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CsiponrBo npo AeprkaBHy peecrpamniro Cepisa Cepia KB Ne 25116-15056P.

3riano Haka3y MinicTepcrBa ocBity 1 Hayku Ykpainu 10.10.2022 Ne 894 >xypuaay

npucsoeHi kareropii ""B" i3 3 npasa (cneuiaasnicts - 081 ITpaso), exoHoMiku
(cureiaapHicTs - 076 ITiAIpHIEMHUIITBO Ta TOPIiBAA), IEAATOriKY (CIEIIAABHICTD -
014 Cepeans ocBiTa) Ta Aep>KaBHOIO yrpaBAinHA (creniasbHicTb - 281 IlyOaiume ynpaBainua T2
aAMiHiCTpyBaHHA).

b

KATErOPIS

3riaao Haka3y MinicrepcTBa ocBiTH i Haykn Ykpaiau Bia 20.02.2023 Ne 185 >xypHasy nmpucBoeHo
kareropiro ""B" i3 icropii Ta apxeoaorii (cneniassHicTs - 032 IcTopis Ta apxeoaoris)

PexomersoBaro Ao Apyky Ilpesnasiero Beeykpairncekoi Acambaei AOKTOPIB HAYK 3 AEPXKABHOIO
ynpapaiaaa (Pimenns Bia 11.07.2025, No 7/7-25).

2Kypran sudacmvea 3a nidmpusixu Incmumymy ginocogpii ma coyionozii Hayionanrsnoi Axademii Hayx Asepéationcarny (baxy, Asepbationcar), Mincoepacasiol 2inwdii
GHaHceHepis KoHCYAbManmis, spoMadcKol gpeanisayii «Xpucmuaneoka akademis nedazoziunux nayxk Ykpainu» ma pomadcskoi opeanizayii «Beeykpaincexa acoyiayin nedazocis i
HCUX0.10216 3 0YXO6HO-MOPANGHO20 BUXOEAHHAY.

2Kypran nybaikye opuzinansii 00cai0nuysKi ma 0210067 PO3GIOKI 3 MEOPEMUUHUX 1A HPUKAGOHUX ACHEKINIIE DEPHCABHO20 YNPABAIHHA, NPaBa, eKOHOMEKM, Lcmopii, nedazozixi,
mexHiKu 044 ix inmespayii'y esponeticokul, ceimosutl Haykosut npocmip. Llineosa a pisi: HAYKOB YL, NPayisHUKY SUIUX HABUANBHUX 3aKAADI6 1A HAYKOBUX
iHemumyyin, 3006y6aui euuoi ocsimitly a, marKoe Paxisyi meManuxi sHypHar).

2Kypran exarueno 0o mircnapoonol nayxomempuunoi basu Index Copernicus (1C), mincrapooroi noutykosoi cucmemu Google Scholar ma 0o mizcrapodnoi nayxomempuuror
Gasu danux Research Bible.

TosoBumri pesaaxrop: Aarifi OsexcadHAp IBaHOBHY - AOKTOP EKOHOMIYHHX HAyK,
npodecop, 3acAyKeHHN IpAIiBHUK OCBITH YKpaiHH, 3aBiayBad Kadeapn (lHAHCIB,
GaHKIBCHKOI Ta CTPaxOBOi crpaBu MiKpPErioHaABHOI aKaAEMil YIIPAaBAIHHA IIEPCOHAAOM
(Kuis, Yxpaina)

Pesaxriirina xoseria:
Bananaesa (Aopomrenko) Karepuna BixropiBHa - KaHAMAAT TeXHIYHHX HayK, AOLEHT KadpeApu aBiamifiHux AuryHiB HamiomaasHOro
aiartitaoro yHiBepcurery (Kuis, Vkpaina)
Beabcprka Terana BaseHTnHIBHA - AOKTOp HAyK 3 ACP/KABHOIO YIIPABAIHHA, AOLCHT, 3aBIAyBad KadDEAPH MEHEAKMEHTY lHCTHTYTY
ITIATOTOBKI KaAPIB AepikaBHOIL cAyx0u 3atimarocti (KuiB, Vkpaita)
Byanux Bikropis AHaTOAIBHA - KAHAMAAT €KOHOMIYHHX HayK, Ipodecop, mpodecop kadeapr OI3HEC-AONCTHKM Ta TPAHCIOPTHHX
TEXHOAOTIH Aep:kaBHOro yHiBepcHuTeTy iHppacTpykrypu Ta Texaoorii (Kuis, Vkpaina)
I'6yp 3opsama BoroanvmpiBHa - AOKTOP HAYK 3 ACPHKABHOIO YIIPaBAIHHS, IIpodecop, mpodecop KapeApr yIpaBAIHHA OXOPOHOIO 3A0POBA
Ta myOAiaHOro aaminicrpysanns Hartiomaapmoro yaiBepcrreTy oxoponu 3aopos‘s Yipainn iveni IT.AIyrmmxa (Kuis, Yipaina)
I'epacumenko FOnia Cepriibra - AOKTOp €KOHOMIYHHX HayK, AOLIEHT, Ipodecop KaeAPH ITEAATOTiKM, IICHXOAOTI Ta MEHEAXMEHTY
Biromepxiscproro iHcTuTyTy HenepepsHOl mpodeciiiHol ocBiTr AepKaBHOTO 3aKAGAY BHITIOL OCBITH «YHIBEPCHTET MEHEAKMEHTY OCBITID
Hamionaasrof akaaemil meaaroriunmx Hayk Ykpaiam (biaa Llepksa, Vipaina)

Aertap Oaer AHAPIHOBHY — AOKTOpP HAyK 3 AEPMKABHOTO YIIPABAIHHSA, AOIICHT, AOIEHT KAa(DEAPH MEHEAKMEHTY 1 aAMiHICTpyBaHH:A
XapKiBCHKOTO HAIIOHAABHOIO YHIBEPCHTETY MiCHKOTO rocroaapeTsa iM. O. M. Bexerosa (Xapkis, Vkpaita)
3akieB Icaam Myca-Oram - craprmii HayKOBHH CIIBPOOITHHK KadeApH IATPUMAHHA ABOTHOI ITPHAATHOCTI aBiaIliHOIl TexXHiKn

Hamiomaasroro asianiitaoro yrisepcurery  (Kuis, Vkpaina)

3asukiBcpka Oxcana BacumaiBHa - KaHAMAQT €KOHOMIYHHX HayK, AOICHT KadpeApn piHancis Ta exoHOMiuHOi Gesnexn Hamiomassnoro
YHIBEPCHTETY BOAHOTO TOCIIOAAPCTBA Ta IIpUpoAokopucTyBarHs (Pisre, Vipaina)

IBamuenko Cprenia BikropiBma — KaHAMAQT TEXHIYHHX HayK, AOIEHT, Ipodecop kadeapu Oesrmexn iHMOPMAIIAHIX TEXHOAOII
Hamioraassoro asianiitaoro yrisepcurery (Kuis, Vkpaima)



IraaroBua Ceprifi POMyaAbAOBHY - AOKTOP TEXHIYHHX HayK, IIpodpecop, 3aBiAyroumii kadeApOrO KOHCTPYKILi AITAABHHX araparis
Hamioraaproro asianitinoro yuisepcurery (Kuis, Vkpaina)

Iapina Anacracis OAeKkcaHAPIBHA - KAHAMAAT €KOHOMIYHHX HAYK, AOLICHT, AOLEHT KaeApH IyOAIMHOTO yIIpaBAIHHS i aamiHiCTpyBaHHS
HamioraasHOro Toproseasno-exkonomiunoro yaisepcurery (Kuis, Ykpaina)

Icaiikina OAena AMuTpiBHA - KAHAMAAT iCTOPHYHHX HayK, AOLICHT, AOLCHT KadpeApw icropil ta AokymeHnTOsHaBcTBa HarionaasHoro
aBiariifHoro yuisepcurery, yacH Criakn kpaesHasmis Ykpainn (Kuis, Vxpaina)

Kasuaina I'anaa KocraHTHHIBHA — KAHAMAAT ITEAArOIiYHUX HAYK, AOLIEHT KapeApH CIMEHHOI Ta CIIeriaAbHOI ITeAaroriku i IcrxoAoril
Aepixasroro sakaaay «[liBAeHHOYKpaiHCBKIIT HaIliOHAABHII 1TeAarorianmii yaiBepcurer imeni KA. Vimmncskoron (Oaeca, Vipaita)
Kapaamr Oxcana AroGoMupiBHA — KAHAMAAT €KOHOMIYHHX HAyK, AOLCHT KapEAPH KOMIIIOTEPHHX TEXHOAOTIH Ta EKOHOMIYHOI
kibepruernkn HaBuaAbHO-HAYKOBOroO iHCTHTYTY aBTOMATHKH, KibepHeTHkn Ta ob4rcAroBaAbHOI Texuikn HarionaasHoro yaiBepcurery
BOAHOI'O TOCIIOAAPCTBA T4 IIPHPOAOKOpHCTYBaHHA (M. PiBHe, Vpaina)

Kapyckeuu Muxaiiro BiraaifioBua - Aokrop TexHiuHmMX Hayk, mpodpecop, mpodecop kadeApH KOHCTPYKIN AiTaABHHX araparis
Hariomaassoro asiariitaoro yuisepcurery (Kuis, Ykpaina)

Karepunuyk IBan CremaHoBHY - AOKTOp TEXHIYHHX HayK, Ipodpecop KadpeApH TEeACKOMyHIKAIIFHUX Ta iHdopMariiHuX crcrem
Hamionaapnoi akaaemii AepkaBHOI IIPUKOPAOHHOI cAYxOn Vipaian ivmeni boraana Xveapnurprkoro (XMeAbHAIBKE, YKpaiHa)
Kinsepasuit Bacuab MukoAaffoBIY — KaHAUAAT TEXHIYHIX HayK, AOLICHT KadeApr Oesmeku indpopMariiumx Texnoorii Harionaasroro
apiartiiinoro yuisepcurery (Kuis, Vkpaina)

Koparerko Baaerrun BacmapoBud - AOKTOp FOPHANYHUX HAYK, IPOdECOp, HPOBIAHMI HAYKOBHI CITIBPOOITHHK CEKTOPY aBTOPCHKOIO
IIpaBa Ta CyMUKHHUX IIpaB AaOOpaToOpii aBTOPCHKOro IpaBa Ta iH(OpMAriiHux TexHoAorii HaykoBo—AOCAIAHOrO ILeHTPY CYAOBOL
EKCIIEPTU3U 3 IHTAHD IHTEACKTyaAbHOI BAacHOCTI Mimicrepersa rocrumil Vipaiun (Kuib, Vkpaina)

Kopryn Baaamcaas FOpifioBud — KaHAMAQT TEXHIYHHX HAyK, AOLCHT, AOLEHT KapeApH Oe3reku iHOPMAIIIHNX TEXHOAOIIH
Harioraasroro asiarifioro yaisepcurery (Kui, Vkpaira)

Kommaramit Cepritt OAeKCaHAPOBIY - AOKTOPaHT KadeApu dirocodii mpasa ta ropuan<Hoi Aorika HartiomaasHol akaaemii BHYTPIIITHIX
cpas (Kuis, Vkpaina)

Kopuenko Auna OaexkcaHApiBHA — AOIIEHT KadpeApH Oesnexu iHMOpMAIIHHIX TeXHOAOrIH HartoHacpHOro aBiarifiHoro yHiBepcHTeTy
(Kuis, Vkpaina)

Kopuenko Oaekcanap I'prropoBuy — AOKTOp TeXHIYHHX HayK, Ipodecop, 3aBiayBad Kadpeapu Oesrmekn iHMOPMAIIHIX TEXHOAOTIH
Harriormaassoro asiarifinoro yrisepcurery (Kui, Vipaira)

Koreapuunpknit Hasap AHATOAINOBHY - KAHAMAAT iCTOPHYHHX HayK, AOLEHT KadpeApu npasa YepHiriBebkoro iHcTuTyTy iHdopmari,
OisHecy Ta mpaBa MIKHAPOAHOrO HAYKOBO - TEXHIYHOrO yHiBepcmreTy iMeHi akaaemika FOpia Byrad, uaen - xopecmompent Llemtpy
yKpalHCchkux AocAiaiens Tncruryry €sporn PAH (Uepwiris, Vkpaina)

Kormrerap Vasua IlerpiBHa - KaHAMAAT ICTOPHYHHX HayK, AOLICHT, AOLICHT KadeApr yKpaiHCbKOi MOBH Ta kyAbTypu Harriomaasmoro
apiartiiinoro yuisepcurery (Kuis, Vxpaima)

Kormropa Ceitaana IlerpiBHa — KAHAHMAAT HAYK 3 ACPMKABHOIO YIIPABAIHHSA, AOIEHT, AOICHT KA(DEAPH YIPABAIHHA OXOPOHH 3AOpPOB’A
Harriormaassoro yuiBepcurery oxoponn 300poB‘a Ykpaiawm iMeni [T A ymuxa (KuiB, Vkpaina)

Kpasuyx Boaoaumup MukoAaitoBUY — AOKIOpP IOPHANYHHX HAYK, AOIICHT, AOIICHT KaDeApH KOHCTHTYIHIHOIO, aAMiHICTPATHBHOIO T2
MDKHAPOAHOTO ITpaBa BoAmHcpKoro HarionaapHOrO yHiBepcntety iMeri Aeci Vipaiukn (Aympk, Yipaina)

Kpusuma Haraaia [TaBaiBHA — AOKTOp HAyK AEP’KaBHOIO YIIPaBAIHHA, IIpodpecop, 3acAykeHmid Aikap Vkpaiau, aupexkrop HapuasbHo-
Hayxosoro meananoro incrutyty KuiBeskoro mikaapoasoro yuiBepcurtery (Kuis Vipaina)

Kypumr Harania KocranTHHIBHA — KAHAMAAQT IIEAArOriYHUX HAyK, 3aCTYIHHK AHPEKIOpa 3 HAYKOBO-HABYaABHOI pobotm, lHcrmryT
IMCAAARIIAOMHOI TTeAaroriasol ocitn YepHiserpkol obaacti (YepHibi, Ykpaina)

MapyrmeBa OaekcaHApa AHATOAIIBHA - AOKTOP HayK 3 ACP/KABHOTIO YIIPABAIHHSA, AOLICHT, 3aBIAyBaY KadpeApH IyOAIYHOTrO YIIpaBAIHHA Ta
irdopmarritinoro meHeAxkMerTy [IBH3 VHiBepcurer Hopitaix Texmoaoriit (Kuis, Vipaina)

Macaak Terana IlerpiBHa - KAHAMAAT TEXHIYHUX HAYK, AOLEHT, AOLEHT KapeAPH KOHCTPYKIN AiTaapHuHX amapatiB HartiomaasmHOro
apiartiiroro yuisepcutery (KuiB, VkpaiHa)

Matam Oasra IBaHiBHA - AOKTOp ITeAArorivHHUX Hayk, mpodecop, mpodecop KadeApH aATeOpH I METOAWKH HABYAHHA MATCMATHKH
BirHnisroro aepxaBHOrO mmeaarorigsoro yaiBepcurery iMeri Muxaiira Konrobusacskoro (Birauir, YxpaiHa)

Mupropoa-Kapriosa Baaepia BaaepiiBHa - KaHAMAAT IOPHAMYHUX HAYK, 3aCTYIIHHK AUPEKTOPA 3 HAYKOBOI pOOOTH, CTAPIIUI BHKAGAAY
KapeAPH aAMIHICTPATHBHOTO, TIOCIOAAPCHKOTO IpaBa Ta (piHAHCOBO-eKOHOMIUHOI Oesmekn CyMCBKOTO AEpiKABHOIO YHIBEPCHTETY
(Cymm, Vpaina)

Muxaiirenko Aro60B PeAopiBHA - AOKTOP HMEAATONYHUX HAYK, AOLEHT, AOIEHT KaheAPH AATEOPH I METOAMKH HABYAHHS MATEMATHKI
Binmmmeroro AepikaBHOro rreaarorignoro yuisepcurery iveni Muxaiira Korrobnsceroro (Birsmiia, Yipaina)

Munxaapuayk Poman FOpifioBrd - KaHAHAAT ICTOPHYHEX HAyK, AOIEHT, AOIEHT KapeApH BCecBiTHROI icTopil PiBHEHCHKOrO ACpKaBHOrO
rymanitapaoro yaisepcurery (Pisue, Yipaima)

Misrox Bixropia AHaToAiiBHA — KAHABAAT TIEAATOTIMHIX HAYK, AOIIEHT, ACKaH (DAKYABTETY YIIPABAIHHA, aAMIHICTPYBaHHA Ta IH(MOpMAIIIHHOl
AIABHOCTI I3SMAlABCHKOTO AepikaBHOTO TymMaHiTapHOro yHiBepcuTety (I3maia, Vipaita)

Mipormmivenko Barentuna IBamiBHa - AOKTOP IIEAATOTIMHIX HAYK, ITPOMECOP, 3aBIAYBAY KADEAPH IICHXOAOTI], TIEAATOTIKH Ta COIIAABHO-
exoHOMiuHnX AmcrmnAin  Hartiomaasrnoi akapemil AeprxaBHOI IPHKOPAOHHOI cAykOm Vkpaianm imeni Boraama XwmeapHnipkoro
(XnmeApHUIBKIH, YEpaiHa)

Mixaapceruit Tomarr — AOKTOp HayK, AOLeHT Kadpeapr reorpadil periomasbHOro possutky I'aarcskoro yuiBepcurery (IToabrrna)
HikoaaeB Mukoaa Iaaia - AokTop icroprunnx Hayk, mpodecop kadeApn icropil Ha MeroAnkn i HapIaHHA [3MalABCHKOTO ACPHKABHOTO
rymanitapaoro yaisepcurery (Oaeca, Yrpaina)

Hosak-Kaasesa Aaprca MukoAaiBHa — AOKTOP HayK 3 ACPAKAaBHOTO yIIpaBAIHHSA, Ipodrecop, mpodecop KaeApH ACPHKABHOTO YITPABAIHHS
ABBIBCBKOrO PETriOHAABHOIO IHCTHTYTY AEpiKaBHOro ympaBAinua HariomaasHol akaaemil AepsxaBroro yrpasaimms mpu [IpesmacrTosi
Vipaiuu (AesiB, Ykpaina)

Orierxo Aapora BoaoanmupiBHA - AOKTOpP €KOHOMIYHIX HAyK, AOLEHT KadeApPH opraHisariil asiarifiaux pobir Ta mocayr HartionaasHoro
apiamiifeoro yuisepcurery (Kuis, Vkpaina)

Omnimenko Haraais MukoaaiBHA - AOKTOP FOPHAWYHHUX HayK, Ipodpecop, 3acaymennii ropuct Vipainm, axasemix HAIIpH Vkpaiwm,
3aBiAyBad BIAAIAY Teopii AepikaBu i mpaBa IacruTyTy Acprkasn i mpasa im. B.M.Kopenproro HAH Vipainn (Kuis, Vkpaina)



Opaosa Haraain CepriiBra — AOKTOp Hayk 3 ACPKABHOTO VIIPABAIHHSA, IPOdecop KadeAPH AEPKABHOTO YIPAaBAIHHSA, ITyOAiYHOTO
AAMIHICTPYBAHHA Ta PEIiOHAABHOI CKOHOMikH, XapKIBCBKUII HAIOHAABHHI cKOHOMiuHmII yHiBepcurer imeni Cemena Kysmers
(Xapkis, Vkpaina)

ITaBros Kocrsimmua BOAOAMMEPOBHY — AOKTOP €KOHOMIYHHX HayK, IIpodecop, mpodecop KaeApr aHAAITHYHOI €KOHOMIKM Ta
npupoAokoprcTyBarHs CXIAHOEBPOIIEHCHKOTO HarlioHaABHOTO yHiBepcuTety imeni Aeci Vipainkn (Kuis, Vkpaina)

ITaBroBa Oaena MukoaaiBHA - AOKTOP €KOHOMIYHHX HAyK, IPOdecop, 3aBiAyBad KadpeAPH €KOHOMIKH, IIAIPHEMHHIITBA Td MAPKCTHHIY
BoaAnnceroro nartionaapHoro yHisepeurety iveni Aeci Vipainku (Ayrpk, Vipaina)

TManiayk FOpiit IBaHOBHY — KAHAMAQT IIEAATOTIYHHX HAyK, AOLICHT KaheAPH MEAHMIIMHE KaracTpod Ta BIHCBKOBOI MEAHIIMHE
BbyxoBunCBKOTO AcprKaBHOrO MeanuHoro yuiBepcurety (UepHisii, Vkpaina)

Ipucsmxarok Oaexciii MuKoAafioBHY - KaHAMAQT ICTOPUYHHX HAyK, AOLEHT KapeApr BCECBITHBOI iCTOPIl Ta METOAOAOTri Hayku
A3 dliBaeHHOYKpaTHCHKNIT HarlioHAABHIE TieAaroriuamii yaisepenter iveni K. A. Vimmucekoro» (Oaeca, Yipaina)

Tymukape Ipuaa BoaoAumMupisHa — KAHAMAQT HAyK 3 ACP/KABHOIO YIIPABAIHHS, AOLIEHT, IIpocecop kadeApr ODAIKY Ta OIIOAATKYBAHHSA
3aropi3pKOro HaIiOHAABHOrO yHiBepcuTery, ceprudpikoBaHnii ayauTop, dYaeH Ayamropcbkoi [laratn Vkpalnm, 9YAeH IpOMaACBKOL
opranizanii «[Ipodpeciiiza opramisartis ayauropis, Oyxraarepis Ta Buxaasauis OKAy (3amopixoxs, Yipaina)

PoGak Irop IOpiitoBua - AokTOp icrOopuuHEX Hayk, podecop, 3aBiayBad KadeApPH CYCIIABHEX HayK XapKiBCHKOIO HAI[lOHAABHOIO
MEANIHOTO yHiBepcuTeTy (Xapkis, Vkpaina)

Pyacurko FOais AmHaroaiiBHa - AOKIOp IIEAArOriYHMX HAyK, AOLIEHT, AOLEHT KapeApr Teopil i METOAMKHM AOIIKIABHOI OCBITH
A3 "TliBAeHHOYKpATHCHKIIT HALIOHAABHUI ITeAArOTYHIN yHiBepcuTeT iMeHi K.A.yrmucbkoro (Oaeca, Yrpaina)

Cupopenko Bikropia MukoaaiBaa —acuctenT kKadeApr Oesrexu IHOpMAIIHHIK TeXHoAoriH HarionaApHOro aBiariifHoro yHiBepcuTery
(Kuis, Vkpaina)

Cupuux SIpocaas - aomeHT Kadpeapu eTHOAOTI Ta KyABTYpHOI anTporroAorii Bporiaaseskoro yrisepcurery (Bporiaas, IToabia)
Ciukapenko l'aanma I'emmaaiiBHa - AOKTOp ICTOPUYHMX HayK, AOLCHT, IPodecop KapEAPH AOKYMECHTO3HABCIBA Ta IH(POpPMALiFHOL
AlsiabHOCTI AeprkaBHOTO yHiBepcutery reaekomyHikanii (Kuis, Vkpaina)

Cormiako Ipura MukoaaiBHA - AOKTOP FOPHAHYHHUX HayK, IIpodpecop, BiaMiHHnK ocBitr Vkpainu, 3aCAy/KEHUH FOPHCT YKpaiHH, ACKAH
ropuAngHOro dakyaprery Harionaasaoro Asianitinoro Vuisepcurery (Kuis, Vkpaita)

Tapunnceka FOals I'eopriiBaa — KAHAMAAT TIEAArOTIYHIX HAYK, AOIICHT, AOIICHT KaCAPH IHCTPYMEHTAABHOIO BUKOHABCTBA PiBHEHCHKOTO
AeprKaBHOTO TymMaHiTapHOro yHisepcurery (Pisue, Vipaina)

Tepemenxo FOpiit MarsifioBud — AOKTOp TEXHIYHHX HayK, 1podecop, Aaypear AepxaBHoi mpemii B oOAacti Hayku i TexHiku VkpaiHm,
3acAyKeHHI AlAY Hayku 1 TexHikn Ykpainw, mpodpecop xadeApH asiarifinux ApuryHis HarmiomaspHoro apiarifinoro yeiBepcuTery
(Kuis, Vkpaina)

Turro Anaa BacmaiBHa — KAHAHAQT FOPUAHYHHUX HAyK, IPOBIAHMIT HAyKOBUII criiBpoOiTHnk HarionaasHof akaaemil BHyTpIIIHIX crpas
(Kuis, Vkpaina)

Toaouko Csitaana BikropiBHA — AOKTOP IEAArOTIYHUX HAyK, IIPOdecop, TOAOBHUI HAYKOBUI CHIBPOOITHHK AaOGOpaTOpii ITO3aIKkiABHOL
ocsitu Ircruryry mpobaem uxoBarmsa HarioraasHol akaaemil meaaroriunux Hayk Vipainn (Kuis, Vipaina)

Xwurposcbka FOals BaseHTHHIBHA - AOKTOP icTOpUYHUX Hayk, mpodecop, mpodecop kadeapu icropii dakyabTery cormioAorii i mpasa
Harriormaassaoro Texaiunoro yuiBepcutety Yrpainn «KuiBepkuit moalrexaiunmit imcTuTyT iMeni Iropa Cikopceproro» (Kuis, Vipaima)
Xoxaagosa lOaif €premiiBHa — KAHAMAAT TEXHIYHOX HAyK, AOIICHT, AOIEHT KadeApu Oesrexn IHMOPMAIIHHUX TEXHOAOTINH
Harriormaassoro asiarifiroro yrisepcurery (Kui, Vkpaita)

Uymak Oxcana BoroArMuIpIBHA - AOKTOP E€KOHOMIYHHX HAYK, AOIICHT, HAYKOBUII CIIBPOOITHHK BIAAIAY CTATHCTHKA 1 AHAAITHKE BHITIOL
ocsita AepxaBHOI HayKOBOI yeTaHOBH «IHCTHTYT OCBITHROI aHaaiTukmy, (Kuis, Vipaina)

[TarApa Haraais AHApIiBHA - KAHAHMAAT IIEAATOTIYHUX HAYK, AOLICHT KaEAPH IHO3EMHIX MOB AAA IIPUPOAHIHYIX (PAKYABTETIB ABBIBCBKOIO
HAITIOHAABHOTO yHiBepcuTeTy iMeHi IBana @parxa (AbBiB, VkpaiHa)

[epemer Ireca BoroanMupiBHa - KAHAHAAT IIEAATOTIMHIX HAYK, AOLICHT, AOIICHT KaDEAPH MEAHKODIOAOTIMHIX T BAACOAOTIIHUX OCHOB
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CEPIA «ExoHoMmika»

Blenda N.O., Chernehal.l., Zharun O.V., Korotieiev M.A., RiabokuchmaV.S.
INNOVATIVE STRATEGIES AS A MEANS OF BUILDING COMPETITIVE
ADVANTAGES OF FARMING ENTERPRISES

boum JLLA., xkryramsiiai H.M., Onanacenxo C.I.

IHTETPALJIA IITYYHOI'O IHTEJIEKTY U IJU®POBUX TEXHOJIOT'TH YV
CTBOPEHHA ETHYHO OPI€CHTOBAHOI'O JOCBIAY [@'OTEJIBHUX
1HHocJayr

Bousoxkurina JI.O., Mapuyk FO.M., Cokupuncbka L.I'.
BI3HEC-KOMYHIKAILJII AK KJIFOYOBUH EJIEMEHT Y 30BHIIIHHO-
EKOHOMIYHIH JIAJIBHOCTI KPAIH €C

I'encbop B.D.

IHCTPYMEHTU OLIHIOBAHHA IHHOBAIJIMHOI'O IIOTEHIJIAJIY B
CTUMYJIFOBAHHI EKOHOMIYHOI'O 3POCTAHHA TA KOHKYPEHTO-
CIIPOMO’KHOCTI

I'osoBHs O.M., Uemepuc FO.C.
T'EOI'PA®IA MICE-TYPU3MY YV CUCTEMI ®YHKI[IOHYBAHHA PUHKY
CLIIbCbKOIOCIIOAPCHKOI TEXHIKU

I'padoBcbknmii [1.0.

MEXAHI3MHW PEI'YJIIOBAHHA PO3BUTKY AI'PAPHOI'O CEKTOPY
EKOHOMIKH KPI3b IIPU3MY [IPOBJIEMATHKH CIIPABEJ[JINBOI O
PO3IIONULY BIVIB®PEJIO IIAPETO

I'pomsxk C.1.
CUCTEMA LIHHOCTEH Y MOJEJII HALIIOHAJIBHOI'O BATATCTBA

Kurauo L.1., Kopeub I'.P.
AHAJIITUYHUNW II[XI[] /IO OLIHIOBAHHA PIBHA PO3BUTKY
KPEATUBHO-IHHOBALIIMHOI EKOCHCTEMH OPTAHIBALIT

Kyabunnbkuii O.B.
MOAEJIFOBAHHA ITPOLIECY Y/IOCKOHAJIEHHA VIIPABJIIHHA EPEK-
THUBHICTIO SMM-AKTUBHOCTI CYE’€KTIB IIIJIIPUEMHHUL]TBA
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Poraascbka-s1oaoncska LII., Cynranosa H.B.

AKTYAJIBHICTb TIEJATOIYHUX I4EH B.CYXOMJIMHCHKOI'O B
CYYACHUX [1I]IXOJ]AX /O ECTETUYHOI'O BUXOBAHHA MOJIOJLLINX
LIKOJIAPIB

Tumeuko A.B.

KOHIIENITYAJIBHI TIIJIXOHU J]O [IPAKTUYHOI'O BIIPOBAJDKEHHA
MEXAHI3MIB I METO/IB I'AJIV3EBOI' O PET'YJIFOBAHHA J[JII PUBHOI O
T'OCHIOHAPCTBA 3 YPAXYBAHHAM 34APYBDKHOI'O JJOCBLTY

@®equmun I'.B.
BIIJIHB MOT. HBAllIf HA EQEKTHUBHICTD YIIPABJIIHHA ITEPCOHAJIOM

IeBean O.0.

EBOJIFOLIA HAYKOBMUX HOIJIANIB HA 3MICT TEOPII PET'YJIFOBAHHA
PUHKY IIPONYKLII AKBAKYJITYPH TA Il CIIEIJUDIKA HA CYYACHOMY
ETAIII ITIOJOJIAHHA HAJJ3BUYAMHUX BUKJTUKIB

Mumanceknii B.0O.
AHAJII3  COLIAJIBHO-EKOHOMIYHHUX IIOKA3HUKIB PO3BUTKY
TEPUTOPIAJIBHUX 'POMAJ (HA IIPUKJIA/]l PET'TOHIB YKPAIHH)

CEPIA «AepokaBHe yIIpaBAiHHA»

Skril 1.V., Popova A.O.
TRANSFORMATION OF INTERNATIONAL ORGANISATIONS IN A
MULTIPOLAR WORLD

Bacuaenko H.B.

OCOBUCTA BIIIIOBIIAJIBHICTh 34 IIOPYIIEHHA AKAJIEMIYHOI
JIOBPOYECHOCTI B IIYBJIITHHOMY VIIPABJIIHHI: BUKJIUKHU TA
MEXAHI3MU

Beaunuxo B.A., Bojgomxko A.O.
POJIb MDKHAPOIIHOI'O IIAPTHEPCTBA Y MOJEPHI3ALII CUCTEMU
JHEPKABHOI'O VIIPABJIIHHA YKPAIHU

TI'aeBcbkuii C.B.
CBITOBHH JIOCBI/[ BIIPOBA/DKEHHA 3EJIEHOI'O KYPCY B ﬂEP}KABHIHU
HOJITULT
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JlaBpenTiit JI.C.
CUCTEMA I[1YBJIITYHOI'O YIIPABJIIHHA Y COEPI OXOPOHH 3/[OPOB'A
HOJIBLI: CIIELIUDIKA ®VYHKI[IOHYBAHHA TA PO3BUTKY

Mocopa JI.C.
34KOHOMIPHOCTI TA TEHJEHI]II ®OPMYBAHHA MITPAIIIHHOI
ITIPUBABJIMBOCTI PET'TOHIB YKPAIHU

Oobosencbknii O.10., Mapkina M.I.
BITJIUB JIMIDKHUTAJIIBALIL ITYBJIIYHOIO YIIPABJIIHHA HA MICHKE
ITIJIAHYBAHHA B YKPAIHI

Ouiiinuk B.B., Kyxapuyk I1.M.
UIEHTUDIKALIA KJIFOYOBUX [IPOBJIEM TA PU3UKIB JIEP’KABHOI'O
PET'VJIFOBAHHA I'AJTY3I BYJIBHULITBA YKPAIHU

MMacrymenxo LI1.
COLIAJIBHO-JEMOI'PA®IYHI BUMIPHU [IYBJIIYHOI'O YIIPABJIIHHA
MEJUYHUM OFCJIVITOBYBAHHAM B YKPAIHI

IMerpuncokui /1.B.
CIIJIbHA AT PAPHA IIOJIITUKA €BPOITEUCHKOI O COFO3Y: CIIEI[UDIKA
®OPMYBAHHA TA L[I/IbOBI BEKTOPHU IMITTIEMEHTALII T/I YVKPAIHU

Pangisiszion I'. 1.
MEXAHI3MU JEP)XKABHOI'O VIIPABJIIHHA ITPOTHI IH®OPMALIIHHUM
3ATPO3AM III]] YAC BIHHHU

Typxkasao M.
VIIPABJIIHCBKI ~MEXAHI3MH ®OPMYBAHHA TA 3QIMCHEHHA
KYJIBTYPHOI OJIITUKH

Hamuk T./1., Meabuuk A.D.
MAPKETHHI'OBI TEXHOJIOT'II TA IU®POBI I[HCTPYMEHTH B
KOMYHIKALIAX TEPUTOPIAJIBHUX 'POMAJ]

Mumobanenko S1.1O.
VIIPABJIIHCBKI PHU3UKHU I[UDPPOBOI CJIVKEOBOI KOMYHIKAIII B
HIYBJIIITYHOMY CEKTOPI

Hlunos 10.0.
PEDOOPMYBAHHA MEJ[UKO-COLIAJIPHUX EKCIIEPTHUX KOMICIH B
VKPAIHI
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CEPIA «IIpaso»

Tuz O.S., Biletsky V.O., Karpets O.R.

THEORETICAL BASES FOR ORGANISING VISUAL SURVEILLANCE BY
OPERATIONAL UNITS OF THE STATE BORDER GUARD SERVICE OF
UKRAINE

be33yoos /1.0.
3EMEJIPHUNU KA/JACTP I J]JEP’)KABHA PE€CTPAL]IA I1IPAB HA 3EMJIIO:
TEOPETUKO-ITPUKJIAJIHI ACITIEKTHU B3AEMOII

Bypaaxk O.B.
3AXUCT I[IPAB KPUMCBKOTATAPCHKOI'O HAPO/]Y B MDKHAPO/[HUX
FOPUCTUKIIMHUX OPTAHAX

Boaxkosa HO.M.

IIPOBJIEMHI TIHTAHHA 3ACTOCYBAHHA IIOJIITPA®A ITI[] YAC
PO3CJIIIVBAHHA KPUMIHAJIBHUX IIPABOIIOPYIIEHH IIPOTU
JKUTTA TA 3JOPOB S OCOFH (HA ITPUKJIAZI CT. 127 KK YKPAIHH)

I'opeubknii O.B.
3AI'AJIBHA XAPAKTEPUCTHUKA MDKHAPO/HUX PEITOHAJIBHUX
MEXAHI3MIB 3AXUCTY IIPAB JIFO/[TUHU

I'pusoraasos /1.B., Hikonuyk A.M. )
IIPABOBE PEI'VJIFOBAHHA TIPOLECY BIIPOBA/DKEHHA L[HUDPOBOI
BAJIIOTH HEHTPAJIBHUMHW BAHKAMHU

€Emenbsanos B.P., OcrpoBebknii C.O. 5 )
HIIJ[CTABH TA IIOPA/[OK [IPHU3VIIMHEHHA BIMCHKOBOI CJIVKBU:
IIPOBJIEMH HOPMATHUBHO-IIPABOBOI O PEI'YJIFOBAHHA

Kipin P.C., Xomenko B.JI., [Tamenko O.A.
IHHOBAIJIHHA CKJIAJOBA PE3IJIFEHTHOCTI MICTA: L[H®POBI TA
IIPABOBI BUMIPHU

Kopuasaxk M.B.
OCOBJIMBOCTI IHBECTULIIHHHUX JJOTOBOPIB Y COEPI JKUT/IOBOI'O
bY/IIBHUI]TBA

Jleneii M.B.
OPFAHBAUIF[HO-HI,ZZF OTOBYI 34AX0O/U O IIPOBEJ[EHHA OI'JIANY
(KPUMIHAJIICTH YHUU ACIIEK 7)
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MakcimenueBa H.O.

KOHCTUT YHIFIH[ 3ACA/[H OCOBJIMBOCT: EU ITAPJIAMEHTAPH3MY
OO OFMEKEHHA 1IPAB 1 CBOBO/] JIFO/IUHHU I 'POMAIAHHUHA B
YMOBAX BO€EHHOI'O CTAHY

OuimeBcokuii 1.B.

HEJIETCAJIBHUH MITPAHT YU I[TOPYIIIHUK JEPKABHOI'O KOP/[OHY:
TIIPOBJIEMU [TIPABOBOI'O PO3ME>XYBAHHA B YMOBAX BOECHHOI' O
CTAHY

Opea JI.B., Yepnera P.T., IlIymuna H.JIL., KostyH 1.B.
IIPABOCYE’€KTHICTh FOPH/HUYHNUX OCIE B YMOBAX BOE€HHOI' O
CTAHY

HHoasak Y.10.
CBI]] OHbKHﬁ IMYHITET OCIB, IKUM BIJIOMA JIIKAPCHBKA TAEMHUIA

IHoxuaenko I.C. )
IIPABOBI PEKUMHWU TPAHCIIOPTHOI JIAJIBHOCTI B YVMOBAX
BOEHHOI'O CTAHY

Caskin O.
T[IOMUJIKU AP’ YMEHTAlllf HA LLIJIAIXY BCTAHOBJIEHHA ICTHHH Y
KPUMIHAJIBHOMY IIPOLIECI

Ckanoymenko O./1. )
IIPABOBI IPUHLUIIU 3AFE3IIEYEHHA EKOHOMIYHOI FE3IIEKH

HlepbaTiok O.0.
HEPKABHA I1OJIITUKA LL]OHO BIIPOBA/PKEHHA LTU®POBHUX TEXHO-
JIOI'IH, 11O HAIIPABJIEHI HA BI/JHOBJIEHHS YKPAIHU

CEPIA «IcTopisa Ta apxeosoria»

Kiuemoxk B.B.
JO ICT OPII [ TEHEAJIOIII IIIJIAXTHYIB IITYMJIAHCHKHUX 3 LITYMJIAH
B FAJYHUBKH/Y 3EMJII 3 JIPVI OI YUBEPTI XV J1O KIHIA XVI CT.

Koimn A.
PO3BUTOK XAPYOBOI I[IPOMUCJ/IOBOCTI HA [IPABOBEPEXHIH
VKPAIHI HAIIPUKIHI]I XIX — HA IIOYATKY XX CTOJITTA:

EKOHOMIYHI TEHAEHIII TA TAJTY3EBA CIIELJIAJII3AL]IA
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Komapniubkuii O.b., [losimana A.C.

BCTAHOBJIEHHA HALJUCTCHBKOI'O OKYIIALIIMHOIO PEXHUMY 1
VKPAIHCBKE CEJIO: HA IIPUKJIANl KAM AHELb-IIOAL/IbCHKOI
ObJIACTI

Koctuaena C.O.

HAYVKOBA I[HTEPIIPETALIA POJII YACOIIUCIB XIX CTOJITTA 'V
®OPMYBAHHI YKPAIHChKOI KYJIBTYPHOI IJEHTUYHOCTI: OI'JIA]
CYYACHOI ICTOPIOT PA®II

Kpacora 1.B.

KJIACU®DIKALILA BUBYXOHEBE3ITEYHUX ITPEJIMETIB, AKI BUABJIEHI
V JIOKAJIPHUX BIMHAX KIHIIA XX I[IOYATKY XXI CTOJIITh TA
POCIHCHKO-YKPAIHCBKIH BIHHI

Kpuxkanisebknit B.M.

IIPOBJIEMA BHBYEHHA MATEPIAJIIB JLJIOBOJ/ICTBA OPIAHIB
MICBKOI'O CAMOBPAIIYBAHHA 1870-X — 1910-X PP. B PA/JAHCHKIH TA
VKPAIHCBHKIN ITOCTPA/IAHCHKIH ICTOPUYHIA HAVI]I

Kponorko K.O.

HAPATHBH IIPECH IIEPIONY HIMEIJPKOI OKVITAIII KHUEBA:
IIEOJIOTTYHI KOHCTPYKIII B «YVKPAIHCBKOMY CJIOBI» TA
«HOBOMY YKPAIHCHKOMY CJIOBI»

Meabanuyk O.A., 3inbko F0.A., Tyyuncskuii B.A.
BIIJIUB  PETTOHAJIBHOI IIOJIITUKH €C HA PHHOK IIPAL]l
PECIIYBJIIKH [TIOJIBLI Y 2004-2020 PP.

MeabHikoB M.O.

OPIr'AHU MICILJEBOI'O VIIPABJIIHHA OKYIIALIIHHOI AAMIHICTPALIII
PAUXCKOMICAPIATY «VKPAIHA» B CYYACHIH BITYU3HAHIN
ICTOPIOT'PA®II: [TIPOBJIEMH JEDPEHILIT

HiBoBapuyk B.M.

PAJIAAHCBHKA TIOJIITUKA JEHAI[IOHAJI3ALIII B YKPAIHI (1939—1946):
IHCTUTYVLIHHA JIIKBIJALIIA IQEHTHYHOCTI TA I ITPOEKLIA V
CTPATEL'TI CYYACHOI POCIHCBhKO-YKPAIHCHKOI BIHHU

Momazan J1.10., I'yn3s B.B.
ICTOPIA CTAHOBJIEHHA E3OTEPUYHHUX OPIAHIBALIIH HA TEPUTOPII
CLIA B IIEPIO/] OKYJIbTHOI' O BIIPO/PKEHHA
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Tumommk M.M.
OPJI[EHU JJIA JAECIHIOTIB: HE3ACJIY)KEHI HAI'OPO/[H B ICT OPIl
ABTOKPATIH TA TOTAJIITAPHU3MY

CEPIA «Ileaarorika»

Huszti I.1., Hnatyk K.B., Fodor K.Yo.
DIFFERENTIATED ENGLISH GRAMMAR INSTRUCTION AT THE TERTIARY
LEVEL

Kuchinka K., Pinte Edina, Roman E.

TOWARDS DEEPER UNDERSTANDING - CHALLENGES AND
OPPORTUNITIES IN TEACHING INTEGRAL CALCULUS AT THE
SECONDARY LEVEL

AnTtoHoB O.B., AuTonoBa O.€.
BITVIUB CYYACHHUX MOLEJIEH LITYYHOI'O IHTEJIEKTY HA PO3BUTOK
KPUTUYHOI O MUCJIEHHA MAHUBYTHIX ®AXIBI]IB

Ben3iok M.C.
ITPOTEPAITIA AK IHCTPYMEHT CTHUMYJIFOBAHHA I1I3HABAJIBHOI
AKTUBHOCTI JIT, EU JOLIKIJIBHOI O BIKY

binan B.
BE3IEKA OCBITHbOI' O CEPEJJOBHIIIA 3/10 B YMOBAX BOEHHOI'O TA
IIOBOEHHOI' O YACY: BUKJIUKH U IIIJIAXU IX [TOJOJIAHHA

binan B.
COLIAJIBHO-TICUXOJIOITYHA  AJJAIITALIIA  TA COLIAIIBALIIA
JOLIKIJIBHUKIB B OCBITHHhOMY IIPOCTOPI

Bpaoeas T.T. 3 )
CYYACHI METOIH BUKIJIAIAHHA AHI JIIMCHBKOI MOBH YV BH3

I'ampensnka I'.C., I'pununmun O.M., CaBuyk H.C.
ITPOBJIEMHE HABYAHHA HA 3AHATTAX 3 ICTOPII HOBOI'O YACY:
JIOCBLT HINTOTOBKU MAUBYTHIX YYUTEJIIB ICTOPII

I'epacumenxo 10.C.
OCOBJIUBOCTI VIIPABJIIHHA OCBITHIM IIPOLJECOM B 3AKJIANI
ITPO®ECIHHOI (ITPODECIHHO-TEXHIYHOI) OCBITH
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DIFFERENTIATED ENGLISH GRAMMAR INSTRUCTION AT THE
TERTIARY LEVEL

Abstract. Differentiated Instruction (DI) represents a cornerstone of effective
English grammar teaching, particularly vital within English as a Foreign Language
(EFL) contexts at the tertiary level. This pedagogical approach fundamentally
recognizes the inherent diversity among university and college students, encompassing
varied English proficiency levels, distinct learning styles, diverse academic and
cultural backgrounds, and differing motivations for language acquisition. Moving
beyond a conventional "one-size-fits-all" methodology, DI systematically tailors
instruction by intelligently modifying four core curricular elements: content, process,
product, and the affect/learning environment.

This article aims to explain the importance and practical application of DI in
English grammar instruction. It highlights how strategically customizing teaching
methods, adjusting instructional pace, and adapting learning materials to individual
student needs can enhance and maximize learning outcomes for every learner. The
paper explores how differentiation can be effectively integrated with both deductive
and inductive grammar teaching approaches, acknowledging that students often
respond optimally to a blend of these methodologies. Recent research strongly supports
DI's benefits, demonstrating its capacity to improve student motivation, foster crucial
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critical thinking skills, and cultivate more supportive classroom environments where
all students are afforded equitable opportunities for success. Furthermore,
contemporary studies indicate that combining DI with digital tools effectively supports
diverse student populations in higher education, thereby contributing to the creation of
dynamic and inclusive digital learning environments. When thoughtfully and
strategically varying these instructional components, educators are empowered to
ensure that all students, regardless of their unique starting point, prior knowledge, or
preferred learning pathway, can effectively grasp complex grammatical concepts,
practise them meaningfully, and ultimately achieve academic excellence within a truly
flexible, responsive, and student-centred learning setting.

Keywords: differentiated instruction, English as a Foreign Language (EFL),
deductive grammar teaching, inductive grammar teaching, tertiary students.

I'ycri Inona ImrBaniBHa goktop ¢inocodii 3 ramysi «Ocsita/llegarorikay,
JoUeHT Kadeapu Qinosorii, 3akaprnaTcbkuil yropcbkuit iHCTUTYT iM. Depenna Paxori 11,
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JUPEPEHIINOBAHE HABUAHHSA AHTJIIACBKOI TPAMATHKHA
HA PIBHI BUIIIOI IIKOJIA

AHnoranis. [JludepenmiiioBane wnaBuanHs (JJH) € HapikHUM KameHeM
e(eKTUBHOTO BUKJIQJIaHHS aHTJTIMCHKOT rpaMaTUKH, OCOOJIMBO BaYKJIMBOTO B KOHTEKCTI
AHTINMCHKOI K 1HO3EMHOI MOBH Ha piBHI BHUIOI ocBiTH. Lle¥ memaroriaHmii mimaxis
dbyHIaMEeHTaTbHO BU3HAE MPUTAMaHHY PI3HOMAHITHICTh CTYJICHTIB YHIBEPCUTETIB Ta
IHCTUTYTIB, OXOIUTIOIOYM Pi3HI PIBHI BOJIOJIHHS AQHTIIACHKOI MOBOIO, Pi3HI CTHIII
HABYaHHS, PI3HOMAHITHUN aKaJIeMIYHUM Ta KyJbTYpHHHA JIOCBiJ, a TaKOX pi3HI
MOTHBAIIIl /ISl BUBYCHHSI MOBH. BuUXoasum 3a paMku TpaauiiiHoi meTtomosnorii, JIH
CUCTEMATHUYHO aJaNTye HaBYAHHS, PO3YMHO 3MIHIOIOYH YOTHPU OCHOBHI €JIEMEHTH
HABYATBHOI MPOTPaMU: 3MICT, MPOIIEC, MPOAYKT Ta CEPEIOBHIIE BILTUBY/HABUAHHS.

['omoBHA MeTa CTaTTI — MOSICHUTHU BaXJIUBICTh Ta IpakTUuHe 3acTocyBanHs JIH
y BHUKJIQJaHHI aHTIACHKOI rpamMatuku. B HIA miagkpecieHo, K CcTpaTeriyHe

733




HaJalllTyBaHHA METOJIB HaBYaHHS, KOPUTYBAHHS TEMIy HaBYaHHS Ta ajanTarlis
HaBYAJIBHUX MaTepialiiB J0 IHAMBIAYadbHUX TOTpEOd MOXYTh MOKpPAUIUTH Ta
MaKCHUMI3yBaTH pe3yibTaTH HaBYaHHS JUIsl KOXKHOTO CTYJEHTa. Y CTaTTi AOCIIIKEHO,
K JudepeHianiio MoKHa €(EeKTHUBHO IHTETpyBaTH fAK 3 ACAYKTUBHHM, Tak 1 3
IHAYKTUBHUM MIJX0JIaMU 10 BUKJIAJaHHS TPaMaTUKH, BU3HAIOUH, 1O CTYAEHTH 4acTO
ONTUMAJIBHO PearyroTh Ha MOEAHAHHS LUMX Meroponorid. [TokazaHo, mo HemoaaBH1
JOCHIPKEHHSI MEePEeKOHINBO MIATBEpKYI0Th nepeBarn J(H, aemoncTpyroun ioro
3IaTHICTh MOKpallyBaTH MOTHUBAIII0 CTYACHTIB, PO3BUMBATH BAXJIMBlI HABUYKU
KPUTUYHOTO MUCJIEHHS Ta CTBOPIOBATH OLIBII CHPUSTIMBE CEPEOBUIIE B Kiaci, 1€
BCIM CTyJEHTaM HaJaloTbCAd PIBHI MOXIMUBOCTI sl ycmixy. Kpim Toro, cywacHi
JOCHIDKeHHST TO0Ka3yloTh, 1o mnoeaHanHs DI 3 nudpoBumMu iHCTpymMeHTaMu
e(eKTUBHO MIATPUMYE PI3SHOMAHITHI CTYI€HTCHKI TPYNH Y BUIIINA OCBITI, THM CaMUM
CHOPUSIIOYM CTBOPEHHIO JAWHAMIYHOTO Ta I1HKIIO3UBHOTO IU(GPOBOTr0 HABYAIHLHOTO
cepeloBUINA. 3aBASKH TMPOJyMAaHOMY Ta CTpPaTeriuyHOMY BapilOBaHHIO IHX
HaBYAJIBLHUX KOMIIOHEHTIB, BUKJIa/1a4l MalOTh 3MOTY 3a0€3MeUnuTH, 100 yC1 CTYJEHTH,
HE3aJeKHO BIJ iXHIX TOMEpPeIHIX 3HAaHb, MOTJU €(PEKTUBHO PO3YMITH CKIIAJHI
rpaMaTHYHI MOHSTTS, OCMHUCIIEHO MPAKTUKYBATH iX 1 3pELUTO0 1OCATaTH aKaJeMIYHOT
JOCKOHAJIOCTI B CIpaBAl THYYKOMY, aJalTUBHOMY Ta CTYAEHTOOPIEHTOBAHOMY
HaBYaJIbHOMY CEPEJOBHILIL.

Kuarwu4oai ciioBa: nudepeniiiioBaHe HaBYaHHsI, aHTJIIAChKAa MOBa K 1HO3€MHA
(EFL), memykTHBHE BUKJIalJaHHS TpaMaTHUKH, IHIYKTHBHE BUKJIAJaHHS I'paMaTHKH,
3100yBadi OCBITH BUIIIUX HABYAIBHUX 3aKJIaI1B.

Problem statement. Differentiated English grammar instruction is a highly
effective approach that recognizes and addresses the diverse learning needs of students
in a grammar class. Instead of teaching everyone the same way, at the same pace, and
with the same materials, differentiation tailors instruction to meet individual student
requirements. This is particularly crucial in English as a Foreign Language (EFL)
contexts, where students often come with varying proficiency levels, learning styles,
and cultural backgrounds. Differentiated instruction is all about tailoring the learning
experience to meet the diverse needs of students. When teaching English grammar,
whether with the help of a deductive (rule-first) or inductive (discovery-first) approach,
differentiation is crucial for maximizing learning outcomes. The key is to understand
that both approaches have their benefits and drawbacks, and different students will
respond better to one over the other, or a blend of both.

Analysis of recent research and publications. Differentiation in education can
be explained in numerous ways. However, in this article we accept and follow this
definition: ‘differentiated instruction (DI) is an instructional strategy intended to help
educators succeed their diverse student population along the process of teaching and
learning’ [1, p. 1220]. Carol Ann Tomlinson [2] emphasised that in differentiated
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classrooms, teachers do not just follow a set curriculum; instead, they begin instruction
by understanding each student's current knowledge and learning style. They
acknowledge that every learner is unique and, based on the differences, are ready to
adapt their teaching methods, materials, pace, and the complexity of assignments to
effectively engage every student in the learning process.

Baksha, Husti and Kacsur write about DI implementation in EFL teaching and
come to the conclusion that ‘this approach not only improves motivation and critical
thinking but also fosters a more inclusive and supportive classroom environment where
all students have the opportunity to succeed’ [3, p. 11]. Recent research results [4] on
DI indicate that mobile learning, when combined with differentiated instruction, works
well for all students in higher education, no matter their individual learning styles. This
approach helps create inclusive digital learning environments.

In view of the above, the purpose of the article is to explain the importance and
application of differentiated English grammar instruction at the tertiary level,
particularly within English as a Foreign Language (EFL) contexts. It highlights how
tailoring teaching methods, pace, and materials to individual student needs, considering
varying proficiency levels, learning styles, and cultural backgrounds, can maximize
learning outcomes. The article will also explore how differentiation can be effectively
integrated with both deductive and inductive grammar instruction approaches.

Presentation of the main material. Differentiated English grammar instruction
at the tertiary level is a pedagogical approach that recognizes and addresses the diverse
learning needs, abilities, backgrounds, and interests of university and college students
in English language courses. Unlike a "one-size-fits-all" method, differentiation aims
to tailor instruction to ensure all students can access and master grammatical concepts
effectively.

Differentiated instruction, as popularized by Carol Ann Tomlinson [2], involves
modifying four key elements of the curriculum:

1. content, referring to what students need to learn (e.g., simplifying
explanations for some, providing more complex examples for others);

2. process, meaning how students make sense of the content (e.g., varied
activities, flexible grouping, different learning pathways);

3. product, i.e. how students demonstrate what they have learned (e.g.,
offering choices in assignments, varying assessment methods);

4, affect/learning environment, which relates to the feelings and attitudes
that influence learning (e.g., creating a supportive, risk-free environment where
students feel safe to ask questions and take risks).

Such instruction is crucial not only at the secondary school, but also in higher
education, because university and college English classrooms often consist of highly
diverse students. This diversity includes varying English proficiency levels of students
covering a wide range from those who struggle with basic grammar to advanced



learners needing refinement; different academic backgrounds, i.e. students from
various disciplines with differing prior exposure to explicit grammar instruction;
diverse learning styles and preferences (it means that some students prefer explicit rule-
based instruction, while others inductive discovery, some give preferance to visual
aids, whereas others like hands-on activities). Finally, students as a rule, are differently
motivated because some learn English for academic purposes, others for professional
development, or some for personal interest. Therefore, DI is needed as it allows
educators to easily deal with this heterogeneity, making learning more effective and
engaging for all.

Nowadays there are two main approaches to teaching grammar: the traditional
(deductive) approach and the discovery (inductive) one [5]. In the deductive approach,
the teacher first introduces the students to the written form and the rules (e.g. on the
board: | have never been abroad. He has never been abroad. etc.) and only after that do
they explain the meaning of the grammar structure (e.g. We use Present Perfect to talk
about our experience.) After the teacher has introduced and explained concepts to
students, they are expected to complete tasks to practise the grammar. Later, they start
practising using the grammar rules in speaking activities. In this way, grammar is
taught explicitly [5].

In the inductive approach, on the other hand, the meaning comes first, then the
form is introduced. Students are led to the grammar through a series of steps. This is
called the discovery technique. The approach is that students are led towards a
generalized grammar rule or pattern. The teacher presents the students with a variety
of examples for a given concept without giving any preamble about how the concept
Is used. As students see how the concept is used, it is hoped that they will be able to
determine the grammar rule themselves. The teacher can ask the students to explain the
grammar rule as a final check that they understand it. Thus, grammar is taught
implicitly. Both approaches can offer certain advantages, but the biggest difference is
the role of the teacher. A deductive classroom is very teacher-centred, whereas an
inductive one is much more student-centred [5].

Differentiated instruction in deductive grammar teaching involves tailoring the
traditional "rule-first, then examples and practice" approach to meet the diverse needs
of learners in a classroom. While deductive teaching is often seen as teacher-centeed,
applying differentiation strategies can make it more student-responsive and effective
for a wider range of students.

Even with a deductive approach, students in any classroom will have varying:

. prior knowledge, i.e. some students may already have a partial
understanding of the rule, while others are encountering it for the first time;
. learning styles, i.e. while some students benefit from explicit explanation,

others might need more visual aids, auditory input, or kinesthetic activities;
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. proficiency levels, i.e. some students will grasp the concept quickly and
be ready for more complex application, while others will need more scaffolding and
repetition;

. pace of learning, meaning that not all students learn at the same speed,;

. motivation and interests: if teachers engage students with content relevant
to their interests, it can boost their motivation.

Differentiating helps address these variations, ensuring that all students can
access the content, process it effectively, and demonstrate their understanding.

In a deductive approach, the teacher presents the grammar rule explicitly at the
beginning of the lesson, which is typically followed by the explanation of the rule,
numerous examples, and practice activities when students engage in exercises to apply
the rule, often moving from controlled practice to more free production.

We have collected some ways and strategies to differentiate within a deductive
grammar lesson, categorized by Tomlinson's elements of differentiation (Content,
Process, Product, and Environment) (Table 1, which clearly outlines how to apply
differentiated instruction across the four key areas (Content, Process, Product, and
Environment) within a deductive grammar teaching framework.).

Table 1
Strategies for DI in deductive grammar teaching

Element of
Differentiation Strategy Description and examples

Adjust the complexity of examples and initial practice
materials for the same grammar rule. - Struggling
Learners: Simpler sentences, more visual cues, fewer
exceptions. - Advanced Learners: More complex
structures, common exceptions, comparisons with
similar rules.

Provide various resources for different learning
Content styles. - Visual Learners: Diagrams, charts, colour-
(What students Supplementary coding, mind maps. - Auditory Learners: Verbal
learn) Resources explanations, audio recordings, discussions. -
Reading/Writing Learners: Clear written
explanations, graphic organizers, rule summaries.

Address prerequisite knowledge or reinforce initial
learning. - Pre-teach: Introduce vocabulary or
concepts before the main lesson. - Re-teach: Offer
alternative explanations or additional small-group
instruction.

Process Organize students into different configurations for
(How students Flexible Grouping | instruction and practice. - Whole-class: For initial
learn) rule explanation. - Small Groups: Based on readiness

Tiered Content

Pre-teaching/Re-
teaching
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Element of
Differentiation

Strategy

Description and examples

(teacher support, collaborative challenges) or mixed-
ability (peer tutoring). - Individual Work: For self-
paced practice.

Tiered
Activities/Practice

Offer practice exercises varying in complexity and
support. - Basic Level: Fill-in-the-blanks, simple
sentence completion, multiple-choice. - Intermediate
Level: Sentence transformations, error correction,
guided sentence creation. - Advanced Level: Open-
ended writing, dialogue creation, authentic text
analysis.

Choice Allow students to choose from a variety of practice
Boards/Learning activities aligning with their learning styles or
Menus interests.
Provide varying levels of support as needed. -
Struggling Learners: Sentence starters, word banks,
Scaffolding partially completed examples, frequent check-ins. -
Gradual Release: Move from teacher-led to
independent application.
Use digital tools for adaptive practice and immediate
Technology . . X .
. feedback (e.g., online exercises, interactive
Integration

whiteboards, educational apps).

Product

(How students
demonstrate
learning)

Varied Assessment
Options

Allow students to demonstrate understanding in
diverse ways. - Written: Traditional exercises, short
paragraphs, essays. - Oral: Explaining rules, creating
dialogues, participating in debates. -
Visual/Kinesthetic: Creating posters, acting out
scenarios, using manipulatives.

Tiered Products

Require different levels of complexity or depth in the
final output. - Foundational: Identify rule usage in
given sentences. - Application: Write a short
paragraph demonstrating correct usage. - Mastery:
Create a presentation or teaching guide for peers.

Environment
(The classroom
setup and
atmosphere)

Flexible Seating

Allow students to choose optimal working spaces
(e.g., quiet corners, collaborative tables).

Clear Expectations
and Routines

Ensure all students understand learning goals and
how to navigate differentiated tasks.

Supportive
Atmosphere

Foster a culture where mistakes are learning
opportunities and students feel comfortable seeking
help.

Access to Resources

Make relevant reference materials readily available
(e.g., grammar charts, dictionaries, online tools).
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While beneficial, differentiated instruction in deductive grammar teaching can
present certain challenges for teachers and educators. First and foremost, planning and
preparing varied materials and activities can be time-consuming. However, an
excellent and most useful solution in planning differentiated tasks and activities is the
application of artificial intelligence [6; 7]. Then, managing multiple activities and
groups simultaneously requires effective organizational skills. Furthermore, tracking
individual progress across differentiated tasks can be complex. In addition, some
students might feel singled out if differentiation is not explained positively as a way to
meet everyone's needs. Finally, adhering to a rigid curriculum might limit flexibility.

DI can significantly enhance the effectiveness of deductive grammar teaching
by acknowledging and responding to the diverse needs of learners. If strategically
varying content, process, product, and environment, teachers can ensure that all
students, regardless of their starting point or learning preferences, have the opportunity
to grasp grammatical concepts, practise them meaningfully, and achieve success. The
key is thoughtful planning, ongoing assessment, and a commitment to creating a
flexible and responsive learning environment.

Differentiated instruction in inductive grammar teaching is about empowering
students to discover grammar rules themselves, while simultaneously providing the
varied support and challenges needed to accommodate their diverse learning styles,
prior knowledge, and proficiency levels.

Thus, students are exposed to multiple examples of the target grammar point,
usually embedded in a meaningful context (e.g., a story, dialogue, authentic text, or
real-life situation). The teacher guides students to "notice" the patterns or features of
the grammar. This often involves highlighting, underlining, asking guiding questions,
or using visual cues. Students, individually or in groups, try to deduce the rule based
on the patterns they observed. They might formulate their own "grammar rule™ in their
own words. Students test their hypotheses by applying the rule or discussing it. The
teacher then clarifies, refines, or confirms the rule, addressing any misconceptions.
Students engage in practice activities to solidify their understanding and apply the rule
In various contexts.

To put it briefly, in an inductive approach, the teacher presents language
examples (in context, ideally) and guides students to notice patterns, formulate
hypotheses about the rules, and then test those hypotheses. This is a more student-
centred and discovery-based method, often leading to deeper understanding and better
retention. Differentiating this process makes it accessible and effective for everyone.
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Table 2
Strategies for DI in inductive grammar teaching
Element of
Differentiation Strategy Description and Examples
Adjust the complexity of examples and texts used for
grammar discovery. - Struggling Learners: Simpler
Tiered sentences, shorter texts, more obvious patterns, high-

Content
(What students
are exposed to
and what they

learn)

Texts/Examples

frequency vocabulary, pre-teach concepts. - Advanced
Learners: More complex sentences, longer texts, subtle
variations/exceptions, challenging vocabulary/structures.

Variety of Input
Modalities

Provide examples through different sensory channels to aid
noticing. - Visual Learners: Highlight grammar in colors,
use charts/diagrams, visual aids (pictures, videos). -
Auditory Learners: Audio recordings of dialogues/stories
featuring grammar, listening for patterns. - Kinesthetic
Learners: Sentence strips for manipulation, movement-
based sorting activities.

Targeted
Scaffolding for
Noticing

Guide students' attention to patterns with varying levels of
explicit support. - Struggling Learners: More explicit
guiding questions, cloze activities for rule parts. -
Advanced Learners: Open-ended questions for deeper
analysis, challenge to find exceptions or nuanced uses.

Process
(How students
engage with
and discover
the rules)

Flexible
Grouping

Organize students into different configurations for
discovery and practice. - Homogeneous (by readiness):
Teacher provides direct support to struggling groups;
advanced groups work independently. - Heterogeneous
(mixed-ability): Stronger students scaffold weaker peers,
fostering peer learning. - Individual Work: For students
preferring independent discovery (with self-checking
materials).

Tiered Guiding
Questions/Tasks

Pose questions or tasks that vary in cognitive demand
during the discovery phase. - Basic Level: "What do you
notice about the verbs?", "Circle the words that change." -
Intermediate Level: "How do underlined words change
meaning?"”, "Find a pattern in endings." - Advanced Level:
"Formulate a rule for this structure,” "When would you
NOT use this form?"

Offer a selection of activities for students to deduce the
rules. - Sorting Activities: Sort sentences by grammar

Choice of pattern. - Matching Activities: Match examples to rule
Discovery aspects. -  Problem-Solving  Scenarios:  Solve
Activities communicative problems requiring grammar

understanding. - "Grammar Sleuth" Tasks: Search for
specific patterns in longer texts.
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Element of
Differentiation

Strategy

Description and Examples

Varying Levels

Adjust the amount of direct intervention during the
noticing phase. - Struggling Learners: More direct cues,

of Teacher pointing, repetition, immediate feedback. - Independent

Guidance Learners: Less direct intervention, more time and freedom
for productive struggle.

Allow students to express their discovered rule in different

ways. - Foundational Understanding: Highlight rule on

Varied Rule graphic organizer, choose from multiple-choice rule

Articulation statements. - Deeper Understanding: Write their own rule,

explain orally to a partner. - Mastery: Create a "grammar
guide™ with examples, non-examples, and exceptions.

Environment
(The classroom
setup and
atmosphere)

Product - - - .
(How students Offer practice tasks that vary in complexity for applying
demonstrate the discovered rule. - Basic Practice: Simple recognition,
their discovered Tiered Practice | fill-in-the-blanks with limited choices. - Intermediate
knowledge) Activities Practice: Sentence completion, guided creation, simple
g error correction. - Advanced Practice: Open-ended writing,
role-plays, debates, discussions requiring spontaneous use.
Choice of Provide options for how students demonstrate application
Avplication of the grammar. - Write a short story, create a comic strip,
p'FIJ'asks record a dialogue, prepare a short presentation (all
incorporating target grammar).
Foster a
"Discovery" Emphasize that mistakes are learning opportunities;
Mindset encourage risk-taking and collaborative problem-solving.

Provide Tools

Ensure access to resources that aid pattern recognition and
rule formulation (whiteboards, markers, digital tools,
manipulatives).

Allow for productive buzz during group discovery while

Noise Levels providing quiet spaces for individual reflection.
Time Be flexible with pacing; provide extensions or alternative
Management tasks for varied learning speeds.

When educators thoughtfully apply DI strategies in their approach, they
supercharge the effectiveness of teaching grammar inductively. This does not just make
learning more efficient; it actively empowers every student to become a dynamic,
engaged participant in their own language learning process.

Conclusions. This article explores the

importance and application of

differentiated English grammar instruction at the tertiary level, particularly within
English as a Foreign Language (EFL) contexts. It posits that tailoring teaching
methods, pace, and materials to individual student needs, while considering varying
proficiency levels, learning styles, and cultural backgrounds, is crucial for maximizing
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learning outcomes. Differentiated instruction (DI) is defined as an instructional
strategy designed to help educators pay particular attention to diverse student
populations, adapting teaching methods, materials, pace, and assignment complexity
based on each learner's unique knowledge and style.

The article highlights that university and college English classrooms are highly
diverse, encompassing a wide range of English proficiency levels, academic
backgrounds, learning styles, and motivations. To address this heterogeneity, DI can
be effectively integrated with both deductive (rule-first) and inductive (discovery-first)
grammar instruction approaches.

While acknowledging challenges such as time constraints and managing
multiple activities, the article suggests that tools like artificial intelligence can assist in
planning. It emphasizes that thoughtful planning, ongoing assessment, and a
commitment to a flexible and responsive learning environment are key to successful
differentiation.

The integration of differentiated strategies within both deductive and inductive
teaching methodologies allows for a flexible and responsive learning environment.
This approach fosters deeper understanding and better retention by aligning instruction
with individual needs, thereby boosting student motivation and critical thinking.
Ultimately, differentiated instruction transforms the grammar classroom into an
inclusive and supportive space where every student is empowered to succeed in their
language learning process.
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