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SHAYNER Hanna lhorivna. THE MODELLING OF PROFESSIONALLY ORIENTED SITUATED
LEARNING AS A PEDAGOGICAL CONDITION FOR FORMING FOREIGN LANGUAGE PROFESSIONAL
COMPETENCE OF FUTURE ENVIRONMENTAL DESIGNERS

The article is devoted to the problem of the formation of foreign language professional
competence of future Environmental Designers. The article aims to analyse the modelling of
professionally oriented situated learning as a pedagogical condition for forming foreign language
professional competence of future Environmental Designers. Based on various factors which
determine the typical functional responsibilities has been determined (development of the design
concept of the object; execution of form formation, layout and modelling of design objects;
implementation of compositional construction of design objects; ensuring the colour solution of the
future design object; development and demonstration of visual presentations of the future design
object; selection of materials taking into account their functional and aesthetic properties;
monitoring the progress of work on the implementation of the design object project, etc.) which
serves the grounds for effective modelling of professionally oriented situated learning.

It is proved that modelling professionally oriented situated learning in the process of learning a
foreign language of future Environmental Designers as an important condition for the formation of
their foreign language professional competence is embodied within the framework of our study in a
system of various situational tasks. In particular, we consider exercises for individual and collective
solving of a wide range of problems in the field of conceptualisation, composition, stylisation, form
and colour creation, material provision of design objects of various functional purposes with the
preparation of means of visualisation and verbal presentation in a foreign language, and situational
tasks of a clearly expressed communicative nature for practicing the norms of foreign language
communicative behaviour through imitation of professional interaction with a client, employer,
colleague, specialist in related industries, supplier of materials, etc.

Modelled professionally oriented situated learning with integrated interactive elements are
systematised by the degree of complexity and the presence or absence of supports within the
«English for Designers» course for the convenience of their use in the process of educational work
with students — future Environmental Designers.

Keywords: training of future bachelors, specialists in Environmental Design, foreign language
for specific purposes, foreign language professional competence of an Environmental Designer.
and

recent research

Problem statement and its topicality.
Successful formation of foreign language
professional competence of students — future
designers is impossible outside the appropriate
situated  context, because only through
participation in various professional and
communicative situations they gradually gain
experience in using language and speech
structures, master the norms of professional and
communicative  behaviour, test effective
strategies for achieving various professional and
communicative goals and ways to solve
professional tasks, enrich professional kno-
wledge with the help of a foreign language.
Therefore, foreign language professional training
of future Environmental Designers necessarily
involves the purposeful design and use of
variable professionally oriented learning situa-
tions that reproduce the main aspects of
professional design activity, typical models of
professional communication of specialists in the
field of Environmental Design.
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Analysis  of
publications. The issue of situated learning as an
effective tool for the development of various
knowledge, skills, and abilities at different levels
of the education system, especially professional
and higher, has been the subject of domestic and
foreign research for decades. If early works on
this issue [10] are aimed at studying the
integration of typical situations of professional
activity into the process of training specialists in
a particular field, then studies of recent decades
[4; 9] to a greater extent reflect attempts at its
systemic restructuring on a situational basis. As a
result, today we are talking not so much about
the use of professionally oriented situations in
the development of the competence of a future
specialist, but about its consistent formation in
the conditions of systematic and systemic
situated learning.

The aim of the article. The article aims to
analyse the modelling of professionally oriented
situated learning as a pedagogical condition for
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forming foreign language professional com-
petence of future Environmental Designers.

Presentation of the main material.
Scientists consider situated learning as an
interactive didactic method or technology and
point to its particular significance in the context
of professional training of specialists in various
fields, given the need for them to master the
skills of implementing various tasks in specific
conditions of professional activity [6]. Based on
an activity-based approach, it ensures that
students of wvarious specialities gain direct
practical experience in performing future
professional duties in conditions close to real
ones, develop skills for constructive professional
activity, and cultivate a responsible attitude
towards its implementation.

The vital role of situated learning in the
training of students for various professions is
explained by researchers primarily by the
situational nature of any professional activity of a
person [8]. According to their reasoning,
professional activity in a particular field can be
represented as an open, hierarchically organised,
dynamic system of situations that determine the
activity of a specialist, set spatial and temporal
boundaries for its implementation. In this
context, it is this technology, providing for the
performance of situational tasks characteristic of
a particular profession, that makes it possible to
familiarise students of a particular specialty with
a variety of real situations of their further
professional activity and the most effective
strategies and tactics of professional behaviour
following the conditions set by them, and
therefore is associated by scientists, first of all,
with the possibility of bringing learning closer to
professional practice.

Altomonte, Logan, Feisst, Rutherford, and
Wilson [1] interpret situated learning as an
interactive educational technology that involves
the creation of conditional models of professional
activity in the process of professional training of
students and thereby ensures the maximum
approximation of the educational and training
process to real professional practice. Accor-
dingly, it is the direct requirements of
professional activity that become a system-
forming factor of professional education based
on this technology, setting the appropriate
parameters for constructing the content and
organisation of the educational process not only
within individual subjects, but also for the entire
training of future specialists. Therefore, this
technology  provides the possibility of
«integrating» the educational process into the
real situated context of professional activity, and,
accordingly, the development of the so-called
«situation awareness» of students as a
prerequisite for making optimal professional
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decisions in the future, depending on specific
conditions and circumstances.

The specificity of situated learning,
compared to the wvariety of other didactic
technologies, Chiou [3] sees in designing the
content of students’ training not according to the
logic of sciences that constitute the theoretical
basis of their future professional activity, but
according to the logic of the future profession,
which strengthens its practical orientation. Due
to this, it reflects the specific spatio-temporal
coordinates for the deployment of professional
activity, its instrumental base, typical scenarios
of the behaviour of a specialist, etc., which
ensures the integrity and objectivity of students’
ideas about the profession being mastered. The
researcher notes that the content unit within the
framework of the learning technology is not a
topic or section, as a certain «portion of
educational information», but a specially
modelled situation of professional activity, which
recreates the real one with the completeness of its
details, nuances, contradictions necessary to
achieve the educational goal.

Thus, today, complexes of professionally
oriented learning situations have been developed
and tested for effectiveness for the development
of professional competencies of students of
various specialities, in particular medical [5],
pedagogical [7], economic [2], etc. Researchers
use didactic modelling of professional activity to
strengthen the connection between theory and
practice in the process of training future
specialists in various industries, develop their
professional thinking, provide experience in
making production decisions, form attitudes of
constructive professional behaviour, cultivate a
value attitude towards the chosen profession, etc.

As a result of the conducted research,
scientists associate the advantages of profes-
sional training of students of various specialties
on a situated learning basis with wide
opportunities for approaching training to the
realities of professional practice, ensuring their
self-awareness as subjects of future professional
activity, gaining practical experience in
performing professional tasks, cultivating
professionally significant personal qualities,
close integration of theoretical knowledge and
practical skills, as well as increasing the interest
and activity of students in educational activities
[2], [5]. They recognize the modelling of
professionally oriented didactic situations as one
of the most effective methods of professional
training of future specialists of various industries,
because in the process of working through them
they practice generating ideas and solving
problems of real business life, master the norms
of constructive professional behaviour, and learn
to take responsibility for their own actions.
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Along with relying on the direct realities of
the professional activity of a specialist in a
certain field, in particular in the subject-
technological and socio-communicative dimen-
sions, in the process of modelling professionally-
oriented situations for training students in the
relevant specialty, scientists emphasise the need
to combine their different types, given the need
to implement a wide range of educational goals
and tasks [4]. In particular, they quite
appropriately, in our opinion, point to the
importance of combining the following types of
professionally-oriented situated learning
according to the functional and target purpose:
1) analytical, aimed at forming the skills to
critically comprehend and objectively evaluate
the problems and tasks of professional activity;
2) productive (projective), subordinated to the
development of skills to solve a professional task
or problem, to develop a certain professional
product; 3) role-playing, aimed at imitating
professional actions and professional
communicative behaviour in various socio-
professional contexts.

Therefore, in the didactic modelling of
professionally oriented situations in compliance
with such requirements, we see a way to increase
the  effectiveness of  foreign  language
professional training of students — future
Environmental Designers. In order to maximise
their implementation, we consider it advisable to
implement the following activity in stages:
1) outlining the range of typical professional
responsibilities of an Environmental Designer in
modern conditions in accordance with typical job
descriptions and industry standards; 2)com-
piling, based on the defined professional
functions of an Environmental Design specialist,
various types of situational tasks with support for
modern didactic technologies; 3) consistent
systematisation of the developed professionally
oriented situational educational tasks in order of
increasing complexity of their implementation in
didactic materials. Let us consider in more detail
the results of the implementation of these stages
of the process of modelling situated learning of a
professional nature for the formation of foreign
language professional competence of future
bachelors in Environmental Design.

Considering that the basis for effective
modelling of professionally oriented situations
for integrated content and language training of
future Environmental Designers is reliance on
real typical professional tasks of specialists in
this field, based on the study of the industry
standard for specialty 022 «Design» and job
descriptions of specialists in the field of
Environmental Design, a range of their typical
functional responsibilities has been determined,
including: 1) development of the design concept
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of the object; 2) execution of form formation,
layout and modelling of design objects; 3) imp-
lementation of compositional construction of
design objects; 4) ensuring the colour solution of
the future design object; 5)development and
demonstration of visual presentations of the
future design object; 6) selection of materials
taking into account their functional and aesthetic
properties; 7) monitoring the progress of work on
the implementation of the design object project,
etc.

A vital role in situated learning is played by
a group of tasks for the analysis and discussion
of modern design solutions in the arrangement of
space or the search for ways to improve existing
landscape environments, architectural buildings,

taking into account their specific features,
purpose, current state, the development of
relevant projects and presentations with

subsequent oral explanation of their details using
English.

The complex of situational tasks is modelled
for the development of projects of environments
of various functional purposes — residential,
working, commercial, recreational, educational,
etc. — is distinguished by significant diversity,
taking into account the specific wishes of diverse
categories of clients-customers of design services
and different financial capabilities and their
presentation in oral or written form with detailed
explanations of relevant solutions using English.

In addition to professionally oriented
situated learning with exercises for developing
and presenting complex design projects for
various types of environments, we have modelled
a number of situational exercises for performing
individual tasks in the process of their creation,
such as zoning a particular design object, its
stylisation, lighting, colour scheme, materials,
etc. with the indispensable condition of
verbalising the relevant solutions orally or in
writing using English.

The professionally oriented situated learning
presupposes tasks which involve relying on the
typical functions of an Environmental Design
specialist, and on the other hand, providing
conditions for presenting and discussing the
results of their implementation using English.
Due to this, they make it possible to
simultaneously  improve the professional
knowledge and skills of students — future
Environmental Designers, for example, in
preparing projects, choosing styles of design
objects following client requests, options for
their zoning, lighting, colour design, furnishing
materials, etc., and to develop foreign language
communication skills, namely in the process of
verbalising developed plans, schemes, layouts,
explaining basic solutions, arguing their
advantages and limitations, etc.
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Conclusions and prospects for further
research. Thus, modelling professionally orien-
ted situated learning in the process of learning a
foreign language of future Environmental
Designers as an important condition for the
formation of their foreign language professional
competence is embodied within the framework of
our study in a system of various situational tasks.
In particular, we consider exercises for individual
and collective solving of a wide range of
problems in the field of conceptualisation,
composition, stylisation, form and colour
creation, material provision of design objects of
various functional purposes with the preparation
of means of visualisation and verbal presentation
in a foreign language, and situational tasks of a
clearly expressed communicative nature for
practicing the norms of foreign language
communicative behaviour through imitation of
professional interaction with a client, employer,
colleague, specialist in related industries,
supplier of materials, etc. Modelled pro-
fessionally oriented situated learning with
integrated interactive elements are systematised
by the degree of complexity and the presence or
absence of supports within the «English for
Designers» course for the convenience of their
use in the process of educational work with
students — future Environmental Designers.
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TA NOTO POJIb Y ®OPMYBAHHI YKPATHCbKOI
HAPOAHO-CLEHIYHOI XOPEOTPA®DIT

BABAK Enizasema SfAHowieHa,

CYXAPb Kapina Muxaiiniena. Bl CI4lI A0 CLEHMU:

TPAHCOOPMALIA KO3ALIbKOro TAHLIK TA HOro POJIb Y ®OPMYBAHHI YKPAIHCbKOI

HAPOAHO-CLIEHIYHOI XOPEOrPA®II

Y cmammi 30ilicHeHo cnpoby docnidumu npoyec mpaHcgopmayii Ko3aubKo20 MAaHyt 8id

lioeo aemeHmuyHux gpopm y cepedosuuyi 3anopo3sskoi Ciyi 0o npogpeciliHoi cyeHiuHoi xopeoepadi,
po3kpumu (o020 posb y hopMyB8aHHI YKPAiHCbKOI HOPOOHO-CYeHiYHOi mpaduyii, y 36epexceHHi ma
aKmyanizayii HaUIoOHAALHOI KyAbMypPHOI crnadujuHU, OCMUCAUMU 8M/U8 8U3HAYHUX Xopeozpagie Ha
CMAHOBMAEHHA CUEeHIYHOI iHmepnpemayii 4b020 HAHPY, G MAKOX Mpocmexumu, AKUM YUHOM
maHeuyb i3 6a2amogpyHKYiOHANbHO20 COUIOKYAbMYPHO20 ABUWLA NEPemaopuUBCca HA 8UPA3HY hopmy
HayioHanbHo2o mucmeuymea U 3acib6 XyO0OXHbO20 pernpe3eHMy8aHHA icmopu4Hoi nam’ami ma
HauioHanbHoI iDeHMuyHocmi.

Knw4yoei cnoea: yKpaiHcbka HAPOOHO-CUEHIYHA Xxopeozpadis,
3anoposbka Ciy, «lonak», cueHiYHa adanmayis, KyabmypHa
i0eHmMu4YHicmb, a8mMeHMuU4YHicms.

Ko3aubkuli maHeyb,
cnadwuHa, HayioHanbHa
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