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A CASE STUDY ON TEACHING ESP VOCABULARY TO
TOURISM STUDENTS

Abstract. English for Specific Purposes (ESP), particularly English for Tourism
(EFT), is crucial for effective communication in the global tourism industry. This is
especially pertinent in Transcarpathia experiencing growing tourism, where proficient
English skills are vital for professionals interacting with international visitors. This
necessitates equipping tourism workers with specialized linguistic and communicative
competencies to enhance tourist experiences, foster cultural exchange, and drive
regional economic growth. The purpose of this article is to explore effective teaching
methodologies and material selection for EFT. It addresses the challenges students face
when acquiring specialized tourism vocabulary, the importance of choosing relevant
teaching materials, and the various classroom activities (warming-up, receptive,
productive, and follow-up) that can be employed in EFT instruction. Ultimately, the
study aims to demonstrate how a dual-focus approach, combining general and specific
vocabulary, alongside real-world simulations, can better prepare students for the
demands of the tourism sector.

Based on the results of a case study involving interviews with two experienced
English language teachers, several key findings are indicated. Effective EFT
instruction relies on carefully selected, authentic, and multimedia-rich materials that
bridge existing knowledge with new information. A multi-phased pedagogical
approach, incorporating varied and differentiated teaching methods, is essential for
maintaining student motivation and addressing diverse language proficiencies. The
study confirms that a balanced approach to vocabulary instruction, integrating both
general and tourism-specific terms through practical scenarios and role-playing,
significantly enhances language proficiency, boosts student confidence, and improves
their ability to apply knowledge in real-world contexts. Further research prospects lie
in conducting empirical investigations into the overall effectiveness of existing ESP
courses for tourism in Transcarpathia. Such research could provide valuable data to
further optimize language education strategies for tourism professionals in the region.



https://orcid.org/0009-0003-1500-491X

Kypuan «Haykogi innosayii ma nepedosi mexHonoeiiy No 8(48) 2025
(Cepis «Vnpasninns ma aominicmpyeannsy, Cepis «IIpasoy,
Cepisa «Exonomixay, Cepia «[Icuxonozisy, Cepia «Iledazozika»)

Keywords: English for specific purposes (ESP), English for tourism (EFT),
teaching tourism vocabulary, students majoring in tourism, tourism industry.

Pan Minan Apanb0eproBuu cryaeHT 4. Kypcy kadenpu duronorii,
3akapnarchkuil yropcbkuil iHcTuTyT iM. @epenna Pakoi II., M. beperose, tein.: (098)
837-64-93, https://orcid.org/0009-0003-1500-491X

I'yeri Inona ImrBaniBHa nokrtop Qinocodii 3 ramysi «Ocsita/llegarorikay,
Jo1eHT Kadeapu (isionorii, 3akaprnarcbkuil yropcbkuil iHCTUTYT iM. Depenna Pakotri
II., m. beperoge, Ten.: (095) 331-79-30, https://orcid.org/0000-0002-1900-8112

KENC CTAJI 3 HABYAHHS JEKCUKH AHITIIMCBKOI MOBH 3
MMPOPECIMHAM CIIPIMYBAHHSIM CTYAEHTAM
CIIEIIAJIBHOCTI «TYPU3M»

AHoTamis. AHrmiicbka MoBa 3a npodeciiinum crpsimyBadasM (ESP), 3oxkpema
anrmificeka MoBa Ay Typusmy (EFT), mae kimouoBe 3HaYeHHS sl €EeKTUBHOT
KOMYHIKalli y CBITOBIM TypucTH4HiN 1HaycTpii. Lle o0cobiuBO akTyalbHO IS
3akapmarTsi, perioHy, o MepeKUBAE 3POCTAHHS TYpU3MY, J€ BOJOIIHHS aHTIIIHCHKOIO
MOBOIO € JHUTTEBO BaXJIUBUM i (PaxiBIIB, SKI B3AaEMOMAIIOTH 3 1HO3EMHUMH
BiJIBiyBauaMu. Lle 3yMoBIt0O€ HEOOXiAHICTh OCHAIIEHHS MPAaIiBHUKIB TyPUCTUYHOL
rajgys3i Creriajgi30BaHUMHU JIHTBICTUYHUMH Ta KOMYHIKaTUBHUMH KOMIETEHIIISIMU JIJIsT
MOKpAIICHHd TYPUCTUYHOTO JOCBIAY, CHOPHUSHHSA KYyJAbTypHOMY OOMIHY Ta
CTUMYJIFOBAHHS PET10OHAIBHOTO €KOHOMIYHOTO 3pOCTaHHs. METOI CTaTTi € BUBUEHHS
e(eKTUBHUX METOAMK BHKJagaHHA Ta BiAOopy wmarepiamB ana EFT. YV wiid
pPO3IISAIAIOTHCS  BUKJIMKHA, 3 SKAMH CTHKAlOTBCS CTYACHTH TIPH  3aCBOEHHI
creliaai30BaHO] TYPUCTUYHOT JIEKCUKHU, BaXKJIMBICTh BUOOPY BIATOBIIHUX HaBYAJIbHUX
MarepiaiiB, a TakoX pi3HI BUAW ayaAUTOPHOI poOOTH (MIArOTOBYl, PELENTHUBHI,
MPOAYKTUBHI Ta MiJICYMKOBI1), SIKI MOXYTh OyTH BUKOpHCTaHl y BukJagaHHi EFT.
3pemToro, AOCTKEHHST Ma€ Ha METI MPOAEMOHCTPYBATH, K MiAXiA 3 MOABIHHUM
dboKycoMm, L0 MOENHYE 3arajibHy Ta CHellajdbHy JEKCHKY, MOPSJ 13 CUMYJISALISIMU
pealbHOrO CBITY, MOXE Kpalle MHIArOTYBaTH CTYAEHTIB 0 BHUMOT TYPUCTHYHOIO
CEKTOpY.

Ha ocHoOBi pe3ynbrariB Kehc-TO0CiKEHHS, 10 BKIOYAJIO 1HTEPB'I0 3 JBOMA
JOCBITYEHUMH BHUKJIaJayaMu AaHITIHCHKOI MOBH, BHUSBICHO KIJbKa KIJIFOUOBHUX
BUCHOBKIB. EdextuBne Buknamanus EFT 0a3yeTbcs Ha peTenabHO BiliOpaHuX,
aBTEHTUYHHUX Ta MYJbTUMEAIMHMX MaTepiajiaX, SKi MOB'A3YIOTh ICHYIOYl 3HAHHS 3
HOBOIO 1Hopmaliiero. baratoda3oBuil TmemaroriyHMi  MIAXiJA, 1[I0  BKIIIOYAE
pPI3HOMAaHITHI Ta IudepeHIIHoBaHI METOAM HABYAHHS, € BAXKJIUBUM JJIs MIATPUMKHU
MOTHBAIlIl CTYyJIEHTIB Ta BpaXyBaHHs PI3HUX PiBHIB BOJIOAIHHS MOBOIO. JlOCIiIKEHHS
MiATBEPDKYE, 10 30aJaHCOBAHMWM MIAXIiJ JO BUBUYEHHS JIEKCHKH, IO 1HTErPY€E SK
3arajibHi, TaKk 1 TypPUCTHUYHO-cHelU(}iuHI TEPMIHU dYepe3 MpaKTU4YHI CleHapili Ta
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pOJIbOB1 ITpH, CYTTE€BO MOKpAlly€e MOBHY KOMIETEHI[1}0, IIiJIBUIIYE BIIEBHEHICTh
CTYIIEHTIB Ta IiXHIO 3JaTHICTb 3aCTOCOBYBaTH 3HAaHHS B peEabHUX YMOBax.
[lepciekTuBH TOAANBIIUX JOCHIIXKEHb MOJSATAIOTh Yy MPOBEACHHI EMIIPUYHHUX
JOCHII)KeHb 3arajibHOi e(eKTHUBHOCTI IcHylouux KypciB ESP anga typusmy Ha
3akaprarti. Taki JOCHKEHHS MOXYTh HaIaTH I[IHHI JaHl [ TOAaJbIIOl
ONTHUMI3allii cTpaTerii MOBHOT OCBITHU Il (PaxiBI[iB TYPUCTUYHOT T'aly3l B PEriOHI.

KuarouoBi cioBa: anrmiicbka MoBa 3a mpodeciiinuM crapsimyBaHHsM (ESP),
anrmificeka MoBa Ayt TypusMmy (EFT), HaBuaHHS TypUCTHUYHOI JIEKCUKH, CTYJIEHTH
crnemianabHoCTi "TypusMm", TypuCTUYHA ray3b.

Problem statement. English for Specific Purposes (ESP) is a key part of English
language education, focusing on the English skills needed for particular jobs or studies.
Within ESP, English for Tourism (EFT) is especially important. It teaches people the
language skills necessary to work in the tourism sector. The tourism industry is global
and depends heavily on good communication, with English being the main language
used between those offering services and international visitors.

For professionals in areas like hospitality, travel agencies, tour guiding, and
customer service, strong English skills are not just helpful, but often essential. Because
the industry is constantly changing and involves many different cultures, mastering the
specific language and communication techniques used in tourism is crucial for
providing excellent service and ensuring customers have a good experience.

Transcarpathia, where the case study described in this article was carried out, is
a region in western Ukraine whose growing tourism relies heavily on effective
communication with international visitors, making English proficiency crucial. It is
greatly emphasized how vital ESP is for equipping tourism professionals with the
necessary language skills, including industry-specific vocabulary, practical
communication, and cultural awareness.

Implementing ESP programs through various channels and promoting an
"English-friendly" environment will enhance tourist experiences, foster cultural
exchange, and drive economic growth in the region [1].

Analysis of recent research and publications. As Hutchinson and Waters [2]
point out, it is up to teachers to ensure the teaching materials are not just right for the
subject and course goals, but also for the students and even the teachers themselves.
Essentially, good materials bridge the gap between what students already know and
new information. Therefore, picking the right materials, based on key criteria, is crucial
for any English for Specific Purposes (ESP) course. A poor choice in materials can
easily lead to unmet expectations and student disengagement. Hutchinson and Waters
[2] emphasize that materials should spark learning. The best ones do not just deliver
information; they inspire students to learn more actively.

Texts are incredibly versatile learning tools in ESP, serving for both study and
practice. They are a valuable source for reading comprehension, building
communication skills, and expanding vocabulary. When teaching ESP, it is crucial that
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activities directly relate to the subject matter. These activities can be broken down into
different phases: warming-up, receptive, productive, and follow-up.

Warming-up activities get students ready to learn. This involves pre-teaching,
discussing relevant questions, and introducing new vocabulary or grammar. The goal
i1s to grab their attention and lead them into a deeper exploration of the topic.
Techniques like games, collocation grids, puzzles, and questionnaires can be used. As
Waker and Harding [3] highlight, these warm-ups are fundamental to the entire process
of working with a text.

Receptive activities focus on understanding, such as reading, listening, and
direct text interaction. Various reading strategies, including skimming, scanning,
translation-based reading, and informative reading, help students engage with the
material. Language-focused approaches like gap-filling and jigsaw reading are also
vital, ensuring students remain actively involved and reflective.

Productive activities involve practising acquired knowledge through group
work, pair work, or individual tasks with teacher assistance. Learners should be
encouraged to summarize lessons to demonstrate their understanding of the topic.
These activities ensure that students can apply what they have learned in practical
scenarios.

Follow-up activities focus on reinforcing and further developing acquired
knowledge. They can take the form of exercises, creative homework, discussions, and
dramatic activities [3].

Research supports the dual-focus approach, showing that combining general and
specific vocabulary instruction helps students retain and use language more effectively
in professional settings. A great strategy is to immerse students in real-world
simulations, where they can practise both general and specialized terms in hands-on
scenarios. This boosts their fluency and confidence in communicating within the
tourism sector [4].

To tackle the difficulties, it is essential to strike a balance between teaching
general English vocabulary and specific tourism-related terms. Integrating both helps
students build a strong foundation while acquiring the specialized language skills
needed for their field. This approach not only improves their language proficiency but
also boosts their confidence, allowing them to complete projects and engage in
practical tasks more easily [5]. Incorporating real-life scenarios and role-playing
exercises further reinforces learning. When simulating situations they might encounter
in the tourism industry, students can practise using both general and specific
vocabulary in context, leading to a more comprehensive understanding and better
retention of the language.

The purpose of the article is to explore and analyse effective teaching methods
and material selection for English for Tourism (EFT) within the broader field of English
for Specific Purposes (ESP). It aims to discuss the challenges students face when
learning specialized tourism vocabulary, particularly the overlap between general and
specific English terms; the importance of selecting appropriate teaching materials that
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new information. In addition, the article is aimed at describing various classroom
activities (warming-up, receptive, productive, and follow-up) that can be used to teach
EFT.

Ultimately, the article aims to demonstrate how a dual-focus approach
(combining general and specific vocabulary) and real-world simulations can better
prepare students for the demands of the tourism industry, as supported by insights from
experienced English language and EFT teachers.

Presentation of the main material. Within the framework of a case study, two
interviews were conducted with two English language teachers. To preserve their
anonymity, they are referred to as Teacher 1 and Teacher 2 throughout this paper. Both
participants were female educators between the ages of 35 and 45, having 15 and 23
years of teaching experience. They contributed greatly to the success of the present
study with their valuable insights and expertise on the subject matter. In what follows,
the interview data are presented and discussed. (See the English version of the
interview protocol in Table 1.)

When students encounter specialized topics in English, particularly in fields like
tourism, they often feel overwhelmed if they do not have the specific vocabulary
needed. Teacher 1 pointed out that even those with strong general English skills can
struggle with content such as travel finance or restaurant profit calculations. While they
might handle general English tasks easily, new, specialized assignments, like creating
a presentation on financial planning for trips, present a significant hurdle.

Teacher 2 added that these specialized terms are rarely covered in general
English courses. This means students have to learn and often memorize a lot of new
vocabulary. This need for specific, industry-related language is a key characteristic of
English for Specific Purposes (ESP), especially in tourism, where precise
communication is vital for professional success.

Both teachers observed that students studying English for tourism already have
a solid base of vocabulary for common topics like famous travel destinations, visiting
Ukraine, and tourist spots in Transcarpathia. Teacher 2 indicated that students are
already familiar with these subjects from their previous studies.

Teacher 1 further explains that students are not encountering this language for
the very first time; their textbooks help reinforce what they already know. This means
they come with a specialized vocabulary and do not need to start learning from scratch.
This synergy between ongoing communication and students’ existing vocabulary is a
hallmark of English for Tourism, which focuses on clear, engaging, and expressive
language for effective real-world communication in the industry.

High-quality textbooks, like “English for International Tourism” at B2 and C1
levels, are great because they organize topics around real-world situations, such as trip
planning, handling receptionist duties, and leading meetings. Teacher 2 noted that
students often already understand these concepts in their native language, and the
textbook helps them grasp the English terminology.
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Teacher 1 claimed that while textbooks and the curriculum complement each
other well, extra materials like PowerPoint presentations and videos really boost
learning. Many textbooks also come with audio exercises that improve both specific
language skills and overall competence in the tourism field.

Teacher 2 also suggested using authentic materials, such as travel guides and
online content. These resources simulate real-life scenarios, making lessons more
practical. For example, students might plan a Caribbean trip for a middle-aged couple,
taking into account their specific needs and preferences. Ultimately, both teachers
agreed that incorporating these diverse materials makes learning much more engaging
and true-to-life.

Students studying ESP in tourism often know the subject matter in their native
language; the main hurdle is transferring that knowledge into English.

Teacher 2 emphasized that ESP helps students acquire the precise vocabulary
and language structures for the tourism industry, bridging the gap between their first
language and English. She also highlighted the benefit of audio materials in textbooks,
which are crucial for improving listening comprehension and vocabulary in tourism.
Additionally, encouraging students to use dictionaries and search engines fosters
independent learning and problem-solving skills with online tools.

Teacher 1 stressed the importance of varied teaching methods to keep students
motivated, especially when tackling grammar during writing tasks. This supports the
need for differentiated instruction in ESP, allowing teachers to tailor approaches to
individual student proficiencies and paces.

Both teachers” methods showcased how combining technology and
differentiated instruction helps students gain the linguistic skills needed for tourism
careers. Exposure to authentic materials and practical language use better prepares
students for the demands of the industry and future success.

Tourism students often face vocabulary challenges where general English terms
overlap with specialized tourism language.

Teacher 2 noted that some curriculum areas require less focus on vocabulary,
while Teacher 1 pointed out that students frequently struggle with words they have seen
in general English but have not applied in a tourism context.

This gap means students need to develop their general vocabulary to use it
effectively in specific tourism situations.

Teacher 2 suggested that the proportion of general versus tourism-specific
vocabulary can vary by topic, with some subjects being more difficult.

To balance teaching both types of vocabulary, she highlighted that students are
naturally motivated because they understand the career importance of language skills
[6].

This intrinsic motivation stems from knowing that language mastery directly
impacts their ability to succeed and complete projects.

Teacher 2 observed that once students master the lesson material and vocabulary,
their practical skills and confidence in real-world scenarios significantly improve.
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Table 1
Interview questions

1.How extensive is the students’ vocabulary in the field of English for specific purposes
(ESP), particularly in tourism?

2.How motivated are the students during classes?

3.What are the main challenges in teaching English for tourism?

4.Does media influence students' attitudes toward learning ESP?

5.What is the most effective method you use in teaching tourism related English? (e.g.,
videos, PowerPoint presentations, textbooks, interactive tasks)

6.What role do brochures, travel guides, or online content play in vocabulary teaching?

7.How do you incorporate technology or digital resources into ESP teaching?

8.How do you adapt your teaching methods to students with varying language levels?
Do you use differentiated instruction?

9.Have you noticed any specific vocabulary areas in tourism where students struggle
more? How do you address and solve these challenges?

10.How do you balance teaching general English vocabulary with specific tourism-
related vocabulary?

Conclusions. The study underscores the critical role of English for Specific
Purposes (ESP), particularly English for Tourism (EFT), in fostering effective
communication within the global tourism industry, with a specific focus on the
burgeoning tourism sector in Transcarpathia, Ukraine.

The analysis of existing research and insights from experienced teachers reveals
several key conclusions:

1. Strong English language skills are not merely beneficial but essential for
tourism professionals to provide excellent service, manage diverse cultural
interactions, and ensure positive customer experiences in an ever-evolving global
industry.

2. Effective EFT instruction hinges on the careful selection of teaching materials
that are relevant, engaging, and capable of bridging the gap between students' existing
knowledge and new, specialized information. High-quality textbooks, complemented
by authentic materials (e.g., travel guides, online content), multimedia resources
(PowerPoint presentations, videos, audio exercises), and real-life simulations, are
crucial for practical language acquisition.

3. A multi-phased approach incorporating warming-up, receptive, productive,
and follow-up activities is vital for comprehensive language development. Teachers
must employ varied and differentiated teaching methods to maintain student
motivation, address diverse language levels, and tackle specific challenges, such as
grammar during writing tasks.

4. Students often struggle with specialized tourism vocabulary, even if they
possess strong general English skills. The study confirms that a balanced, dual-focus
approach, integrating both general English vocabulary and specific tourism-related
terms, is most effective. This strategy, reinforced through real-world scenarios and
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role-playing, enhances language proficiency, boosts confidence, and improves
students' ability to apply knowledge in practical settings.

5. Students pursuing EFT are often intrinsically motivated by the clear career
relevance of language skills. This motivation, combined with effective teaching
methodologies, significantly improves their practical communication skills and
confidence, directly impacting their ability to succeed in the tourism sector.

6. By equipping tourism professionals with precise linguistic and communicative
competencies, ESP programs directly enhance the tourist experience, foster cultural
exchange, and contribute to the economic growth of regions like Transcarpathia by
attracting more international visitors and creating job opportunities.

In conclusion, the successful development of Transcarpathia's tourism industry
is intrinsically linked to the strategic implementation of well-designed and effectively
delivered English for Tourism programs. Future research should empirically
investigate the availability, significance, and effectiveness of such ESP courses in the
region to further optimize language education for tourism professionals.
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