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Abstract. This study investigates modern pedagogical approaches to the
possibilities of improving grammatical competence in higher education foreign
language instruction, and emphasizes the importance of the integration of lexical,
phonetic, grammatical, and communicative components. Grammar functions as an
element that ensures structural coherence and accuracy in both academic and
professional communication, so requires special attention in university settings.
Despite continuous debate as to the optimal methods for grammar instruction,
researchers agree that effective teaching should facilitate both the understanding of
grammatical rules but also their application in authentic communicative contexts. This
study highlights the importance of contextualized grammar learning, which allows
learners to experience the interplay of form, meaning, and use. Editing tasks,
grammaticality judgment exercises, and error-correction activities are identified as
effective strategies and help language learners acquire flexible, context-dependent
application of grammatical knowledge. Differentiated instruction is emphasized as
essential for addressing the diverse needs of higher education students that takes into
consideration differences in proficiency, learning styles, motivations, and cultural
backgrounds. Combining deductive and inductive approaches facilitates both the
recognition of patterns and the comprehension of rules, professionally oriented texts,
communicative exercises, and semi-structured tasks provide meaningful contexts in
which grammar is applied. The study points out the role of implicit and explicit
knowledge in language acquisition. The concept of “grammaring,” in which learners
use grammar dynamically and meaningfully, is discussed as a framework for
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Integrating grammar into communicative practice rather than treating it as a static set
of rules. Task-based and task-supported instructional models are evaluated for their
capacity to enhance engagement, motivation, and practical application of grammar in
professional and academic contexts. The findings suggest that the future of grammar
pedagogy should focus on creating specialized materials that integrate grammatical
practice with professional discourse, supporting the development of both conscious and
unconscious grammatical knowledge.

Keywords: grammatical competence, foreign language instruction, higher
education, professional communication
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CYYACHI METOJIY BAOCKOHAJIEHHSI TPAMATHYHNAX
HABHWYOK Y TIPOIIECI BUBYEHHS ITHO3EMHOI MOBH
Y 3AKJIAJAX BUILOi OCBITH

AHoTanisi: Y poOOTI JOCHIKYIOThCSI CydYacHI TMEAaroriuyHi MAXOAH 0
MOKJIMBOCTEH MOKPAIICHHS TPaMaTUYHOI KOMIIETEHIII1 Y BUKJIaIaHH] 1HO3€MHO1 MOBH
y BUIIUX HABYAJIBHHUX 3aKJIaJax Ta MIIKPECIIOETHCS BAXKIMBICTh IHTErpallii JeKCHUY-
HUX, (OHETUYHHMX, TPAMAaTHYHHX Ta KOMYHIKAaTUBHHX KOMIOHEHTIB. I pamarmka
BUKOHY€E (DYHKIIIIO €JIeMEHTa, 110 3a0e3Meuy€e CTPYKTYPHY Y3T0JIPKEHICTh Ta TOUHICTh
y akajeMmiuHii Ta mpodeciiiHii KOMYyHIKalli, TOMy BHMarae ocoOJIMBOi yBaru B
YHIBEpCUTETChKUX yMoBax. He3Baxkarouum Ha TpuBajl IUCKYCIi 100 ONTUMAaIbHUX
METOJIIB BUKIAJaHHSI TpPaMaTUKH, TOCIITHUKH TOTOKYIOThCSA, M0 e(EeKTUBHE
HaBUYaHHS MMOBUHHO CIIPUATU SK PO3YMIHHIO TpaMaTHYHUX MPABWI, TaK 1 X 3aCTOCY-
BAaHHIO B ABTEHTUYHUX KOMYHIKATHBHUX KOHTEKCTaX. JlOCHIKEHHS MiAKPECIIOE
BKJIMBICTh KOHTEKCTYaTi30BAHOTO BUBYCHHS TPaMaTHKH, SKE JO3BOJISIE CTyACHTaM
YCBIIOMJTFOBATA B3a€MOAII0 (OpMHU, 3HAUYCHHS Ta BUKOpPUCTaHHS. PemaryBaHHs
TEKCTIB, BIPAaBM HAa TPaMaTHYHYy OIlIHKY Ta 3aBJaHHS 3 BUIIPABICHHS MOMIIOK
BHU3HAYCHI K €()EeKTUBHI CTpATETii, 0 IONIOMAararTh CTYICHTaM JIOCATaTH THYYKOTO
Ta KOHTEKCTHO-3JIC)KHOTO 3aCTOCYBaHHsS TpaMaTHYHUX 3HaHb. JudepeHiiioBaHe
HaBYaHHS MIAKPECTIOEThCS K HEOOXITHE JJIg BpaxyBaHHS PI3HOMAHITHUX MOTPEO
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CTYJICHTIB, iX pIBHS 3HaHb, CTUJIIB HaBYaHHs, MOTHUBALlli Ta KyJbTYPHOTO KOHTEKCTY.
[ToeqHaHHS AEIyKTUBHOTO Ta 1HAYKTUBHOTO MIAXOMIB CHpUS€ K YCBIJIOMIJIEHHIO
rpaMaTUYHHUX 3aKOHOMIPHOCTEH, Tak 1 po3yMiHHIO npaBuil. [Ipodeciiino opieHTOBaHI
TEKCTH, KOMYHIKATHBHI BIIpaBM Ta HAMIBCTPYKTYypOBaHI 3aBIaHHS 3a0€3MeuyroTh
3HAYyIIll KOHTEKCTH JJI 3aCTOCYBaHHs TpaMaTHKU. J{OCHiIKEHHS TaKOXK M1KPECIIIOE
pOJIb IMIUTIIUTHUX Ta EKCIUIIIIUTHUX 3HaHb Yy 3acBO€HHI MoBH. KoHmemis
«grammaring», y SKii CTYJEHTH BHUKOPHUCTOBYIOTh TIpaMaTHKy JHMHAMIYHO Ta
3MICTOBHO, PO3IIIJAETHCS SIK paMKa JUIsl 1HTerpaiii rpaMaTHKd y KOMYHIKaTHBHY
IOPAaKTHKY, a HE SIK CTaTUYHHUN HaOlp mpaBuil. AHaNI3YIOTbCS MOJENl HaBYaHHS,
3aCHOBaHI Ha BHUKOHAHHI 3aBJIaHb 3 TOYKU 30py iX €(PEKTUBHOCTI y MiJBUILCHHI
3a]Iy4€HOCTI CTYAEHTIB, MOTHBAlli Ta MPAaKTUYHOTO BUKOPHUCTAHHS TPAMATUYHHUX
CTPYKTYp y HpodeciiiHuX Ta akaJleMIYHUX KOMyHIKaTUBHUX KOHTEKCTax. Pe3ynbratu
JOCTIIKEHHS CBI4aTh, 1110 MallOyTHE rpaMaTUYHOI EAAroTiKK Ma€ 30CEPETUTHUCS HA
CTBOpPEHHI CIIELIalli30BaHUX MarepialliB, 10 MOEAHYIOTh I'paMaTHYHY MPAKTUKY 3
npodeciiHuM JUCKYpCOM, MIATPUMYIOUM PO3BUTOK SIK YCBIIOMJIEHHX, TaK 1
HEYCBIJIOMJICHUX TpPaMaTHYHUX 3HAHb.

Kuato4oBi ciaoBa: rpaMatidHa KOMIIETEHIlIS, BUKJIQJIAHHS 1HO3EMHOI MOBH,
BHILIA OCBITA, Npo(eciitHa KOMYHIKaIis

Problem statement. Successful foreign language acquisition in higher
education institutions involves the integrated development of all components of
language competence — lexical, phonetic, grammatical, and communicative. Among
these, the grammatical aspect plays a particularly important role as a system-forming
component that ensures structural coherence and correctness of speech. In higher
education institutions this component requires special attention, since students face the
need not just to learn grammar, but to apply it in academic and professional
communication,

Pawlak [1] also highlights that grammar instruction has long been a controversial
issue in second and also foreign language teaching. Although many researchers agree
that grammatical explanations can be beneficial, there is still no general agreement on
the concrete way they should implement most effectively. Because there are many
theoretical approaches, numerous instructional approaches have emerged, aiming not
only to enhance learners’ understanding of grammatical rules but also to help them
apply these rules in communicative contexts. However, these numerous possible
solutions have not truly resolved the long-existing, fundamental problems of grammar
teaching. Moreover, university students usually show strong logical thinking and an
ability to abstract and analyze information that should be considered when planning
the learning process [2].

In order to develop their grammar skills effectively it is important to use
contextual learning where grammar appears naturally in real communicative situations,
while also combining inductive and deductive ways of explaining new structures so
they can both notice patterns and understand rules clearly [3].
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Together, these points show that these factors highlight a key problem that is,
despite the availability of numerous theoretical and methodological approaches the
search for modern, effective methods of improving grammatical skills in foreign
language learning at higher education institutions remains an unresolved challenge, and
it requires further investigation.

Analysis of recent research and publications. Knowledge of a foreign
language in the modern period of integration into the global community requires
understanding and correct use of grammatical structures in communication. Without
knowledge of grammar fluent communication is impossible, either in written or spoken
form. Therefore, the formation of grammatical competence in higher-education
students is an important component of the educational process, which involves
developing solid and high-quality knowledge of a foreign language [2].

The study of grammatical structures at university level should not happen in
isolation but in close connection with other aspects of the language. This is especially
relevant in the context of limited instructional time, where deep acquisition of
grammatical material must be combined with the development of students’ practical
communication skills [4].

In higher education institutions, especially during the first two semesters, a key
objective is to systematize and expand the grammar knowledge acquired in secondary
school and to apply it in professional learning environments. According to the
observations of Tarnopolskyi and Kabanov [4], in-depth grammar learning in higher
education institutions is complicated by the lack of classroom hours, which prevents
the full correction of gaps left from previous stages of education. That is why the focus
should shift from merely re-teaching grammar to improving it through inclusion in
professionally oriented language tasks. This approach helps develop functional
grammatical competence which is essential for performing professional
communicative actions [5].

One of the most effective tools for improving grammatical skills is the use of
educational texts tailored to students’ specializations. These texts perform several
functions at once, such as stimulating interest due to their informative content,
introducing grammatical structures naturally in context, and they providing
opportunities for communicative tasks focused on professional interaction. It is also
useful to include interactive work in the classroom, such as games, project activities
and role-plays because these help students apply grammar in meaningful situations and
keep them more engaged. Their motivation plays a major role as well: when they
clearly see how grammar can be used in real life and why it matters for their future
academic or professional activities, they tend to participate more actively, take
responsibility for their own progress, and work more independently on improving their
language skills [2].

The aim of this study is to investigate and evaluate modern pedagogical methods
for improving grammatical skills in foreign language learning at higher education
institutions, and to determine which approaches most effectively support students’




determine which instructional approaches, techniques, and learning environments most
effectively contribute to students’ accurate, meaningful, and communicatively oriented
use of grammatical structures.

Presentation of the main material. A frequent concern in contemporary
research on grammar instruction is how grammatical phenomena can be taught not as
isolated units but as resources that enable meaningful communication. Traditional
approaches that focused on form and are valuable for providing structural awareness
often do not support learners in transferring explicit knowledge to real-time language
use. Consequently, current pedagogical discussions increasingly emphasize functional
perspectives that integrate form, meaning, and use. This orientation highlights the
necessity of presenting grammar within authentic communicative tasks allowing
learners to experience how linguistic choices operate in context and how grammatical
patterns contribute to communicative effectiveness.

A grammatical phenomenon should be studied not as an abstract unit, but as a
functional element in a specific communicative act. As Qureshi [6] emphasizes, it is
not only the form that matters, but the understanding of its function in a given situation.
One effective method is editing texts with errors, which helps students realize the
contextual importance of grammar. The grammaticality judgment tasks require learners
to decide whether a sentence is correct or not and is widely used in language
assessment.

It is important to highlight that learners often rely on intuitive language sense
rather than conscious grammatical knowledge, and incorporating error-correction tasks
allows teachers to evaluate not only whether students detect mistakes but also the way
they apply grammatical rules and generate alternative solutions. Learners often correct
the same error in different ways, demonstrating that grammatical knowledge is context-
dependent and flexible. It indicates that traditional assessment methods highly benefit
from being enriched with tasks that involve active error correction because these
encourage learners to reflect more consciously on linguistic structures. Teachers are
encouraged to accept alternative corrections that are grammatically acceptable rather
than focusing exclusively on a single “correct” form.

Emphasizing the practical application of rules over passive recognition, the
integration of editing tasks into instruction enhances both assessment validity and the
learning process. Such tasks promote deeper consolidation of grammatical knowledge,
conscious processing of language structures, and exploration of alternative linguistic
solutions [6].

Differentiated instruction is another key approach in effective English grammar
teaching, which is especially important for higher education students learning English
as a foreign language This pedagogical method considers the diversity of students,
including different language proficiency levels, learning styles, academic and cultural
backgrounds, and motivations for language learning and adapting four main
components of instruction: content, process, product, and the learning environment.




Kypuan «Hayxosi innosayii ma nepedogi mexnonoziiy Ne 12(52) 2025

Learning outcomes improve by adjusting teaching methods, instructional pace,
and learning materials to individual student needs, while combining deductive and
inductive grammar approaches allows students to learn grammar rules most effectively.
Differentiated Instruction increases student motivation, develops critical thinking
skills, and creates a supportive and inclusive classroom environment where all students
have equal opportunities to succeed. Using this approach together with digital tools
helps to create dynamic and inclusive digital learning spaces. By thoughtfully and
strategically varying these instructional elements, every student, regardless of their
starting level or prior knowledge, can understand complex grammatical concepts,
practice them, and achieve high academic performance in a flexible, student-centred
learning environment [7].

Professionally oriented texts can also enable students not only to see how
grammar functions in speech, but also to apply it within the topics that have practical
value for their future profession. This contributes simultaneously to the development
of linguistic intuition, grammatical accuracy and lexical flexibility [8].The learning
process should be based on the principle of gradually increasing task complexity: from
language-focused to communicative tasks. The most effective are semi-communicative
and communicative exercises, which simulate real-life communication situations,
require active use of learned grammatical forms, and motivate students to express their
own ideas and opinions.

Larsen-Freeman [9] identifies three connected dimensions in the study of
grammatical phenomena that is the form, the meaning and the usage. The form deals
with how a given structure is built and how it fits with the other parts of a sentence
(morphology and syntax) and includes orthographic and pronunciation patterns. The
second dimension is meaning, which focuses on semantic aspects, including lexical
and grammatical meaning. The use refers to the way a grammatical structure expresses
meaning in a particular context, taking into account social, linguistic or situational
factors. Even though knowing the three dimensions, that is form, meaning, and use is
helpful for teachers and learners, it does not automatically leads to the use of the second
or foreign language in real-time communication which is the key difference between
explicit and implicit knowledge. Explicit knowledge is conscious, can be explained
enlisting rules, is not limited by age or developmental stage, and can only be used when
learners have enough time to think through the rules. Implicit knowledge, on the other
hand, develops unconsciously, cannot really be put into words, and comes from natural
language acquisition. Its advantage is that it works automatically, supporting real, fast
communication,

Ellis [10] provides both theoretical and empirical arguments to show that implicit
grammatical knowledge is essential for real linguistic competence. This is not simply
because implicit knowledge forms an important part of what learners know about a
language, but also because of the way language is acquired and used in practice.

According to Ellis, successful language learning and a full understanding of
linguistic ability rely heavily on processes that operate implicitly, meaning that learners




level of linguistic competence [11].

The implementation of the flipped classroom model makes it possible to move
the study of theoretical material outside of class, freeing up time for practical
application. On the LMS Moodle platform, students gain access to grammar
explanations, practice exercises, and instructor feedback. In the classroom, active work
takes place: completing tasks based on thematic texts, analyzing grammar in real
contexts, constructing utterances [6]. Equally important is working with tables,
schemes, and diagrams, which help visualize grammatical patterns. For example, tables
with verb tenses and aspects assist students in better navigating time forms and
grammatical structures in English [9].

Improving the grammatical aspect of foreign language learning requires the use
of modern educational technologies, communicative methods, and the integration of
grammar with professional vocabulary. Instruction should not move from theory to
practice, but rather from real communication tasks to the awareness of grammatical
regularities. Larsen-Freeman [9] suggests that grammar should not be viewed as a static
set of rules but as a dynamic skill, referred to as "grammaring,” where learners use
grammatical structures accurately, meaningfully, and in accordance with their
communicative intentions.

Ellis [11] emphasizes that language teaching is to start from real communication
rather than from pre-determined grammatical rules, and learners are to be engaged in
tasks where meaning and communication are the primary focus. Grammatical
structures become conscious through the experiences gained during completing these
tasks. The role of the teacher is to highlight these patterns. Like researchers, language
teachers, materials developers, and course designers have also quickly recognized the
value of tasks, but they apply them in different ways. Some methodologists simply
integrate tasks into traditional, language-focused teaching methods, while others take
amore radical approach by treating the tasks themselves as the basic units of instruction
and building entire courses around them. "These two ways of using tasks can be
referred to respectively as task-supported language teaching and task-based language
teaching."” [1] In both cases, tasks have been used in order to make language teaching
more communicative.

The use of LMS Moodle, flipped classroom technologies, and professionally
focused texts creates optimal conditions for developing grammar skills adapted to the
needs of students. Looking forward, it is worth directing efforts toward the
development of specialized teaching materials — in particular, sets of exercises that
combine grammar with professional context, motivating students to actively master the
language.

The development of grammatical competence requires teaching methods that
recognize grammar as a complex system and consider the mental processes involved
in language use. When teachers combine communicative tasks, differentiated
instruction, and digital learning tools in a thoughtful way, grammar instruction
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becomes more effective and academically grounded. This perspective treats grammar
as a resource for creating meaning rather than a fixed set of rules, and it supports the
growth of both conscious and unconscious knowledge.

Conclusions. The level of grammatical competence of higher-education
students largely determines their ability to correctly use grammatical structures of the
language both in writing and in speaking. The development of grammatical
competence not only strengthens the skills of practical language use but also enables
students to apply grammatical rules and structures effectively in a variety of different
communicative situations. This process contributes to greater accuracy, clarity, and
confidence in language production. Therefore, it can be confidently stated that
grammatical competence is an essential and integral part of overall communicative
competence, forming a foundation for successful interaction in both academic and
everyday contexts.
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