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INTRODUCTION

“These symbolic universes of language constitute the principal treas-
urehouse of the human intellect, and when one is lost, […] we are all 
deprived”. (Hill & Hill 1986: 446)

As many studies have proved in the last decades, multilingualism 
is the norm, not the exception. Despite this view getting more and 
more recognition, there still are some parts of the world, where 
the direction is heading to the monolingual norm, due to different 
historical, political, and economic events. Since we tend to regard 
what is common and usual as natural, many believe multilingual-
ism is the normal language situation and monolingualism is the 
abnormal one (Ellis, 2007).

Ever since its independence, Ukraine has been a de jure 
monolingual state, with Ukrainian as the state language. Howev-
er, de facto, Ukraine is a highly multilingual state. One of its most 
linguistically and ethnically colorful regions is Transcarpathia, lo-
cated in the westernmost part of the country (see Csernicskó, 1998).

The monolingual norm refers to the societal expectation 
or assumption that individuals should be proficient in only one 
language, often the dominant language of a particular region or 
country and typically devalues the importance of multilingualism 
and favors the idea of a single, dominant language for communi-
cation and cultural integration.

For dominant groups, their rights have often been invisible: 
they take them for granted (Skutnabb-Kangas, 2012). In many 
societies, particularly those with a dominant language, mono-
lingualism is often considered the norm, while other languages 
spoken within the community, especially minority languages or 
immigrant languages, are often marginalized or stigmatized. This 
can lead to different inequalities, and as a consequence, individ-
uals may face discrimination, limited opportunities, or barriers 
to full participation in society. Various studies have been writ-
ten on the constant narrowing of language rights1 of minorities in 
Ukraine (e. g. Csernicskó et al., 2020).

1 https://hodinkaintezet.uz.ua/wp-content/uploads/2020/01 Strasbourg_2020-ENG.pdf
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However, it is important to recognize the value and bene-
fits of multilingualism. Multilingual individuals can enjoy cog-
nitive advantages, such as enhanced problem-solving skills, im-
proved memory, and increased cultural understanding (Prior & 
MacWhinney, 2010). Studies have proved that multilingualism 
can play an important role in preventing dementia in elderly peo-
ple (see Bialystok et al., 2007, Alladi et al., 2013). Multilingualism 
also fosters inclusivity, facilitates communication across diverse 
communities, and helps preserve linguistic and cultural heritage.

Efforts are being made in various contexts to challenge the 
monolingual norm and promote multilingualism as a valuable 
asset. Recognizing the importance of linguistic diversity and pro-
viding support for the maintenance and revitalization of endan-
gered languages can help create a more inclusive and equitable 
society that appreciates and celebrates multilingualism. Moreo-
ver, non-linguistic aspects of language sometimes can be more 
important in a society than linguistic ones (Eriksen, 1990).

Fishman (1972) argued that language behaviors are not just 
linguistic acts but also carry social and cultural significance. He 
emphasized the importance of considering the wider context of 
language use and the social behaviors associated with it.

According to Fishman, meaningful behavioral patterns en-
compass a range of language-related activities beyond simple 
communication. These patterns include language choices, lan-
guage attitudes, language policies, language shift, language main-
tenance, and language revitalization efforts. Fishman’s concept of 
meaningful behavioral patterns emphasizes that language is em-
bedded in social and cultural contexts and cannot be separated 
from the behaviors, attitudes, and ideologies associated with it.

Millions of people are surrounded by an environment where 
multiple languages are spoken on a daily basis. Today’s Transcar-
pathia is no exception, as several languages are used in the region. 
This is called a bilingual or multilingual situation (cf. Crystal, 1997). 

Gal’s research amongst the Hungarians of Burgenland (Ober-
twart) has shown how various social and economic factors can lead 
to language shift in a community (Gal, 1979). Gal’s work empha-
sizes the importance of understanding the social, historical, and 

https://kme.org.ua/en/
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political contexts in which language shift occurs. She highlights the 
complex interplay of various factors, including power dynamics, 
globalization, economic factors, and language policies, in shaping 
language shift processes and their consequences. The use of an-
other language in addition to or instead of the state language of-
ten appears to be a political danger from the point of view of the 
politically dominant people. But these “external” factors, such as 
industrialization or different policies, do not have the same effect 
on different people in minority language communities. Gal argues 
that it is not enough to study the objective and material conditions. 
It is at least as important to know how these influence people’s val-
ue system, their attitude towards language, and the symbolic value 
of language for them. These “internal” factors, as the author calls 
them, determine the language use of the group (Gal, 2018).

Gal’s work was one of the first interdisciplinary studies that 
combined methods from the toolbox of sociolinguistics and an-
thropology. There has been a recent realignment between the two 
(Gumperz & Cook-Gumperz, 2008), with the growing interest in 
focusing on the social role of language, as Eckert argues (2000), 
there are some linguistic variables that can only be authentically 
presented through the perspective of the community (or the indi-
vidual as the part of it). 

In the Hungarian context, in recent decades, there have been 
several linguistic studies of anthropological-interdisciplinary nature 
on particular speech communities (e. g. Bartha, 1993; Heltai, 2009; 
Pachné Heltai, 2014; Borbély, 2014, discussed in detail in Chapter 6 
of the Thesis). However, such studies that focused on the Transcar-
pathian Hungarian communities have not been conducted before.

The aim of this book is to present, how the bilingual state of 
a small Transcarpathian community has been maintained over the 
years, through the real-life examples taken from some of its resi-
dents. The village of Zhnyatino (Izsnyéte) is situated at the Hungar-
ian-Ukrainian language border, and its population mainly consists 
of ethnic Hungarians and Ukrainians. There have been studies that 
examined the coexistence between the ethnicities in different set-
tlements of Transcarpathia with mixed populations (cf. Doszpoly, 
2021). However, the in-depth analysis of the complex phenomena, 

https://hodinkaintezet.uz.ua/en/homepage/


14 Réka Máté: Language Maintenance and Shift...

Ferenc Rakoczi II Transcarpathian Hungarian University

that lead to either language maintenance or shift in a community 
can be most successfully examined through the thorough obser-
vation of the dynamics of the community. In her study, Gal used 
participant observation, which is one of the classic methods of an-
thropology.  As a researcher, I have been in a privileged position, as 
the community I examined has been my home for a little over seven 
years. As I was born and raised in a predominantly monolingual 
settlement, I was fascinated by the nature of this community, how 
different languages, cultures, ethnicities can coexist.

Romaine (2012) when describing multilingual speaking 
communities points out that despite linguists usually distinguish 
between individual and social multilingualism, it is not always 
possible to maintain a strict boundary between the two. Bilin-
gual individuals can belong to communities of different sizes and 
types, and within communities, they can interact through a vari-
ety of networks, not all of which are necessarily multilingual. In 
their 2009 book, Todeva and Cenoz draw attention to the oppor-
tunities personal narratives can offer in understanding individual 
varieties of multilingualism (Todeva & Cenoz, 2009).

This study is based on approaches used in applied linguis-
tics, borrowing methods from anthropology and ethnography. In 
its design, a grounded theory approach was followed (Glaser & 
Strauss, 1967). Besides the sociolinguistic-anthropological nature 
of the theoretical framework, Herdina and Jessner’s (2002) Dy-
namic Model of Multilingualism was used to analyze individual 
aspects of language maintenance of the members of the communi-
ty. The study aims to investigate the patterns, general tendencies, 
differences, and correlations of language maintenance strategies 
on the macro and micro levels of the community, with a special 
focus on the members of its ethnic Hungarian population.

My main research questions are the following:
Q1: How do the different historical, political, social, eco-

nomic changes on the macro level reflect on the language use of a 
small community?

Q2: Despite all the odds, how were different members of this 
community able to preserve their bilingual state?

Q3: Looking at different life stories, what does individual 
multilingualism look like in a bilingual community?

https://kme.org.ua/en/


CHAPTER 1. LITERATURE REVIEW

1.1. Introduction. Multilingualism as the societal norm
Multilingualism is the characteristic feature of individuals who 
have to or are able to use several languages. Practically, today 
there is no country or larger region where only one language is 
used. Several definitions have already been developed over the 
past decades (cf. Cenoz & Genesee, 1998). According to Hau-
gen (1953), for example, bilingualism begins with the ability to 
produce complete and meaningful statements in the second lan-
guage. Weinreich (1953) defined bilingualism simply as the alter-
native use of two languages. The holistic definition of bilingual-
ism by Grosjean says that bilinguals are those who use two (or 
more) languages (or dialects) in their everyday lives. According 
to Grosjean (1982), a bilingual speaker is more than a combination 
of two monolingual speakers.  There is a common misconception 
that multilingual speakers have equally perfect skills in all of their 
languages (Grosjean, 2010).

Crystal (1997) adds to his definition that being bilingual does 
not necessarily mean speaking all of our languages at a native-like 
level. Additive bilingualism refers to a language learning situation 
where individuals acquire a second language without negative ef-
fects on their first language. In this context, the second language is 
added to the individual’s existing language repertoire, enhancing 
their overall linguistic and communicative abilities. Additive bi-
lingualism promotes the development of both languages in a way 
that is beneficial and mutually reinforcing (Lambert 1974). “The 
distinction between additive and subtractive bilingualism thus 
provides the basic ingredients for an explanation of individual 
and societal bilingualism, which have to be seen as linked phe-
nomena” (see Jessner, 1995 as cited in Herdina & Jessner, 2002).

Haugen (1956) stated that bilingual also includes plurilingual 
and polyglot. For a long time, studies have dealt with bilingualism 
as the most common form of multilingualism and many scholars 
still define bilingualism as the cover term for multilingualism. 
Multilingualism is often used as a synonym for bilingualism in 
the sense of learning and using multiple languages. According to 
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more recent developments in research, the term multilingualism 
has been suggested to be used as the cover term for the acquisition 
and use of more than two languages (Jessner, 2006).

Gardner and Lambert (1972) were among the first to study 
sociopsychological aspects of second language learning, conduct-
ing numerous studies on the relationship of attitudes and social 
context to the process. They proposed a distinction between inte-
grative motivation and instrumental motivation. Integrative mo-
tivation refers to the learner’s desire to learn a second language 
in order to integrate into the culture and society of the target lan-
guage community. Learners with high integrative motivation are 
interested in the language and its associated culture and seek to 
develop meaningful relationships with native speakers. This type 
of motivation is often associated with more positive attitudes to-
wards the target language community and a stronger desire to 
acquire the language. Instrumental motivation, on the other hand, 
refers to the learner’s practical reasons for learning a second lan-
guage, such as career advancement, academic requirements, or 
economic benefits. Learners with high instrumental motivation 
view the language as a tool to achieve specific goals and may be 
less concerned with the cultural aspects of the language or devel-
oping relationships with native speakers (see Dörnyei, 1994).

As explained by Fishman (1980), any member of a speech 
community speaks either monolingually or bilingually, because 
of their dependence on reward systems that could be the follow-
ing:  social (enforcing and recognizing membership in the family, 
in the community, in the society, in the people), fiscal (jobs, pro-
motions, raises, bonuses), political (awards, contracts, appoint-
ments, public acclaim), and religious. 

Multilingualism shows higher complexity than bilingual-
ism, and nowadays we also know that a multilingual person uses 
different languages in different areas of life, and the level of lan-
guage skills can be very different according to needs (Aronin & 
Jessner, 2015). 

In the following Chapter, a selection of the most important 
and relevant pieces of literature will be collected and reviewed, 
regarding the individual and social aspects of multilingualism 

https://kme.org.ua/en/
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and language maintenance, and the description of the main theo-
retical framework of the study.

1.2. Individual and societal multilingualism
The following subchapter aims to explore the interconnectedness 
of the individual and social aspects of multilingualism.

1.2.1. The Dynamic Model of Multilingualism 
(based on Herdina and Jessner, 2002)

Over the last few decades, there have been several models to de-
scribe bilingualism/multilingualism. Subtractive and additive bilin-
gualism (Lambert, 1974) are concepts that describe different expe-
riences and outcomes in bilingual language development. These 
terms were introduced by Lambert in the 1970s.

Lambert’s work focused on the effects of bilingualism on 
cognitive development, language proficiency, and cultural iden-
tity. He argued that additive bilingualism, where both languages 
are nurtured and supported, leads to positive outcomes in terms 
of cognitive flexibility, academic achievement, and self-esteem. 
In contrast, subtractive bilingualism, where the first language is 
neglected or replaced, may have negative consequences for indi-
viduals in terms of cultural identity and overall language skills.

It’s worth noting that these ideas contributed significantly to 
the understanding of bilingualism and language education, but 
they are not the only perspectives on the subject. Other research-
ers and scholars have since expanded on these concepts and ex-
plored various aspects of bilingual language development. There 
have been more recent attempts to develop models of bilingual-
ism that aimed to describe the nature of it in more specific ways. 

García (2009) responding to the greater bilingual complexi-
ty of the past few decades has proposed that bilingualism could 
also be seen as being recursive or dynamic. These two models aim 
to go beyond additive or subtractive bilingualism, addressing the 
complexity of bilingualism, and going against the linear timeline. 

Recursive bilingualism could be more likely interpreted in ed-
ucational scenarios. According to García et al. (2011:2):

https://hodinkaintezet.uz.ua/en/homepage/
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Language minority communities who have experienced language loss 
and then attend bilingual schools in hopes of reacquiring this lan-
guage undergo a process of recursive bilingualism. They do not start 
as simple monolinguals (as in the subtractive or additive models). In-
stead, they recover bits and pieces of their existing ancestral language 
practices as they develop a bilingualism that continuously reaches 
back in order to move forward.

In a more recent paper by Kremin and Byers-Heinlein (2021), 
the authors aim to draw the attention to newly developed models 
of bilingualism, such as factor mixture model (see Lubke & Muthén, 
2005; McLachlan & Peel, 2004), or grade-of-membership models (see 
Erosheva, 2005), which suggest incorporating more complex mod-
els into definitions of bilingualism with the attempt of unifying 
bilingual and monolingual groups. As the authors suggest, these 
newly developing models “are the tip of the iceberg for how bilin-
gualism can be defined and modeled” (Kremin & Byers-Heinlein, 
2021:1570). We have to note, that the models above mainly focus 
on societal bilingualism.

The Dynamic Model of Multilingualism is a theoretical frame-
work that describes how individuals develop and use multiple lan-
guages over time. According to the dynamic model, multilingual-
ism is a complex and dynamic process that is shaped by various 
factors such as linguistic background, social context, and individ-
ual experiences. The model emphasizes that multilingualism is not 
just about the ability to speak multiple languages, but also involves 
a range of cognitive, social, and affective skills. The dynamic model 
proposes four main components of multilingualism: language pro-
ficiency, language use, language attitudes, and language identity. These 
components interact and change over time, reflecting the ongoing 
development and use of multiple languages. As one of the core 
concepts of the DMM is language maintenance and it has systemat-
ically united and included individual and societal multilingualism, 
DMM was the logical choice to rely on for the analysis.

Herdina and Jessner’s model serves as a bridge between 
SLA and multilingualism research. In DMM, the speaker’s lan-
guage systems are not merely the result of adding two or more 

https://kme.org.ua/en/
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language systems but a complex dynamic system with its own pa-
rameters, which are not to be found in the monolingual speaker. 
A multilingual system includes two or more languages (Herdina 
& Jessner, 2002). The number of languages learned and the efforts 
spent on language learning and maintenance change from time 
to time. The languages in the speaker’s language system can in-
teract in unpredictable ways, learning languages other than the 
first language (L1) results in different processes (e.g. linguistic 
awareness). The qualitative change in the linguistic systems of the 
language learner can be seen as the result of the constantly devel-
oping meta-linguistic awareness.

According to the DMM, two processes take place simultane-
ously in the multilingual system: depending on the efforts invest-
ed in language maintenance, language loss, and language change 
can take place, depending on what “efforts” are made to maintain 
the language system (Jessner, 2008).

In the DMM, in comparison with monolinguals, multilingual 
speakers are advantaged and disadvantaged at the same time. 
Their disadvantage can be reflected in cross-linguistic influenc-
es, or insufficient language maintenance. For instance, Hansegård 
(1962) was the first to introduce the term semilingualism, to de-
scribe the linguistic difficulties Finnish immigrants had to face in 
Sweden, and defined it as ‘half-knowledge’ of the languages spo-
ken. Semilingualism refers to a situation in which an individual 
has incomplete or limited proficiency in two or more languages. 
It can occur when a person is exposed to multiple languages at an 
early age but does not receive sufficient formal instruction in any 
of them, leading to a lack of mastery in any one language. This can 
also happen when someone is immersed in a culture where two or 
more languages are spoken but is not able to become fully fluent 
in either due to a lack of opportunity or resources. Semilingualism 
can lead to communication difficulties and may hinder academ-
ic or professional success. However, it has to be noted that most 
linguists have come to dismiss semilingualism as a scientifically 
flawed concept (see Salö & Karlander, 2018). 

In fact, they also can be advantaged by their metalinguistic 
awareness. The multilingual system contains components lacking 

https://hodinkaintezet.uz.ua/en/homepage/
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in the monolingual one and those that are shared have different 
significance. For a long period of time, linguistics had not viewed 
multilingualism in a holistic way, which highlights the positive 
effects of the contact between different language systems. In her 
2006 study, Jessner emphasizes that “[…] the inhibitions in the mul-
tilingual learner provoked by the perspective of the conventional mono-
lingual norm should be replaced by a reorientation towards the dynamics 
of multilingualism, by stressing the cognitive advantages that contact 
with more languages can offer and using that as the basis of future lan-
guage teaching” (Jessner, 2006:141).

Some of the key factors of the DMM are language loss and 
language maintenance which are dependent on language use and 
language awareness. Positive and negative language growth pat-
terns are dependent on an individual’s communicative needs. In 
the Dynamic Model of Multilingualism, language loss refers to 
the gradual decline in proficiency or use of a language in an in-
dividual’s linguistic repertoire. This can occur due to a variety of 
reasons, such as disuse, lack of exposure, or lack of opportunities 
to practice the language. The Dynamic Model of Multilingualism 
posits that language use and proficiency are constantly changing, 
and that the strength of each language in an individual’s reper-
toire is influenced by a number of factors, such as the age of acqui-
sition, level of exposure, and social context. As a result, language 
loss can occur over time if an individual does not have regular 
opportunities to use or practice a particular language.

Language acquisition effort and language maintenance effort 
are in relation to each other. Where one is increased, the other may 
suffer. In the DMM, language acquisition efforts refer to the active 
and conscious steps taken by individuals or communities to learn 
and acquire a new language. Language acquisition effort is a key 
factor that influences the strength and use of a language in an in-
dividual’s linguistic repertoire. In the dynamic model of multilin-
gualism, language maintenance effort is a key factor that influences 
the strength and use of a language in an individual’s linguistic rep-
ertoire. Language maintenance effort can refer to the various strat-
egies and initiatives that individuals, communities, or institutions 
undertake to promote the continued use and vitality of a language. 
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An important aspect of the DMM is the position that, while 
the sequential acquisition of two languages leads to specific 
metaskills influencing language acquisition, three or more lan-
guages “[…] obviously constitute a more comprehensive or heavy 
language load for the respective speaker, which has an influence 
on language stability and LME, the effort required to maintain a 
substantial number of languages” (Herdina & Jessner, 2002:132). 
However, the individual capacity to learn and maintain more lan-
guages also plays a key role. Another factor would be the distance 
between the subsequent languages and one or more that have 
been acquired earlier, and the ability of the learner to link the two, 
something that is relevant to language learning. The distance be-
tween subsequent languages can have an impact on how quickly 
and easily a person learns a new language. If the new language is 
similar to a language already known by the individual, it may be 
easier to learn due to shared vocabulary or grammar structures. 
On the other hand, if the new language is very different from any 
known language, it may be more challenging to learn. Although, 
some individuals may have a greater aptitude for language learn-
ing in general, which may impact their ability to learn a new lan-
guage regardless of its distance from their existing languages (see 
Bild & Swain, 1989; Bouvy, 2000; Jessner, 2006).

All in all, DMM suggests that multilingualism has various 
cognitive and social benefits, such as enhancing cognitive flexibil-
ity, creativity, and empathy, as well as providing access to differ-
ent cultural perspectives and identities. However, the DMM also 
acknowledges that multilingualism can be challenging for some 
individuals, particularly those who experience language contact 
situations or discrimination based on their language use.

1.2.2. Multilingual speakers: competence and proficiency
In DMM, multilingual proficiency is defined as the dynamic inter-
action between the various psycholinguistic systems in which the 
individual languages are embedded, cross-linguistic interaction, 
and what is called the M-factor (Herdina & Jessner, 2002). Ac-
cording to the authors, “[…] the multilingualism factor express-
es an essential difference between multilingual and monolingual 
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speakers. We must assume that the multilingual system: (1) con-
tains components the monolingual system lacks and (2) that even 
those components the multilingual system shares with the mono-
lingual system have a different significance within the system.” 
(Herdina & Jessner, 2002:130)

Jessner (2003) pointed out, that Grosjean’s view on bilin-
gualism (Grosjean 1982, 1992) and Cook’s view on multicompen-
etce (Cook 1991, 1993) had an indisputable influence on research 
on bilingualism in the last decades.

The holistic view of bilingualism, as proposed by Grosjean, 
emphasizes the importance of understanding the bilingual expe-
rience from the perspective of the bilingual individual. The term 
“bilingual” in this context refers to individuals who use two or 
more languages in their daily lives, regardless of their proficiency 
or level of use in each language.

Grosjean argues that bilingualism is not simply the sum of 
two separate monolingual systems, but rather a unique and dy-
namic cognitive and linguistic system that is influenced by a va-
riety of factors, such as the age of acquisition, level of proficien-
cy, and social context. Bilinguals, according to this view, have a 
unique set of skills and abilities that enable them to negotiate and 
navigate multiple linguistic and cultural contexts.

The holistic view of bilingualism also emphasizes the impor-
tance of considering the bilingual experience in terms of its social 
and cultural dimensions. Bilingual individuals often have multi-
ple cultural identities, and their linguistic and cultural practices 
are shaped by the social and cultural contexts in which they live 
and interact.

Cook’s view of multicompetence (Cook, 1991) is a theoret-
ical framework that describes how individuals who are exposed 
to multiple languages and cultures develop unique linguistic and 
cultural competence. The term “multicompetence” refers to the 
ability of individuals to use and control multiple languages and 
cultural identities, rather than viewing languages as separate and 
compartmentalized systems.

According to Cook, multicompetence is the result of dynam-
ic and complex processes of language acquisition and use that are 
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influenced by a variety of factors, such as age of acquisition, level 
of exposure, and social context. In contrast to traditional views of 
bilingualism, which often focus on the mastery of two separate 
language systems, multicompetence emphasizes the interdepend-
ence and interaction between languages and cultures.

Cook argues that multicompetence allows individuals to 
draw on a range of linguistic and cultural resources in order to 
communicate and interact in a variety of social and cultural con-
texts. As a result, multicompetence can lead to increased flexibil-
ity, creativity, and adaptability in communication and cultural 
interactions (Cook, 2012).

1.2.3. Exploring verbal repertoires
Linguistic repertoire refers to the range of language varieties or 
languages that an individual can use or understand. It encom-
passes all the languages, dialects, registers, and styles that a per-
son has acquired or learned throughout their life.

An individual’s linguistic repertoire is influenced by vari-
ous factors such as family background, educational experiences, 
social interactions, and exposure to different language varieties. 
Some people may have a wider linguistic repertoire than others, 
depending on their linguistic abilities, interests, and opportuni-
ties for language learning.

As a sociolinguistic concept, linguistic repertoire is associat-
ed with the work of John Gumperz in the early 1960s, who devel-
oped the notion of ‘verbal repertoire’, as he called it (Gumperz, 
1964) in relation with the discussion of speech communities. In 
his ethnographic approach, Hymes (1974) argued that speakers’ 
repertoires are functional units. Linguistic repertoires can be seen 
as valuable resources in today’s globalized world, where multilin-
gualism is becoming increasingly important. 

In the work of Blommaert, the concept of ‘verbal repertoire’ is 
closely linked to the idea of superdiversity (Vertovec, 2007; Blom-
maert & Backus, 2013) and the study of language in diverse so-
cial contexts (Jörgensen et al., 2011). Verbal repertoires refer to the 
range of linguistic resources that individuals draw upon in their 
everyday communication. These resources include not only differ-
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ent languages but also language varieties, dialects, registers, and 
styles. Language use is not restricted to a single language but often 
involves the combination of multiple languages, dialects, and even 
non-verbal elements, or encounters with languages (Blommae-
rt, 2013). Variation in linguistic repertoires can occur within and 
across individuals, reflecting their diverse linguistic backgrounds 
and experiences. Verbal repertoires highlight the flexibility and 
adaptability of language use. Individuals may switch between lan-
guages or language varieties based on social factors.

These repertoires are deeply linked to issues of identity and 
social meaning. Language choices and styles often carry social, 
cultural, and ideological meanings. Individuals strategically use 
specific linguistic features, varieties, or styles to convey their iden-
tities, affiliations, or attitudes, or to perform specific social roles 
(Blommaert & Backus, 2013).

Verbal repertoires are not fixed but develop through social-
ization and language learning processes. Individuals acquire and 
shape their repertoires through exposure to different linguistic 
environments, interactions with diverse speakers, and participa-
tion in various communities of practice. The acquisition and use 
of verbal repertoires are influenced by factors such as family back-
ground, education, peer groups, and media. According to Blom-
maert and Backus (2013:20):

Formally and informally learned language and literacy resources 
merge into repertoires, and such repertoires reflect the polycentricity 
of the learning environments in which the speaker dwells. The precise 
functions of such resources can only be determined ethnographically, 
i.e. from within the group of users, from below.

1.2.4. Language maintenance: definition and its role in DMM
The development of the multilingual system can also be inter-
preted as a process of adapting to a constantly changing environ-
ment. Maintaining two or more language systems is much more 
demanding than having only one system because multilingual 
systems are less stable and require constant “correction” and ac-
tivity. The DMM explains the processes taking place in multilin-
gual systems: neither language acquisition nor language loss can 
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be considered isolated processes, they must be considered as part 
of a dynamic and constantly changing system. The conditions for 
the development of multilingual systems also depend on the en-
vironment. The amount of work invested in the preservation of 
language systems depends on the available language systems. 
The “maintenance” of several systems naturally requires several 
investments (Jessner, 2006). A speaker’s linguistic systems do not 
simply grow next to each other: they are in constant interaction.

When a language learner stops maintaining a language sys-
tem over time, the system begins to disintegrate as a result. The 
rate of decomposition depends on several factors. Therefore, in-
stead of examining the development of individual systems sepa-
rately, we must also examine the totality of the systems owned by 
the individual (Jessner, 2008).

Language maintenance refers to the ability of an individu-
al, community or group to maintain its language over time. Tra-
ditionally, applied linguistics has focused on language acquisi-
tion rather than on language maintenance or language loss. New 
methods are being developed and evaluated for the benefit of new 
generations of learners of foreign languages. Remarkably little at-
tention has been paid to factors that play a role in the maintenance 
of an acquired level of proficiency in a foreign language. Recently 
these aspects have received more attention because of the grow-
ing interest in language loss in general and foreign language loss 
in particular (De Bot et al., 2007). In the 1960s, Fishman suggested 
that the language shift and maintenance were such sociologically 
and politically important phenomena that they deserve a sepa-
rate field of examination (Fishman, 1964). The following decades 
saw an increase in the number of studies dedicated to LM and 
LS. Most of them employed an ethnographic approach, but often 
used statistic data and historical materials (Gal, 1997).

Language maintenance means that the speech community, 
despite being bilingual, continues to speak their own, original 
language, and does not switch to using another language. Lan-
guage shift is the historical process during which a community 
abandons their native language through different degrees of bi-
lingualism, over several generations its original language and 
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gradually switches to the use of another language (Gal, 1979). We 
can speak of language death if, as a result of language shift, there 
are no native speakers of the given language left, and as a result 
of language exchange, the language itself disappears from the 
languages used for communication purposes. Unlike community 
language shift, language loss is an individual process. In this case, 
the transition from one language to another is not at the commu-
nity level, rather, it occurs at the level of individual speakers. For 
some speakers, the transition from using one language to another 
can already take place, while the community itself still bilingual 
(Csernicskó ed., 2010). To sum up, language shift and language 
maintenance are two endpoints of the same spectrum (see Bartha, 
1998). According to Pauwels (2004:719): 

The term language maintenance is used to describe a situation in 
which a speaker, a group of speakers, or a speech community continue 
to use their language in some or all spheres of life despite competition 
with the dominant or majority language to become the main/sole lan-
guage in these spheres.

The ethnic support from within a group can often be seen as 
a key factor in long-term language maintenance. People who live 
in their ethnic communities will more likely to be language main-
tainers, due to a fairly simple reason: if they spend much of their 
lives in an L1 environment, they do not need an L2 to to get by in 
their everyday lives, or do not need to use it frequently (Giles et 
al. 1977; Stoessel, 2002).

Based on Thieberger (1990:334), language maintenance is:
“(1) a description of the state of shift that a language has under-

gone (that is, how much of the language is actually maintained)
(2) those activities engaged in with an aim of maintaining lan-

guages.”

Language maintenance is not a static process, but rather a pro-
cess that is constantly changing and evolving. Language use is in-
fluenced by the context in which it is used, and language users must 
constantly adapt to changes in their linguistic environment in order 
to maintain their language over time (Herdina & Jessner, 2002).
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1.2.5. Multilingual Communities
According to Baker and Prys Jones (1998), a language community 
is formed by those who use a given language for their daily exist-
ence, partially or completely. According to the authors, there is no 
preferred term that is able to summarize all the complexity, dyna-
mism and color that bilinguals existing in groups represent. Com-
plex realities might be camouflaged as simple labels. One has to 
recognize the limitations of the terminology and to acknowledge 
the dimensions beneath the surface. As Sharp (1973) states, “each 
bilingual community is unique.” Such communities may range in 
size from a few individuals to many thousands, a region, or parts 
of large settlements or cities. Most definitions of communities are 
not even concerned about the size or the geographical cohesive-
ness of the units, they may be as few as two people, or involve a 
lot more, thousands or even millions. Gumperz (1968:463) defined 
linguistic communities as

[…] a  social group which may be either monolingual or multilingual, 
held together by frequency of social interaction patterns and set off 
from the surrounding areas by weaknesses in the lines of communi-
cation. Linguistic communities may consist of small groups bound 
together by face-to-face contact or may cover large regions, depending 
on the level of abstraction we wish to achieve.

Meanwhile geographic locations such as a neighborhood 
provide a context for interaction among members of a certain 
group, a language community does not need to have an absolute 
geographic reference or boundaries. In some cases, membership 
in bilingual communities of practice may be defined not so much 
by active use of two or more languages, but primarily in terms 
of passive competence and shared norms of understanding (Ro-
maine, 2012).

According to Potowski (2013:321):
Multiple languages share geopolitical space for a number of reasons, 
including immigration (voluntary and involuntary), conquest, and 
other historical developments involving the migration of people and 
borders. In most multilingual nations, there is one dominant lan-
guage used in wider society, and non-dominant languages can coex-
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ist within a state of relatively stable multilingualism in one of several 
fashions. There can be monolingual individuals of different languages 
[…]. This is often referred to as societal bilingualism with individual 
monolingualism.

Multilingual communities offer great opportunities for in-
depth analyses, including those focusing on the idea of language 
maintenance (LM) and shift (LS). Language shift and its results 
are among the most common consequences when different lan-
guages come into contact, because most often through social or 
political processes languages can become dominant at the expense 
of others (Cavallaro, 2005; Clyne 2009). An excellent example is 
Gal’s now classic study on language shift, examining a Hungar-
ian-German community in eastern Austria, Burgenland. In pre-
vious decades, Hungarian was used in all situations of social life 
in the community, but later on, the language became a symbol 
of membership in the local group and the occupation of peasant 
agriculture. The German language was first used only with out-
siders and strangers, but a change took place over time, as the lan-
guage was more and more associated with high status and public 
power, economic success and financial benefits. The rejection of 
the status of peasant agriculturalist, led to the rejection of the lan-
guage that symbolized it (Gal, 1979).

Based on Thieberger’s work (1990), there are several possi-
ble reasons why languages should be maintained. The author set 
up seven categories to describe the arguments that are commonly 
used to justify language maintenance:

•	 from the national heritage point of view, preservation of 
the linguistic resources of the nation
•	 social cohesion 
•	 identity 
•	 diversity 
•	 language maintenance as part of cultural maintenance in-
dividual well-being 
•	 social justice
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1.2.6. Multilingualism in the family domain
As reported by Spolsky (2012) each domain of language use has 
its own participants, with their own beliefs of language and lan-
guage choice. For instance, at the national level, these could be 
the legislative bodies, civil servants, other bureaucrats. In the reli-
gious domain, there is a “key addressor” (author of sacred texts) 
and “addressee” (target of prayers), there are clerics (priests, 
imams, rabbis, ministers) and congregants, etc. There could be 
several other relevant domains, such as neighborhood, with the 
tendency of speakers of the same variety, concentrated on a small 
area (see Milroy, 1980). Another crucial domain is the workplace, 
when a job requires particular language skills. These, and many 
other domains constantly influence each other in various ways.

In the recent years, the family domain has been getting more 
and more attention in the academic literature. Studies on language 
maintenance and shift proved that the role of the family could 
not be ignored in the preservation of ethnic minority languages 
(Schwartz, 2010). 

According to King and Fogle (2017), family language policy 
refers to the explicit or implicit rules and practices that a family 
establishes regarding language use and language learning within 
the household. Family language policy (henceforth FLP) exam-
ines child-caretaker interactions, language ideologies in the fami-
ly (e.g. attitudes and ideologies about language(s) and parenting), 
and the overall language development of the children..

When investigating the core of the problems related to FLP, 
Spolsky (2012:7) states the following:

A central problem in understanding family language policy is to ex-
plain the varying levels of commitment to acquiring the new domi-
nant language on the one hand and to maintaining the heritage va-
riety on the other. The regular answer is to contrast economic and 
practical arguments with questions of identity.

Parental attitudes to languages used in the family could de-
pend on their assessment of their children’s language situation. 
Parents, for instance, when aiming to preserve their own mother 
tongue try to modify their children’s language environment. FLP 
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also includes the strategies and policies that families use to man-
age their language practices and beliefs. This includes decisions 
about language use within the household, language education 
and language maintenance strategies, and the negotiation of lan-
guage use in multilingual settings.

Fishman, as one of the pioneers of language maintenance-re-
lated research, also highlighted the importance of the family in 
home language maintenance. He viewed families as the natural 
borderlines that enable to relieve outside pressures of the circum-
stances, making the family also resistant to the pressure of the 
society (Fishman, 1991). Many scholars underscore the role of the 
mothers, as (often times) the primary caregivers of the upcoming 
generation (Fishman, 2000).

As young children interact with their caregivers in socializ-
ing activities, they acquire linguistic and social skills as well as a 
culturally specific world view (Garrett & Baquedano-Lopez, 2002). 

Additive bilingualism (Lambert, 1974), which is often cel-
ebrated for adding another language and without replacing the 
first, cannot be taken for granted. Bilingualism and multilingual-
ism mean different things to different families and generations and 
even individuals within a family. Their differing views can impact 
the family relations and dynamics as well as the way individual 
family members perceive social relations and structures, and how 
they construct their own views and identities (Hua & Wei, 2016).

1.2.7. Multilingualism through instruction
Multilingualism can be achieved through various instructional 
methods and approaches. Here are some key approaches to in-
structed language learning:

Additive language learning. An approach that emphasizes the 
addition of a second or foreign language while maintaining and 
valuing the learner’s first language. It promotes the idea that the ac-
quisition of additional languages does not detract from or replace 
the learner’s existing language(s), but rather enriches their linguis-
tic repertoire. (Skutnabb-Kangas, 1990; Beregszászi, 2011, 2021).

Immersion Programs. Immersion programs involve teaching 
all subjects in a target language, providing students with an im-
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mersive environment. This approach encourages active language 
use and accelerates language acquisition (see Cummins, 2007).

Bilingual Education. Bilingual education programs use both 
the students’ native language and the target language for instruc-
tion. This approach helps maintain and develop the students’ 
proficiency in their first language while building skills in the 
target language (Andersson & Boyer, 1978). According to Skut-
nabb-Kangas and McCarty (2008), bilingual education can range 
from non-forms to strong forms with different outcomes and rates 
of success. Non-forms of multilingual education usually lead to 
monolingualism, and include mainstream monolingual pro-
grammes with foreign language teaching for dominant language 
speakers; monolingual dominant-language medium programmes 
in which indigenous/minority children learn the mother tongue/
heritage language as a subject, often outside regular school hours; 
submersion (“sink-or-swim”) programmes; and segregation pro-
grammes. Weak forms aim for strong dominance in the majority 
language, and include early-exit and late-exit programmes (see 
Crawford, 1989). Strong forms include mother-tongue mainte-
nance (language shelter) programmes; dual language and plu-
ral multilingual programmes. It has to be noted that only strong 
forms lead to high levels of multilingualism and lead to greater 
academic success for language minority. Another important point 
to make is that these programmes respect linguistic human rights 
(Skutnabb-Kangas & McCarty, 2008).

Content and Language Integrated Learning (CLIL). CLIL is an 
instructional approach where subjects are taught through the me-
dium of a second or foreign language. This method allows stu-
dents to learn both the subject matter and the target language si-
multaneously (see Dourda et al., 2014).

1.3. Hungarians in Transcarpathia
In the following subchapter, the broader contect of the study will 
be described. Hungarians are one of the smaller minorities of 
Ukraine, mainly located in the westernmost region of the country: 
Transcarpathia.
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1.3.1. Brief History
Transcarpathia (Ukrainian: Закарпатська область) is located in the 
western part of Ukraine, bordering the Ukrainian counties of Lviv 
and Ivano-Frankivsk, from which it is separated by the Northeast 
Carpathian mountain ranges as a natural border. Transcarpathia 
is the second smallest county in Ukraine (only Chernivtsi county 
is smaller than it), its area is 12,800 km², which makes up 2.1% of 
Ukraine’s area. Despite its small area, it also borders four countries, 
where Ukraine is in contact with Poland, Slovakia, Hungary and 
Romania (Ferenc & Kovály eds., 2020). The Transcarpathian Hun-
garians have a long history in the region, with roots dating back to 
the medieval Kingdom of Hungary. From the end of the 9th cen-
tury to the beginning of the 20th century, the Hungarian language 
area was undivided and united in one state, in the middle of the 
Carpathian Basin. The 20th century brought significant changes in 
the history of the Hungarian language, after this unified language 
area was torn into several states after World War I. Since the treaty 
of Trianon, signed in 1920, the border has played a decisive role 
in the Hungarian language and national identity. Political borders 
inevitably influence the spoken and written language within the 
border and on the other side of it (see Csernicskó 1998; Csernicskó 
et al., 2023). The population was significantly affected by the shift-
ing borders and political turmoil of the 20th century. The Hungar-
ian population in the region declined sharply after World War II, 
when the territory was annexed by the Soviet Union, and many 
Hungarians were forcibly deported to other parts of the Soviet Un-
ion (see Molnár D., 2022). After Ukraine gained independence in 
1991, the Transcarpathian Hungarians received more cultural and 
linguistic rights, and their status gradually improved. In the first 
decades of the independent Ukraine, the Hungarian minority in 
Ukraine was represented in the Ukrainian parliament, and there 
still are Hungarian-language medium schools and cultural insti-
tutions in the region. However, there are some issues and tensions 
related to language rights and policies, particularly in areas where 
Hungarians form a majority of the population, and the situation of 
the minorities in the country is rapidly changing in the light of the 
recent armed conflicts (Csernicskó, 2016).
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Most of the Hungarians living outside the borders of Hun-
gary live in a state of lower or higher degree of bilingualism. Tran-
scarpathia, as a geographical-administrative unit, was established 
in 1919 as a result of the peace treaties that ended World War I 
in the (first) Czechoslovak Republic under the name of Podkar-
patska Rus: the Hungarian national minority in Transcarpathia 
was formed. In the following decades, after centuries of belong-
ing to the Kingdom of Hungary as part of the Austro-Hungarian 
Monarchy, the region belonged to several states. The Hungarian 
national minority, which has been part of the several states men-
tioned below, has successfully preserved its language, identity 
and culture in the last century (Csernicskó et al., 2023). 

1.3.2. Demography
After the collapse of the Soviet Union, the first (and still the only) 
census in Ukraine, which became independent in 1991, was held 
in 20012. Ukrainians make up the majority of the population, but 
there are also significant minorities. The main ethnic groups in-
clude Ukrainians (77,8%), Russians (the biggest minority 17,3%), 
Hungarians, Romanians, Slovaks, and Roma (Gypsies). The exact 
distribution of ethnic groups may vary across different parts of 
the region. The number of other minority communities did not 
reach 1%. In 2001, 156,566 people declared themselves to be of 
Hungarian nationality (0.3%) in the country, and the number of 
native Hungarian speakers was 161,618 (Molnár, 2015). 96.8% of 
Hungarians of Ukraine live in Transcarpathia. Transcarpathia is 
known for its ethnic diversity. In this region, after the Ukrainians 
(80.5%), Hungarians formed the largest community (12.1%). The 
number of Hungarian-speaking people was 158,729, the propor-
tion was 12.7% in 2001. The majority of Hungarians in Transcar-
pathia (62%) still live in settlements where the Hungarians form 
an absolute majority (Molnár, 2016; Molnár D. 2018). The data of 
the 2001 census show that 52.8% of people from mixed Hungar-
ian-Eastern Slavic marriages were registered as Hungarians and 
47.2% as Ukrainians. 

2 http://2001.ukrcensus.gov.ua/
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Map 1. Local governments where the proportion of native speakers 
of a regional or minority language reaches the 10% mark 

(based on official data from the latest 2001 Ukrainian census)

Source: Molnár D., 2005

1.3.3. The language skills of Transcarpathian 
Hungarians in the light of sociolinguistic surveys

Unfortunately, we do not have exact data on the language skills of 
the Transcarpathian Hungarians, but primarily through census-
es, as well as sociological and sociolinguistic studies, certain state 
surveys and analyses, we can get an idea of the language skills of 
the region’s population. The verbal repertoire of Transcarpathian 
Hungarians usually consists of multiple items. If we aim to mod-
el epitome of the most common set of languages that an ethnic 
Transcarpathian Hungarian acquires throughout their lifetime, 
the formula would look like the following:

	–  We can state that for those whose mother tongue is Hun-
garian, it will also be their first language, since it was the first 
language they learned in their lives. 
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	–  As the official language of the state, Ukrainian plays the 
role of a second language, because in addition to being compulso-
ry in school, it is also the language most often encountered in their 
immediate environment. For some of the members of the older 
generations, Russian also plays a key component in their reper-
toire. It is due to the influence of the Soviet era in the country.

	–  As a result, English is already the third language for the 
target group, and it is mainly mentioned in the literature as a for-
eign language. The term target language is also often used, which 
refers to the language the speaker aims to master (Ellis, 1997). 

According to the latest census data from 2001, Ukrainian is 
clearly the most widespread language in Transcarpathia: 82.57% 
of the population (more than one million people) speak it. Howev-
er, 17.43% of Transcarpathians (more than two hundred thousand 
people) do not speak Ukrainian. Based on the data of the first and 
so far only census of independent Ukraine, it is clear that almost 
half of the Transcarpathian Hungarians do not speak a language 
other than their mother tongue (Csernicskó & Ferenc, 2014).

During a 1996 survey, the language skills of Hungarians 
living across the border in the Carpathian Basin were examined. 
Based on the survey data, it can be said that among Hungarians 
living in Ukraine, the level of knowledge of the state language is 
the lowest, far below the level measured in other countries. Re-
garding the knowledge of Russian, the data pointed in a some-
what more positive direction (Kontra, 1996). In the church and in 
the family, almost everyone speaks Hungarian, but when leaving 
their homes, fewer and fewer people use Hungarian. We can also 
observe that the farther we get from the private sphere and the 
closer we get to formal arenas, the higher the curve indicating the 
use of the state language rises, and the lower the curve indicating 
the Hungarian language (Beregszászi & Csernicskó, 2005). Ac-
cording to the data of a 2007 survey, Hungarians living in Ukraine 
still have the lowest knowledge of the state language compared 
to neighboring countries (Ferenc, 2012). In terms of foreign lan-
guage skills, the data of a 2016 research show that Transcarpathi-
an Hungarians lag behind the Ukrainian population of the region 
in their knowledge of English, German and Russian (Csernicskó 
& Hires-László, 2019). 
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1.3.4. Minority-medium Education
In a minority environment, the role of language in shaping iden-
tity increases. The issue of language education in the Hungari-
an-language medium schools of Transcarpathia is still of funda-
mental importance today. The deficiencies in the education of the 
state language lead many parents into making a difficult decision: 
should they choose a Hungarian-language medium school, where 
children can study in their mother tongue, or should they choose 
an institution teaching in the majority language in the hope of 
more effectively learning the state language?

As can be seen from the events of recent years, the attitude 
of the Ukrainian state towards education in majority and minor-
ity institutions is rapidly changing. Since the introduction of the 
External Independent Testing, which was made mandatory for 
all students wishing to enroll in higher education in 2008, the pit-
falls of the education system have become even more obvious for 
minority students (Orosz & Pallay, 2021). Over the years, there 
have been significant differences between numbers of the lan-
guage-literature lessons of Ukrainian and Hungarian-language 
medium schools: the former studied the Ukrainian language in 
a higher number of hours than the latter. This difference made 
entering higher education more difficult for many students of mi-
nority background in the last decade. For instance, Beregszászi 
and Csernicskó in their 2017 study revealed, that up until the 
11th grade, students in Ukrainian-language medium schools had 
five hundred more Ukrainian language lessons than in Hungar-
ian-language medium schools (Beregszászi & Csernicskó, 2017). 
As a result of the ministerial decree that entered into force in the 
2015/2016 academic year, this difference in the number of hours 
increased further: in addition to the Ukrainian language, students 
of the majority institutions could study a foreign language in a 
higher number of hours (Csernicskó, 2015). The inadequate equip-
ment of the schools, the shortage of teachers, the lack of textbooks 
and educational aids all make it difficult for the effectiveness of 
education in Hungarian-language schools in Transcarpathia (cf. 
Beregszászi & Csernicskó, 2005; Csernicskó & Orosz 2019).

However, education in the mother tongue is an extremely 
important factor in the language maintenance efforts of Hungar-

https://kme.org.ua/en/


Chapter 1. Literature Review

Hodinka Antal Research Centre for Linguistics

37

ians in Transcarpathia. It is striking that among the minorities in 
Ukraine that have an access to mother tongue educational institu-
tions (such as Hungarians and Romanians), the degree of linguis-
tic assimilation is low. For those minorities who have no formal 
education at all in their mother tongue, but only the opportunity 
to learn their language as a subject at school, the language shift 
has practically already taken place (Csernicskó et al., 2020). When 
the Kyiv government narrowed the scope and coverage of mother 
tongue education, it reduced the chances and opportunities of the 
minority group as a community to survive through the Law on 
Education (2017)3, the State Language Law (2019)4, and the Law 
on Secondary Education (2020)5.

The recent years have brought new challenges for schools with 
minority languages of instruction. With the education law passed 
in 2017, Ukraine wants to strengthen the role of the state language 
at all levels of education and direct citizens to Ukrainian-language 
training. As a result of the new legislation, probably the most sig-
nificant change in the mother tongue-medium education of Tran-
scarpathian Hungarians will take place in 2023 onwards. From the 
5th grade, certain subjects may no longer be taught in minority lan-
guages, and the percentages of the courses taught in the state lan-
guage should be rising each year, reaching a 60 percent ratio. This 
change has already taken place in schools with Russian language of 
instruction in 2020 (Csernicskó & Tóth, 2021).

1.3.5. Churches
Churches and denominations play an important role in the life 
of the state. Together with the establishment of the independent 
Ukrainian state, the rebirth of religious communities in Transcar-
pathia began, after the collapse of the Soviet Union. After the turn 
of the Millennium, an increase in the number of denominations 
can be observed in Transcarpathia (Kicsera, 2010). The previous 
census in Ukraine does not include data on the religious and de-

3 https://zakon.rada.gov.ua/laws/show/2145-19
4 https://zakon.rada.gov.ua/laws/show/2704-19
5 https://zakon.rada.gov.ua/laws/show/463-20#n984
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nominational composition of the population. However, we know 
from sociological surveys that the majority of the population of 
Ukraine is Eastern Christian (Orthodox), but the absolute major-
ity of Hungarians are believers in Western Christian churches: 
most of the Hungarians in Transcarpathia are Reformed, but a 
significant proportion are Roman or Greek Catholic (Tátrai et al., 
2018; Csernicskó et al., 2023).

1.3.6. Language rights, policies: a brief review
The particular characteristics of the geopolitical and geographical posi-
tion of Ukraine, the variable political, historical, economic, cultural and 
social development of the regions of its territory inherited from the Soviet 
Union, the ethnic and linguistic composition of its population, and the 
fact that the representatives of the titular nations of all neighbouring 
states are among its citizens all turn the issues of language into matters 
of internal and foreign policy as well as of security policy in this country. 
(Csernicskó & Máté, 2017:14).  

As stated by Bilaniuk (2010:109), almost everyone in Ukraine 
is bilingual, to varying degrees. A fundamental characteristic 
of the language situation in Ukraine is bilingualism of society 
(Shumlianskyi, 2010). In spite of this, due to negative historical 
experiences, bilingualism often gets stigmatized in Ukraine (Pav-
lenko, 2011). 

The nature of bilingualism in Ukraine is primarily due to 
historical factors. The language situation in the country is often 
characterized by the opposition of de facto multilingualism and 
de jure monolingualism of the state (Csernicskó & Ferenc, 2016; 
Csernicskó 2016/c). In the course of the last century, the territory 
of the region has been divided by several states, each of which 
had its own language policy. Different languages in the region 
had state language and/or official status in these political eras. 
The following table illustrates the most important changes in the 
state affiliations of the region (Csernicskó, 2013).

Most of the people living in Transcarpathia (those who were 
born before the 1990s) have personally experienced at least one 
change of state and, at the same time, at least one state language 
change. The legal status of the languages used in today’s Tran-
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scarpathia has changed several times over the last hundred years. 
None of the languages used in the region has had a constant sta-
tus over the last century (Csernicskó, 2013).

Table 1. State affiliations of today’s Transcarpathia

State affiliation Period Name 
of the region

The status 
of the region

Kingdom of Hungary 
in Austro-Hungarian 
Monarchy

1867–1918
Ung, Bereg,
Ugocsa, Márama-
ros counties

It does not have a uni-
fied and independent 
administrative status.

Czechoslovak Republic 1919–1938 Podkarpatska Rus It is an autonomous 
administrative unit.

Czechoslovak Republic 1938–1939 Podkarpatska Rus Autonomous region.
Carpatho-Ukraine 14-16.03.1939 Independent state.

Kingdom of Hungary 1939–1944 Subcarpathian 
Province

A special adminis-
trative unit separat-
ed from the county 
system.

Transcarpathian 
Ukraine

26.09.1944–
22.1.1946

An independent pseu-
do-state without any 
international recogni-
tion.

Ukrainian SSR in the 
Soviet Union 1946–1991 Zakarpattia 

Oblast

A county-level admin-
istrative unit in the 
Ukrainian SSR with no 
autonomy whatsoever.

Ukraine From 1991 Zakarpattia 
Oblast

A county without any 
independence.

Source: Csernicskó (2013: 18)

State changes have rearranged the hierarchy between lan-
guages in all cases. Since 1920, the official language has changed 
6 times, which in each case has brought compulsion to adapt for 
the people living in the region. If we take a closer look at the sta-
tus of the Hungarian language and its changes, we can see that its 
language policy situation is not constant in independent Ukraine 
either (Csernicskó et al., 2023). The 2012 Language Law brought 
a positive change (see Szabómihály, 2017), but the state language 
law passed in 2019 reduced the status of the Hungarian language 
in Transcarpathia, compared to 1991. Over the last century, sever-
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al state formations have made it possible for minority languages 
to be used as official languages at regional and / or local level 
(Csernicskó, 2013). The Ukrainian State Language Law of 2019 re-
voked the regional official language status of the Hungarian lan-
guage, and this language now cannot be used as an official lan-
guage in the workplaces of county, district or even local levels, 
even in settlements inhabited by nearly one hundred percent of 
Hungarians. In Ukraine, the language issue is highly politicized. 
This has been repeatedly pointed out by researchers and experts 
of international organizations (for a detailed analysis, see recent 
papers and brochures published by the Antal Hodinka Linguis-
tics Research Center6789). 

The relationship between the language issue and security 
policy is also confirmed by the ongoing armed conflict in the coun-
try since autumn 2013, which has been elevated onto a new level 
in February 2022, when Russian forces attacked the country. Lin-
guistic conflicts have been used as an excuse for the occupation of 
Crimea and for the outbreak of the armed conflict that continued 
to devastate several regions of Ukraine, with thousands of deaths 
(cf. Csernicskó, 2016). Pursuant to the Ukrainian constitution, the 
state language of the country is Ukrainian, and the country’s lan-
guage policy is primarily determined by its relationship with the 
Russian minority (Csernicskó, 2017). In the last days of the Soviet 
Union and after the fall of the empire, both among the Ukrainians 
and among the Romanians, Hungarians, Poles, etc. there was a 
growing interest in their own culture and language, and there ap-
peared demands for extending the use of their own language as 
opposed to the previously privileged position of the Russian lan-
guage. During this period and in the early years of Ukrainian sov-
ereignty, the respective goals of the majority nation (the Ukrain-
ians) and those of the minorities living in the country coincided. 

6 https://hodinkaintezet.uz.ua/wp-content/uploads/2020/01/Strasbourg_2020-ENG.
pdf
7 https://hodinkaintezet.uz.ua/wp-content/uploads/2019/05/HANYK_brossura.pdf
8 https://hodinkaintezet.uz.ua/wp-content/uploads/2022/01/Implementation_of_
Language_Rights_in_Ukraine.pdf
9 https://hodinkaintezet.uz.ua/wp-content/uploads/2021/03/Alternative_report.pdf
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However, while the situation of the Ukrainian majority and that 
of the minorities in the Soviet Union had been similar in many 
respects, after 1991 their parallel efforts to strengthen the position 
of their languages has come into conflict: the language policy of 
the Ukrainian state insists that the functions previously enjoyed 
by the Russian language be taken over by the Ukrainian language, 
whereas national minorities also want to use their mother tongues 
in as many spheres of language use as possible (Csernicskó et al., 
2020). Since 2014, there have been many ongoing changes in the 
county’s language policy, that has severely affected its minorities. 
The most important laws in force are the following:

1. Law of Ukraine “On Education” (2017)10

The law covers all levels of education, from preschool to 
higher education, and it establishes the principles of education, 
including the right to education, equality of access, the quality 
of education, and the development of a knowledge-based soci-
ety. The law also outlines the structure of the education system 
in Ukraine, which includes preschool, primary, basic secondary, 
upper secondary, and higher education. It establishes the stand-
ards for educational institutions, the requirements for curricula 
and teaching methods, and the procedures for the certification of 
teachers and educational institutions. The law emphasizes the im-
portance of the Ukrainian language in the education system and 
establishes the requirement for the use of the Ukrainian language 
as the main language of instruction in all levels of education, ex-
cept for the study of foreign languages and the languages of na-
tional minorities.

In accordance with the law, persons belonging to minorities 
can only receive full mother-tongue medium education at the kin-
dergarten and elementary school levels, but even there only in 
addition to the state language, i.e. mixed, minority-state language 
education.

Such education is not carried out in an institution operating 
in the language of the given minority, but only in Ukrainian-lan-

10 Закон України «Про освіту», 2017. https://zakon.rada.gov.ua/laws/show/2145-19
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guage medium institutions (because according to point 1 of the 
law, all educational institutions are of Ukrainian language of in-
struction) in separate classes (groups). Institutions operating in a 
language other than Ukrainian cease to have the right to exist. The 
possibility of mother-tongue medium education (its legal basis) 
ceases both in vocational secondary and higher education. Here, 
if there is a need for it, the conditions are created for learning the 
language of the minority as a subject. At the same time, the leg-
islator leaves a loophole for multilingual education, since one or 
a few subjects can be taught in two or more languages. But not 
in any languages: in this case only English and other official lan-
guages of the EU can be used (Csernicskó, 2021; Orosz, 2021).

2. Law of Ukraine “On Supporting the Functioning of the Ukrain-
ian Language as the State Language” (2019)11

The law sets out the principles for the use of the Ukrain-
ian language in public institutions, media, education, culture, 
and other areas of public life. It emphasizes the importance of the 
Ukrainian language for national identity, social cohesion, and the 
development of the country. The law establishes the requirement 
for the use of the Ukrainian language in official documents, pub-
lic announcements, and other forms of communication in public 
institutions. It also mandates the use of the Ukrainian language in 
public events, including official ceremonies, meetings, and con-
ferences. The law promotes the development and popularization 
of the Ukrainian language in the media by requiring that at least 
75% of the total airtime of television and radio channels must be 
in the Ukrainian language. It also requires that all printed media, 
including newspapers, magazines, and books, be published in the 
Ukrainian language.

Furthermore, the law provides for the promotion and sup-
port of the Ukrainian language in education, culture, and science. 
It establishes the requirement for the Ukrainian language to be the 
language of instruction in all educational institutions in Ukraine, 

11 Закон України «Про забезпечення функціонування української мови як 
державної», 2019. https://zakon.rada.gov.ua/laws/show/2704-19
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with exceptions for the study of foreign languages and the lan-
guages of national minorities.

In order to achieve this goal, it introduces a citizenship ob-
ligation previously unknown to the Ukrainian legal system, the 
mandatory knowledge of the Ukrainian language. It envisages 
civil liability for violators of the provisions of this Law, for the 
deliberate distortion of the Ukrainian language in official docu-
ments and texts, for violations of its spelling rules and language 
standards, as well as for limiting or obstructing its use. In many 
areas (for example: press, book publishing, internet interfaces, 
academic activities, sports activities, health care, etc.), it intro-
duces rules, mostly requiring the exclusive use of the Ukrainian 
language, which were not previously subject to legal regulation 
(Csernicskó et al. 2020).

3. Law of Ukraine “On General Secondary Education” (2020)12

The law covers the principles of education, the structure of 
the education system, the rights and responsibilities of students, 
parents, and educational institutions, and the procedures for the 
certification of teachers and educational institutions.

The law emphasizes the importance of the Ukrainian lan-
guage as the state language of Ukraine and establishes the re-
quirement for the use of the Ukrainian language as the main lan-
guage of instruction in all educational institutions

The law also provides for the development of a flexible and 
inclusive education system that meets the needs of all students, 
including those with disabilities, and promotes the integration of 
students from diverse backgrounds into mainstream education.

The law establishes the standards for educational institu-
tions and the requirements for curricula, teaching methods, and 
assessment. It also provides for the development of extracurricular 
activities, such as sports, cultural and artistic activities, and volun-
teer work, to promote the holistic development of students. Ad-
ditionally, the law recognizes the importance of digital education 

12 Закон України «Про повну загальну середню освіту», 2020. https://zakon.rada.
gov.ua/laws/show/463-20#n984
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and establishes the requirement for the use of modern educational 
technologies in teaching and learning (Csernicskó & Tóth, 2021).

4. Law of Ukraine „On Indigenous Peoples” (2021)13

According to this Law, the indigenous people of Ukraine is 
a native ethnic community that was established on the territory of 
Ukraine, has its own language and culture, has traditional social, 
cultural or representative bodies, considers itself the indigenous 
people of Ukraine, constitutes an ethnic minority among the pop-
ulation, and does not have its own state outside the borders of 
Ukraine (Article 1, paragraph 1).

The document not only sets the criteria for belonging to 
indigenous peoples outlined above, but also defines the area 
of Ukraine where such peoples could have formed, namely the 
Crimean peninsula: these are the Crimean Tatars, the Karaims 
and the Krimchaks. (Article 1, paragraph 2). So, the drafters not 
only decided who the indigenous people could be, but also who 
could not: those who have a national state (motherland), those 
who do not live on the Crimean peninsula, and those who are not 
Crimean Tatars, Karaims or Krimchaks (Csernicskó & Tóth-Oro-
sz, 2021; Csernicskó, 2022).

Language policy in Ukraine remains a complex and contro-
versial issue, reflecting the country’s linguistic diversity and his-
torical legacy. The ongoing debates about language policy reflect 
broader debates about identity, culture, and power in Ukrainian 
society (Brenzovics et al., 2020).

1.3.7. Recent events: the decentralization 
reform and its effects on Transcarpathia

The decentralization reform in Ukraine is a comprehensive pro-
gram of administrative and territorial reform that aims to transfer 
more power and resources from the central government to local 
communities. The main objective of the reform is to strengthen 
local self-government, increase the efficiency and transparency 

13 Закон України «Про корінні народи України від 1 липня 2021 р. № 1616-IX 
https://zakon.rada.gov.ua/laws/show/1616-20#Text
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of public services, and promote the economic development of 
regions. The reform includes several key elements, such as the 
amalgamation of smaller administrative units into larger ones, the 
transfer of authority and resources to local authorities, and the in-
troduction of new mechanisms for citizen participation and public 
accountability. The reform has led to the creation of united terri-
torial communities (UTCs), which are larger administrative units 
formed by the voluntary amalgamation of smaller municipalities. 

In 2015, the Supreme Council of Ukraine adopted the 
Law “On voluntary amalgamation of territorial communities” 
(ЗУ201514), which marked the beginning of the Ukrainian admin-
istrative or decentralization reform. As a result, local and rural 
self-governments were to be organized. On 17 July 2020, the Su-
preme Council voted the Decree on the Establishment and Termi-
nation of Districts, which concluded the legal regulations of the 
decentralization process: 490 districts of Ukraine have been abol-
ished, and 136 new districts have been formed instead15. 6 districts 
of Transcarpathia remained of the former 13 (Uzhhorod, Muk-
achevo, Berehove, Khust, Tyachiv and Rakhiv district), while the 
former 337 local governments were organized into 64 micro-re-
gions (Csernicskó et al. 2023).

The aim of the decentralization reform was to give more 
power to the local municipalities. There was a possible legal basis 
for the significant part of the Hungarian language area to be con-
centrated in a single administrative unit. The Hungarian commu-
nity developed a proposal to establish a district with a Hungarian 
majority (район). 

The division of the ethnic and linguistic area into several ad-
ministrative units and the connection with the settlements most-
ly inhabited by Ukrainians hinder the advocacy activities of the 
Hungarian community. The change in the ethnic and linguistic 
composition of the administrative units will undoubtedly have an 
impact on the use of the Hungarian language as well, however, 

14 ЗУ2015 – Закон  України «Про  добровільне  об’єднання  територіальних  
громад».  https://zakon.rada.gov.ua/laws/show/157- 19#Text
15 See: decentralization.gov.ua
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due to the novelty of the situation, long-term conclusions cannot 
be drawn in this regard (Molnár D, 2021).

https://kme.org.ua/en/


CHAPTER 2. CONTEXT OF THE STUDY

2.1. Zhnyatino/Izsnyéte: a bilingual village in Western Ukraine
2.1.1. Introduction

A multilingual community itself is comparable to an ever-chang-
ing ecosystem, with its specific features, its systems operating in 
two or more languages, which is equally affected by common 
events. In the following, I will attempt to show what those who 
visit Transcarpathia can experience. The subject of my analysis is 
a settlement where the presence and co-existence of multilingual-
ism is a natural phenomenon.

This study is intended to be an important snapshot of the 
current situation of this particular community. We have to em-
phasize that due to the ongoing Russian invasion of Ukraine, the 
circumstances are changing rapidly, and drawing long-term con-
clusions is merely impossible.

2.1.2. A multilingual community in Transcarpathia
Baker and Prys Jones (1998) speak of a “language community” of 
people who use a particular language for some or all of their dai-
ly existence. The size of such communities can range from a few 
individuals to thousands, it can be a country, a larger city district, 
or a region.

Zhnyatino (Izsnyéte in Hungarian and Жнятино in Ukrain-
ian) is a settlement with a mixed population, with 63.4% of Hun-
garian speakers and 36.16% of Ukrainian speakers at the time 
of the 2001 census. Moving towards the village of Horonda, the 
number of native Hungarian speakers decreases to a minimum, 
and Zhnyatino/Izsnyéte also forms a language border (Tóth & 
Csernicskó, 2014: 134–135). 

A quasi-border divides the settlement into two parts: the 
part of the village, mostly inhabited by Hungarians, going from 
the direction of the village of Hat (Gát) to the center of the village 
is called the “Magyarvég” (“Hungarian end”), while the neigh-
boring streets towards Horonda (Gorond) are called the “Orosz-
vég” (“Russian end”) by residents (this part of the village is most-
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ly inhabited by Ukrainians). The name “Russian end” most likely 
was inherited from the Soviet era, where the term “Russian” was 
used as an umbrella term by other minorities, for the speakers of 
Slavic languages of the settlement.

Map 2. The Hungarian language area 
of Transcarpathia with the language border

Source: Molnár D., 2005

In Transcarpathia, the majority of Hungarians live in the Hun-
garian-speaking area. This area is made up of a relatively uniform 
unit of settlements with a Hungarian majority (there are only a few 
smaller villages and towns of mixed population), which stretches 
in the southwestern part of Transcarpathia parallel to the Ukraini-
an-Hungarian border, 15-20 kms wide. In some sections of the lan-
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guage border, it widens to form a strip of settlements with a mixed 
population, and in others it shrinks to a thin line (Molnár, 2016).

Even in the Hungarian period, the Hungarian settlement 
area of the Mukacheve district had contact with the town of Muk-
acheve itself only through skillfully drawn nationality maps. The 
Hungarian villages from Barkasove (Barkaszó) to Fornosh (For-
nos) lie directly on the border of the Berehove district, with the 
exception of Rakoshino (Rákos), which is a language island with 
a Hungarian minority, with a population of two and a half thou-
sand Hungarians. Zhnyatino/Izsnyéte, located on the language 
border, also has a mixed population. The Hungarians make up 
approximately 60% of the total population. (S. Benedek, 1994). 

According to the 2001 census, the population of the settlement 
is 2243 people, 1435 of which is Hungarian and 642 is Ukrainian. 
The settlement is also home to a rather small and segregated Roma 
community, the population of which has significantly shrunk and 
changed after the war. Before the decentralization, it belonged to 
the Mukachevo district, today it is the part of the Horondivska 
hromada (municipality), with two other settlements (Horonda and 
Strabichevo) with a population of ethnic Ukrainians about 90%. 
The Hungarian population makes up 10.6% of the overall number 
of people in the municilaplity (Molnár D., 2022). The municipality 
itself belongs to the newly formed Muhachevo district. 

Language border as a notion is rather problematic. How-
ever, it is essential for understanding some of the phemomena 
mentioned later on. The related notion of dialect border which 
cannot be easiliy defined either, might suggest that such borders 
do not even exist as it seems rather obvious that two language 
areas cannot be separated by a simple line. It is the grouping of 
dialects according to one or a few selected criteria that carries the 
risk of arbitrariness. In a recent study, Vargha (2022) describes the 
problematic nature of drawing language borders. In her example, 
dialectometric research, which strives for a high degree of objec-
tivity, also appeared as a critique of the classical method, which 
on the basis of a large amount of data, without prior selection, 
using mathematical procedures and a quantitative methodology, 
enables the comparison of dialects and grouping. Even objective 
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classification can result in arbitrary dialect boundaries: groups of 
research points are also demarcated where the change is gradual, 
i.e. there is no sudden change in the dialect continuum. In other 
words: an objective way of defining the dialect boundary does not 
mean that the perceived border would necessarily correspond to 
a real dialect fault line.

When speaking of language borders, a transition area is more 
likely to form, where all of the languages used in the neighbour-
ing areas might occur, and this is the result of the ongoing social 
changes, rather than a geographic variable (Willemyns, 2002). It 
can be compared to two different types of pearls or grains poured 
onto one plate besides each other. Even if you don’t mix them, it 
occurs that some of them blends into the other. It is the society 
and the environment as a whole that creates language borders, 
through different experiences and viewpoints, which implies that 
borders imposed on communities do exist to begin with; howev-
er, it is the community itself which recognizes and sets its own 
borders, and which decides then to fit in with them (Iannàccaro & 
Dell’Aquila, 2001). 

As it will be analyzed in the following chapters of the thesis, 
this quasi-border plays an important role in the everyday life of 
the locals, influencing different aspects of their lives.

2.2. Languages in the visual space 
In Transcarpathia, it is not a rare phenomenon for vendors trave-
ling in minibuses to advertise their goods through loudspeakers 
on the streets of villages. One can witness such cases in Zhnya-
tino/Izsnyéte as well. I would like to draw the attention to one 
particular incident. 

What makes the phenomenon special was the execution of 
the ad: bedspreads and pillow sellers drew the attention of cus-
tomers to themselves in Hungarian from the center of the vil-
lage. But as the bus moved on, the wind brought other sounds: 
the advertisement first switched to bilingual, and in the ever-di-
minishing echoes, as it moved towards the “Russian end”, only 
Ukrainian words could be heard. This case not only demonstrates 
the excellent local knowledge of the entrepreneurs: it is a perfect 
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example of how several languages and nationalities coexist in the 
same settlement, and how geographically separated they can be. 

The following subchapter is an introduction to the visual bi-
lingualism that is present in the settlement.

2.2.1. Linguistic landscape analysis
Linguistic landscape (LL) analysis began to spread as a part of so-
ciolinguistic research According to Nash (2016), LL is like an old 
wine freshly housed in new bottles. Linguistic landscape might be 
relatively new to landscape studies and may be a recently devel-
oped in linguistics, the details of LL have been, at least philosoph-
ically, addressed in earlier papers in linguistics. 

There is a growing body of research on the linguistic land-
scape in the last 10 years. This research has been published in dif-
ferent journals including a special issue of the International Jour-
nal of Multilingualism (Gorter, 2006) and language signs have also 
been the focus of attention of the geosemiotics approach (Scollon 
& Scollon, 2003). The great breakthrough came from the paper of 
Landry and Bourhis (1997), when they demonstrated the symbol-
ic significance of the appearance of different signs, and they make 
a clear distinction between the informative and the symbolic func-
tions of language signs. 

This distinction was already pointed out by Spolsky and 
Cooper (1991). Goffman (1981) also drew attention to the symbol-
ic significance of the inscriptions that appeared in the given space, 
who dealt with the social consequences of language use and its 
connections. 

The essence of the linguistic landscape research is to shed light 
on and explain exactly what underlying motivations, ideologies, 
and power struggles are behind the different forms of signs that 
are influenced by underlying factors.  In the aspect of the linguistic 
landscape, the use of language in public spaces is not arbitrary and 
random, the linguistic landscape views them as representations 
that are defined socially, humanly, politically, ideologically, eco-
nomically, legally, by class and identity, and by multilingualism. 
Thanks to this, the linguistic landscape is embedded in the analysis 
and investigation of several social sciences (Gorter & Cenoz, 2008). 
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Linguistic landscape essentially contains qualitative and quantita-
tive elements, and their combined forms also occur. 

Two important areas of linguistic landscape studies can be 
distinguished. Its first and essential field, in which it examines 
and evaluates the use of language in public space embedded in 
language policy processes. Linguistic landscape analyzes to eval-
uate the appearance of languages and their use in different posi-
tions, in addition to their symbolic significance, based on the pos-
sibilities provided by language rights (Hires-László et al., 2023). 
In this case, it becomes important whether the sign was initiated 
by a private person or published by an office or organization. 

Cook (2022) points out that regarding the differentiation, 
whether the signs were put up by government bodies or individ-
uals, they have been categorized as ‘public’ versus ‘private’ (Lan-
dry & Bourhis, 1997), ‘top-down’ versus ‘bottom up’ (Ben-Rafael 
et al. 2006), and ‘official’ versus ‘non-official’ (Backhaus, 2006). 
Another important area of linguistic landscape analysis is where 
it is used to evaluate typical patterns in society.

In the recent decades, there has been a growing body of 
research on the LL of Transcarpathian settlements, as the rep-
resentation of languages in the visual space is a clear indication of 
the ongoing processes in the region and it has been a useful tool to 
demonstrate changes in language policy, social and cultural phe-
nomena, and the appearance of ideologies16.

2.2.2. The Linguistic Landscape of Zhnyatino/Izsnyéte
By examining the linguistic landscape of public spaces, Gorter 
(2006) emphasized that the use of language by residents speaking 
different languages can create a specific (symbolic) condition for 
increasing the confidence of the given language. Ben-Rafael (2009) 
further interpreted the symbolic significance of inscriptions – the 
significance of the message depends on whether it was made pub-

16 See: Beregszászi 2005, Csernicskó 2015, 2016a, 2016b, 2017b, 2019, Csernicskó et 
al., 2022, Hires-László 2015, 2018a, 2018b, 2019, Hires-László et al., 2022, Karmacsi 
2014, 2018a, 2018b, Laihonen & Csernicskó 2017, 2019, Tóth 2014a, 2014b, 2015, 2017, 
Tóth-Orosz 2019, 2020.
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lic by official or private persons. As it was discussed in the pre-
vious chapter, recent years have brought radical changes in the 
language policy of the state, especially in those areas where the 
country’s minorities are affected. 

The previous language law that came into force in 2012 al-
lowed the use of minority languages in the work of local govern-
ments where minority language speakers have reached 10 percent 
(see e.g. Csernicskó & Fedinec, 2016). The recent language law 
(On Supporting the Functioning of the Ukrainian Language as the 
State Language, 2019) only allows the use of the state language 
for the aforementioned purposes. For instance, Article 12. of the 
law defines the state language as the only working language of the 
government authorities: 

Working language in the operation of government authorities, authorities 
of the Autonomous Republic of Crimea, local self-government authorities, 
State- and communityowned enterprises, institutions and organisations:
The working language in the operation of government authori-
ties, authorities of the Autonomous Republic of Crimea, local 
self-government authorities, State- and community-owned enter-
prises, institutions and organisations, including the language of 
conferences, events, meetings and the day-to-day communication 
language, shall be the State language. The working language in 
the operation of foreign diplomatic institutions of Ukraine and 
other state missions abroad shall be the State language17.

Article 41. of the aforementioned law, on the “Use of the 
State language in geographical names and names of toponymic 
sites” states that all the signs and inscriptions shall use the state 
language. This brings the existence of bilingual signs in the region 
to an end, even though it dates back to several decades in the his-
tory of the territory. The name plates of state authorities, munici-
pal bodies, state and municipal enterprises and institutions shall 

17 https://www.venice.coe.int/webforms/documents/default.aspx?pdffile=CDL-REF 
(2019)036-e
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be in the state language. In addition to Ukrainian, these may also 
appear in English (see Csernicskó 2013; Csernicskó et al., 2023). 

1. Geographical names, as well as names of public gardens, 
boulevards, streets, lanes, descents, passages, avenues, squares, 
plazas, embankments, bridges and toponymic sites shall be made 
in the State language. 

2. Names of toponymic sites shall not be translated into oth-
er languages and shall be conveyed in official documents, mass 
media, cartographic, reference, encyclopaedic, educational and 
other publications in the letters of a relevant alphabet according 
to pronunciation thereof in the State language. 

3. When used in Ukraine, names of geographic sites and to-
ponymic sites located within other states, as well as those of geo-
graphic sites and toponymic sites that are not under sovereignty 
or jurisdiction of any state, shall be conveyed in the State language 
in transcription from the original language, subject to the specifics 
of Ukrainian phonetics and spelling. Where the name of such ge-
ographic site or toponymic site has a Ukrainian origin, such name 
may be used instead of or along with its foreignlanguage version. 
Names of Ukrainian origin shall be given preference in official 
documents. 

4. Within Ukraine, inscriptions on road signs, signboards and 
other directional signs of geographic and toponymic site names 
shall be conveyed in the State language. In addition to names in 
the State language, directional signs of geographic and toponym-
ic site names may contain versions thereof in Latin alphabet. In-
scriptions in Latin letters should be made smaller and located on 
the right-hand side or at the bottom.18

When arriving at a settlement, the first thing one notices is 
usually the local name plate. For a minority, it is important that in 
addition to the state language language, the name of their village 
should also appear in their native language. According Tóth-Oro-
sz’s (2019) description, three types of nameplates can be observed 
in Transcarpathian settlements: 

18 https://www.venice.coe.int/webforms/documents/default.aspx?pdffile=CDL-REF 
(2019)036-e
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1. nameplates requested by the councils of the settlements 
and posted by official bodies; 

2. nameplates installed by a political/cultural organization; 
3. nameplates installed by the municipality of the settlement. 
There are even several forms in one village a settlement 

name plate may also occur. In the pictures below, we can see three 
versions of the greeting name plate of the settlement, one of which 
is the official one, which is monolingual, Ukrainian.

Picture 1. Nameplate posted by the official bodies

A common feature of the settlement name plates posted by 
political/cultural bodies is that both the Ukrainian and Hungar-
ian names of the settlement can be read, and the village’s coat of 
arms is also visible. On most signs of this type, texts in Ukrainian 
and Hungarian greet those arriving in the village, usually the text 
in Ukrainian is first, followed by the greeting in Hungarian below 
(see Csernicskó, 2013; Karmacsi, 2014; Tóth-Orosz, 2019)

A citizen’s militia has been operating in Zhnyatino/Izsnyéte 
since 2015. The association has Hungarian and Ukrainian-speak-
ing members as well. Their task is to maintain order in the village, 
they assist at events within the village and beyond. The following 
picture shows the autumn-winter uniform of the citizen’s militia, 
with bilingual inscriptions on it. In the picture above, on the right, 
visitors are informed about the presence of this organization is the 
settlement, both in Hungarian and Ukrainian.
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Picture 2. Nameplate posted by political/cultural organizations

Zhnyatino/Izsnyéte is a settlement with independent ad-
ministrative status and has public administrative institutions: vil-
lage hall, educational and health institutions, post office, library, 
cultural center, etc. State and municipal name plates in Ukraine 
display the colors of the Ukrainian national flag: most often, a yel-
low inscription is displayed on a blue background. Ukrainian is 
the only language that appears on these signs, in accordance with 
the recent legislation.

Picture 3. The autumn-winter uniform 
of the citizen’s militia with bilingual inscription
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Picture 4. Monolingual (Ukrainian) nameplates 
on the local municipal building (2019)

Street nameplates are monolingual in the whole territory of 
the village. It is true for all of the cases where the name plates are 
posted by the local government, but there are a few examples of 
nameplates that were posted by locals independently, as an addi-
tion to the number of the building. Most of them are in Ukrainian, 
but one can also find bilingual ones, however, the occurrence of 
those is rare.

Picture 5. Examples of different street name plates in Zhnyatino/Izsnyéte

There are two educational institutions in the village: a pri-
mary school with Ukrainian language of instruction and an el-
ementary school with Hungarian language of instruction. The 
legislation currently in force in Ukraine states that the name of 
the institution cannot indicate the minority language of instruc-
tion, and in 2021, the names of the educational institutions were 
also changed. The schools of the village have been renamed as 
follows: from Zhnyatino Elementary School No1 and Zhnyatino 
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Elementary School No2 with Hungarian Language of Instruction 
to Zhnyatino Gymnasium No1, and Zhnyatino Gymnasium No2.

Kindergarten education currently takes place in two groups: 
one with Ukrainian language of instruction, and the other with 
Hungarian. The ethnic composition of these groups is rather in-
teresting. Due to the recent interest in learning Hungarian by the 
local Ukrainians (and Ukrainians from the neighboring villages), 
many parents decided to enroll their children in the group with 
Hungarian language of instruction, so that their children could be 
able to acquire both Ukrainian and Hungarian at the same time at 
a very young age. Many of the parents from Hungarian families 
followed the same logic in reverse, enrolling the youngest mem-
bers of the family in the Ukrainian group. Due to the increased 
demand, the Hungarian group was operating at its full capacity 
for years, and even those Hungarian families, who preferred their 
children to attend the group had to choose the Ukrainian one, 
due to the lack of space. This created a rather unique situation: in 
the Hungarian group, children who are Hungarian speakers are 
outnumbered by Ukrainian children. Therefore, most of the time, 
they speak in Ukrainian amongst themselves. In the Ukrainian 
group, there are both Ukrainian and Hungarian speakers, but the 
lessons are held in Ukrainian. This situation has created two (lin-
guistically) Ukrainian-dominant groups in the kindergarten.

The village has two churches: the Reformed church stands in 
the center of the village, the other church in the village is used by 
the Greek Catholic and Orthodox denominations interchangea-
bly. Masses in the latter two are held in Ukrainian. The Reformed 
services are in Hungarian. In rare cases, two languages appear at 
the same time: these occasions are weddings. According to the 
Reformed pastor of the village, in mixed marriages, the oath can 
be taken in two languages at the couple’s request. The churches 
were built on two ethnically separated areas where, in addition to 
ethnic segregation, denominational affiliation is also decisive. The 
cemeteries of the two communities are located one after the other 
on the left and right side of the road at the outskirts of the village. 
The two cemeteries (which technically constitute as one) that are 
currently used by the members of different denominations show 
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a high degree of linguistic segregation. If we take a look at the ep-
itaphs of the graves, they clearly show that there are no bilingual 
forms written, and the families show a clear preference for mono-
lingualism in such situations.

The village has a third cemetery that used to be used by 
the Jewish community. It has been preserved in good condition 
thanks to its maintainers from foreign Jewish churches. In some 
settlements, inscriptions, buildings, and monuments can still be 
found that are connected to a language, culture, or people that 
are no longer present in the given area, but these signs do not 
disappear even after a long period of time. These so-called “Ghost 
signs” (Stage, 1989) can be utilized as touristic attractions of a cer-
tain area, as they tell a lot about the history of a settlement. In 
other cases, they might be ignored, dissonant, or forgotten parts 
of the linguistic landscape (cf. Pavlenko, 2023).

Picture 6. Ukrainian-Hungarian bilingual advertisement 
a local entrepreneur at the gate of the cemetery used by members 

of the Reformed church

The staff of the local government office consists of four mem-
bers, three Hungarian and one Ukrainian native speaker, but all 
of them speak both languages at a high level. All documents in the 
office are written in Ukrainian, the official language of the state, in 
accordance with the recent legislation in the country.

The meetings of the village council are held in Ukrainian, 
but important announcements that appear in the visual space are 
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given in the state language and Hungarian. These top-down signs 
are placed all over the settlement in the state language, as well as 
the building of the local self-government office, and at those terri-
tories where Hungarian speakers live, and in the center of the vil-
lage, bilingual (Ukrainian-Hungarian) announcements are used.

Picture 7. Bilingual announcement of the village council 
posted at the entrance of a shop in the center of the settlement

The multilingualism of a shop or business depends not only 
on the inscriptions. The signs in its interiors, the list of its offerings, 
its website, and its business card all belong to the use of written 
language, but in addition to these, a very important factor in mul-
tilingualism is the language skills of the staff. Multilingual inscrip-
tions on the labels of locally produced goods are also part of the 
economic sector (Hires-László et al., 2022). The State Language Law 
adopted in 2019, among other areas, also regulates this area of lan-
guage use: it makes it mandatory to display notices in the state lan-
guage, Ukrainian must also appear in all inscriptions (Csernicskó 
et al., 2020).  Bilingualism of the linguistic landscape of the village 
is much more present in local businesses than in any other cases 
mentioned before. The entrepreneurs’ aim is to attract as many cus-
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tomers as possible, and providing information on different goods 
and prices in several languages is a key component of this.

In the recent years, there have been seven stores in the settle-
ment, with multilingual service, although, due to the crises caused 
by the recent events in the country, three of them closed recently. 
There is also a hairdresser’s salon available, which attracts custom-
ers from all over the settlement, and also from the neighbouring 
villages. Bilingual ads and signs appear frequently in all of these 
businesses. The village has two bars and a restaurant, and one can 
order drinks and meals in Ukrainian or Hungarian. In the phar-
macy, the customer has the opportunity to receive service in both 
Ukrainian and Hungarian. The ATM placed in one of the shops is 
operating in three languages: Ukrainian, English and in Hungarian.

Picture 8. Multilingualism of local small businesses

These general conclusions show that in private enterprises, 
multilingual signs appear in almost every single unit. The confi-
dence of a minority can also be influenced by political forces: for 
the Hungarian minority, the recognition of the necessity of their 
mother tongue and the activities of local advocacy and civil or-
ganizations can all have an impact on these processes. As a conse-
quence, we can see that there is a demand for linguistic equality 
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in this area, which contributes to the increase of the prestige value 
of the minority language, because multilingualism and multilin-
gual signs of a business activity can also increase the success of 
the business.
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CHAPTER 3. THE STUDY

3.1. Introduction
De Bot (2015) draws the attention to the wide range of methods 
that are becoming more and more popular in applied linguistics 
research.

The range of research methods that is used in different types of AL 
research has grown considerably in the last decades. Most of these 
methods were trends imported from other disciplines like sociology, 
anthropology, psychology and neuroscience. They range from gram-
maticality judgments to think aloud protocols and very detailed con-
versational analysis techniques, surveys and various neuro-imaging 
techniques. Multi-method approaches are becoming popular. (De Bot, 
2015:64)

Markee (2012) on the other hand emphasizes, how over-
looked qualitative methods can be. As an example, the author 
mentions TESOL Quarterly (2003), more specifically, its guide-
lines for quantitative and qualitative research, which contains a 
single entry for quantitative research, and three entries for case 
study research, conversation analysis, and (critical) ethnogra-
phy. The author also suggests, that the three examples make up 
a rather conservative list among qualitative methodologies: there 
should also be room for a much wider range of methods, such as 
ethnomethodology, hermeneutics, diary studies, content analysis, 
and survey research, among other potential candidates, and last 
but not least: life stories.

In the following subchapter, the main theoretical considera-
tions behind the chosen research methods of the study are intro-
duced. The thesis is heavily centered around the life stories of the 
participants, aiming to show the individual aspects of language 
maintenance as members of a bilingual community, accompanied 
by other anthropological tools such as participant observation, 
linguistic landscape analysis (shown in the previous chapter) and 
language mapping.
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3.2. Methodology
3.2.1. Etic versus emic perspectives

In anthropology and other social sciences, an “emic perspective” 
refers to an approach that emphasizes the understanding of a par-
ticular cultural group or phenomenon from the perspective of the 
people who are part of that group or who participate in that phe-
nomenon. In short: an insider’s perspective – what anthropolo-
gists call “the emic view”. (Duranti, 1997)

The term “emic” comes from the linguistic concept of phone-
mic, which refers to the sounds that are meaningful within a par-
ticular language system (Pike, 1967). The idea is that just as differ-
ent languages have different phonemic systems, different cultures 
have different ways of understanding and interpreting the world 
around them. The terms emic/etic have continuously been reinter-
preted in various fields of the humanities and social sciences, often 
to express different standpoints. An emic-etic distinction can vary 
from a purely within-culture study (emic) finding more universal 
patterns over cultures (etic) (Mostowlansky & Rota, 2020).  

From an emic perspective, researchers seek to understand 
the meanings and values that are important to the people being 
studied. This may involve learning a language (see Todeva & Ce-
noz, 2009) customs, and beliefs of the culture in question, as well 
as engaging in ethnographic research methods such as participant 
observation and interviewing. 

While both emic and etic perspectives have their strengths 
and limitations, an emic approach is particularly valuable for 
gaining a deeper understanding of cultural practices and world-
views from the perspective of those who live them.

3.2.2. The choice of qualitative research methods
Giving the definition of inductive reasoning, Babbie (2005:24) 
stated the following: 

Inductive reasoning moves from the particular to the general, from a 
set of specific observations to the discovery of a pattern that represents 
some degree of order among all the given events. Notice, incidentally, 
that your discovery doesn’t necessarily tell you why the pattern ex-
ists—just that it does.
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Deduction, on the other hand, moves from the general to the 
specific. Two very different approaches, but equally valid direc-
tions in science. Reasoning from observations is an essential part 
of inductive thinking: observation is the first step that continues 
with a search for patterns in the observed phenomena. Qualita-
tive research is often oriented toward the inductive approach. We 
have to note that theoretically, qualitative research does not allow 
us to use statistical tools to find correlations that point toward 
patterns in need of explanation. Although there is a wide range 
of programs available that help us analyze qualitative data. On 
the other hand, the qualitative (inductive) analyst needs to have a 
deep understanding, an insight and ability for reflection to notice 
important patterns in a ‘pile’ of data (Babbie, 2020). 

Merriam’s (1998; 2002) interpretation of qualitative study 
aims to understand and discover phenomena, processes, perspec-
tives, and worldviews of the people involved in the study. Unlike 
quantitative research, which is relatively unified in terms of its 
goals and procedures, qualitative research is comparatively heter-
ogeneous in its aims and methodologies (Markee, 2012). 

In their landmark book, sociologists Glaser and Strauss 
(1967/1999) laid the foundations of grounded theory, which is a 
qualitative research methodology that heavily relies on inductive 
reasoning. It is widely used in various disciplines, including soci-
ology, psychology, and management to generate theories or con-
cepts grounded in data. Hadley (2017) described how the meth-
odology can be used in applied linguistics, as in recent decades 
there has been a growing interest amongst sociologists, psycholo-
gists, ethnographers, linguists, etc. to conduct research that goes 
against the ‘established orthodoxy’ in research. 

The central idea behind grounded theory is to derive theories 
or explanations directly from empirical data, allowing concepts 
and theories to emerge from the data rather than being imposed 
upon it. It aims to understand social phenomena by systematically 
collecting and analyzing data, primarily through interviews, ob-
servations, and document analysis (Birks & Mills, 2015). Ground-
ed theory emphasizes the importance of constant comparison, 
theoretical sensitivity, and theoretical sampling to ensure that the 
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emerging theory remains firmly connected to the data. It provides 
a systematic and rigorous approach to theory generation that can 
capture the complexity and nuances of social phenomena.

3.2.3. Ethnographic design
Ethnographic methodology is rooted in anthropology. Ethno-
graphic research, or ethnography, is both a study of interactive 
strategies in human life and analytical descriptions of social 
scenes, individuals, and groups that recreate their shared feel-
ings, beliefs, practices, artifacts, folk knowledge, and actions. In 
other words, it is both a process and product of describing and 
interpreting cultural behaviors. In The Sage Dictionary of Social Re-
search Methods (Jupp, 2006), in the entry discussing ethnographic 
research, ethnography itself is defined as follows: 

It is a research method located in the practice of both sociologists and 
anthropologists, which should be regarded as the product of a cocktail 
of methodologies that share the assumption that personal engagement 
with the subject is the key to understanding a particular culture or 
social setting. Participant observation is the most common component 
of this cocktail, but interviews, conversational and discourse analysis, 
documentary analysis, film and photography, life histories all have 
their place in the ethnographer’s repertoire. Description resides at the 
core of ethnography, and however that description is constructed it 
is the intense meaning of social life from the everyday perspective of 
groups members that is sought. (Hobbs, 2006).

Watson-Gegeo (1988) identifies four principles of ethno-
graphic research. According to the author, in ethnography: 

a) behavior of groups of individuals is imbedded in culture; 
b) microcontext is linked to the macrocontext; 
c) the theoretical framework frames the situations and re-

search questions that researchers ask themselves; 
d) seeks to understand a situation in its own terms.
Ethnographic theory itself is a mixture of methodologies, in 

which personal engagement with the subject is the key to under-
standing a particular phenomenon or social setting. Its most com-
mon component is participant observation, but interviews, con-
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versational and discourse analysis, documentary analysis, film 
and photography, life histories all have their place in this reper-
toire (Ejimabo, 2015).

3.2.4. Life stories and linguistic autobiographies
Life stories refer to personal narratives that individuals tell about 
their experiences, beliefs, and values over the course of their lives. 
Anthropologists use life stories to gain insights into the cultural 
and social contexts that shape individuals’ lives, as well as to bet-
ter understand how people make sense of and respond to social 
change. Life stories can also reveal the ways in which individuals 
negotiate and navigate different issues in their lives.

Todeva and Cenoz (2009) used personal narratives in the 
form of linguistic autobiographies to describe the journeys of 
speakers of multiple languages. Anthropologists often use ethno-
graphic research methods, such as participant observation and in-
depth interviews, to collect life stories. Linde’s central argument 
is that, in telling these stories, which are fragments of individuals’ 
life stories, the individuals are socially obligated to construct both 
coherent selves and coherent stories about career choices (Linde, 
1993). Another example is a 2000 study by Luttrell, where we can 
also read about the design process of an in-depth analysis of dif-
ferent women’s life trajectories. 

3.2.5. Pilot study. Ethical considerations
The pilot study was a smaller-scale, preliminary investigation 
conducted before the main study. It served as a trial run to test 
the initial research design, data collection methods, and analysis 
techniques. The primary purpose of the pilot was to discover the 
necessary adjustments and improve the quality of the main study. 
As such in-depth, anthropological studies have not been done be-
fore in the Transcarpathian context, it played an important role in 
discovering the methodologies and theoretical frameworks that 
appear to be the most useful in this particular scenario (and in this 
particular period of time). The pilot study consisted of five shorter 
interviews and took place in the summer of 2021. The process was 
helpful for making important discoveries on the methodology 
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that seemed the most adequate for the study. While conducting 
the critical analysis of the pilot study, it became clear that the first 
interviews were more structured and felt too guided by the inter-
viewer. Conducting the pilot study was also a learning process, 
during which the researcher learned what to ask and how to ask 
certain questions in order to gain as many pieces of useful infor-
mation as possible while interrupting the flow of the conversation 
as little as possible. It was also crucial for learning the ability to 
discover, what should be considered as relevant information, as 
life stories might be long and contain personal elements that are 
not relevant for the study.

At the beginning of each interview, each participant was 
warned about complete anonymity and data protection. Any data 
that has been shared in the thesis was only after their consent. 

3.2.6. The interviews
During the first phase of the pilot study, some unexpected diffi-
culties were encountered, mostly stemming from the fact that in 
recent years the author of this thesis became an insider in the life of 
the community. On the one hand, this influenced what information 
the informants were comfortable with sharing. My experience was 
positive most of the time and exceeded previous expectations: the 
informants were more comfortable with sharing their opinions, as 
I had expected, even when it came to difficult topics. However, the 
main data collection method of the research, the interview itself, 
raised several difficulties. On the one hand, the observer’s para-
dox cannot be eliminated. For most of the informants this was a 
new experience. They were also asked questions they had not met 
before. To cover up their insecurities, sometimes certain self-pro-
tecting mechanisms (cf. Goffman, 1967; Pachné Heltai, 2014) fol-
lowed, for example they gave schematic answers, or answers they 
thought I might expect from them. Another disadvantage of the 
interview as a method is that there is necessarily a subordination 
between the interviewer and the informant relationship. 

While completing the pilot study, it became clear that in 
many cases, due to my previous knowledge of the informants’ 
personal lives, some of the information was easily labeled as ev-
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ident for the interviewees. The consequence of this sometimes 
is that what I considered important was not mentioned, and the 
conversation between the two parties became too controlled and 
was flooded by clarifying questions in order to avoid omitting 
necessary pieces of information. The interviewer, by interjecting 
and controlling the content, can convey a value judgment, break 
the flow of the conversation, unintentionally confusing the re-
spondent. In order to avoid this happening in the main study, the 
interviewer was joined by a colleague in each interview, whom 
they had not met previously. The interviews were still conducted 
by the author, but their presence encouraged the informants to 
mention important details about their lives, that the interviewer 
might have been aware of, and otherwise would have been easily 
omitted or considered as obvious facts. 

Most of the interviews took place in the winter of 2021 and 
the autumn–winter period of 2022, as the fieldwork had to be in-
terrupted due to the uncertainties caused by the outbreak of the 
Russian invasion of the country in February 2022. The duration 
of the interviews ranges from half to almost one and a half hours. 
However, it has to be noted, that some participants felt more com-
fortable after the voice recorder was switched off, so in those cases 
where they felt like sharing more, this information was included 
in the field notes that were taken after the interviews. 

3.2.7. Expert interviews
An expert interview is a structured conversation or discussion con-
ducted with an individual who possesses specialized knowledge, 
expertise, and experience in a particular field or subject. The pur-
pose of an expert interview is to gain insights, gather information, 
and seek expert opinions on specific topics or issues. The goal of an 
expert interview is to tap into the knowledge and expertise of the 
interviewee to gain a deeper understanding of the subject matter 
and benefit from their insights, analysis, and recommendations. It 
is an excellent way to access specialized information, learn from 
experts, and gain valuable perspectives in a particular field.

For this particular study, five experts were asked to give a 
deeper insight into the features, traditions that are specific to this 
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community. These experts were chosen due to their additional 
knowledge of the residents of the settlements. Due to their profes-
sion, they have regular contact with the people of the village, in 
these cases, especially with the Hungarian members of the com-
munity. The experts who participated in the interviews were the 
following: the head of the local self-government (‘starosta’), the 
administrator of the self-government (who worked as the notary 
of the village before the decentralization reform), the pastor of the 
Reformed church, a Hungarian member of the municipal council, 
and a primary school teacher (with over 20 years of experience 
amongst children of the settlement).

3.3. Research design
Taking the initial steps of the research analysis, a grounded the-
ory approach was applied. The thematic analysis began after the 
first interview was transcribed into text format, and continued 
in parallel with the preparation and transcription of further in-
terviews. The enormity of the analytic task was made easier and 
more transparent with a data analysis software. Recurring phe-
nomena were first manually coded by the author, and after se-
lective coding, these phenomena were categorized and organized 
using the ATLAS.ti23 qualitative data analysis software (Friese, 
2019), which was found to be a useful tool for supporting the pro-
cess through coding, memos, links, networks. The program is of-
ten used in grounded approach studies (Rambaree, 2013).

During the interviews, 653 minutes of audio footage was re-
corded. After setting up the coding system, manual coding took 
place. The transcription of the interviews was done in an ‘intelligent 
verbatim’ style (Mergenthaler & Stinson, 1992), to keep the focus on 
the content for the analysis and to make the translation of the quotes 
easier (as the language of the interviews was Hungarian).

During the manual and selective coding, the examined text 
units were first extracted into an Excel document. During the first 
read of the transcribed documents, I looked for an overall theme, 
the gist of the life story. That was included in my field notes as 
well. During the reading, I also looked for recurring phenomena 
and themes in the texts, which are based on the interview questions 
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(deductively), or appeared independently of them (inductively) 
in the interviews. During the second read, I focused more on the 
language narratives of the life stories. This gave the opportunity 
to add more codes to the existing ones. The third reading includ-
ed the actual coding process. 1289 quotes were provided with a 
code (occasionally multiple codes were applied to a single quote). 
The next step was co-occurrence analysis (hyperlinking) and sen-
timent analysis, using the the network tool of the program. When 
analyzing the occurrence or co-occurrence of different phenom-
ena, the network tool also proved to be useful for visualization. 
The flowcharts created were used in the subchapters of Chapter 5 
for visual demonstration. Besides the co-occurring codes and their 
connections, groundedness (how many quotations are linked to a 
certain code) and density (number of intercode connections) were 
also featured in the charts.

Table 2. The main themes (codes) occurring 
during the interviews categorized into subtopics

Main themes Subtopics → 

Identity

ethnicity interethnic relations

nationality  
biculturalism  

mixed identity  

local identity
local

migrant

Language Policy

family language policy  
language of the environment  

language of instruction  

language law
decentralization
education law

state language law
education  
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Main themes Subtopics → 

Categories of different 
languages

mother tongue - L1  

L2

Ukraian
Russian
mixed

L3 (Foreign)
English
German

Status and role of a 
language

language revitalization  
environment L1, L2, FL  

dialect  

Status and role of a 
language  

news
hobbies
learning

social media

Languages in practice

language border  
socio-pragmatic knowledge  

monolingualism  
co-occurrence  

loan word  

code
swiching
mixing

accent
acquisition effort
language attrition

distavce b/w languages
anxiety  

 motivation
integrative

instrumental
language competence language proficiency

perceived as positive
social benefit

metalinguistic awareness
prestige

perceived as negative
stigmatization
discrimination
semilingualism

Table 2 (continued)

https://kme.org.ua/en/


Chapter 3. The Study

Hodinka Antal Research Centre for Linguistics

73

3.3.1. Purposive sampling (critical case sampling)
In choosing a sampling method for informant selection, the ques-
tion the researcher is interested in answering is of utmost impor-
tance. The question will decide the objectives on which the method-
ology will be based. The first consideration is whether to study the 
entire population and if not, how to sample the population efficient-
ly. How many people will be involved? What level of organization 
would be sampled: individual or community? Asking for help from 
the community would be useful at this point (Tongco, 2007).

Purposive sampling is a non-probability sampling technique 
that involves selecting participants based on a specific purpose 
or criterion. In other words, purposive sampling involves select-
ing individuals who are deemed most suitable or relevant for a 
particular research study. The sample is selected on the basis of 
knowledge of a population and the purpose of the study, e.g. when 
studying a small subset of a larger population (Babbie 2005, 2020).

Purposive sampling can be particularly useful in situations 
where the researcher needs to select participants who have specif-
ic characteristics or experiences relevant to the research question. 
However, it is important to note that the results of a purposive 
sample may not be generalizable to the wider population, as the 
sample is not a representative one.

3.3.2. The participants
In this survey, the main goal of the sampling was to create cat-
egories of the people living in the community, that embody ‘ar-
chetypes’ of people by having lived in a certain political era or 
having had certain types of life experiences that a person in this 
settlement would usually have.

Experts got a specific set of questions, in a more close-ended, 
classic interview format, the former were more like life stories. 
The following table contains the categories that were developed 
and followed when choosing the participants.
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Table 3. The categories developed for choosing the participants
Category Subcategory Number of participants

Age

20-30 3
34-45 6
46-60 6
60+ 3

Gender
Male 8

Female 10

Place of birth
Local 15

Migrant 3

Education Education
Secondary 4

Vocational training 8
University degree 6

Job
Works or have worked 

abroad 7

Only worked locally 11

Born in different histori-
cal eras

Soviet Union 10
Independent Ukraine 8

Experts

Official in the local 
self-government

5

Administrator in the local 
self-government

Pastor of the settlement
Member of the Municipal 

Council
Teacher

In the following table, the profiles that were created with the 
help of the interviewees is presented. Eighteen participants were 
chosen for the in-depth life story interviews. The participants of 
the pilot study have not been included, as the data collecting pro-
cess was reconsidered in the meantime and the results were only 
presented at conferences to gain more useful feedback that could 
be utilized in the main study.
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Table 4. Profiles of the participants

No.
Year 

of 
birth

Gender Mother 
tongue Occupation Highest level 

of education
Languages 

spoken

1 1999 F HUN cashier Vocational 
training

HUN, UKR, 
ENG, RUS

2 1951 F HUN pensioner Vocational 
training

HUN, UKR, 
RUS

3 1991 F HUN trauma nurse Vocational 
training

HUN, UKR, 
ENG, RUS

4 1982 F HUN entrepreneur Secondary HUN, UKR, 
ENG, RUS

5 1958 F HUN pensioner Secondary HUN, RUS, 
UKR, ENG

6 1989 F HUN 
&UKR

administrator 
of the local 

self-government

University 
(MA) degree

HUN, UKR, 
ENG, RUS

7 1972 F HUN primary school 
teacher

University 
(MA) degree

HUN, UKR, 
RUS, ENG

8 1990 F HUN NICU nurse Vocational 
training

HUN, UKR, 
ENG, RUS

9 1995 F HUN hairdresser Vocational 
training

HUN, UKR, 
ENG

10 1993 F HUN
consultant at a 
local advocacy 
organization

University 
(MA) degree

HUN, UKR, 
RUS, ENG

11 1979 M HUN mason Secondary
HUN, UKR, 
ENG, RUS, 

SK

12 1991 M HUN & 
UKR entrepreneur Vocational 

training

HUN, UKR, 
ENG, RUS, 

GER

13 1990 M HUN pastor University 
(MA) degree

HUN, UKR, 
ENG

14 1963 M HUN pensioner Vocational 
training

HUN, UKR, 
RUS

15 1968 M HUN
official 

in the local 
self-government

University 
(BA) degree

HUN, RUS, 
UKR, ENG

16 1950 M HUN pensioner Vocational 
training

HUN, RUS, 
UKR
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No.
Year 

of 
birth

Gender Mother 
tongue Occupation Highest level 

of education
Languages 

spoken

17 1984 M HUN mason Secondary 
school

HUN, UKR, 
RUS, ENG

18 1991 M HUN ecologist University 
(BA) degree

HUN, UKR, 
ENG

Table 4 (continued)
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CHAPTER 4. RESULTS AND DISCUSSION

4.1. Social factors of language maintenance
Chapter 4 of the thesis has been broken down into two parts. In 
the first part of the Chapter, the most important social factors that 
influenced the participants were collected, analyzed, and supple-
mented with the most relevant, informative or interesting quotes.

4.1.1. Mother tongue, identity, and ethnicity
Ethnicity and identity are complex and multifaceted concepts that 
encompass various aspects of a person’s individuality and sense 
of belonging. Ethnicity refers to a social group or category of peo-
ple who share common cultural, historical, linguistic, or ancestral 
characteristics, that bring individuals together as a distinct group 
with self-identity. Group-defining characteristics may also include 
religion and social organization. However, language is not a defin-
ing characteristic of ethnicity for all people, it has been accorded 
priority by many, and minorities are not the only ones who pos-
sess ethnic identities (Skutnabb-Kangas & McCarty, 2008).

Ethnicity plays a significant role in shaping an individu-
al’s identity, as it often influences cultural practices, traditions, 
language, and social norms that are passed down through gen-
erations. It can provide a sense of belonging and community, 
allowing individuals to connect with others who share similar 
backgrounds and experiences. Ethnic identity can also impact an 
individual’s self-perception, self-esteem, and how they navigate 
the world around them.

In the Transcarpathian context, mother tongue and identity 
are closely linked in the vast majority of cases. In addition, the 
Hungarian language plays a fundamental role in the expression 
of regional and local identity (Csernicskó, 2008), and a crucial ele-
ment of ethnic identity (Ferenc, 2017; on the question of ethnicity 
in Transcarpathian urban settings, see Hires-László, 2021).

People’s identities are shaped by a myriad of factors, includ-
ing but not limited to their ethnicity. Factors such as nationality, 
religion, education, socioeconomic status, occupation, and family 
background.
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4.1.2. Interethnic relations
The participants’ overall view on the relationship between Hun-
garian and Ukrainian residents of the settlement was positive. Be-
ing a relatively small community, it is often said, that in Zhnya-
tino/Izsnyéte, everyone is someone’s relative, may it be a closer 
or a more distant one. Although, while hearing the phrase “in-
terethnic relationship”, the first thing that comes to our mind is 
a romantic partnership. Over the past decades, there have been 
plenty of mixed marriages and families in the settlement, but this 
is not the only factor that has played a role in bringing the two eth-
nicities closer to understanding and accepting each other. These 
also apply to any other type of interpersonal relationship: friends, 
classmates, flatmates, co-workers, neighbors, etc. These relation-
ships have become increasingly common in today’s interconnect-
ed and multicultural societies, and in this particular instance, be-
ing geographically so close to each other makes the interactions 
between the two ethnicities inevitable. Interethnic relationships 
can provide individuals with opportunities to learn about and ap-
preciate different cultures, traditions, and perspectives. They can 
foster understanding, empathy, and tolerance towards each oth-
er. Such relationships can also challenge stereotypes and promote 
diversity and inclusivity.

A recurring theme was the overall need to approach in-
terethnic relationships with open-mindedness, respect, and a will-
ingness to learn from one another. Cultivating an environment of 
mutual acceptance and embracing shared values and goals can 
contribute to the success and strength of interethnic relations. 
When members of a community stigmatize speakers who do not 
have “perfect” language skills, they may lose confidence in us-
ing the language and this may discourage practical language use 
later on (Bilaniuk, 2005). In the following examples, positive and 
negative experiences of interethnic relationships will be shown, 
focusing on their linguistic aspects:

a) positive examples (acceptance, encouragement)
06_F_1982 on being asked not to speak Hungarian in public: No, I 
have never had such an experience. I hear from others that they were 
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approached at the pharmacy, or they were approached at the store, or 
at the market, thank God I didn’t come across such a thing.19

14_M_1984 on the relationship with his Ukrainian co-workers:  Well, 
it was difficult, it was very difficult, but I didn’t feel any discrimination 
here, like being told “you are Hungarian or you don’t know Ukrainian 
at all”. They sometimes made jokes, that I shouldn’t say something the 
way I said it […] But they taught me how to say it say it that way.

b) negative examples (judgmental behavior, discrimination, 
stigmatization)

A local entrepreneur on her heated exchange with a man 
from another village:

06_F_1982: There was only one such occasion, not long ago. When 
the war started, an older man, I think he was clearly drunk, came in 
and then started to yell at us why we speak Hungarian […]

05_F_1992: […] for Ukrainians, if someone doesn’t know Ukrainian, 
it’s a bit of a pain in the neck, especially if someone doesn’t even try 
to speak. And they treat them in such a condescending way, saying 
“вона не розуміє” [“he or she doesn’t understand that”].

It is worth noting that the acceptance and prevalence of in-
terethnic relationships vary across cultures and societies and the 
opinion on another ethnicity was slightly different, when it comes 
to Ukrainians of other settlements, pointing to their different up-
bringing, temperament, cultural embedding. When it comes to 
conflicts between the members of two ethnic groups of the settle-
ments, in most cases, they are rooted in personal confrontations, 
not as issues of ethnicities.

03_F_1951: And it wasn’t like they were fighting or hating each oth-
er. Maybe when the Hungarian boy wanted to see that girl home, and 
so did the Ukrainian... So what did the girl do? The two boys handled 

19 The quotes were translated from Hungarian by the author.
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it between themselves. And the girl… Ran away and left them. Let 
them fight.

Some of the respondents prefer to look at the bright side of 
it. For some, even the lack of language skills can have a positive 
aspect. Humor can be a way for people to bond, lighten tensions, 
or address sensitive topics. The nature of ethnic humor can vary 
widely across cultures and is influenced by factors such as his-
tory, social dynamics, and prevailing attitudes toward different 
ethnic groups. Ethnic humor is connected to the histories and the 
dynamics of societies (Davies, 1990). One of the wittiest respons-
es came from a local entrepreneur, after being asked if he would 
mind having a Ukrainian daughter-in-law:

Q: And if you had a Ukrainian daughter-in-law, wouldn’t it be a 
problem?
A: No problem, it’s not a problem for us. At least my wife’s language 
skills20 would not cause a problem this time. There would be less 
mother-in-law arguments than usual (laughing).

Positive interethnic relationships have the potential to enrich 
individuals’ lives by expanding their horizons, fostering cultural 
exchange, and challenging societal norms. They can contribute to 
a more inclusive and interconnected community where diversity 
is celebrated and valued.

4.1.3. Does bilingualism equal biculturalism?
Biculturalism refers to the coexistence or integration of two dis-
tinct cultures within a society or an individual’s identity. It typ-
ically occurs when people from different cultural backgrounds 
come into contact and interact with one another, leading to the 
blending or sharing of cultural practices, beliefs, and values 
(Grosjean, 2008).

Bicultural individuals or communities often navigate be-
tween two cultural identities, adopting elements from both cul-

20 The wife mentioned in the excerpt does not speak the state language.
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tures and finding ways to reconcile the differences. This process 
can manifest in various ways, at a personal (psychological or cul-
tural) and also a cognitive level (language processing, skills). Bi-
lingualism and biculturalism do not necessarily coexist Grosjean 
(2013). There has been a myth that bicultural bilinguals can adapt 
their personalities to the changing linguistic environment, but 
Grosjean (1982) gives a simple explanation for this presupposed 
phenomenon: bicultural bilinguals have the ability to adapt to the 
changes in the context and shift their behavior to a more cultural-
ly appropriate one.

The co-occurrence of bilingualism and biculturalism could 
be found in the interviews but only to a certain extent. The re-
spondents tend to navigate towards one culture and its traditions, 
but we can find elements that occur from the other as well, as 
they are deeply immersed in each other. The co-existence of two 
cultures in a single settlement makes interactions between the two 
inevitable, but in most cases, the two cultures do not merge.

Elements occurring from both cultures occur most often 
when it comes to celebrations and religious practices. These usu-
ally can be traced back to the love and respect for a specific family 
member, relative or friend, and we can witness these more in fam-
ilies with a mixed ethnic or linguistic background. For instance, 
religious denomination and ethnicity are interconnected in most 
cases: Hungarians of the village are most likely to be Reformed 
(a small percent of the Hungarian population follows smaller 
churches such as Jehova’s Witnesses and Presbyterian), and the 
Ukrainians are usually Orthodox or Greek Catholic. However, if 
there is someone in a family who is a member of the other church, 
the most important holidays are celebrated twice21, and both tra-
ditions, may be Eastern or Western Christian, are embraced.

08_M_1963 on the celebrations in the village: […] there was an event 
for the families, where the children would also appear [on the stage]: 

21 The difference between the dates comes from fact, that Orthodox Christians follow 
the Julian calendar, while western Christians observe celebrations according to the Gre-
gorian.
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the Ukrainian part presented itself at this event in the same way as 
the Hungarian part. 

There are instances where wedding ceremonies are held bi-
lingually, Hungarian and Ukrainian.

Q: And when you held these ceremonies, in what language did you 
conduct them?
12_F_1982: There were also Hungarian speakers, and there were 
Ukrainians, and there were mixed ones.
Q: Really? Can you tell me a little bit about it? This is interesting.
12_F_1982: There was a situation where there was... I had a couple 
where the bride was Ukrainian and the groom was Hungarian. And 
they couldn’t decide how it should be then. Because if I speak Ukrain-
ian, the groom doesn’t understand everything from the ceremony, if 
I speak Hungarian, the bride doesn’t. We solved it in such a way that 
we said the oath first in Ukrainian, then in Hungarian. And when 
it comes to a poem or quote, there were times when I recited it in 
Ukrainian, then I recited it in Hungarian. So somehow we worked 
it out in a way that was comfortable for both parties… So that both 
of them understand what they are there for, that is, at the ceremony.

Similar experience from the pastor of the Hungarian church:
07_M_1990: There were no examples for baptism. But it was for a 
wedding. Mixed marriage, where one of the parties was Ukrainian 
and spoke Ukrainian and spoke no Hungarian. And there were also 
examples of Ukrainian children coming to our events which were held 
in Hungarian. And not just one child, but several. So they participat-
ed in it. There are also the funerals. Usually, when we stand next to a 
family and this sad thing happens to them, I do the service in Hungar-
ian, but if there is a farewell speech and if there is something written 
in Ukrainian, then of course it is I read it like that.
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4.1.4. Historical, political factors
Figure 1. Relations between codes on historical and political factors

4.1.4.1. Changes in the state language
The older generations in Transcarpathia have experienced sever-
al changes in the state language over the past decades (cf. Cser-
nicskó 2013, 2016; Csernicskó et al., 2020). This has affected many 
people in the country in various ways. When one language loses 
its role and prestige it takes time and effort to gain proficiency in 
another. This is especially hard, when someone is in the middle 
of their studies, and there is a sudden change in the language of 
instruction.

13_F_1972: Yes, so there were Hungarian children there, and it was 
interesting that we also learned Russian there. And then, when I was 
admitted to the Munkachevo Pedagogical College. There, however, we 
already studied in Ukrainian. I learned the Ukrainian language there.

4.1.4.2. Military service
Military service significantly contributed to our informants’ abil-
ity to learn the state language better. In addition, of course, it is 
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also clear from the results of the research that the period of service 
and the essentially exclusive use of the state language during this 
time had a serious effect on the language use of the persons con-
cerned, and especially on their vocabulary related to military life. 
This is because it contains many state language elements that are 
not known in common language (see Gazdag, 2021).

11_M_1950: Later on in my life, German was nowhere to be found, 
but I had to use Russian because at the time I was a soldier and I had 
to speak Russian there too, I was a Soviet soldier.

08_M_1963: We were taught Russian and English at that time, but 
what I could learn perfectly was Ukrainian and Russian. I was able 
to learn Russian because I spent two years in the military during the 
Soviet era and the situation there forced me to learn the language.

10_M_1968: After I finished vocational school, I was sent to Siberia 
for two years as a soldier, so I spent my two years in Siberia, for my 
military service. […] In Russian, we spoke without an accent, this 
was drilled into us in the military. It was already very difficult for us 
to switch to Ukrainian, but slowly, slowly it happened, but even now 
there are some difficulties here and there.

4.1.5. Social factors that affect the multilingual system
4.1.5.1. Family language policy

1. The most linguistically skilled family member
An interesting motif that occurred from time to time is es-

tablishing so-called ‘support systems’ within the families: when 
someone in the family who lacks sufficient knowledge of the state 
language to navigate a certain situation, e.g. has to visit the doc-
tor, has to go to government customer service, bank, etc. they usu-
ally ask for a supporting person to accompany them. This is the 
member of the family who speaks the state language at the high-
est level, or the most confident speaker of Hungarian when the 
situation requires it. In most of the cases I encountered, this was 
one person in the family and was usually the one who ran all the 
errands that required the knowledge of a certain language.
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02_M_1979: […] but she is more skilled in Ukrainian. I’m not really. 
If I have to do something, she’d rather come with me. I prefer Hungar-
ian, and Slovak is what I know better. I’m not saying that I get lost, 
I can understand everything, it’s just that sometimes I can’t put the 
words together, unlike in Slovak, because it’s more difficult.

16_F_1995: If he is at home, he takes such phone calls [in Ukrainian], 
for example from the bank. When our second child was born, they kept 
calling, they wanted me to answer, and then I picked the phone up and 
told the operator to wait a little, I said my husband is nearby.

17_M_1991: […] but on the other hand, I have to go to the doctor’s 
with her, which can be embarrassing for both of us because sometimes 
I feel like it’s not my business to accompany her to certain doctors…

Figure 2. Relations between codes on FLP and the family domain

2. TV programs, films, Internet: Who decides what to watch?
In some households, this choice is unequivocal, as there 

is an obvious preference for the language of the media content 
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the family consumes on a daily basis. However, in those families 
where multiple languages are used, there has to be an agreement 
between the members. In the example below, watching the news 
in both languages is clearly a priority. Making such arrangements 
gets easier by the fact that Transcarpathian Hungarians usually 
use the Central European Time, while Ukrainians use the Kyiv 
Time. In addition, when they follow the news, or TV programs, 
the timelines usually do not overlap, so both parties can enjoy 
their preferences (on the different timezones used in Transcar-
pathia see Csernicskó & Fedinec, 2019).

01_F_1999: At Grandma’s, we have agreed that the Ukrainian news 
is from seven to eight, the Hungarian news from nine to ten, then the 
Ukrainian news again…

3. When a new family member arrives…
When a new family member arrives, a choice has to be made, 

which hospital and doctor to choose (this is true for any case 
where the healthcare system is involved). Usually, two important 
factors are kept in mind: the professional reputation of the certain 
doctor or hospital, and the languages they speak (or understand). 
Due to recent crises in the country (the pandemic and the ongo-
ing war), more families are opting for local hospitals over going 
abroad (mainly to Hungary), as could be seen in the years before. 
This leads to the obvious need to use the state language.

16_F_1995: For example, at the hospital, where you have to go when 
it’s just you with the child and my husband isn’t there because my 
husband speaks Ukrainian at a native level and I don’t, then I gather all 
my knowledge and do my best. […] My second was born here in Muk-
achevo. I was nervous about the language, but I found a doctor who 
knows Hungarian, I was also nervous about being inside because you 
won’t always have a doctor who knows Hungarian, but we got over it.

4. How do parents, and grandparents pursue LM with their 
children?

•	 They select a family member to communicate with the 
child in a certain language (or talk to them in two or more 
languages interchangeably):
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12_F_1989: […] There are days when we speak Ukrainian, or if nec-
essary, I sit down with them and I can explain, but a mother who 
does not understand Ukrainian cannot explain to her child what 
that means. With my children, I see that those kids who do not study 
Ukrainian at home with their parents are eminent students, but 
Ukrainian is more difficult for them, it is like a foreign language.

•	 By watching cartoons with them in the target lan-
guage.
•	 Encouraging them to make friends with their peers who 
speak the target language.
•	 They hire a private tutor.

12_F_1989: My older daughter went to a private teacher a lot, maybe 
for 2-3 summers, to keep up the Ukrainian language. I noticed that 
it is easier for her to learn Ukrainian than for other children. If she 
doesn’t understand something, I’ll explain it to her at home. I’ll read 
it, and if nothing else, I’ll explain it in Hungarian if she doesn’t un-
derstand.

•	 They choose a kindergarten or school with the specific lan-
guage of instruction.22 

4.1.5.2. School environment
One of the most important decisions parents have to make in the 
initial years of their children’s life is to which school should they 
choose. It can determine crucial factors and endow them with dif-
ferent sets of skills depending on the choice of institution.

If we look at the broader picture, in the Transcarpathian 
context, the choice of language of instruction has been a topic of 
interest to many researchers over the years. In her doctoral dis-
sertation, Nánási-Molnár (2015) dealt with the choice of language 
of instruction at the kindergarten level Transcarpathian parents 
have to make. Her research reveals that Transcarpathian parents 

22 Language of instruction and school environment is a recurring theme in the inter-
views and will be discussed in separate subsections.
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understand and feel the importance of maintaining their mother 
tongue in addition to the symbolic value it carries. This means 
that the interviewed parents of Hungarian nationality and/or 
mother tongue advocate the preservation of Hungarianness. At 
the same time, all interviewees tried to make their decisions from 
the point of view of planning and securing the future of their chil-
dren. The choice of the language of education in kindergarten is 
influenced by the mother tongue of the parents and the language 
of elementary or secondary school, as well as the current political 
situation in Ukraine. The results revealed that with the exception 
of Ukrainian or Russian native speakers and Ukrainian or Russian 
school graduates, mixed-language and mixed school-language 
couples prefer a Ukrainian-language kindergarten or preschool 
group for their child, compared to parents with Hungarian moth-
er tongue and Hungarian primary education.

On the primary and elementary level, in a 2015 study, 
Szávayné Séra came to the conclusion that there are symbolic and 
practical factors that influence the choice of the language of in-
struction among Transcarpathian Hungarian families. The sym-
bolic motivations for choosing a school are mastering the state 
language, more success due to the given language, the impor-
tance of success in the mother tongue, the importance of Hun-
garian identity, hidden compensation on the part of the parent. 
Based on the data, the practical reasons for choosing a school: are 
the location of the school, the standard of education, following the 
example of family and friends, decisions based on the personality 
of the teachers, the school’s equipment and opportunities. These 
factors play a crucial role in choosing a school.

When it comes to the choice of an educational institution, 
different viewpoints are kept in mind. Some of the parents find it 
important for their children to attend a Hungarian-medium school 
in order to preserve their Hungarian identity, or simply find it the 
easier academic path for their children. Others consider acquiring 
the state language as important as comprehensive knowledge and 
believe that this can be fulfilled the best at a school with Ukrainian 
language of instruction.
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4.1.5.3. Mother tongue medium education
For Transcarpathian Hungarians, language is closely tied to one’s 
identity, and mother tongue medium education can play a sig-
nificant role in shaping and affirming that. It allows students to 
develop a positive self-image by providing a space where their 
language, culture, and traditions are respected and celebrated. It 
can also enhance their self-esteem and motivation to learn, as they 
see their own identity reflected in the educational context.

Moreover, mother tongue medium education can contribute 
to improved learning outcomes. Research suggests that students 
who receive education in their mother tongue perform better ac-
ademically compared to those who are taught in a language they 
are less proficient in. They are more likely to stay in school, have 
higher literacy rates, and develop advanced cognitive skills. Cser-
nicskó and Göncz (2009) highlight the importance of the commu-
nicative and cognitive competence of a language learner. They ar-
gue that those children who are enrolled in a Ukrainian-medium 
school without any previous knowledge of the language might 
lose on their academic performance later, due to having to put so 
much effort into learning to communicate in the language and not 
being able to understand even the gist of the material taught at 
the lessons (this is called the submersion program, Skutnabb-Kan-
gas & Dunbar, 2010). However, it’s important to note that mother 
tongue medium education does not mean exclusion or neglect of 
other languages. In multilingual societies, there can be a balance 
between promoting the mother tongue and providing opportuni-
ties for learning additional languages.

13_F_1972: Both of my sons graduated from Hungarian schools, but 
both of my sons know properly... Both of them have a higher educa-
tion, writing and reading in Ukrainian, even at an advanced level, 
because they had to take a Ukrainian language exam. […] Those who 
really want it can learn the language.

4.1.5.4. L2 medium education (anxiety, struggles, success stories)
Students, whose mother tongue is Hungarian may face serious 
challenges when enrolled in a school with a Ukrainian language 
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of instruction. Some of the participants have witnessed those in 
their environment, while others have experienced it themselves.

A teacher on the struggles of teaching Hungarian children who 
switched schools (Ukrainian language of instruction to Hungarian):

13_F_1972: They closed the Ukrainian elementary school, there are 
only classes 1-4. Most students came here. And you notice it right 
away… I teach Health Science, and he told me to explain something 
in Ukrainian because he doesn’t understand. I said: “And how can 
you not understand?“ He had never heard such a word before. Well, 
he doesn’t understand what I’m saying in Hungarian.

Later on, she continues explaining, how difficult it can be for 
Hungarian children in the Ukrainian-medium school:

13_F_1972: I asked him, what did you study there? Well, he said, 
they just read. And why didn’t the teacher explain these to you? […] 
In the Ukrainian school, the Hungarian children were sat in the back. 
When we went to attend demonstration classes there, we saw that the 
Hungarian children were never asked. I feel sorry for this child, right? 
Now, what kind of thing is that they never speak at the lessons. […] 
no sense of success at all. […] He’s already used to just sitting the 
whole time, not being asked.

Ukrainian-medium education can be challenging for Hun-
garian speakers.

05_F_1991: I studied my profession, nursing, in Ukrainian. But 
we also were speaking Hungarian among ourselves, we only heard 
Ukrainian when the teachers spoke in Ukrainian. So we didn’t prac-
tice much there, but when I started working with Ukrainians, I said to 
my mother, “Mom, why did you send me to Hungarian school, why 
didn’t you send me to Ukrainian, because I don’t know this Ukraini-
an language”.

04_M_1991: It was difficult. I copied later what I could not finish on 
time. I asked for my classmates’ notes to take home. There were girls 
who gave those to me and I copied them at home. I usually took notes 
until I got confused, and then I was only able to catch every 3rd word. 
That didn’t make much sense. 

https://kme.org.ua/en/


Chapter 4. Results and Discussion

Hodinka Antal Research Centre for Linguistics

91

06_F_1982: I would like to add that while I was going to the Ukrain-
ian school here, I always cried to my mom that I didn’t understand a 
thing, I just couldn’t understand Ukrainian, what they were talking 
about. And that’s when I realized, I guess I was in the fifth grade, 
when I had to do some homework in Mathematics, and our neighbor, 
she was a teacher at the Hungarian school, I went over to her and 
asked for her  help. And when she explained it to me in Hungarian, I 
realized that wow, it’s not that difficult. And from that moment, I was 
crying to my mother to let me go to the Hungarian school. So, when I 
finished Ukrainian school here, I went to Dercen Secondary School23.

17_M_1991: After all, I learned to read and write in Ukrainian there 
and, well, I learned the basic things, but something was missing: 
friends. And that’s why I switched schools.

As could be seen in the examples above, some found Ukrain-
ian-medium education difficult and struggled throughout the 
whole process. Some of the respondents, however, found an un-
derstanding and supporting environment that helped them over-
come these difficulties.

Q: And how did you get along with your Ukrainian classmates?
01_F_1999: We got along well, they never explained to us, they never 
said that “ти мадяри”24 [you are Hungarian] or something like that, 
we got along well. In fact, there were still a few who asked for exam-
ple: how do you say „good morning” or “thank you” [in Hungarian]. 
So we got along pretty well with our classmates. It was not a problem 
that we speak Hungarian and they speak Ukrainian. We also tried to 
speak Ukrainian, of course, we said a few things incorrectly, but they 
understood, so it was all good.

23 A secondary school in a neighbouring village with Hungarian language of instruction.
24 The word „мадяр” is often used as a derogatory term towards Hungarians, in this 
particular context, the interviewee refers to the judgement Hungarians can receive from 
the majority society for not speaking the state language properly (see Hires-László, 
2020).
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4.1.5.5. After the decentralization
The decentralization reform involved a restructuring of the ad-
ministrative and territorial divisions in Ukraine. Smaller admin-
istrative units were merged into larger ones, aiming to create a 
more efficient and accountable local government structure (see 
Chapter 2). 

At first, the people of Zhnyatino/Izsnyéte were skeptical 
about the decision to join the municipality of Horonda as it is a 
territorial unit with a Ukrainian majority. However, according to 
the workers of the local self-government office, the situation has 
been handled well so far, by both parties.

08_M_1963: The truth is that when this decentralization happened 
2.5 years ago, it was like making a fried egg or pancakes for the first 
time, we never thought how it would turn out. But when we managed 
to fry that pancake or that egg and see that it was delicious, we looked 
back on it with such relief. […] 

13_F_1972: Even now, I see that even though Zhnyatino joined 
Horonda... I see that they are accepting us.

4.1.5.6. Social benefit and economic factors 
Many of the participants have gained a considerable amount of 
language skills through their profession. Some professions re-
quire more interaction with Ukrainians, and for those who run 
businesses or work in a public office, the knowledge of the state 
language is essential.

06_F_1982 on running a local shop: […] people from “Oroszvég” 
come in, and obviously those speak Ukrainian. And a Hungarian 
comes in… You know how people are, someone is patient, someone 
is not, and then they obviously interrupt me, and sometimes I serve 
them in Hungarian, and then they ask something in Ukrainian, so 
I obviously answer in Ukrainian, and sometimes I get so confused, 
even how much change I should give…So for example I’ll say it in 
Ukrainian to a Hungarian person.
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17_M_1991 on his job at the State Ecological Inspection: Yes, you 
have to speak Ukrainian there, but for example, there are many col-
leagues at the Ukrainian customs who are Hungarian. […] I’m al-
ways called to translate for the Hungarians between the two borders, 
because we also consult with the Hungarian side on weekends about 
what’s new, if there are new regulations that we don’t know about, 
then I even go and translate for the border guards. Even the customs 
officials ask for it, and then they are happy that I speak Hungarian too 
[…] a little bit of charity work (laughing).

16_F_1995 on working as a hairdresser: There are a lot of Ukrainian 
clients as well, and I’m really not ashamed to say what I know, and 
sometimes they correct me, but we understand each other. […] I can’t 
speak Ukrainian that much, but I try to communicate with them the 
best I can.

4.1.5.7. Seasonal commuting, migration
Seasonal commuting has been an ongoing phenomenon for resi-
dents of Zhnyatino/ Izsnyéte for the last few decades. Even before 
the economic difficulties of the early 90s, or the more recent crises 
due to the Russian-Ukrainian conflict, Zhnyatino/Izsnyéte was 
one of those Transcarpathian settlements where working abroad 
and commuting between one’s homeland and a foreign country 
was not an unusual phenomenon. During the Soviet era and in 
the first years of independent Ukraine, people of the village usual-
ly chose a seasonal job (mainly related to agriculture) in one of the 
republics of the SU (the most popular destinations were Lithuania 
and Latvia) or the capital itself, Moscow. Hence the term “mosz-
kvázás” which refers to working in the Russian capital. 

03_F_1951: I’ve been to Russia six times as well, hoeing carrots. I 
was also a cook, cooking for twenty people. […] That job was dis-
astrous. We started at six o’clock and we were pouring sweat, there 
was no such thing as taking out my handkerchief and wiping myself 
[referring to the intense workload]. […] It was worse than hoeing.
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08_M_1963: I went to the Baltics for 1 year when I was demobilized, 
then I worked in Latvia for 2 years. 2 years? Yes. Well, there were also 
Latvians, but most of them were Russian-speaking, Russian was the 
common language in Latvia.

Since the early 2000s, the direction has shifted from the east to 
the western territories of Europe. Migration to Central and West-
ern European countries has also been a significant demographic 
trend in recent decades. There are several factors that have con-
tributed to this migration pattern of Transcarpahians:

Economic factors: Western European countries offered high-
er wages, better job prospects, and more developed economies, 
attracting migrants seeking better economic prospects.

Freedom of movement: The enlargement of the European 
Union (EU) in 2004 and subsequent expansions granted citizens 
of Eastern European countries the right to free movement with-
in the EU. This facilitated migration as individuals from Eastern 
European countries could legally seek employment and settle 
in Western European countries without significant restrictions 
(Hires-László, 2020 a,b).

Political stability: Political and social challenges still persist 
in Ukraine, and limited social opportunities have prompted some 
individuals to seek better life conditions in one of the EU coun-
tries (see Molnár & Molnár, 2018).

Education: Migration to Western Europe is also influenced 
by educational and professional opportunities. 

Family and social networks: Family reunification and social 
networks play a significant role in migration. Once a few individ-
uals from a particular community establish themselves in a West-
ern European country, they may attract family members, friends, 
or acquaintances to join them, creating networks that facilitate the 
migration process (Ferenc & Kovály eds., 2020:16).

As the saying goes, one swallow does not make a summer. 
However, hundreds of them certainly do. The rapid demographic 
changes that are ongoing at the moment, due to the Russian in-
vasion are a concerning factor for those who have chosen to stay. 
However, long-term conclusions cannot be drawn, the partici-
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pants unanimously stated, that the future of the Hungarian com-
munity relies on two factors: top-down decisions that enable them 
to use their language at different platforms, and the willingness 
of the community to keep on preserving their language, culture, 
and identity, with the help of the local advocacy organizations 
and churches. However, at the moment, more and more families 
choose to seek a safer, more reliable life abroad.

10_M_1968: The problem here is with the war, because those fami-
lies, especially young men, who went abroad to work, can’t even come 
home because of it. Those who can’t see their families for a year or 
six months should be reunited with their wives. So what do they do? 
They buy houses and apartments there. Then their wife goes there if 
they have a little one, they take the child with them, and they look for 
a job. People are trying to go abroad and find a living. I think there are 
27-28 families like this from Zhnyatino. 

14_M_1984: The youngsters have already left. There is no youth, 
which means that there will not be many of us left. I say that whoever 
stays will be stronger, they will use Hungarian. I don’t think we’ll be 
so completely washed out.
Q: And what can those who think they are staying here do? What can 
we do to preserve what remains?
14_M_1984: Well, to speak Hungarian, that’s the most we can do. 
We should use it for as long as possible, in as many places as possible.

An interesting discovery that I was able to make during the 
years I have spent in the settlement, which was also confirmed 
during fieldwork, was the fact that people of Zhnyatino/Izsnyéte 
continue to navigate towards each other, even abroad. There is a 
little town in southwestern Germany that has been a new home 
for former residents of the village for a little over a decade. This 
trend began out of practical reasons: family members, and ac-
quaintances who first moved there and found new opportunities 
helped each other out in the unknown, and later on, when more 
people sought for better quality of life abroad, they reached out to 
those who already had an established life there. This small com-
munity consists of a few dozen people, who frequently see each 
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other, especially during holidays. They attend church events in 
the Hungarian church of Heidelberg, which is a couple of kilome-
ters away from the town. The locals jokingly call it “Kis Izsnyéte” 
(“Small Zhnyatino”).

4.2. Individual factors of language maintenance
In the second part of the Chapter, the individual, non-social fac-
tors of language maintenance will be introduced. For the pres-
entation and the analysis of the relevant data, Herdina and Jess-
ner’s Dynamic Model of Multilingualism will be used as the main 
theoretical framework.

4.2.1. The linguistic repertoires of the interviewees
The survey has shown that the linguistic repertoire of the inter-
viewees typically includes the following elements (not necessarily 
in this particular order):

a) a native language and local related dialect, variety, which 
is in this case also a minority language in the country 

b) the state language, which (in most cases) acts as the sec-
ond language of the speaker

c) a local dialect of the aforementioned language
d) a language that used to function as a lingua franca in the 

previous state formation and is widely spoken to date (especially 
among older generations)

e) foreign language(s) learned at school
f) langues(s) learned due to personal reasons (occupation, 

migration, personal interests, etc.)
These repertoires consist of different components for every 

respondent, and there are various descriptions of similar elements. 

4.2.2. Thoughts on mother tongue (L1)
For most of the participants, defining their mother tongue or L1 
turned out to be an easy task. Skutnabb-Kangas defined certain 
criteria to explain what languages can play the role of the moth-
er tongue in a person’s life, whether it’s the language that one 
learned first, the language that is closely linked to someone’s 
identity of the language that one is most proficient in.

https://kme.org.ua/en/


Chapter 4. Results and Discussion

Hodinka Antal Research Centre for Linguistics

97

However, this was not always the case. Those who were born 
and raised in mixed families or had extensive contact with more 
than one language found the definition ambiguous and more 
complicated, having multiple mother tongues or not being able 
to identify them (on the different possible definitions of ‘mother 
tongue’, see Kontra, 2021).

05_F_1991: I have claimed this for quite some time, that I am a 
Ukrainian-Hungarian, a Transcarpathian Hungarian, a Hungarian 
living in Ukraine. That my mother tongue is Hungarian, but I don’t 
want to completely neglect or ignore Ukrainian either.

Another definition of mother tongue from a participant:
06_F_1982: Well, honestly speaking, I don’t have two mother 
tongues, because my native language is Hungarian after all. Well, I 
don’t even know how to put this into words, honestly... However, I 
mostly studied in Ukrainian, and Ukrainian is so close to me […] For 
me, Ukrainian is closer to my heart than, for example, English.

4.2.3. Views on regional varieties
There are ten main dialect regions in the Hungarian language, 
Transcarpathia is part of the Northeastern region (Deme & Imre 
eds., 1968-1977). We can encounter the use of dialects anywhere 
and at any time. Not only in a minority environment but also 
in Hungary (Kiss, 2001; 2017). According to Csernicskó, due to 
everyday use, loanwords are the result of habit. These are words 
that people living in a bilingual language community use every 
day at work, shopping, and communicating with their neighbors. 
The speaker knows the standard Hungarian equivalent of these, 
but since they are rarely used in real, everyday conversations, 
they have been transferred to the passive vocabulary (Csernicskó, 
1996). The representatives of the nationalities living in the area 
have been in daily contact for centuries, and are still in contact to-
day, that is, bilingualism is considered a natural phenomenon. A 
significant part of the study of Hungarian-Ukrainian and Ukrain-
ian-Hungarian linguistic relations is the study of the Hungarian-
isms native to the Transcarpathian Ukrainian dialects. The Slavic 
linguistic influence on the Transcarpathian Hungarian dialects 
also affects all levels of language use (Gazdag, 2013).
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Throughout the interviews, participants consciously pointed 
out differences between local dialects of Hungarian, especially in 
those cases, when the respondents moved into the settlement later 
on in their life, it enabled them to identify how the Zhnyatino/
Izsnyéte local dialect differs from theirs. All in all, local dialects of 
Hungarian are mutually intelligible for all speakers, despite the 
lexical or phonetic differences (cf. Bartha, 1998).

07_M_1990: The language of my native village is different from the 
average and standard expected things. But obviously, this is just a 
matter of landscape. In Hungary, I didn’t notice such a big difference 
when I went there from Transcarpathia, maybe there were one or two 
words that were ours, what we might call “Pozakarpatsky” here, but 
otherwise there was no problem, so there was no interruption neither 
for me nor for anyone else, that we use the language there in the same 
way as it is appropriate.

In a 2017 study, Csernicskó mentions the peculiarities of 
the Transcarpathian Ukrainian dialect. The author cites the Lone-
ly Planet website, which promotes tourist routes, and describes 
Transcarpathia as “a melting pot of Hungarian, Slovak, Ukrain-
ian and Roma cultures and has a fascinating social mix. It’s also 
the home of Ukraine’s best red wines and most impenetrable di-
alects (locals claim to speak Transcarpathian)”25. These “impene-
trable” dialects, which many call “po-zakarpatsky” (which refers 
to speaking in “Transcarpathian language”), according to the of-
ficial Ukrainian academic position, are local, regional dialects of 
the Ukrainian language. Others, on the other hand, believe that 
these are regional variants of the Ruthenian language separate 
from Ukrainian. Without taking a position on this non-linguistic 
issue, it can be stated as a fact that these specific language varie-
ties, significantly different from the Ukrainian codified standard 
language (literary and colloquial language), have become a tour-
ism brand of Transcarpathia and an economically convertible re-
source (Csernicskó, 2017). 

25 www.lonelyplanet.com
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There were some interesting opinions on the local dialects of 
the Ukrainian language. The following quotes prove, how (men-
tally) separated are Ukrainian dialects from the standard in the 
verbal repertoire for some of the participants. Some of them even 
called it a separate language and this is how they viewed them in 
the interviews as well.

04_M_1991: Yes, we spoke to the students outside in Ukrainian, that 
is, we thought we were speaking Ukrainian because we understood 
each other. Well, when the teacher explained something in “normal”26  
Ukrainian. There were words, even the Ukrainians didn’t understand 
them…

08_M_1963: Well, this Transcarpathian Ukrainian is very much a 
language of its own, after all, many nationalities lived here, Czechs, 
Hungarians, Ukrainians, and Russian mixed up, so this is a Tran-
scarpathian language that is difficult to learn, only the people here 
understand it.

12_F_1989: I think we definitely talk “in Transcarpathian” even in 
the office, even more so at home, just starting from the fact that when 
the refugees came to us, from Kyiv, Kharkiv, other regions, and we 
talked to them, and I noticed that they looked at me as if they don’t 
understand that what said. I tried to “Ukrainianize” my speech, I 
spoke to these people very mindfully, because they did not understand 
every word that we said to them in Transcarpathian.

4.2.4. Dynamic processes and language systems
According to DMM, multilingualism is a dynamic and complex 
process that involves the interaction of various factors that inter-
act with each other in complex ways, and they can either promote 
or hinder the development and maintenance of multilingualism.

The DMM proposes multilingual growth or development 
that involves a general language effort (GLE) that represents the 
total cognitive and linguistic resources available to an individu-

26 The participant refers to the standard language here.
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al for language processing and production as well as perceived 
needs and motivations. GLE encompasses all the languages, dia-
lects, and language varieties that a person has acquired and can 
use for communication. GLE relates to the amount of effort indi-
viduals are willing to expend in order to learn a language (Lan-
guage Acquisition Effort, LAE) and to the amount of effort they 
invest in the maintenance of their languages (Language Mainte-
nance Effort, LME) (Herdina & Jessner, 2002; Hofer, 2021).

The rationale behind the choice of this model as the theo-
retical framework for the analysis of individual aspects of mul-
tilingualism and language maintenance is that it lets us explore 
the internal and external variables as part of the system. When 
studying the development and maintenance of multiple language 
systems, several different linguistic, cognitive, environmental, so-
cial, historical factors should be acknowledged and kept in mind.

4.2.4.1. Examples of conscious maintenance effort
Language courses, language learning apps. However, there were 
not many examples of instructed language learning outside of 
the school domain, some of the participants mentioned attending 
courses throughout their life.

17_M_1991: I was on a language course at the college in Berehove, I 
guess in 2015. I don’t remember exactly. It was a 6-month language 
course. […] And that was when I started working. […] I didn’t know 
many technical terms in Ukrainian and I wanted to learn them too, 
because if I’m in a [Ukrainian] community and I don’t understand a 
few words, it’s a bit of a shame.

Utilizing media for language maintenance. Using media for 
language learning and maintenance can be an effective and en-
gaging approach to develop and maintain language skills. Here 
are some ways the participants utilized media for language main-
tenance:

•	 Watching TV shows, and movies. One would expect that 
watching content in the target language exposes learners to 
authentic language use, vocabulary, and cultural nuances, 
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and makes it an excellent tool for language learning. How-
ever, most of the participants chose to use their L1 for such 
purposes. The explanation is simple: they mostly consume 
content for recreational purposes and find watching films 
in a language that they are not comfortable with tiring and 
energy-consuming.

16_F_1995: The day before yesterday I watched a movie, for the first 
time since I gave birth, my little girl is 7 months old, it was really 
good, I recharged myself because I had a very hard day that day, I 
think we both had a hard day, so I only watched an hour of it, because 
she refused to sleep longer, but I recharged myself… So of course, I 
watched a Hungarian film, not a Ukrainian one.

•	 Listening to podcasts and radio programs.
04_M_1991: Radio, but only in Ukrainian.
Q: Only Ukrainian?
04_M_1991: Just for the music. I love Ukrainian music.
Q: Zakarpattia FM27?

04_M_1991: Yes or Svit FM. I listen to these. For example, I also like 
Pulzus28, but I don’t listen to it because everything is repeated twice and 
it bothers me. Both in Ukrainian and Hungarian. I’ve already heard it 
in Hungarian, I don’t bother listening to the same in Ukrainian. 

•	 Using language learning apps and platforms: Many language 
learning apps and platforms provide access to audio and vid-
eo content specifically tailored for language learners. These 
resources often include interactive exercises, quizzes, and 
explanations to enhance understanding and practice.
•	 Social media and language exchange platforms: Engaging with 
native speakers or other learners. 

06_F_1982: In Hungarian, because I chat with my friends and family 
in Hungarian, but on the other hand, if I’m doing bookkeeping, or I’ve 

27 A regional radio station (Ukrainian).
28 A Hungarian-Ukrainian bilingual radio station in Transcarpathia.
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done bookkeeping in the store, or I need to write something down, I 
can immediately switch to Ukrainian. 

05_F_1991 on her son learning English from friends online: He is 
talking, I can hear that there are about five of them and they are talk-
ing (in English). I don’t know what it is, what kind of application. 
But anyway, I already made him delete it because some of them spoke 
bad words, so now he doesn’t have the app. There were times when I 
even recorded him on video because if I hadn’t heard him, I wouldn’t 
have believed that he spoke English.

4.2.4.2. Exposure to languages: 
a crucial factor of language maintenance

Language exposure refers to the act of being in contact with a lan-
guage, hearing and seeing it being used in various contexts. It plays 
a crucial role in language acquisition and development, of a sec-
ond or foreign language. In Herdina and Jessner’s words (Herdina 
& Jessner 2002:99), language maintenance effort consists of:

(1) language use factor, that is, activation of parts of the lin-
guistic system for communicative purposes resulting in a renewal 
of parts of the subsystem, and of 

(2) linguistic hypotheses verification or corroboration factor, 
that is the renewal of parts of the speaker’s (explicit knowledge 
of a) linguistic subsystem by means of verification of hypotheses 
concerning the language system. The authors also find it impor-
tant to note that the processes of language learning and gradual 
language loss take place in a concrete sociolinguistic and econom-
ic environment, which forces the individual to comply with the 
principle of economy of effort (or least effort). Spending time in 
a community of speakers is a crucial factor for maintaining lan-
guage systems, as we could also see in previous instances.

Some examples of conscious exposure to a language after 
spending time away from the language environment. 

12_F_1989: Well, when I went to work, I had to read a lot in the first 
place, I mean knowing the laws is important, and then it helped a 
little to increase my vocabulary in Ukrainian.
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15_F_1990 on going back to work after her pregnancies: Usually, 
when it’s getting close to having to go to work, I usually call one or two 
[Ukrainian] friends or colleagues. It doesn’t hurt to practice though.

10_M_1968 on his time spent in the military: There was no prob-
lem with [forgetting] the Hungarian language because I wrote 10-15 
letters a week to my family, friends, girlfriend, etc. I wrote the letter 
every week in Hungarian. […] But it wasn’t a problem for me, as they 
once said, there was such a joke that a man went and then served in 
Russia, and when he came home, he didn’t want to speak Hungarian 
until he stepped on the rake. When he hit himself on the head, he said 
something nasty, and his father said: “Well, son, at least now you 
remember how to speak Hungarian!”

4.2.4.3. Language attrition and loss: common examples
According to Hyltenstam and Stroud (1996): “The notion of lan-
guage maintenance is meaningful only in relation to its sister con-
cept of language loss”. The most common case of “forgetting” 
languages was mentioned when it came to school learned foreign 
languages (English and German in some cases). It is usually tak-
en for granted that a foreign language will be forgotten once it is 
no longer used or studied, regardless of whether it is a school/
university-acquired language or a language learned abroad. Em-
pirical findings, however, have so far failed to validate this as-
sumption of the inevitability of language attrition. Some studies 
suggest individual variation in the susceptibility to foreign lan-
guage attrition, although it is not yet clear what factors cause or 
contribute to linguistic resilience (Schmid & Mehotcheva, 2012). 
The authors assessed the most important findings on the process 
of the attrition of foreign languages: 

	–  productive skills are lost more easily than receptive
	–  time alone is not the main factor of attrition
	–  attrition is not linear
	–  initial proficiency might be a predictor.

However, self-evaluation is not the most reliable way of ex-
amining language attrition, the subjective feeling of loss in itself 
may be considered an early sign of attrition (Jessner et al., 2020).
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In most of the cases, the participants’ initial proficiency in 
school-learned foreign languages was relatively low, most lack-
ing productive (communicative) skills in those languages. Some 
of the participants talk about being discouraged by the negative 
experiences of learning languages at school.

18_F_1993: Because when I went to school, I had a teacher who de-
manded that knowledge, but when I was in my last year of college, we 
had a teacher who didn’t expect anything, so I just did not want to 
study it anymore.

The other factor is the overall lack of language input and ex-
posure. Most of the participants never had the opportunity or even 
the need to use the foreign languages that they studied at school.

11_M_1950: Later on in my life, German was nowhere to be needed, 
but I had to use Russian because at the time I was a soldier and I had 
to speak Russian there too, I was a Soviet soldier.

10_M_1968: I liked the English language, the teacher also said at the 
time that I was good at English, but you know how it goes, boys will 
be boys, right? So the teacher always told me that “you could, you 
just don’t want to learn”. Then the time passed. […] Don’t know if I 
would need it, but anyway I really regret that I didn’t learn it.

4.3. Linguistic diversity 
of Zhnyatino/Izsnyéte: a visual representation

4.3.1. Introduction
The aim of the thesis was to demonstrate how multilingualism can 
look like for people who are also members of a multilingual com-
munity. The analysis was carried out at two levels: community and 
individual, with a stronger emphasis on the latter. To complete the 
missing puzzle and to supplement my conclusions, I would like to 
finish presenting the results of the thesis with a visual characteri-
zation of the languages spoken in Zhnyatino/ Izsnyéte.

The use of different mapping techniques is not new to the 
linguistic toolbox. Language maps, mental maps, perception 
maps have been used in the recent decades for different purposes. 
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For instance, studies in anthropology have used mental maps to 
gain information on the spatial representation of different sites 
through people’s perception; perception maps were used in dia-
lectology and folk linguistics to map the distribution of different 
dialects to demonstrate language variation or change. Different 
language maps serve different purposes in linguistic studies.

The following part of the visual demonstration of the mul-
tilingualism of Zhnyatino/ Izsnyéte was inspired by a 2021 sur-
vey29 that aimed to demonstrate the colorful language map of New 
York City (see Perlin et al., 2021). The aim of the researchers was 
to gain visibility to smaller and minority languages spoken in the 
city because census data focuses on the most commonly spoken 
languages. The researchers also found it important to measure the 
speakerhood of certain languages. Census data do not give us a 
clear picture of the distribution and appearance of the languages, 
smaller or minority languages and certain dialects are often ig-
nored or omitted completely. In language documentation there 
has been a tradition of focusing on rural and village settings, usu-
ally focused on larger languages. However, recently, numerous 
researchers have explored the multilingualism, ‘superdiversity’ 
and linguistic landscapes of different settlements.

4.3.2. Mapping techniques used 
in linguistics and interdisciplinary studies

Few areas of academic interest have been born in such an inter-
disciplinary environment as mental mapping. From the 1960s 
onwards, the examination and the consciousness about space 
appeared around the same time in the field of geography, psy-
chology, linguistics and social sciences, primarily in the field of 
cultural anthropology, mutually influencing each other (Letenyei, 
2004). Within cultural anthropology - the academic classification 
of which is also fragmented - mental mapping, or the way of us-
ing mental maps, can be understood as a method. Anthropology 
successfully uses methods that result in qualitative data and in-
formation. (Dobák, 2020)

29 Available online at http://languagemap.nyc
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These maps can show the most basic characteristics of a lo-
cation, conditions, and connections included. Conditions are the 
characteristics that define a place and connections allow an un-
derstanding of how this place is connected to others (Castellar & 
Juliasz, 2018).

The extent of the mental spaces is mostly uncertain: it is typ-
ical that they are one at a time the interviewees can only name the 
characteristic places and main points of a neighborhood or part of 
a city, but their boundaries are blurred, they merge with the next 
mental space or a “white spot” unknown to the interviewee. In 
some cases, however, the border is clear and unmistakable: such 
clear boundaries are called fault lines (Letenyei, 2004). 

Tversky (1993) established three main groups of mental 
mapping, in addition to cognitive maps, cognitive collages, and 
spatial mental models. According to Letenyei (2004: 164), the most 
common data collection techniques of mental mapping are:

	–  purely quantitative data collection;
	–  purely qualitative, non-drawing data collection and pro-

cessing;
	–  data recordings based on free map drawing;
	–  standardized map drawing;
	–  data acquisitions starting from ready-made (spatial) images.

Perceptual mapping is a tool that is often used in folk lin-
guistics, which is the study of folk beliefs about language and 
studies various aspects of language, including regional variation 
through which we can achieve a deeper understanding of how 
people believe that language varies and why (see Williams et al., 
1996; Montgomery 2017; Montgomery & Stoeckle, 2013).

According to Preston (1993: 252):
Without knowledge of the value-ridden classifications of language 
and language status and function by the folk, without knowledge of 
where the folk believe differences exist, without knowledge of where 
they are capable of hearing major and minor differences, and, most 
importantly, without knowledge of how the folk bring their beliefs 
about language to bear on their solutions to linguistic problems, the 
study of language attitudes risks being:
1) a venture into the investigation of academic distinctions which dis-
tort the folk reality or tell only a partial truth or, worse, 
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2) a misadventure into the study of theatrically exaggerated speech 
caricatures.

An analysis of the metalanguage of nonlinguists allows us, 
for example, to draw parallels between a folk structure of lan-
guage on the one hand, and structures outlined by a professional 
linguist on the other. It also provides insight into what fields of 
knowledge other than linguistics the informants consider relevant 
when talking about language (Vardøy, 2021). Hoenigswald (1966) 
claimed that we should be interested not only in what goes on 
(language), but also in how speakers see it.

Thus, the inclusion of folk beliefs in linguistic studies can of-
fer important insights into the realities of language variation and 
change. The work of perceptual dialectology offers the ability to 
make larger connections between how language is actually pro-
duced and how nonlinguists perceive it. It also attends to the level 
of impact linguistic beliefs have on an individual’s performance of 
language (i.e., is the speaker likely to avoid certain linguistic behav-
iors because of the social stigma they perceive to be connected with 
such behaviors?). Additionally, the knowledge gained in studies of 
linguistic perceptions can inform policies developed by educators 
and politicians, so as to make such policies account for the attitudes 
of the speakers to whom the policies apply (Cramer, 2016).

4.3.3. A language map of Zhnyatino/Izsnyéte
A language map is a visual representation of the distribution of 
different languages spoken in a particular area. It can help us un-
derstand the linguistic diversity of a territory and how different 
languages are distributed geographically. A language map can be 
created using different techniques, such as GIS (geographic infor-
mation system) mapping, data visualization tools, or hand-drawn 
illustrations.

The main goals of creating the map were the following:
	–  to visibly demonstrate the languages spoken at different 

households of the settlement;
	–  to visualize the quasi language border and the separation 

of the two parts of the village (“Magyarvég”and “Oroszvég”);
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	–  to show where the two languages separate from each other 
(if they do);

Picture 9. Zhnyatino from a bird’s eye view according to Google Maps

The map itself was created with the help QGIS software. For 
the bird’s eye view photos, Google Maps was used, as taking pho-
tos with a drone is currently prohibited in the country due to the 
state of war.

A semi-structured map is a type of map that combines both 
structured and unstructured elements. It is a graphical representa-
tion that provides a framework or a set of guidelines while allow-
ing customization. Semi-structured maps offer a more adaptable 
and dynamic approach.

In a semi-structured map, certain components or sections 
are defined and organized, providing a structured framework. 
However, within each component, there is room for additional 
information.

The creation of the language map was one of the main goals 
of the expert interviews. The most important viewpoint in choos-
ing the experts was a deep and thorough knowledge of the pop-
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ulation of the settlement. As I have been living there for 7 years, I 
gained a considerable amount of knowledge of the people I usual-
ly meet or work with, as well as my neighborhood. But the experts 
I chose were able to identify most of the families, and the lan-
guages spoken at a certain household without a doubt. 659 build-
ings were drawn on the map, including residential buildings and 
buildings for orientation (schools, churches, etc.).

Map 3. A semi-structured language map of Zhnyatino/Izsnyéte

In order to create the map, I asked each expert to color the 
semi-structured map according to a previously set color-code. 
Green meant households where Hungarian is spoken exclusively. 
Yellow meant Ukrainian spoken in a household, and blue meant 
a mixed family where both languages are used. The interviewees 
were also asked to identify where “Magyarvég” ends and “Oro-
szvég” begins with a thick red line. The drawings were digitized 
and a concluding map was made out of the five maps. The color 
coding was changed when the digital maps were drawn for visual 
purposes: higher contrast, and better visibility (for examples of 
the original, hand-drawn maps, see Appendix 2).
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The respondents gave relatively similar answers with small 
differences, the task was to decide, how to arrange them on the fi-
nal map. Some of the markings were not obvious, and some of the 
respondents omitted buildings that they could not identify. Many 
of those buildings are empty at the moment or soon to be sold. 
For these purposes, two new code categories were introduced: no 
data or not a residential building, and contradictory data.

The map that was created should not be taken as an exact 
database, but as a visual representation of the languages spoken 
in the village.  It could also be called a map of home languages, as 
the main focus was on mapping the languages spoken in different 
households of the settlement.

Map 4. The language map of Zhnyatino/Izsnyéte

The map clearly shows how the two areas separate from 
each other, not only ethnically (hence the names “Magyarvég” 
and “Oroszvég”), but linguistically. The Hungarian part of the 
settlement is the more linguistically diverse one. We can see sev-
eral households where Ukrainian is spoken besides Hungarian. 
The number of Ukrainian-speaking households is relatively low. 
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Even fewer Hungarian-speaking households can be found in the 
mainly Ukrainian-speaking area of the village, and the number 
of mixed-language households is also low. The map shows that 
“Oroszvég” is the more linguistically homogenous part of Zhn-
yatino/Izsnyéte. Most of the Hungarians chose to live or move 
there for practical reasons: their family inherited the house or they 
could buy one there for a more reasonable price than the ones that 
were for sale closer to the center of the village. The diversity of 
“Magyarvég” mainly comes from mixed marriages: not only from 
younger families but the several multigenerational households, 
where the older generations speak Ukrainian and the younger 
members of the family were raised bilingually or acquired the 
Ukrainian language later in their life due to their environment or 
thanks to the effort of the parents or grandparents.
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CONCLUSION

Sustaining multilingualism 
The theoretical starting point of the thesis was that although in-
dividual and societal multilingualism can occur without one an-
other, they are deeply embedded in each other (Fishman, 1967; 
Romaine, 2012). The role of the individual in a community of 
speakers is indisputable. 	 Different factors, such as top-down 
decisions in language policy, historical events and changes, eco-
nomic challenges constantly affect the individual’s choices when 
it comes to language use. Whether a community is able to pre-
serve its language and identity largely depends on the decisions 
of its individuals. In Zhnyatino/ Izsnyéte, we are able to witness 
the result of a long-term coexistence and support of multiple lan-
guages on a societal level. Hungarians of the community, despite 
being a relative majority in the settlement, are an ethnic minority 
in the country. As I have referred to in the previous chapters of 
the thesis, due to the political crises of the last eight years and the 
ongoing Russian aggression, minorities in Ukraine have been fac-
ing serious challenges recently. Researchers and advocacy organ-
izations have argued several times, that multilingualism is a value 
despite being a challenge when it comes to language planning or 
policies (see Csernicskó & Máté, 2017).

My initial questions in the beginning were the following:
How do the different historical, political, social, and economic changes 
on the macro level reflect on the language use of a small community?
Despite all the odds, how were different members of this community 
able to preserve their bilingual state?
Looking at different life stories, what does individual multilingualism 
look like in a bilingual community?

One of the common experiences I came across while conduct-
ing the research was that in the past decades in Transcarpathia, 
nothing seemed to be permanent. This was faithfully reflected in 
the life stories of the participants, because no two life paths were 
the same, not only due to the general truth that everyone repre-
sents a special, unique individual but also, due to the different 
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life experiences, which were greatly influenced by historical, po-
litical and economic changes. What does language maintenance 
look like on an individual level? In the previous Chapter, I aimed 
to pick out the stories that are excellent examples of how many 
different methods are used by different people, and we don’t nec-
essarily have to think only of the knowledge gained in the class-
room. However, there is hardly any proven recipe for preserving 
the languages we own, not only on an individual level but also on 
a community level. Researchers from time to time, after making 
their own conclusions and observations, aim to understand the 
whys of language maintenance and language shift.

One of the examples I would like to highlight in this analysis 
is Borbély’s (2014) longitudinal study of language shift amongst 
the Hungarians and Romanians of Kétegyháza (Hungary), which 
employed a “sustainable bilingualism model” that refers to the 
long-term maintenance of the bilingual situation of a community 
of speakers. While developing the model, the author had previ-
ously studied several bilingual communities throughout Hunga-
ry. In her model, the codes Lx and Ly were applied to different 
pairs of languages and their varieties, which are denoted as a + b 
(based on the coding system previously used by Hamers & Blanc, 
1989). In the author’s own words: 

Sustainable bilingualism is the type of bilingualism which demon-
strates that it is not simply a long-term stationary phenomenon in-
volving two languages, but rather a diverse, continuously and dy-
namically changing process in which Language A or Language B 
prevails and which can occur only under specific circumstances before 
the completion of the language shift both at an individual and a com-
munity level. (Borbély, 2016:29).

Borbély’s SBM applies only to linguistic aspects, social and 
community aspects are not included. The linguistic aspects of the 
model are the following: 

1. The frequency of the use of languages and their local varieties is 
sustainable among generations and in different situations of language 
use and language choice.
2. The proficiency of languages is in correlation with the sustainable 
and frequent use of languages (and their varieties).
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3. The attitudes are positive towards these languages.
4. Ideologies protect the use, fluency and attitudes bilingualism.

Figure 3. Borbély’s SBM model

Source: Borbély, 2014

“Intense pressure from a dominant group most often leads 
to bilingualism among subordinate groups who speak other lan-
guages, and this asymmetrical bilingualism very often results, 
sooner or later, in language shift.” (Thomason, 2001:9).

As my study has mainly focused on the social, community, 
and individual aspects of multilingualism, with a special empha-
sis on their impact on the multilingual speaker, taking this previ-
ously constructed model as an example, specific aspects have to 
be applied. To conclude the several examples of the elements that 
promoted or considered to promote language maintenance for the 
speakers I have interviewed, that have been aligned in the previ-
ous chapters, I reorganized and merged them into larger topics. 
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These are the main themes that emerged from the life stories of 
the participants.

Linguistic and ethnic diversity
When a community recognizes and values the diversity of lan-
guages, both minority and majority, within a community or re-
gion, they acknowledge that languages are an integral part of a 
community’s cultural heritage and identity. In addition, positive 
interethnic relationships and understanding each other’s cul-
ture, habits, and last but not least, language, enables the speakers 
to gain a knowledge that goes deeper than what could be ever 
thought in the classroom. Taking examples from the life stories of 
the participants, a pattern that seemed to emerge is that the diver-
sity of this community lies in a co-existence of languages and eth-
nicities without mixing or blending in with each other. Hybridity, 
which is natural in e. g. some urban contact settings cannot be 
necessarily applied to this small, rural setting. 

Engaging with one’s community, maintaining relationships 
inside and outside the family, and being in constant contact with 
speakers of different languages may facilitate the sustainability of 
multilingualism.

Education
Education plays a crucial role in sustaining multilingualism. It 
should involve providing quality education in multiple languag-
es, ensuring that individuals have access to education in their 
mother tongue while acquiring proficiency in the dominant or 
official language(s). We were able to witness different strategies 
that the participants used to correct the flaws of the minority edu-
cation system.  Implementing minority language medium educa-
tion can present challenges. Adequate resources, including qual-
ified teachers, appropriate curriculum materials, and supportive 
policies, are essential for its successful implementation. Language 
planning and community involvement are crucial to ensure sus-
tainable support and commitment from all stakeholders. Addi-
tionally, balancing the need for minority language education with 
proficiency in the dominant language(s) is important to facilitate 
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communication and opportunities beyond the immediate com-
munity. The deficiencies in the education of the state language 
present many parents with a difficult decision: should they choose 
a Hungarian-language school, where the child can study in their 
mother tongue, or should they choose an institution teaching in 
the majority language in the hope of more effectively learning the 
state language?

Transcarpathian academics have conducted various studies 
on the quality of language-education in the Hungarian-medium 
schools of the region (see Csernicskó 2015, Beregszászi & Cser-
nicskó 2017, Huszti 2017, Máté 2017, Huszti 2020). However, we 
have to note that it is getting progressively harder to imply the 
results of these surveys in the constant crises that the country has 
to face, and the recent changes in the language policy of the state.

According to public opinion, young people in Transcarpathia 
do not speak Ukrainian well, but they do speak English. Surveys 
conducted by Transcarpathian researchers at the end of the 2000s 
already pointed out that this statement does not necessarily re-
flect reality (cf. Fábián et al. 2005; Huszti et al., 2009). A large-
scale research took place in 2006 organized by the researchers of 
Ferenc Rákóczi II Transcarpathian Hungarian College of Higher 
Education (Bárányné Komári et al., 2007). In the first phase of the 
longitudinal study, the researchers aimed to present the quality of 
English and Ukrainian teaching in Hungarian schools. According 
to previous experience, students in Hungarian schools generally 
achieved better results in a foreign language than in Ukrainian, 
despite the fact that Ukrainian is the language of their environ-
ment. This paradoxical situation raises many questions that need 
to be answered. Do they really have better language skills in Eng-
lish compared to Ukrainian? What are the main differences be-
tween Ukrainian and English education in minority Hungarian 
schools? What could cause these differences?

In the first round, seventy-six Hungarian children aged 
eight, i.e. third graders, from Berehove completed the language 
proficiency test compiled by the researchers. They examined the 
National Foreign Language Curriculum and the Ukrainian curric-
ulum prepared for Hungarian schools (Huszti et al., 2010). They 
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found that in all four language skills, better results were obtained 
from Ukrainian than from English. The only exception is speak-
ing. At this stage of language learning, the children studying in 
the third grades of Hungarian-language medium schools in Bere-
hove mastered the state language better than English.

The results of a 2017 research conducted by the author (for a 
detailed review see Máté, 2017) prove that students struggle with 
practical knowledge when it comes to languages. School grades 
do not reflect real knowledge, as the difference between test scores 
and grades is significant. If students get good grades too easily, it 
can lead to them losing their motivation, and their will to fight for 
a better grade, and moreover, they get a false or at least incomplete 
picture of their own knowledge. Based on self-evaluation, the stu-
dents had a more positive opinion of their knowledge of English 
and a more negative opinion of their knowledge of Ukrainian. 
The reality reflected just the opposite: better results were obtained 
from the Ukrainian language in terms of reading comprehension, 
language use, and total scores (the results obtained from the Eng-
lish language were higher in the written task, but the difference 
was not significant). However, these results can hardly be linked 
to a better quality of Ukrainian language education. If we add up 
the number of lessons taken by the students over the course of 11 
years, it is clear that they attend much more classes in Ukraini-
an than in other foreign languages. Moreover, in addition to the 
existing language classes, they also have Ukrainian literature, in 
which they also come into contact with the language, while in 
English this becomes possible only within the framework of the 
English classrooms. It is essential to mention that the Ukrainian 
language surrounds them, when they get on the bus, when they 
visit the doctor, or even in the form of signs and advertisements. 

Transcarpathian researchers are closely monitoring the out-
comes of the education system, and as we have seen from the 
examples above, the situation is far from ideal. Parents who are 
discouraged by their children’s lack of skills in the state language 
often choose alternative solutions, such as changing the language 
of instruction (Beregszászi & Séra, 2010; Szávayné Séra, 2015; 
Beregszászi & Csernicskó, 2012, 2017). We were able to witness 
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success stories, through attending Ukrainian-medium education 
(whether it was only an addition to a pre-existing set of language 
skills gained from the surrounding environment or examples of 
endurance against all the odds for students who lacked those 
skills) speakers were able to achieve great success in their life and 
career later on. However, what works for one family does not nec-
essarily work for another. Several studies that have been also re-
ferred to in the previous chapters of the thesis have proved that 
when the submersion technique is applied to a minority speaker 
who has no previous experience with the language could lead to 
serious struggles with academic performance, not to mention the 
hardships, anxiety that may accompany the process.

The situation of the Transcarpathian minority education 
nowadays is also endangered by the worsening economic situa-
tion and the latest language policy efforts, which intend to greatly 
limit the use of the languages of the minorities. Unfortunately, 
education is no exception to this (cf. Csernicskó & Máté, 2017). 

Language Policies
In a state that is navigating towards the monolingual norm, im-
plementing inclusive language policies that promote linguistic di-
versity is an essential component of sustainable multilingualism. 
Political decision-making can directly affect the speakers of mi-
nority languages, as their language rights (or as Skutnabb-Kangas 
(2012) calls them linguistic human rights) highly depend on them. 

The maintenance of minority languages can be defined by 
four factors that are closely related to each other, but are also de-
termined by the relations between the majority-minority society 
(see Csernicskó ed., 2010):

	–  Speakers who maintain the language (demographic factor).
	–  Situations and scenes, where language is not only sym-

bolic but can also be used for practical purposes, to satisfy real 
communication needs (utility factor).

	–  The intention of the speakers: if they want to keep using the 
language and pass it on to the next generations (symbolic value).

	–  Rights that ensure the possibility of using the language 
(language policy).
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If speakers are deprived of their rights to use their language 
on different platforms, bilingualism will not be sustainable in the 
long run.

Economic Development
Multilingualism can have positive impacts on economic develop-
ment. It can enhance cultural tourism, facilitate international trade 
and communication, and contribute to global collaborations. In 
the case of Zhnyatino/Izsnyéte, we were able to witness how lo-
cal entrepreneurs aim to attract customers all over the settlement 
by applying bilingualism in their advertisements. Economic fac-
tors can also impact multilingualism. Recent crises led to a wave 
of migration that has never been seen before in the community, 
and it has left its mark on the demographic composition of the 
settlement, which affects the future of the community. The wors-
ening economic situation creates a contradictory situation for the 
speakers of the community. On the one hand, working abroad 
gives the individual the opportunity to learn and master foreign 
languages. On the other hand, that knowledge cannot be utilized 
in the community, if the speakers are forced to stay abroad or re-
locate permanently, due to the financial disadvantages their re-
turn may presume.

Technology and Digital Resources
Advances in technology have made it easier to support multilin-
gualism. Digital resources, such as language learning apps, online 
translation tools, and language platforms, can facilitate language 
maintenance, learning, and communication across different lin-
guistic communities.

Community Engagement
Sustaining a multilingual state requires active engagement 

and participation from all members of a community. Organizing 
religious and cultural events, and fostering intercultural dialogue 
can create an environment that celebrates and values linguistic 
diversity.
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By promoting sustainable multilingualism, the community 
can foster social cohesion, cultural understanding, and inclusive 
development while preserving the richness and diversity of its 
languages. Its importance has an increased value for minority 
speakers, whose language is in a vulnerable, endangered state to 
begin with. The sustainability of multilingualism in Zhnyatino/
Izsnyéte heavily relies upon the speakers’ willingness to learn 
each other’s languages to a greater or lesser extent.

Zhnyatino/Izsnyéte as a settlement carries a paradox within 
itself. After spending several years there, doing months of field-
work and data collection from a researcher’s perspective, and 
having spoken to hundreds of its people as a resident of the vil-
lage, the impression one gets is that despite having a border that 
divides the settlement (may it be a language border or a so-called 
barrier between the two ethnicities) they belong to one commu-
nity after all. Hungarians of the village often report that for them 
going into “Oroszvég” feels like visiting a foreign land. However, 
this dividedness immediately decreases, when both Ukrainians 
and Hungarians go to the same store, same post office, clinic or 
hairdresser, or sometimes, same church.

All in all: Zhnyatino/Izsnyéte has a border that not only separates 
but unites people. 

https://hodinkaintezet.uz.ua/en/homepage/




REFERENCES

Alladi, S. & Bak, T. H. & Duggirala, V. & Surampudi, B. & Shai-
laja, M, & Shukla, A.K. & Chaudhuri, J. R. & Kaul, S. (2013). 
Bilingualism delays age at onset of dementia, independent of 
education and immigration status. Neurology, 81 (22), 1938-44. 
doi: 10.1212/01.wnl.0000436620.33155.a4

Aronin, L. & Jessner, U. (2015). Understanding current multilin-
gualism: what can the butterfly tell us? In: Claire Kramsch and 
Ulrike Jessner (Eds.): The Multilingual Challenge (271-29). Berlin: 
De Gruyter. doi: https://doi.org/10.1515/9781614512165-013

Andersson, T., and Boyer, M. (1978). Bilingual Schooling in the Unit-
ed States (2nd ed.), National Educational Laboratory Publishers, 
University of Texas.

Babbie, E. R. (2005): The Basics of Social Research. Thomson/Wad-
sworth.

Babbie, E. R. (2020). The practice of social research. Cengage Learning.
Backhaus, P. (2006). Multilingualism in Tokyo: A Look into the 

Linguistic Landscape. International Journal of Multilingualism 1, 
52–66.

Baker, C. & Prys Jones, S. (1998). Encyclopedia of Bilingualism and 
Bilingual Education. Multilingual Matters.

Bárány, E. & Fábián, M. & Huszti, I. (2007). Angol- és ukrántanítás 
a beregszászi magyar iskolák harmadik osztályában [Teaching 
English and Ukrainian in the third grade of Hungarian schools 
in Beregszász]. Acta Beregsasiensis 6: 121–135.

Bartha, Cs. (1993). Egy amerikai magyar közösség nyelvhasználatának 
szociolingvisztikai megközelítései [Sociolinguistic approaches 
to the language use of an American Hungarian community]. 
Kandidátusi értekezés. Budapest

Bartha, Cs. (1998): A szociolingvisztika alapjai [The Basics of Socio-
linguistics]. Eötvös Loránd Tudományegyetem Bölcsészettu-
dományi Kar Mai Magyar Nyelvi Tanszék

Ben-Rafael, E. & Shohamy, E. & Hasan A. & Trumper-Hecht, N. 
(2006). Linguistic Landscape as Symbolic Construction of the 



Ferenc Rakoczi II Transcarpathian Hungarian University

124 Réka Máté: Language Maintenance and Shift...

Public Space: The Case of Israel. International Journal of Multi-
lingualism, 2006/1, 7-30. doi: 10.1080/14790710608668383

Ben-Rafael, E. (2009). A sociological approach to the study of lin-
guistic landscapes. In: Shohamy, Elana, Durk Gorter (Eds.): Lin-
guistic Landscape: Expanding the Scenery (40–54).  New York – Lon-
don: Routledge. doi:https://doi.org/10.4324/9780203930960

Beregszászi, A. (2005). „Csata” a szimbolikus térért, avagy a 
látható/láthatatlan anyanyelv [“Battle” for symbolic space, 
or the visible/invisible mother tongue]. In Beregszászi, A. & 
Papp, R. (Eds.): Kárpátalja. Társadalomtudományi tanulmányok. 
(158–163.) Budapest–Beregszász: MTA Etnikai-nemzeti 
Kisebbségkutató Intézet – II. Rákóczi Ferenc Kárpátaljai Ma
gyar Főiskola.

Beregszászi, A. (2011). An additive approach of the Transcarpathi-
an Hungarian mother-tongue education: possibilities offered 
by the Irodalom| 181 new curriculum. Вісник Прикарпатського 
університету. Педагогіка, 39, 129–132.

Beregszászi, A. (2021): Alkalmi mondatok zongorára. A magyar nyelv 
oktatásának kihívásai kisebbségben [Occasional phrases for pi-
ano. The challenges of Hungarian language education in the 
minority]. Törökbálint: Termini Egyesület. doi: https://doi.
org/10.38143/Nyr.2021.3.367

Берегсасі А. & Черничко, C. (2005). Українська мова у школах 
з угорською мовою навчання у соціолінгвістичному 
аспекті [The Ukrainian language in schools with the Hun-
garian language of instruction in the sociolinguistic aspect]. 
Українознавство, 4, 83–86. 

Beregszászi, A. & Séra, M. (2010). Magyar vagy ukrán iskola? 
(Az iskolai tannyelvválasztásról egy vizsgálat eredményeinek 
tükrében) [Hungarian or Ukrainian school? (On the choice of 
school language in the light of the results of an investigation)]. 
Acta Beregsasiensis, 9 (1), 119-125. Retrieved from: https://kmf.
uz.ua/hun114/letoltes/acta/acta10_1.pdf

Beregszászi, A. & Csernicskó, I. (2017). Kidobott pénz vagy 
megtérülő befektetés? Az ukrán nyelv oktatása Kárpátalja 
magyar iskoláiban [Waste of money or profitable investment? 

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

125

Teaching the Ukrainian language in the Hungarian schools of 
Transcarpathia]. Magyar Nyelvőr, 141, 292–309.

Bialystok, E. & Craik, F. I. M. Freedman, M. (2007). Bilingualism 
as a protection against the onset of symptoms of dementia. 
Neuropsychologia, 45/2, 459-464. doi: 10.1016/j.neuropsycholo-
gia.2006.10.009

Bilaniuk, L. (2005). Contested Tongues: Language Politics and Cultural 
Correction in Ukraine. NY and London: Cornell University Press.

Bilaniuk, L. (2010). Language in the balance: The politics of 
non-accommodation on bilingual Ukrainian–Russian televi-
sion shows. International Journal of the Sociology of Language, 
210, 105–133. doi: https://doi.org/10.1515/ijsl.2010.006

Bild, E. R., & Swain, M. (1989). Minority language students in 
aFrench immersion programme: Their French proficiency. 
Journal of Multilingual and Multicultural Development, 10 (3), 
255-274. doi: https://doi.org/10.1080/01434632.1989.9994377

Birks, M., & Mills, J. (2015). Grounded theory: A practical guide. Sage.
Blommaert, J. & Backus, A. (2013). Repertoires revisited: ‘Know-

ing language’ in superdiversity. In: Saint-Georges, I. & Weber, 
J.-J. (Eds.): Multilingualism and Multimodality: Current Challeng-
es for Educational Studies, 67, 11-32.

Blommaert, J. (2013). Ethnography, Superdiversity and Linguistic 
Landscapes. Chronicles of Complexity. In the series: Critical 
Language and Literacy Studies. Tillburg University.

Blommaert, J. & Backus, A. (2013). Superdiverse Repertoires and 
the Individual. In: Ingrid de Saint-Georges, I. & Weber, J.-J. 
(Eds.).: Multilingualism and Multimodality. Current Challenges 
for Educational Studies. Series: The Future of Education Research, 
2, Sense Publishers.

Borbély, A. (2014): Kétnyelvűség. Variabilitás és változás magya-
rországi közösségekben Budapest: L’Harmattan.

Borbély, A. (2016). Sustainable bilingualism and language shift 
Longitudinal research in Romanian– Hungarian bilingual Két-
egyháza (Hungary). Acta Linguistica Hungarica, 63 (1), 23–61. 
doi: 10.1556/064.2016.63.1.2

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

126 Réka Máté: Language Maintenance and Shift...

Bouvy, C. (2000). Towards the Construction of a Theory of 
Cross-Linguistic Transfer. In J. Cenoz, & U. Jessner (Eds.): 
English in Europe: The Acquisition of a Third Language. Clevedon: 
Multilingual Matters, 143-156.

Brenzovics, L. & Zubánics, L. & Orosz, I. & Tóth, M. & Darcsi, K. 
& Csernicskó, I. (2020). A nyelvi jogok folyamatos szűkítése Ukra-
jnában. Ungvár: KMKSZ.

Castellar, S. M. V. & Juliasz, P. C. S. (2018). Mental map and spa-
tial thinking, Proc. Int. Cartogr. Assoc., 1, 18, https://doi.
org/10.5194/ica-proc-1-18-2018

Cavallaro, F. (2005) Language Maintenance Revisited: An Aus-
tralian Perspective. Bilingual Research Journal: The Journal of the 
National Association for Bilingual Education, 29/3, 561-582.

Cenoz, J. & Genesee, F. (Eds). (1998). Beyond Bilingualism: Multilin-
gualism and Multilingual Education. Multilingual Matters Series.

Clyne, M. (2009): Dynamics of language shift. In: Dynamics of Lan-
guage Contact. Cambridge University Press.

Cook, V. (1991). Second language learning and language teaching. 
London, UK: Edward Arnold.

Cook, V. (1993). Linguistics and second language acquisition. New 
York: St. Martin’s Press.

Cook, V. (2012). Multi-competence. In C. A. Chapelle (Ed.), The 
encyclopaedia of applied linguistics. New York, NY: Wiley-Black-
well, 3768–3774. doi: 10.1002/9781405198431.wbeal0765

Cook, V. (2022). The Language of the English Street Sign. Multilin-
gual Matters. doi: https://doi.org/10.21832/9781800414570

Crawford, J. (1989). Bilingual Education: History, Politics, Theory, 
and Practice. Trenton: Crane Publishing Company.

Crystal, D. (1997). The Cambridge encyclopedia of language. Cam-
bridge University Press 

Csernicskó, I. (1996). A kárpátaljai magyarság és a kétnyelvűség 
[Transcarpathian Hungarians and bilingualism]. In: Tiszán in-
nen... Kárpátaljai Magyar Könyvek, 72, 76-84. Intermix, Ungvár; 
Budapest. 

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

127

Csernicskó, I. (1998). A magyar nyelv Ukrajnában (Kárpátalján). A 
magyar nyelv a Kárpát-medencében a XX. század végén (I) [The 
Hungarian language in Ukraine (Transcarpathia)]. Budapest: 
Osiris Kiadó - MTA Kisebbségkutató Műhely.

Csernicskó, I. (2008). Nyelv és azonosságtudat összefüggései a 
kárpátaljai magyar közösségben [Relationships between lan-
guage and sense of identity in the Transcarpathian Hungarian 
community]. In: Fedinec, Cs.  (Ed.).: Értékek, dimenziók a mag-
yarságkutatásban (153–170). Budapest: Magyar Tudományos 
Akadémia Magyar Tudományosság Külföldön Elnöki 
Bizottság.

Csernicskó, I. (2012). Megtanulunk-e ukránul? A kárpátaljai magyarok 
és az ukrán nyelv [Shall we learn Ukrainian? Transcarpathian 
Hungarians and the Ukrainian language]. Ungvár: PoliPrint.

Csernicskó, I. (2013). Államok, nyelvek, államnyelvek. Nyelvpolitika 
a mai Kárpátalja területén (1867–2010) [States, languages, state 
languages. Language policy in today’s Transcarpathia (1867–
2010)]. Budapest: Gondolat Kiadó. 

Csernicskó, I. (2015). A kárpátaljai magyar nyelvű oktatás szín-
vonaláról [About the standard of Hungarian-language ed-
ucation in Transcarpathia]. In: Márku, A. & Hires-László, K. 
(Eds.): Nyelvoktatás, kétnyelvűség, nyelvi tájkép. Tanulmányok a 
Hodinka Antal Nyelvészeti Kutatóközpont kutatásaiból (13–26). 
Ungvár, Autdor-Shark. 

Csernicskó, I. (2015). Nyelvek vetélkedése a nyelvi tájképben: 
kárpátaljai példa [Competition of languages in the linguistic 
landscape: Transcarpathian example]. Alkalmazott Nyelvtu-
domány 2015/1-2, 71–84.

Csernicskó István (2016a). A dinamikusan változó nyelvi tájkép: 
Kárpátalja példája [The dynamically changing linguistic land-
scape: the example of Transcarpathia]. Acta Humana – Emberi 
Jogi Közlemények, 4(3), 91–105.

Csernicskó István (2016b). A változás megragadása a nyelvi tá-
jképben [Capturing change in the linguistic landscape]. Ma
gyar Nyelv 2016/1, 50–62.

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

128 Réka Máté: Language Maintenance and Shift...

Csernicskó, I. (2016c). Nyelvpolitika a háborús Ukrajnában [Lan-
guage policy in wartime Ukraine]. Ungvár: Autdor-Shark.

Csernicskó. I. (2017a). Nyelv, gazdaság, társadalom. Globális 
nyelvek Kárpátalja magyarok lakta végeinek nyelvi tájképében 
[Language, economy, society. Global languages in the linguis-
tic landscape of the Hungarian-inhabited regions of Transcar-
pathia]. In: Márku, A. & Tóth, E. (Eds.):. Többnyelvűség, region-
alitás, nyelvoktatás. Tanulmányok a Hodinka Antal Nyelvészeti 
Kutatóközpont kutatásaiból III. (13–44). Ungvár: „RIK-U”.

Csernicskó, I. (2017b). Language Policy in Ukraine: The Burdens 
of the Past and the Possibilities of the Future. In: Pfenninger, S. 
E. & Navracsics, J. (Eds.): Future Research Directions for Applied 
Linguistics (120–148). Bristol: Multilingual Matters.

Csernicskó, I. (2017c): Nyelv, nyelvtudás és nyelvhasználat 
Kárpátalján a Tandem 2016 kutatás adatai alapján [Language, 
language knowledge and language use in Transcarpathia 
based on data from the Tandem 2016 research]. Kisebbségi Sze-
mle: A Nemzetpolitikai Kutatóintézet Folyóirata, 2, 41-63.

Csernicskó, I. (2019). Fények és árnyak Kárpátalja nyelvi tájképéből 
[Lights and shadows from the linguistic landscape of Tran-
scarpathia]. Ungvár: Autdor-Shark

Csernicskó, I. (2021): The Law of Ukraine “On education”, Lan-
guage Conflicts, and Linguistic Human Rights. In: Tóth, J. 
(Ed.): Értékmentő és értékteremtő humán tudományok. Budapest: 
Akadémiai Kiadó.

Csernicskó, I. (2022): Az ukrajnai többnyelvűség színe és fonákja. [The 
background of multilingualism in Ukraine] Budapest, Magya-
rország: Méry Ratio Kiadó.

Csernicskó I. & Fedinec, Cs. (2016): Four Language Laws of 
Ukraine. International Journal on Minority and Group Rights, 23, 
(4), 560-582.

Csernicskó, I. & Ferenc, V. (2014). Hegemonic, regional, minori-
ty and language policy in Subcarpathia: a historical overview 
and the present-day situation. Nationalities Papers 42 (3), 399–
425. doi: https://doi.org/10.1080/00905992.2013.867933

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

129

Csernicskó I. & Fedinec, Cs. (2019): Time and Space in Between: 
Time Zones, Languages, and Cultures in Transcarpathia 
(Ukraine). Acta Universitatis Sapientiae, Philologica, 11 (2), 7–22. 
doi: 10.2478/ausp-2019-0009

Csernicskó, I. & Ferenc, V. (2016). Transitions in the language poli-
cy of Ukraine (1989–2014). In: Sloboda, M. & Laihonen, P. & Za-
brodskaja, A. (Eds.): Sociolinguistic Transition in Former Eastern 
Bloc Countries: Two Decades after the Regime Change. Frankfurt 
am Main: Peter Lang. 349–377. doi: 10.3726/978-3-653-05437-8

Csernicskó, I. & Göncz, L. (2009). Tannyelvválasztás a kisebbségi 
régiókban: Útmutató kárpátaljai magyar szülőknek és pedagógusok-
nak [Language choice in minority regions: Transcarpathian 
guide for Hungarian parents and teachers]. Magyar Köztár-
saság Miniszterelnöki Hivatala.

Csernicskó, I. & Hires-László, K. (2019). Nyelvhasználat Kárpátal-
ján a Tandem 2016 adatai alapján [Language use in Transcar-
pathia based on Tandem 2016 data]. In: Csernicskó. I. & Már-
ku, A. (Eds.): A nyelvészet műhelyeiből. Tanulmányok a Hodinka 
Antal Nyelvészeti Kutatóközpont kutatásaiból V. Ungvár: Aut-
dor- Shark. 65–79. Retrieved from: https://dspace.kmf.uz.ua/
jspui/handle/123456789/1475

Csernicskó, I. & Orosz, I. (2019). The Hungarian language in Edu-
cation in Ukraine. Leeuwarden: Mercator European Research 
Centre on Multilingualism and Language Learning.

Csernicskó, I. ed. (2010): Megtart a szó. Hasznosítható ismeretek a 
kárpátaljai magyar nyelvhasználatról [Useful information about 
Transcarpathian Hungarian language usage]. Budapest–
Beregszász: MTA Magyar Tudományosság Külföldön Elnöki 
Bizottság–Hodinka Antal Intézet.

Csernicskó, I, & Máté, R. (2017). Bilingualism in Ukraine: Val-
ue or a Challenge? Sustainable Multilingualism 10, 14–35. doi: 
https://doi.org/10.1515/sm-2017-0001

Csernicskó, I. & Hires-László, K. & Karmacsi, Z. & Márku, A. & 
Máté, R. & Tóth-Orosz, E.  (2020/a) Ukrainian language policy 
gone astray. Törökbálint: Termini Egyesület. 

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

130 Réka Máté: Language Maintenance and Shift...

Csernicskó, I. & Hires-László, K. & Karmacsi, Z. & Márku, A. & 
Máté, R. & Tóth-Orosz, E. (2020/b). A magyarok és a magyar 
nyelv Kárpátalján [Hungarians and the Hungarian language in 
Transcarpathia]. Beregszász: Hodinka Antal Nyelvészeti Ku-
tatóközpont.

Csernicskó, I. & Hires-László, K. & Karmacsi, Z. & Márku, A. 
& Máté, R. & Tóth-Orosz, E. (2023). Hungarians and the Hun-
garian language in Transcarpathia. Beregszász: Hodinka Antal 
Nyelvészeti Kutatóközpont.

Csernicskó I. & Tóth, M. (2021). A kárpátaljai magyar közösség 
nemzetiségi és nyelvi jogai: Kárpát-medencei magyar kisebbségjogi 
kalauz [Nationality and language rights of the Transcarpathian 
Hungarian community: Guide to Hungarian minority rights 
in the Carpathian Basin]. Budapest: Nemzetpolitikai Ku-
tatóintézet.

Csernicskó, I. & Tóth-Orosz, E. (2021). A nyelvi jogok az oktatás-
ban és a közigazgatásban a Karta Szakértői Bizottságának 
jelentései tükrében [Language rights in education and pub-
lic administration in the light of the reports of the Charter’s 
Expert Committee]. Fórum Társadalomtudományi Szemle 23/1, 
3–21. Retrieved from: https://forumszemle.eu/2021/03/02/
a-nyelvi-jogok-az-oktatasban-es-a-kozigazgatasban-a-karta-
szakertoi-bizottsaganak-jelentesei-tukreben/

Cramer, J. (2016). Rural vs. urban. Perception and production 
of identity in a border city. In: Cramer, J. &  Montgomery, C. 
(Eds.): Cityscapes and Perceptual Dialectology: Global Perspectives 
on Non-Linguists’ Knowledge of the Dialect Landscape. Walter de 
Gruyter.

Cummins, J. (2007): Rethinking monolingual instructional strat-
egies in multilingual classrooms. Canadian Journal of Applied 
Linguistics, 10(2), 221–240. Retrieved from: https://www.re-
searchgate.net/publication/228368309_Rethinking_Monolin-
gual_Instructional_Strategies_in_Multilingual_Classrooms

Davies, C. (1990). Ethnic humor around the world: A comparative 
analysis. Indiana University Press.

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

131

De Bot, K., & Lowie, W., & Verspoor, M. (2007). A Dynamic Sys-
tems Theory approach to second language acquisition. Bilin-
gualism: Language and Cognition, 10(01), 7-21. doi: https://doi.
org/10.1017/S1366728906002732

DeBot, Kees (2015): A History of Applied Linguistics. Routledge, 
London. 

Deme. L. & Imre, S. (eds.) 1968–1977. A magyar nyelvjárások atlasza. 
I–VI [Atlas of Hungarian dialects]. Budapest: Akadémiai Kiadó.

Dobák, J. (2020): Példák a mentális térkép társadalomtudományi 
kutatásban való alkalmazására [Examples of the use of mental 
maps in social science research]. In: Fazekas, Cs. (Ed.): Uni-
versity of Miskolc Faculty of Arts, Research Almanac. Univer-
sity of Miskolc. Retrieved from: https://matarka.hu/koz/
ISSN_2062-204X/11_evf_1_klsz_2020/ISSN_2062-204X_11_
evf_1_klsz_2020_087-095.pdf

Dourda, K. & Bratitsis, T. & Griva, E. & Papadopoulou, P. (2014): 
Content and Language Integrated Learning through an online 
Game in Primary School: A case study. In: Electronic Journal 
of e-Learning 12(3), 243-258. Retrieved from: https://www.
researchgate.net/publication/264896623_Content_and_Lan-
guage_Integrated_Learning_through_an_online_Game_in_
Primary_School_A_case_study

Doszpoly, R. (2021). Változásfolyamatok a magyarok és ukránok 
által lakott kárpátaljai Izsnyéte közösségében [Processes of 
change in the community of Izsnyéte in Transcarpathia, inhab-
ited by Hungarians and Ukrainians]. Metszetek 10 (1), 62-85. 
doi: 10.18392/metsz/2021/1/3

Dörnyei, Z. (1994). Motivation and motivating in the foreign lan-
guage classroom. Modern Language Journal, 78 (3), 273-284. 
https://doi.org/10.2307/330107

Duranti, A. (1997). Linguistic anthropology. New York, NY: Cam-
bridge University Press.

Eckert, P. (2000). Language Variation as Social Practice: The Linguis-
tic Construction of Identity in Belten High. UK: Blackwell

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

132 Réka Máté: Language Maintenance and Shift...

Ejimabo, N. O. (2015). The effective reseatch process: unlock-
ing the advantages of ethnographic strategies in the qualita-
tive research methods. European Scientific Journal, ESJ, 11. Re-
trieved from: https://eujournal.org/index.php/esj/article/
view/6090

Ellis, E. (2007). Monolingualism: The unmarked case. Sociolinguis-
tic Studies 7 (2) doi: 10.1558/sols.v7i2.173

Ellis, R. (1997). Second Language Acquisition. Oxford: Oxford Uni-
versity Press

Eriksen, T. H. (1990). Linguistic diversity and the quest for national 
identity: The case of Mauritius. Ethnic and Racial Studies, 13(1), 
1–24. doi: https://doi.org/10.1080/01419870.1990.9993659

Erosheva, E.A. Comparing Latent Structures of the Grade of 
Membership, Rasch, and Latent Class Models. Psychometrika 
70, 619–628. https://doi.org/10.1007/s11336-001-0899-y

Fábián, M. & Huszti, I. & Lizák, K. (2005). Az angol nyelv ok-
tatásának helyzete Kárpátalja magyar tannyelvű iskoláiban 
[The situation of English language teaching  in the Hungari-
an-language schools of Transcarpathia]. Közoktatás 12 (1), 4–8

Ferenc, V. (2012). Nyelvi jogok, nyelvpolitika a kisebbségek 
felsőoktatásában [Language rights, language policy in mi-
nority higher education]. Educatio 1, 67–84. Retrieved from: 
https://epa.oszk.hu/01500/01551/00059/pdf/educatio_
EPA01551_1201-tan4.pdf

Ferenc, V. (2017): A nemzeti-etnikai identitás építőkövei kárpátal-
jai ukránok és magyarok körében [The building blocks of na-
tional-ethnic identity among Transcarpathian Ukrainians and 
Hungarians]. Kisebbségi Szemle, 2/2, 21-39. Retrieved from: 
https://bgazrt.hu/wp-content/uploads/NPKI_folyoiratok/
kisebbsegi_szemle/2017_02/ksz201702_04Ferenc.pdf

Ferenc, V. & Kovály, K. eds. (2020): Kárpátalja mozgásban: tár-
sadalmi változások és interetnikus viszonyok az Euromajdan után 
[Transcarpathia on the move: social changes and interethnic 
relations after Euromajdan]. Bethlen Gábor Alapkezelő Zrt. 
Retrieved from: https://real.mtak.hu/123126/

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

133

Fishman, J. (1964): Language maintenance and language shift as a 
field of inquiry. In: Linguistics vol. 2, no. 9, 1964, pp. 32-70. doi: 
https://doi.org/10.1515/ling.1964.2.9.32

Fishman, J. (1967). Bilingualism with and without Diglossia; Di-
glossia with and without Bilingualism. Journal of Social Issues, 
23, 29-38.

Fishman, J. (1972). The sociology of language: An interdisciplinary so-
cial science approach to language in society. Rowley, Mass: New-
bury House.

Fishman, J. (1980). Ethnic Community Mother Tongue Schools in 
the U.S.A. The International Migration Review, 14 (2), 235-247.

Fishman, J. (1991). Reversing Language Shift: Theory and Practice 
of Assistance to Threatened Languages. Clevedon: Multilingual 
Matters.

Fishman, J. (2000). Can Threatened Languages Be Saved? Clevedon: 
Multilingual Matters.

Friese, S. (2019). Qualitative data analysis with ATLAS. ti. London: 
SAGE Publications Limited.

Gal, S. (1979): Language shift. Social determinants of linguistic change 
in bilingual Austria. San Francisco: Academic Press.

Gal, S. (1997): Language Shift. In: Goebl, H., Nelde, P. H.,  Stary, 
Z. & Wölck, W. (Eds.): Kontaktlinguistik / Contact Linguistics / 
Linguistique de contact. Berlin, New York: Walter DeGruyter. 

Gal, S. (2018). A nyelv politikája. Nyelvi antropológiai tanulmányok 
[The politics of language. Linguistic anthropological studies]. 
Nyitrai Konstantin Filozófus Egyetem Közép-európai Tanul-
mányok Kara.

García, O. (2009). En/countering Indigenous Bilingualism. Journal 
of Language, Identity & Education, 8, 376-380. doi: https://doi.
org/10.1080/15348450903305155

García, O., Flores, N., & Chu, H. (2011). Extending Bilingualism in 
U.S. Secondary Education: New Variations. International Mul-
tilingual Research Journal, 5(1), 1–18. doi:10.1080/19313152.201
1.539486 

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

134 Réka Máté: Language Maintenance and Shift...

Gardner, R.C. & Lambert, W.E. (1972). Attitudes and Motivation in 
Second Language Learning. Rowley, MA, Newbury House

Garrett, P. B. & Baquedano-Lopez, P. (2002): Language Social-
ization: Reproduction and Continuity, Transformation and 
Change. Annu. Rev. Anthropol, 31, 339–361. doi: 10.1146/an-
nurev.anthro.31.040402.085352

Gazdag, V. (2013): Keleti szláv hatás a kárpátaljai magyar nyelv-
járásokban: Tudománytörténeti áttekintés [East Slavic influ-
ence in Subcarpathian Hungarian dialects: historical overview]. 
Kisebbségkutatás 22, (2), 66-101. Retrieved from: https://www.re-
searchgate.net/publication/332950650_Keleti_szlav_hatas_a_
karpataljai_magyar_nyelvjarasokban_Tudomanytorteneti_at-
tekintes_KISEBBSEGKUTATAS_22_evf_2_szam_pp_66-101

Gazdag, V. (2021). A katonai szolgálat hatása a kárpátaljai mag-
yar férfiak nyelvhasználatára [The effect of military service 
on the language use of Transcarpathian Hungarian men]. In: 
A nyelvtudomány aktuális kérdései. 187–199. Retrieved from: 
https://real.mtak.hu/130180/

Giles, H., & Bourhis, R.Y. & Taylor, D.M. (1977). Towards a theory 
of language in ethnic group relations. In: Giles, H. (Ed.). Lan-
guage, Ethnicity and Intergroup Relations (307-348). London, UK: 
Academic Press. Retrieved from: https://www.researchgate.
net/publication/265966525_Giles_H_Bourhis_RY_Taylor_
DM_1977_Towards_a_theory_of_language_in_ethnic_group_
relations_In_H_Giles_Ed_Language_Ethnicity_and_Inter-
group_Relations_pp_307-348_London_UK_Academic_Press

Glaser, B., & Strauss, A. (1967/1999). The discovery of grounded the-
ory. Strategies for qualitative research. Chicago: Aldine.

Goffman, E. (1967) On Face-Work. In: Goffman, E. (Ed.), Interac-
tion Ritual, Pantheon (5-45), New York.

Goffman, E. (1981) Forms of Talk. Philadelphia: University of Penn-
sylvania Press.

Gorter, D. (2006). Further possibilities for linguistic landscape research. 
Gorter, Durk. ed. Linguistic Landscape: A New Approach to Multi-
lingualism. Clevedon – Buffalo – Toronto: Multilingual Matters.

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

135

Gorter, D., & Cenoz, J. (2008). Knowledge about Language and 
Linguistic Landscape. In: Hornberger, N.H. (Ed.) Encyclopedia 
of Language and Education (2090-2102). Boston: Springer. doi: 
https://doi.org/10.1007/978-0-387-30424-3_160

Grosjean, F. (1982): Life with Two Languages: An Introduction to Bi-
lingualism. Harvard University Press.

Grosjean, F. (1992). Another view of bilingualism. In Harris, R. J. 
(Ed.), Cognitive processing in bilinguals (51–62). North-Holland.

Grosjean, F. (2008): Studying bilinguals. Oxford: Oxford University 
Press.

Grosjean, F. (2010). Bilingual: Life and reality. Cambridge, MA: 
Harvard University Press.

Grosjean, F. (2013): Bilingualism. A Short Introduction. In: Gros-
jean, F. & Li, P. (Eds.): The Psycholinguistics of Bilingualism. John 
Wiley & Sons. Retrieved from: https://www.francoisgrosjean.
ch/bilin_bicult/25%20Grosjean.pdf

Gumperz, John J. (1968): Types of Linguistic Communities. In: 
Fishman, J. (Ed.): Readings in the Sociology of Language, 460–472. 
doi:10.1515/9783110805376.460

Gumperz, John J. (1964): Linguistic and Social Interaction in Two 
Communities. American Anthropologist, 66 (6), Part 2: The Eth-
nography of Communication, 137-153.

Gumperz, J. J., & Cook-Gumperz, J. (2008). Studying language, 
culture, and society: Sociolinguistics or linguistic anthropolo-
gy. Journal of Sociolinguistics, 12(4), 532-545.

Hadley, G. (2017). Grounded theory in applied linguistics research: A 
practical guide. Taylor & Francis.

Hamers, J. F. & Blanc, H. A. (1989). Bilinguality and bilingualism. 
Cambridge: Cambridge University Press.

Hansegård, N. E. (1968). Tvåspråkighet eller halvspråkighet? Stock-
holm.

Haugen, E. (1953). The Norwegian language in America: A study in bi-
lingual behavior. Vol. 1: The bilingual community; Vol. II. The Ameri-
can dialects of Norwegian. Bloomington: Indiana University Press. 

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

136 Réka Máté: Language Maintenance and Shift...

Haugen, E. (1956). Bilingualism in the Americas. Alabama: Ameri-
can Dialect Society. 

Heltai, J. I. (2009). Nyelvcsere és a nyelvi revitalizáció lehetőségei Mold-
vában. Doctoral dissertation, Eötvös Loránd University.

Herdina, P. & Jessner, U. (2002). A Dynamic Model of Multilingualism. 
Perspectives of Change in Psycholinguistics. Multilingual Matters.

Hill J. H. & Hill K. C. (1986). Speaking Mexicano: Dynamics of Syn-
cretic Language in Central Mexico. University of Arizona Press.

Hires-László, K. (2015). Nyelvi tájkép és etnicitás Beregszászon 
[Linguistic landscape and ethnicity in Beregszász]. In: Márku, 
A. & Hires-László, K. (Eds.): Nyelvoktatás, kétnyelvűség, nyelvi 
tájkép. Tanulmányok a Hodinka Antal Nyelvészeti Kutatóközpont 
kutatásaiból (160–185). Ungvár: Autdor-Shark.

Hires-László, K. (2018a). A nyelvi tájkép változása Beregszászon 
[The change of the linguistic landscape in Beregszász]. In: 
Máté, R. & Karmacsi, Z. (Eds.):. Nyelvek és nyelvvátozatok térben 
és időben. Tanulmányok a Hodinka Antal Nyelvészeti Kutatóközpont 
kutatásaiból IV. (183–196). Ungvár: „RIK-U”. 

Hires-László, K. (2018b). Nyelvi tájkép és turizmus Beregszászon 
[Linguistic landscape and tourism in Beregszasz] In: Tódor E. 
M., Tankó, E. & Dégi, Zs. (Eds). Nyelvi tájkép, nyelvi sokszínűség 
I. Nyelvhasználat, nyelvi tájkép és gazdasági élet. (193–209)

Kolozsvár: Scientia.
Hires-László, K. (2019). Linguistic Landscapes in a Western Ukra-

nian Town. Corvinus Journal of Sociology and Social Policy 
Vol.10 (2019)1, 87–111. doi: 10.14267/CJSSP.2019.1.5

Hires-László, K. (2020). Kárpátaljai magyar szülők külföldi 
munkavállalásának hatása a fiatalok kockázati magatartására 
[The impact of Transcarpathian Hungarian parents’ employ-
ment abroad on young people’s risk-taking behavior]. Kisebbsé-
gi Szemle 2020/1, 93–105.

Hires-László, K. (2021). Hétköznapi etnicitás. Beregszászi magyarok 
az etnikai kategóriák szerepéről. [Ordinary ethnicity. Beregszász 
Hungarians on the role of ethnic categories]. Doctoral disserta-
tion, Corvinus University of Budapest .

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

137

Hires-László, K. & Máté, R. &Tóth-Orosz, E. (2023): The Role of 
Linguistic Landscape Research among Social Sciences and 
Humanities of Transcarpathia. Наукові Записки Вінницького 
державного педагогічного університету імені Михайла 
Коцюбинського. Серія: Філологія (мовознавство). 5,113-123.

Hires-László, K. & Máté, R. & Tóth-Orosz, E. (2022). Kereskedel-
mi egységek nyelvi tájképe: kárpátaljai román- és magyarlakta 
települések példája alapján. [Linguistic landscape of commercial 
units: based on the example of Romanian- and Hungarian-in-
habited settlements in Transcarpathia] In: Karmacsi, Z., Márku, 
A. & Tóth-Orosz, E. (Eds.) Mozaikok a magyar nyelvhasználatból. 
Tanulmányok a Hodinka Antal Nyelvészeti Kutatóközpont kutatásai-
ból VI. (36–54).Törökbálint: Termini Egyesület

Hobbs, D. (2006). Ethnography. In V. Jupp (Ed.). The SAGE Dic-
tionary of Social Research Methods (25-38) Oxford, UK: Sage.

Hoenigswald, H. (1966). “A Proposal for the Study of Folk-Lin-
guistics.” In: W. Bright (Ed.): Sociolinguistics (16–26). The 
Hague: Mouton de Gruyter.

Hofer, B. (2021). Exploring learner attitudes in multilingual con-
texts: An empirical investigation at the primary school level. In 
Pinto, J. & Alexandre, N. (Eds.): Multilingualism and third lan-
guage acquisition: Learning and teaching trends (139–163). Berlin: 
Language Science Press. doi: 10.5281/zenodo.4449726

Hua, Z. & Wei, L. (2016): Transnational experience, aspiration and 
family language policy. Journal of Multilingual and Multicultur-
al Development, 37(7), 655-666. doi: https://doi.org/10.1080/0
1434632.2015.1127928

Huszti, I. (2017). Hogyan hat a kárpátaljai magyar iskolák an-
goltanárainak nyelvtudásszintje a nyelvtanítás folyamatára? 
[How does the language proficiency level of the English teach-
ers of Transcarpathian Hungarian schools affect the language 
teaching process?] Közoktatás. A Kárpátaljai Magyar Pedagó-
gusszövetség lapja, 22(4), 16–17.

Huszti, I. & Fábián, M. &, Bárányné Komári, E. (2009). Differences 
between the processes and outcomes in third graders’ learning 

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

138 Réka Máté: Language Maintenance and Shift...

English and Ukrainian in Hungarian schools of Beregszász. 
In: Nikolov, M. (ed.). Early learning of modern foreign languages: 
Processes and outcomes (166–180). Bristol: Multilingual Matters

Huszti, I. & Fábián, M. &, Bárányné Komári, E. (2010). Fifth grad-
ers’ receptive skills in English and Ukrainian errors. Acta Bereg-
sasiensis, 9(2), 153–162.

Huszti, I. (2020). A comparative analysis of foreign language cur-
ricula in the independent ukraine (from 1998 to 2020). Messen-
ger of Kyiv National Linguistic University. Pedagogy and Psychol-
ogy Series, 32, 30-39.

Hymes, D. (1974): Foundations in sociolinguistics. London: Rout-
ledge.

Hyltenstam, K. & C. Stroud. (1996) “Language maintenance.” Kon-
taktlinguistik. Contact Linguistics. Linguistique de contact. 
Ein internationales Handbuch zeitgenössischer Forschung. In: 
Goebl, H. & Nelde, P.H. & Stary, Z. & Wölck, W. (Eds.): An In-
ternational Handbook of Contemporary Research (567-578). Berlin: 
Walter de Gruyter.

Iannàccaro, G. & Dell’Aquila, V. (2001). Mapping languages from 
inside: Notes on perceptual dialectology. Social & Cultural Ge-
ography, 2(3), 265-279.

Jessner, U. (1995) How beneficial is bilingualism? Cognitive as-
pects of bilingual proficiency. In K. Sornig, D. Halwachs, C. 
Penzinger and G. Ambrosch (Eds.) Linguistics With a Human 
Face (173–182). Graz: Institut für Sprachwissenschaft.

Jessner, U. 2003: A dynamic approach to language attririon in 
multilingual systems. In: Cook, Vivian (Ed.): Effects of the Sec-
one Language on the First (234-247). Multilingual Matters LTD.

 Jessner, U. (2006) Linguistic awareness in multilinguals: English as 
a third language. Edinburgh, UK: Edinburgh University Press.

Jessner, U. (2008). A DST model of multilingualism and the role of 
metalinguistic awareness. The Modern Language Journal, 92(2), 
270-283.

Jessner, U. & Oberhofer, K. & Megens, M. (2020). The attrition 
of school-learned foreign languages: A multilingual perspec-

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

139

tive. Applied Psycholinguistics, 42(1), 1-32. doi: https://doi.
org/10.1017/S0142716420000557

Jörgensen, J. & Karrebaek, M. & Madsen, L. & Möller, J. (2011): 
Polylanguaging in superdiversity. Diversities 13 (2), 23-37.

Jupp, V. (Ed.) (2006). The SAGE dictionary of social research 
methods, 1-10. SAGE Publications, Ltd. doi: https://doi.
org/10.4135/9780857020116

Karmacsi. Z. (2014). Település- és utcanevek Kárpátalja magyar-
lakta településein [Settlement and street names in the Hungar-
ian-inhabited settlements of Transcarpathia]. In: Beregszászi, 
A. & Hires-László, K. (Eds.): A meszelt falakon túl. Születésnapi 
köszöntő kötet Kótyuk István tiszteletére (87–98). Beregszász: II. 
Rákóczi Ferenc Kárpátaljai Magyar Főiskola Magyar Tanszéki 
Csoport, Hodinka Antal Intézet.

Karmacsi, Z. (2018a). Kárpátalja turisztikai vonzerőinek nyelvi tá-
jképe [Linguistic landscape of Transcarpathian tourist attrac-
tions]. Metszetek, 2018/7, 91–118.

Karmacsi, Z. (2018b). Turizmus és nyelvi tájkép [Tourism and lin-
guistic landscape]. Tódor E. M., Tankó, E. & Dégi, Zs. (Eds). 
Nyelvi tájkép, nyelvi sokszínűség I. Nyelvhasználat, nyelvi tájkép és 
gazdasági élet (211–220). Kolozsvár: Scientia.

Kicsera, V. (2010). Felekezetek és egyházak Kárpátalján [De-
nominations and churches in Transcarpathia]. In: Fedinec, 
Cs. & Vehes, M. (Eds.): Kárpátalja 1919–2009: történelem, poli-
tika, kultúra. Budapest. Retrieved from: https://mek.oszk.
hu/16900/16932/16932.pdf

King, K. A. & Fogle, L. W. (2017): Family Language Policy. In: 
McCarty, T., May, S. (Eds.) Language Policy and Political Issues 
in Education. Encyclopedia of Language and Education. Springer.

Kiss, J. (Ed.) (2001). Magyar dialektológia [Hungarian Dialectology]. 
Budapest: Osiris Kiadó.

Kiss, J. (2017): A nyelvjárások [Dialects]. In: Tolcsvai Nagy, G. 
(Ed.).: A magyar nyelv jelene és jövője. Gondolat Kiadó, Budapest

Kontra, M. (1996). Magyar nyelvhasználat határainkon túl [Hun-
garian language use beyond our borders]. In: Diószegi, L. 

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

140 Réka Máté: Language Maintenance and Shift...

(Ed.). Magyarságkutatás 1995–96 (113–123). Budapest: Teleki 
László Alapítvány. 

Kontra, M. (2021): Megjegyzések az anyanyelv fogalmáról 
[Notes on the concept of mother tongue]. Fórum Tár-
sadalomtudományi Szemle, 1, 23-30. Retrieved from: https://
epa.oszk.hu/00000/00033/00087/pdf/EPA00033_fo-
rum_2021_01_023-030.pdf

Koplewitz, I. (1992): Arabic in Israel: The sociolinguistic situation 
of Israel’s Arab minority. International Journal of Sociology of 
Language, 98, 29–66.

Kremin, L. V., & Byers-Heinlein, K. (2021). Why not both? Rethink-
ing categorical and continuous approaches to bilingualism. In-
ternational Journal of Bilingualism, 25(6), 1560-1575. https://doi.
org/10.1177/13670069211031986

Laihonen, P. & Csernicskó, I. (2017). Kísérlet egy összehason-
lító vizsgálatra: a nyelvi tájkép dél-szlovákiai, székelyföldi 
és kárpátaljai falvakban [An attempt at a comparative study: 
the linguistic landscape in the villages of southern Slovakia, 
Székelyland and Transcarpathia]. Regio, 25(3): 50–81.

Laihonen, P. & Csernicskó, I. (2019). Expanding Marginality: Lin-
guascaping a Transcarpathian Spa in South-Western Ukraine. 
In: Kroon, S. & Swanenberg, J. (Eds.): Language and Culture on 
the Margins: Global/Local Interactions (145–164). New York–Lon-
don: Routledge.

Landry, R. & Bourhis, R.Y. (1997). Linguistic landscape and eth-
nolinguistic vitality: An empirical study. Journal of Language 
and Social Psychology, 16 (1), 23–49.

Lambert, W. E. (1974). Culture and Language as Factors in Learn-
ing and Education. In: F. F. Aboud and R. D. Meade (Eds.): 
Cultural Factors in Learning and Education (91–122). Bellingham: 
Western Washington State University.

Letenyei, L. (2004). Településkutatás I-II. Módszertani kézikönyv és 
szöveggyűjtemény [Settlement research I-II. Methodological 
handbook]. Budapest: TeTT könyvek.

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

141

Linde, C. (1993). Life stories: The creation of coherence. Oxford & 
New York: Oxford University Press,

Luttrell, W. (2000): “Good enough” methods for ethnographic 
research. Harvard Educational Review; Winter 2000; 70 (4); Pro-
Quest Social Sciences Premium Collection.

Lubke, G. H., & Muthén, B. (2005). Investigating population het-
erogeneity with factor mixture models. Psychological Methods, 
10(1), 21–39. doi: https://doi.org/10.1037/1082-989X.10.1.21

Markee, N. (2012). Emic and Etic in Qualitative Research. In: The 
Encyclopedia of Applied Linguistics. doi:10.1002/9781405198431.
wbeal0366

Máté, R. (2017). Angol és ukrán nyelvi felmérések tapasztalatai 
Kárpátalja magyar tannyelvű általános iskoláiban [Experi-
ences of English and Ukrainian language surveys in Hungar-
ian-language primary schools in Transcarpathia]. Közoktatás. A 
Kárpátaljai Magyar Pedagógusszövetség lapja, 22(4), 14–15.

McLachlan, G. & Peel, D. (2004) Finite Mixture Models. Hoboken: Wiley.
Mergenthaler, E. & Stinson, C. (1992). Psychotherapy Transcrip-

tion Standards. Psychotherapy Research, 2, 125–142.
Merriam, S. B. (1998). Qualitative research and case study applications 

in education (Rev. ed.). San Francisco: Jossey-Bass.
Merriam, S. B. (2002). Introduction to qualitative research. Qualitative 

research in practice: Examples for discussion and analysis, 1(1), 1-17.
Milroy, L. 1980. Languages and social networks. Oxford: Basil Black-

well.
Molnár D, E. (2022): Violations of right committed by the com-

munist regime in Transcarpathia (1944–1953). In: Molnár D., 
E. et al.: Struggle for Survival: The Transcarpathian Hungarians 
(1944–2022) (15-45). Budapest: Méry Ratio Kiadó.

Molnár D., I. (2018). Perifériáról perifériára. Kárpátalja népessége 1869-
től napjainkig [From periphery to periphery. The population of 
Transcarpathia from 1869 to the present day]. Budapest: MTA 
TK Kisebbségkutató Intézet – Kalligram Kiadó.

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

142 Réka Máté: Language Maintenance and Shift...

Molnár D, I. (2021): Kárpátalja lakosságának területi eloszlása az 
újonnan kialakított közigazgatási rendszer tükrében [Territori-
al distribution of the population of Transcarpathia in the light 
of the newly created public administration system]. In: Molnár 
D. E. é& Molnár, F. (Eds.): Társadalomtudományi tanulmányok. 
A II. Rákóczi Ferenc Kárpátaljai Magyar Főiskola Lehoczky Tivadar 
Társadalomtudományi Kutatóközpontjának tanulmánykötete (239-
254). Beregszász-Ungvár, II. RFKMF-„RIK-U” Kft., 

Molnár D., I. & Molnár, J. (2018): A kárpátaljai magyarok munka-
vállalói migrációja [Labor migration of Transcarpathian Hun-
garians]. In: Szónokyné Ancsin, G. (Ed.): Magyarok a Kárpát-me-
dencében III. Egyesület Közép-Európa kutatására (227-236). Szeged: 
Egyesület Közép-Európa Kutatására.

Molnár, J. (2009). A népesség összetétele [The composition of the 
population]. In: Baranyi, B. (Ed.). Kárpátalja (202–214). Pécs–
Budapest: Magyar Tudományos Akadémia Regionális Ku-
tatások Központja – Dialóg Campus Kiadó.

Molnár, J. (2015). Etnikailag vegyes házasságok a kárpátaljai 
magyarok körében [Ethnically mixed marriages among Tran-
scarpathian Hungarians]. Limes: A II. Rákóczi Ferenc Kárpátaljai 
Magyar Főiskola tudományos évkönyve, 2, 51–62.

Molnár, J. (2016). Національна ідентичність нащадків етнічно 
змішаних (українсько-угорських) закарпатських родин 
за даними перепису населення та анкетного опитування 
[National identity of descendants of ethnically mixed (Ukrain-
ian-Hungarian) Transcarpathian families according to the cen-
sus and questionnaire data]. In: Sándor Berghauer, S. (Ed.): 
Társadalomföldrajzi kihívások és adekvát válaszlehetőségek a XXI. 
század Kelet-Közép-Európájában (166–174). Beregszász: II. Rákóc-
zi Ferenc Kárpátaljai Magyar Főiskola.

Molnár, J.  & Molnár D I. (2005). Kárpátalja népessége és  magyarsá-
ga  a  népszámlálási  és  népmozgalmi  adatok  tükrében [The pop-
ulation and the Hungarians of Transcarpathia in the light of 
census and population migration data]. Beregszász: KMPSZ 
Tankönyv- és Taneszköz Tanácsa.

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

143

Montgomery, C. & Stoeckle, P. (2013) Geographic information 
systems and perceptual dialectology: a method for processing 
draw-a-map data. Journal of Linguistic Geography, 1 (1), 52-85. 
doi:10.1017/jlg.2013.4

Montgomery, C. (2017): Language and a Sense of Place. In: Mont-
gomery, C.  & Moore, E. (Eds.): Studies in Language and Re-
gion, 147 – 170. doi: https://doi.org/10.1017/9781316162477

Mostowlansky, T. & Rota, A. (2020) “Emic and etic”.  In: Stein, F. 
(Ed.): The Open Encyclopedia of Anthropology. doi: http://doi.
org/10.29164/20emicetic

Nánási-Molnár, A. (2015). Óvodai tannyelvválasztás Kárpátalján 
[Kindergarten language selection in Transcarpathia]. Doctoral 
dissertation, Eötvös Loránd University

Nash, Joshua (2016): Is linguistic landscape necessary?, Landscape 
Research, 41 (3), 380-384. doi: 10.1080/01426397.2016.1152356

Orosz, I. & Pallay, K. (2021): A kárpátaljai oktatás helyzete a 2019-es külső 
független érettségi eredményeinek tükrében [The situation of Tran-
scarpathian education in the light of the 2019 external independ-
ent test results]. Beregszász-Ungvár, II. RFKMF-„RIK-U” Kft.

Orosz, I. (2021): Helyzetkép a kárpátaljai magyar nyelvű oktatás-
ról (1989–2019) [Picture of Hungarian-language education in 
Transcarpathia (1989–2019)]. In: Brenzovics, L., Csatáry, Gy., 
Braun, L., Szakál, I., Szamborovszkyné Nagy, I., Dobos, S., & 
Orbán, M. (Eds.) Kárpátalja története: Örökség és kihívások (693-
742). Berehove, Берегове, Beregovo, Ukraine, Ужгород, Uzh-
horod, Ukraine: II. Rákóczi Ferenc Kárpátaljai Magyar Főisko-
la, ТОВ “Рік-У”.

Pahné Heltai, B. (2014). Nyelvcsere és szezonális migráció egy több-
nyelvű magyarországi közösségben Nyelvi gyakorlatok, ideológiák 
és kommodifikáció társadalmi folyamatok nexusában [Language 
exchange and seasonal migration in a multilingual Hungari-
an community Language practices, ideologies and commodi-
fication at the nexus of social processes]. Doctoral dissertation, 
Eötvös Loránd University.

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

144 Réka Máté: Language Maintenance and Shift...

Pauwels, A. (2004) Language maintenance. In A. Davies and C. 
Elder (Eds.): Handbook of Applied Linguistics (719–37). Black-
well: Oxford.

Pavlenko, A. (2011). Language rights versus speakers’ rights: 
On the applicability of western language rights approaches 
in Eastern European contexts. Language Policy, 10, 37–58. doi: 
10.1007/s10993-011-9194-7

Pavlenko, A. (2023). Multilingual Ghost Signs: Dissonant Lan-
guages in the Landscape of Memory. In: Multilingualism and 
History. Cambridge University Press. 270–293. doi: https://
doi.org/10.1017/9781009236287.015

Perlin, R. D. & Kaufman, M. & Turin, M. & Daurio, S. & Craig, & 
J. Lampel (2021). Mapping Urban Linguistic Diversity in New 
York City: Motives, Methods, Tools, and Outcomes. Language 
Documentation and Conservation, 15, 458-490.

Pike, K. L. (1967). Language in relation to a unifi ed theory of the 
structures of human behavior (2nd ed.). The Hague, Nether-
lands: Mouton.

Potowski, K. (2013): Language Maintenance and Shift. In: Bayley, 
R. (Ed.) et al.: The Oxford Handbook of Sociolinguistics. Ox-
ford University Press. doi: https://doi.org/10.1093/oxford-
hb/9780199744084.001.0001

Preston, D. (1993): The uses of folk linguistics. International Journal 
of Applied Linguistics, 3, 181-259.

Prior, A. & MacWhinney, B. (2010). A bilingual advantage in task 
switching. Bilingualism: Language and Cognition, 13(2), 253–262.

Rambaree, K. (2013). Three Methods of Qualitative Data Analysis Us-
ing ATLAS.ti: ‘A Posse Ad Esse’.Universitätsverlag der TU Ber-
lin

Romaine, S. (2012). The bilingual and multilingual communi-
ty. In: Bhatia, T. K. & Ritchie, W. C. (Eds.): The Handbook of 
Bilingualism. Oxford: Blackwell. Chapter 18. 445-465. doi: 
10.1002/9780470756997

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

145

S. Benedek, A. (1994). Népek és nemzetiségek Kárpátalján: I. 
rész [Peoples and nationalities in Transcarpathia: Part I]. 
Iskolakultúra, 4(8), 14–20.

Salö, L. & Karlander, D. (2018). Semilingualism: The life and after-
life of a sociolinguistic idea. In: Contemporary Studies in Bilin-
gualism and Multilingualism (SAGE Benchmarks in Language and 
Linguistics), 278–304. SAGE.

Schmid, M. & Mehotcheva, T. (2012). Foreign language attri-
tion. Dutch Journal of Applied Linguistics 1(1) doi:10.1075/du-
jal.1.1.08sch

Schwartz, M. (2010): Family language policy: Core issues of an 
emerging field. Applied linguistics review 1(1), 171-192. doi: 
10.1515/9783110222654.171

Scollon, R. & Scollon, S. W. (2003). Discourses in place. Language is 
the Material World. London: Routledge

Sharp, D. (1973). Language in bilingual communities (Explorations in 
language study). London: Edward Arnold.

Shumlianskyi, S.  (2010). Conflicting abstractions: Language 
groups in language politics in Ukraine. International Jour-
nal of the Sociology of Language, 201, 135–161. doi: 10.1515/
IJSL.2010.007

Skutnabb-Kangas, T. & Dunbar, R. (2010): Indigenous Children’s 
Education as Linguistic Genocide and a Crime Against Humanity? 
A Global View. Gáldu, Resource Centre for the Rights of Indig-
enous Peoples.

Skutnabb-Kangas, T. (1990). Language, Literacy and Minorities. Lon-
don: A Minorities Rights Group Report.

Skutnabb-Kangas, T. (1984). Bilingualism or not? The education of 
minorities. Clevedon: Multilingual Matters.

Skutnabb-Kangas, T. (2012): Linguistic Human Rights. In: 
Solan, L.M. & Tiersma P. M. (Eds.): The Oxford Handbook of 
Language and Law. doi: https://doi.org/10.1093/oxford-
hb/9780199572120.001.0001

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

146 Réka Máté: Language Maintenance and Shift...

Skutnabb-Kangas, T. & McCarty, T. L. (2008): Key concepts in 
bilingual education: ideological, historical, epistemological 
and empirical foundations. In Cummins, J. & Hornberger, N. 
(Eds.): Bilingual Education, 5. Encyclopedia of Language and Edu-
cation (3-17), 2nd edition. New York: Springer.

Spolsky, B. (2012). Family language policy – The critical domain. 
Journal of Multilingual and Multicultural Development, 33(1), 
3–11. doi:10.1080/01434632.2011.638072

Spolsky, B. & Cooper, R. (1991).  The Languages of Jerusalem. Ox-
ford: Clarendon Press

Stage, W. (1989). Ghost signs: Brick wall signs in America. Cincin-
nati, OH: ST Publications.

Stoessel, S. (2002): Investigating the Role of Social Networks in 
Language Maintenance and Shift. International Journal of the So-
ciology of Language, 153, 93-131.

Szávayné Séra, M. (2015). A kárpátaljai magyar szülők tanny-
elv-választási motivációi 2008-2014 között [The motivations for 
the choice of language of education of Transcarpathian Hun-
garian parents between 2008-2014]. Doctoral dissertation, Eöt-
vös Loránd University.

Szabómihály, G. (2017). A magyar nyelv használata a közi-
gazgatásban a Magyarországgal szomszédos országokban 
[The use of the Hungarian language in public administration 
in countries neighboring Hungary]. In Tolcsvai Nagy, G. (Ed.) 
A magyar nyelv jelene és jövője (299-321). Budapest: Gondolat 
Kiadó.

Tátrai, P., Molnár, J.,  Kovály, K. & Erőss, Á. (2018). A Kárpátaljai 
magyarok lélekszáma és a népesedésüket befolyásoló tényezők 
a SUMMA 2017 felmérés alapján [Population of Transcarpathi-
an Hungarians and factors affecting it based on the SUMMA 
2017 survey]. Kisebbségi Szemle, 3 (3), 7–31.

Thieberger, N. (1990). Language maintenance: why bother? Mul-
tilingua - Journal of Cross-Cultural and Interlanguage Communica-
tion, 9(4), 333-358.

https://kme.org.ua/en/


References

Hodinka Antal Research Centre for Linguistics

147

Thomason, S. G. (2001). Language contact: An introduction. Wash-
ington, DC: Georgetown University Press.

Todeva, E., & Cenoz, J. (eds.) (2009). The multiple realities of mul-
tilingualism: Personal narratives and researchers’ perspectives. 
Trends in Applied Linguistics [TAL], 3. Berlin/New York: De 
Gruyter Mouton.

Tongco M. D. C. (2007). Purposive sampling as a tool for inform-
ant selection. Ethnobotany Research & Applications, 5, 147-158. 
doi: 10.17348/era.5.0.147-158

Tóth, M. & Csernicskó, I. (2014). Tudományos-gyakorlati kommentár 
Ukrajnának az állami nyelcpolitika alapjairól szóló törvényéhez [Sci-
entific-practical commentary on the law of Ukraine on the foun-
dations of state policy].  Intermix Kiadó Ungvár – Budapest.

Tóth, E. (2014). A magyar nyelv megjelenése Badaló és Halábor 
nyelvi tájképében [The appearance of the Hungarian language 
in the linguistic landscape of Badaló and Halábor].  Limes – 
2014. A II. Rákóczi Ferenc Kárpátaljai Magyar Főiskola tudományos 
évkönyve, 1, 57–64. Ungvár: Pagyak Kiadója.

Tóth, E. (2014). Mezőgecse község nyelvi tájképe: szociolingvisz-
tikai elemzés [Linguistic landscape of Mezőgecse: sociolin-
guistic analysis]. In: Студії з філо-логії та журналістики 2. 
410–412. Ужгород: Видавництво ФОП Бреза.

Tóth, E. (2015). A 2012-es nyelvtörvény gyakorlati alkalmazása: 
Mezőgecse példája [Practical application of the 2012 Language 
Act: the example of Mezőgecse]. In: Márku, A. & Hires-László, 
K. (Eds.).: Nyelvoktatás, kétnyelvűség, nyelvi tájkép. Tanulmányok 
a Hodinka Antal Nyelvészeti Kutatóközpont kutatásaiból I. (186–
205.) Ungvár, Autdor-Shark

Tóth, E. (2017). A 2012-es nyelvtörvény adta jogok és lehetőségek 
gyakorlati megvalósulása Kárpátalja Beregszászi járásának 
önkormányzati hivatalaiban [The practical implementation of 
the rights and opportunities granted by the 2012 Language Act 
in the municipal offices of the Beregszász district of Transcar-
pathia.]. In: Márku, A. & Tóth, E. (Eds.): Többnyelvűség, Region-
alitás, Nyelvoktatás. Tanulmányok a Hodinka Antal Nyelvészeti Ku-
tatóközpont kutatásaiból III. (45–53). Ungvár, „RIK-U”

https://hodinkaintezet.uz.ua/en/homepage/


Ferenc Rakoczi II Transcarpathian Hungarian University

148 Réka Máté: Language Maintenance and Shift...

Tóth-Orosz, E. (2019). A magyar nyelv megjelenése a szimbolik-
us térben: beregszászi járási települések példája alapján [The 
emergence of the Hungarian language in the symbolic space: 
based on the example of settlements in the Beregszász district]. 
In: Csernicskó, I. & Márku, A. (Eds.).: A nyelvészet műhelyeiből. 
Autdor-Shark, Ungvár 

Tóth-Orosz E. (2020) A beregszászi járási önkormányzatok virtuá-
lis nyelvi tájképe [The virtual language landscape of the dis-
trict municipalities in Beregszasz]. In: Limes, A II. Rákóczi Ferenc 
Kárpátaljai Magyar Főiskola tudományos évkönyve 7(2), 199–208.

Tversky, B. (1993): Cognitive Maps, Cognitive Collages and Spa-
tial Mental Models. In: Frank, A.U. & Campari, I. (eds.): Spatial 
Information Theory: A Theorethical Basis for GIS. Lecture Notes in 
Computer Science 716 (14–24). Berlin: Springer.

Vardøy, B. (2021). Mapping young Russians’ perceptions of re-
gional variation in Russian. Journal of Linguistic Geography, 9(1), 
50-68. doi:10.1017/jlg.2021.5

Vargha, F. S. (2022). Vélt határok és valós törésvonalak a nyelv-
járási kontinuumban. In: Márku, A., Karmacsi, Z. & Máté, R. 
(Eds.): A határ mint konvergáló és divergáló tényező a nyelvben. 
Tanulmányok a 21. Élőnyelvi Konferenciáról. Termini Egyesület, 
Törökbálint

Vertovec, S. (2007). Super-diversity and its implications. Ethnic 
and Racial Studies, 30, 1024-1054.

Watson-Gegeo, K. A. (1988). Ethnography in ESL: Defining the 
essentials. TESOL quarterly, 22(4), 575-592.

Weinreich, U. (1953). Languages in Contact. The Hague: Mouton.
Willemyns, R. (2002). The Dutch-French Language Border in Bel-

gium. Journal of Multilingual and Multicultural Development, 23. 
36-49.

Williams, A., & Garrett, P., & Coupland, N. (1996). Perceptual di-
alectology, folklinguistics, and regional stereotypes: Teachers’ 
perceptions of variation in Welsh English. Multilingua - Journal 
of Cross-Cultural and Interlanguage Communication, 15(2), 171–
200. doi:10.1515/mult.1996.15.2.171 

https://kme.org.ua/en/


APPENDICES





Appendices

Hodinka Antal Research Centre for Linguistics

151

Appendix 1. Additional elements 
of the linguistic landscape of Zhnyatino/Izsnyéte

Picture 10. Two monolingual (Hungarian and Ukrainian) 
signs in the same store in the center of the village

Picture 11. Local products on the shelves of a store 
in the center of the village, with bilingual inscriptions
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Picture 12. Bilingual signs posted by local enterprenaurs warning 
the customers to wear a mask when entering the shop 

during the first months of the pandemic

Picture 13. Monolingual (Ukrainian) signs 
that point to the nearest shelter in case of an air raid alert

Picture 14. Ukrainian and Hungarian national symbols 
at the Zhnyatino Gymnasium No1
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Appendix 2. The digitized versions 
of the maps made by the experts
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Appendix 3. Questions for the life story interviews
Personal data, family, education
1. When, where were they born (settlement)
2. They identify themselves as ... (nationality)
3. What language do they speak at home in the family, in what 
household (multigenerational, etc.)
4. What language did their mother, father spoke to them, what 
languages were used in everyday life?
5. What role did the grandparents play (multi-generational house-
hold / how much time did they spend together)?
6. Whether it was important to learn other languages or it came by 
itself, naturally (if so, why?).
7. Did they go to kindergarten, what was language of instruction?
8. Communities of children in the place of residence (were there 
children speaking other languages?)
9. Primary and secondary school, was there a change, what lan-
guages did they learn, why?
10. Did they attend any extracurricular activities in what language 
did the teacher/supervisor speak to them?
11. University (why, where, were there any atrocities due to defi-
ciencies in language skills, were there any advantages, disadvan-
tages)
12. Was there a big shift between high school and university due 
to the different language mediums (anxiety, tension)?
13. What is their degree, their current job, what kind of jobs they 
had before, switching between professions (commuters, working 
abroad, etc.)?
14. Were they influenced by the regime changes of the early 90s 
(SU-UA)?
15. How much did they encounter the Ukrainian language in the 
Soviet era?
16. Marriage, spouse, where did they meet, where do they live, 
why (important in a mixed environment)?
17. Having children (how many children, how old).
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18. In what language(s) do they speak to each other/ their children?
19. What school the child was enrolled in, whether there was a 
change (switching schools), why, and what was the decisive ar-
gument?
20. What school did the spouse go to? what was the language of 
instruction?
21. System of friends, acquaintances (what languages are used 
when speaking to them)

Religion, culture, media
22. Where were they baptized, and what religion (closer family 
members, wider family, children)? Do they attend church services?
23. Do other members of the family go to church? Do their chil-
dren attend religious education?
24. Do they celebrate church holidays? Which ones?
25. Do they use social media platforms?
26. What is the language of the operating system they are using 
(phone, computer)?
27. In which languages do they consume different types of media, 
read/watch daily news?
28. Favourite TV series, films, books (childhood vs. adulthood)?

Official businesses, administration, profession, work
29. Going to the doctor’s (how do they choose a doctor, is there a 
preference related to language or only the reputation, experience).
30. If they shop at an online portal, or browse the Internet, what 
language they choose?
32. Do they buy local products, do they look for Ukrainian or 
Hungarian inscriptions on them?
33. What is their current job?
34. If they take a note at work, in what language do they do that?
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35. Does the Ukrainian language dominate in the professional lan-
guage, if it comes up in an ordinary conversation about their pro-
fession, do they switch to Ukrainian?

Instructed language learning
36. Have they ever attended any kind of language course?
37. Do they use any kind of app, or program for language learn-
ing? do they have any related books at home, do they use them 
regularly, how often? 
38. What are the languages most used in writing? What language 
can they type in, which one do they use faster?
39. Do they have a desire to learn another language (if not, why 
not?)?
40. Were they able to use the languages they had learned before 
at school?
41. Did they feel a lack of language skills when they had to use it 
in real life?
42. If they had to place an advertisement online, in what language 
would they do that?
43. If they see bilingual signage, which one do they read first, in 
which they look for the errors first?

Bilingual community
44. How do they view the dividedness of the ethnicities that share 
the same settlement?
45. Who (people and authorities) do they think does the most to 
maintain minority languages in your settlement? How?
46. What can you yourself do to maintain your languages? What 
effort do you make consciously?

https://hodinkaintezet.uz.ua/en/homepage/




LIST OF ABBREVIATIONS

CLIL			   Content and Language Integrated Learning
DMM			  Dynamic Model of Multilingualism
FL			   Foreign Language
FLP			   Family Language Policy
LL			   Linguistic Landscape
LM			   Language Maintenance
LS			   Language Shift
LME			   Language Maintenance Effort
LP			   Language Policy
M-factor		  Multilingualism Factor
SBM			   Sustainable Bilingualism Model





LIST OF ILLUSTRATIONS

List of Maps

Map 1. Local governments where the proportion 
of native speakers of a regional or minority language 
reaches the 10% mark (based on official data from 
the latest 2001 Ukrainian census)............................................34

Map 2. The Hungarian language area 
of Transcarpathia with the language border.........................48

Map 3. A semi-structured language map 
of Zhnyatino/Izsnyéte.............................................................109

Map 4. The language map of Zhnyatino/Izsnyéte................110

List of Figures

Figure 1. Relations between codes on historical 
and political factors..................................................................83

Figure 2. Relations between codes on FLP 
and the family domain................................................................85

Figure 3. Borbély’s SBM model................................................115

List of Pictures

Picture 1. Nameplate posted by the official bodies.................55

Picture 2. Nameplate posted by political/cultural 
organizations..............................................................................56

Picture 3. The autumn-winter uniform of the citizen’s 
militia with bilingual inscription..............................................56



Ferenc Rakoczi II Transcarpathian Hungarian University

162 Réka Máté: Language Maintenance and Shift...

Picture 4. Monolingual (Ukrainian) nameplates 
on the local municipal building (2019)....................................57

Picture 5. Examples of different street name plates 
in Zhnyatino/Izsnyéte...............................................................57

Picture 6. Ukrainian-Hungarian bilingual advertisement 
a local entrepreneur at the gate of the cemetery used 
by members of the Reformed church.........................................59

Picture 7. Bilingual announcement of the village 
council posted at the entrance of a shop in the center 
of the settlement.........................................................................60

Picture 8. Multilingualism of local small businesses............61

Picture 9. Zhnyatino from a bird’s eye view 
according to Google Maps......................................................108

Picture 10. Two monolingual (Hungarian and 
Ukrainian) signs in the same store in the center 
of the village.............................................................................151

Picture 11. Local products on the shelves of a store 
in the center of the village, with bilingual inscriptions........151

Picture 12. Bilingual signs posted by local enterprenaurs 
warning the customers to wear a mask when entering 
the shop during the first months of the pandemic...................152

Picture 13. Monolingual (Ukrainian) signs that point 
to the nearest shelter in case of an air raid alert.................152

Picture 14. Ukrainian and Hungarian national 
symbols at the Zhnyatino Gymnasium No1...........................152

https://kme.org.ua/en/


List of Illustrations

Hodinka Antal Research Centre for Linguistics

163

List of Tables

Table 1. State affiliations of today’s Transcarpathia...........39

Table 2. The main themes (codes) occurring during 
the interviews categorized into subtopics...........................71-72

Table 3. The categories developed for choosing 
the participants...........................................................................74

Table 4. Profiles of the participants....................................75-76

https://hodinkaintezet.uz.ua/en/homepage/




УЗАГАЛЬНЕННЯ

Мовна ситуація угорської громади на Закарпатті та страте-
гії збереження рідної мови останніми десятиліттями набули 
особливої актуальності, оскільки політичні, економічні та 
соціальні трансформації безпосередньо вплинули на мовні 
процеси. У монографії розглянуто питання збереження рід-
ної мови та заміни мов на прикладі громади села Жнятино 
Мукачівського району Закарпатської області. Представлено, 
яким чином вдається зберегти двомовність і використання 
угорської мови у середовищі, де роль державної мови по-
стійно посилюється. Дослідження спрямоване на те, щоб 
з’ясувати, як макрорівневі історичні, політичні та економіч-
ні зміни відображені на мовній поведінці місцевих жителів і 
як індивіди реагують на ці виклики у формуванні власного 
мовного репертуару.

Теоретичною основою наукової роботи обрано дина-
мічну модель багатомовності (Herdina &amp; Jessner, 2002), у 
якій багатомовність описано як гнучку та постійно змінюва-
ну систему, де міжмовні контакти, рівень володіння мовами 
та зусилля, прямовані на збереження мов, перебувають у по-
стійному взаємозв’язку. На основі моделі виявлено, що мов-
на поведінка – це не лише комунікаційне явище, а й частина 
ідентичності та суспільних відносин. Багатомовність може 
приносити як переваги – когнітивну гнучкість, культурну 
відкритість, ширші комунікативні можливості, – так і трудно-
щі, пов’язані з невпевненістю у процесі мововживання, фра-
гментарними знаннями або ризиком втрати мови.

Для аналізу має вирішальне значення огляд фактів іс-
торичного минулого та демографічного тла закарпатських 
угорців. Протягом ХХ століття регіон належав до кількох 
державних утворень, функцію державної виконували різні 
мови, мовні права національних меншин відрізнялися. По-
при випробування, угорська громада зберегла свою мову та 
культурну ідентичність, однак після 1991 року нові україн-
ські закони істотно обмежили використання мов національ-
них меншин у публічному та освітньому житті. Асиміляційні 
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процеси посилюють трудова міграція, економічні труднощі 
та обов’язкове застосування української мови в галузі освіти 
та офіційній сфері.

Польові дослідження виконано у селі Жнятино, де угорці 
й українці живуть поруч, тому двомовність є природним яви-
щем у повсякденному спілкуванні. Аналіз мовного ландшафту 
села – вивіски, таблички, написи в громадських закладах – по-
казує, як соціальні та політичні сили відображено у візуально-
му просторі. Угорськомовні написи зміцнюють локальну іден-
тичність, відображаючи реальні мовні практики мешканців 
села, тоді як українська часто виконує формальну функцію.

Дослідження базоване на квалітативному підході: етно-
графічні спостереження, інтерв’ю з місцевими мешканцями, 
метод спостереження. Критичний відбір респондентів забез-
печив репрезентативність у соціальному та мовному аспектах. 
Життєві історії, почуті в інтерв’ю, є свідченням формування 
індивідуальної багатомовності, стратегій для збереження сво-
єї рідної мови.

Результати свідчать, що на збереження мови вплива-
ють численні соціальні фактори. Найважливішим є мовна 
політика родини: у сім’ях, де розмовляють угорською, збе-
реження рідної мови притаманне і молоді навіть тоді, коли 
в закладі освіти або на роботі українській мові віддають пе-
ревагу. Освітнє середовище створює подвійні умови: заклади 
загальної середньої освіти з угорською мовою навчання під-
тримують збереження мови, проте державні вимоги стосовно 
української мови ставлять батьків перед складним вибором. 
Релігійне життя – особливо реформатська та римо-католиць-
ка церковні общини – є важливим простором для збереження 
рідної мови, оскільки богослужіння і церковні заходи здебіль-
шого проводять угорською мовою.

На індивідуальному рівні важливе значення мають мов-
ний репертуар особи, збереження ідентичності, мовна свідо-
мість та особисті зусилля для збереження рідної мови. Чима-
ло респондентів свідомо обирають угорську для спілкування 
зі своїми дітьми, інші ж надають перевагу українській мові 
з практичною метою. Трудова міграція, як внутрішня, так і 
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зовнішня, послаблює зв’язок із близьким середовищем, що 
загрожує послабленню стосунків із угорськомовною ріднею.

Візуальне картографування мовного різноманіття ана-
лізованого населеного пункту демонструє, що угорська мова 
переважає у сімейній, релігійній та місцевій громадській сфе-
рах, тоді як українська домінує в офіційно-адміністративно-
му середовищі. Це двоїсте становище створює як перспекти-
ву, так і ризики: угорська мова зберігається до тих пір, поки 
громада підтримує її використання у власному середовищі.

Результати дослідження свідчать про те, що збереження 
угорської мови на Закарпатті можливе лише за комплексних 
умов. Роль сім’ї, громадська згуртованість та релігійне життя 
сприяють збереженню рідної мови, однак політичне й освіт-
нє середовище, економічна ситуація й міграційні тенденції 
негативно впливають на цей процес. Цифрові технології 
створюють нові можливості для збереження рідної мови, вод-
ночас виникає ризик витіснення угорської мови через домі-
нування українських та англомовних контентів.

Результати дослідження доводять, що збереження чи 
втрата мови – це не лише лінгвістичний процес, а явище, тісно 
пов’язане з політичними, соціальними та культурними чин-
никами. На прикладі села Жнятино Мукачівського району 
Закарпатської області констатовано, що підтримка дво- та ба-
гатомовності є насамперед питанням свідомого вибору особи 
та волі громади. Таким чином, висновки дослідження мають 
не лише локальний характер, вони є частиною міжнародного 
дискурсу про майбутнє мов національних меншин, інформу-
ють фахівців про переваги й виклики багатомовності.
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Millions of people are surrounded by an environment where 
multiple languages are spoken on a daily basis. Today’s Tran-
scarpathia is no exception, as several languages are used in 
the region. The study is heavily centred around the life stories 
of the participants, aiming to show the individual aspects of 
language maintenance as members of a bilingual community, 
accompanied by other anthropological tools such as partici-
pant observation, linguistic landscape analysis, and language 
mapping. This approach highlights the complex interplay 
between personal narratives and wider socio-political chang-
es. The book not only documents linguistic practices but also 
reflects on questions of identity, resilience, and cultural conti-
nuity in a multilingual borderland.
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