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INTRODUCTION

“These symbolic universes of language constitute the principal treas-
urehouse of the human intellect, and when one is lost, [...] we are all
deprived”. (Hill & Hill 1986: 446)

As many studies have proved in the last decades, multilingualism
is the norm, not the exception. Despite this view getting more and
more recognition, there still are some parts of the world, where
the direction is heading to the monolingual norm, due to different
historical, political, and economic events. Since we tend to regard
what is common and usual as natural, many believe multilingual-
ism is the normal language situation and monolingualism is the
abnormal one (Ellis, 2007).

Ever since its independence, Ukraine has been a de jure
monolingual state, with Ukrainian as the state language. Howev-
er, de facto, Ukraine is a highly multilingual state. One of its most
linguistically and ethnically colorful regions is Transcarpathia, lo-
cated in the westernmost part of the country (see Csernicskd, 1998).

The monolingual norm refers to the societal expectation
or assumption that individuals should be proficient in only one
language, often the dominant language of a particular region or
country and typically devalues the importance of multilingualism
and favors the idea of a single, dominant language for communi-
cation and cultural integration.

For dominant groups, their rights have often been invisible:
they take them for granted (Skutnabb-Kangas, 2012). In many
societies, particularly those with a dominant language, mono-
lingualism is often considered the norm, while other languages
spoken within the community, especially minority languages or
immigrant languages, are often marginalized or stigmatized. This
can lead to different inequalities, and as a consequence, individ-
uals may face discrimination, limited opportunities, or barriers
to full participation in society. Various studies have been writ-
ten on the constant narrowing of language rights' of minorities in
Ukraine (e. g. Csernicsko et al., 2020).

! https:/ /hodinkaintezet.uz.ua/ wp-content/ uploads/2020/01 Strasbourg_2020-ENG.pdf
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However, it is important to recognize the value and bene-
tits of multilingualism. Multilingual individuals can enjoy cog-
nitive advantages, such as enhanced problem-solving skills, im-
proved memory, and increased cultural understanding (Prior &
MacWhinney, 2010). Studies have proved that multilingualism
can play an important role in preventing dementia in elderly peo-
ple (see Bialystok et al., 2007, Alladi et al., 2013). Multilingualism
also fosters inclusivity, facilitates communication across diverse
communities, and helps preserve linguistic and cultural heritage.

Efforts are being made in various contexts to challenge the
monolingual norm and promote multilingualism as a valuable
asset. Recognizing the importance of linguistic diversity and pro-
viding support for the maintenance and revitalization of endan-
gered languages can help create a more inclusive and equitable
society that appreciates and celebrates multilingualism. Moreo-
ver, non-linguistic aspects of language sometimes can be more
important in a society than linguistic ones (Eriksen, 1990).

Fishman (1972) argued that language behaviors are not just
linguistic acts but also carry social and cultural significance. He
emphasized the importance of considering the wider context of
language use and the social behaviors associated with it.

According to Fishman, meaningful behavioral patterns en-
compass a range of language-related activities beyond simple
communication. These patterns include language choices, lan-
guage attitudes, language policies, language shift, language main-
tenance, and language revitalization efforts. Fishman’s concept of
meaningful behavioral patterns emphasizes that language is em-
bedded in social and cultural contexts and cannot be separated
from the behaviors, attitudes, and ideologies associated with it.

Millions of people are surrounded by an environment where
multiple languages are spoken on a daily basis. Today’s Transcar-
pathia is no exception, as several languages are used in the region.
This is called a bilingual or multilingual situation (cf. Crystal, 1997).

Gal’s research amongst the Hungarians of Burgenland (Ober-
twart) has shown how various social and economic factors can lead
to language shift in a community (Gal, 1979). Gal’s work empha-
sizes the importance of understanding the social, historical, and

Ferenc Rakoczi IT TRANSCARPATHIAN HUNGARIAN UNIVERSITY
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political contexts in which language shift occurs. She highlights the
complex interplay of various factors, including power dynamics,
globalization, economic factors, and language policies, in shaping
language shift processes and their consequences. The use of an-
other language in addition to or instead of the state language of-
ten appears to be a political danger from the point of view of the
politically dominant people. But these “external” factors, such as
industrialization or different policies, do not have the same effect
on different people in minority language communities. Gal argues
that it is not enough to study the objective and material conditions.
It is at least as important to know how these influence people’s val-
ue system, their attitude towards language, and the symbolic value
of language for them. These “internal” factors, as the author calls
them, determine the language use of the group (Gal, 2018).

Gal’s work was one of the first interdisciplinary studies that
combined methods from the toolbox of sociolinguistics and an-
thropology. There has been a recent realignment between the two
(Gumperz & Cook-Gumperz, 2008), with the growing interest in
focusing on the social role of language, as Eckert argues (2000),
there are some linguistic variables that can only be authentically
presented through the perspective of the community (or the indi-
vidual as the part of it).

In the Hungarian context, in recent decades, there have been
several linguistic studies of anthropological-interdisciplinary nature
on particular speech communities (e. g. Bartha, 1993; Heltai, 2009;
Pachné Heltai, 2014; Borbély, 2014, discussed in detail in Chapter 6
of the Thesis). However, such studies that focused on the Transcar-
pathian Hungarian communities have not been conducted before.

The aim of this book is to present, how the bilingual state of
a small Transcarpathian community has been maintained over the
years, through the real-life examples taken from some of its resi-
dents. The village of Zhnyatino (Izsnyéte) is situated at the Hungar-
ian-Ukrainian language border, and its population mainly consists
of ethnic Hungarians and Ukrainians. There have been studies that
examined the coexistence between the ethnicities in different set-
tlements of Transcarpathia with mixed populations (cf. Doszpoly,
2021). However, the in-depth analysis of the complex phenomena,

Hobinka ANTAL RESEARCH CENTRE FOR LINGUISTICS
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that lead to either language maintenance or shift in a community
can be most successfully examined through the thorough obser-
vation of the dynamics of the community. In her study, Gal used
participant observation, which is one of the classic methods of an-
thropology. As aresearcher, I have been in a privileged position, as
the community I examined has been my home for a little over seven
years. As I was born and raised in a predominantly monolingual
settlement, I was fascinated by the nature of this community, how
different languages, cultures, ethnicities can coexist.

Romaine (2012) when describing multilingual speaking
communities points out that despite linguists usually distinguish
between individual and social multilingualism, it is not always
possible to maintain a strict boundary between the two. Bilin-
gual individuals can belong to communities of different sizes and
types, and within communities, they can interact through a vari-
ety of networks, not all of which are necessarily multilingual. In
their 2009 book, Todeva and Cenoz draw attention to the oppor-
tunities personal narratives can offer in understanding individual
varieties of multilingualism (Todeva & Cenoz, 2009).

This study is based on approaches used in applied linguis-
tics, borrowing methods from anthropology and ethnography. In
its design, a grounded theory approach was followed (Glaser &
Strauss, 1967). Besides the sociolinguistic-anthropological nature
of the theoretical framework, Herdina and Jessner’s (2002) Dy-
namic Model of Multilingualism was used to analyze individual
aspects of language maintenance of the members of the communi-
ty. The study aims to investigate the patterns, general tendencies,
differences, and correlations of language maintenance strategies
on the macro and micro levels of the community, with a special
focus on the members of its ethnic Hungarian population.

My main research questions are the following:

Q1: How do the different historical, political, social, eco-
nomic changes on the macro level reflect on the language use of a
small community?

Q2: Despite all the odds, how were different members of this
community able to preserve their bilingual state?

Q3: Looking at different life stories, what does individual
multilingualism look like in a bilingual community?

Ferenc Rakoczi IT TRANSCARPATHIAN HUNGARIAN UNIVERSITY
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CHAPTER 1. LITERATURE REVIEW

1.1. Introduction. Multilingualism as the societal norm

Multilingualism is the characteristic feature of individuals who
have to or are able to use several languages. Practically, today
there is no country or larger region where only one language is
used. Several definitions have already been developed over the
past decades (cf. Cenoz & Genesee, 1998). According to Hau-
gen (1953), for example, bilingualism begins with the ability to
produce complete and meaningful statements in the second lan-
guage. Weinreich (1953) defined bilingualism simply as the alter-
native use of two languages. The holistic definition of bilingual-
ism by Grosjean says that bilinguals are those who use two (or
more) languages (or dialects) in their everyday lives. According
to Grosjean (1982), a bilingual speaker is more than a combination
of two monolingual speakers. There is a common misconception
that multilingual speakers have equally perfect skills in all of their
languages (Grosjean, 2010).

Crystal (1997) adds to his definition that being bilingual does
not necessarily mean speaking all of our languages at a native-like
level. Additive bilingualism refers to a language learning situation
where individuals acquire a second language without negative ef-
fects on their first language. In this context, the second language is
added to the individual’s existing language repertoire, enhancing
their overall linguistic and communicative abilities. Additive bi-
lingualism promotes the development of both languages in a way
that is beneficial and mutually reinforcing (Lambert 1974). “The
distinction between additive and subtractive bilingualism thus
provides the basic ingredients for an explanation of individual
and societal bilingualism, which have to be seen as linked phe-
nomena” (see Jessner, 1995 as cited in Herdina & Jessner, 2002).

Haugen (1956) stated that bilingual also includes plurilingual
and polyglot. For a long time, studies have dealt with bilingualism
as the most common form of multilingualism and many scholars
still define bilingualism as the cover term for multilingualism.
Multilingualism is often used as a synonym for bilingualism in
the sense of learning and using multiple languages. According to
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more recent developments in research, the term multilingualism
has been suggested to be used as the cover term for the acquisition
and use of more than two languages (Jessner, 2006).

Gardner and Lambert (1972) were among the first to study
sociopsychological aspects of second language learning, conduct-
ing numerous studies on the relationship of attitudes and social
context to the process. They proposed a distinction between inte-
grative motivation and instrumental motivation. Integrative mo-
tivation refers to the learner’s desire to learn a second language
in order to integrate into the culture and society of the target lan-
guage community. Learners with high integrative motivation are
interested in the language and its associated culture and seek to
develop meaningful relationships with native speakers. This type
of motivation is often associated with more positive attitudes to-
wards the target language community and a stronger desire to
acquire the language. Instrumental motivation, on the other hand,
refers to the learner’s practical reasons for learning a second lan-
guage, such as career advancement, academic requirements, or
economic benefits. Learners with high instrumental motivation
view the language as a tool to achieve specific goals and may be
less concerned with the cultural aspects of the language or devel-
oping relationships with native speakers (see Dérnyei, 1994).

As explained by Fishman (1980), any member of a speech
community speaks either monolingually or bilingually, because
of their dependence on reward systems that could be the follow-
ing: social (enforcing and recognizing membership in the family,
in the community, in the society, in the people), fiscal (jobs, pro-
motions, raises, bonuses), political (awards, contracts, appoint-
ments, public acclaim), and religious.

Multilingualism shows higher complexity than bilingual-
ism, and nowadays we also know that a multilingual person uses
different languages in different areas of life, and the level of lan-
guage skills can be very different according to needs (Aronin &
Jessner, 2015).

In the following Chapter, a selection of the most important
and relevant pieces of literature will be collected and reviewed,
regarding the individual and social aspects of multilingualism

Ferenc Rakoczi IT TRANSCARPATHIAN HUNGARIAN UNIVERSITY
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and language maintenance, and the description of the main theo-
retical framework of the study.

1.2. Individual and societal multilingualism

The following subchapter aims to explore the interconnectedness
of the individual and social aspects of multilingualism.

1.2.1. The Dynamic Model of Multilingualismn
(based on Herdina and Jessner, 2002)

Over the last few decades, there have been several models to de-
scribe bilingualism/multilingualism. Subtractive and additive bilin-
qualism (Lambert, 1974) are concepts that describe different expe-
riences and outcomes in bilingual language development. These
terms were introduced by Lambert in the 1970s.

Lambert’s work focused on the effects of bilingualism on
cognitive development, language proficiency, and cultural iden-
tity. He argued that additive bilingualism, where both languages
are nurtured and supported, leads to positive outcomes in terms
of cognitive flexibility, academic achievement, and self-esteem.
In contrast, subtractive bilingualism, where the first language is
neglected or replaced, may have negative consequences for indi-
viduals in terms of cultural identity and overall language skills.

It's worth noting that these ideas contributed significantly to
the understanding of bilingualism and language education, but
they are not the only perspectives on the subject. Other research-
ers and scholars have since expanded on these concepts and ex-
plored various aspects of bilingual language development. There
have been more recent attempts to develop models of bilingual-
ism that aimed to describe the nature of it in more specific ways.

Garcia (2009) responding to the greater bilingual complexi-
ty of the past few decades has proposed that bilingualism could
also be seen as being recursive or dynamic. These two models aim
to go beyond additive or subtractive bilingualism, addressing the
complexity of bilingualism, and going against the linear timeline.

Recursive bilingualism could be more likely interpreted in ed-
ucational scenarios. According to Garcia et al. (2011:2):

Hobinka ANTAL RESEARCH CENTRE FOR LINGUISTICS
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Language minority communities who have experienced language loss
and then attend bilingual schools in hopes of reacquiring this lan-
quage undergo a process of recursive bilingualism. They do not start
as simple monolinguals (as in the subtractive or additive models). In-
stead, they recover bits and pieces of their existing ancestral language
practices as they develop a bilingualism that continuously reaches
back in order to move forward.

In a more recent paper by Kremin and Byers-Heinlein (2021),
the authors aim to draw the attention to newly developed models
of bilingualism, such as factor mixture model (see Lubke & Muthén,
2005; McLachlan & Peel, 2004), or grade-of-membership models (see
Erosheva, 2005), which suggest incorporating more complex mod-
els into definitions of bilingualism with the attempt of unifying
bilingual and monolingual groups. As the authors suggest, these
newly developing models “are the tip of the iceberg for how bilin-
gualism can be defined and modeled” (Kremin & Byers-Heinlein,
2021:1570). We have to note, that the models above mainly focus
on societal bilingualism.

The Dynamic Model of Multilingualism is a theoretical frame-
work that describes how individuals develop and use multiple lan-
guages over time. According to the dynamic model, multilingual-
ism is a complex and dynamic process that is shaped by various
factors such as linguistic background, social context, and individ-
ual experiences. The model emphasizes that multilingualism is not
just about the ability to speak multiple languages, but also involves
arange of cognitive, social, and affective skills. The dynamic model
proposes four main components of multilingualism: language pro-
ficiency, language use, language attitudes, and language identity. These
components interact and change over time, reflecting the ongoing
development and use of multiple languages. As one of the core
concepts of the DMM is language maintenance and it has systemat-
ically united and included individual and societal multilingualism,
DMM was the logical choice to rely on for the analysis.

Herdina and Jessner’s model serves as a bridge between
SLA and multilingualism research. In DMM, the speaker’s lan-
guage systems are not merely the result of adding two or more
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language systems but a complex dynamic system with its own pa-
rameters, which are not to be found in the monolingual speaker.
A multilingual system includes two or more languages (Herdina
& Jessner, 2002). The number of languages learned and the efforts
spent on language learning and maintenance change from time
to time. The languages in the speaker’s language system can in-
teract in unpredictable ways, learning languages other than the
tirst language (L1) results in different processes (e.g. linguistic
awareness). The qualitative change in the linguistic systems of the
language learner can be seen as the result of the constantly devel-
oping meta-linguistic awareness.

According to the DMM, two processes take place simultane-
ously in the multilingual system: depending on the efforts invest-
ed in language maintenance, language loss, and language change
can take place, depending on what “efforts” are made to maintain
the language system (Jessner, 2008).

In the DMM, in comparison with monolinguals, multilingual
speakers are advantaged and disadvantaged at the same time.
Their disadvantage can be reflected in cross-linguistic influenc-
es, or insufficient language maintenance. For instance, Hansegard
(1962) was the first to introduce the term semilingualism, to de-
scribe the linguistic difficulties Finnish immigrants had to face in
Sweden, and defined it as “half-knowledge” of the languages spo-
ken. Semilingualism refers to a situation in which an individual
has incomplete or limited proficiency in two or more languages.
It can occur when a person is exposed to multiple languages at an
early age but does not receive sufficient formal instruction in any
of them, leading to a lack of mastery in any one language. This can
also happen when someone is immersed in a culture where two or
more languages are spoken but is not able to become fully fluent
in either due to a lack of opportunity or resources. Semilingualism
can lead to communication difficulties and may hinder academ-
ic or professional success. However, it has to be noted that most
linguists have come to dismiss semilingualism as a scientifically
flawed concept (see Salo & Karlander, 2018).

In fact, they also can be advantaged by their metalinguistic
awareness. The multilingual system contains components lacking
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in the monolingual one and those that are shared have different
significance. For a long period of time, linguistics had not viewed
multilingualism in a holistic way, which highlights the positive
effects of the contact between different language systems. In her
2006 study, Jessner emphasizes that “[...] the inhibitions in the mul-
tilingual learner provoked by the perspective of the conventional mono-
lingual norm should be replaced by a reorientation towards the dynamics
of multilingualism, by stressing the cognitive advantages that contact
with more languages can offer and using that as the basis of future lan-
guage teaching” (Jessner, 2006:141).

Some of the key factors of the DMM are language loss and
language maintenance which are dependent on language use and
language awareness. Positive and negative language growth pat-
terns are dependent on an individual’s communicative needs. In
the Dynamic Model of Multilingualism, language loss refers to
the gradual decline in proficiency or use of a language in an in-
dividual’s linguistic repertoire. This can occur due to a variety of
reasons, such as disuse, lack of exposure, or lack of opportunities
to practice the language. The Dynamic Model of Multilingualism
posits that language use and proficiency are constantly changing,
and that the strength of each language in an individual’s reper-
toire is influenced by a number of factors, such as the age of acqui-
sition, level of exposure, and social context. As a result, language
loss can occur over time if an individual does not have regular
opportunities to use or practice a particular language.

Language acquisition effort and language maintenance effort
are in relation to each other. Where one is increased, the other may
suffer. In the DMM, language acquisition efforts refer to the active
and conscious steps taken by individuals or communities to learn
and acquire a new language. Language acquisition effort is a key
factor that influences the strength and use of a language in an in-
dividual’s linguistic repertoire. In the dynamic model of multilin-
gualism, language maintenance effort is a key factor that influences
the strength and use of a language in an individual’s linguistic rep-
ertoire. Language maintenance effort can refer to the various strat-
egies and initiatives that individuals, communities, or institutions
undertake to promote the continued use and vitality of a language.
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An important aspect of the DMM is the position that, while
the sequential acquisition of two languages leads to specific
metaskills influencing language acquisition, three or more lan-
guages “[...] obviously constitute a more comprehensive or heavy
language load for the respective speaker, which has an influence
on language stability and LME, the effort required to maintain a
substantial number of languages” (Herdina & Jessner, 2002:132).
However, the individual capacity to learn and maintain more lan-
guages also plays a key role. Another factor would be the distance
between the subsequent languages and one or more that have
been acquired earlier, and the ability of the learner to link the two,
something that is relevant to language learning. The distance be-
tween subsequent languages can have an impact on how quickly
and easily a person learns a new language. If the new language is
similar to a language already known by the individual, it may be
easier to learn due to shared vocabulary or grammar structures.
On the other hand, if the new language is very different from any
known language, it may be more challenging to learn. Although,
some individuals may have a greater aptitude for language learn-
ing in general, which may impact their ability to learn a new lan-
guage regardless of its distance from their existing languages (see
Bild & Swain, 1989; Bouvy, 2000; Jessner, 2006).

All in all, DMM suggests that multilingualism has various
cognitive and social benefits, such as enhancing cognitive flexibil-
ity, creativity, and empathy, as well as providing access to differ-
ent cultural perspectives and identities. However, the DMM also
acknowledges that multilingualism can be challenging for some
individuals, particularly those who experience language contact
situations or discrimination based on their language use.

1.2.2. Multilingual speakers: competence and proficiency

In DMM, multilingual proficiency is defined as the dynamic inter-
action between the various psycholinguistic systems in which the
individual languages are embedded, cross-linguistic interaction,
and what is called the M-factor (Herdina & Jessner, 2002). Ac-
cording to the authors, “[...] the multilingualism factor express-
es an essential difference between multilingual and monolingual

Hobinka ANTAL RESEARCH CENTRE FOR LINGUISTICS


https://hodinkaintezet.uz.ua/en/homepage/

22 Rexa MATE: LANGUAGE MAINTENANCE AND SHIFT...

speakers. We must assume that the multilingual system: (1) con-
tains components the monolingual system lacks and (2) that even
those components the multilingual system shares with the mono-
lingual system have a different significance within the system.”
(Herdina & Jessner, 2002:130)

Jessner (2003) pointed out, that Grosjean’s view on bilin-
gualism (Grosjean 1982, 1992) and Cook’s view on multicompen-
etce (Cook 1991, 1993) had an indisputable influence on research
on bilingualism in the last decades.

The holistic view of bilingualism, as proposed by Grosjean,
emphasizes the importance of understanding the bilingual expe-
rience from the perspective of the bilingual individual. The term
“bilingual” in this context refers to individuals who use two or
more languages in their daily lives, regardless of their proficiency
or level of use in each language.

Grosjean argues that bilingualism is not simply the sum of
two separate monolingual systems, but rather a unique and dy-
namic cognitive and linguistic system that is influenced by a va-
riety of factors, such as the age of acquisition, level of proficien-
cy, and social context. Bilinguals, according to this view, have a
unique set of skills and abilities that enable them to negotiate and
navigate multiple linguistic and cultural contexts.

The holistic view of bilingualism also emphasizes the impor-
tance of considering the bilingual experience in terms of its social
and cultural dimensions. Bilingual individuals often have multi-
ple cultural identities, and their linguistic and cultural practices
are shaped by the social and cultural contexts in which they live
and interact.

Cook’s view of multicompetence (Cook, 1991) is a theoret-
ical framework that describes how individuals who are exposed
to multiple languages and cultures develop unique linguistic and
cultural competence. The term “multicompetence” refers to the
ability of individuals to use and control multiple languages and
cultural identities, rather than viewing languages as separate and
compartmentalized systems.

According to Cook, multicompetence is the result of dynam-
ic and complex processes of language acquisition and use that are
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influenced by a variety of factors, such as age of acquisition, level
of exposure, and social context. In contrast to traditional views of
bilingualism, which often focus on the mastery of two separate
language systems, multicompetence emphasizes the interdepend-
ence and interaction between languages and cultures.

Cook argues that multicompetence allows individuals to
draw on a range of linguistic and cultural resources in order to
communicate and interact in a variety of social and cultural con-
texts. As a result, multicompetence can lead to increased flexibil-
ity, creativity, and adaptability in communication and cultural
interactions (Cook, 2012).

1.2.3. Exploring verbal repertoires

Linguistic repertoire refers to the range of language varieties or
languages that an individual can use or understand. It encom-
passes all the languages, dialects, registers, and styles that a per-
son has acquired or learned throughout their life.

An individual’s linguistic repertoire is influenced by vari-
ous factors such as family background, educational experiences,
social interactions, and exposure to different language varieties.
Some people may have a wider linguistic repertoire than others,
depending on their linguistic abilities, interests, and opportuni-
ties for language learning.

As a sociolinguistic concept, linguistic repertoire is associat-
ed with the work of John Gumperz in the early 1960s, who devel-
oped the notion of “verbal repertoire’, as he called it (Gumperz,
1964) in relation with the discussion of speech communities. In
his ethnographic approach, Hymes (1974) argued that speakers’
repertoires are functional units. Linguistic repertoires can be seen
as valuable resources in today’s globalized world, where multilin-
gualism is becoming increasingly important.

In the work of Blommaert, the concept of “verbal repertoire” is
closely linked to the idea of superdiversity (Vertovec, 2007; Blom-
maert & Backus, 2013) and the study of language in diverse so-
cial contexts (Jorgensen et al., 2011). Verbal repertoires refer to the
range of linguistic resources that individuals draw upon in their
everyday communication. These resources include not only differ-
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ent languages but also language varieties, dialects, registers, and
styles. Language use is not restricted to a single language but often
involves the combination of multiple languages, dialects, and even
non-verbal elements, or encounters with languages (Blommae-
rt, 2013). Variation in linguistic repertoires can occur within and
across individuals, reflecting their diverse linguistic backgrounds
and experiences. Verbal repertoires highlight the flexibility and
adaptability of language use. Individuals may switch between lan-
guages or language varieties based on social factors.

These repertoires are deeply linked to issues of identity and
social meaning. Language choices and styles often carry social,
cultural, and ideological meanings. Individuals strategically use
specific linguistic features, varieties, or styles to convey their iden-
tities, affiliations, or attitudes, or to perform specific social roles
(Blommaert & Backus, 2013).

Verbal repertoires are not fixed but develop through social-
ization and language learning processes. Individuals acquire and
shape their repertoires through exposure to different linguistic
environments, interactions with diverse speakers, and participa-
tion in various communities of practice. The acquisition and use
of verbal repertoires are influenced by factors such as family back-
ground, education, peer groups, and media. According to Blom-
maert and Backus (2013:20):

Formally and informally learned language and literacy resources
merge into repertoires, and such repertoires reflect the polycentricity
of the learning environments in which the speaker dwells. The precise
functions of such resources can only be determined ethnographically,
i.e. from within the group of users, from below.

1.2.4. Language maintenance: definition and its role in DMM

The development of the multilingual system can also be inter-
preted as a process of adapting to a constantly changing environ-
ment. Maintaining two or more language systems is much more
demanding than having only one system because multilingual
systems are less stable and require constant “correction” and ac-
tivity. The DMM explains the processes taking place in multilin-
gual systems: neither language acquisition nor language loss can
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be considered isolated processes, they must be considered as part
of a dynamic and constantly changing system. The conditions for
the development of multilingual systems also depend on the en-
vironment. The amount of work invested in the preservation of
language systems depends on the available language systems.
The “maintenance” of several systems naturally requires several
investments (Jessner, 2006). A speaker’s linguistic systems do not
simply grow next to each other: they are in constant interaction.

When a language learner stops maintaining a language sys-
tem over time, the system begins to disintegrate as a result. The
rate of decomposition depends on several factors. Therefore, in-
stead of examining the development of individual systems sepa-
rately, we must also examine the totality of the systems owned by
the individual (Jessner, 2008).

Language maintenance refers to the ability of an individu-
al, community or group to maintain its language over time. Tra-
ditionally, applied linguistics has focused on language acquisi-
tion rather than on language maintenance or language loss. New
methods are being developed and evaluated for the benefit of new
generations of learners of foreign languages. Remarkably little at-
tention has been paid to factors that play a role in the maintenance
of an acquired level of proficiency in a foreign language. Recently
these aspects have received more attention because of the grow-
ing interest in language loss in general and foreign language loss
in particular (De Bot et al., 2007). In the 1960s, Fishman suggested
that the language shift and maintenance were such sociologically
and politically important phenomena that they deserve a sepa-
rate field of examination (Fishman, 1964). The following decades
saw an increase in the number of studies dedicated to LM and
LS. Most of them employed an ethnographic approach, but often
used statistic data and historical materials (Gal, 1997).

Language maintenance means that the speech community,
despite being bilingual, continues to speak their own, original
language, and does not switch to using another language. Lan-
guage shift is the historical process during which a community
abandons their native language through different degrees of bi-
lingualism, over several generations its original language and
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gradually switches to the use of another language (Gal, 1979). We
can speak of language death if, as a result of language shift, there
are no native speakers of the given language left, and as a result
of language exchange, the language itself disappears from the
languages used for communication purposes. Unlike community
language shift, language loss is an individual process. In this case,
the transition from one language to another is not at the commu-
nity level, rather, it occurs at the level of individual speakers. For
some speakers, the transition from using one language to another
can already take place, while the community itself still bilingual
(Csernicsko ed., 2010). To sum up, language shift and language
maintenance are two endpoints of the same spectrum (see Bartha,
1998). According to Pauwels (2004:719):
The term language maintenance is used to describe a situation in
which a speaker, a group of speakers, or a speech community continue
to use their language in some or all spheres of life despite competition
with the dominant or majority language to become the main/sole lan-
quage in these spheres.

The ethnic support from within a group can often be seen as
a key factor in long-term language maintenance. People who live
in their ethnic communities will more likely to be language main-
tainers, due to a fairly simple reason: if they spend much of their
lives in an L1 environment, they do not need an L2 to to get by in
their everyday lives, or do not need to use it frequently (Giles et
al. 1977; Stoessel, 2002).

Based on Thieberger (1990:334), language maintenance is:

“(1) a description of the state of shift that a language has under-
gone (that is, how much of the language is actually maintained)

(2) those activities engaged in with an aim of maintaining lan-
quages.”

Language maintenance is not a static process, but rather a pro-
cess that is constantly changing and evolving. Language use is in-
fluenced by the context in which it is used, and language users must
constantly adapt to changes in their linguistic environment in order
to maintain their language over time (Herdina & Jessner, 2002).
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1.2.5. Multilingual Communities

According to Baker and Prys Jones (1998), a language community
is formed by those who use a given language for their daily exist-
ence, partially or completely. According to the authors, there is no
preferred term that is able to summarize all the complexity, dyna-
mism and color that bilinguals existing in groups represent. Com-
plex realities might be camouflaged as simple labels. One has to
recognize the limitations of the terminology and to acknowledge
the dimensions beneath the surface. As Sharp (1973) states, “each
bilingual community is unique.” Such communities may range in
size from a few individuals to many thousands, a region, or parts
of large settlements or cities. Most definitions of communities are
not even concerned about the size or the geographical cohesive-
ness of the units, they may be as few as two people, or involve a
lot more, thousands or even millions. Gumperz (1968:463) defined
linguistic communities as
[...] a social group which may be either monolingual or multilingual,
held together by frequency of social interaction patterns and set off
from the surrounding areas by weaknesses in the lines of communi-
cation. Linguistic communities may consist of small groups bound
together by face-to-face contact or may cover large regions, depending
on the level of abstraction we wish to achieve.

Meanwhile geographic locations such as a neighborhood
provide a context for interaction among members of a certain
group, a language community does not need to have an absolute
geographic reference or boundaries. In some cases, membership
in bilingual communities of practice may be defined not so much
by active use of two or more languages, but primarily in terms
of passive competence and shared norms of understanding (Ro-
maine, 2012).

According to Potowski (2013:321):

Multiple languages share geopolitical space for a number of reasons,
including immigration (voluntary and involuntary), conquest, and
other historical developments involving the migration of people and
borders. In most multilingual nations, there is one dominant lan-
quage used in wider society, and non-dominant languages can coex-
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ist within a state of relatively stable multilingualism in one of several
fashions. There can be monolingual individuals of different languages
[...]. This is often referred to as societal bilingualism with individual
monolingualism.

Multilingual communities offer great opportunities for in-
depth analyses, including those focusing on the idea of language
maintenance (LM) and shift (LS). Language shift and its results
are among the most common consequences when different lan-
guages come into contact, because most often through social or
political processes languages can become dominant at the expense
of others (Cavallaro, 2005; Clyne 2009). An excellent example is
Gal’s now classic study on language shift, examining a Hungar-
ian-German community in eastern Austria, Burgenland. In pre-
vious decades, Hungarian was used in all situations of social life
in the community, but later on, the language became a symbol
of membership in the local group and the occupation of peasant
agriculture. The German language was first used only with out-
siders and strangers, but a change took place over time, as the lan-
guage was more and more associated with high status and public
power, economic success and financial benefits. The rejection of
the status of peasant agriculturalist, led to the rejection of the lan-
guage that symbolized it (Gal, 1979).

Based on Thieberger’s work (1990), there are several possi-
ble reasons why languages should be maintained. The author set
up seven categories to describe the arguments that are commonly
used to justify language maintenance:

* from the national heritage point of view, preservation of

the linguistic resources of the nation

* social cohesion

* identity

* diversity

* language maintenance as part of cultural maintenance in-

dividual well-being

* social justice
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1.2.6. Multilingualism in the family domain

As reported by Spolsky (2012) each domain of language use has
its own participants, with their own beliefs of language and lan-
guage choice. For instance, at the national level, these could be
the legislative bodies, civil servants, other bureaucrats. In the reli-
gious domain, there is a “key addressor” (author of sacred texts)
and “addressee” (target of prayers), there are clerics (priests,
imams, rabbis, ministers) and congregants, etc. There could be
several other relevant domains, such as neighborhood, with the
tendency of speakers of the same variety, concentrated on a small
area (see Milroy, 1980). Another crucial domain is the workplace,
when a job requires particular language skills. These, and many
other domains constantly influence each other in various ways.

In the recent years, the family domain has been getting more
and more attention in the academic literature. Studies on language
maintenance and shift proved that the role of the family could
not be ignored in the preservation of ethnic minority languages
(Schwartz, 2010).

According to King and Fogle (2017), family language policy
refers to the explicit or implicit rules and practices that a family
establishes regarding language use and language learning within
the household. Family language policy (henceforth FLP) exam-
ines child-caretaker interactions, language ideologies in the fami-
ly (e.g. attitudes and ideologies about language(s) and parenting),
and the overall language development of the children..

When investigating the core of the problems related to FLP,
Spolsky (2012:7) states the following:

A central problem in understanding family language policy is to ex-
plain the varying levels of commitment to acquiring the new domi-
nant language on the one hand and to maintaining the heritage va-
riety on the other. The regular answer is to contrast economic and
practical arquments with questions of identity.

Parental attitudes to languages used in the family could de-
pend on their assessment of their children’s language situation.
Parents, for instance, when aiming to preserve their own mother
tongue try to modify their children’s language environment. FLP
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also includes the strategies and policies that families use to man-
age their language practices and beliefs. This includes decisions
about language use within the household, language education
and language maintenance strategies, and the negotiation of lan-
guage use in multilingual settings.

Fishman, as one of the pioneers of language maintenance-re-
lated research, also highlighted the importance of the family in
home language maintenance. He viewed families as the natural
borderlines that enable to relieve outside pressures of the circum-
stances, making the family also resistant to the pressure of the
society (Fishman, 1991). Many scholars underscore the role of the
mothers, as (often times) the primary caregivers of the upcoming
generation (Fishman, 2000).

As young children interact with their caregivers in socializ-
ing activities, they acquire linguistic and social skills as well as a
culturally specific world view (Garrett & Baquedano-Lopez, 2002).

Additive bilingualism (Lambert, 1974), which is often cel-
ebrated for adding another language and without replacing the
tirst, cannot be taken for granted. Bilingualism and multilingual-
ism mean different things to different families and generations and
even individuals within a family. Their differing views can impact
the family relations and dynamics as well as the way individual
family members perceive social relations and structures, and how
they construct their own views and identities (Hua & Wei, 2016).

1.2.7. Multilingualism through instruction

Multilingualism can be achieved through various instructional
methods and approaches. Here are some key approaches to in-
structed language learning;:

Additive language learning. An approach that emphasizes the
addition of a second or foreign language while maintaining and
valuing the learner’s first language. It promotes the idea that the ac-
quisition of additional languages does not detract from or replace
the learner’s existing language(s), but rather enriches their linguis-
tic repertoire. (Skutnabb-Kangas, 1990; Beregszaszi, 2011, 2021).

Immersion Programs. Immersion programs involve teaching
all subjects in a target language, providing students with an im-
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mersive environment. This approach encourages active language
use and accelerates language acquisition (see Cummins, 2007).

Bilingual Education. Bilingual education programs use both
the students’ native language and the target language for instruc-
tion. This approach helps maintain and develop the students’
proficiency in their first language while building skills in the
target language (Andersson & Boyer, 1978). According to Skut-
nabb-Kangas and McCarty (2008), bilingual education can range
from non-forms to strong forms with different outcomes and rates
of success. Non-forms of multilingual education usually lead to
monolingualism, and include mainstream monolingual pro-
grammes with foreign language teaching for dominant language
speakers; monolingual dominant-language medium programmes
in which indigenous/minority children learn the mother tongue/
heritage language as a subject, often outside regular school hours;
submersion (“sink-or-swim”) programmes; and segregation pro-
grammes. Weak forms aim for strong dominance in the majority
language, and include early-exit and late-exit programmes (see
Crawford, 1989). Strong forms include mother-tongue mainte-
nance (language shelter) programmes; dual language and plu-
ral multilingual programmes. It has to be noted that only strong
forms lead to high levels of multilingualism and lead to greater
academic success for language minority. Another important point
to make is that these programmes respect linguistic human rights
(Skutnabb-Kangas & McCarty, 2008).

Content and Language Integrated Learning (CLIL). CLIL is an
instructional approach where subjects are taught through the me-
dium of a second or foreign language. This method allows stu-
dents to learn both the subject matter and the target language si-
multaneously (see Dourda et al., 2014).

1.3. Hungarians in Transcarpathia

In the following subchapter, the broader contect of the study will
be described. Hungarians are one of the smaller minorities of
Ukraine, mainly located in the westernmost region of the country:
Transcarpathia.
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1.3.1. Brief History

Transcarpathia (Ukrainian: 3akapriaTtceka o0s1acTs) is located in the
western part of Ukraine, bordering the Ukrainian counties of Lviv
and Ivano-Frankivsk, from which it is separated by the Northeast
Carpathian mountain ranges as a natural border. Transcarpathia
is the second smallest county in Ukraine (only Chernivtsi county
is smaller than it), its area is 12,800 km?, which makes up 2.1% of
Ukraine’s area. Despite its small area, it also borders four countries,
where Ukraine is in contact with Poland, Slovakia, Hungary and
Romania (Ferenc & Kovaly eds., 2020). The Transcarpathian Hun-
garians have a long history in the region, with roots dating back to
the medieval Kingdom of Hungary. From the end of the 9th cen-
tury to the beginning of the 20th century, the Hungarian language
area was undivided and united in one state, in the middle of the
Carpathian Basin. The 20th century brought significant changes in
the history of the Hungarian language, after this unified language
area was torn into several states after World War I. Since the treaty
of Trianon, signed in 1920, the border has played a decisive role
in the Hungarian language and national identity. Political borders
inevitably influence the spoken and written language within the
border and on the other side of it (see Csernicské 1998; Csernicské
et al., 2023). The population was significantly affected by the shift-
ing borders and political turmoil of the 20th century. The Hungar-
ian population in the region declined sharply after World War 1I,
when the territory was annexed by the Soviet Union, and many
Hungarians were forcibly deported to other parts of the Soviet Un-
ion (see Molnar D., 2022). After Ukraine gained independence in
1991, the Transcarpathian Hungarians received more cultural and
linguistic rights, and their status gradually improved. In the first
decades of the independent Ukraine, the Hungarian minority in
Ukraine was represented in the Ukrainian parliament, and there
still are Hungarian-language medium schools and cultural insti-
tutions in the region. However, there are some issues and tensions
related to language rights and policies, particularly in areas where
Hungarians form a majority of the population, and the situation of
the minorities in the country is rapidly changing in the light of the
recent armed conflicts (Csernicsko, 2016).
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Most of the Hungarians living outside the borders of Hun-
gary live in a state of lower or higher degree of bilingualism. Tran-
scarpathia, as a geographical-administrative unit, was established
in 1919 as a result of the peace treaties that ended World War I
in the (first) Czechoslovak Republic under the name of Podkar-
patska Rus: the Hungarian national minority in Transcarpathia
was formed. In the following decades, after centuries of belong-
ing to the Kingdom of Hungary as part of the Austro-Hungarian
Monarchy, the region belonged to several states. The Hungarian
national minority, which has been part of the several states men-
tioned below, has successfully preserved its language, identity
and culture in the last century (Csernicsko et al., 2023).

1.3.2. Demography

After the collapse of the Soviet Union, the first (and still the only)
census in Ukraine, which became independent in 1991, was held
in 2001 Ukrainians make up the majority of the population, but
there are also significant minorities. The main ethnic groups in-
clude Ukrainians (77,8%), Russians (the biggest minority 17,3%),
Hungarians, Romanians, Slovaks, and Roma (Gypsies). The exact
distribution of ethnic groups may vary across different parts of
the region. The number of other minority communities did not
reach 1%. In 2001, 156,566 people declared themselves to be of
Hungarian nationality (0.3%) in the country, and the number of
native Hungarian speakers was 161,618 (Molnér, 2015). 96.8% of
Hungarians of Ukraine live in Transcarpathia. Transcarpathia is
known for its ethnic diversity. In this region, after the Ukrainians
(80.5%), Hungarians formed the largest community (12.1%). The
number of Hungarian-speaking people was 158,729, the propor-
tion was 12.7% in 2001. The majority of Hungarians in Transcar-
pathia (62%) still live in settlements where the Hungarians form
an absolute majority (Molnar, 2016; Molnar D. 2018). The data of
the 2001 census show that 52.8% of people from mixed Hungar-
ian-Eastern Slavic marriages were registered as Hungarians and
47.2% as Ukrainians.

2 http:/ /2001.ukrcensus.gov.ua/
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Map 1. Local governments where the proportion of native speakers
of a regional or minority language reaches the 10% mark
(based on official data from the latest 2001 Ukrainian census)

Source: Molnar D., 2005

1.3.3. The language skills of Transcarpathian
Hungarians in the light of sociolinguistic surveys

Unfortunately, we do not have exact data on the language skills of
the Transcarpathian Hungarians, but primarily through census-
es, as well as sociological and sociolinguistic studies, certain state
surveys and analyses, we can get an idea of the language skills of
the region’s population. The verbal repertoire of Transcarpathian
Hungarians usually consists of multiple items. If we aim to mod-
el epitome of the most common set of languages that an ethnic
Transcarpathian Hungarian acquires throughout their lifetime,
the formula would look like the following;:

— We can state that for those whose mother tongue is Hun-
garian, it will also be their first language, since it was the first
language they learned in their lives.
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— As the official language of the state, Ukrainian plays the
role of a second language, because in addition to being compulso-
ry in school, it is also the language most often encountered in their
immediate environment. For some of the members of the older
generations, Russian also plays a key component in their reper-
toire. It is due to the influence of the Soviet era in the country.

— As a result, English is already the third language for the
target group, and it is mainly mentioned in the literature as a for-
eign language. The term target language is also often used, which
refers to the language the speaker aims to master (Ellis, 1997).

According to the latest census data from 2001, Ukrainian is
clearly the most widespread language in Transcarpathia: 82.57%
of the population (more than one million people) speak it. Howev-
er, 17.43% of Transcarpathians (more than two hundred thousand
people) do not speak Ukrainian. Based on the data of the first and
so far only census of independent Ukraine, it is clear that almost
half of the Transcarpathian Hungarians do not speak a language
other than their mother tongue (Csernicské & Ferenc, 2014).

During a 1996 survey, the language skills of Hungarians
living across the border in the Carpathian Basin were examined.
Based on the survey data, it can be said that among Hungarians
living in Ukraine, the level of knowledge of the state language is
the lowest, far below the level measured in other countries. Re-
garding the knowledge of Russian, the data pointed in a some-
what more positive direction (Kontra, 1996). In the church and in
the family, almost everyone speaks Hungarian, but when leaving
their homes, fewer and fewer people use Hungarian. We can also
observe that the farther we get from the private sphere and the
closer we get to formal arenas, the higher the curve indicating the
use of the state language rises, and the lower the curve indicating
the Hungarian language (Beregszaszi & Csernicské, 2005). Ac-
cording to the data of a 2007 survey, Hungarians living in Ukraine
still have the lowest knowledge of the state language compared
to neighboring countries (Ferenc, 2012). In terms of foreign lan-
guage skills, the data of a 2016 research show that Transcarpathi-
an Hungarians lag behind the Ukrainian population of the region
in their knowledge of English, German and Russian (Csernicské
& Hires-Laszl6, 2019).

Hobinka ANTAL RESEARCH CENTRE FOR LINGUISTICS


https://hodinkaintezet.uz.ua/en/homepage/

36 Rexa MATE: LANGUAGE MAINTENANCE AND SHIFT...

1.3.4. Minority-medium Education

In a minority environment, the role of language in shaping iden-
tity increases. The issue of language education in the Hungari-
an-language medium schools of Transcarpathia is still of funda-
mental importance today. The deficiencies in the education of the
state language lead many parents into making a difficult decision:
should they choose a Hungarian-language medium school, where
children can study in their mother tongue, or should they choose
an institution teaching in the majority language in the hope of
more effectively learning the state language?

As can be seen from the events of recent years, the attitude
of the Ukrainian state towards education in majority and minor-
ity institutions is rapidly changing. Since the introduction of the
External Independent Testing, which was made mandatory for
all students wishing to enroll in higher education in 2008, the pit-
falls of the education system have become even more obvious for
minority students (Orosz & Pallay, 2021). Over the years, there
have been significant differences between numbers of the lan-
guage-literature lessons of Ukrainian and Hungarian-language
medium schools: the former studied the Ukrainian language in
a higher number of hours than the latter. This difference made
entering higher education more difficult for many students of mi-
nority background in the last decade. For instance, Beregszaszi
and Csernicsko in their 2017 study revealed, that up until the
11th grade, students in Ukrainian-language medium schools had
five hundred more Ukrainian language lessons than in Hungar-
ian-language medium schools (Beregszaszi & Csernicsko, 2017).
As a result of the ministerial decree that entered into force in the
2015/2016 academic year, this difference in the number of hours
increased further: in addition to the Ukrainian language, students
of the majority institutions could study a foreign language in a
higher number of hours (Csernicsko, 2015). The inadequate equip-
ment of the schools, the shortage of teachers, the lack of textbooks
and educational aids all make it difficult for the effectiveness of
education in Hungarian-language schools in Transcarpathia (cf.
Beregszaszi & Csernicsko, 2005; Csernicské & Orosz 2019).

However, education in the mother tongue is an extremely
important factor in the language maintenance efforts of Hungar-
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ians in Transcarpathia. It is striking that among the minorities in
Ukraine that have an access to mother tongue educational institu-
tions (such as Hungarians and Romanians), the degree of linguis-
tic assimilation is low. For those minorities who have no formal
education at all in their mother tongue, but only the opportunity
to learn their language as a subject at school, the language shift
has practically already taken place (Csernicské et al., 2020). When
the Kyiv government narrowed the scope and coverage of mother
tongue education, it reduced the chances and opportunities of the
minority group as a community to survive through the Law on
Education (2017)? the State Language Law (2019)*, and the Law
on Secondary Education (2020)°.

The recent years have brought new challenges for schools with
minority languages of instruction. With the education law passed
in 2017, Ukraine wants to strengthen the role of the state language
at all levels of education and direct citizens to Ukrainian-language
training. As a result of the new legislation, probably the most sig-
nificant change in the mother tongue-medium education of Tran-
scarpathian Hungarians will take place in 2023 onwards. From the
5th grade, certain subjects may no longer be taught in minority lan-
guages, and the percentages of the courses taught in the state lan-
guage should be rising each year, reaching a 60 percent ratio. This
change has already taken place in schools with Russian language of
instruction in 2020 (Csernicskoé & To6th, 2021).

1.3.5. Churches

Churches and denominations play an important role in the life
of the state. Together with the establishment of the independent
Ukrainian state, the rebirth of religious communities in Transcar-
pathia began, after the collapse of the Soviet Union. After the turn
of the Millennium, an increase in the number of denominations
can be observed in Transcarpathia (Kicsera, 2010). The previous
census in Ukraine does not include data on the religious and de-

% https:/ / zakon.rada.gov.ua/laws/show/2145-19
* https:/ /zakon.rada.gov.ua/laws/show /2704-19
% https:/ / zakon.rada.gov.ua/laws/show/463-204n984
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nominational composition of the population. However, we know
from sociological surveys that the majority of the population of
Ukraine is Eastern Christian (Orthodox), but the absolute major-
ity of Hungarians are believers in Western Christian churches:
most of the Hungarians in Transcarpathia are Reformed, but a
significant proportion are Roman or Greek Catholic (Tatrai et al.,
2018; Csernicsko¢ et al., 2023).

1.3.6. Language rights, policies: a brief review

The particular characteristics of the geopolitical and geographical posi-
tion of Ukraine, the variable political, historical, economic, cultural and
social development of the regions of its territory inherited from the Soviet
Union, the ethnic and linguistic composition of its population, and the
fact that the representatives of the titular nations of all neighbouring
states are among its citizens all turn the issues of language into matters
of internal and foreign policy as well as of security policy in this country.
(Csernicské & Maté, 2017:14).

As stated by Bilaniuk (2010:109), almost everyone in Ukraine
is bilingual, to varying degrees. A fundamental characteristic
of the language situation in Ukraine is bilingualism of society
(Shumlianskyi, 2010). In spite of this, due to negative historical
experiences, bilingualism often gets stigmatized in Ukraine (Pav-
lenko, 2011).

The nature of bilingualism in Ukraine is primarily due to
historical factors. The language situation in the country is often
characterized by the opposition of de facto multilingualism and
de jure monolingualism of the state (Csernicské & Ferenc, 2016;
Csernicsko 2016/ c). In the course of the last century, the territory
of the region has been divided by several states, each of which
had its own language policy. Different languages in the region
had state language and/or official status in these political eras.
The following table illustrates the most important changes in the
state affiliations of the region (Csernicsko, 2013).

Most of the people living in Transcarpathia (those who were
born before the 1990s) have personally experienced at least one
change of state and, at the same time, at least one state language
change. The legal status of the languages used in today’s Tran-
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scarpathia has changed several times over the last hundred years.
None of the languages used in the region has had a constant sta-

tus over the last century (Csernicsko, 2013).

Table 1. State affiliations of today’s Transcarpathia

e . Name The status
State affiliation Period of the region of the region
Kingdom of Hungary Ung, Bereg, It does not have a uni-
in Austro-Hungarian 1867-1918 | Ugocsa, Marama- | fied and independent
Monarchy ros counties administrative status.
Czechoslovak Republic | 1919-1938 | Podkarpatska Rus tis an autopomot}s
administrative unit.
Czechoslovak Republic | 1938-1939 | Podkarpatska Rus | Autonomous region.
Carpatho-Ukraine 14-16.03.1939 Independent state.
A special adminis-
. Subcarpathian trative unit separat-
Kingdom of Hungary 1989-1944 | province ed from the county
system.
An independent pseu-
Transcarpathian 26.09.1944- do-state without any
Ukraine 22.1.1946 international recogni-
tion.
A county-level admin-
Ukrainian SSR in the 1946-1991 Zakarpattia istrative unit in the
Soviet Union Oblast Ukrainian SSR with no
autonomy whatsoever.
Ukraine From 1991 Zakarpattia A county without any
Oblast independence.

Source: Csernicsko (2013: 18)

State changes have rearranged the hierarchy between lan-

guages in all cases. Since 1920, the official language has changed
6 times, which in each case has brought compulsion to adapt for
the people living in the region. If we take a closer look at the sta-
tus of the Hungarian language and its changes, we can see that its
language policy situation is not constant in independent Ukraine
either (Csernicsko et al., 2023). The 2012 Language Law brought
a positive change (see Szabémihdly, 2017), but the state language
law passed in 2019 reduced the status of the Hungarian language
in Transcarpathia, compared to 1991. Over the last century, sever-
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al state formations have made it possible for minority languages
to be used as official languages at regional and / or local level
(Csernicsko, 2013). The Ukrainian State Language Law of 2019 re-
voked the regional official language status of the Hungarian lan-
guage, and this language now cannot be used as an official lan-
guage in the workplaces of county, district or even local levels,
even in settlements inhabited by nearly one hundred percent of
Hungarians. In Ukraine, the language issue is highly politicized.
This has been repeatedly pointed out by researchers and experts
of international organizations (for a detailed analysis, see recent
papers and brochures published by the Antal Hodinka Linguis-
tics Research Center®®).

The relationship between the language issue and security
policy is also confirmed by the ongoing armed conflict in the coun-
try since autumn 2013, which has been elevated onto a new level
in February 2022, when Russian forces attacked the country. Lin-
guistic conflicts have been used as an excuse for the occupation of
Crimea and for the outbreak of the armed conflict that continued
to devastate several regions of Ukraine, with thousands of deaths
(cf. Csernicsko, 2016). Pursuant to the Ukrainian constitution, the
state language of the country is Ukrainian, and the country’s lan-
guage policy is primarily determined by its relationship with the
Russian minority (Csernicsko, 2017). In the last days of the Soviet
Union and after the fall of the empire, both among the Ukrainians
and among the Romanians, Hungarians, Poles, etc. there was a
growing interest in their own culture and language, and there ap-
peared demands for extending the use of their own language as
opposed to the previously privileged position of the Russian lan-
guage. During this period and in the early years of Ukrainian sov-
ereignty, the respective goals of the majority nation (the Ukrain-
ians) and those of the minorities living in the country coincided.

® https:/ /hodinkaintezet.uz.ua/ wp-content/ uploads/2020/01/Strasbourg_2020-ENG.
pdf

’ https:/ /hodinkaintezet.uz.ua/ wp-content/ uploads/2019/05/HANYK_brossura.pdf
8 https:/ /hodinkaintezet.uz.ua/ wp-content/uploads/2022/01/Implementation_of_
Language_Rights_in_Ukraine.pdf

? https:/ /hodinkaintezet.uz.ua/ wp-content/ uploads/2021/03/ Alternative_report.pdf
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However, while the situation of the Ukrainian majority and that
of the minorities in the Soviet Union had been similar in many
respects, after 1991 their parallel efforts to strengthen the position
of their languages has come into conflict: the language policy of
the Ukrainian state insists that the functions previously enjoyed
by the Russian language be taken over by the Ukrainian language,
whereas national minorities also want to use their mother tongues
in as many spheres of language use as possible (Csernicsko et al.,
2020). Since 2014, there have been many ongoing changes in the
county’s language policy, that has severely affected its minorities.
The most important laws in force are the following;:

1. Law of Ukraine “On Education” (2017)

The law covers all levels of education, from preschool to
higher education, and it establishes the principles of education,
including the right to education, equality of access, the quality
of education, and the development of a knowledge-based soci-
ety. The law also outlines the structure of the education system
in Ukraine, which includes preschool, primary, basic secondary,
upper secondary, and higher education. It establishes the stand-
ards for educational institutions, the requirements for curricula
and teaching methods, and the procedures for the certification of
teachers and educational institutions. The law emphasizes the im-
portance of the Ukrainian language in the education system and
establishes the requirement for the use of the Ukrainian language
as the main language of instruction in all levels of education, ex-
cept for the study of foreign languages and the languages of na-
tional minorities.

In accordance with the law, persons belonging to minorities
can only receive full mother-tongue medium education at the kin-
dergarten and elementary school levels, but even there only in
addition to the state language, i.e. mixed, minority-state language
education.

Such education is not carried out in an institution operating
in the language of the given minority, but only in Ukrainian-lan-

10 3akon Vxpaiuu «[1po ocsity», 2017. https:/ /zakon.rada.gov.ua/laws/show/2145-19
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guage medium institutions (because according to point 1 of the
law, all educational institutions are of Ukrainian language of in-
struction) in separate classes (groups). Institutions operating in a
language other than Ukrainian cease to have the right to exist. The
possibility of mother-tongue medium education (its legal basis)
ceases both in vocational secondary and higher education. Here,
if there is a need for it, the conditions are created for learning the
language of the minority as a subject. At the same time, the leg-
islator leaves a loophole for multilingual education, since one or
a few subjects can be taught in two or more languages. But not
in any languages: in this case only English and other official lan-
guages of the EU can be used (Csernicsko, 2021; Orosz, 2021).

2. Law of Ukraine “On Supporting the Functioning of the Ukrain-
ian Language as the State Language” (2019)"

The law sets out the principles for the use of the Ukrain-
ian language in public institutions, media, education, culture,
and other areas of public life. It emphasizes the importance of the
Ukrainian language for national identity, social cohesion, and the
development of the country. The law establishes the requirement
for the use of the Ukrainian language in official documents, pub-
lic announcements, and other forms of communication in public
institutions. It also mandates the use of the Ukrainian language in
public events, including official ceremonies, meetings, and con-
ferences. The law promotes the development and popularization
of the Ukrainian language in the media by requiring that at least
75% of the total airtime of television and radio channels must be
in the Ukrainian language. It also requires that all printed media,
including newspapers, magazines, and books, be published in the
Ukrainian language.

Furthermore, the law provides for the promotion and sup-
port of the Ukrainian language in education, culture, and science.
It establishes the requirement for the Ukrainian language to be the
language of instruction in all educational institutions in Ukraine,

' 3akon Ykpaian «[Ipo 3abesnedeHHst (yHKI[OHYBaHHSI YKpaiHCBKOT MOBM SIK
nmepkaBHOI», 2019. https:/ /zakon.rada.gov.ua/laws/show/2704-19
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with exceptions for the study of foreign languages and the lan-
guages of national minorities.

In order to achieve this goal, it introduces a citizenship ob-
ligation previously unknown to the Ukrainian legal system, the
mandatory knowledge of the Ukrainian language. It envisages
civil liability for violators of the provisions of this Law, for the
deliberate distortion of the Ukrainian language in official docu-
ments and texts, for violations of its spelling rules and language
standards, as well as for limiting or obstructing its use. In many
areas (for example: press, book publishing, internet interfaces,
academic activities, sports activities, health care, etc.), it intro-
duces rules, mostly requiring the exclusive use of the Ukrainian
language, which were not previously subject to legal regulation
(Csernicsko et al. 2020).

3. Law of Ukraine “On General Secondary Education” (2020)*

The law covers the principles of education, the structure of
the education system, the rights and responsibilities of students,
parents, and educational institutions, and the procedures for the
certification of teachers and educational institutions.

The law emphasizes the importance of the Ukrainian lan-
guage as the state language of Ukraine and establishes the re-
quirement for the use of the Ukrainian language as the main lan-
guage of instruction in all educational institutions

The law also provides for the development of a flexible and
inclusive education system that meets the needs of all students,
including those with disabilities, and promotes the integration of
students from diverse backgrounds into mainstream education.

The law establishes the standards for educational institu-
tions and the requirements for curricula, teaching methods, and
assessment. It also provides for the development of extracurricular
activities, such as sports, cultural and artistic activities, and volun-
teer work, to promote the holistic development of students. Ad-
ditionally, the law recognizes the importance of digital education

12 3akon Yxpaiam «[1po MoBHY 3aranbHy cepermHio ocBity», 2020. https:/ /zakon.rada.
gov.ua/laws/show/463-20#n984
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and establishes the requirement for the use of modern educational
technologies in teaching and learning (Csernicské & Toéth, 2021).

4. Law of Ukraine ,On Indigenous Peoples” (2021)"

According to this Law, the indigenous people of Ukraine is
a native ethnic community that was established on the territory of
Ukraine, has its own language and culture, has traditional social,
cultural or representative bodies, considers itself the indigenous
people of Ukraine, constitutes an ethnic minority among the pop-
ulation, and does not have its own state outside the borders of
Ukraine (Article 1, paragraph 1).

The document not only sets the criteria for belonging to
indigenous peoples outlined above, but also defines the area
of Ukraine where such peoples could have formed, namely the
Crimean peninsula: these are the Crimean Tatars, the Karaims
and the Krimchaks. (Article 1, paragraph 2). So, the drafters not
only decided who the indigenous people could be, but also who
could not: those who have a national state (motherland), those
who do not live on the Crimean peninsula, and those who are not
Crimean Tatars, Karaims or Krimchaks (Csernicské & Té6th-Oro-
sz, 2021; Csernicsko, 2022).

Language policy in Ukraine remains a complex and contro-
versial issue, reflecting the country’s linguistic diversity and his-
torical legacy. The ongoing debates about language policy reflect
broader debates about identity, culture, and power in Ukrainian
society (Brenzovics et al., 2020).

1.3.7. Recent events: the decentralization
reform and its effects on Transcarpathia

The decentralization reform in Ukraine is a comprehensive pro-
gram of administrative and territorial reform that aims to transfer
more power and resources from the central government to local
communities. The main objective of the reform is to strengthen
local self-government, increase the efficiency and transparency

13 3akon Vkpaiam «[Ipo xopiaHi Hapomm Ykpaiaw Bim 1 mmms 2021 p. Ne 1616-1X
https:/ /zakon.rada.gov.ua/laws/show/1616-20#Text
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of public services, and promote the economic development of
regions. The reform includes several key elements, such as the
amalgamation of smaller administrative units into larger ones, the
transfer of authority and resources to local authorities, and the in-
troduction of new mechanisms for citizen participation and public
accountability. The reform has led to the creation of united terri-
torial communities (UTCs), which are larger administrative units
formed by the voluntary amalgamation of smaller municipalities.

In 2015, the Supreme Council of Ukraine adopted the
Law “On voluntary amalgamation of territorial communities”
(3Y2015"), which marked the beginning of the Ukrainian admin-
istrative or decentralization reform. As a result, local and rural
self-governments were to be organized. On 17 July 2020, the Su-
preme Council voted the Decree on the Establishment and Termi-
nation of Districts, which concluded the legal regulations of the
decentralization process: 490 districts of Ukraine have been abol-
ished, and 136 new districts have been formed instead®. 6 districts
of Transcarpathia remained of the former 13 (Uzhhorod, Muk-
achevo, Berehove, Khust, Tyachiv and Rakhiv district), while the
former 337 local governments were organized into 64 micro-re-
gions (Csernicsko et al. 2023).

The aim of the decentralization reform was to give more
power to the local municipalities. There was a possible legal basis
for the significant part of the Hungarian language area to be con-
centrated in a single administrative unit. The Hungarian commu-
nity developed a proposal to establish a district with a Hungarian
majority (parioH).

The division of the ethnic and linguistic area into several ad-
ministrative units and the connection with the settlements most-
ly inhabited by Ukrainians hinder the advocacy activities of the
Hungarian community. The change in the ethnic and linguistic
composition of the administrative units will undoubtedly have an
impact on the use of the Hungarian language as well, however,

14 3y2015 - 3akon Vkpainu «I[Ipo 1mo0poBuibHe 00’ €IHAHHS —TEPUTOPIaIbHUX
rpomany». https://zakon.rada.gov.ua/laws/show/157- 19#Text
15 See: decentralization.gov.ua
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due to the novelty of the situation, long-term conclusions cannot
be drawn in this regard (Molnar D, 2021).
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2.1. Zhnyatino/Izsnyéte: a bilingual village in Western Ukraine

2.1.1. Introduction

A multilingual community itself is comparable to an ever-chang-
ing ecosystem, with its specific features, its systems operating in
two or more languages, which is equally affected by common
events. In the following, I will attempt to show what those who
visit Transcarpathia can experience. The subject of my analysis is
a settlement where the presence and co-existence of multilingual-
ism is a natural phenomenon.

This study is intended to be an important snapshot of the
current situation of this particular community. We have to em-
phasize that due to the ongoing Russian invasion of Ukraine, the
circumstances are changing rapidly, and drawing long-term con-
clusions is merely impossible.

2.1.2. A multilingual community in Transcarpathia

Baker and Prys Jones (1998) speak of a “language community” of
people who use a particular language for some or all of their dai-
ly existence. The size of such communities can range from a few
individuals to thousands, it can be a country, a larger city district,
or a region.

Zhnyatino (Izsnyéte in Hungarian and >Knamuno in Ukrain-
ian) is a settlement with a mixed population, with 63.4% of Hun-
garian speakers and 36.16% of Ukrainian speakers at the time
of the 2001 census. Moving towards the village of Horonda, the
number of native Hungarian speakers decreases to a minimum,
and Zhnyatino/Izsnyéte also forms a language border (T6th &
Csernicsko, 2014: 134-135).

A quasi-border divides the settlement into two parts: the
part of the village, mostly inhabited by Hungarians, going from
the direction of the village of Hat (Gét) to the center of the village
is called the “Magyarvég” (“Hungarian end”), while the neigh-
boring streets towards Horonda (Gorond) are called the “Orosz-
vég” (“Russian end”) by residents (this part of the village is most-
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ly inhabited by Ukrainians). The name “Russian end” most likely
was inherited from the Soviet era, where the term “Russian” was
used as an umbrella term by other minorities, for the speakers of
Slavic languages of the settlement.

Map 2. The Hungarian language area
of Transcarpathia with the language border

Source: Molnar D., 2005

In Transcarpathia, the majority of Hungarians live in the Hun-
garian-speaking area. This area is made up of a relatively uniform
unit of settlements with a Hungarian majority (there are only a few
smaller villages and towns of mixed population), which stretches
in the southwestern part of Transcarpathia parallel to the Ukraini-
an-Hungarian border, 15-20 kms wide. In some sections of the lan-
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guage border, it widens to form a strip of settlements with a mixed
population, and in others it shrinks to a thin line (Molnar, 2016).

Even in the Hungarian period, the Hungarian settlement
area of the Mukacheve district had contact with the town of Muk-
acheve itself only through skillfully drawn nationality maps. The
Hungarian villages from Barkasove (Barkaszo) to Fornosh (For-
nos) lie directly on the border of the Berehove district, with the
exception of Rakoshino (Rakos), which is a language island with
a Hungarian minority, with a population of two and a half thou-
sand Hungarians. Zhnyatino/Izsnyéte, located on the language
border, also has a mixed population. The Hungarians make up
approximately 60% of the total population. (S. Benedek, 1994).

According to the 2001 census, the population of the settlement
is 2243 people, 1435 of which is Hungarian and 642 is Ukrainian.
The settlement is also home to a rather small and segregated Roma
community, the population of which has significantly shrunk and
changed after the war. Before the decentralization, it belonged to
the Mukachevo district, today it is the part of the Horondivska
hromada (municipality), with two other settlements (Horonda and
Strabichevo) with a population of ethnic Ukrainians about 90%.
The Hungarian population makes up 10.6% of the overall number
of people in the municilaplity (Molnér D., 2022). The municipality
itself belongs to the newly formed Muhachevo district.

Language border as a notion is rather problematic. How-
ever, it is essential for understanding some of the phemomena
mentioned later on. The related notion of dialect border which
cannot be easiliy defined either, might suggest that such borders
do not even exist as it seems rather obvious that two language
areas cannot be separated by a simple line. It is the grouping of
dialects according to one or a few selected criteria that carries the
risk of arbitrariness. In a recent study, Vargha (2022) describes the
problematic nature of drawing language borders. In her example,
dialectometric research, which strives for a high degree of objec-
tivity, also appeared as a critique of the classical method, which
on the basis of a large amount of data, without prior selection,
using mathematical procedures and a quantitative methodology,
enables the comparison of dialects and grouping. Even objective
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classification can result in arbitrary dialect boundaries: groups of
research points are also demarcated where the change is gradual,
i.e. there is no sudden change in the dialect continuum. In other
words: an objective way of defining the dialect boundary does not
mean that the perceived border would necessarily correspond to
a real dialect fault line.

When speaking of language borders, a transition area is more
likely to form, where all of the languages used in the neighbour-
ing areas might occur, and this is the result of the ongoing social
changes, rather than a geographic variable (Willemyns, 2002). It
can be compared to two different types of pearls or grains poured
onto one plate besides each other. Even if you don’t mix them, it
occurs that some of them blends into the other. It is the society
and the environment as a whole that creates language borders,
through different experiences and viewpoints, which implies that
borders imposed on communities do exist to begin with; howev-
er, it is the community itself which recognizes and sets its own
borders, and which decides then to fit in with them (lannaccaro &
Dell’ Aquila, 2001).

As it will be analyzed in the following chapters of the thesis,
this quasi-border plays an important role in the everyday life of
the locals, influencing different aspects of their lives.

2.2, Languages in the visual space

In Transcarpathia, it is not a rare phenomenon for vendors trave-
ling in minibuses to advertise their goods through loudspeakers
on the streets of villages. One can witness such cases in Zhnya-
tino/Izsnyéte as well. I would like to draw the attention to one
particular incident.

What makes the phenomenon special was the execution of
the ad: bedspreads and pillow sellers drew the attention of cus-
tomers to themselves in Hungarian from the center of the vil-
lage. But as the bus moved on, the wind brought other sounds:
the advertisement first switched to bilingual, and in the ever-di-
minishing echoes, as it moved towards the “Russian end”, only
Ukrainian words could be heard. This case not only demonstrates
the excellent local knowledge of the entrepreneurs: it is a perfect
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example of how several languages and nationalities coexist in the
same settlement, and how geographically separated they can be.

The following subchapter is an introduction to the visual bi-
lingualism that is present in the settlement.

2.2.1. Linguistic landscape analysis

Linguistic landscape (LL) analysis began to spread as a part of so-
ciolinguistic research According to Nash (2016), LL is like an old
wine freshly housed in new bottles. Linguistic landscape might be
relatively new to landscape studies and may be a recently devel-
oped in linguistics, the details of LL have been, at least philosoph-
ically, addressed in earlier papers in linguistics.

There is a growing body of research on the linguistic land-
scape in the last 10 years. This research has been published in dif-
ferent journals including a special issue of the International Jour-
nal of Multilingualism (Gorter, 2006) and language signs have also
been the focus of attention of the geosemiotics approach (Scollon
& Scollon, 2003). The great breakthrough came from the paper of
Landry and Bourhis (1997), when they demonstrated the symbol-
ic significance of the appearance of different signs, and they make
a clear distinction between the informative and the symbolic func-
tions of language signs.

This distinction was already pointed out by Spolsky and
Cooper (1991). Goffman (1981) also drew attention to the symbol-
ic significance of the inscriptions that appeared in the given space,
who dealt with the social consequences of language use and its
connections.

The essence of the linguistic landscape research is to shed light
on and explain exactly what underlying motivations, ideologies,
and power struggles are behind the different forms of signs that
are influenced by underlying factors. In the aspect of the linguistic
landscape, the use of language in public spaces is not arbitrary and
random, the linguistic landscape views them as representations
that are defined socially, humanly, politically, ideologically, eco-
nomically, legally, by class and identity, and by multilingualism.
Thanks to this, the linguistic landscape is embedded in the analysis
and investigation of several social sciences (Gorter & Cenoz, 2008).
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Linguistic landscape essentially contains qualitative and quantita-
tive elements, and their combined forms also occur.

Two important areas of linguistic landscape studies can be
distinguished. Its first and essential field, in which it examines
and evaluates the use of language in public space embedded in
language policy processes. Linguistic landscape analyzes to eval-
uate the appearance of languages and their use in different posi-
tions, in addition to their symbolic significance, based on the pos-
sibilities provided by language rights (Hires-Laszl6 et al., 2023).
In this case, it becomes important whether the sign was initiated
by a private person or published by an office or organization.

Cook (2022) points out that regarding the differentiation,
whether the signs were put up by government bodies or individ-
uals, they have been categorized as “public” versus “private’ (Lan-
dry & Bourhis, 1997), ‘top-down’ versus ‘bottom up” (Ben-Rafael
et al. 2006), and ‘official’ versus ‘non-official” (Backhaus, 2006).
Another important area of linguistic landscape analysis is where
it is used to evaluate typical patterns in society.

In the recent decades, there has been a growing body of
research on the LL of Transcarpathian settlements, as the rep-
resentation of languages in the visual space is a clear indication of
the ongoing processes in the region and it has been a useful tool to
demonstrate changes in language policy, social and cultural phe-
nomena, and the appearance of ideologies®®.

2.2.2. The Linguistic Landscape of Zhnyatino/Izsnyéte

By examining the linguistic landscape of public spaces, Gorter
(2006) emphasized that the use of language by residents speaking
different languages can create a specific (symbolic) condition for
increasing the confidence of the given language. Ben-Rafael (2009)
further interpreted the symbolic significance of inscriptions - the
significance of the message depends on whether it was made pub-

16 See: Beregszaszi 2005, Csernicsk6 2015, 2016a, 2016b, 2017b, 2019, Csernicské et
al., 2022, Hires-Lészl6 2015, 2018a, 2018b, 2019, Hires-Laszl6 et al., 2022, Karmacsi
2014, 2018a, 2018b, Laihonen & Csernicské 2017, 2019, To6th 2014a, 2014b, 2015, 2017,
To6th-Orosz 2019, 2020.
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lic by official or private persons. As it was discussed in the pre-
vious chapter, recent years have brought radical changes in the
language policy of the state, especially in those areas where the
country’s minorities are affected.

The previous language law that came into force in 2012 al-
lowed the use of minority languages in the work of local govern-
ments where minority language speakers have reached 10 percent
(see e.g. Csernicské & Fedinec, 2016). The recent language law
(On Supporting the Functioning of the Ukrainian Language as the
State Language, 2019) only allows the use of the state language
for the aforementioned purposes. For instance, Article 12. of the
law defines the state language as the only working language of the
government authorities:

Working language in the operation of government authorities, authorities
of the Autonomous Republic of Crimea, local self-government authorities,
State- and communityowned enterprises, institutions and organisations:
The working language in the operation of government authori-
ties, authorities of the Autonomous Republic of Crimea, local
self-government authorities, State- and community-owned enter-
prises, institutions and organisations, including the language of
conferences, events, meetings and the day-to-day communication
language, shall be the State language. The working language in
the operation of foreign diplomatic institutions of Ukraine and
other state missions abroad shall be the State language".

Article 41. of the aforementioned law, on the “Use of the
State language in geographical names and names of toponymic
sites” states that all the signs and inscriptions shall use the state
language. This brings the existence of bilingual signs in the region
to an end, even though it dates back to several decades in the his-
tory of the territory. The name plates of state authorities, munici-
pal bodies, state and municipal enterprises and institutions shall

7 https:/ /www.venice.coe.int/ webforms/documents/ default.aspx?pdffile=CDL-REF
(2019)036-¢
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be in the state language. In addition to Ukrainian, these may also
appear in English (see Csernicskoé 2013; Csernicsko et al., 2023).

1. Geographical names, as well as names of public gardens,
boulevards, streets, lanes, descents, passages, avenues, squares,
plazas, embankments, bridges and toponymic sites shall be made
in the State language.

2. Names of toponymic sites shall not be translated into oth-
er languages and shall be conveyed in official documents, mass
media, cartographic, reference, encyclopaedic, educational and
other publications in the letters of a relevant alphabet according
to pronunciation thereof in the State language.

3. When used in Ukraine, names of geographic sites and to-
ponymic sites located within other states, as well as those of geo-
graphic sites and toponymic sites that are not under sovereignty
or jurisdiction of any state, shall be conveyed in the State language
in transcription from the original language, subject to the specifics
of Ukrainian phonetics and spelling. Where the name of such ge-
ographic site or toponymic site has a Ukrainian origin, such name
may be used instead of or along with its foreignlanguage version.
Names of Ukrainian origin shall be given preference in official
documents.

4. Within Ukraine, inscriptions on road signs, signboards and
other directional signs of geographic and toponymic site names
shall be conveyed in the State language. In addition to names in
the State language, directional signs of geographic and toponym-
ic site names may contain versions thereof in Latin alphabet. In-
scriptions in Latin letters should be made smaller and located on
the right-hand side or at the bottom.'

When arriving at a settlement, the first thing one notices is
usually the local name plate. For a minority, it is important that in
addition to the state language language, the name of their village
should also appear in their native language. According Téth-Oro-
sz’s (2019) description, three types of nameplates can be observed
in Transcarpathian settlements:

18 https:/ /www.venice.coe.int/ webforms/documents/ default.aspx?pdffile=CDL-REF
(2019)036-¢
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1. nameplates requested by the councils of the settlements
and posted by official bodies;

2. nameplates installed by a political / cultural organization;

3. nameplates installed by the municipality of the settlement.

There are even several forms in one village a settlement
name plate may also occur. In the pictures below, we can see three
versions of the greeting name plate of the settlement, one of which
is the official one, which is monolingual, Ukrainian.

Picture 1. Nameplate posted by the official bodies

A common feature of the settlement name plates posted by
political /cultural bodies is that both the Ukrainian and Hungar-
ian names of the settlement can be read, and the village’s coat of
arms is also visible. On most signs of this type, texts in Ukrainian
and Hungarian greet those arriving in the village, usually the text
in Ukrainian is first, followed by the greeting in Hungarian below
(see Csernicsko, 2013; Karmacsi, 2014; T6th-Orosz, 2019)

A citizen’s militia has been operating in Zhnyatino/Izsnyéte
since 2015. The association has Hungarian and Ukrainian-speak-
ing members as well. Their task is to maintain order in the village,
they assist at events within the village and beyond. The following
picture shows the autumn-winter uniform of the citizen’s militia,
with bilingual inscriptions on it. In the picture above, on the right,
visitors are informed about the presence of this organization is the
settlement, both in Hungarian and Ukrainian.
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Picture 2. Nameplate posted by political/cultural organizations

Zhnyatino/Izsnyéte is a settlement with independent ad-
ministrative status and has public administrative institutions: vil-
lage hall, educational and health institutions, post office, library,
cultural center, etc. State and municipal name plates in Ukraine
display the colors of the Ukrainian national flag: most often, a yel-
low inscription is displayed on a blue background. Ukrainian is
the only language that appears on these signs, in accordance with
the recent legislation.

Picture 3. The autumn-winter uniform
of the citizen’s militia with bilingual inscription
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Picture 4. Monolingual (Ukrainian) nameplates
on the local municipal building (2019)

Street nameplates are monolingual in the whole territory of
the village. It is true for all of the cases where the name plates are
posted by the local government, but there are a few examples of
nameplates that were posted by locals independently, as an addi-
tion to the number of the building. Most of them are in Ukrainian,
but one can also find bilingual ones, however, the occurrence of
those is rare.

Picture 5. Examples of different street name plates in Zhnyatino/Izsnyéte

There are two educational institutions in the village: a pri-
mary school with Ukrainian language of instruction and an el-
ementary school with Hungarian language of instruction. The
legislation currently in force in Ukraine states that the name of
the institution cannot indicate the minority language of instruc-
tion, and in 2021, the names of the educational institutions were
also changed. The schools of the village have been renamed as
follows: from Zhnyatino Elementary School Nol and Zhnyatino
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Elementary School No2 with Hungarian Language of Instruction
to Zhnyatino Gymnasium Nol, and Zhnyatino Gymnasium No?2.
Kindergarten education currently takes place in two groups:
one with Ukrainian language of instruction, and the other with
Hungarian. The ethnic composition of these groups is rather in-
teresting. Due to the recent interest in learning Hungarian by the
local Ukrainians (and Ukrainians from the neighboring villages),
many parents decided to enroll their children in the group with
Hungarian language of instruction, so that their children could be
able to acquire both Ukrainian and Hungarian at the same time at
a very young age. Many of the parents from Hungarian families
followed the same logic in reverse, enrolling the youngest mem-
bers of the family in the Ukrainian group. Due to the increased
demand, the Hungarian group was operating at its full capacity
for years, and even those Hungarian families, who preferred their
children to attend the group had to choose the Ukrainian one,
due to the lack of space. This created a rather unique situation: in
the Hungarian group, children who are Hungarian speakers are
outnumbered by Ukrainian children. Therefore, most of the time,
they speak in Ukrainian amongst themselves. In the Ukrainian
group, there are both Ukrainian and Hungarian speakers, but the
lessons are held in Ukrainian. This situation has created two (lin-
guistically) Ukrainian-dominant groups in the kindergarten.

The village has two churches: the Reformed church stands in
the center of the village, the other church in the village is used by
the Greek Catholic and Orthodox denominations interchangea-
bly. Masses in the latter two are held in Ukrainian. The Reformed
services are in Hungarian. In rare cases, two languages appear at
the same time: these occasions are weddings. According to the
Reformed pastor of the village, in mixed marriages, the oath can
be taken in two languages at the couple’s request. The churches
were built on two ethnically separated areas where, in addition to
ethnic segregation, denominational affiliation is also decisive. The
cemeteries of the two communities are located one after the other
on the left and right side of the road at the outskirts of the village.
The two cemeteries (which technically constitute as one) that are
currently used by the members of different denominations show
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a high degree of linguistic segregation. If we take a look at the ep-
itaphs of the graves, they clearly show that there are no bilingual
forms written, and the families show a clear preference for mono-
lingualism in such situations.

The village has a third cemetery that used to be used by
the Jewish community. It has been preserved in good condition
thanks to its maintainers from foreign Jewish churches. In some
settlements, inscriptions, buildings, and monuments can still be
found that are connected to a language, culture, or people that
are no longer present in the given area, but these signs do not
disappear even after a long period of time. These so-called “Ghost
signs” (Stage, 1989) can be utilized as touristic attractions of a cer-
tain area, as they tell a lot about the history of a settlement. In
other cases, they might be ignored, dissonant, or forgotten parts
of the linguistic landscape (cf. Pavlenko, 2023).

Picture 6. Ukrainian-Hungarian bilingual advertisement
a local entrepreneur at the gate of the cemetery used by members
of the Reformed church

The staff of the local government office consists of four mem-
bers, three Hungarian and one Ukrainian native speaker, but all
of them speak both languages at a high level. All documents in the
office are written in Ukrainian, the official language of the state, in
accordance with the recent legislation in the country.

The meetings of the village council are held in Ukrainian,
but important announcements that appear in the visual space are
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given in the state language and Hungarian. These top-down signs
are placed all over the settlement in the state language, as well as
the building of the local self-government office, and at those terri-
tories where Hungarian speakers live, and in the center of the vil-
lage, bilingual (Ukrainian-Hungarian) announcements are used.

Picture 7. Bilingual announcement of the village council
posted at the entrance of a shop in the center of the settlement

The multilingualism of a shop or business depends not only
on the inscriptions. The signs in its interiors, the list of its offerings,
its website, and its business card all belong to the use of written
language, but in addition to these, a very important factor in mul-
tilingualism is the language skills of the staff. Multilingual inscrip-
tions on the labels of locally produced goods are also part of the
economic sector (Hires-Laszl6 et al., 2022). The State Language Law
adopted in 2019, among other areas, also regulates this area of lan-
guage use: it makes it mandatory to display notices in the state lan-
guage, Ukrainian must also appear in all inscriptions (Csernicské
et al., 2020). Bilingualism of the linguistic landscape of the village
is much more present in local businesses than in any other cases
mentioned before. The entrepreneurs’ aim is to attract as many cus-
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tomers as possible, and providing information on different goods
and prices in several languages is a key component of this.

In the recent years, there have been seven stores in the settle-
ment, with multilingual service, although, due to the crises caused
by the recent events in the country, three of them closed recently.
There is also a hairdresser’s salon available, which attracts custom-
ers from all over the settlement, and also from the neighbouring
villages. Bilingual ads and signs appear frequently in all of these
businesses. The village has two bars and a restaurant, and one can
order drinks and meals in Ukrainian or Hungarian. In the phar-
macy, the customer has the opportunity to receive service in both
Ukrainian and Hungarian. The ATM placed in one of the shops is
operating in three languages: Ukrainian, English and in Hungarian.

Picture 8. Multilingualism of local small businesses

These general conclusions show that in private enterprises,
multilingual signs appear in almost every single unit. The confi-
dence of a minority can also be influenced by political forces: for
the Hungarian minority, the recognition of the necessity of their
mother tongue and the activities of local advocacy and civil or-
ganizations can all have an impact on these processes. As a conse-
quence, we can see that there is a demand for linguistic equality
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in this area, which contributes to the increase of the prestige value
of the minority language, because multilingualism and multilin-
gual signs of a business activity can also increase the success of
the business.
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3.1. Introduction

De Bot (2015) draws the attention to the wide range of methods

that are becoming more and more popular in applied linguistics

research.
The range of research methods that is used in different types of AL
research has grown considerably in the last decades. Most of these
methods were trends imported from other disciplines like sociology,
anthropology, psychology and neuroscience. They range from gram-
maticality judgments to think aloud protocols and very detailed con-
versational analysis techniques, surveys and various neuro-imaging
techniques. Multi-method approaches are becoming popular. (De Bot,
2015:64)

Markee (2012) on the other hand emphasizes, how over-
looked qualitative methods can be. As an example, the author
mentions TESOL Quarterly (2003), more specifically, its guide-
lines for quantitative and qualitative research, which contains a
single entry for quantitative research, and three entries for case
study research, conversation analysis, and (critical) ethnogra-
phy. The author also suggests, that the three examples make up
a rather conservative list among qualitative methodologies: there
should also be room for a much wider range of methods, such as
ethnomethodology, hermeneutics, diary studies, content analysis,
and survey research, among other potential candidates, and last
but not least: life stories.

In the following subchapter, the main theoretical considera-
tions behind the chosen research methods of the study are intro-
duced. The thesis is heavily centered around the life stories of the
participants, aiming to show the individual aspects of language
maintenance as members of a bilingual community, accompanied
by other anthropological tools such as participant observation,
linguistic landscape analysis (shown in the previous chapter) and
language mapping.
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3.2. Methodology

3.2.1. Etic versus emic perspectives

In anthropology and other social sciences, an “emic perspective”
refers to an approach that emphasizes the understanding of a par-
ticular cultural group or phenomenon from the perspective of the
people who are part of that group or who participate in that phe-
nomenon. In short: an insider’s perspective - what anthropolo-
gists call “the emic view”. (Duranti, 1997)

The term “emic” comes from the linguistic concept of phone-
mic, which refers to the sounds that are meaningful within a par-
ticular language system (Pike, 1967). The idea is that just as differ-
ent languages have different phonemic systems, different cultures
have different ways of understanding and interpreting the world
around them. The terms emic/ etic have continuously been reinter-
preted in various fields of the humanities and social sciences, often
to express different standpoints. An emic-etic distinction can vary
from a purely within-culture study (emic) finding more universal
patterns over cultures (etic) (Mostowlansky & Rota, 2020).

From an emic perspective, researchers seek to understand
the meanings and values that are important to the people being
studied. This may involve learning a language (see Todeva & Ce-
noz, 2009) customs, and beliefs of the culture in question, as well
as engaging in ethnographic research methods such as participant
observation and interviewing.

While both emic and etic perspectives have their strengths
and limitations, an emic approach is particularly valuable for
gaining a deeper understanding of cultural practices and world-
views from the perspective of those who live them.

3.2.2. The choice of qualitative research methods

Giving the definition of inductive reasoning, Babbie (2005:24)
stated the following;:
Inductive reasoning moves from the particular to the general, from a
set of specific observations to the discovery of a pattern that represents
some degree of order among all the given events. Notice, incidentally,
that your discovery doesn’t necessarily tell you why the pattern ex-
ists — just that it does.
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Deduction, on the other hand, moves from the general to the
specific. Two very different approaches, but equally valid direc-
tions in science. Reasoning from observations is an essential part
of inductive thinking: observation is the first step that continues
with a search for patterns in the observed phenomena. Qualita-
tive research is often oriented toward the inductive approach. We
have to note that theoretically, qualitative research does not allow
us to use statistical tools to find correlations that point toward
patterns in need of explanation. Although there is a wide range
of programs available that help us analyze qualitative data. On
the other hand, the qualitative (inductive) analyst needs to have a
deep understanding, an insight and ability for reflection to notice
important patterns in a “pile” of data (Babbie, 2020).

Merriam’s (1998; 2002) interpretation of qualitative study
aims to understand and discover phenomena, processes, perspec-
tives, and worldviews of the people involved in the study. Unlike
quantitative research, which is relatively unified in terms of its
goals and procedures, qualitative research is comparatively heter-
ogeneous in its aims and methodologies (Markee, 2012).

In their landmark book, sociologists Glaser and Strauss
(1967/1999) laid the foundations of grounded theory, which is a
qualitative research methodology that heavily relies on inductive
reasoning. It is widely used in various disciplines, including soci-
ology, psychology, and management to generate theories or con-
cepts grounded in data. Hadley (2017) described how the meth-
odology can be used in applied linguistics, as in recent decades
there has been a growing interest amongst sociologists, psycholo-
gists, ethnographers, linguists, etc. to conduct research that goes
against the “established orthodoxy’ in research.

The central idea behind grounded theory is to derive theories
or explanations directly from empirical data, allowing concepts
and theories to emerge from the data rather than being imposed
upon it. It aims to understand social phenomena by systematically
collecting and analyzing data, primarily through interviews, ob-
servations, and document analysis (Birks & Mills, 2015). Ground-
ed theory emphasizes the importance of constant comparison,
theoretical sensitivity, and theoretical sampling to ensure that the
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emerging theory remains firmly connected to the data. It provides
a systematic and rigorous approach to theory generation that can
capture the complexity and nuances of social phenomena.

3.2.3. Ethnographic design

Ethnographic methodology is rooted in anthropology. Ethno-
graphic research, or ethnography, is both a study of interactive
strategies in human life and analytical descriptions of social
scenes, individuals, and groups that recreate their shared feel-
ings, beliefs, practices, artifacts, folk knowledge, and actions. In
other words, it is both a process and product of describing and
interpreting cultural behaviors. In The Sage Dictionary of Social Re-
search Methods (Jupp, 2006), in the entry discussing ethnographic
research, ethnography itself is defined as follows:
It is a research method located in the practice of both sociologists and
anthropologists, which should be regarded as the product of a cocktail
of methodologies that share the assumption that personal engagement
with the subject is the key to understanding a particular culture or
social setting. Participant observation is the most common component
of this cocktail, but interviews, conversational and discourse analysis,
documentary analysis, film and photography, life histories all have
their place in the ethnographer’s repertoire. Description resides at the
core of ethnography, and however that description is constructed it
is the intense meaning of social life from the everyday perspective of
groups members that is sought. (Hobbs, 2006).

Watson-Gegeo (1988) identifies four principles of ethno-
graphic research. According to the author, in ethnography:

a) behavior of groups of individuals is imbedded in culture;

b) microcontext is linked to the macrocontext;

c) the theoretical framework frames the situations and re-
search questions that researchers ask themselves;

d) seeks to understand a situation in its own terms.

Ethnographic theory itself is a mixture of methodologies, in
which personal engagement with the subject is the key to under-
standing a particular phenomenon or social setting. Its most com-
mon component is participant observation, but interviews, con-
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versational and discourse analysis, documentary analysis, film
and photography, life histories all have their place in this reper-
toire (Ejimabo, 2015).

3.2.4. Life stories and linguistic autobiographies

Life stories refer to personal narratives that individuals tell about
their experiences, beliefs, and values over the course of their lives.
Anthropologists use life stories to gain insights into the cultural
and social contexts that shape individuals’ lives, as well as to bet-
ter understand how people make sense of and respond to social
change. Life stories can also reveal the ways in which individuals
negotiate and navigate different issues in their lives.

Todeva and Cenoz (2009) used personal narratives in the
form of linguistic autobiographies to describe the journeys of
speakers of multiple languages. Anthropologists often use ethno-
graphic research methods, such as participant observation and in-
depth interviews, to collect life stories. Linde’s central argument
is that, in telling these stories, which are fragments of individuals’
life stories, the individuals are socially obligated to construct both
coherent selves and coherent stories about career choices (Linde,
1993). Another example is a 2000 study by Luttrell, where we can
also read about the design process of an in-depth analysis of dif-
ferent women'’s life trajectories.

3.2.5. Pilot study. Ethical considerations

The pilot study was a smaller-scale, preliminary investigation
conducted before the main study. It served as a trial run to test
the initial research design, data collection methods, and analysis
techniques. The primary purpose of the pilot was to discover the
necessary adjustments and improve the quality of the main study.
As such in-depth, anthropological studies have not been done be-
fore in the Transcarpathian context, it played an important role in
discovering the methodologies and theoretical frameworks that
appear to be the most useful in this particular scenario (and in this
particular period of time). The pilot study consisted of five shorter
interviews and took place in the summer of 2021. The process was
helpful for making important discoveries on the methodology

Hobinka ANTAL RESEARCH CENTRE FOR LINGUISTICS


https://hodinkaintezet.uz.ua/en/homepage/

68 Rexa MATE: LANGUAGE MAINTENANCE AND SHIFT...

that seemed the most adequate for the study. While conducting
the critical analysis of the pilot study, it became clear that the first
interviews were more structured and felt too guided by the inter-
viewer. Conducting the pilot study was also a learning process,
during which the researcher learned what to ask and how to ask
certain questions in order to gain as many pieces of useful infor-
mation as possible while interrupting the flow of the conversation
as little as possible. It was also crucial for learning the ability to
discover, what should be considered as relevant information, as
life stories might be long and contain personal elements that are
not relevant for the study.

At the beginning of each interview, each participant was
warned about complete anonymity and data protection. Any data
that has been shared in the thesis was only after their consent.

3.2.6. The interviews

During the first phase of the pilot study, some unexpected diffi-
culties were encountered, mostly stemming from the fact that in
recent years the author of this thesis became an insider in the life of
the community. On the one hand, this influenced what information
the informants were comfortable with sharing. My experience was
positive most of the time and exceeded previous expectations: the
informants were more comfortable with sharing their opinions, as
I had expected, even when it came to difficult topics. However, the
main data collection method of the research, the interview itself,
raised several difficulties. On the one hand, the observer’s para-
dox cannot be eliminated. For most of the informants this was a
new experience. They were also asked questions they had not met
before. To cover up their insecurities, sometimes certain self-pro-
tecting mechanisms (cf. Goffman, 1967; Pachné Heltai, 2014) fol-
lowed, for example they gave schematic answers, or answers they
thought I might expect from them. Another disadvantage of the
interview as a method is that there is necessarily a subordination
between the interviewer and the informant relationship.

While completing the pilot study, it became clear that in
many cases, due to my previous knowledge of the informants’
personal lives, some of the information was easily labeled as ev-

Ferenc Rakoczi IT TRANSCARPATHIAN HUNGARIAN UNIVERSITY


https://kme.org.ua/en/

CHAPTER 3. THE STUDY 69

ident for the interviewees. The consequence of this sometimes
is that what I considered important was not mentioned, and the
conversation between the two parties became too controlled and
was flooded by clarifying questions in order to avoid omitting
necessary pieces of information. The interviewer, by interjecting
and controlling the content, can convey a value judgment, break
the flow of the conversation, unintentionally confusing the re-
spondent. In order to avoid this happening in the main study, the
interviewer was joined by a colleague in each interview, whom
they had not met previously. The interviews were still conducted
by the author, but their presence encouraged the informants to
mention important details about their lives, that the interviewer
might have been aware of, and otherwise would have been easily
omitted or considered as obvious facts.

Most of the interviews took place in the winter of 2021 and
the autumn-winter period of 2022, as the fieldwork had to be in-
terrupted due to the uncertainties caused by the outbreak of the
Russian invasion of the country in February 2022. The duration
of the interviews ranges from half to almost one and a half hours.
However, it has to be noted, that some participants felt more com-
fortable after the voice recorder was switched off, so in those cases
where they felt like sharing more, this information was included
in the field notes that were taken after the interviews.

3.2.7. Expert interviews

An expert interview is a structured conversation or discussion con-
ducted with an individual who possesses specialized knowledge,
expertise, and experience in a particular field or subject. The pur-
pose of an expert interview is to gain insights, gather information,
and seek expert opinions on specific topics or issues. The goal of an
expert interview is to tap into the knowledge and expertise of the
interviewee to gain a deeper understanding of the subject matter
and benefit from their insights, analysis, and recommendations. It
is an excellent way to access specialized information, learn from
experts, and gain valuable perspectives in a particular field.

For this particular study, five experts were asked to give a
deeper insight into the features, traditions that are specific to this
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community. These experts were chosen due to their additional
knowledge of the residents of the settlements. Due to their profes-
sion, they have regular contact with the people of the village, in
these cases, especially with the Hungarian members of the com-
munity. The experts who participated in the interviews were the
following: the head of the local self-government (‘starosta’), the
administrator of the self-government (who worked as the notary
of the village before the decentralization reform), the pastor of the
Reformed church, a Hungarian member of the municipal council,
and a primary school teacher (with over 20 years of experience
amongst children of the settlement).

3.3. Research design

Taking the initial steps of the research analysis, a grounded the-
ory approach was applied. The thematic analysis began after the
first interview was transcribed into text format, and continued
in parallel with the preparation and transcription of further in-
terviews. The enormity of the analytic task was made easier and
more transparent with a data analysis software. Recurring phe-
nomena were first manually coded by the author, and after se-
lective coding, these phenomena were categorized and organized
using the ATLAS.ti23 qualitative data analysis software (Friese,
2019), which was found to be a useful tool for supporting the pro-
cess through coding, memos, links, networks. The program is of-
ten used in grounded approach studies (Rambaree, 2013).

During the interviews, 653 minutes of audio footage was re-
corded. After setting up the coding system, manual coding took
place. The transcription of the interviews was done in an “intelligent
verbatim’ style (Mergenthaler & Stinson, 1992), to keep the focus on
the content for the analysis and to make the translation of the quotes
easier (as the language of the interviews was Hungarian).

During the manual and selective coding, the examined text
units were first extracted into an Excel document. During the first
read of the transcribed documents, I looked for an overall theme,
the gist of the life story. That was included in my field notes as
well. During the reading, I also looked for recurring phenomena
and themes in the texts, which are based on the interview questions
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(deductively), or appeared independently of them (inductively)
in the interviews. During the second read, I focused more on the
language narratives of the life stories. This gave the opportunity
to add more codes to the existing ones. The third reading includ-
ed the actual coding process. 1289 quotes were provided with a
code (occasionally multiple codes were applied to a single quote).
The next step was co-occurrence analysis (hyperlinking) and sen-
timent analysis, using the the network tool of the program. When
analyzing the occurrence or co-occurrence of different phenom-
ena, the network tool also proved to be useful for visualization.
The flowcharts created were used in the subchapters of Chapter 5
for visual demonstration. Besides the co-occurring codes and their
connections, groundedness (how many quotations are linked to a
certain code) and density (number of intercode connections) were
also featured in the charts.

Table 2. The main themes (codes) occurring
during the interviews categorized into subtopics

Main themes Subtopics —
ethnicity interethnic relations
Identity nationality
biculturalism
mixed identity
local identity 1.oca1
migrant
family language policy
language of the environment
language of instruction
Language Policy decentralization
language law education law
state language law
education
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Table 2 (continued)

Main themes Subtopics —

mother tongue - L,

Ukraian
Categories of different L, Russian
languages mixed
. English
L, (Foreign)
German
language revitalization
Status and role of a environment L, L, FL
language 12
dialect
news
Status and role of a hobbies
language learning

social media

language border

socio-pragmatic knowledge

monolingualism

Co-occurrence

loan word
swiching
code —
mixing
acquisition effort
accent language attrition
) . distavce b/w languages
Languages in practice ;
anxiety
o integrative
motivation -
instrumental
language competence language proficiency
social benefit
perceived as positive metalinguistic awareness
prestige
stigmatization
perceived as negative discrimination
semilingualism
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3.3.1. Purposive sampling (critical case sampling)

In choosing a sampling method for informant selection, the ques-
tion the researcher is interested in answering is of utmost impor-
tance. The question will decide the objectives on which the method-
ology will be based. The first consideration is whether to study the
entire population and if not, how to sample the population efficient-
ly. How many people will be involved? What level of organization
would be sampled: individual or community? Asking for help from
the community would be useful at this point (Tongco, 2007).

Purposive sampling is a non-probability sampling technique
that involves selecting participants based on a specific purpose
or criterion. In other words, purposive sampling involves select-
ing individuals who are deemed most suitable or relevant for a
particular research study. The sample is selected on the basis of
knowledge of a population and the purpose of the study, e.g. when
studying a small subset of a larger population (Babbie 2005, 2020).

Purposive sampling can be particularly useful in situations
where the researcher needs to select participants who have specif-
ic characteristics or experiences relevant to the research question.
However, it is important to note that the results of a purposive
sample may not be generalizable to the wider population, as the
sample is not a representative one.

3.3.2. The participants

In this survey, the main goal of the sampling was to create cat-
egories of the people living in the community, that embody “ar-
chetypes” of people by having lived in a certain political era or
having had certain types of life experiences that a person in this
settlement would usually have.

Experts got a specific set of questions, in a more close-ended,
classic interview format, the former were more like life stories.
The following table contains the categories that were developed
and followed when choosing the participants.
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Table 3. The categories developed for choosing the participants

Category Subcategory Number of participants
20-30 3
34-45 6
Age
46-60 6
60+ 3
Male 8
Gender
Female 10
Local 15
Place of birth -
Migrant 3
Secondary 4
Education Education Vocational training 8
University degree 6

Works or have worked
Job abroad

Only worked locally 11
Born in different histori- Soviet Union 10
cal eras Independent Ukraine 8

Official in the local
self-government

Administrator in the local
self-government

E
xperts Pastor of the settlement

Member of the Municipal
Council

Teacher

In the following table, the profiles that were created with the
help of the interviewees is presented. Eighteen participants were
chosen for the in-depth life story interviews. The participants of
the pilot study have not been included, as the data collecting pro-
cess was reconsidered in the meantime and the results were only
presented at conferences to gain more useful feedback that could
be utilized in the main study.
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Table 4. Profiles of the participants

Year .
No.| of |Gender Mother Occupation Highest le;vel Languages
. tongue of education spoken
birth
. Vocational HUN, UKR,
1 | 1999 F HUN cashier training ENG, RUS
. Vocational HUN, UKR,
2 | 1951 F HUN pensioner training RUS
Vocational HUN, UKR,
3 1991 F HUN trauma nurse training ENG, RUS
HUN, UKR,
4 | 1982 F HUN entrepreneur Secondary ENG, RUS
. HUN, RUS,
5 | 1958 F HUN pensioner Secondary UKR, ENG
administrator . .
HUN University HUN, UKR,
6 11989 | F | gukg | Ofthelocal (MA) degree | ENG, RUS
self-government
primary school University HUN, UKR,
7| V72 F HUN teacher (MA) degree RUS, ENG
Vocational HUN, UKR,
8 | 1990 F HUN NICU nurse training ENG, RUS
. Vocational HUN, UKR,
9 1995 F HUN hairdresser training ENG
consultant at a
University HUN, UKR,
10 | 1993 F HUN local ac.lvo?acy (MA) degree RUS, ENG
organization
HUN, UKR,
11 1979 M HUN mason Secondary ENG, RUS,
SK
. HUN, UKR,
12 | 1991 M H[I}'TIl(\TR& entrepreneur Vt(; z?rtlli(;nal ENG, RUS,
5 GER
University HUN, UKR,
13 | 1990 M HUN pastor (MA) degree ENG
. Vocational HUN, UKR,
14 | 1963 M HUN pensioner training RUS
official
. University HUN, RUS,
15 | 1968 M HUN in the local (BA) degree UKR, ENG
self-government
. Vocational HUN, RUS,
16 | 1950 M HUN pensioner training UKR
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Table 4 (continued)
Year .
No.| of |Gender Mother Occupation Highest lezvel Languages
. tongue of education spoken
birth
Secondary HUN, UKR,
17 | 1984 M HUN mason school RUS, ENG
. University HUN, UKR,
18 | 1991 M HUN ecologist (BA) degree ENG
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4.1. Social factors of language maintenance

Chapter 4 of the thesis has been broken down into two parts. In
the first part of the Chapter, the most important social factors that
influenced the participants were collected, analyzed, and supple-
mented with the most relevant, informative or interesting quotes.

4.1.1. Mother tongue, identity, and ethnicity

Ethnicity and identity are complex and multifaceted concepts that
encompass various aspects of a person’s individuality and sense
of belonging. Ethnicity refers to a social group or category of peo-
ple who share common cultural, historical, linguistic, or ancestral
characteristics, that bring individuals together as a distinct group
with self-identity. Group-defining characteristics may also include
religion and social organization. However, language is not a defin-
ing characteristic of ethnicity for all people, it has been accorded
priority by many, and minorities are not the only ones who pos-
sess ethnic identities (Skutnabb-Kangas & McCarty, 2008).

Ethnicity plays a significant role in shaping an individu-
al’s identity, as it often influences cultural practices, traditions,
language, and social norms that are passed down through gen-
erations. It can provide a sense of belonging and community,
allowing individuals to connect with others who share similar
backgrounds and experiences. Ethnic identity can also impact an
individual’s self-perception, self-esteem, and how they navigate
the world around them.

In the Transcarpathian context, mother tongue and identity
are closely linked in the vast majority of cases. In addition, the
Hungarian language plays a fundamental role in the expression
of regional and local identity (Csernicsko, 2008), and a crucial ele-
ment of ethnic identity (Ferenc, 2017; on the question of ethnicity
in Transcarpathian urban settings, see Hires-Laszl6, 2021).

People’s identities are shaped by a myriad of factors, includ-
ing but not limited to their ethnicity. Factors such as nationality,
religion, education, socioeconomic status, occupation, and family
background.
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4.1.2. Interethnic relations

The participants” overall view on the relationship between Hun-
garian and Ukrainian residents of the settlement was positive. Be-
ing a relatively small community, it is often said, that in Zhnya-
tino/Izsnyéte, everyone is someone’s relative, may it be a closer
or a more distant one. Although, while hearing the phrase “in-
terethnic relationship”, the first thing that comes to our mind is
a romantic partnership. Over the past decades, there have been
plenty of mixed marriages and families in the settlement, but this
is not the only factor that has played a role in bringing the two eth-
nicities closer to understanding and accepting each other. These
also apply to any other type of interpersonal relationship: friends,
classmates, flatmates, co-workers, neighbors, etc. These relation-
ships have become increasingly common in today’s interconnect-
ed and multicultural societies, and in this particular instance, be-
ing geographically so close to each other makes the interactions
between the two ethnicities inevitable. Interethnic relationships
can provide individuals with opportunities to learn about and ap-
preciate different cultures, traditions, and perspectives. They can
foster understanding, empathy, and tolerance towards each oth-
er. Such relationships can also challenge stereotypes and promote
diversity and inclusivity.

A recurring theme was the overall need to approach in-
terethnic relationships with open-mindedness, respect, and a will-
ingness to learn from one another. Cultivating an environment of
mutual acceptance and embracing shared values and goals can
contribute to the success and strength of interethnic relations.
When members of a community stigmatize speakers who do not
have “perfect” language skills, they may lose confidence in us-
ing the language and this may discourage practical language use
later on (Bilaniuk, 2005). In the following examples, positive and
negative experiences of interethnic relationships will be shown,
focusing on their linguistic aspects:

a) positive examples (acceptance, encouragement)

06_F 1982 on being asked not to speak Hungarian in public: No, I
have never had such an experience. I hear from others that they were
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approached at the pharmacy, or they were approached at the store, or
at the market, thank God I didn’t come across such a thing.”

14_M_1984 on the relationship with his Ukrainian co-workers: Well,
it was difficult, it was very difficult, but I didn’t feel any discrimination
here, like being told “you are Hungarian or you don’t know Ukrainian
at all”. They sometimes made jokes, that I shouldn’t say something the
way I said it [...] But they taught me how to say it say it that way.

b) negative examples (judgmental behavior, discrimination,
stigmatization)
A local entrepreneur on her heated exchange with a man
from another village:
06_F_1982: There was only one such occasion, not long ago. When
the war started, an older man, I think he was clearly drunk, came in
and then started to yell at us why we speak Hungarian [...]

05_F_1992: [...] for Ukrainians, if someone doesn’t know Ukrainian,
it’s a bit of a pain in the neck, especially if someone doesn’t even try
to speak. And they treat them in such a condescending way, saying
“Bona ne posymie” [“he or she doesn’t understand that”].

It is worth noting that the acceptance and prevalence of in-
terethnic relationships vary across cultures and societies and the
opinion on another ethnicity was slightly different, when it comes
to Ukrainians of other settlements, pointing to their different up-
bringing, temperament, cultural embedding. When it comes to
conflicts between the members of two ethnic groups of the settle-
ments, in most cases, they are rooted in personal confrontations,
not as issues of ethnicities.

03_F_1951: And it wasn’t like they were fighting or hating each oth-
er. Maybe when the Hungarian boy wanted to see that girl home, and
so did the Ukrainian... So what did the girl do? The two boys handled

¥ The quotes were translated from Hungarian by the author.
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it between themselves. And the girl... Ran away and left them. Let
them fight.

Some of the respondents prefer to look at the bright side of
it. For some, even the lack of language skills can have a positive
aspect. Humor can be a way for people to bond, lighten tensions,
or address sensitive topics. The nature of ethnic humor can vary
widely across cultures and is influenced by factors such as his-
tory, social dynamics, and prevailing attitudes toward different
ethnic groups. Ethnic humor is connected to the histories and the
dynamics of societies (Davies, 1990). One of the wittiest respons-
es came from a local entrepreneur, after being asked if he would
mind having a Ukrainian daughter-in-law:

Q: And if you had a Ukrainian daughter-in-law, wouldn’t it be a
problem?

A: No problem, it’s not a problem for us. At least my wife’s language
skills? would not cause a problem this time. There would be less
mother-in-law arguments than usual (laughing).

Positive interethnic relationships have the potential to enrich
individuals’ lives by expanding their horizons, fostering cultural
exchange, and challenging societal norms. They can contribute to
a more inclusive and interconnected community where diversity
is celebrated and valued.

4.1.3. Does bilingualism equal biculturalism?

Biculturalism refers to the coexistence or integration of two dis-
tinct cultures within a society or an individual’s identity. It typ-
ically occurs when people from different cultural backgrounds
come into contact and interact with one another, leading to the
blending or sharing of cultural practices, beliefs, and values
(Grosjean, 2008).

Bicultural individuals or communities often navigate be-
tween two cultural identities, adopting elements from both cul-

2 The wife mentioned in the excerpt does not speak the state language.
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tures and finding ways to reconcile the differences. This process
can manifest in various ways, at a personal (psychological or cul-
tural) and also a cognitive level (language processing, skills). Bi-
lingualism and biculturalism do not necessarily coexist Grosjean
(2013). There has been a myth that bicultural bilinguals can adapt
their personalities to the changing linguistic environment, but
Grosjean (1982) gives a simple explanation for this presupposed
phenomenon: bicultural bilinguals have the ability to adapt to the
changes in the context and shift their behavior to a more cultural-
ly appropriate one.

The co-occurrence of bilingualism and biculturalism could
be found in the interviews but only to a certain extent. The re-
spondents tend to navigate towards one culture and its traditions,
but we can find elements that occur from the other as well, as
they are deeply immersed in each other. The co-existence of two
cultures in a single settlement makes interactions between the two
inevitable, but in most cases, the two cultures do not merge.

Elements occurring from both cultures occur most often
when it comes to celebrations and religious practices. These usu-
ally can be traced back to the love and respect for a specific family
member, relative or friend, and we can witness these more in fam-
ilies with a mixed ethnic or linguistic background. For instance,
religious denomination and ethnicity are interconnected in most
cases: Hungarians of the village are most likely to be Reformed
(@ small percent of the Hungarian population follows smaller
churches such as Jehova’s Witnesses and Presbyterian), and the
Ukrainians are usually Orthodox or Greek Catholic. However, if
there is someone in a family who is a member of the other church,
the most important holidays are celebrated twice?, and both tra-
ditions, may be Eastern or Western Christian, are embraced.

08_M_1963 on the celebrations in the village: [...] there was an event
for the families, where the children would also appear [on the stage]:

21 The difference between the dates comes from fact, that Orthodox Christians follow
the Julian calendar, while western Christians observe celebrations according to the Gre-
gorian.
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the Ukrainian part presented itself at this event in the same way as
the Hungarian part.

There are instances where wedding ceremonies are held bi-
lingually, Hungarian and Ukrainian.

Q: And when you held these ceremonies, in what language did you
conduct them?
12_F 1982: There were also Hungarian speakers, and there were
Ukrainians, and there were mixed ones.
Q: Really? Can you tell me a little bit about it? This is interesting.
12_F 1982: There was a situation where there was... I had a couple
where the bride was Ukrainian and the groom was Hungarian. And
they couldn’t decide how it should be then. Because if I speak Ukrain-
ian, the groom doesn’t understand everything from the ceremony, if
I speak Hungarian, the bride doesn’t. We solved it in such a way that
we said the oath first in Ukrainian, then in Hungarian. And when
it comes to a poem or quote, there were times when I recited it in
Ukrainian, then I recited it in Hungarian. So somehow we worked
it out in a way that was comfortable for both parties... So that both
of them understand what they are there for, that is, at the ceremony.

Similar experience from the pastor of the Hungarian church:
07_M_1990: There were no examples for baptism. But it was for a
wedding. Mixed marriage, where one of the parties was Ukrainian
and spoke Ukrainian and spoke no Hungarian. And there were also
examples of Ukrainian children coming to our events which were held
in Hungarian. And not just one child, but several. So they participat-
ed in it. There are also the funerals. Usually, when we stand next to a
family and this sad thing happens to them, I do the service in Hungar-
ian, but if there is a farewell speech and if there is something written
in Ukrainian, then of course it is I read it like that.
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4.1.4. Historical, political factors

Figure 1. Relations between codes on historical and political factors

4.1.4.1. Changes in the state language

The older generations in Transcarpathia have experienced sever-
al changes in the state language over the past decades (cf. Cser-
nicsko 2013, 2016; Csernicsko et al., 2020). This has affected many
people in the country in various ways. When one language loses
its role and prestige it takes time and effort to gain proficiency in
another. This is especially hard, when someone is in the middle
of their studies, and there is a sudden change in the language of
instruction.
13_F_1972: Yes, so there were Hungarian children there, and it was
interesting that we also learned Russian there. And then, when I was
admitted to the Munkachevo Pedagogical College. There, however, we
already studied in Ukrainian. I learned the Ukrainian language there.

4.1.4.2. Military service

Military service significantly contributed to our informants” abil-
ity to learn the state language better. In addition, of course, it is
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also clear from the results of the research that the period of service
and the essentially exclusive use of the state language during this
time had a serious effect on the language use of the persons con-
cerned, and especially on their vocabulary related to military life.
This is because it contains many state language elements that are
not known in common language (see Gazdag, 2021).

11_M_1950: Later on in my life, German was nowhere to be found,

but I had to use Russian because at the time I was a soldier and I had

to speak Russian there too, I was a Soviet soldier.

08_M_1963: We were taught Russian and English at that time, but
what I could learn perfectly was Ukrainian and Russian. I was able
to learn Russian because I spent two years in the military during the
Soviet era and the situation there forced me to learn the language.

10_M_1968: After I finished vocational school, I was sent to Siberia
for two years as a soldier, so I spent my two years in Siberia, for my
military service. [...] In Russian, we spoke without an accent, this
was drilled into us in the military. It was already very difficult for us
to switch to Ukrainian, but slowly, slowly it happened, but even now
there are some difficulties here and there.

4.1.5. Social factors that affect the multilingual system

4.1.5.1. Family language policy

1. The most linguistically skilled family member

An interesting motif that occurred from time to time is es-
tablishing so-called ‘support systems” within the families: when
someone in the family who lacks sufficient knowledge of the state
language to navigate a certain situation, e.g. has to visit the doc-
tor, has to go to government customer service, bank, etc. they usu-
ally ask for a supporting person to accompany them. This is the
member of the family who speaks the state language at the high-
est level, or the most confident speaker of Hungarian when the
situation requires it. In most of the cases I encountered, this was
one person in the family and was usually the one who ran all the
errands that required the knowledge of a certain language.
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02_M_1979: [...] but she is more skilled in Ukrainian. I'm not really.
IfI have to do something, she’d rather come with me. I prefer Hungar-
ian, and Slovak is what I know better. I'm not saying that I get lost,
I can understand everything, it’s just that sometimes I can’t put the
words together, unlike in Slovak, because it’s more difficult.

16_F_1995: If he is at home, he takes such phone calls [in Ukrainian],
for example from the bank. When our second child was born, they kept
calling, they wanted me to answer, and then I picked the phone up and
told the operator to wait a little, I said my husband is nearby.

17_M_1991: [...] but on the other hand, I have to go to the doctor’s
with her, which can be embarrassing for both of us because sometimes
I feel like it’s not my business to accompany her to certain doctors...

Figure 2. Relations between codes on FLP and the family domain

2. TV programs, filins, Internet: Who decides what to watch?
In some households, this choice is unequivocal, as there
is an obvious preference for the language of the media content
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the family consumes on a daily basis. However, in those families
where multiple languages are used, there has to be an agreement
between the members. In the example below, watching the news
in both languages is clearly a priority. Making such arrangements
gets easier by the fact that Transcarpathian Hungarians usually
use the Central European Time, while Ukrainians use the Kyiv
Time. In addition, when they follow the news, or TV programs,
the timelines usually do not overlap, so both parties can enjoy
their preferences (on the different timezones used in Transcar-
pathia see Csernicské & Fedinec, 2019).

01_F_1999: At Grandma’s, we have agreed that the Ukrainian news

is from seven to eight, the Hungarian news from nine to ten, then the

Ukrainian news again...

3. When a new family member arrives...

When a new family member arrives, a choice has to be made,
which hospital and doctor to choose (this is true for any case
where the healthcare system is involved). Usually, two important
factors are kept in mind: the professional reputation of the certain
doctor or hospital, and the languages they speak (or understand).
Due to recent crises in the country (the pandemic and the ongo-
ing war), more families are opting for local hospitals over going
abroad (mainly to Hungary), as could be seen in the years before.
This leads to the obvious need to use the state language.

16_F_1995: For example, at the hospital, where you have to go when
it’s just you with the child and my husband isn’t there because my
husband speaks Ukrainian at a native level and I don’t, then I gather all
my knowledge and do my best. [...] My second was born here in Muk-
achevo. I was nervous about the language, but I found a doctor who
knows Hungarian, I was also nervous about being inside because you
won't always have a doctor who knows Hungarian, but we got over it.

4. How do parents, and grandparents pursue LM with their
children?

* They select a family member to communicate with the

child in a certain language (or talk to them in two or more

languages interchangeably):
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12_F 1989: [...] There are days when we speak Ukrainian, or if nec-
essary, I sit down with them and I can explain, but a mother who
does not understand Ukrainian cannot explain to her child what
that means. With my children, I see that those kids who do not study
Ukrainian at home with their parents are eminent students, but
Ukrainian is more difficult for them, it is like a foreign language.

* By watching cartoons with them in the target lan-

guage.

* Encouraging them to make friends with their peers who

speak the target language.

* They hire a private tutor.
12_F_1989: My older daughter went to a private teacher a lot, maybe
for 2-3 summers, to keep up the Ukrainian language. I noticed that
it is easier for her to learn Ukrainian than for other children. If she
doesn’t understand something, I'll explain it to her at home. I'll read
it, and if nothing else, I'll explain it in Hungarian if she doesn’t un-
derstand.

* They choose a kindergarten or school with the specific lan-
guage of instruction.?

4.1.5.2. School environment

One of the most important decisions parents have to make in the
initial years of their children’s life is to which school should they
choose. It can determine crucial factors and endow them with dif-
ferent sets of skills depending on the choice of institution.

If we look at the broader picture, in the Transcarpathian
context, the choice of language of instruction has been a topic of
interest to many researchers over the years. In her doctoral dis-
sertation, Nandasi-Molnar (2015) dealt with the choice of language
of instruction at the kindergarten level Transcarpathian parents
have to make. Her research reveals that Transcarpathian parents

2 Language of instruction and school environment is a recurring theme in the inter-
views and will be discussed in separate subsections.
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understand and feel the importance of maintaining their mother
tongue in addition to the symbolic value it carries. This means
that the interviewed parents of Hungarian nationality and/or
mother tongue advocate the preservation of Hungarianness. At
the same time, all interviewees tried to make their decisions from
the point of view of planning and securing the future of their chil-
dren. The choice of the language of education in kindergarten is
influenced by the mother tongue of the parents and the language
of elementary or secondary school, as well as the current political
situation in Ukraine. The results revealed that with the exception
of Ukrainian or Russian native speakers and Ukrainian or Russian
school graduates, mixed-language and mixed school-language
couples prefer a Ukrainian-language kindergarten or preschool
group for their child, compared to parents with Hungarian moth-
er tongue and Hungarian primary education.

On the primary and elementary level, in a 2015 study,
Szavayné Séra came to the conclusion that there are symbolic and
practical factors that influence the choice of the language of in-
struction among Transcarpathian Hungarian families. The sym-
bolic motivations for choosing a school are mastering the state
language, more success due to the given language, the impor-
tance of success in the mother tongue, the importance of Hun-
garian identity, hidden compensation on the part of the parent.
Based on the data, the practical reasons for choosing a school: are
the location of the school, the standard of education, following the
example of family and friends, decisions based on the personality
of the teachers, the school’s equipment and opportunities. These
factors play a crucial role in choosing a school.

When it comes to the choice of an educational institution,
different viewpoints are kept in mind. Some of the parents find it
important for their children to attend a Hungarian-medium school
in order to preserve their Hungarian identity, or simply find it the
easier academic path for their children. Others consider acquiring
the state language as important as comprehensive knowledge and
believe that this can be fulfilled the best at a school with Ukrainian
language of instruction.
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4.1.5.3. Mother tongue medium education

For Transcarpathian Hungarians, language is closely tied to one’s
identity, and mother tongue medium education can play a sig-
nificant role in shaping and affirming that. It allows students to
develop a positive self-image by providing a space where their
language, culture, and traditions are respected and celebrated. It
can also enhance their self-esteem and motivation to learn, as they
see their own identity reflected in the educational context.
Moreover, mother tongue medium education can contribute
to improved learning outcomes. Research suggests that students
who receive education in their mother tongue perform better ac-
ademically compared to those who are taught in a language they
are less proficient in. They are more likely to stay in school, have
higher literacy rates, and develop advanced cognitive skills. Cser-
nicské and Goncz (2009) highlight the importance of the commu-
nicative and cognitive competence of a language learner. They ar-
gue that those children who are enrolled in a Ukrainian-medium
school without any previous knowledge of the language might
lose on their academic performance later, due to having to put so
much effort into learning to communicate in the language and not
being able to understand even the gist of the material taught at
the lessons (this is called the submersion program, Skutnabb-Kan-
gas & Dunbar, 2010). However, it's important to note that mother
tongue medium education does not mean exclusion or neglect of
other languages. In multilingual societies, there can be a balance
between promoting the mother tongue and providing opportuni-
ties for learning additional languages.
13_F_1972: Both of my sons graduated from Hungarian schools, but
both of my sons know properly... Both of them have a higher educa-
tion, writing and reading in Ukrainian, even at an advanced level,
because they had to take a Ukrainian language exam. [...] Those who
really want it can learn the language.

4.1.5.4. L2 medium education (anxiety, struggles, success stories)

Students, whose mother tongue is Hungarian may face serious
challenges when enrolled in a school with a Ukrainian language
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of instruction. Some of the participants have witnessed those in
their environment, while others have experienced it themselves.
A teacher on the struggles of teaching Hungarian children who
switched schools (Ukrainian language of instruction to Hungarian):
13_F_1972: They closed the Ukrainian elementary school, there are
only classes 1-4. Most students came here. And you notice it right
away... I teach Health Science, and he told me to explain something
in Ukrainian because he doesn’t understand. I said: “And how can
you not understand?” He had never heard such a word before. Well,
he doesn’t understand what I'm saying in Hungarian.

Later on, she continues explaining, how difficult it can be for
Hungarian children in the Ukrainian-medium school:

13_F_1972: I asked him, what did you study there? Well, he said,
they just read. And why didn’t the teacher explain these to you? [...]
In the Ukrainian school, the Hungarian children were sat in the back.
When we went to attend demonstration classes there, we saw that the
Hungarian children were never asked. 1 feel sorry for this child, right?
Now, what kind of thing is that they never speak at the lessons. [...]
no sense of success at all. [...] He’s already used to just sitting the
whole time, not being asked.

Ukrainian-medium education can be challenging for Hun-
garian speakers.

05_F 1991: I studied my profession, nursing, in Ukrainian. But
we also were speaking Hungarian among ourselves, we only heard
Ukrainian when the teachers spoke in Ukrainian. So we didn't prac-
tice much there, but when I started working with Ukrainians, I said to
my mother, “Mom, why did you send me to Hungarian school, why
didn’t you send me to Ukrainian, because I don’t know this Ukraini-
an language”.

04_M_1991: It was difficult. I copied later what I could not finish on
time. I asked for my classmates’ notes to take home. There were girls
who gave those to me and I copied them at home. I usually took notes
until I got confused, and then I was only able to catch every 3rd word.
That didn’t make much sense.
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06_F_1982: 1 would like to add that while I was going to the Ukrain-
ian school here, I always cried to my mom that I didn’t understand a
thing, I just couldn’t understand Ukrainian, what they were talking
about. And that’s when I realized, I quess I was in the fifth grade,
when I had to do some homework in Mathematics, and our neighbor,
she was a teacher at the Hungarian school, I went over to her and
asked for her help. And when she explained it to me in Hungarian, I
realized that wow, it’s not that difficult. And from that moment, [ was
crying to my mother to let me go to the Hungarian school. So, when I
finished Ukrainian school here, I went to Dercen Secondary School®.

17_M_1991: After all, I learned to read and write in Ukrainian there
and, well, I learned the basic things, but something was missing:
friends. And that’s why I switched schools.

As could be seen in the examples above, some found Ukrain-
ian-medium education difficult and struggled throughout the
whole process. Some of the respondents, however, found an un-
derstanding and supporting environment that helped them over-
come these difficulties.

Q: And how did you get along with your Ukrainian classmates?
01_F_1999: We got along well, they never explained to us, they never
said that “mu madapu”* [you are Hungarian] or something like that,
we got along well. In fact, there were still a few who asked for exam-
ple: how do you say ,,good morning” or “thank you” [in Hungarian].
So we got along pretty well with our classmates. It was not a problem
that we speak Hungarian and they speak Ukrainian. We also tried to
speak Ukrainian, of course, we said a few things incorrectly, but they
understood, so it was all good.

2 A secondary school in a neighbouring village with Hungarian language of instruction.
% The word ~Mansap” is often used as a derogatory term towards Hungarians, in this
particular context, the interviewee refers to the judgement Hungarians can receive from
the majority society for not speaking the state language properly (see Hires-Lészl6,
2020).
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4.1.5.5. After the decentralization

The decentralization reform involved a restructuring of the ad-
ministrative and territorial divisions in Ukraine. Smaller admin-
istrative units were merged into larger ones, aiming to create a
more efficient and accountable local government structure (see
Chapter 2).

At first, the people of Zhnyatino/Izsnyéte were skeptical
about the decision to join the municipality of Horonda as it is a
territorial unit with a Ukrainian majority. However, according to
the workers of the local self-government office, the situation has
been handled well so far, by both parties.

08_M_1963: The truth is that when this decentralization happened
2.5 years ago, it was like making a fried egg or pancakes for the first
time, we never thought how it would turn out. But when we managed
to fry that pancake or that egg and see that it was delicious, we looked
back on it with such relief. [...]

13_F_1972: Even now, I see that even though Zhnyatino joined
Horonda... I see that they are accepting us.

4.1.5.6. Social benefit and economic factors

Many of the participants have gained a considerable amount of
language skills through their profession. Some professions re-
quire more interaction with Ukrainians, and for those who run
businesses or work in a public office, the knowledge of the state
language is essential.
06_F 1982 on running a local shop: [...] people from “Oroszvég”
come in, and obviously those speak Ukrainian. And a Hungarian
comes in... You know how people are, someone is patient, someone
is not, and then they obviously interrupt me, and sometimes I serve
them in Hungarian, and then they ask something in Ukrainian, so
I obviously answer in Ukrainian, and sometimes I get so confused,
even how much change I should give...So for example I'll say it in
Ukrainian to a Hungarian person.
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17_M_1991 on his job at the State Ecological Inspection: Yes, you
have to speak Ukrainian there, but for example, there are many col-
leagues at the Ukrainian customs who are Hungarian. [...] I'm al-
ways called to translate for the Hungarians between the two borders,
because we also consult with the Hungarian side on weekends about
what’s new, if there are new regulations that we don’t know about,
then I even go and translate for the border guards. Even the customs
officials ask for it, and then they are happy that I speak Hungarian too
[...] a little bit of charity work (laughing).

16_F_1995 on working as a hairdresser: There are a lot of Ukrainian
clients as well, and I'm really not ashamed to say what I know, and
sometimes they correct me, but we understand each other. [...] I can’t
speak Ukrainian that much, but I try to communicate with them the
best I can.

4.1.5.7. Seasonal commuting, migration

Seasonal commuting has been an ongoing phenomenon for resi-
dents of Zhnyatino/ Izsnyéte for the last few decades. Even before
the economic difficulties of the early 90s, or the more recent crises
due to the Russian-Ukrainian conflict, Zhnyatino/Izsnyéte was
one of those Transcarpathian settlements where working abroad
and commuting between one’s homeland and a foreign country
was not an unusual phenomenon. During the Soviet era and in
the first years of independent Ukraine, people of the village usual-
ly chose a seasonal job (mainly related to agriculture) in one of the
republics of the SU (the most popular destinations were Lithuania
and Latvia) or the capital itself, Moscow. Hence the term “mosz-
kvazas” which refers to working in the Russian capital.
03_F_1951: I've been to Russia six times as well, hoeing carrots. I
was also a cook, cooking for twenty people. [...] That job was dis-
astrous. We started at six o’clock and we were pouring sweat, there
was no such thing as taking out my handkerchief and wiping myself
[referring to the intense workload]. [...] It was worse than hoeing.
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08_M_1963: 1 went to the Baltics for 1 year when I was demobilized,
then I worked in Latvia for 2 years. 2 years? Yes. Well, there were also
Latvians, but most of them were Russian-speaking, Russian was the
common language in Latvia.

Since the early 2000s, the direction has shifted from the east to
the western territories of Europe. Migration to Central and West-
ern European countries has also been a significant demographic
trend in recent decades. There are several factors that have con-
tributed to this migration pattern of Transcarpahians:

Economic factors: Western European countries offered high-
er wages, better job prospects, and more developed economies,
attracting migrants seeking better economic prospects.

Freedom of movement: The enlargement of the European
Union (EU) in 2004 and subsequent expansions granted citizens
of Eastern European countries the right to free movement with-
in the EU. This facilitated migration as individuals from Eastern
European countries could legally seek employment and settle
in Western European countries without significant restrictions
(Hires-Laszlo, 2020 a,b).

Political stability: Political and social challenges still persist
in Ukraine, and limited social opportunities have prompted some
individuals to seek better life conditions in one of the EU coun-
tries (see Molnér & Molnér, 2018).

Education: Migration to Western Europe is also influenced
by educational and professional opportunities.

Family and social networks: Family reunification and social
networks play a significant role in migration. Once a few individ-
uals from a particular community establish themselves in a West-
ern European country, they may attract family members, friends,
or acquaintances to join them, creating networks that facilitate the
migration process (Ferenc & Kovaly eds., 2020:16).

As the saying goes, one swallow does not make a summer.
However, hundreds of them certainly do. The rapid demographic
changes that are ongoing at the moment, due to the Russian in-
vasion are a concerning factor for those who have chosen to stay.
However, long-term conclusions cannot be drawn, the partici-
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pants unanimously stated, that the future of the Hungarian com-
munity relies on two factors: top-down decisions that enable them
to use their language at different platforms, and the willingness
of the community to keep on preserving their language, culture,
and identity, with the help of the local advocacy organizations
and churches. However, at the moment, more and more families
choose to seek a safer, more reliable life abroad.
10_M_1968: The problem here is with the war, because those fami-
lies, especially young men, who went abroad to work, can’t even come
home because of it. Those who can’t see their families for a year or
six months should be reunited with their wives. So what do they do?
They buy houses and apartments there. Then their wife goes there if
they have a little one, they take the child with them, and they look for
a job. People are trying to go abroad and find a living. I think there are
27-28 families like this from Zhnyatino.

14_M_1984: The youngsters have already left. There is no youth,
which means that there will not be many of us left. I say that whoever
stays will be stronger, they will use Hungarian. I don’t think we’ll be
so completely washed out.

Q: And what can those who think they are staying here do? What can
we do to preserve what remains?

14 _M_1984: Well, to speak Hungarian, that’s the most we can do.
We should use it for as long as possible, in as many places as possible.

An interesting discovery that I was able to make during the
years | have spent in the settlement, which was also confirmed
during fieldwork, was the fact that people of Zhnyatino/Izsnyéte
continue to navigate towards each other, even abroad. There is a
little town in southwestern Germany that has been a new home
for former residents of the village for a little over a decade. This
trend began out of practical reasons: family members, and ac-
quaintances who first moved there and found new opportunities
helped each other out in the unknown, and later on, when more
people sought for better quality of life abroad, they reached out to
those who already had an established life there. This small com-
munity consists of a few dozen people, who frequently see each
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other, especially during holidays. They attend church events in
the Hungarian church of Heidelberg, which is a couple of kilome-
ters away from the town. The locals jokingly call it “Kis Izsnyéte”
(“Small Zhnyatino”).

4.2. Individual factors of language maintenance

In the second part of the Chapter, the individual, non-social fac-
tors of language maintenance will be introduced. For the pres-
entation and the analysis of the relevant data, Herdina and Jess-
ner’s Dynamic Model of Multilingualism will be used as the main
theoretical framework.

4.2.1. The linguistic repertoires of the interviewees

The survey has shown that the linguistic repertoire of the inter-
viewees typically includes the following elements (not necessarily
in this particular order):

a) a native language and local related dialect, variety, which
is in this case also a minority language in the country

b) the state language, which (in most cases) acts as the sec-
ond language of the speaker

c) a local dialect of the aforementioned language

d) a language that used to function as a lingua franca in the
previous state formation and is widely spoken to date (especially
among older generations)

e) foreign language(s) learned at school

f) langues(s) learned due to personal reasons (occupation,
migration, personal interests, etc.)

These repertoires consist of different components for every
respondent, and there are various descriptions of similar elements.

4.2.2. Thoughts on mother tongue (L1)

For most of the participants, defining their mother tongue or L1
turned out to be an easy task. Skutnabb-Kangas defined certain
criteria to explain what languages can play the role of the moth-
er tongue in a person’s life, whether it’s the language that one
learned first, the language that is closely linked to someone’s
identity of the language that one is most proficient in.
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However, this was not always the case. Those who were born
and raised in mixed families or had extensive contact with more
than one language found the definition ambiguous and more
complicated, having multiple mother tongues or not being able
to identify them (on the different possible definitions of ‘mother
tongue’, see Kontra, 2021).

05_F _1991: I have claimed this for quite some time, that I am a
Ukrainian-Hungarian, a Transcarpathian Hungarian, a Hungarian
living in Ukraine. That my mother tongue is Hungarian, but I don’t
want to completely neglect or ignore Ukrainian either.

Another definition of mother tongue from a participant:
06_F_1982: Well, honestly speaking, I don’t have two mother
tongues, because my native language is Hungarian after all. Well, I
don’t even know how to put this into words, honestly... However, I
mostly studied in Ukrainian, and Ukrainian is so close to me [...] For
me, Ukrainian is closer to my heart than, for example, English.

4.2.3. Views on regional varieties

There are ten main dialect regions in the Hungarian language,
Transcarpathia is part of the Northeastern region (Deme & Imre
eds., 1968-1977). We can encounter the use of dialects anywhere
and at any time. Not only in a minority environment but also
in Hungary (Kiss, 2001; 2017). According to Csernicsko, due to
everyday use, loanwords are the result of habit. These are words
that people living in a bilingual language community use every
day at work, shopping, and communicating with their neighbors.
The speaker knows the standard Hungarian equivalent of these,
but since they are rarely used in real, everyday conversations,
they have been transferred to the passive vocabulary (Csernicsko,
1996). The representatives of the nationalities living in the area
have been in daily contact for centuries, and are still in contact to-
day, that is, bilingualism is considered a natural phenomenon. A
significant part of the study of Hungarian-Ukrainian and Ukrain-
ian-Hungarian linguistic relations is the study of the Hungarian-
isms native to the Transcarpathian Ukrainian dialects. The Slavic
linguistic influence on the Transcarpathian Hungarian dialects
also affects all levels of language use (Gazdag, 2013).
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Throughout the interviews, participants consciously pointed
out differences between local dialects of Hungarian, especially in
those cases, when the respondents moved into the settlement later
on in their life, it enabled them to identify how the Zhnyatino/
Izsnyéte local dialect differs from theirs. All in all, local dialects of
Hungarian are mutually intelligible for all speakers, despite the
lexical or phonetic differences (cf. Bartha, 1998).

07_M_1990: The language of my native village is different from the
average and standard expected things. But obviously, this is just a
matter of landscape. In Hungary, I didn’t notice such a big difference
when I went there from Transcarpathia, maybe there were one or two
words that were ours, what we might call “Pozakarpatsky” here, but
otherwise there was no problem, so there was no interruption neither
for me nor for anyone else, that we use the language there in the same
way as it is appropriate.

In a 2017 study, Csernicsk6 mentions the peculiarities of
the Transcarpathian Ukrainian dialect. The author cites the Lone-
ly Planet website, which promotes tourist routes, and describes
Transcarpathia as “a melting pot of Hungarian, Slovak, Ukrain-
ian and Roma cultures and has a fascinating social mix. It's also
the home of Ukraine’s best red wines and most impenetrable di-
alects (locals claim to speak Transcarpathian)”?. These “impene-
trable” dialects, which many call “po-zakarpatsky” (which refers
to speaking in “Transcarpathian language”), according to the of-
ficial Ukrainian academic position, are local, regional dialects of
the Ukrainian language. Others, on the other hand, believe that
these are regional variants of the Ruthenian language separate
from Ukrainian. Without taking a position on this non-linguistic
issue, it can be stated as a fact that these specific language varie-
ties, significantly different from the Ukrainian codified standard
language (literary and colloquial language), have become a tour-
ism brand of Transcarpathia and an economically convertible re-
source (Csernicsko, 2017).

% www lonelyplanet.com
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There were some interesting opinions on the local dialects of
the Ukrainian language. The following quotes prove, how (men-
tally) separated are Ukrainian dialects from the standard in the
verbal repertoire for some of the participants. Some of them even
called it a separate language and this is how they viewed them in
the interviews as well.

04_M_1991: Yes, we spoke to the students outside in Ukrainian, that
is, we thought we were speaking Ukrainian because we understood
each other. Well, when the teacher explained something in “normal"*®
Ukrainian. There were words, even the Ukrainians didn’t understand
them...

08_M_1963: Well, this Transcarpathian Ukrainian is very much a
language of its own, after all, many nationalities lived here, Czechs,
Hungarians, Ukrainians, and Russian mixed up, so this is a Tran-
scarpathian language that is difficult to learn, only the people here
understand it.

12_F _1989: I think we definitely talk “in Transcarpathian” even in
the office, even more so at home, just starting from the fact that when
the refugees came to us, from Kyiv, Kharkiv, other regions, and we
talked to them, and I noticed that they looked at me as if they don’t
understand that what said. I tried to “Ukrainianize” my speech, I
spoke to these people very mindfully, because they did not understand
every word that we said to them in Transcarpathian.

4.2.4. Dynamic processes and language systems

According to DMM, multilingualism is a dynamic and complex
process that involves the interaction of various factors that inter-
act with each other in complex ways, and they can either promote
or hinder the development and maintenance of multilingualism.
The DMM proposes multilingual growth or development
that involves a general language effort (GLE) that represents the
total cognitive and linguistic resources available to an individu-

% The participant refers to the standard language here.
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al for language processing and production as well as perceived
needs and motivations. GLE encompasses all the languages, dia-
lects, and language varieties that a person has acquired and can
use for communication. GLE relates to the amount of effort indi-
viduals are willing to expend in order to learn a language (Lan-
guage Acquisition Effort, LAE) and to the amount of effort they
invest in the maintenance of their languages (Language Mainte-
nance Effort, LME) (Herdina & Jessner, 2002; Hofer, 2021).

The rationale behind the choice of this model as the theo-
retical framework for the analysis of individual aspects of mul-
tilingualism and language maintenance is that it lets us explore
the internal and external variables as part of the system. When
studying the development and maintenance of multiple language
systems, several different linguistic, cognitive, environmental, so-
cial, historical factors should be acknowledged and kept in mind.

4.2.4.1. Examples of conscious maintenance effort

Language courses, language learning apps. However, there were
not many examples of instructed language learning outside of
the school domain, some of the participants mentioned attending
courses throughout their life.
17_M_1991: I was on a language course at the college in Berehove, I
quess in 2015. I don’t remember exactly. It was a 6-month language
course. [...] And that was when I started working. [...] I didn’t know
many technical terms in Ukrainian and I wanted to learn them too,
because if I'm in a [Ukrainian] community and I don’t understand a
few words, it's a bit of a shame.

Utilizing media for language maintenance. Using media for
language learning and maintenance can be an effective and en-
gaging approach to develop and maintain language skills. Here
are some ways the participants utilized media for language main-
tenance:

» Watching TV shows, and movies. One would expect that

watching content in the target language exposes learners to

authentic language use, vocabulary, and cultural nuances,
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and makes it an excellent tool for language learning. How-
ever, most of the participants chose to use their L1 for such
purposes. The explanation is simple: they mostly consume
content for recreational purposes and find watching films
in a language that they are not comfortable with tiring and
energy-consuming.
16_F_1995: The day before yesterday I watched a movie, for the first
time since 1 gave birth, my little girl is 7 months old, it was really
good, I recharged myself because I had a very hard day that day, 1
think we both had a hard day, so I only watched an hour of it, because
she refused to sleep longer, but I recharged myself... So of course, I
watched a Hungarian film, not a Ukrainian one.

* Listening to podcasts and radio programs.
04_M_1991: Radio, but only in Ukrainian.
Q: Only Ukrainian?
04_M_1991: Just for the music. I love Ukrainian music.
Q: Zakarpattia FM?*'?

04_M_1991: Yes or Svit FM. I listen to these. For example, I also like
Pulzus®, but I don’t listen to it because everything is repeated twice and
it bothers me. Both in Ukrainian and Hungarian. I've already heard it
in Hungarian, I don’t bother listening to the same in Ukrainian.

* Using language learning apps and platforms: Many language
learning apps and platforms provide access to audio and vid-
eo content specifically tailored for language learners. These
resources often include interactive exercises, quizzes, and
explanations to enhance understanding and practice.
* Social media and language exchange platforms: Engaging with
native speakers or other learners.
06_F_1982: In Hungarian, because I chat with my friends and family
in Hungarian, but on the other hand, if I'm doing bookkeeping, or I've

7 A regional radio station (Ukrainian).
% A Hungarian-Ukrainian bilingual radio station in Transcarpathia.
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done bookkeeping in the store, or I need to write something down, I
can immediately switch to Ukrainian.

05_F_1991 on her son learning English from friends online: He is
talking, I can hear that there are about five of them and they are talk-
ing (in English). I don’t know what it is, what kind of application.
But anyway, 1 already made him delete it because some of them spoke
bad words, so now he doesn’t have the app. There were times when I
even recorded him on video because if I hadn’t heard him, I wouldn’t
have believed that he spoke English.

4.2.4.2. Exposure to languages:
a crucial factor of language maintenance

Language exposure refers to the act of being in contact with a lan-
guage, hearing and seeing it being used in various contexts. It plays
a crucial role in language acquisition and development, of a sec-
ond or foreign language. In Herdina and Jessner’s words (Herdina
& Jessner 2002:99), language maintenance effort consists of:

(1) language use factor, that is, activation of parts of the lin-
guistic system for communicative purposes resulting in a renewal
of parts of the subsystem, and of

(2) linguistic hypotheses verification or corroboration factor,
that is the renewal of parts of the speaker’s (explicit knowledge
of a) linguistic subsystem by means of verification of hypotheses
concerning the language system. The authors also find it impor-
tant to note that the processes of language learning and gradual
language loss take place in a concrete sociolinguistic and econom-
ic environment, which forces the individual to comply with the
principle of economy of effort (or least effort). Spending time in
a community of speakers is a crucial factor for maintaining lan-
guage systems, as we could also see in previous instances.

Some examples of conscious exposure to a language after
spending time away from the language environment.

12_F _1989: Well, when I went to work, I had to read a lot in the first
place, I mean knowing the laws is important, and then it helped a
little to increase my vocabulary in Ukrainian.
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15_F_1990 on going back to work after her pregnancies: Usually,
when it's getting close to having to go to work, I usually call one or two
[Ukrainian] friends or colleagues. It doesn’t hurt to practice though.

10_M_1968 on his time spent in the military: There was no prob-
lem with [forgetting] the Hungarian language because I wrote 10-15
letters a week to my family, friends, girlfriend, etc. I wrote the letter
every week in Hungarian. [...] But it wasn’t a problem for me, as they
once said, there was such a joke that a man went and then served in
Russia, and when he came home, he didn’t want to speak Hungarian
until he stepped on the rake. When he hit himself on the head, he said
something nasty, and his father said: “Well, son, at least now you
remember how to speak Hungarian!”

4.2.4.3. Language attrition and loss: common examples

According to Hyltenstam and Stroud (1996): “The notion of lan-
guage maintenance is meaningful only in relation to its sister con-
cept of language loss”. The most common case of “forgetting”
languages was mentioned when it came to school learned foreign
languages (English and German in some cases). It is usually tak-
en for granted that a foreign language will be forgotten once it is
no longer used or studied, regardless of whether it is a school/
university-acquired language or a language learned abroad. Em-
pirical findings, however, have so far failed to validate this as-
sumption of the inevitability of language attrition. Some studies
suggest individual variation in the susceptibility to foreign lan-
guage attrition, although it is not yet clear what factors cause or
contribute to linguistic resilience (Schmid & Mehotcheva, 2012).
The authors assessed the most important findings on the process
of the attrition of foreign languages:

— productive skills are lost more easily than receptive

— time alone is not the main factor of attrition

— attrition is not linear

— initial proficiency might be a predictor.

However, self-evaluation is not the most reliable way of ex-
amining language attrition, the subjective feeling of loss in itself
may be considered an early sign of attrition (Jessner et al., 2020).
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In most of the cases, the participants’ initial proficiency in
school-learned foreign languages was relatively low, most lack-
ing productive (communicative) skills in those languages. Some
of the participants talk about being discouraged by the negative
experiences of learning languages at school.

18 _F 1993: Because when I went to school, I had a teacher who de-
manded that knowledge, but when I was in my last year of college, we
had a teacher who didn’t expect anything, so I just did not want to
study it anymore.

The other factor is the overall lack of language input and ex-
posure. Most of the participants never had the opportunity or even
the need to use the foreign languages that they studied at school.

11_M_1950: Later on in my life, German was nowhere to be needed,
but I had to use Russian because at the time I was a soldier and I had
to speak Russian there too, I was a Soviet soldier.

10_M_1968: 1 liked the English language, the teacher also said at the
time that I was good at English, but you know how it goes, boys will
be boys, right? So the teacher always told me that “you could, you
just don’t want to learn”. Then the time passed. [...] Don’t know if I
would need it, but anyway I really regret that I didn’t learn it.

4.3. Linguistic diversity
of Zhnyatino/Izsnyéte: a visual representation

4.3.1. Introduction

The aim of the thesis was to demonstrate how multilingualism can
look like for people who are also members of a multilingual com-
munity. The analysis was carried out at two levels: community and
individual, with a stronger emphasis on the latter. To complete the
missing puzzle and to supplement my conclusions, I would like to
finish presenting the results of the thesis with a visual characteri-
zation of the languages spoken in Zhnyatino/ Izsnyéte.

The use of different mapping techniques is not new to the
linguistic toolbox. Language maps, mental maps, perception
maps have been used in the recent decades for different purposes.
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For instance, studies in anthropology have used mental maps to
gain information on the spatial representation of different sites
through people’s perception; perception maps were used in dia-
lectology and folk linguistics to map the distribution of different
dialects to demonstrate language variation or change. Different
language maps serve different purposes in linguistic studies.

The following part of the visual demonstration of the mul-
tilingualism of Zhnyatino/ Izsnyéte was inspired by a 2021 sur-
vey” that aimed to demonstrate the colorful language map of New
York City (see Perlin et al., 2021). The aim of the researchers was
to gain visibility to smaller and minority languages spoken in the
city because census data focuses on the most commonly spoken
languages. The researchers also found it important to measure the
speakerhood of certain languages. Census data do not give us a
clear picture of the distribution and appearance of the languages,
smaller or minority languages and certain dialects are often ig-
nored or omitted completely. In language documentation there
has been a tradition of focusing on rural and village settings, usu-
ally focused on larger languages. However, recently, numerous
researchers have explored the multilingualism, ‘superdiversity’
and linguistic landscapes of different settlements.

4.3.2. Mapping techniques used
in linguistics and interdisciplinary studies

Few areas of academic interest have been born in such an inter-
disciplinary environment as mental mapping. From the 1960s
onwards, the examination and the consciousness about space
appeared around the same time in the field of geography, psy-
chology, linguistics and social sciences, primarily in the field of
cultural anthropology, mutually influencing each other (Letenyei,
2004). Within cultural anthropology - the academic classification
of which is also fragmented - mental mapping, or the way of us-
ing mental maps, can be understood as a method. Anthropology
successfully uses methods that result in qualitative data and in-
formation. (Dobak, 2020)

¥ Available online at http:/ /languagemap.nyc
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These maps can show the most basic characteristics of a lo-
cation, conditions, and connections included. Conditions are the
characteristics that define a place and connections allow an un-
derstanding of how this place is connected to others (Castellar &
Juliasz, 2018).

The extent of the mental spaces is mostly uncertain: it is typ-
ical that they are one at a time the interviewees can only name the
characteristic places and main points of a neighborhood or part of
a city, but their boundaries are blurred, they merge with the next
mental space or a “white spot” unknown to the interviewee. In
some cases, however, the border is clear and unmistakable: such
clear boundaries are called fault lines (Letenyei, 2004).

Tversky (1993) established three main groups of mental
mapping, in addition to cognitive maps, cognitive collages, and
spatial mental models. According to Letenyei (2004: 164), the most
common data collection techniques of mental mapping are:

— purely quantitative data collection;

— purely qualitative, non-drawing data collection and pro-
cessing;

— data recordings based on free map drawing;

— standardized map drawing;

— data acquisitions starting from ready-made (spatial) images.

Perceptual mapping is a tool that is often used in folk lin-
guistics, which is the study of folk beliefs about language and
studies various aspects of language, including regional variation
through which we can achieve a deeper understanding of how
people believe that language varies and why (see Williams et al.,
1996; Montgomery 2017; Montgomery & Stoeckle, 2013).

According to Preston (1993: 252):

Without knowledge of the value-ridden classifications of language
and language status and function by the folk, without knowledge of
where the folk believe differences exist, without knowledge of where
they are capable of hearing major and minor differences, and, most
importantly, without knowledge of how the folk bring their beliefs
about language to bear on their solutions to linguistic problems, the
study of language attitudes risks being:

1) a venture into the investigation of academic distinctions which dis-
tort the folk reality or tell only a partial truth or, worse,
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2) a misadventure into the study of theatrically exaggerated speech
caricatures.

An analysis of the metalanguage of nonlinguists allows us,
for example, to draw parallels between a folk structure of lan-
guage on the one hand, and structures outlined by a professional
linguist on the other. It also provides insight into what fields of
knowledge other than linguistics the informants consider relevant
when talking about language (Vardey, 2021). Hoenigswald (1966)
claimed that we should be interested not only in what goes on
(language), but also in how speakers see it.

Thus, the inclusion of folk beliefs in linguistic studies can of-
fer important insights into the realities of language variation and
change. The work of perceptual dialectology offers the ability to
make larger connections between how language is actually pro-
duced and how nonlinguists perceive it. It also attends to the level
of impact linguistic beliefs have on an individual’s performance of
language (i.e., is the speaker likely to avoid certain linguistic behav-
iors because of the social stigma they perceive to be connected with
such behaviors?). Additionally, the knowledge gained in studies of
linguistic perceptions can inform policies developed by educators
and politicians, so as to make such policies account for the attitudes
of the speakers to whom the policies apply (Cramer, 2016).

4.3.3. A language map of Zhnyatino/Izsnyéte

A language map is a visual representation of the distribution of
different languages spoken in a particular area. It can help us un-
derstand the linguistic diversity of a territory and how different
languages are distributed geographically. A language map can be
created using different techniques, such as GIS (geographic infor-
mation system) mapping, data visualization tools, or hand-drawn
illustrations.

The main goals of creating the map were the following:

— to visibly demonstrate the languages spoken at different
households of the settlement;

— to visualize the quasi language border and the separation
of the two parts of the village (“Magyarvég”and “Oroszvég”);
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— to show where the two languages separate from each other
(if they do);

Picture 9. Zhnyatino from a bird’s eye view according to Google Maps

The map itself was created with the help QGIS software. For
the bird’s eye view photos, Google Maps was used, as taking pho-
tos with a drone is currently prohibited in the country due to the
state of war.

A semi-structured map is a type of map that combines both
structured and unstructured elements. It is a graphical representa-
tion that provides a framework or a set of guidelines while allow-
ing customization. Semi-structured maps offer a more adaptable
and dynamic approach.

In a semi-structured map, certain components or sections
are defined and organized, providing a structured framework.
However, within each component, there is room for additional
information.

The creation of the language map was one of the main goals
of the expert interviews. The most important viewpoint in choos-
ing the experts was a deep and thorough knowledge of the pop-
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ulation of the settlement. As I have been living there for 7 years, I
gained a considerable amount of knowledge of the people I usual-
ly meet or work with, as well as my neighborhood. But the experts
I chose were able to identify most of the families, and the lan-
guages spoken at a certain household without a doubt. 659 build-
ings were drawn on the map, including residential buildings and
buildings for orientation (schools, churches, etc.).

Map 3. A semi-structured language map of Zhnyatino/Izsnyéte

In order to create the map, I asked each expert to color the
semi-structured map according to a previously set color-code.
Green meant households where Hungarian is spoken exclusively.
Yellow meant Ukrainian spoken in a household, and blue meant
a mixed family where both languages are used. The interviewees
were also asked to identify where “Magyarvég” ends and “Oro-
szvég” begins with a thick red line. The drawings were digitized
and a concluding map was made out of the five maps. The color
coding was changed when the digital maps were drawn for visual
purposes: higher contrast, and better visibility (for examples of
the original, hand-drawn maps, see Appendix 2).
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The respondents gave relatively similar answers with small
differences, the task was to decide, how to arrange them on the fi-
nal map. Some of the markings were not obvious, and some of the
respondents omitted buildings that they could not identify. Many
of those buildings are empty at the moment or soon to be sold.
For these purposes, two new code categories were introduced: no
data or not a residential building, and contradictory data.

The map that was created should not be taken as an exact
database, but as a visual representation of the languages spoken
in the village. It could also be called a map of home languages, as
the main focus was on mapping the languages spoken in different
households of the settlement.

Map 4. The language map of Zhnyatino/Izsnyéte

The map clearly shows how the two areas separate from
each other, not only ethnically (hence the names “Magyarvég”
and “Oroszvég”), but linguistically. The Hungarian part of the
settlement is the more linguistically diverse one. We can see sev-
eral households where Ukrainian is spoken besides Hungarian.
The number of Ukrainian-speaking households is relatively low.

Ferenc Rakoczi IT TRANSCARPATHIAN HUNGARIAN UNIVERSITY


https://kme.org.ua/en/

CHAPTER 4. RESULTS AND DISCUSSION 111

Even fewer Hungarian-speaking households can be found in the
mainly Ukrainian-speaking area of the village, and the number
of mixed-language households is also low. The map shows that
“Oroszvég” is the more linguistically homogenous part of Zhn-
yatino/Izsnyéte. Most of the Hungarians chose to live or move
there for practical reasons: their family inherited the house or they
could buy one there for a more reasonable price than the ones that
were for sale closer to the center of the village. The diversity of
“Magyarvég” mainly comes from mixed marriages: not only from
younger families but the several multigenerational households,
where the older generations speak Ukrainian and the younger
members of the family were raised bilingually or acquired the
Ukrainian language later in their life due to their environment or
thanks to the effort of the parents or grandparents.
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CONCLUSION

Sustaining multilingualism
The theoretical starting point of the thesis was that although in-
dividual and societal multilingualism can occur without one an-
other, they are deeply embedded in each other (Fishman, 1967;
Romaine, 2012). The role of the individual in a community of
speakers is indisputable. Different factors, such as top-down
decisions in language policy, historical events and changes, eco-
nomic challenges constantly affect the individual’s choices when
it comes to language use. Whether a community is able to pre-
serve its language and identity largely depends on the decisions
of its individuals. In Zhnyatino/ Izsnyéte, we are able to witness
the result of a long-term coexistence and support of multiple lan-
guages on a societal level. Hungarians of the community, despite
being a relative majority in the settlement, are an ethnic minority
in the country. As I have referred to in the previous chapters of
the thesis, due to the political crises of the last eight years and the
ongoing Russian aggression, minorities in Ukraine have been fac-
ing serious challenges recently. Researchers and advocacy organ-
izations have argued several times, that multilingualism is a value
despite being a challenge when it comes to language planning or
policies (see Csernicské & Maté, 2017).
My initial questions in the beginning were the following:

How do the different historical, political, social, and economic changes

on the macro level reflect on the language use of a small community?

Despite all the odds, how were different members of this community

able to preserve their bilingual state?

Looking at different life stories, what does individual multilingualism

look like in a bilingual community?

One of the common experiences I came across while conduct-
ing the research was that in the past decades in Transcarpathia,
nothing seemed to be permanent. This was faithfully reflected in
the life stories of the participants, because no two life paths were
the same, not only due to the general truth that everyone repre-
sents a special, unique individual but also, due to the different
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life experiences, which were greatly influenced by historical, po-
litical and economic changes. What does language maintenance
look like on an individual level? In the previous Chapter, I aimed
to pick out the stories that are excellent examples of how many
different methods are used by different people, and we don’t nec-
essarily have to think only of the knowledge gained in the class-
room. However, there is hardly any proven recipe for preserving
the languages we own, not only on an individual level but also on
a community level. Researchers from time to time, after making
their own conclusions and observations, aim to understand the
whys of language maintenance and language shift.

One of the examples I would like to highlight in this analysis
is Borbély’s (2014) longitudinal study of language shift amongst
the Hungarians and Romanians of Kétegyhaza (Hungary), which
employed a “sustainable bilingualism model” that refers to the
long-term maintenance of the bilingual situation of a community
of speakers. While developing the model, the author had previ-
ously studied several bilingual communities throughout Hunga-
ry. In her model, the codes Lx and Ly were applied to different
pairs of languages and their varieties, which are denoted as a + b
(based on the coding system previously used by Hamers & Blanc,
1989). In the author’s own words:

Sustainable bilingualism is the type of bilingualism which demon-
strates that it is not simply a long-term stationary phenomenon in-
volving two languages, but rather a diverse, continuously and dy-
namically changing process in which Language A or Language B
prevails and which can occur only under specific circumstances before
the completion of the language shift both at an individual and a com-
munity level. (Borbély, 2016:29).

Borbély’s SBM applies only to linguistic aspects, social and
community aspects are not included. The linguistic aspects of the
model are the following:

1. The frequency of the use of languages and their local varieties is
sustainable among generations and in different situations of language
use and language choice.

2. The proficiency of languages is in correlation with the sustainable
and frequent use of languages (and their varieties).
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3. The attitudes are positive towards these languages.
4. Ideologies protect the use, fluency and attitudes bilingualism.

Figure 3. Borbély’s SBM model

Equal
frequencies
in the
choice of
languages

Non anti-
bilingual
ideologies

Source: Borbély, 2014

“Intense pressure from a dominant group most often leads
to bilingualism among subordinate groups who speak other lan-
guages, and this asymmetrical bilingualism very often results,
sooner or later, in language shift.” (Thomason, 2001:9).

As my study has mainly focused on the social, community,
and individual aspects of multilingualism, with a special empha-
sis on their impact on the multilingual speaker, taking this previ-
ously constructed model as an example, specific aspects have to
be applied. To conclude the several examples of the elements that
promoted or considered to promote language maintenance for the
speakers I have interviewed, that have been aligned in the previ-
ous chapters, I reorganized and merged them into larger topics.
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These are the main themes that emerged from the life stories of
the participants.

Linguistic and ethnic diversity

When a community recognizes and values the diversity of lan-
guages, both minority and majority, within a community or re-
gion, they acknowledge that languages are an integral part of a
community’s cultural heritage and identity. In addition, positive
interethnic relationships and understanding each other’s cul-
ture, habits, and last but not least, language, enables the speakers
to gain a knowledge that goes deeper than what could be ever
thought in the classroom. Taking examples from the life stories of
the participants, a pattern that seemed to emerge is that the diver-
sity of this community lies in a co-existence of languages and eth-
nicities without mixing or blending in with each other. Hybridity,
which is natural in e. g. some urban contact settings cannot be
necessarily applied to this small, rural setting.

Engaging with one’s community, maintaining relationships
inside and outside the family, and being in constant contact with
speakers of different languages may facilitate the sustainability of
multilingualism.

Education

Education plays a crucial role in sustaining multilingualism. It
should involve providing quality education in multiple languag-
es, ensuring that individuals have access to education in their
mother tongue while acquiring proficiency in the dominant or
official language(s). We were able to witness different strategies
that the participants used to correct the flaws of the minority edu-
cation system. Implementing minority language medium educa-
tion can present challenges. Adequate resources, including qual-
ified teachers, appropriate curriculum materials, and supportive
policies, are essential for its successful implementation. Language
planning and community involvement are crucial to ensure sus-
tainable support and commitment from all stakeholders. Addi-
tionally, balancing the need for minority language education with
proficiency in the dominant language(s) is important to facilitate
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communication and opportunities beyond the immediate com-
munity. The deficiencies in the education of the state language
present many parents with a difficult decision: should they choose
a Hungarian-language school, where the child can study in their
mother tongue, or should they choose an institution teaching in
the majority language in the hope of more effectively learning the
state language?

Transcarpathian academics have conducted various studies
on the quality of language-education in the Hungarian-medium
schools of the region (see Csernicské 2015, Beregszaszi & Cser-
nicské 2017, Huszti 2017, Maté 2017, Huszti 2020). However, we
have to note that it is getting progressively harder to imply the
results of these surveys in the constant crises that the country has
to face, and the recent changes in the language policy of the state.

According to public opinion, young people in Transcarpathia
do not speak Ukrainian well, but they do speak English. Surveys
conducted by Transcarpathian researchers at the end of the 2000s
already pointed out that this statement does not necessarily re-
flect reality (cf. Fabian et al. 2005; Huszti et al., 2009). A large-
scale research took place in 2006 organized by the researchers of
Ferenc Rakoczi Il Transcarpathian Hungarian College of Higher
Education (Bardnyné Komaéri et al., 2007). In the first phase of the
longitudinal study, the researchers aimed to present the quality of
English and Ukrainian teaching in Hungarian schools. According
to previous experience, students in Hungarian schools generally
achieved better results in a foreign language than in Ukrainian,
despite the fact that Ukrainian is the language of their environ-
ment. This paradoxical situation raises many questions that need
to be answered. Do they really have better language skills in Eng-
lish compared to Ukrainian? What are the main differences be-
tween Ukrainian and English education in minority Hungarian
schools? What could cause these differences?

In the first round, seventy-six Hungarian children aged
eight, i.e. third graders, from Berehove completed the language
proficiency test compiled by the researchers. They examined the
National Foreign Language Curriculum and the Ukrainian curric-
ulum prepared for Hungarian schools (Huszti et al., 2010). They
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found that in all four language skills, better results were obtained
from Ukrainian than from English. The only exception is speak-
ing. At this stage of language learning, the children studying in
the third grades of Hungarian-language medium schools in Bere-
hove mastered the state language better than English.

The results of a 2017 research conducted by the author (for a
detailed review see Méaté, 2017) prove that students struggle with
practical knowledge when it comes to languages. School grades
do not reflect real knowledge, as the difference between test scores
and grades is significant. If students get good grades too easily, it
can lead to them losing their motivation, and their will to fight for
a better grade, and moreover, they get a false or at least incomplete
picture of their own knowledge. Based on self-evaluation, the stu-
dents had a more positive opinion of their knowledge of English
and a more negative opinion of their knowledge of Ukrainian.
The reality reflected just the opposite: better results were obtained
from the Ukrainian language in terms of reading comprehension,
language use, and total scores (the results obtained from the Eng-
lish language were higher in the written task, but the difference
was not significant). However, these results can hardly be linked
to a better quality of Ukrainian language education. If we add up
the number of lessons taken by the students over the course of 11
years, it is clear that they attend much more classes in Ukraini-
an than in other foreign languages. Moreover, in addition to the
existing language classes, they also have Ukrainian literature, in
which they also come into contact with the language, while in
English this becomes possible only within the framework of the
English classrooms. It is essential to mention that the Ukrainian
language surrounds them, when they get on the bus, when they
visit the doctor, or even in the form of signs and advertisements.

Transcarpathian researchers are closely monitoring the out-
comes of the education system, and as we have seen from the
examples above, the situation is far from ideal. Parents who are
discouraged by their children’s lack of skills in the state language
often choose alternative solutions, such as changing the language
of instruction (Beregszaszi & Séra, 2010; Szavayné Séra, 2015;
Beregszaszi & Csernicsko, 2012, 2017). We were able to witness
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success stories, through attending Ukrainian-medium education
(whether it was only an addition to a pre-existing set of language
skills gained from the surrounding environment or examples of
endurance against all the odds for students who lacked those
skills) speakers were able to achieve great success in their life and
career later on. However, what works for one family does not nec-
essarily work for another. Several studies that have been also re-
ferred to in the previous chapters of the thesis have proved that
when the submersion technique is applied to a minority speaker
who has no previous experience with the language could lead to
serious struggles with academic performance, not to mention the
hardships, anxiety that may accompany the process.

The situation of the Transcarpathian minority education
nowadays is also endangered by the worsening economic situa-
tion and the latest language policy efforts, which intend to greatly
limit the use of the languages of the minorities. Unfortunately,
education is no exception to this (cf. Csernicské & Maté, 2017).

Language Policies

In a state that is navigating towards the monolingual norm, im-
plementing inclusive language policies that promote linguistic di-
versity is an essential component of sustainable multilingualism.
Political decision-making can directly affect the speakers of mi-
nority languages, as their language rights (or as Skutnabb-Kangas
(2012) calls them linguistic human rights) highly depend on them.

The maintenance of minority languages can be defined by
four factors that are closely related to each other, but are also de-
termined by the relations between the majority-minority society
(see Csernicsko ed., 2010):

— Speakers who maintain the language (demographic factor).

— Situations and scenes, where language is not only sym-
bolic but can also be used for practical purposes, to satisfy real
communication needs (utility factor).

— The intention of the speakers: if they want to keep using the
language and pass it on to the next generations (symbolic value).

— Rights that ensure the possibility of using the language
(language policy).
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If speakers are deprived of their rights to use their language
on different platforms, bilingualism will not be sustainable in the
long run.

Economic Development

Multilingualism can have positive impacts on economic develop-
ment. [t can enhance cultural tourism, facilitate international trade
and communication, and contribute to global collaborations. In
the case of Zhnyatino/Izsnyéte, we were able to witness how lo-
cal entrepreneurs aim to attract customers all over the settlement
by applying bilingualism in their advertisements. Economic fac-
tors can also impact multilingualism. Recent crises led to a wave
of migration that has never been seen before in the community,
and it has left its mark on the demographic composition of the
settlement, which affects the future of the community. The wors-
ening economic situation creates a contradictory situation for the
speakers of the community. On the one hand, working abroad
gives the individual the opportunity to learn and master foreign
languages. On the other hand, that knowledge cannot be utilized
in the community, if the speakers are forced to stay abroad or re-
locate permanently, due to the financial disadvantages their re-
turn may presume.

Technology and Digital Resources

Advances in technology have made it easier to support multilin-
gualism. Digital resources, such as language learning apps, online
translation tools, and language platforms, can facilitate language
maintenance, learning, and communication across different lin-
guistic communities.

Community Engagement

Sustaining a multilingual state requires active engagement
and participation from all members of a community. Organizing
religious and cultural events, and fostering intercultural dialogue
can create an environment that celebrates and values linguistic
diversity.
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By promoting sustainable multilingualism, the community
can foster social cohesion, cultural understanding, and inclusive
development while preserving the richness and diversity of its
languages. Its importance has an increased value for minority
speakers, whose language is in a vulnerable, endangered state to
begin with. The sustainability of multilingualism in Zhnyatino/
Izsnyéte heavily relies upon the speakers” willingness to learn
each other’s languages to a greater or lesser extent.

Zhnyatino/Izsnyéte as a settlement carries a paradox within
itself. After spending several years there, doing months of field-
work and data collection from a researcher’s perspective, and
having spoken to hundreds of its people as a resident of the vil-
lage, the impression one gets is that despite having a border that
divides the settlement (may it be a language border or a so-called
barrier between the two ethnicities) they belong to one commu-
nity after all. Hungarians of the village often report that for them
going into “Oroszvég” feels like visiting a foreign land. However,
this dividedness immediately decreases, when both Ukrainians
and Hungarians go to the same store, same post office, clinic or
hairdresser, or sometimes, same church.

All'in all: Zhnyatino/Izsnyéte has a border that not only separates
but unites people.
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Appendix 1. Additional elements
of the linguistic landscape of Zhnyatino/Izsnyéte

Picture 10. Two monolingual (Hungarian and Ukrainian)
signs in the same store in the center of the village

Picture 11. Local products on the shelves of a store
in the center of the village, with bilingual inscriptions
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Picture 12. Bilingual signs posted by local enterprenaurs warning
the customers to wear a mask when entering the shop
during the first months of the pandemic

Picture 13. Monolingual (Ukrainian) signs
that point to the nearest shelter in case of an air raid alert

Picture 14. Ukrainian and Hungarian national symbols
at the Zhnyatino Gymnasium Nol
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Appendix 2. The digitized versions
of the maps made by the experts
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Appendix 3. Questions for the life story interviews
Personal data, family, education
1. When, where were they born (settlement)
2. They identify themselves as ... (nationality)
3. What language do they speak at home in the family, in what
household (multigenerational, etc.)

4. What language did their mother, father spoke to them, what
languages were used in everyday life?

5. What role did the grandparents play (multi-generational house-
hold / how much time did they spend together)?

6. Whether it was important to learn other languages or it came by
itself, naturally (if so, why?).

7. Did they go to kindergarten, what was language of instruction?

8. Communities of children in the place of residence (were there
children speaking other languages?)

9. Primary and secondary school, was there a change, what lan-
guages did they learn, why?

10. Did they attend any extracurricular activities in what language
did the teacher/supervisor speak to them?

11. University (why, where, were there any atrocities due to defi-
ciencies in language skills, were there any advantages, disadvan-
tages)

12. Was there a big shift between high school and university due
to the different language mediums (anxiety, tension)?

13. What is their degree, their current job, what kind of jobs they
had before, switching between professions (commuters, working
abroad, etc.)?

14. Were they influenced by the regime changes of the early 90s
(SU-UA)?

15. How much did they encounter the Ukrainian language in the
Soviet era?

16. Marriage, spouse, where did they meet, where do they live,
why (important in a mixed environment)?

17. Having children (how many children, how old).
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18. In what language(s) do they speak to each other/ their children?

19. What school the child was enrolled in, whether there was a
change (switching schools), why, and what was the decisive ar-
gument?

20. What school did the spouse go to? what was the language of
instruction?

21. System of friends, acquaintances (what languages are used
when speaking to them)

Religion, culture, media

22. Where were they baptized, and what religion (closer family
members, wider family, children)? Do they attend church services?

23. Do other members of the family go to church? Do their chil-
dren attend religious education?

24. Do they celebrate church holidays? Which ones?
25. Do they use social media platforms?

26. What is the language of the operating system they are using
(phone, computer)?

27.In which languages do they consume different types of media,
read/watch daily news?

28. Favourite TV series, films, books (childhood vs. adulthood)?

Official businesses, administration, profession, work

29. Going to the doctor’s (how do they choose a doctor, is there a
preference related to language or only the reputation, experience).

30. If they shop at an online portal, or browse the Internet, what
language they choose?

32. Do they buy local products, do they look for Ukrainian or
Hungarian inscriptions on them?

33. What is their current job?
34. If they take a note at work, in what language do they do that?
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35. Does the Ukrainian language dominate in the professional lan-
guage, if it comes up in an ordinary conversation about their pro-
tession, do they switch to Ukrainian?

Instructed language learning
36. Have they ever attended any kind of language course?

37. Do they use any kind of app, or program for language learn-
ing? do they have any related books at home, do they use them
regularly, how often?

38. What are the languages most used in writing? What language
can they type in, which one do they use faster?

39. Do they have a desire to learn another language (if not, why
not?)?

40. Were they able to use the languages they had learned before
at school?

41. Did they feel a lack of language skills when they had to use it
in real life?

42. If they had to place an advertisement online, in what language
would they do that?

43. If they see bilingual signage, which one do they read first, in
which they look for the errors first?

Bilingual community

44. How do they view the dividedness of the ethnicities that share
the same settlement?

45. Who (people and authorities) do they think does the most to
maintain minority languages in your settlement? How?

46. What can you yourself do to maintain your languages? What
effort do you make consciously?
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Y3AT'AJIbBHEHHI

MogHa cuTyarliss yropcbKoi rpoMajy Ha 3akapHaTTi Ta cTpaTe-
rii 30epexxeHHs piTHOI MOBV OCTAaHHIMM AeCATWIITTIMM HalyIn
0co0JIMBOI aKTyaJIbHOCTI, OCKIJIBKM ITOJIITMYHI, €KOHOMIiYHi Ta
comiaipHi TpaHcdopMartlil Oe3rrocepeTHO BIUIMHYIIM Ha MOBHI
npoiiecu. Y MoHorpadii posriIsiHyTo IUTaHH: 30epeXeHHs pif-
HOI MOBM Ta 3aMiHV MOB Ha IIpUKJIadi rpoMaam ceta KHATHMHO
MyxkauiBcpKOro partoHy 3akapraTcbkoi oosacti. [Ipencrasieno,
SIKVM YVHOM BJIa€ThCsl 30eperTit JBOMOBHICTb i BUKOPUCTaHHS
YIrOPCHKOI MOBU y CepPefdoBMUIll, [1e POoJib JIep>KaBHOI MOBU IIO-
CTIIHO TIOCWITIOETBCS. [lOCITiIKeHHST CcIipsMOBaHe Ha Te, 1100
3'sicyBaTH, IK MaKpOpiBHEeBi icTOpMYHi, MOJIITUYHI Ta eKOHOMid-
Hi 3MiHM BifoOpa’keHi Ha MOBHIVI ITOBEIiHITi MiCIIeBMX XXWUTEJIiB i
AK IHAVWBIOM pearyioTh Ha 1i BUKIVKNM y POpMYyBaHHI BJIaCHOTO
MOBHOTI'O perepryapy.

TeopeTnyHOIO OCHOBOIO HayKOBOI pobOTM OOpaHO HMHa-
MiuHy Mozesrb OaratomoBHocTi (Herdina &amp; Jessner, 2002), y
SKiy1 GaraTOMOBHICTb OIMCAHO K THYYKY Ta IIOCTiMTHO 3MiHIOBa-
HY CUCTeMY, Jie MKMOBHI KOHTaKTV, PiBeHb BOJIO[AIHHSI MOBaMU
Ta 3yCWUIs, IIpsIMOBaHi Ha 30epeXXeHHsI MOB, Ilepe0yBaloTh y II0-
CTiTHOMY B3ae€MO3B’s13Ky. Ha ocHOBI Mopiesti BMsiBIIeHO, 1110 MOB-
Ha IIOBe/liHKa - 1le He JIVIIle KOMyHiKalli/iHe sBuIIle, a VI YacTVHa
iIeHTMYHOCTI Ta CyCIIUIBHMX BiIHOCMH. baraToMoOBHICTB MoOXe
OPUHOCUTI K IepeBarvl — KOTHITMBHY THYYKiCTb, KYJIBTYPHY
BIIKPUTICTB, INVPIIIi KOMYHIKaTVBHI MOXJIVBOCTI, — TaK 1 TPYIHO-
I11i, ITOB’I3aHi 3 HEBIIeBHEHICTIO y IIpolieci MOBOBXMBaHHs, dpa-
IrMeHTapHVMI 3HaHHSAMM a00 PU3MKOM BTpaTi MOBA.

[ aHasTi3y Mae BuUpilllajibHe 3HaueHHs omisaj, dakTis ic-
TOPUYHOIO MMHYJIOTO Ta JeMorpadidHoOro Tjia 3akapHaTChbKMX
yropuis. IIporsrom XX CTOJTTS perioH HajleXaB 10 KUIBKOX
IepXKaBHUX yTBOPeHb, PYHKIIIIO Jlep>KaBHOI BUKOHYBaJIM Pi3Hi
MOBM, MOBHI IIpaBa HallilOHaJIbHVIX MeHINVH BigpisHsmvicd. I1o-
Ipu BUIIPOOyBaHHS, yTOpchbKa IpoMajia 30epersia CBOIO MOBY Ta
KYJIBTYPHY iIeHTnuHicTh, ogHak Iicig 1991 poky HOBI ykpail-
CBbKi 3aKOHM iCTOTHO OOMEXWIN BUKOPVUCTaHHS MOB HalliOHaIb-
HVX MEHIIIVH Yy ITyOJIiYHOMY Ta OCBITHbOMY XXUTTi. ACUMUTAIIIVIHI
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Ipoliecy HOCWIIOITh TPyA0Ba Mirpailisd, €KOHOMIUHI TPYIHOIL1
Ta 00OB’SI3KOBe 3aCTOCYBaHHS YKpaiHCbKOI MOBU B rajly3i OCBiTH
Ta odpininHin cdepi.

ITospoBi IO KeHHs BUKOHAHO Y cesli JKHATIHO, e yropiii
VI YKpaiHIli XMBYTb IOPYY, TOMY JBOMOBHICTb € IPUPOIHUM SBU-
IIeM y ITOBCSKIIeHHOMY CIIUIKyBaHHI. AHajIi3 MOBHOTO JIaHAIA Ty
ceJia - BUBICKM, TaOJIMUKY, HaIIMCU B TPOMAaJICBKIIX 3aKJIafiax — I10-
Kas3ye, gK COIliaJIbHi Ta MOJITUYHI CMiIV BifoOpaXkeHO y Bi3yaJIbHO-
My IIPOCTOPi. YTOPCHKOMOBHI HaIIMCV 3MIITHIOIOTh JIOKJIbHY ifleH-
TUYHICTB, BifoOpakaloun peasbHI MOBHI IIPaKTMKM MeIIKaHIIiB
ceJIa, TOMI SIK YKpalHChKa 4acTo BUKOHYE PopMasIbHy (PyHKIIIIO.

HocrimxeHHs: 0a3oBaHe Ha KBAIITATMBHOMY ITiZIXO/Ii: €THO-
rpadiuHi criocTepe>xeHHs1, iHTepB 10 3 MiCIIeBMMM MeIlIKaHIISIMU,
MeTof, criocTepexxeHHs. Kpurnunmui Binbip pecrionieHTiB 3a0e3-
I1e4VB pelpe3eHTaTUBHICTD Y COIliaJ/IbHOMY Ta MOBHOMY acIleKTax.
Kurresi icTopil, mouyTi B iHTepB 10, € CBimueHHSIM POpMYyBaHHS
iHOMBiMYyaJIbHOT 0araTOMOBHOCTI, CTpaTerii 111 30epeXXeHHSI CBO-
€1 piAHOI MOBIL.

PesyspTaTit cBimuaTh, 110 Ha 30epeXXeHHs MOBU BIUIVMBa-
IOTh YWCJIeHHI colianbHi dpakTopy. HamBaXommsimmMm € MOBHa
MOJITUKA POOVHN: y ciM'sIX, Ie pO3MOBJISIOTh YTOPCBKOIO, 30e-
peXXeHH: PiIlHOI MOBM IIpUTaMaHHe 1 MOJIOMI HaBiTh TOLi, KOJIN
B 3aKJIajli OCBiTM ab0 Ha poOOTi yKpaiHCHKill MOBI BiZl1alOTh Ile-
peBary. OcBiTHE cepenOBMIIle CTBOPIOE IIOABIVIHI YMOB: 3aKJIaau
3araJIbHOI cepeHbOl OCBITU 3 YTOPCHKOK MOBOIO HaBUYaHH: ITifI-
TPUMYIOTB 30epe’keHHs MOBY, ITPOTe JIep>KaBHi BUMOI'MI CTOCOBHO
yKpaiHCBbKOI MOBM CTaBJISITh OaThKiB Ileper] CKJIaJHUM BUOOPOM.
PeririviHe XuTTS — 0cO0IMBO pedpopMaTCchKa Ta PUMO-KaTOJINIIb-
Ka IIepKOBHi OOIIVHY ~ € BaXXJIIBUM IIPOCTOPOM [J1s1 30epeKeHHS
PinHOT MOBM, OCKIJIBKYM OOTOCITY KiHHA 1 ITepKOBHI 3aX01M 31e011b-
IIIOr0 IPOBOISATH YTOPCHKOIO MOBOIO.

Ha ingusigyaibHOMY piBHI BaXK/IMBe 3Ha4Y€HHS MalOTh MOB-
HUV perlepTyap ocobu, 30epexeHHs iIeHTMYHOCTi, MOBHA CBifl0-
MICTb Ta 0cOOMCTI 3ycnyuIs [y1s 30epexeHHs pinHol MoBU. YnMa-
JIO PecIIOH/IeHTIB CBIJOMO OOMpPalOTh YTOPCHKY I CIUJIKYBaHHS
31 cBOIMM AITbMM, iHII )X HaJAIOTh IepeBary yKpalHCBKil MOBIi
3 OPaKTUYHOIO MeToro. TpyaoBa Mirpailid, SK BHYTPiIlIHs, TakK i
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30BHIIIIHY, ITOCIIa0III0e 3B 30K i3 OJIM3BKMM CcepeioBUIIeM, IO
3arpoXye ocIabIeHHIO CTOCYHKIB i3 YTOPCbKOMOBHOIO PiTHE0.

BisyasipHe kaprorpadysaHHs MOBHOIO Pi3HOMaHITTS aHa-
JII30BaHOI'0 HaceJIeHOT'O IIYHKTY IeMOHCTPYE, III0 YTOpChKa MOBa
repeBakae y CiMeViHili, peJIirinHin Ta MicLeBii rpoMaaCceKin cde-
pax, Tofi gK yKpaiHCbKa JIOMiHye€ B 0dilliTHO-aIMiHiCTpaTUBHO-
My cepenosuii. [le gBoicTe cTaHOBMIIE CTBOPIOE AK ITePCHEeKTH-
By, TaK i pU3MKM: yropcbKa MoOBa 30epira€Tbcs 40 TUX IIip, IIOKNU
rpoMajia HigTpuMye ii BUKOPUCTaHHS Y BJIACHOMY CepelOBMIII.

Pe3yspTaTyi 4OCIIIKEHHS CBiTUaTh IIPO Te, IO 30epe’keHHs
yrOpchbKOI MOBM Ha 3aKapHaTTi MOXJIVIBE JIMIIIe 38 KOMIUIEKCHVIX
yMoB. Posib ciM'1, rpoMajicbKa 3rypTOBaHICTh Ta peJliriviHe XXUTTS
CIIPVSIOTH 30epeXXeHHIO PiTHOI MOBYM, OJHAK ITOJIITUYHE 1 OCBIT-
HE cepeloBUIILe, €KOHOMIUHA CUTYallid Vi MIrpallividi TeHIeHIil
HeraTMBHO BIUIMBAIOTh Ha Iley Ipoilec. Llmdposi TexHOOTII
CTBOPIOIOTh HOBI MOXJIMBOCTI [1J1s1 30epe’keHHs PiffHOI MOBM, BOJI-
HOYac BUHVKAE PU3MK BUTICHEHHs YTOPCHKOI MOBU 4epe3 JoMi-
HyBaHH$ YKPalHCBKIMX Ta aHIJIOMOBHVX KOHTEHTIB.

PesyspTaTii AOCIIIKEHHS JIOBOMSTH, 110 30epeXXeHHs uu
BTpaTa MOBM — 11e He JIVIIIe JIIHIBiCTVMYHMUI IIPOIlec, a ABUILe, TICHO
OB 3aHe 3 MOJIITUYHMMM, COLIJIBHUMM Ta KyJIbTYPHUMM YMH-
Hukamu. Ha mpuxiiani cena XKusgrmano MykadiBcbKoro parioHy
3akapriaTcbKoi 00s1acTi KOHCTaTOBAHO, IO MiATPUMKa 1BO- Ta Oa-
raTOMOBHOCTI € HacaMIlepeJl IMTaHHSAM CBiToMoro B1OOpy ocodu
Ta BOJIi rpoMaay. TakmM 4MHOM, BUCHOBKM AOCIIIDKeHHS MalOTh
He JIvIIIe JIOKaJIbHUV XapaKTep, BOHY € YaCTMHOIO MIKHapOITHOIO
IAVICKYPCy IIpo MarOyTHE MOB HalliOHaJIbHVIX MeHIINH, iHpopMy-
I0Th (paxiBIIiB IIPO IepeBaru 1 BUKJIVMKIM 0araTOMOBHOCTI.
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