducted in 2022)

2.1.1 Research instrument

The second part of the paper puts emphasis on the practical part of the
topic. It defines the goals of the study, the purpose of the section.

Motivation carries a major importance when it comes to studying a
language. Based on my questionnaires, I wanted to reveal how important it

really is. I conducted my investigation between November, 2022 and March,

2023.
2.1.2 Research participants

I visited one school to research how motivated pupils were to study
English online. I visited Classes 7-9, and in total 26 pupils filled out the

questionnaire.
2.1.3 Procedure of the research

All of the questions in the questionnaire are related to the English
language and to how motivated learners are to study it. There are 29
questions. The first part contains questions about the effectiveness of online

learning and then I inquire about how, in their opinion, this can be influenced.
2.2 Presentation of Results

Based on the responses, there does not appear to be a clear consensus
on whether online teaching is as effective as face-to-face teaching, with

nmn

roughly equal numbers of respondents choosing "yes," "no," and "not
always." In addition, the number of people who prefer online courses, offline

courses or both seems to be roughly equal.
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Figure 1. Students' preference

Do you prefer online or
offline lessons?

M online

M offline
both

Based on the reactions, there does not show up to be a clear agreement
on whether online educating is as successful as face-to-face educating, with

nn

generally break even with numbers of respondents choosing "yes," "no," and
"not continuously." In expansion, the number of individuals who favor online

courses, offline courses or both appears to be generally equal (see Figure 1.).

In terms of variables that might occupy from a web lesson, the
foremost commonly cited diversions were clamor or development within the
foundation, messages or notices on electronic gadgets, and a need of an
environment conducive to learning. Be that as it may, a noteworthy number of
respondents showed that there was nothing to occupy them from considering

online.

When it comes to inspiration, the answers are more shifted. Whereas
most respondents detailed feeling spurred by openings to make strides grades
and rectifications, there was less agreement on whether time outlines for
completing assignments or a great relationship with instructors would
increase inspiration. Whereas most respondents said they felt propelled by the
opportunity to form rectifications and get input on their work, there was less
understanding on whether moo grades were viable as a motivational

instrument.
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Based on these answers, students' inspirations for online learning can
shift broadly. A few studies are persuaded by curiously course fabric or a
inviting instructor, whereas others appreciate the comfort of not having to
physically drive to school. Several academic studies have failed to uncover
significant breakthroughs in online education. While online learning offers
convenience and flexibility, it may not always provide revolutionary
advancements in educational outcomes compared to traditional methods.
Additional research and innovation are necessary to further enhance the

effectiveness of online learning environments.
2.3.CONCLUSION

Motivation has long been a major issue for most English teachers. The
first step in addressing the issue of motivation is that teachers need to
understand and appreciate the role and importance of motivation in all
learning. In English language learning, it is important for teachers and
textbooks to motivate students. After all, without motivation,there is no

knowledge.

Motivation, especially language learning, has many definitions. In
Language learning in particular, it is the type of teaching that influences the
motivation of the learner. If learners find the teacher's methods boring, their

motivation will be lost and will gradually decline.

According to the results, there is a lack of consensus on the
effectiveness of online teaching and student preferences. Distractions such as
background noise and electronic devices can hinder online learning, but many
students find the convenience and sense of accomplishment motivating.
Therefore, it is important for English language teachers to create a
comfortable online learning environment, provide interesting and engaging
course material, and give opportunities for feedback and corrections to

motivate their students.
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My pedagogical conclusion is that English language teachers should
continue to adapt to online teaching and find ways to keep their students

engaged and motivated.
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Part 111

Difference between motivating teenagers to learn English offline and

online

(research conducted in 2024)

3.1.1 Research instrument

In my second research, I investigated the differences between online
and offline learning among teachers. The research took place in the period

between February and April 2024.
3.1.2 Research participants

The questionnaire was distributed online among English teachers.
Thirty teachers answered the 17 questions of the survey. The teachers were

asked to indicate their opinion about online and offline education.
3.1.3 Procedure of the research

In general, the respondents were given a choice of answers, but there
was also the possibility of giving their own answer. The questions involved
the motivation to conduct online and offline education. I wanted to know the

methods of motivation in both online and offline teaching.
3.2 Presentation of Results

The results of this research brought out the differences concerning the
motivational strategy used by the teacher in online and offline education. The
results can be of big help in the development of both types of education and
will help students be more engaged and interested in the process of learning,
no matter the environment.

Figure 2. Online teaching methods
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How often do you use online teaching methods for teaching English?
30 responses

@ Regularly
@ Occasionally
@ 1 do not use online methods

In the first question, 1 am asking about online teaching methods . The
asked teachers biggest part regularly use this kind of methods, and only 13.3

% do not use it at all (see Figure 2).

Figure 3. Online tools for motivation

Which online tools do you find most useful for increasing motivation during online classes?
30 responses

@ Interactive whiteboards
@ Online games and quizzes
@ Video conferencing platforms
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The most useful online tool for increasing motivation during online
classes, in the opinion of the asked teachers, is online games and quizzes. But
interactive whiteboards and video conferencing platforms also got many

procents, like you can see in Figure 3.

Figure 4. Motivation for teachers

What motivates you the most during online teaching?
30 responses

@ Opportunity for student interaction
@ Flexibility
@ Use of technological tools

The teacher could not decide what motivates them the most during
online teaching. They voted in almost equal percentages for use of
technological tools, flexibility and opportunity for student interaction (see
Figure 4.).
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Figure 5. Grammar and vocabulary learning online

How do you encourage students to learn vocabulary and grammar online?
30 responses

@ Virtual vocabulary contests
@ Online language leaming applications
© Videos and multimedia

@ Bring activities that are interesting for
them.

Bringing activities that are interesting for students is not the most
popular encouraging tool to learn vocabulary and grammar online. The most
vote online learning applications got (see Figure 5.), | think because it is like
an already finished book for the students and they can complete their task in

individual time.
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Figure 6. Oftline tools

Which offline tools do you find most useful for increasing motivation in English classes?
30 responses

@ Personal feedback
@ Printed visual aids
© Interactive whiteboards

@ Flashcards, worksheets and word
games

The most useful offline tool for increasing motivation in English
classes is personal feedback. Not many vote got the printed visual aids and

flashcards, worksheets and work games (see Figure 6.).

Figure 7. Oftline motivation

What offline methods do you use to increase motivation in English classes?
30 responses

@ Group discussions
® Role-playing games
© Printed textbooks and workbooks
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Among the most used ways to increase motivation online in English

classes is group discussions and printed textbooks and workbooks, but the

most frequently used is role-playing games (see Figure 7.).

Figure 8. Help offline

How do you help students improve their English pronunciation and listening comprehension offline?

30 responses

@ Conversations in English
@ Listening and responding in class
{0 Traditional pronunciation exercises

In the development of English pronunciation and listening in offline
classes, the teachers chose the listening and responding exercises in the class
as the most frequently used option. But some instructors prefer conversations

in English and traditional pronunciation exercises for improving students'

knowledge (see Figure 8.).
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Figure 9. Challenges during online classes

What are the challenges you face in maintaining motivation during online teaching?
30 responses

@ Technical issues
@ Student participation in online classes
© Distractions

In the course of my work, | discuss the difficulties in maintaining
motivation during online learning at a separate point. 50% of the respondents
agree that the student participation in online classes is the biggest challenge

(see Figure 9.).

Figure 10. Challenges offline

What offline challenges do you face in maintaining motivation in English classes?
30 responses

® Student compliance
@ Group dynamics
@ Communication barriers
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While during offline classes the biggest challenge is the communication
barriers. While offline classes offer many advantages, such as face-to-face
interaction and immediate feedback, they also present challenges. One of the
biggest challenges reported by teachers is communication barriers (see Figure
10.). In a traditional classroom setting, communication barriers can arise due
to various factors such as language differences, shyness, or lack of

confidence.

Figure 11. Encouraging

How do you encourage students to learn English offline?

30 responses

@ Reward system
@ Interactive grammar exercises
@ Language games
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In the offline learning environment, teachers employ several methods to
motivate students to learn English. Six teachers mentioned a system of
rewards to motivate students. Stickers, certificates, or small prizes can be
awarded to the children improving or actively participating in the class.
Sixteen teachers mentioned practical grammar exercises to be most important.
Such exercises make the students learn actively and grasp the grammar
concepts in a better way. Eight teachers mentioned language games to
encourage English learning (see Figure 11.). Language games will make
learning English enjoyable for the students and help practice their skills in a

very informal and interactive manner.
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Figure 12. Supplementary tools

What supplementary tools do you use to help students develop their vocabulary, either online or
offline?

30 responses

@ Pronunciation exercises
@ Vocabulary flashcards
Interactive digital dictionaries

40% of teachers use pronunciation practice to enable students to
improve their vocabulary. Such practice aims at teaching students to
pronounce words in the correct way, thereby enhancing their speaking and
listening skills. Other teachers, constituting 40%, use vocabulary flashcards
for strengthening words and meanings. Flashcards are a good tool for
vocabulary memorization and therefore help students enhance their word
bank. 20% of teachers use active digital dictionaries to engage students in
learning new words and their definitions (see Figure 12.). These dictionaries
include audio pronunciations, example sentences, and more context for the

understanding and application of the new vocabulary.
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Figure 13. Online encouraging methods

How do you encourage students to master challenging English grammar structures through online
methods?

30 responses

@ Interactive online exercises
@ Grammar quizzes
» Online proficiency tests

Twelve teachers include role-plays of grammar structures in the
lessons.Ten teachers use grammar exercises to reinforce grammar rules. Eight
teachers use grammar games to make the teaching of grammar more
interesting (see Figure 13). In this way, students can really practice grammar
in context and develop their language skills. With all these offline activities
combined, teachers make the learning environment dynamic and engaging for

their students.
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Figure 14. Improving skills offline

How do you help students improve their reading comprehension and listening skills offline?

30 responses

@ Language games

@ Group discussions based on listening
materials

Audio materials

Language games were the most voted method to practice reading
comprehension and listening (see Figure 14.). These games help students
participate in an interactive and enjoyable activity that reinforces language

skills but also promotes comprehension and listening.

3.3 CONCLUSION

The results of this research have disclosed the differences in
motivational strategies used by teachers in online and offline education. These
findings are invaluable for the development of both forms of education and
will help students become more engaged and interested in the learning

process, regardless of the environment.

In online teaching, the following methods are used most often: online
games and quizzes, followed by an interactive whiteboard and video
conferencing platforms. Teachers are almost equally divided between finding
technological tools, flexibility, and opportunities for student interaction to be

the most motivating aspects of online teaching.
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Interestingly, bringing interesting activities for students seems to be
less popular for motivating students to learn vocabulary and grammar online.
Online learning applications received the most votes, probably because they

offer students finished tasks to be done at their own pace.

In offline classes, personal feedback was identified as the most useful
tool to increase motivation, followed by group discussions. Traditional

printed visual aids and flashcards received fewer votes.

When it comes to the development of English pronunciation and
listening skills in offline classes, listening and responding exercises were
identified as the most often used option, followed by conversations in English

and traditional pronunciation exercises.

One of the major issues reported by teachers during online classes was
keeping students active, with 50% of respondents agreeing that this is the
biggest challenge. In offline classes, the greatest challenge to learners' skill
development was communication barriers, showing the importance of

effective communication between teachers and students.

In conclusion, a combination of offline and online activities—language
games, group discussions, and personalized feedback—can help motivate
students to learn English effectively in a traditional and an online learning

environment.
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CONCLUSIONS

The main purpose of the research was to gain insight into the difference
between motivational strategies used by teachers in online and offline

education.

In online teaching, methods such as online games, interactive
whiteboards, and video conferencing platforms seemed to work best in the
motivation of the students. Flexibility and students' interaction ability in

online learning were also very important in holding their attention.

Interestingly, while bringing interesting activities for students seemed
to be less popular in motivating students to learn vocabulary and grammar
online, online learning applications received the most votes, probably because
these activities could offer finished tasks that could be fulfilled by the

students at their own pace.

Personal feedback and group discussions were identified as the most
effective tools for increasing motivation in offline classes. More traditional

tools, such as printed visual aids and flashcards, were used less.

In offline classes, communication barriers were mentioned as the major
drawback. Effective communication between teachers and students was of

utmost importance.

Conclusion: The combination of offline and online activities, including
language games, group discussions, and personalized feedback, can motivate
students to learn English effectively in both traditional and online learning

environments.

35



It is quite obvious that English language teachers will need to continue
their adaptation to online teaching and find ways of keeping their students
engaged and motivated, regardless of the physical learning environment.
Through gaining insight into the differences in motivational strategies used in
online and offline education, it is possible for teachers to make more effective

and engaging learning experiences.
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SUMMARY IN UKRAINIAN

MortuBaiist CTYAEHTIB - KIIOUOBUH (PAKTOp YCHIMIHOTO HaBYaHHS.
BuwuTtem BiirpaloTh BaXIIMBY POJb y PO3BUTKY Ta MIATPUMII MOTHBAIIII.
OpHak CTUMYJIOBaHHS CTYJICHTIB /10 HABUAHHS- II€ BiJMOBIAaIbHA 1 CKJIaJHA
3aJa4a, OCKUIbKM KOXeH Y4YeHb Ma€ CBOi BJIACHI MOTHBYIOUI (DakTOpH.
BaxxinBoro € 3/1aTHICTh BUMTENIB BUKOPHUCTOBYBATH PI3HOMAHITHI cTpaTerii

TUTsT 30€pEKEeHHS Ta 30UThIIIEHHST MOTHBAITII.

AKTHBHA y4acThb CTYACHTIB Yy HaBYaJIbHOMY IMpOIIeCi, MO3UTHUBHE
CHUIKYBaHHA Ta HaJaHHS 3BOPOTHOTO 3B'A3KY € KIIOYOBUMHU acClEKTaMu
YCHIIIHOTO CTUMYJIIOBaHHS [0 HaByaHHs. 3a0e3leueHHs CTYACHTIB
HEOOXITHUMHU pecypcaMl Ta BHUKOPUCTAHHSAM I1HTEPAKTUBHUX METOMAIB
HaBYaHHSI € BAXIMBUMU CKJIAQJOBUMM Tpolecy MoTHBalii.B npomy
JNOCHIPKEHHI  OyJO0 TMpPOBEACHO ONUTYBaHHS, METOK SIKOro  OyJio
BCTAHOBJICHHSI PIBHS MOTHMBAllli y4YHIB O BHUBYEHHSI AHIIIIMCHKOI MOBHU B
onnaiiH-hopmari.Jlocnimkenns BigoyBasocs 3 nucronana 2022 no Gepe3eHb
2023 poky. S BiABigaNa OJIHY IIKOJY, 100 AOCHIIATH, HACKITLKM MOTUBOBAHI1
YYHI BUBYAJIA aHTJIIACHKY MOBY OHJailH. AHKETY 3alOBHUIMU 26 y4HIB 3 7-T0
no 9-i kiac. Yci 3anuTanHs B aHKETI CTOCYBAJIMCS aHTIIIHCHKOI MOBH Ta TOTO,
HACKUIBKM MOTHMBOBAaHI y4HI BuUBYatu ii. Bcboro Oyno 29 3anurtans. Ilepmia
YacTHMHA MICTHJIa TUTAHHS NP0 €(EeKTUBHICTh OHJIAWH-HABYAHHA, a MOTIM S
Ji3HaBajdach, SK, Ha IXHIO JIyMKy, II€¢ MOXe OyTH TIOKpaiieHo. 3a
pe3ylbTaTaMiu JTOCIIPKEHHS HE BHUSBJICHO UITKOi 3TOJM IMIOAO TOTO, YU TaK
camMm0 e(deKTHBHO OHJIAaH-HABYaHHSA, SK 1 HaBYaHHA OYHO. 3a Tpy0oro
OLIIHKOIO, YMCIJIO JIIOJEH, SKI BIJJAOTh MEpeBary OHJIailH-Kypcam, oduiaiiH-
Kypcam abo 06oM, cxoxke Ha npubau3Ho piBHE. om0 dakTopis, siki MOKYTh
BIJIBOJIIKTH B1Jl OHJIAlH-ypOKY, HaldyacTille 3raayloThes IIyM abo pyx y ¢oHi,
MOBIJJOMJICHHSI a00 CIOBIIIEHHS HA EJIEKTPOHHUX MPUCTPOSIX 1 BIJICYTHICTH
CIPUSTIMBOTO CEPENIOBUINA I HaBUaHHA. [IpoTe 3Ha4YHA KUTBKICTh YYHIB
3asBUJIA, IO HIYOTO HE 3aBakae iM HaB4yaTHCh oHiaiH. [l{ogo MoTtmBarii,

BIIMOBI1 OyJiK O1IBIIT PI3HOMAHITHUMH.
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Xoua OLIBIIICTh PECHOHJEHTIB MOBIJOMIISUIM, IO BOHHM MOYYBAIOTh
ceO¢ MOTHMBOBAHMMH MOXJIMBICTIO TOKPAIICHHS OINIHOK, MEHINAa YacTHHA
noroauiacs 3 THUM, IO HEBUCOKI OIIHKM MOXYTb OyTH e()eKTHBHUM
MOTHBAI[IMHUM 1HCTpyMEHTOM. Ha OCHOBI I1IUX BIJANOBIIEH MOTHBAIIISA
CTYJICHTIB /10 OHJIAfH-HaBUYaHHS MOKE CYTTEBO BiApi3HATHUCSA. J[edKi CTyaeHTH
MOTHBYIOThCS IIIKaBUM MaTepiajoM abo MPUBITHUM BHUKJIAIayeM, TOJl SIK

1HIII IIHYIOTh 3pYYHICTh HE 1XaTH B IIKOJY.

Kinpka akameMiyHUX AOCTIIKEHb HE BHUSBWIM 3HAUYHUX IPOPHUBIB B
OHJIAtH-OCBITI. B TO# 4Wac sk OHNailH-HaBYaHHS 3a0e3medye 3pYdHICThH 1
THYYKICTh, BOHO HE 3aBK]IM MPOIOHYE PEBOJIIOLIIHI JOCSITHEHHS B OCBITHIX
PE3YJIbTATIB MOPIBHAHO 3 TPAAUIIIHHUMH MeToaaMU. J{0JaTKOB1 JOCTIHKEHHS
Ta 1HHOBaUli HEOOXIAHI I MOJANBIIOrO MOKpAIleHHS e()EeKTUBHOCTI

OHHaP'IH-CepeIIOBPIHI HaB4YaHHII.

Y MoeMy apyromy AOCHIJDKEHHI, s JAOCIHIJKyBajia BIAMIHHOCTI MiX
OHJIaliH- Ta o(iaifiH-HaBUYaHHAM cepell BUMTENB. JloCHiKEeHHS POBOIUIOCS
OpOTArOM TMepioAy Bia JdwoToro mno kBiTeHb 2024 poky. AHKeTy
PO3IOBCIOJI)KYBAIU OHJIAWH Cepell BUYUTENIB aHMIINCBhKOI MOBH. TpuALSTH
BUUTENIB BIAMOBUIM Ha 17 3anmuTaHb ONMUTYBaHHs. BunuTesnsmM nmpomnoHyBanocs
BHUCJIOBUTH CBOIO JyMKYy IIIOJ0 OHJaWH- Ta odiaiH-ocBiTH..B3araii,
BUKJIalayaM OyJia HaJlaHa MOXJIMBICTh BHOOPY BIAMOBINEH, ajie TakoxXK OyJa
MO>KJIMBICTh BKa3aTH BJIAacHy AyMmKy. [luTaHHs cTocyBanmucs MOTHBAIll st
MPOBEJICHHS OHJAWH- Ta oduialiH-HaBUYaHHS. Sl XOTUIa Ji3HATUCA METOIU

MOTHBALIII SIK Y OHJIAlH, TaK 1y oyaiiH-HaBYaHHI.
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Pe3ynapTati 1bOro JOCHIAKEHHS MOKAa3add BIAMIHHOCTI Yy CTpaTerisix
MOTHBAII1, 5IKI BAKOPHUCTOBYIOTh BUUTEN B OHJIAlH- Ta oQuiaiiH-HaB4YaHHi. [i
BHUCHOBKU MOXXYTh OyTH Ty’ke€ KOPUCHUMH JIJIsI PO3BUTKY 000X (hOpM OCBITH 1
JOTIOMOXKYTh CTyJIeHTaM OyTH OUIbII 3aIllKaBIEHUMH Ta 3TyYCHUMH JI0
HABUYaHHs, HE3aJICKHO BiJ cepeoBUINA. Y MEepIIoOMy MUTaHHI S 3alUTYIO TIPO
METOJY OHJIaWH-HaBYaHHA. DbBUIBIIICTh ONMUTAHMX BYHUTEIB PETYJISPHO
BUKOPUCTOBYIOTh IIed THH MeToaiB, 1 Tuibku 13,3% 30BciM He
BUKOPHUCTOBYIOTh #oro. Hail0inpmr KOpUCHUN OHIAWH-IHCTPYMEHT IS
MIJBUIICHHS MOTHBAIi MMiJ Yac OHJAWH-YpPOKIB, Ha JyMKY OIMTaHHUX

BUUTENIB, - 11€ OHJIANH-ITPU Ta BIKTOPUHHU.

[IpoTe 1HTEpAaKTUBHI JOUIKK Ta MIAT(MOPMU BiIE€OKOH(EPEHLIN TaKOX
oTpuMaiu Oarato BiACOTKIB. BuuTeni He MOTJM BU3HAUUTH, IO CaMe
MOTHBY€E iX HaWOLIbINE TMiJ Yac OHJIAlH-HaBYaHHSA. BoHM momiauIuCs
MPAKTUYHO PIBHUMH BIJICOTKAMHU MIK BHUKOPUCTAHHSAM TEXHOJIOTTUHUX
IHCTPYMEHTIB, THYYKICTIO Ta MOXJIMBICTIO B3a€EMOJIl 31 CTyJEHTaMH.
[IpyBabnuBi  aKTUBHOCTI JUIi CTYJACHTIB HE € HAWMOMYJSPHIIINM
IHCTPYMEHTOM 11 CTHMYJIIOBaHHS BHUBYCHHS JIGKCMKA Ta TpPaMaTHKU B
onnaiiH. HaiiOutblie TroJIOCIB  OTpUMaIM OHJIAMH-TIPOrpaMH HABYaHHS,
WMOBIPHO, TOMY, III0 BOHU NPOIMOHYIOTh CTYJEHTaM TOTOBI 3aBJaHHS, SKi

MOYKHA BUKOHATH y BJACHUM 4ac.

Y  odumaitH-kmacax ~ HAWOUIBII ~ KOPUCHUM  1HCTPYMEHTOM  JIJisi
MIJBUIIICHHS MOTHBallll B aHIJIIHACBKUX Kjiacax € ocobuctuil digdexk.
HaiiMeHiiie TofociB oTpuMaii TpaauiliiHi JpyKOBaH1 Bi3yaibHI MOCIOHUKHY Ta
KapTKH, poOoyl 1ucTH Ta podoul irpu. HalOinpm nomyiasipHuME criocobamu
MIJIBUIIICHHST MOTHBAIII1 B aHTJIIACHKUX KJacax OHJIAH € TPyMoBi AUCKYCIi Ta
JPYKOBaHI  MIAPYYHHKHA Ta  poOOYl  30MMTH, aje  Hailvacriime

BUKOPUCTOBYIOTHCS ITPH B POJISX.
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VY PO3BUTKY BUMOBH Ta BMIHHS CIyXaTH aHIJIINCHKY MOBY B O(aiiH-
KJlacax BUMTENl BHOpasd BIpaBU MPOCIYXOBYBAaHHS Ta BIJAMOBIAL y KJaci SK
HallyacTilie BHKOPUCTOBYBaHy omiiito. [IpoTe neski BuKIagadi BiIAarOTh
mepeBary po3MoOBaM aHTJIIHCBKOIO MOBOIO Ta TpaauIiiiHUM BIpaBam 3

BHMOBH JIsI ITOKPAICHHA 3HAHDb.

OCHOBHOIO METOIO JIOCHIDKEHHsST OyJI0 OTpHUMAaHHS YSIBJIEHHSA PO
BIIMIHHOCTI y CTpaTerisix MOTHBAIi, [0 BUKOPUCTOBYIOTHCS BUUTEISIMU Y
OHJIAMH- Ta odIaliH-0CBITI. Y BUKJIaJaHHI OHJIAWH METOJH, TaKi K OHJIAiH-
irpu, 1HTEPAaKTHUBHI JOMIKK Ta IUIaTGOpPMU BiACOKOH(EPEHIIiH, BHUSIBUINACS
HaNOUIbII €()EKTUBHUMU JIJI1 MOTHBALIlI CTYJI€HTIB. | HyUKICTb 1 31aTHICTH 0
B3a€MO/IIi CTYICHTIB B OHJIAH-HAaBYaHHI TaKOX OyJIM JIy’K€ BaXXIIMBUMH IS
yTpuMaHHs ix yBaru. LlikaBo, mo, Xxoya mNpuBaOIMBI AKTUBHOCTI JIsi
CTYZCHTIB 3[JaBaJIMCsl MEHIL MOMYJISIPHUMH JUIsl MOTHBALlIT CTY/I€HTIB BUBYATU
JEKCUKY Ta TIpaMaTUKy OHJIAMH, OHJIAWH-NPOrpaMHM HABYAaHHS OTPUMAIU
HaWOLIbIIE TO0JIOCIB, WMOBIPHO, 4Yepe3 Te, M0 I AiSUTBHOCTI MOXKYTh
IPONOHYBATH FOTOBI 3aBJIaHHS, Kl CTYJIEHTH MOXYTh BUKOHATH Y BIACHOMY
temii. OcoOMCTHII 3BOPOTHIM 3B’S30K Ta TIPYINOBI JUCKYCli OyJiM BHU3HaHI
Halle(DeKTUBHILIMMU IHCTPYMEHTaMH JJIA MiABUIICHHS MOTHUBALii B odaiiH-
KJlacax. bBimpIn TpaguiiiHi 1HCTPYMEHTH, TakKi SK JAPYKOBaHI Bi3yasbH1

MOCIOHMKH Ta KapTKU, BUKOPUCTOBYBAIMCS MEHIIIE.

VY odmnaitn-knacax Gap'epu KoMmyHikarii Oyiu BKa3aHI K OCHOBHHIA
HenoiK. EdexTuBHa KOMyHIKaliss MK BYMTEISIMH Ta CTyJE€HTaMu OyJia
HaliBaxuBimow. BuchHoBok: KomOiHamis oduaiiH- Ta OHJIANH-3aHATH,
BKJIFOYAIOYM MOBHI IFpH, TPYIIOBI OOTOBOPEHHS Ta NEPCOHANI30BAHUM (10€K,
MOX€ MOTHUBYBATH CTYJEHTIB BHBYATH AaHTJIHCBKY €(QEKTUBHO SK B

TPagUIlIMHUX, TaK 1 B OHJIANH-CEPEAOBHUINIAX HABYAHHS.
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OueBHAHO, WIO  BYMTENSM  AHIVIMCBKOI  MOBH  JOBENETHCA
IPOAOBXKYBaTH aJaNTalliio J0 OHJIAWH-BUKIAJaHHS Ta 3HAXOJUTH CIOCOOU
3aJydyeHHS Ta MOTHBAIli CBOIX CTYICHTIB, HE3aJEXKHO BiJ (PI3UYHOTO
cepenoBuIlla HaBYaHHs. OTpUMAaBIIN YSBICHHS PO BIAMIHHOCTI y CTpaTErisx
MOTHBAIIii, 1[0 BHUKOPUCTOBYIOTbCS B OHJAMH- Ta OQIIAiH-OCBITI, BUMATENI

MOXYTh CTBOPUTH O1TBIN €(hEKTUBHI Ta 3aXOILTIOI0Y1 HaBYaIbH1 JOCBIJIH.
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APPENDIX
Questionnaire as the main research tool

[ am Zsoéfia Szabd, a full-time student of Hungarian Philology at the
Uzhhorod National University, and also, a correspondence student of the
Philology Department of the Ferenc Rakoczi II Transcarpathian Hungarian
College of Higher Education. I am writing an English bachelor thesis at the
moment, in which I am investigating the differences between motivating
teenagers to learn online and offline. My research is conducted under the
supervision of Ilona Huszti, English language teacher. The data is collected
anonymously, and you do not have to provide any data from which you can
be identified. The answers and data received are collected and used for

research purposes only. Thank you in advance for your participation.
How often do you use online teaching methods for teaching English?

e Regularly
e (ccasionally
e [ do not use online methods

e Other
What motivates you the most during online teaching?

° Opportunity for student interaction
° Flexibility
° Use of technological tools

° Other:

Which online tools do you find most useful for increasing motivation

during online classes?

e Interactive whiteboards
e Online games and quizzes

e Video conferencing platforms
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e Other:

How do you encourage students to learn vocabulary and grammar

online?

e Virtual vocabulary contests
e Online language learning applications
e Videos and multimedia

e Other:

What offline methods do you use to increase motivation in English

classes?

e Group discussions
e Role-playing games
e Printed textbooks and workbooks

e Other:

Which offline tools do you find most useful for increasing motivation

in English classes?

e Personal feedback
e Printed visual aids
e Interactive whiteboards

e Other:

How do you help students improve their English pronunciation and

listening comprehension offline?

e (Conversations in English
e Listening and responding in class
e Traditional pronunciation exercises

e Other:

What are the challenges you face in maintaining motivation during

online teaching?
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Technical issues

Student participation in online classes
Distractions

Other:

What offline challenges do you face in maintaining motivation in

English classes?

e Student compliance
e Group dynamics
e Communication barriers

e Other:

What motivational method do you find successful both online and

offline?

e Interactive games
e Individual feedback
o C(reative tasks

e Other:

What challenges do you face in maintaining individual student

motivation online?

e Technical difficulties
e Student online isolation

e [ack of attention

e Other:

How do you encourage students to learn English offline?

Reward system

Interactive grammar exercises

Language games

Other:
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Which online tools do you find most effective in supporting individual

student motivation?

e Online conversation applications
e Personal development applications
e Virtual language learning platforms

e Other:

What offline interactive methods do you use to develop students'

creativity in English classes?

Small group task

Creative writing projects

Student-led discussions

Other:

What supplementary tools do you use to help students develop their

vocabulary, either online or offline?

Pronunciation exercises

Vocabulary flashcards

Interactive digital dictionaries

Other:

What offline activities do you use in English classes to help students

better understand and apply grammar?

e Role-playing games for grammar structures
e (Grammar exercises
e Grammar games

e Other:

How do you encourage students to master challenging English grammar

structures through online methods?

e Interactive online exercises
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e (Grammar quizzes
e Online proficiency tests

e Other:

How do you help students improve their reading comprehension and

listening skills offline?

e [anguage games
e Group discussions based on listening materials
e Audio materials

e Other:
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