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Рекомендовано до видавництва Всеукраїнською Асамблеєю докторів наук з  

державного управління (Рішення від 01.07.2025, № 1/7-25) 

 

Згідно наказу Міністерства освіти і науки України 10.10.2022    

№ 894 журналу присвоєнi категорії "Б" із історії та археології  

(спеціальність - 032 Історія та археологія) та педагогіки 

(спеціальність - 011 Освітні, педагогічні науки) 

 

Згідно наказу Міністерства освіти і науки України вiд 23.12.2022 № 1166 журналу 

присвоєна категорія Б з філології (спеціальність - 035 філологія) 
 

Журнал видається за підтримки Інституту філософії та соціології Національної академії наук Азербайджану, Всеукраїнської асоціації 

педагогів і психологів з духовно-морального вихованн  та  Всеукраїнської асамблеї докторів наук з державного управління 

 

Журнал публікує наукові розвідки з теоретичних та прикладних аспектів філології, соціології, науки про освіту, історії, археології, а, також, 

культурології та мистецвознавства з метою їх впровадження у сучасний науково-освітній простір.  

Цільова аудиторія: вчені, лінгвісти, літературознавці, перекладачі, мистецвознавці, культурознавці, педагоги, соціологи, історики, 

археологи, а, також, інші фахівці з різних сфер життєдіяльності суспільства, де знаходить застосування тематика наукового журналу  

 

Журнал включено до міжнародної наукометричної бази Index Copernicus 

(IC), Research Bible, міжнародної пошукової системи Google Scholar 
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GAMIFICATION IN ENGLISH LANGUAGE LEARNING: 

INSIGHTS FROM EMPIRICAL RESEARCH 

 

Abstract. Motivation is crucial for successful foreign language learning, 

particularly English, given its global importance and role as a lingua franca. While 

previous research has explored motivation and the integration of gamification, 

defined as using game elements in non-game environments, in educational set-

tings, there's a notable gap in understanding how it specifically boosts motivation 

and learning outcomes in English language classes within Transcarpathian sec-

ondary schools. In this multilingual environment, traditional teaching methods 

might not fully meet all student needs. This study addresses this gap by investi-

gating the practical implementation and impact of gamification on student 

motivation and English language learning among secondary school students in 

Transcarpathia. We aim to shed light on how these techniques are applied and 

their effects on student involvement and academic results. 

The research involved an in-depth analysis of questionnaire responses from 

25 secondary English teachers in Transcarpathia, Ukraine. The questionnaire 

gathered rich insights into teachers' experiences, views, the challenges they face 

in designing gamified lessons, the frequency of game use, preferred game types, 

and primary objectives for implementing gamification. Our findings demonstrate 

that gamification is highly valued and widely integrated into English lessons, with 

all participating teachers acknowledging its benefits and crucial role in language 

acquisition. Teachers frequently use adaptable games across all age groups, pri-

marily to enhance active student participation, make lessons more enjoyable, and 

promote both competition and cooperation. Games were found to significantly 

boost vocabulary expansion, improve essential language skills, and effectively 

https://doi.org/10.52058/2786-6165-2025-6(36)-
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reinforce learned material. While digital tools are increasingly utilized, traditional 

methods remain vital, suggesting a blended approach. Further research is needed 

to pinpoint specific gamified design elements for optimal learning outcomes and 

to address potential implementation challenges in such contexts. 

Keywords: motivation, gamification, English language learning, effects of 

gamification techniques on student engagement and performance, Transcarpathia. 
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ГЕЙМІФІКАЦІЯ У ВИВЧЕННІ АНГЛІЙСЬКОЇ МОВИ: 

РЕЗУЛЬТАТИ ЕМПІРИЧНИХ ДОСЛІДЖЕНЬ 

 

Анотація. Мотивація є вирішальною для успішного вивчення інозем-

них мов, особливо англійської, враховуючи її глобальне значення та роль як 

лінгва франка. Хоча попередні дослідження вивчали мотивацію та інтегра-

цію гейміфікації, що визначається як використання ігрових елементів у 

неігрових середовищах, в освітніх установах, існує помітна прогалина в ро-

зумінні того, як саме вона підвищує мотивацію та результати навчання на 

уроках англійської мови в загальноосвітніх школах Закарпаття. У цьому ба-

гатомовному середовищі традиційні методи викладання можуть не повною 

мірою відповідати всім потребам учнів. Тому, наше дослідження спрямо-

ване на заповнення цієї прогалини шляхом вивчення практичного 

впровадження та впливу гейміфікації на мотивацію учнів та вивчення анг-

лійської мови серед учнів середніх шкіл Закарпаття. У статті висвітлено, як 

ці методи застосовуються та їхній вплив на залученість учнів та їхні акаде-

мічні результати. 

Дослідження включало поглиблений аналіз відповідей на анкети від 

25 вчителів англійської мови середніх шкіл Закарпаття. В анкеті є відомості 

про досвід вчителів, їхні погляди, виклики, з якими вони стикаються при 

розробці гейміфікованих уроків, частоту використання ігор, переважні типи 

ігор та основні цілі впровадження гейміфікації. Наші висновки демонстру-

ють, що гейміфікація високо цінується та широко інтегрована в уроки 

англійської мови, причому всі вчителі-учасники визнають її переваги та 
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ключову роль у вивченні мови. Вчителі часто використовують адаптовані 

ігри для всіх вікових груп, головним чином для підвищення активної участі 

учнів, створення приємної атмосфери на уроках та сприяння співпраці. 

Встановлено, що ігри значно сприяють розширенню словникового запасу, 

покращенню важливих мовних навичок та ефективному закріпленню вивче-

ного матеріалу. Хоча цифрові інструменти використовуються все частіше, 

традиційні методи залишаються життєво важливими, що свідчить про змі-

шаний підхід. Необхідні подальші дослідження для визначення конкретних 

гейміфікованих елементів дизайну для досягнення оптимальних результатів 

навчання та вирішення потенційних викликів впровадження в таких кон-

текстах. 

Ключові слова: мотивація, гейміфікація, вивчення англійської мови, 

вплив методів гейміфікації на залученість та успішність студентів, Закар-

паття. 

 

Problem statement. Motivation is crucial for successful foreign language 

learning, especially English, given its growing importance globally [1]. While 

much research has examined motivation in different educational settings, we still 

do not fully grasp how gamification, i.e. using game elements in non-game envi-

ronments, can boost motivation and learning in English language classes. This 

gap is especially noticeable in Transcarpathian secondary schools, where tradi-

tional teaching methods might not meet all student needs. This paper focuses on 

how gamification affects motivation and English language learning among sec-

ondary school students in Transcarpathia. Our study will look at how gamification 

techniques are put into practice and their impact on student involvement and re-

sults. 

This topic is especially important due to Transcarpathia's unique multilin-

gual environment, which brings both difficulties and possibilities for English 

language education. Although there have been studies on foreign language learn-

ing motivation in this area and gamification in wider educational contexts, few 

have specifically looked at its use in English lessons here. Stott and Neustaedter's 

[2] research points to gamification's ability to increase engagement by making 

failure seem less daunting, but its specific effect on language learning in Trans-

carpathia hasn't been thoroughly investigated. This study aims to fill that void by 

exploring how gamification can tackle motivational issues and improve learning 

experiences. 

Analysis of recent research and publications. Gamification is defined as 

“the incorporation of game-like elements and principles into non-game contexts” 

[3]. Essential game elements, such as points, badges, leader boards, and narra-

tives, have been identified by scholars [4] to motivate students and drive their 
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participation and enthusiasm. Shen, Lai and Wang [5] came to the conclusion 

when investigated the impact of gamification on language learning achievement 

among Chinese students that it had a significant and positive influence. Huszti, 

Nagy-Kolozsvári and Fábián [6] have conducted research among Transcarpathian 

Hungarian young learners on their use of digital and non-digital games in their 

English lessons. The survey results proved that in the examined area non-digital 

or conventional games were popular in the school context, while children gave 

preference to digital games in their home environment for entertainment. 

The purpose of the article is to understand the role of gamification in Eng-

lish education; therefore, we will examine the degree to which it increases student 

motivation, its influence on learning results, as well as the most successful gami-

fication approaches in the observed setting. The primary objective is to showcase 

the benefits gamification offers for classroom teaching and to draw attention to 

the difficulties that might arise during its adoption. A key takeaway is the im-

portance of understanding the widespread positive impact gamification can have 

on both teachers and students. 

Presentation of the main material. For secondary English teachers in 

Transcarpathia, Ukraine, incorporating gamification into their lessons offers a 

powerful way to improve teaching. This in-depth analysis examines the responses 

of 25 teachers who completed a questionnaire about their experiences, views, and 

the hurdles they face when designing gamified lessons. Each of the 16 questions 

is thoroughly analysed, looking at demographic trends, qualitative insights, and 

how answers relate to each other, all within the specific context of the region. The 

study aims to demonstrate the advantages gamification brings to the classroom 

and to point out the potential challenges during its implementation. It is crucial to 

grasp the full, positive influence gamification can have on both educators and 

learners. 

A Google Forms questionnaire was administered to the participants online, 

inquiring about the age (19-56 years) and years of teaching experience of teachers 

(1-34), the frequency of using games in the English lessons, which age groups of 

students benefit from games most, what types of games are most frequently ap-

plied (e.g., quizzes, board games, role-plays, memory games, matching activities, 

etc.), main objectives for implementing games and gamification techniques (e.g., 

making lessons enjoyable, boosting participation, fostering competition/coopera-

tion, etc.), what the main focus areas are (e.g., vocabulary expansion, skill 

development, revision of previous material, etc.), and so on. 

We gained a clear understanding of gamification's effectiveness from our 

results. This includes its impact on students, how frequently it is implemented, the 

age groups where games are most often used, why it is considered important, and 

the specific learning areas where it is most effective during lessons. To ensure our 
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findings were accurate and relevant, we also asked participating English teachers 

about their teaching experience. Most had over a year of experience, and one 

teacher had an impressive 34 years in the field.  

This variety in experience significantly enriched our data, offering a more 

nuanced view of how gamification is perceived and applied across different levels 

of teaching expertise. 

The considerable range of English teaching experience among the respond-

ents is between one year and 28 years. A significant portion of teachers have a 

moderate amount of experience, with four, six, and eight years being the most 

frequent, each reported by three teachers. One participant stands out with an im-

pressive 34 years of teaching. This diverse experience highlights that many 

teachers are not only seasoned in their profession but also possess valuable prac-

tical skills and a strong ability to adapt. 

The data in Figure 1 reveals that teachers effectively use games with stu-

dents across all age groups, encompassing young children (6-10 years old) and 

older adolescents (15-17 years old). Interestingly, many teachers show a strong 

preference for games that are suitable for "any grade." This indicates a high value 

placed on adaptable games that can serve multiple age groups and skill levels, 

especially in contexts where teaching materials might be scarce or classes are 

mixed-age. 

 

Figure 1 - Students' age categories most often engaged with games by teachers 

(Source: [7]) 

 

All respondents reported incorporating games into their English lessons, 

indicating that every teacher acknowledges the benefit of using games in the class-

room. It is clear there is a consensus that games are a crucial and helpful 

component of language acquisition, regardless of the teacher's background or the 

students they teach. This widespread agreement signals that gamification is highly 
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accepted and valued among the teachers involved, playing a key role in making 

lessons more fun, keeping students engaged, and improving their language profi-

ciency. Figure 2 outlines how often teachers use games, showing a range of 

classroom dynamics. The most common approach, adopted by approximately 

72.7% of teachers, is weekly game integration, suggesting a regular but not over-

whelming presence. About 13.6% of teachers utilize games in every lesson, 

highlighting a strong dependence on gamification, especially with younger learn-

ers. Lastly, around 9% of teachers use games less frequently, with responses like 

"rarely" or "depends on the topic," indicating a tailored approach based on specific 

lesson requirements. This illustrates that games are a frequent, but not constant, 

element in lessons, often blended with other teaching methods. 

 

 
Figure 2 - Game use frequency (Source: [7]) 

 

Teachers incorporate a wide array of games, each type offering unique ed-

ucational benefits. Quizzes were the most popular choice (12 teachers), probably 

because they're simple to implement for quick checks or vocabulary reinforce-

ment. Five teachers utilized role-playing games to practice communication in 

realistic contexts. Matching games, used by three teachers, proved effective for 

connecting vocabulary to concepts, aiding memory and comprehension. Lastly, 

two teachers employed memory games to enhance recall and cognitive skills, par-

ticularly benefiting younger students (see Figure 3). 

 

 
Figure 3 - Types of games used by English teachers (Source: [7]) 



  
 

 

        №
 
 

 

736 

Teachers identified specific reasons for using games, which strongly align 

with the principles of game-based learning. The most common purpose, indicated 

by 16 teachers, was to enhance active student participation. Five teachers also 

valued games for making lessons more enjoyable, helping to break from tradi-

tional routines. Furthermore, one teacher pointed out games' ability to promote 

both competition and cooperation. These objectives collectively emphasize creat-

ing a more entertaining, interactive, and student-centred learning environment. 

Teachers provided detailed reasons why games are essential, emphasizing 

their significant educational value. A common thread was learning through play, 

with teachers noting that games create a relaxed environment where language ac-

quisition feels natural, not forced (e.g., "kids learn most easily through play"). 

Games also boost motivation, making English more appealing, especially for less 

interested students (e.g., "increases motivation"). Furthermore, teachers observed 

improved retention of material like vocabulary and grammar due to games' inter-

active nature. Games allow students to develop skills without pressure, practicing 

English, especially speaking and listening, unconsciously and overcoming inhibi-

tions. Finally, games foster positive attitudes, helping students "grow to love the 

language" and creating a friendly learning environment, which sustains long-term 

interest. These findings show that games are not just an add-on; they're a vital part 

of effective English instruction, enhancing both learning outcomes and student 

enjoyment. Teachers integrate games using various methods, depending on their 

resources and goals. Thirteen teachers use interactive whiteboards for digital quiz-

zes and activities, reflecting a reliance on technology in modern classrooms. Four 

teachers frequently use physical cards for matching or memory games, offering a 

tactile, low-tech option.  

Role-playing is a standalone technique for two teachers, where students act 

out scenarios often without extra tools. Finally, some teachers combine mixed 

methods like "cards, role-playing, and crosswords," adapting their approach based 

on lesson content and student preferences. This shows a trend towards digital 

game implementation with smartboards, but traditional methods like card games, 

role-playing, and crosswords remain in use. 

Teachers highlighted that games offer multiple benefits across various areas 

of language learning, often achieving several goals at once. Here are the main 

objectives identified for using games in English lessons: 

Vocabulary Expansion 

This was the most common reason, cited by 14 teachers. They found that 

games help students learn new words more easily and remember them better. 

Since building vocabulary is crucial for language acquisition, games frequently 

support this area, keeping students more engaged when new words are learned 

and used in context. 
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Skill Development 

Twelve teachers reported that games enhance language skills like speaking 

(including pronunciation), listening, reading, and occasionally writing. Many also 

noted that games boost students' confidence in speaking English and improve their 

communication abilities because their interactive and enjoyable nature encour-

ages more participation. 

Reinforcement of Learned Material 

Nine teachers use games to review previously covered material. They found 

that games help reinforce grammar rules, vocabulary, and sentence structures, 

making past lessons stick better. This method allows for enjoyable material re-

view, often without students even realizing they are studying. 

Multiple Simultaneous Goals 

Many teachers explained that games are especially useful for achieving sev-

eral learning objectives within a single activity. For instance, a single game could 

help students acquire new vocabulary, practice speaking, and review material all 

at once. Teachers often used phrases like "all three areas" or "vocabulary and 

skills" to describe how versatile games are in supporting various aspects of lan-

guage learning. Consequently, games are recognized as both efficient and 

enjoyable classroom tools. 

Conclusions. This study is innovative because it specifically examines how 

gamification can be used in English language education within areas where mul-

tiple languages are spoken, providing new insights into how effective it is. For 

teachers, this research offers practical ways to use gamification to increase student 

motivation and improve learning, allowing them to apply these techniques in their 

own classrooms to make English instruction better. 

Educational games are a highly effective tool for boosting vocabulary, im-

proving language skills, and reinforcing learned material. Teachers particularly 

value their versatility, noting that a single game can achieve multiple learning 

goals simultaneously. Ultimately, games are seen as engaging and efficient meth-

ods that significantly increase student participation and enhance learning 

outcomes in English language education. 

The insights gathered from 25 English teachers in Transcarpathia, Ukraine, 

through a comprehensive questionnaire, have provided a clear understanding of 

current practices and perceptions. Our findings unequivocally demonstrate that 

gamification is highly valued and widely integrated into English language lessons 

across Transcarpathia. All participating teachers reported using games, indicating 

a strong consensus on their crucial and helpful role in language acquisition. How-

ever, while this study sheds light on the benefits, further research is needed to 

understand the specific design elements of gamified lessons that yield the most 

significant impact on learning outcomes in our multilingual environment. 
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